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Completely Disagree more Agree more Completely
disagree than agree than disagree agree

1 2 3 4 5 6 7 8
Why?

What would you do?

American

Completely Disagree more Agree more Completely
disagree than agree than disagree agree

| 2 3 4 5 6 7 8
Why?

What would you do?
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(Role Cards) \» ;34 by s sle,ls

Situation 1: A street in your city
Your role: A student asking directions

You have just taken a bus from your new apartment. You are looking for the First National
Bank, where you wish to open an account. You see a kind-looking old woman who is selling
flowers. Ask her for directions to the bank.

Situation 1: A street in your city
Your rele: An old woman selling flowers

A college student gets off the bus in front of the place where you sell flowers everyday. The
student asks for directions to a bank. Give the student the directions he or she needs.

Situation 2: A large department store_
Your rele: A businessman who is looking for a black leather briefcase with a lock
You need a new briefcase and would like one that is black leather. It must have a lock that

cannot be opened by a key. Ask the salesperson for what you want.

Situation 2: A large department store
Your role: A salesperson in the briefcase and billfold department

You are a salesperson who wants to win a trip to Las Vegas for selling the most merchandise
this week. A businessman asks to buy something you do not have, but you try to sell him something
else.

Situation 3: A bus stop
Your role: The bus driver

You are a bus driver who is helpful and enjoys meeting new people.
An international student who is new to town gets on your bus and needs help.

Situation 3: A bus stop
Your rele: An international student who is new to town

It 1s the end of your first day in the English language program, and you must take a bus home
for the first time. You have been told that your bus is the Number 67, but you don't know much
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money the bus costs and you don't know where to get off. Ask the bus driver for help.

Situation 4: The hallway outside your English classroom
Your role: A student who is planning a party tomorrow night.

Invite your friend to a party tomorrow night at your house. Give your friend information
about the time and place of the party.

Situation 4: The haltway outside your English classroom
Your role: A student who is invited to your friend's party

A friend invites you to a party. Get specific directions to your friend's house from your house.
Ask if you can bring something to eat or drink to the party.

Situation 5: The car rental office at the airport
Your role: An international visitor

You have just armived in Denver, where you have rented a car. You need directions to the
Sheraton Hotel from the airport.

Situation 5: The car rental office at the airport
Your role: A clerk in the office

You are new to your job and to the city, So when you are asked for information you will need
to use a city map. You are very kind to the many foreign visitors who rent cars from you
because you were once a foreign student in the United States.

Situation 6: A telephone booth at the airport
Your role: A student who has just arrived in your city.

You have just arrived at the airport in your city. A driver from the school was supposed to
meet you, but you cannot find him. Call the director of the school and ask him/her what you
should do.

Situation 6: Your office in the language center
Your role: Director of the English language school

A student calls from the airpoﬁ to tell you that the driver from the school was not there to
meet him\her. Tell the student that you will pick him\her up in 30 minutes. Give instructions on
where you will meet and what you look like.
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(Role Cards)  jaia by gle,ls

Situation 1: A medium-priced restaurant
Your role: The waiter

Two students are seated at your table. Give them menus, take their orders (beverage, salad
and type of dressing, main dish, dessert), and serve them politely. The restaurant is out of roast
beef and steak.

Situation 1: A medium-priced restaurant
Your role: A student who is having dinner with a friend

You are hungry and have beéen looking forward to having a nice roast beef dinner. Also, your
friend took you to dinner last week, so you want to pay for the meal tonight.

Situation 1: A medium-priced restaurant
Your role: A student who is having dinner with a friend
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You haven't had lunch, so you are quite hungry. You want to order a steak, medium rare, Also,
you are the one who invited your friend to dinner, so you want to pay for the meal.

Situation 2: The front door of an apartment
Your role: A college student selling magazine subscriptions

You knock at the door of an apartment and try to sell the people who answer the door
subscriptions to Time, Newsweek, TV Guide, or other magazines. If you can make this sale, you
will be the top salesperson and will receive a college scholarship from your company.

Situation 2: The front door of an apartment
Your role: The husband who lives in the apartment

You answer the door when you hear someone knock. It is a magazine salesperson. You
always feel sorry for people selling things door-to-door, so you are very polite and interested in
buying at least one subscription.

Situation 2: The front door of an apartment
Your role: The wife who lives in the apartment

You hear your husband answer the door. It's a salesperson. Your husband is supposed to be
helping you in the kitchen, and it makes you angry that he is wasting his time talking to the
salesperson. Also, you hate to have salespeople knock at your door, and you never buy from
them.

Situeation 3: The supermarket
Your role: A clerk in the bakery

You are busy putting donuts in the display case when a customer asks you a question.,

Situation 3: The supermarket
Your role: A customer

You are looking in the bakery for a specific kind of pastry from your country. You do not see
it in the display case. Ask the clerk if she has this pastry. Describe it clearly, so she knows what
it looks and tastes like.

Situation 3: The supermarket
Your role: A customer
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You are in a hurry to get to work and have to buy two dozen donuts. Another customer is
taking too much time asking questions. You interrupt and ask the clerk for your donuts.

Situation 4: The college library
Your role: The librarian

You are busy working on a computer list at your desk. A student asks you a question, but you
do not hear him/her until the third time you are asked. Try to answer the question by giving
specific directions. If students are too noisy, tell them to be quiet, so that they do not disturb
other students.

Situation 4: The college library
Your role: A student

You need to know where to find the newest World Almanac. You also need to know if you
can check it out and take it home with you. Ask the librarian.

Situation 4: The college library
Your role: A student

You notice a student standing by the librarian's desk. As you watch the student talk to the
librarian, you realize that this is an old friend whom you haven't seen in years. You hurry up to
the desk to greet your old friend in a loud voice.
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Scenario 1 Ever since she was in junior high school, Anne has wanted to come to the United
States to study English. Now that she is 17 and has finished high school, she believes that her
parents should allow her to study for a year in the United States. Anne's mother, however, does
not want her 1o leave home. She feels that Anns will lose a year of college by going to study
English.

"I'm sorry, Anne, but I think you're too young to travel to a foreign country and to live there
with people we do not know," her mother explains.

Anne replies, "But, Mother..."

Scenario 2 When "Jack" (his American nickname) first arrived in the States, he asked to be
placed with an American family. It is now the end of his second week with the Johnson family,
and he is feeling very uncomfortable.

"I don't like the food and I'm not hungry at 5:30 when they eat dinner,” Jack says to his friend
Lee, who has lived with an American family for six months. Lee has heard that Mrs. Johnson is
worried because Jack stays in his room all the time and sleeps.

When Lee sees Jack in the cafeteria, he says, "How are you doing, Jack?"

Jack pushes away his half-eaten lunch and says, "I'm..."

Scenario 3 Maria's friend, Tomas, and her mother come to the United States to visit her for
a week because it has been more than a year since she left her country. While he is visiting,
Tomas asks Maria to come home and marry him.

Maria's mother says, "You may never have the chance to marry such a nice, wealthy young
man, Maria. Please say 'yes' to Tomas."

Maria, however, does not want to leave her studies in the United States. In three more years,
she will have her degree in marketing and will be able to get a good job in her country.

"Your future is the question here, Maria," her mother says. "You must..."

Scenario 4 Marios just started a new job as a night clerk ata 7-11 store. He likes the job but
does not like Mary Ann, a woman about his age who has worked at the store for two years. Mary
Ann never calls him by name; she always shouts, "Hey, you." She also tells him frequently to do
things he has already done.

"1 really need this job," Marios says, "but I don't know if I can stand to be treated like dirt
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Background Peak Performance is a sportswear company that has manufactured high-quality
skiwear, warm-up suits, T-shirts, and sweatpants for 20 years. They are ranked third in the
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United States for volume of sales. "Peak Performance has not been in the international market,
but recently we decided to try marketing our skiwear in Europe and Japan,” explains President
Paul Robertson.

The Current Situation Paul Robertson is looking for a bright, energetic international
marketing manager who is familiar with the ski industry in Japan and Europe. He wants someone
with good cross-cultural skills and, possibly, a strong language background in either Japanese or
French. A marketing degree or related degree is also an important qualification.

Your Role  You will play the role of a job applicant who wants a position as an international
marketing manager with Peak Performance. This is a Job you really want because it presents an
opportunity to use all of your skills. Try to convince the team that interviews you that you are the
best person for the job.

Interviewer Role Description Sheet

Background Peak Performance is a sportswear company that has manufactured high-quality
skiwear, warm-up suits, T-shirts, and sweatpants for 20 years. They are ranked third in the United
States for volume of sales. "Peak Performance has never been in the international market, but
recently we decided to try marketing our skiwear in Europe and Japan,” explains President Paul
Robertson.

The Current Situation Paul Robertson is looking for a bright, energetic international
marketing manager who is familiar with the ski industry in Japan and Europe. He wants someone
with good cross-cultural skills and, possibly, a strong language background in either Japanese or
French. A marketing degree or related degree also is an important qualification. He is willing to
pay a high salary to the right person.

Your Roles You will play the role of Peak Performance's U.S. marketing manager and
his/her assistant. You have been asked by the president of the company to interview applicants
who have applied for the position of international marketing manager. In the interview, you
should try to

1. Discover skills of the applicant that would help him/her to accomplish the job.

2. Find out what type of personality the applicant has.

3. Keep the interview informal and relaxed.

4. Make the applicant want the job.

Write down some questions that you will ask each applicant 1o find out his or her skills and
personality.
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classroom situations. They got permission from
a number of teachers to stop their classes at
some point, and asked the learners to write
down what was in the forefront of their
consciousness, at the moment they were
stopped. They conducted the experiment at
different levels with several classes and the
results obtained revealed that on average only
fifty percent of students wrote the topic of the
lesson as an answer to the question. All this
suggests that we teachers might expect only
about half of any class to be paying attention
at any one time. [t may be interesting to find
out why those fifty percent were not attending
to what was happening in the class. Was it
because of the teacher’s lack of enthusiasm, the
fellow learners insufferabitity, the dullness of
the materials, or some outside factors.

Diary studies of researchers/learners have
revealed that teaching methods, teaching
materials and the pace of the class which often
did not match the learners' personal agenda
were some of the reasons for inattentiveness.
Diary studies also revealed that problems
external to the classroom often made it difficult
to concentrate and was the cause of debilitating
anxiety and therefore it interfered with
classroom learning.

Anxiety, competitiveness, self-esteem,
motivation and self-determination are other
factors that influence the learners receptivity
and their success or failure in language
learning.

Conclusion
This paper has been an attempt to help the
"would be teachers" understand some of the

features of the learners classroom lives. Such
uniderstarnding may help all of us become more
effective teachers. I have tried to indirectly
emphasize the central importance of the
teachers in the teaching-learning process. It is
the teacher who by understanding what is
happening in his/her own class can not only
improve his/her way of teaching but can also
contribute to research knowledge about how
language classrooms work.
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also means that, the language students are
exposed to in the classroom, is often unlike
the language spoken by native speakers.
Another characteristic of teacher talk is the
abundance of display questions in their speech.
They use more display questions and fewer
referential questions. It is interesting to note
that the students in my own Teaching Practice
classes-when they went to observe different
classes-showed a preference towards the
teachers who asked more referential questions
in their teaching. The teachers also use more
imperatives and more statements compared to

(C hative(spéakers(using the Tanguage in naturaD

situations.

Now that we have looked at sorne characte-
ristics of teacher talk, we turn to learning
strategies and try to find out what procedures
learners employ to try to master the target
language. The strategies they usually employ
are repetition, use of formulaic expression,
verbal attention getters, answering in unision,
claboration, anticipatory answers, appeal for
assistance, request for clarification, and role
play. One thing for teachers to keep in mind is
that students' learning strategies may not
always be parallel to teachers’ teaching
strategies and sometimes it may be at odds with
each other. Students' diaries and self-reports
show that some students prefer to be quiet and
listen in order to learn, while the teachers
believe that they will learn by speaking and
answering questions. In fact one girl in my class
reported that she subvocalized all the answers
to the questions asked in class. Her
performance in her written work was excellent
but she rarely spoke in class. In some cases

learners wish to speak out but they are inhibited
in doing so. In most classes in our universities
usually giris show more feelings of inhibition
in class than the boys.

