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Gonna build a mountain, gonna build it high.
i don’'t know how I'm gonna do it
Only know I'm gonna try.

Gonna build a daydream, from a little hope.

Gonna push that daydream, up the mountain

slope.

Gonna build a daydream. Gonna see it

through.

Gonna build a mountain, and a daydream.
Gonna make'em both come true.

Gonna build a heaven, from a littie hell.

Gonna build a heaven, and | know darn

weell,

If t build my mountain with a lot of care,

And take my daydream up the mountain,
Heaven will be waiting there.

When I've built that heaven, as | will some
day,
And the Lord sends Gabriel, to take me
away,
Wanna fine young son to take my piace.
I'll leave a son in my heaven on earth

With the Lord's good grace.
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Gonna Build a Mountain
Gonna build a mountain, from a little hill.
Gonna build a mountain, least | hope | will.
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Surprise Party
When | reached my house at seven,
Max was playing the guitar.
Jane was sitting on the table
eating pickles from a jar.

Mark was sitting at the piano
playing sonatas for Louise,

and my parrot Paul was singing
all the tunes and melodies.

Bob was sleeping under the table;
he couldn't even stay awake.

And my dog was in the kitchen
eating up the birthday cake.

b 25 GUSIST Jal8 Il 0o s 505 (5l S
TS o P
So Long, It's Been Good to Know Yuh (I've
sung this song, but I'll sing it again / Of the
People I've met and the places I've been)
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Where Have All the Flowers Gone?
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I've Been working on the Railroad
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Consider yourself at Home
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loving one be me." What might encourage
the opposite point of view?
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Listen to this! This is American poetry. Listen
for the music that the poet manages to create
with words.
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| think | know whose woods these are
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Why won't the owner of the wood see the
individual stopping? Why does he stop?
What sounds does the individual hear? What
time of year and time of day is it? Does the
individual stay as long as he want to? Why
or why not?
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Were all stars to disappear or die,

| should learn to look at an empty sky
And feel its total dark sublime,

Though this might take me a little time.
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The Road Not Taken
Two roads diverged in a yellow wood,
And sorry | could not travel both
And be one traveler, long | stood
And looked down one as far as | could
To where it bent in the undergrowth;

Then took the other, as just as fair,

And having perhaps the better claim,
Because it was grassy and wanted wear,
Though as for that the passing there
Had worn them really about the same,

And both that morning equally lay

In leaves no step had trodden black.
Oh, ! kept the first for another day!

Yet, knowing how way leads on to way,
| doubted if | should ever come back.

| shall be telling this with a sigh
Somewhere ages and ages hence:
Two diverged in a wood, and | --

| took the one less traveled by,

And that has made all the difference.
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The More Loving One
Looking up at the stars, | know quite well
That, for all they care, | can go to hell,
But on earth indifference is the least
We have to dread from man or beast.

How should we like it were stars to burn
With a passion for us we could not return?
It equal affection cannot be,

Let the more loving one be me.

Admirer as | think | am
Of stars That do not give a damn,
| cannot, now | see them, say
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God give tears, but leave
Your secrecy to grieve,

And islands for your pride,

And love to nestinyour side. (=i, kb
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The Night Will Never Stay
The night will never stay,
The night will still go by,
Though with a million stars
You pin it to the sky;

Though you bind it with the blowing wind
And buckle it with the moon,

The night will slip away

Like sorrow or a tune.
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Benediction
God banish from your house
The fly, the roach, the mouse

That riots in the walls
Until the plaster falls;

Admonish from your door
The hypaocrite and liar;

No shy, soft, tigrish fear

Permit upon your stair,

Nor agents of your doubt.
God drive them whistling out.

Let nothing touched with evil,
Let nothing that can shrivel

Heart's tenderest frond, intrude
Upon your still, deep blood.

Agairist the drip of night
God keep all windows tight,

Protect your mirrors from
Surprise, delirium,

Admit no trailing wind
Into your shuttered mind

To plume the lake of sleep
With dreams. If you must weep
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2. Dubin
3. Paper presented at TESOL convetion, Denver, Co.
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1. Have you ever used songs to teach or
learn a language? How did students
respond? Why might some students object
to the use of songs in a language class?
How would you, as a teacher, respond to
such objections?
2. Are there any poems or songs which you
feel would be particularly useful in an ESL
grammar lesson? Share them with your
colleagues and explain why you feel they
would be helpful to students.

ol ledled
1. Goto alibrary and check out an anthology
of English poetry. Thumb through it and see
if you can find at least two poems to teach
two particular structures. Share them with
your colleagues.
2. Find two songs which you could use to
teach two particular structures in English.
Share them with your colleagues.
3. Find a language teacher who uses songs
or verse in his or her classroom. Arrange to
observe class on a day when he or she is
going to use songs or verse and then answer
the following questions: How did students
react? Did they participate enthusiastically?
What techniques did you observe that you
would like to adapt/adopt in your own
classroom? What would you not adopt and
why?

abjoiisel ai, VY



09,5 Lol
7 sl

0L 830 2l p 81y 38 ol 0 fuolo AR BB, 90
el 303 i 3 20 53 (550 @ ] el s 5500
olans WS o bl i 4 B Lo cplamting) o0
A e O o (g g (BL o balgts g f i el il e
OEK SEVJRN I

(FPTPPIIN L 1