Therefore, all we can say with confidence
is that it is oversimplification to suggest that
verbal interaction is the key to better learning
and it will be a naive assumption that more
verbal interaction will result in better
competence.

Now we come to the 1ssue of receptivity
in the language classroom, but before reporting
the research findings in this regard, let me
define receptivity. Receptivity is not a common
term in language pedagogy or even in
classroom research. But here it means state of
mind, whether permanent or temporary, that
is open to the experience of becoming the
speaker of another language. The opposite of
receptivity would be defesiveness a state of
mind in which the learner feels threatened by
the experience of learning a second or foreign
language.

A receptive learner is obviously an attentive
learner, so it is interesting how attention in
language classes has been studied. Although
Krashen has suggested that language acquisiton
which occurs outside of conscious awareness
is more effective than conscious learning,
Newmark argues that language learning is a
matter of getting and keeping the learners
attention. Though attention is not an observable
factor it is the key component which converts
input to intake. But how is it possible to
measure attention reliably and validly.

Cohan and Hosenfeld (1981) have tried to
measure the level of learners' attention in
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continuum. An example can be third person
singular "S" in simple present tense that is a
late learnt morpheme. So, there are a number
of errors which are ignored by the teachers.

A problem arises here, the output of every
learner serves as input to any other learner
as well as the entire class. The auto-input
hypothesis suggests that erroneous forms may
serve as further input ot the person who utters
it. This may even result in replacing correct
hypotheses with incorrect ones demonstrated
by other students.

Some research has also shown that second
and foreign language learners' perspectives
differ on the desirability of error treatment.
Learners have said that they want more error
correction than is typically offered by their
teachers. But they may react badly if they were
overcorrected so the thing to do is to find a
balance. Thus, answering the first question
which was whether we should treat an error or
we should ignore it is not a simple matter.

The second decision that has to be made by
a teacher is when to treat an error. An
immediate error correction will interrupt the
flow of speech and will result in negative
affective feedback. The classroom research is
sparse on immediate, delayed or postponed
feedback. So teachers as classroom researchers
themselves must keep on trying different
possibilities to see what happens.

The third question is who should treat an
oral error, the teacher, the student himself/
herself or the other students in the class. The
point is that the student may be able to correct
only his/her mistakes and not his/her errors, 1f
peer correction is done then the learners may

be put on their defensive, i.e., they may not
like receiving error treatment from their peers.

Research has also shown that "wait time"
that is the length fo time the teacher will wait
after having posed a question will increase the
number of correct answers up to fifty percent.
This brief additional pause enables the students
to respond correctly. This is compatible with
Krashen's monitor hypothesis that suggests that
learners can repair their mistakes on condition
that they focus form and are given adequate
time to process the output. Observation also
revealed that teachers sometimes use error
treatment as disciplinary action.

The next piont to be touched upon here is
classroom interaction. Observation of many
different classes, both in content-area subjects
and in language instruction, consistently show
that teachers typically do between one half and
three quarters of the talking done in the
classroom. Of course, talk is one of the major
ways that teachers convey information to
learners and is one of the primary means of
controlling learner behaviour. Since we
teachers do so much talking, then it would be
worth asking what our talk is like and how does
it relate to the learners' gradual progress in the
target language. One of the curious things about
teachers' gradual progress in the target
Janguage. One of the curious things about
teachers' talk is that we seem to be very skilled
at judging the learners' level of competence and
pitching the complexity of our own speech to
the students' level of competence, so that they
can understand. In other words, it seems that
we try to keep our speech at "i+1" level which



questionnaires and oral interviews may not
be reliable, the data collected can be used along
side the data collected from direct observation.
The problem with observation schedules
and questionnaires is that they are usually
prepared by researchers. They may lose
insights that could be provided by participants
themselves, i.e., the students and the teachers.
To capture these sorts of insights, alternative
data collection procedures are needed, which
may come in the form of self-report. This is
when participants are asked to record their
experiences and perceptions.
researchers often utilize, and that is test data
that enables them to discover whether effective
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learning has taken place. So the main tools of

classroom research are observations, different
types of self-report including diaries written
by students and teachers and testing.

The classroom research that the researcher
is going to report in this paper is the findings
of observation and self-report.

Classroom research took momentum when
it was realized that no global methodological
prescriptions could be made. This was because
the goals of the learners vary and many
methods make the assumption that the needs
and goals of the learners are identical and that
what students need is simply "language” and
that Method X is the best way to teach it.
Moreover, researchers had studied different
methods and had compared them to find out
which one was more effective-as far as
language learning was concerned, but their
efforts had not yielded any conclusive results.
Therefore, they came to the conclusion that

what happened in the classroom and the
interaction between the teacher and the students
was what really mattered.

One of the topics investigated in classroom
research is the question of how teachers treat
the oral errors of the students. Research shows
that they do not treat all the errors that occur.
The findings also reveal that the teachers have
a wide variety of techniques available for the
treatment of errors but they do not use all the
available techniques. The observations also
revealed the complexity of the decisions that
the teacher has to make when faced with the
problem of error treatment.

The first decision concerning error
treatment is whether errors should be corrected
at all. Many factors influence the decision-
making process. For example, if the students
have not been exposed to the form or the
function involving the error before, to many
teachers it may not seem fair to penalize their
students with negative cognitive feedback.
Research also revealed that non-native teachers
sometimes are not able to treat those errors they
cannot detract.

However, recent research on error gravity
(the perceived seriousness of an error) has
shown that native speakers who are not
teachers are less severe in their reactions to
learners' eorrors. On the contrary, non-native
teachers of the target language are consistently
more severe in their reaction to learners' errors
than are their native speaking counterparts.

Another question which teachers face in
deciding whether to treat an error or ignore it;
is whether the error is within the learners' grasp
in terms of his/her place in the interlanguage
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This is an attempt to explore some of the
issues that have been studied in classroom
centred research. Classroom centred research
is a cover-term for a whole range of research
studies on classroom language learning and
teaching and the purpose of it is to try to
understand what goes on in the classroom
setting. Examples of the types of issues studied
in this regard are how teachers respond to
learners' errors, how interaction occurs in the
classroom, the type of linguistic input provided
in classroom settings and the feelings of
teachers and learners at various points during
or after lessons.

The data needed for describing classroom
processes are collected in different ways. The
first and the most obvious way is to develop a
data base by direct observation. You can do
this by sitting in the classroom and making
notes. Of course, you would have a schedule
of categories you would like to observe. For
example, you may decide to discover whether
boys speak more than girls in class or what
type of questions the teachers ask, or what the
pattern of interaction is in the class. Nowadays

this can be done with the help of audio-

recording or video-recording so that one could
play back and make a thorough analysis of what
went on in the classroom.

But direct observation is not always the
most appropriate way of getting information,

because most students and teachers may
change their behaviour in the presence of the
observer. Of course, with the help of modern
technology it is possible to video-record a class
without the students and teachers realizing they
were being recorded.

Furthermore, there are many other
nteresting aspects that are not observable. If,
for example, we want to know what makes
students anxious, this cannot be discovered by
simply observing them? How can we discover
the level of students' motivation by simply
observing them. How can we discover the level
of students' motivation by sitting at the back
of the classroom and making notes?

The second way, the obvious alternative to
direct observation, is simply to ask people to
report what has happened to them and what
they think about it. This is usually done with
written questionnaires and oral interviews.
Though the answers to this type of




Scientific and technical English examples

Compounds usually represent shorthand
versions of the following:

. Prepositional phrases: a differential time
domain equation= the time domain of a
differential equation.

. Strings of prepositional phrases: momentum
transfer experiments= experiments of the

concerens transport-- the movment of
goods and people.

3. Automated nozzle brick grinder= a

grinder of nozzle bricks (a type of brick)
(not a grinder of bricks, the grinder
having a nozzle which is automated).

II1. More complex

transfer of momentum. 1. Atsle seat speech interference level.

3. Nouns modified by relative clauses: 2. long-term surveillance test planning.

automatic controller action= controller 3. Swine salted viscera,

- action which is automatic.
4. Nouns modified by gerund phrases: a fluid  IV. Very Complex
bed reactor= a reactor containing a fluid bed. . Full swivel steerable non- retracing taill -
wheel overhaul.
. Heterogeneous graphite moderated

natural uranium fueled nuclear reactor.
reactor containing a fluid bed which/that is 3. Split damper inertially coupled passive

in a state of quiescence.

5. Combinations of the above: an air pressure
device= a device which signals the pressure 2
of air; a quiescent state fluid bed reactor= a

gramy gradient satelite attitude control
system. ‘

(Adopte from: Louis Trimble, English for
Science and Technology, 1985, PP. 130-

Appendix 3 :
COMPOUNDS CATEGORIZED BY

LENGTH AND DIFFICULTY OF 133)
PARAPHRASING
I. Simple Foot notes

1. Metal shaft= a shaft made of metal.
2. Metal spring= a spring made of metal.

1. Using native language for teaching purposes
in classroom.

3. Metal cutter= not a cutter made of metal 2. Demonstrating the semantic concepte of one

but an instrument used to cut metal. language via another language.
3. The role of English in countries where it is
taught as a subject in schools but not used

as a medium of instruction in education nor

II. Complex
. Liguid storage vessel= a vessel for
storage of liquids/for storing liquids (not
as some non-native students would have

as a language of communication within the
country.

4. An abbreviation for Teaching English as a
Second Language. It is the role of English

it, a liquid vessel used for storage).
2. Transport sector investment=investment

in that sector of the economy which

for those who learn language in English-
speaking countries.

sy

ol

30



b}

oL}

carried through a section of the
processing cycle.

Appendix 2
'Rules’ FOR UNDERSTANDING AND
PRODUCING

- COMPOUNDS

General English examples

1. A compound is a group of two or more
nuons, plus such other parts of speech as
are necessary, which expresses a 'single
noun' idea.
Compounds are usually formed from
prepositional phrases or relative clauses and
many can be back-formed into one or the
other of these.
However, many other compunds do not

" yield, either to back-formation or to

translation into any 'logical’ phrasing.

2. The simplest type of compounds are those

formed from prepositional phrases with of. -

a desk drawer= a drawer of a desk; a table
top= a top of a table.

3. In forming a compound from a phrase, the
nouns in the phrase are put in reverse order:
an advertisement (1) in a magazine (2)= a
magazine (2) advertisement(1).

4. In a compound, if the noun (or nouns) that
becomes the modifier is in the plural in the
original phrase, it becomes singular in the
compound: a shelf for books= a bookshelf
(not a booksshelf as many non-native
speakers would have it).

5. Prepositional phrases with for also are often
the basis for compounds: When these relate
to activities either the compound or the base
form or both usually contains a gerund: a
device for opening tins= a tin opener; a

program for building roads= a road-
building program.

6. Some compounds come from relative
clauses: a book binder= a person or
machine) that binds books: a shoe store=
a store in which shoes are sold.

7. Some compounds cannot be logically back-
formed, nor can they always be simply
translated: a department store= a store
containing several different departments
for selling different types of merchandise.
Back-forming this would give us ’A store

. of departments’, which is not a useful back-
formation (nor a logical one¢) in that it fails
to provide much information. The
translation is obviously awkward and
certainly not 'simple’. In the compound
*symphony music’ we also have a problem
with either back-formation or translation:
if we try to back-form it. we get "Music of/
from a symphony’, which is inaccurate; if
we translate, we can get "Music which is
of the type called "symphonic”, but then
we need to define ’symphonic’.

8. Compounds that lend themselves to
translation can be translated in several
ways. Some common ways are: a boat
trip= a trip by/in a boat; labratory
equipment= equipent used in a labratoary;
mathematics problem= a problem in
mathematics (not of mathematics); physics
labratory= a labratory where/in which
experiments in physics are performed.
(Even non-native whose

performance is well above average may
need to be reminded that both 'mathematics’
and 'physics' are singular nouns and so keep
their s when acting as modifiers in
compounds.)

students
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Appendix 1

SAMPLE SUB-TECHNICAL TERMS

|. Base

Botany: The end of a plant member nearest the
point of attachment to another
member, usually of a different type.

Chemistry: A substance which tends to gain a

proton. A substance which reacts
with acids to form salts.
Electronics: Part of a valve (Us "tube") where
the pins that fit into holes in
another electronic part arc
located. The middle region of a
transistor,
Navigation: In a navigation chain, the line
which joins two of the stations.

2. Dog

Construction: A steel securing piece for
fastening together two
ttmbers.

Machining: A lathe carrier.
Mechanical engineering: An adjustable stop
used in gears.
Petroleum engineering: A clutching attachment
for withdrawing well-
‘ digging tools.
Railroading: A spike for securing rails to
sleepers (Us "ties")
3. Fascia
Architecture: A board decorationg a gutter
around a building,

Automobile: The instrument panel.

Zoology: The connective tissue bands that join
the fasciculi of a muscle.

4. Fast

Medicine: Resistant to.

Mining: A hard stratum under poorly
consolidated ground.

Paint: Said of colours not affected by light,

heat, damp.

5. Transport

Business: Any mechanical means of moving
goods.

Literary: Enrapture (archaic).

Nuclear: The rate at which desired material is
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reconsidered and re-thought in terms of the

.students mother tongue.

‘2. The pure Translation Approach in EST

Within the academic work of science and
tecnology, students are often called upon to
translate some contents of their authentic
materials into their mother language to be used
as term papers, thesis, dissertations, lectures,
and so on. Naturally, the communicative
language teaching approach by discarding the
mother tongue from the classroom activites is

not apt to lead the EST/ESP students to a
_deeper awareness of the semantic complexity
of EST/ESP discourse. To increase the learners

ability to decode the technical and scientific
phenomena of the English discourse and
express them in their own language, a pure
translation approach is required to be applied
to EST programs. It provides students with the
ability to express the technical/scientific

“concepts of target language by the equivalent
‘elements of their mother tongue where not only

superficial semantic equivalents are sought but
also a maximum of implied meanings and
rhetorical and expressive effects are practiced.

- This enables students to synchronize the source

language and target language with syntactic,

semantic, and lexical knowledge of both L, and
L, and gives them guidelines to decode and
“interprete their authentic materials correctly.

Conclusion

The application of native language both

' ;\through pedagogical and pure translation
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“approach leads EFL students to a deeper
-awareness of the complexity of EFL materials
"and enhances their ability in developing

techniques to comprehend the scientific and
technical writing. Unless students are able to
interpret the EST complex terms and
expressions in their own language, they will
be unable to produce effective comprehension
in their interlingual technical and scientific
communication. Although competence in
translation may not in itself indicate significant
ability in the communication of a target
language, in EST programs, translation may
be considered a sort of supercompetence
marked off from the four monolingual
language acquisision skills. It is a demanding
skill requiring specialized training and
guidance. It is for the effectiveness of this skill
that both pedagogical and pure translation
become relevant to the EST teaching process
and bring a pleasing improvement in the
linguistic competence of many elements of
EST discoures.
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appendixes 2 and 3 which summarize the rules
for both (a) general compounds, (b) scientific/
technical compounds, and (¢) compounds
categorized by length and difficulty of
paraphrasing (Trimble 1985).

These compound nouns often present
difficulties to non-native students if are taught
by
techniques which ignore to give mother-tongue

approaches other than translation

equivalents to those intrnicate lexical structures
of target language. For example, some
compounds cannot be logically back-formed,
e.g., a metal cutter: arreyé felezbor is a saw
used to cut metal.

Back forming this would give us.a "cutter
metal” which is not a useful back-formation
nor a logical one, in that it fails to provide
accurate information. Automated nozzle brick
grinder: sangé
motakhalkhel 1s an example of complex
compounds. It is a grinder of nozzle bricks (a
type of brick) not a grinder of bricks, nor the
grinder having a nozzle which is automated.

sonbaadeyé aajoré

Most readers initial response is to assume that
"nozzle" is part of the grinding machine, nota
type of a brick.

"Aisle-seat speech interference level”,
meaning in Persian as "enekaassé goftaaré
mihmaandaar va mosaafer dar havaapeimaa”
1s still another example of English more
complex compounds taken from an airplane
manufacturing company report and refers to
acoustic texts made to determine the level of
interference with speech between an attendant
and a passenger who is sitting in an aisle seat
on an airplane. As is so often the case with
compounds of this type, the problem here is
one of ambiguity. On first reading one wonders

if there is interference with speech taking place
at an aisle seat or interference with speech
issuing from an aisle seat (Trimble; 1985).

As a second language (ESL), itis reasonable
to say that the acquisition of these complex
elements usually occurs as learners acquire
more of the language without being in direct
contact of their mother tongue. This means that
once students have mastered a number of
communicative strategies, they get the best of the
intricate elements of the technical discourse as
well. However, in countries where English i1s
taught as a foreign language (EFL), opportunities
for communicative acquisition are few. In these
countries, classroom work is not backed up by
more intensive practice outside the classroom and
therefore is not activated by the naturalistic
acquisition of language (Heltai, 1989). Under
these conditions, my experience has shown that
the role of using mother tongue in classroom to
elaborate the source language equivalents will be
obviously much more pleasing and informative.

For example, if the compounds such as a
metal cutter, automated nozzle-brick grinder,
and aisle seat speech interference level are to
be taught to Persian students, they are better
taught by indicating their Persian equivalents
as: arreyé felezbor; sangé sonbaadeyé aajoré
motakhalkhel; and enekaassé goftaaré
mihmaandaar va mosaafer dar havaapeimma
respectively.

The remaining example shown in
appendixes 2 & 3 all illustrate different
constructions which may pose learning
difficulties if are not taught by translation
pedagogical approach. This approach provides
a careful analysis of technical elements of
target language and allows them to be
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are indicated in Appendix 1.

What we learn from the study of these sub-
technical terms is that while the more technical
of their extended meanings are usually learned
quickly in technical courses, the majority are
seen in reading before they are heard or
discussed either in language or subject-matter

class-room. In addition, their meanings usually

fluctuate from discipline to discipline
depending on the semantic variations involved.
For example, a dog in the field of construction
means: a steel securing piece for fastening
together two timbers which may be called in
Persian as geidé alvaar; in machining, a lathe
carrier: hammaleyé mashiné taraash; in
mechanical engineering, an adjustable stop
used in gears: khaaré gaablé-tanzim; in
petroleum engineering, a clutching attachment
for’

aazaadkoné sarmatteyé chaahkani; and in rail-

withdrawing well-digging tools:
road engineering, a spike for securing rails to
sleepers: mikhé traavers.

The result too often is that the students go
to a bilingual dictionary and find no definitions
that make sense in the context containing the
words. When, due to the nature of definitions
of these technical and scientific terms, they do
not get any help from a monolingual dictionary
either, they usually ignore the particular piece
of text and so lose the information the
unidentified terms or their surrounding context
can give them.

My personal experience is enlightened by
the idea that in an EFL® environment, the most
‘practical approach in teaching such technical

‘terms is to state their mother-tongue

equivalents when they are taught in -a non-

‘English speaking country like Iran.

An approach like this is undoubtedly a
valuable pursuit, as it forces students to explore
resources of lexicon in their own language and
this, in turn, helps them to develop source-
language analyzing techniques--a fundamental
stage in EST learning process.

Nominal Compounds

Nominal compounds are defined by Trimble
(1985) as two or more nouns plus necessary
adjectives and less often verbs and adverbs that
together make up a single concept identified
as a single noun.

Since compounding is frequently given in
intermediate and advanced EFL/ESL™ classes,
the majority of students coming into a tertiary-
level of EST class can handle most two-word
compounds by analysing them into their
constituents. However, no matter how well
students learn to analyze compounds into

componeit parts, there are compounds that do

not yield to this procedure. As indicated in
appendix 2, while a travel book: raahnomaaye
safar is most likely to be a book about travel, a
telephone book: ketaabcheye telefon is not a
book about telephone, but a book indicating
telephone numbers. Copper wire: simé messi:
and steel wire: simé foolaadi are wires made
of copper and steel respectively, but we cannot
say the same about piano wire: sime piano.
When we look at more complex compounds.
in scientific and technical discourse, we can
see that problem is magnified to the point
where many are impossible of being taught by
pure communicative approach unless the

“students learn their translation equivalents.

Good examples of problems with these sorts
of compound nouns are illustrated in



controversial component, depending on
prevailing objectives and teaching preferences.
It was an indispensable element of the learning
and testing process in the grammar-translation
approach. Direct method theorists denied it as
a learning device and excluded it from early
instructions as much as possible, while
admitting it as an art if learned as an end
product (Nadstoga, 1988). With the
introduction of the audio-lingual method the
use of the native language was either excluded
from the foreign-language classroom or was
highly restricted (Silvia, 1988). Later on, the
view of language learning as a conscious and
intellectual process within the cognitive-code
learning theory provided a strong arguement
in favour of translation (Nadstoga, 1988).
Today, there are adequate evidence to stress
the necessity of translation both as a
pedagogical device and a pure skill.

In the following study these two approaches
are investigated separately in relation to
teaching English for science and technolgy.

1. Pedagogical Translation Approach in EST
Characteristics of Technical and Scientific
Context

Technical and scientific texts are primarily
distinguished from other forms of writing by
terminology. Their characteristics and
grammatical features such as passivization,
nominalization, empty verbs, etc., diverge with
other varieties of language in frequency and
register (Newmark, 1988). They are usually
free from the emotive language, potentially
non-cultural, and originally written for the
benefits of science and technology rather than
for a certian speech community (Fallahi, 1990),

In spite of all these variations, the present

study is focussed on the property of

terminology only because it is the central
difficulty in technical and scientific reading.

Terminology of Science and Technology

The dictionary definition of the term

terminology is the system of terms used in a

specific field. Our meaning; however, is
somewhat more restricted, referring only to the
following three lexical areas:

1. Technical vocabulary, 2. Sub-technical
vocabulary, and 3. Nominal compounds which
are sometimes called noun strings (Trimble
1985).

Technical Vocabulary
Technical vocabulary by itself does not pose

much problem for the majority of non-native
students to need special attention in the
classroom. Therefore, it seems rather pointless
for a teacher to apply translation as a
pedagogical device for learners who have
already acquired the highly-specialized lexis
of target language in their subject-matter
courses and when they can find their equivalents
in bilingual technical dictionaries if there are
any.

Sub-technical Vocabulary
Sub-technical vocabulary is defined by Dr.

Ronayne Cowan of the University of Illinois
as "context-independent words which occur
with high frequency across disciplines”
(Trimble, 1985). These words have one or more
"general” meanings and in technical contexts
take on specialized extended meanings in some
fashion. Some examples of these lexical items
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‘Abstract

Translation is very much a blanket term for

procedures different in nature and

consequence. However, for the sake of this

study, we assume two separate issues to be

considered. One is the "pure" issue of the
~principle of semantic demonstration of one
language via another language, the other is the
"applied” issue of the pedagogical function of
“the mother tongue in teaching English for
‘science and technology to speakers of other
languages. Thus a distinction can be made

ol cnbie (551555 5 waige

between the role of "Pedagogical Translation™"
used for teaching a language, and the "Pure
Issue of Translation®" which is concerned with
translation as a skill in its own right.

This article is intended to investigate the role

-of translation through both approaches in

teaching scientific and technical discourse.

Introduction
In the teaching of languages, translation has

been at different periods either an accepted or



Conclusion And Recommendations

The findings of the present research have
implications for teaching and testing composi-
tion. Pedagogically speaking, the findings of
this study shed some light on the nature and
components of LCDs in writing. For the same
reason, a writing teacher who is equipped with
the knowledge about cohesive devices and their
components can be more successful in his/her
career. Knowing that weak students in wnting
tend to overuse the same item and avoid more
difficult sub-classes of LCDs, such as
synonym, collocation, and superordinate, a
teacher can improve students’ writing ability.

Inevaluating compos:itions and determining
syntactic maturity/complexity of Iranian EFL
students’ compositions, a teacher can judge
their compositions more exactly and easily.
Regarding teaching or testing LCDs to Iranian
EFL. students, The findings of the study sugges-
ted that no special strategy is needed for
teaching and testing LCDs, as a measure of
syntactic maturity/complexity, to male and
female Iranian EFL students because both
groups showed equal ability in the use of LCDs
in their writing tasks.

And finally as a concluding remark it should
be added that although the application of LCDs
could affect the writing performances of
Iranian EFL students, more investigations of
other cohesive devices, such as grammatical
cohesive devices, are needed in order to arrive
at a final conclusion for the definite role of
cohesive devices in writing. Only then can one
arrive at a firm conclusion about the significant
role of cohesive devices in writing composi-
tions.
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Discussion

The first research question intended to dete-
mine whether there was any significant
relationship between Iranian EFL students’
writing ability and the use of LCDs in their
compositions. The findings of the study
indicated that those students who were more
proficient in writing used more cohesive
devices in their compositions; therefore, the
first null hypothesis was rejected. Conse-
quently; the results of this finding put into
question Cohen's position (1986) that ESL/EFL
students seem to have serious problems in
using cohesive elements in their writing
performances. Moreover, the findings of the
study were in consistent with Farzanehnejad's
(1992) measure of cohesion. This measure was
proposed to measure syntactic maturity or
complexity of EFL, students’ writing tasks.

Data Analysis For the Second Hypothesis
The results of the chi-square test confirmed that
sex as a moderate variable had no impact on
the use of LCDs in Iranian EFL students’
compositions; therefore, the second null
hypothesis was accepted. Table 2 and Table 3
show the results for the second hypothesis.

Table 2
"The results of Chi-Square test on LCD and sex

- Sex
Level Male Female | Row Toltal
High 13 19 32
Mid 17 12 29
Low 15 14 29
Column Total 45 45 : 90
Chi- Square D.F. |Signigicance| Min E.F.
06674 2 9672 14.500

Table 3
The results of Correlation Coefficient Among the study Measures

Michigan ~ Ratert Rawer2 Composiion  LCD Sex
Michigan - 494 819 3035 4051 0625
Rater | _ 8080 9698 1183 0502
Rater 2 M0 2068 0684
Composition _ T 0584
o _ s
Sex -

Discussion

The second research question investigated the
relationship between the sex of the subjects and
the use of LCDs in the their compositions. The
results of the chi-square test the correlational
analysis proved that there was be no significant
relationship between the sex of the subjects and
the use of LCDs in their compositions;
therefore the second null hypothesis was
accepted.

The finding‘s for the second hypothesis
demonstrated that Iranian male and female EFL
students' syntactic maturity/complexity in
writing can be tested in the same way by the
use of cohesive devices. Besides, in terms of
teaching cohesive devices as a measure of syn-
tactic complexity/maturity to both male and
female subjects indicated no distinct teaching
procedure needed for each group, and both
groups can be taught in the same way.



Design

Due to the specific nature of the study, expos
facto design was selected for the study. Since
there was no cause-effect relationship between
the variables the researchers arbitrarily labelled
writing ability as independent variable, and the
use of LCSs as dependent variable. Sex was
taken as a moderate varnable.

Procedure
In order to carry out the study, the following
steps were taken in turn:

Step 1: Administration of Michigan Test of
English Language Proficiency (MTELP)

At first, and MTELP was given to the
students to determine their language
proficiency in English.

Step 2: Composition test administration

Second, the subjects were required to write
a composition on the topic: "The reasons you
are majoring in English.”

Step 3: Scoring the compositions

Two independent raters scored the composi-
tions independently based on the composition
profile model proposed by Jacobs et al. (1982)
This profile consists of five component scales,
i.e., content (30 points), organization (20
points) language use (25 points) and mechanics
(5 points). The estimated interrater reliability
was r1=.80 (See Table 3).

Step 4: Categorizing the subjects

Based on the composition scores each group
of male and female students were divided into
three sub-groups, i.e., high, mid, and low. This
categorization was based on the mean scores

of male and female.

Step 5: Enumerating the LCDs

The researchers, then, enumerated the
number of LCDs in each composition based
on the analysis of cohesion, a model proposed
by Halliday and Hasan (1976). According to
this model, the LCDs have four sub-classes,
1.e., the same item, synonym, collocation, and
superordinate.

Data Analysis For the First Hypothesis

In order to test the null hypotheses, the
researchers conducted statistical procedures of
correlational analysis, analysis of variance
(Two-way ANOVA), and cl'ii—square test. the
results of two-way ANOVA indicated that there
1s a significant relationship between the use of
lexical cohesion and the writing ability of the
subjects. Consequently, the first null hypotesis

which claimed no significant relationship.

between the use of LCDs and the writing ability
of the students was rejected at the level of
P<.05. Table 1 illustrates the results of ANQOVA
on LCD numbers and composition scores, for

the first hypothesis.

Table 1
The results of ANOVA on LCD numbers and composition scores

Two-Way ANONA

LCD

By Final
Sex
Sum of Signif
Kouree ot variation Squires NF Muean Sguare F of F
Main Effects A48, 148 3 149,383 3222 27
1LEVFI, 3IH.54 2 159.247 3430 AX57
SEX 135114 1 135,124 2015 Reid]
2- Way [Imeractions 44,152 2 22.0%6 476 H23F
Expluined 492,301] SR.464) 2124 Y
Residual KLALES B4 16,358 ’
Tewl JOK60 300 Y 191856
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to "ascent”, of which it is a synonym.

The third sub-division of lexical chesion is

superordinate. Consider the following text:
Henry has bought himself a new
Jaguar. He practically lives in the
car.

In the text cited, "car” refers back to Jaguar,
and the word "car" is a superordinate of
"Jaguar", that is a name for a more general
class.

The fourth sub-class of lexical cohesion is
collocation which refers to the association of
lexical items that regularly co-occur in a text.
The following example illustrates the point:

If you try, you will succeed.

In the above example, the pair of "try" and
"succeed” occur in collocation with one
another. In general, any two or more lexical
items having similar patterns of collocation,
i. e., tending to appear in a similar context, will
create a cohesive force if they occur in adjacent
sentences.

Cohen (1986) believes that ESL/EFL
students seem to have serious problems in
using cohesive devices in their writings.
Moreover, further investigations indicated that
most of the compositions written by Iranian
EFL students seemed to lack unity and
coherence. This deficiency seemed to arise
from the students' restricted knowledge of
cohesive devices or perhaps the right
application of the cohesive devices in their
writing performances.

Therefore, due to the afore-mentioned role
and significance of cohesion in discourse, the
researchers were intended to investigate the

role and significance of lexical cohesive
devices (LCDs) in writing compositions of
Iranian EFL students.

Research Hypotheses

The present study was a search for the
application of the concept of cohesion to the
analysis of texts. The purpose behind this study
was two-fold: Firstly, it aims at investigating
the role of lexical cohesion in Iranina EFL
students' compositions. Secondly, it purports
to test whether sex as a moderate variable had
any tmpact on the use of LCDs in Iranian EFL
students' compositions.

In order to reach ideal results for the study,
two null hypotheses were proposed.

Hol There is no significant relationship
(P<.05) between Iranian EFL students' writing
ability and the use of LCDs in their
compositions.

Ho2 There is no significant relationship
(P <05) between Iranian EFL students' sex and

the use of LCDs in their compositions.

Subject

In order to comply with the ideal results for
the study 90 Iranian EFL students majoring in
English were randomly selected out of 400
students studying at six universities in Iran,
including the universities of Tehran, Kashan,
Shahid Beheshti, Azad, Isfahan, and Azahra.
The subject were male and female, equal in
number, i.e., 45 male and 45 femal. All of the
subjects had passed their writing courses.



complexity will also change. For example, the
syntactic complexity of a narration may be
different from that of a description or
explanation.

Both the error approach and the syntactic
approach toward composition evaluation
ignore the features of text that extend across
sentence boundaries, i. e., cohesive devices.
Cohesive devices are important properties of
writing quality, and, to a great extent, the types
and frequencies of cohesive devices reflect the
writing ability of the subjects and the organi-
zational properties of the text.

Halliday and Hasan (1976) asserted
"cohesive devices are important in turning
separate clauses, sentences and paragraphs into
units of connected prose and they signal a
relation between an element in a text and some
other elements” (p. 197). "Cohesive ties are
semantic relations which make a text cohere"
(p. 4). They further added "cohesive devices
show logical chaining of elements in a sentence
or text" (p. 18)

Zamel (1976) stated "cohesive devices
establish the logical relationship between the
ideas presented" (p. 42). Halliday and Hasan
(1976) maintained "the most important
characteristic of cohesion is the fact that it does
not constitute a class of items, but rather a set
of relations" (p. 19). They also suggested "cohesive
devices both in spoken and written language
range across sentence boundaries” (p. 12). Halli-
day and Hasan (1976) maintained, "lexical
cohesion is the cohesive effect achieved by the
selection of vocabulary” (p. 274). In fact, it 1s

the predominant means of connecting sentences
in discourse. According to them, cohesion is a
semantic concept, and it refers to relations of
meaning that is present within a text. They
further remarked that there are typically two
kinds of cohesion: grammatical cohesion and
lexical cohesion. The grammatical cohesion, is
a set of cohesive ties, which is obtained by the
selection of grammatical items such as
pronouns, references, and conjunctions. On the
other hand, lexical cohesion is largely
independent of the grammatical structure, and
itis obtained by the very lexical items within a
text.

Halliday and Hasan (1976) also proposed
that lexical cohesion has four sub-classes.
These are the repetition of the same item,
synonymy or near synonymy, superordinate,
and collocation.

In the first case the same item is just
repeated in the discourse process to create the
cohesive ties within a text. Consider the
following example:

There is a boy climbing that tree.
The boy is going to fall if he
doesn't take care.

In the above text the word "boy" is simply
repeated to make the two sentences coherent.

The second sub-class of lexical cohesion is
the category of synonym or near synonym.
Suppose we have:

He took leave, and turned to the
ascent of the peak. The climb was
perfectly easy for him.

In the above utterance "climb” refers back
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Introduction

Writing is the most neglected skill among
all language skills. Even in modern language
methodologies, little emphasis has been put on
writing. Both the Audiolingualist/Structuralist
model and the Functional/ Communicative model
have consistently underplayed it in different
ways. :

There is hittle consensus among researchers
to give a clear definition for writing, and this
lack of consensus reflects the complexity of
the process. Flower and Hayes (1977) defined
writing "as a thinking process. It is a
straightforward act of saying what the writer
can mean, the mental struggle writers go
through and the interpretations readers make"
(p. 172).

Mckay (1984) believed "writing is so
complex that one cannot give simple formula
to his/her students for good writing. What one
can do is to engender in the students an
awareness and to help them better manipulate
each component of the writing process in order
to meet their writing objective” (p. 258). She
further added, "writing is a dynamic process
which involves such activities as generating
ideas, setting goals, planning, evaluating and
revising” (p. 258). '

Zamel (1976) maintained that the inherent
issue in any discussion of writing is how writers
once they have identified their thoughts put
them together. She also remarked that teaching
writing to ESL/EFL students to acquire writing
skill is by no means easy, but learning how to
write is a complex process which takes long

practice and experience.

Cooper and Odell (1978) asserted "writing
is one of the most authentic and reliable ways
of getting thoughts to others. Learning to write
is regarded as the acquiring of basic skills on
which other, later and probably more important,
skills can be built"(p. 52).

Halliday and Hasan (1976) said "writing is -
learning how to mean. It is negotiable and
explanatory act requiring great judgement”
(p. 61). Widdowson (1984) stated that writing
is a communicative activity; therefore, it is
carried out in accordance with certain general
principles which underlie the use of language
in communication. Linnard (1986) believed
"writing is a creative process of give-and-take
between content and form" (p. 14).

In practice, there has been two main approaches
toward scoring composition at the college level:
The first one is the error approach in which
systematic errors in the writing per- formances
are taken into account. The second approach is
the syntactic approach in which syntactic
features of the writing quality are investigated.

The results of many empirical researchers,
for example, by Nodin (1976) indicated that
the error approach toward students' writing
quality is not satisfactory because the sources
of many errors in written discourse are often
complex and difficult to trace. With regard to
syntax, it seems that the syntactic approach is
not sufficient either. And it is worth pointing
out that syntactic complexity is affected by task
variable. If the task varies, the syntactic
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Abstract
The present study is a search for the
application of the concept of cohesion to the

analysis of written discourse. The research
hypotheses focussed on the role of lexical
cohesive devices in Iranian EFL writing
compositions. Moreover, the sex of the subjects
as a moderate variable was investigated. To
test the hypotheses, chi square test, corre-
lational analysis, and analysis of variance were
conducted. The final results of the study proved
that there is a positive correlation between the
writing proficiency of the students and the use
of lexical cohesive devices in their writings.
Regarding sex, there was no significant
correlation between the writing ability of the
students and the use of lexical cohesive devices
in their writing compositions.
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sense of competitions, which is one of the
major outcomes of games, arises among
tearners and they participate in language
learning activities.

Thrid, games remove the strictness and
formality of language learning classrooms and
allow students, as one side of this instructional
transaction, to fill the information gap easily.
Teacher is no longer the sole power in the
classroom but a creative coordinator who
knows what, why, how and when to comment
on what is going on in classroom.

Fourth, to handle newly taught vocabulary
items, as a are main part of language, games
are productive and advantageous. Role playing,
which is intrinsically a feature of language
games, provides the students with natural
setting within the walls of the classroom. The
environments which may be experienced by the
learners in their real life outside the classroom.

Fifth, playing games provide an opportunity
for students to manipulate and make public
what they have already learnt. In this
instructional confrontation, those problematic
areas of students are revealed. Deficiencies
which may be in areas such as parts of speech,
connotative and denotative meanings, and
semantic features of vocabulary items can be
overcome.

Sixth, in case some complicated ideas and
concepts in teaching vocabularies cannot be
put in words, teacher can resort to games to
tntroduce them. This problem is intensified
when teachers are handling elementary
students for whom the routin procedures like
definitions and examples do not work.

Seventh, language games provide the
students with a sense of team activity. In this
way, learners talk to each other to achieve a
common goal. That is the time when

cooperative learning occurs in classrooms.

Finally, the results of this study may have
some hints for English teachers, syllabus-
designers, and materials developers who
should pay some atiention to language games.

English teachers ought to take games
seriously and use them as teaching and
reinforcing devices for presenting new
vocabulary items in classrooms. Syllable-
designers had better modify the traditional
views on designing language learning curricula
and allot a deserved part to language games.
Materials developers should also reckon
language games in compiling new textbooks
for language learners.
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exam, the data were collected and then
analyzed. The following table shows the values
of means and standard deviations of both
groups on the pre-test:

Group N X X X S.D.

Experimental | 36 64 | 4814 | 100 | 569

Control 3 m | sl 104 | 610
Table 1

The comparative table of the means and 3.D. of the groups on the pre-test

The means of two groups were compared
through t-test

T-Critical Two - tailed df T-observed
Hypothesis
2.000 0.03 0 0.142
Tahle 2

Comparative table of t-chserved and { - critical on the pre-lat'

After the pretest was administered, the
treatment began with the experimental group.
A session after the treatment was finished, the
posttest was administered, and that following
data were obtained:

2 pu—

Group N X X X S.D.

Experimemal | 36 1010 | 30051 | 2808 | 699

Control 36 756 17349 21 648
Table 3

A comparative table of the means and 5.10. of both groups on the post-test

The results of the comparison between
means scores of two groups through t- test are:

00} 2aw)
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T-Ceitical Two - tailed d.f T-observed
Hypothesis
2.000 0.05 70 448
Table 4

Comparative table of {-observed and t - critical on the post-test

It is quantitatively revealed that t-observed
is enough above t critical value. It means that
the researcher can safely reject null hypothesis.
Rejecting the null hypothesis at the .50 level
indiciates that the differnece in means is as
large as that found between the experimental
and control group’s and would not likely have
resulted from sampling error in more than 5
out of 100 replications of the experiment.

What can be inferred from all these
comparisons and calulations is that language
games as reinforcing devices are influential in
learning abstract terms. In other words,
language games are useful devices in the hand
of teachers to provide a lively atmosphere
within classrooms while the degree of
comprehensibility of students is fully kept.

Pedagogical Implications and Conclusions

Some of the practical impressions, which
can be drawn from the results of the present
study, are as following:

First, playing games makes students feel
involved in classroom activites. They do not
sit passively on their seat any more being
attacked by mass of new information. They
respond to the contents presented in classroom
in a way that is proved, at least in this study, to
be useful and understood.

Second, utilizing games after so many
boring oral drills and energy draining activities
revive the class and take the drudgery out of
learning abstract concepts. Furthermore, a



book "English Today 5". These vocabulary
items were arranged in alphabetical order as
follows:

clue fught music problem stranger
conversation|  holiday news - Tequest subject
degree hunt noise Test surprise
difference jub north result treasure
direction kind part science trick
dream matter pet secret visit
hate measurement piece shape wilk
heat memory plenty size whistle

Morover, six language games were
employed to mainpulate newly taught abstract
vocabulary items. The researcher has
atternpted to pick up those which were geared
to the level of the learners who undertook
treament. These Language games were: Bingo,
Definition Game, Dominoes, Word Scrambles,
Paired Crosswords and TV Definition.

Procedure

To accomplish the purpose of this study, the
following procedures were carried out:

Frist, as it was mentioned earlier a
standardized Nelson Test was employed to
almost homogenize learners regarding their
proficiency in English. The scores which were
too high and too low were discarded. Qut of
95 learners who took the test, 70 subjects were
selected. Then, they were randomly divided
into two equal groups: experimental and
control.

Second, the researcher scrutinized the book
"English Today 5" and selected 40 words most
of which were new. These words were all

abstract in meaning, according to the definition
by Richards et al. (1992).

Third, the vocabulary items were chosen
and incorporated in a multiple choice
vocabulary test designed by the researcher.
Then the test was adminstered to a pilot group
for its item analysis. After the most difficult
and easiest items were discarded, the reliability
and validity of the test were calculated. The
reliability was obtain through Kudar-
Richardson Formula.

Fourth, on the first day of the term, the
subjects of both experimental and control
groups took the vocabulary test developed by
the researcher as pre- test.

Fifith, during the term, the teacher taught
the vocabulary items to both experimental and
control groups while teaching the book
"English Todays". In Addition to this, the
experimental group received the language
games at the final minutes (15 to 20 minutes)
as reinforcing devices. The researcher
manipulated those language games which were
proposed to stablilize the previously mentioned
vocabulary items. The games were not used to
teach the vocabulary items. Instead, they were
used to strengthen and fix what has already
been taught. Vocabulary items were taught
through different traditional strategies like
giving definition, introducing the words in
context and providing students with examples.

Last, one week after the treatment was
tinished (the treatment lasted for 6 weeks), both
groups took the same vocabulary test as post-
test. Then, the data obtained from the groups
were compared through T- test.

Analysis
Before the treatment, the pre-test was
administered to the students. Having taken the

00 3b)
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activity, one which ends naturally when some
goal or outcome has been achieved". He has
also added that "there are players who compete
or cooperate to achieve that outcome, and there
are rules which restrict or determine how the
players can work towards their ends. Language
games, as he said, is one in which language
provides either the major content or the means
through which the game is played.

Andrew wrigth, David Betteridge and -

Michael Buckby (1984) claimed that "to make
this job {Language Learning] easy, language
should be taught in a meaningful context" (P.1).
The need for meaningfulness in language
learning has been accepted for some years.
Wright et al. (1984) added that the concept of
meaningfulness "implies that the learners
respond to the content in a way that proved to
be understood.” They concluded that "games
can provide intense and meaningful practice
of language" (P.1).

Another reason why language games are
being offered for language learning is that they
provide a classroom with joy and fun. Although
some people exagerate to think that games are
only fun and lack any pedagogical value, Jerry
Steinberg (1983) believed that "after so many
boring oral drills, or other energy-draining
exercises, a quiet game is a fun way to relax”
(P.ix). He claimed that whether or not you are
a dynamic teacher, games can produce
occasional general lapses in attention and has
suggested that "a short, snappy game will raise
attentiveness, revive the class, and make them
more receptive to further learning” (P.X).

Smith (1972) in the introduction of his book
has accounted language games for creating an
exhilerating and lively setting in classrooms.
He claims "sportmanship, competition and fun
are parts of healthy human nature and these

are all that games contain” (P.1). He further
added that the word "game" itself has a positive
conception of recreation, happiness and joy in
people’s mind which makes them motivated
when there are any."

Vossoughi and Clair (1994) took formality
and strictness of language learning classroom
into account and proposed that "psychologically
speaking, games can remove those affective
filters from the learner’s mind and provide
them with a practical motivation and the urgent
need to utilize linguistic items" (P.14).

Vivian Cook (1991) has also underlined the
role of motivation in successful learning and
claimed that "high motivation is one factor that
causes successful learning; successful learning,
however, may cause high motivation” (P. 75).

Vossoughi & Clair (1994) also regarded the
factor of game as a criteria for a rapid
correction of stuednt’s errors before being
fossilized, otherwise, as they said, "It is an
arduous job for students to be disposed of”
(P.14).

Games also provide learners with a sense
of team activity. According to Geoffrey
Broughton et al. (1980) "Not only does group -
work give children more chance to talk to each
other but it harnesses the purposeful and
instrumental use of English" (P. 171).

Subjects

70 Iranian learners all of whom were male
participated in this study. The samples were
all students of fifth level in Sokhan English
School in Tehran who had already passed 4
consecutive terms. Their average age was 13,
ranging from 12 to 15.

Instrumentation
Forty abstract terms were selected from the
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Introduction

From a century ago when methodology as
its modern sense came to existence, the
question of procedure was one of the salient
and controversial issues. Many scholars
proposed various kinds of activites to stabilize
the language within the classroom. These
activities started from memorizing rules and
vocabulary items in grammer-transiation

method and oral pattern drills in audiolingual
approach and finally led to role playing and
language games in communicative approach.
As it is clear, language games are uesd in
communicative approach and are is likely to
be the last effort to consolidate the language
being the taught.

A growing body of research has indicated
that language games are influential tools in the

* hands of teachers in classrooms (Celce

Muricia, 1979; Wright et al., 1983; Stern, 1983;
Steinberg, 1983; Larsen Freeman, (1986).
Much of the research in this area has been
based on the theoretical
communcative approach. According to this
method, the goal of language learning is
communtcative compentence. Part of this
communicative competence is related to
knowledge of vocabulary. So, to improve

views of

learner’s vocabulary, many techniques have
been employed so far but some of these
techniques, like giving definition or showing
pictures, may be more efficient for concrete
words, while in the case of abstract words they
cannot properly work. The following essay is
an attempt to underline how effective language
games are of some help to one aspect of
language learning, that is learning abstract
nouns.

In order to do this research the following
question and hypothesis were proposed.

Do language games, as reinforcing devices,
affect learning abstract terms?

Language games, as reinforcing devices
don’t have any effect on learning abstract
terms.

Language Games
The definition of a true game is rather strict.
Shelagh Rixon (1986) defined game as "a close

obj by



haben.

2.3.2.2 Fur die dritte Person Singular kennt
das Farsi nur eine Form ",", das "er", "sie"
und "es" (wenn es eine Person meint) bedeutet.
Das ergibt ein haufiges Verwechsein der
personal pronomina. Ausserdem verwendet das
Farsi fur Tiere und Sachen nicht das
Personampronomen sondern das Dem
onstrativpronomen. ("o im Singular und
"oL__1" im Plural.) Das fiihrt dazu, dass das
"sdchlicht” es oft fur alle Sachen (und Tiere)
und nicht fur Personen (das Madchen, das kind)
verwendet wird.

2.3.2.3 Im Deutschen unterscheidet sich die
3.Pers.Singular feminin nicht von der 3.Pers.
Plural. Das deutsche "sie" bzw. "Sie" entspricht
also im Persischen " ", "olet” und "L,

Ein (vor allem gesprochener) Text ist darum
oft schwer zu verstehen. So kann z. B. der
deutsche Satz:

Haben Sie (sie) sie (Sie) gesehen?

auf fiinf Arten ins Fersische iibersetzt
werden

1. Saolodus |5 ot ek LT
S alodun | Ll Lt U
S wlodss |y ot OLLILT
£ ahays | ilash Ol LT
. il ey |y Lad QLA LT

Dabei hat jeder Satz eine eindeutige
Bedeutung,

hob W N

3. Die Verbrektion

Die Verbrektion ist bei vielen deutschen und
persischen Verben gleich, helfen steht z.B. mit
Dativ und nuch "(_.) &5 =5 S 5" verlangt €in
indirektes objekt. Viels Verben aber, die im
Deutschen mit Akkusativ stehen, verlangen im
Persischen ein indirektes Objekt, und viele

Verben, die in Farsi mit Dativ stehen, vorlangen
im Deutschen ein Prapostitionalobjekt. Das
fuhrt zu sehr vielen Interferenzen.

Die folgende Liste enthalt die wichtigsten
Verben mit verschiedener Rektion:

abhangen von
achten auf
angreifen (A)
Angst haben vor
ankommen in
anrufen (A)
antworten (D)
aufpassen auf
bedauern (A)
behandeln (A)
belohnen (A)
besuchen (A)
betreten (A)
bitten (A)
drohen (D)
durchqueren (A)
erreichen (A)
fragen (A)

sich fiirchten vor

die Hand geben (D)

geniessen (A)
sich gewohnen an
gleichen (D)

gern haben (A)
hassen(A)

sich interessieren fur

leiden an

nehmen (D)

sehen (A)

sorgen fur
iiberholen (A)
verteidigen (A)
zittern vor
Zufrieden sein mit
einladen (A)
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aber:

eine Frau 05y
zehn Frauen S50
Ausnahme:

etn Kilo RN
Zwei Kilo &S 33
eine Meter o
Zwei Meter a3

2.1.3 Auch Gattungsnamen stehen im
Deutschen im Plural (ohne Artikel), im Parsi
aber im singular.

(Gettungsnamen sind Namen, die personen,
Tiere, polanzen und Gegenstiinde bezeichnen.)

Beispiele:

Eier werden immer teurer.

) s o ANS 350500 bR

Apfel sind sehr gesund.

2.1.4 Stoffnamen dagegen stehen wie im
Farsi im singular. (Stoffnamen bezeichnen
also
chemische Elemente, Mineralien, Metalle, aber
auch natiirlicher Entsteheung wie Regen,
schnee und Hagel. Stoffe sind aber auch
Pflanzliche oder tierische produkte (Milch,
produkte wie seife, Waschpulver u.s.w.)

stoffe natiirlichen Vorkommens,

Gold wir immer teurer. 5,2 . 51 fatan™b
10 kilo Fleisch et 58 S es
Drei Meter Schnee. NEYRETPW
2.2 Das Adjektiv
2.2.1 Die Komparation des Adjektivs

Komparativ und Superlativ werden im
Deutschen und in Farsi mit Hilfe eines Suffixes
gebildet: -er und- st(en) im Deutschen, ;_und
.~ —1m Farsi. Man kann hier also von einem
Transfer sprechen.

2.2.2 Der Gebraucb des Superlativs im

Deutschen unterscheidet sich aber von dom in
Farsi. Im persischen wird normal erweise auch
bei einer Auswahl von mehr als zwei nicht der
Superlativ sondern der Komparativ verwendet.
Das fuhrt dazu, dass auch im Deutschen der
Kompatativ statt des Superlativs verwendet
wird:
Der Satz:
LRV FRCPPISCE WL P SJpPe
wurde z. B. von allen Versuchspersonen mit:
* Welche Farbe mogen Sie Lieber?
* Welche Farbe gefillt Ihnen besser?
ubersetzt. Die richtige Ubersetzung lautet
aber:
Welche Farbe bégen Sie am liebsten? oder
- Welche Farbe gefalit Thnen am besten?
Ebenso iibersetzten 80% der Studenten den
Satz
ol A8t plas L O 2505 3
mit: * Welche lhrer Tochter ist hiibscher?
und nur 20% richtig mit.
Welche Threr Tochter 1st am hiibschesten?
(die hiibscheste?)
Wir kénnen also bei der Anwendung des
Komparativs bzw. des Superlativs eine starke
muttersprachliche Interferenz nachweisen.

2.3. Das Personalpronomen

2.3.1 Grundsétzlich entsprechen die
persischen personalpronomina in Bedeutung
und Anwendung den deutschen:

o ich Lo wir
I du Lot ihr
o er, sig, es  Lgi_olay sie, sie

2.3.2 Wir kdnnen aber folgende Unterschiede
feststelien:

2.3.2.1 Im Deutschen dient die 3.Person
Plural als Hoflichkeitsform, in Farsi die zweite
Person Plural. Das fiihrt aber nie zu einer
Interferenz, wie wir schon in 1.2.6.2 gezeigt

Ol Sub)
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Wichtig ist nur, dap diese Worter wenigs-
tens dhnliche Bedeutung haben, und wir sie frei
ibertragen kénnen.

1.5.1 Interferenzen konnen nun immer
dort entstehen, wo ein wort in der Mutter-
sprache mehr als eine Bedeutung hat, die
Fremdsprache fiir jede dieser Bedeutungen
aber ein eigenes Wort besitzt.

Beispiele:
ebenso:
. - Bedeutung 1 wort | lesen
™~ Bedeutung 2 wort 2 lernen
ebenso:
- - ssen L o Fup
"™ trinken " Bein
Mid Uhr
s o Mi chen el -
—~ Tochter ~ Stunde
w_’)/ gehen L, - laut
~ fahren ™~ hoch
verstehen kleiner
img = paprd “
bemerken Jiinger

2. Vergleich ausgewihter Kapitel der
deutschen und der persischen sprache.

2. o Ein Vergleich der Grammatik einer
Zielsprache (hier Deutsch) mit der der
Muttersprache (hier Farsi) als Hilfe beim
Erlernen der Zielsprache hin. Wir kdonnen die
Ergebnisse nicht umkehren, d.h. wir kénnen
nicht erwarten, daR ein Deutscher, der Farsi
lernt, immer dort Schwierigkeiten haben wird,
wo sie ein Iraner, der Deutsch lernt, ha. (siche
2.1)

2.1 Das Nomen

2.1.1 Das deutsche Nomen hat Artikel und
Geschlecht (im singular), Farsi kennt weder
Artikel noch Geschlecht.

Ausnahme: Einige Worter, die aus dem
Arabischen kommen, zeigen noch das
Geschlecht, wie z. B.

k..'.-A‘J 4..0 nb
o= ;g4
r-LIA 4.&1.:!.‘

Artikel und Geschlecht gehéren zu den
Hauptschwierigkeitn fiir Iraner, die Deutsch
lernen. (Umgekehrt erleichtert das Fehlen von
Artikel und Geschlecht das Erlernen des Farsi
fiir Deutsche.) Dieser Unterschied in den
beiden sprachen fiihrt zu zwei Arten von
Fehlern:

2.1.1.1 Istder student nicht sicher, welches
Geschlecht ein Nomen hat und ob der Artikel
gebraucht wird oder nicht, wird er ihn
weglassen. (Im gegensatz zu einem Franzosen,
der den Artikel im Zweifelsfalle so verwendet
wie in seiner Muttersprache). ___, Interferenz

2.1.1.2 Man kann aber auch feststellen,
dap dort, wo im Deutschen kein Artikel
verwendet wird, vor allem bei Eigennamen, der
iranische student einen Artikel versendet. ___,
Autointerferenz

2.1.2 Kongruenz von Zahlwort und Nomen.

Im Deutschen mup ein Nomen, das von
einem Zahlwort (>1) be-gleitet ist, immer im
plural stehen (Ausnahme: Ma@ Miinz-und
Mengenbezeichnungen), im Farsi steht es im

singular.
Also:
ein Apfel e S
zwel Apfel o 33



wiederholt, daRsie schlieRlich stirker ist als
die muttersprachliche Interferenz, nach der das
Verb am Ende stehen sollte. Lernt dann der
student spiiter, da im deutschen Gliedsatz das
Verb(wie in seiner Muttersprache) am Ende des
Satzes steht, so versucht er auch hier die fiir
den Hauptsatz gelernte Regel zu verwenden.
Wenn eine grammatikalische Regel einer
sprache auch dort verwendet wird, wo sie(in
derselben sprache) nicht verwendet werden
darf, sprechen wir von einer AUTQIN-
TERFERENZI die Ergebnisse des Testes(4)
sind Ergebnisse einer Autointerferenz. Da die
perfektbildung mit "haben" nicht nur zuerst
gelernt wird, sondern auch fiir die meisten
Verben gilt, versuchen die studenten nun das
perfekt aller Verdas perfekt mmit "sein" bildet.

1262 TEST (5)
(1) Sl shr a2
Beide Sitze wurden von allen Testpersonen

fehlerlos iibersetzt, obwohl man bei beiden -

Interferenzen erwarten knnte. Fiir die hofliche
Anrede wird im Deutschen die 3. Person Plural,
in Farsi aber die 2. Person Plural verwendet. Es
passiert aber nie, daR ein student versucht zu
fragen: "Wie geht es Euch?". Ausdriicke wie:
"Wie geht es Ihnen?" werden wie Idiome
gelernt, bevor der student die 2. Person Plural
und die Dativform "Euch” konnt.

Ebenso kennt der student den konjunktiv
noch nicht, wenn er die Modalverben lernt,
daher versucht er auch nicht, statt des Infinitivs
den konjunktiv zu verwenden (wie in seiner
Muttersprache.).

Gut programmierter Unterricht kann also
auch helfen, mutter sprachliche Interferenzen
zu verhindern.

1.3 Die Muttersprache ist natiirlich nicht die
einzige Fehler quelle beim Erlernen einer
Fremdsprache.

1.3.1. Auch eine andere Fremdsprache kann
interferierend wirken. So versuchen z.B.
studenten mit Englisch als erster Fremdsprache
die Regeln der englischen phonetik und
orthographie auch auf das Deutsche
anzuwenden. Sie sprechen "finden" wie das
englische "to find" aus, schreiben "Apfle"” statt
"Apfel” und "Mine" statt "mein". oft wird auch
versucht, den Genitiv mit Apostroph zu
schreiben(peter's).

1.4 Die Erfahrung hat gezeigt, dap alle
Fehler, die ihren Grund in muttersprachlichen
Interferenzen haben, im aktiven sprach-
gebrauch hiufiger gemacht werden als beim
nur passiven Erkennen der richtigen struktur,
wie es z. B. bei einem multiple choice-Test
verlangt wird.

1.5. Was in 1.2.3 fiir grammatikalische
strukturen gesagt wurde, gilt auch fiir
lexikalische (_;ist,) Elemente. Wenn néimlich
lexikalische Elemente in der Mutter-und in der
Fremdsprache denselben platz nehmen,
kannman auch dabei von einem Transfer
sprechen. Dabei ist ed nicht wichtig, ob es
Worter derselben Form und Bedeutung sind
wie z, B,

Bank SOl
Hotel S
Post s

oder Worter der gleichen Bedeutung aber
berschiedener Form wie:

Buch Nl
Haus THE
Kugelschreiber. JlLryes
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"Transfer".

Untersuchungen haben gezeigt, da- 50%
aller Fehler, die von Btudenten in der
Fremdsprache gemacht werden, Interferenzen
der Muttersprache sind. Daraus folgt:

1.2.4: Wenn wir die Grammatik der
Muttersprache mit der Grammatik der
Fremdsprache vergleichen, kénnen wir voraus-
sagen, wo die studenten wahrscheinlich Fehler
machen, wo sie schwierigkeiten haben werden
und wo nicht.

Nach 1.2.4. miissten wir erwarten, dap
studenten persischer Muttersprache, die
Deutsch als Fremdsprache erlernen, ver-

suchen, wie in ihrer Muttersprache auch im

Deutschen das Verb abs Ende des Satzes zu
stellen. Das wiirde bedeuten, daf sie im
Hauptsatz aufgrund einer muttersprachlichen
Interferenz Fehler machen, im Nebensatz aber
der Transfer der fiir Farsi geltenden Regel zu
einer Lernerleichterung fiihrt.

1.24.1 TEST-(3) (Ubersetzung)
() 233y o Olgrota S bs
(2) 355000 Olgial 4 0 o AT ol Lol 5501

1.2.4.1.1 Bei satz(1) miissten wir nach 1.2.4.
folgende (falsche) Ubersetzung erwarten:

* Dariusch nach Esfahan geht.

Der Nebensatz sollte, ebenfalls nach 1.2.4.
richtig mit..., weil er nach Esfahan geht
Tatséchlich aber war das Ergebnis des
Testes(3): Alle studenten iibersetzten den ersten
satz richtig mit: Dariusch geht nach Esfahan
der Gliedsatz des Satzes(2) wurde aber von
60% der studenten falsch mit

* ..., weil Dariusch geht nach Esfahan
iibersetzt,

1.2.5. Im persischen bilden alle Verben das
perfekt mit "o,, " (sein). Wir miissten also
erwarten, dap Zwar im Deutschen das Perfekt
der Verben richtig gebildet wird, die auch im
Deutschen das Perfekt mit "sein” bilden, dap
aber dort Fehler gemacht werden, wo das
perfekt nicht mit "sein" sondern mit "haben"
gebildet wird.

1251 TEST-(4)- Zu iibersetzen
waren die Sétze

(1) ctas,qbsw gl

2)  cted a1, oilss \
A oS

Nach 1.2.5 miiRten wir erwarten, daf in
Satz(3) richtig "ist gefahren”, in Satz(4) abel\'
falsch* "ist gekauft" iibersetzt wiirde. in
Wirklichkait aber iibersetzten alle studenten
richtig "hat gekauft”, aber 50% falsch *hat
gefahren.

Bei Test(3) und Test(4) wurden also gerade
dort Fehler gemacht, wo wir aufgrund eines
Vergleichs der beiden Grammatiken keine
Fehler erwarten, und es wurden dort deine
Fehler gemacht, wo wir Fehler erwarten.

Ein Vergleich der Grammatik zeigt uns also
nur, wo Fehler gemacht werden kdnnen, diese
Fehler miissen aber nicht unbedingt gemacht
werden.

1.2.6 Warum werden nun manche
muttersprachliche Interferenzen realisiert,
andere aber nicht?

1.2.6.1 Seim Erlernen der Fremdsprache
werden manche Regein besonders stark betont,
so z.B. die Regel: "Im deutschen Hauptsatz
steht das Verb immer in der zweiten position."
Diese Regel wird von Anfang an so oft



1.2.1.3 Der Satz(1) wurde aber nur von 25 %
richtig iibersetzt.

Die restlichen 75% iibersetzten

* Hassan gibt das Buch Hossein.

Ber Satz(2) iibersetzten 80% "Buch" statt.

"Biicher", und nur 12/5% verwendeten das
Verb im Plural.
Bei Satz(3) setzten je 50% das Verb in den
Plural, 50% aber verwendeten es im Singular.
Bei Satz(4) wurde von 80% der studenten
die Antwort nur mit "*Ja, ich kenne".
wiedergegeben.

1.2.1.4 Bei allen vier Beispielsiitzen folgen
die beiden Sprachen Deutsch und Farsi
mindestens in einem Punkt Verschiedenen
grammatikalischen Regeln.

a. Satz(1):

Deutsche Regel:

Haben wir in einem Satz zwei Objekte, und
werden beide Objekte mit Hilfe von
Nomen(Namen) ausgedriickt, so folgt (im
Allgemeinen) das Akkusativ-Objekt auf das
Dativ-Objekt.

In Farsi gilt aber (auch im Allgemeinen) das
Umgekehrte: Dal Dativobjekt (la i, J,y ie)
folgt auf da Akkusativobjekt (p o J yaia).

b. Satz(2):

Im Deutschen steht nach Zahlwértern das
Nomen im Plural, und wegen der Kongruenz
zwischen Subjekt und Verb, auch das Verb.

In Farsi aber steht das Nomen (und also auch
das Verb) nach Zahlwortern stets im Singular.

c. Satz(3)

Steht im Deutschen das Nomen im Plural,
so muf das Verb unbedingt auch im Plural
stehen.

In Farsi kann das Verb im Singular stehen,

wenn das Subjekt im plural steht aber kein
Lebewesen ist.

d. Satz(4):

Im Deutschen verlangt in der Antwort das
Verb "kennen" unbedingt ein (in diesem Fall
Akkusativ) Objekt; in Farsi kann das Objekt
nach der Regel " Lali, 5 ¢y, 51 i-" ausgelassen
werden.

1.22.TEST-(2)

Wieder sollten die folgenden Sitze schnell
und ohne langes Nachdenken iibersetzt
werden:

&l o e S il o
e L_.'if..;bu.,.;_'r

1.2.2.1 Satz 1 wurde von 87/6% der
studenten richtig ibersetzt, also: Ich weif, daR-
Hassan kommt.

Satz Nr. 2 wurde sogar von 100% richtig
libersetzt, also: Ich wei nicht, ob er kommt.

Im Gegensatz zu Test(1) entsprechen sich
die strukturen der Testsiitze(2) im Deutschen
und in Farsi.

1.2.3. Aus den Ergebnissen der Teste(1)
und(2) konnen wir schlieRen:

Jeder, der eine Fremdsprache lernt,
versucht, Eigenschaften der Muttersprache auf
die Fremdsprache zu iibertragen. Unterschei-
den sich die strukturen der beiden sprachen,
so entstehen Fehler, sind sie aber gleich, so ist
das eine Lernhilfe.

1.2.3.1 Werden unter dem EinfluR einer
sprache in einer anderen sprache Fehler
gemacht, sprechen wir von "Interferenzen"”,
kann eine struktur in die andere sprache
uibernommen werden, sprechen wir von

o) aby
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1.1.1 ob nun Ihre Sprache Deutsch ist oder
Farsi, Sie brauchen ein Wort, das die Sache(l)
benennt. In Deutsch ist es "Fenster”, in Farsi

" " '

nﬁﬂ.‘i.

Fa\'s.‘ oﬂ-.‘.:
Eine Sache —— ein Nomen

Dey tsch Fenster

Sie sehen auch eine person(Il), und Sie
brauchen ¢in wort, das diese person bebennt;
dies kann ein Name sein {peter; -..~) oder ein
Nomen (der Mann; s .), d.h.:

Farsi e
Eine Person ——— ein Nomen

(Nomen) Peter

Del.'tsah

Nun tut die person(ll) etwas mit der
Sache(l); wir brauchen also wieder ein wort,
wenn wir das ausdriicken wollen:

Eine Tatigkeit —..y ein Verb
Deb'tsc}, waschen

1.1.2 Wir kdnnen auch allgemein sagen:
Wir haben eine Sache, mit der etwas gemacht
wird("Fenster” oder "s »x."),d.h.einobjekt
oder " Jgma".

Wir haben "peter” oder " ._.~", die etwas
tun, einsu b j e k t oder jsU, und wir haben
"waschen" bzo. " z.2", das ver b oder .

Es gilt also fiir Deutsch und Farsi

: gemeinsam:
§ peter waschen Fenster
'_:g- L s )

57

Subjekt Verb
Jst o

Objekt
J yoia

Wir ordnen nun diese Elemente zu einem
Satz:

Deutsch: peter wischt das Fenster

Farsi: 2,2 e lyo o o

Wir haben also im Deutschen die Folge:

Subjekt - Verb - Objekt

In Farsi aber gilt:

Subjekt - Objekt - Verb

Ergebnis:

Deutsch und Farsi verwenden dieselben
"Bausteine”; diese Bausteine sind aber
verschieden geordnet, d.h. die beiden Sprachen
haben verschiedene oberflichenstrukturen
(cotluy))

1.2 Jeder Student, der eine Fremdsprache
lernt, spricht schon mindestens eine Sprache,
seine Muttersprache.

121 TEST-(1)

Die folgenden Sitze sollten schnell und
ohne langes Nachdenken ins Deutsche
tibersetzt werden:

L P P

b Ol g B0 LS g5 ol Y
S el plad Y
.rq.u‘_,agb_,?.x,.,uu,b,@li;xéuiulj_f

1.2.2 Die korrekte Ubersetzung dieser Sitze
lautet:

1. Hassan gab. Hossein das Buch.

2. Diese zwei Biicher kosten 50 Toman.

3. Alle Fensterscheiben sind zerbrochen.

4. Kennen Sie Herrn Bungatz? - Ja, ich
kenne ihn.
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1. Einfiihrung

Sprache dient der Kommunikation, sie will
einen Gedaken oder eine Sinnesempfindung
( g S1,51) mitterlen,

1.1 Beispiel:

Sie sehen folgende Szene:

by
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sens qu'ils ont le choix de participer ou non).
Quel que soit le contenu de la discussion
(poeme, film, roman classique, piece de théiue,
etc.), les paramétres ci-dessus énumérés restent
en opération.

Par ailleurs, le grand public et les
enseignants ont une certaine représentation
stéréotypée de la discussion, entre autres, ils
considérent que c'est une activité qu'on ne
prépare pas. Aprés tout «dans un salon de thé»,
on ne prépare pas la discussion sur le dernier
roman de X ou sur le dernier film de Y sorti en
salle! I1 est visible, dans les travaux d'activités
de lecture ou de production orale de certains
étudiants en formation des maftres, que la
discussion constitue une activité qui,
effectivement, ne demande aucune préparation
de la part de l'enseignant. Alors, que va croire
I'opinion publique?

II est utile pour I'enseignant d'avoir recours
a I'activité de discussion en classe, mais comme
une activité parmi tant d'autres. Il existe
d'autres activités de négociation du sens,
certainement plus «contraignantes» quant a la
participation des é1&ves, par exemple. Nous les
avons énumérées pour la langue seconde. Pour
la langue maternelle, 1'enseignant pourrait
utiliser les activités avancées par la pédagogie
coopérative ou la pédagogie du projet. |

Développer un registre plus soutenu chez
les éléves en langue maternelle, mais aussi
développer un répertoire élendu de
registres ne pourront se faire que par
I'utilisation de la seule discussion,
méme planifi€e.
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compétence sociolinguistique, une compétence
discursive et une compétence stratégique
(Canale, 1981). Cette derniére a éé élargie par
Bachman (1990) au-dela des stratégies de
compensation pour inclure trois composantes:
une composante d'évaluation par laguelle les
éleves établissent les buts de la communication,
une composante de plantification par laquelle
les €léves récupérent les éléments pertinents
dans leur compétence langagiére et planifient
leur utilisation, et enfin une composante
d'exécution par laquelle les éléves mettent en
pratique le plan élaboré. Ce qui intéresse le
professeur de langue seconde, ce ne sont pas
exactement les opérations mentales, ni la
mémoire, mais les choix qui se font parmi
plusieurs €léments appartenant 2 la langue, Et
c'est ce que Cohen et al. (1993) mettent en
lumiere dans un article o ils dégagent des
styles «de mise en pratique». Certains éléves
sont des métacognitifs (ou des «réfléchis» peut-
étre), d'autres «contournent la difficulté», et
d'autres enfin sont des «pragmatiques».

Les auteurs ont proposé a des éléves de
langue seconde un ensemble de six situations
a jouer (en jeux de roles) o il fallait produire
les actes de parole comme ceux de «se
plaindre», de «s'excuser» et de «demander
quelque chose». Ils ont ensuite interrogé les
éleves pour leur demander comment ils
géraient les situations proposées. Les réfléchis
sont ceux qui, sans cesse, contrdlent
leurs productions, ceux qui ont une
petite voix derriere la téte qui les tieat
informés sur les lacunes de leurs
productions, une conscience en
quelque sorte.

Ainsi certains éléves contrdlent leur

prononciation, d'autres leur

vocabulaire, d'autres leur ton:par exemple,
adopter le ton de la colére ou simplement du
sarcasme quand quelqu'un ne vous a pas rendu
les notes de cours que vous lui aviez prétées.
Ceux qui contournent la difficulté sont ceux
qui, par exemple, abandonnentune expression
dont ils ne sont pas siirs pour en choisir une
autre qui aboutit certes 4 une simplification de
ce qu'ils voulaient dire, 2 un abandon de la
nuance, mais qui leur permet de se débrouiller
en €vitant la prononciation d'un mot dont ils
ne sont pas sdrs.

Enfin, font des
ajustements sur le terrain: ils trouvent des

les pragmatiques

alternatives qui sont des approximations de ce
qu'ils veulent dire. la recherche de Cohen et
al. (1993) montre que les éleéves recherchent
des réalisations langagigres (ou «language
forms») plutdt que de s'occuper de la
grammaire et de la prononciation en langue
seconde. Les limites a l'expérimentation
concemnent 'authentique: les éléves peuvent se
trouver bloqués, non pas a cause de la langue
seconde, mais parce qu'ils ne se sont jamais
retrouvés dans la situation qui leur est
proposée, ce qui pourrait &tre un atout en langue
maternelle pour élargir 'expérience et Je
vocabulaire des éleves, mais ne l'est pas en
langue seconde.

Conclusion

On peut conclure avec une série
| d'interrogations qui concernent la
discussion, D'aprés les recherches en
L2, la discussion semble faire pratiquer
des structures relativement identiques,
donc peu variées et en nombre limité.
De plus, c'est une activité dans laquelle
les €leves sont trop «libres» (dans le

obj by
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des questions et en demandant des précisions

'3 la locutrice qui doit décrire le dessin

correspond a ce type de tiche.

Dans une activité de prise de décision, il
n'est pas obligatoire de contribuer  la prise de
décision en donnant des arguments ou son
opinion. Chacun est libre de contribuer ou pas.
11 en résulte, selon les observations de Pica et
al. (1986), une monopolisation par les
particiapants qui sont le plus a l'aise dans la
langue seconde et un abandon de ceux qui sont
moins compétents ainsi qu'un désintérét de leur
part. Par ailleurs, les moins compétents sont
complétement dépassés au plan de la
compréhension; ils sont complétement noyes,
car le niveau est trop élevé (ils ne peuvent
méme pas bénéficier du recours 2 la
«modification interactionnelle» ou «language
adjustment») et ne profitent en aucun cas de
l'interaction en cours. En d'autres termes, c€
type d'activité fait travailler ceux qui maitrisent
déja le mieux la langue; de plus, le professeur
risque de se faire plaisir et de trouver que sa
classe (et son activité) «marchent bien». Par
ailleurs, la recherche de Nunan (1991) montre
que certains types de tdches sont plus
appropriés 2 certains niveaux de compétence
qu'a d'autres. Selon Pica et al. (1993, 22). «la
résolution de problemes a plus de chance que
les taches a prise de décision ou & échange
d'opinions de générer des occasions pour les
interactants de parvenir a se faire
mutuellement comprendre, en |
cherchant ou en procurant de l'aide,
pour comprendre une information ni §
claire ni familiere, et en modifiant leur B
production vers l'intelligibilité». Blart
(1996), ayant fait le tour de la question,
conclut que «plus I'éleve est libre de
s'exprimer, de demander des

informations ou des clarifications, comme c'est
le cas du débat, moins vite (ou moins
efficacement) il apprendra la langue cible. A
l'inverse, plus il sera contraint de fournir des
informations et d'en demander, comme le
commande la tiche de type puzzle par exemple,
plus vite il apprendrax.

Une étude exploratoire de Berrier (1990)
compare une discussion sur le méme sujet
(choisir dix objets & emporter sur une ile déserte
et justifier), en langue maternelle et en langue
seconde. Le travail se fait d'abord en groupes
de deux, avec une mise en commun
subséquente. La discussion fait intervenir le
méme type de structures en langue maternelle
et en langue seconde comme la structure en
pourquoi/parce que et le jeu des questions-
réponses. Ce dernier est incidemment, au plan
du nombre, semblable dans les deux types
d'interaction. Parmi les différences, le nombre
d'interventions et de chevauchements est plus
important en langue maternelle qu'en langue
seconde, comme on peut s'y attendre. Enfin,
on peut constater qu'avec ce type d'activité on
ne peut reprendre (et de quelle maniére?) trop
souvent les éleves pour les forcer a utiliser de
nouvelles structues ou d'autres techniques, de
crainte de les décourager a parler.

planifier, évaluer et exécuter en langue
seconde?

 Depuis quelque temps, on propose

aux éleves, en plus d'apprendre une

¥ matidre, des stratégies pour leur
Al permettre de mieux organiser leur
apprentissage... de la langue bien sir!
{ En langue seconde, la compétence
Y communicative comprend une
linguistique,

compétence une



obligés;

I'orientation vers un objectif. Les
participants ont des objectifs convergents; ils
ont des objectifs proches, mais qui toutefois
divergent”

- l'unicité ou non du résultat final.

Enfin, pour &tre bénéfiques, les tiches
dommunicatives doivent provoquer des
«modifications dans la langue» («language
adjustements», c'est-a-dire des demandes de
clarification, des demandes de confirmation,
des reprises ou échos, des indices ou des
interruptions. Ce genre de «modifications dans
la langue» intervient davantage, semble-t-il,
quand les €léves interagissent entre pairs plutdt
qu'avec le professeur (Doughty et Pica, 1986,
306).

Pour résumer, la situation optimale A mettre
en place pour un meilleur développement d'une
compétence a l'oral est:

- que les €léves posseédent des informations
différentes;

- qu'ils doivent a la fois demander et fournir
de l'information;

- dans le but d'en arriver 4 une méme et
unique solution.

Quelles sont les activités orales qui
favorisent ce genre d'interaction?

Quelques activités orales revues
a la lumiére des critéres

Nous voudrions citer ici quelques
exemples d'activités. Certaines d'entre
elles peuvent rappeler I'enseignement
coopératif. Ce dernier est également
employé en automatiquement avec

quatre ou cinq participants qui ont un rdle
précis comme celui de secrétaire, dobservateur
ou d'animateur. Elles sont surtout basdes sur
le partage des informations: avoir la totalité des
informations: avoir la totalite des informations
ou seulement une partie.

Parmi les tiches plus récentes, on trouve la
tche a écarts d'informations et le puzzle. Dans
cette derniére activité, chaque participant se
voit confier une partie de I'informatin globale
menant & la résolution d'un probleme unique
ou a l'atteinte d'un but unique. Puisqu’ aucune
personne ne détient la totalité des informations,
chacun des participants doit contribuer, et 3 la
fois demander et fournir des informations.
L'échange est donc bidirectionnel et
absolument obligatoire. 11 s'agit précisément de
la situation d'apprentissage optimale.

Les mots croisés communicatifs de
Coulombe et al. (199 1) et les activités
proposées par Blanche (1991) sont de ce type.
Dans ces activités, chaque groupe de deux
personnes regoit une version A (une grille avec
certains mots croisés écrits, par exemple) et
une version B (toujours pour les mots croisés,
avec d'autres mots écrits). Pour terminer
entierement les mots croisés, les élaves doivent
se donner mutuellement des définitions ou des
indices pour trouver les mots manquants dans
chacune des grilles qu'ils possédent,

Dans la tiche A écarts
' d'informations, une seule personne
| détient toute I'information alors que
' l'autre doit la demander pour atteindre
Fobjectif fixé par la tiche. Ainsi la
f description d'un dessin qu'une
personne a entre les mains et que
I"Interlocutrice doit dessiner en posant
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telles la négociation du sens et l'interaction
entre les pairs, comme moyens pour favoriser
un bon apprentissage. on insiste également sur
le travail en groupe de deux au minimum (Pica
et al, 1986) et sur les trous 2 combler dans la
communication (Clark, 1981), c'est-a-dire sur
la nécessité de développer au maximum les
activités qui correspondent a I'imprévisibilité
de l'information dans la langue naturelle: on
ne sait pas ce que l'autre va dire, mais on a
besoin de ce qu'il va dire. '

Les activités sur lesquelles nous nous -

pencherons et auxquelles on a pu avoir recours
selon les époques et selon les méthodes en
langue seconde sont la discussion, le débat, le
jeu de roles, les activités d'écarts d'informations
(avec le puzzle ou le jigsaw).

Nous nous attacherons a rappeler, dans un
premier temps, les criteres dégagés par Pica et
al. (1993) pour des tiches communicatives qui
favorisent un apprentissage plus efficace. Nous
présenterons quelques activités orales (dont la
discussion ou l'activité d'échange d'opinions)
revues 2 la lumiére de ces critéres, et enfin nous
montrerons, grice a la recherche de Cohen et
al. (1991), la pertinence de faire tourner les
stratégies de planification (& supposer que cette
derniére soit une stratégie) autour de la langue
elle-méme. La question trés générale que nous
nous posons-concerne la pertinence, pour la
salle de classe, d' une activité telle que
la discussion et I¢ maintien de celle-ci
en langue maternelle. En d'autres
termes, la discussion oblige-t-elle les [ §
éleves a prendre la parole? Les oblige-
t-clle & étre précis dans leur utilisation
de la langue? Nous espérons que les
criteres dégagés pour les langues
secondes pourront éclairer le débat en

langue maternelle.

Des critéres pour les tiches communicatives

Du c6té anglophone, le débat sur l'utilité et
le degré d'efficacité des tiches communicatives
a permis de circonscrire des criteres pour
définir une tiche communicative, mais aussi
des critéres permettant de fournir la raison
d'étre de certaines activités en leur accordant
une «valeur». Pica et al. (1993) ont proposé
une typologie dont repose
essentiellement sur deux éléments récurrents
dans les écrits des chereheurs s'étant penchés
sur le sujet, soit le travail et les objectifs
communicatifs. Avec le travail fourni, on veut

la base

insister sur le fait que les participants ont un
role actif dans le déroulement de la tiche; avec
les objectifs, on attend des participants qu'ils
s'orientent vers la fin escomptée. Cette
typologie s'appuie également sur la négociation
du sens et les €léments mentionnés se
subdivisent de telle sorte que les critéres
permettant de classer les tAiches communicatives
sont:

- Le rdle des participants par rapport aux
informations qu'ils détiennent ou recherchent.
Chaque participant détient une partie de
l'information; un seul participant détient toute
l'information; chaque participant peut avoir
acces a l'information et la fournmir sur demande;

_ - La nature méme de l'interaction.
& Les participants doivent & la- fois
3 fournir et demander des informations;
¥ un participant est tenu de demander
des informations, et les autres les
fournissents; les
fl fournissent ou demandents des
| informations sans y étre toutefois

participants
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Astrid BERRIER et Patrick BLART
Département de linguistique, Université de
Québec a Montréal

En langue seconde, au fil des
méthodes, les activités ont toujours
occupé une place centrale dans la
pratique de classe pour développer
tant la maitrise de I'écrit que de I'oral.
Les activités pronées par chacune des
méthodes tantot différaient, tantdt se
rapprochaient. Par exemple, le jeu de
roles a connu un regain d'intérét avec
'approche communicative, mais €tait
également recommandé par la
méthode audiovisuelle, sous un autre
terme, celuil de saynéte.

Dans un cadre communicatif,
certains principes ont ét¢ mis en avant
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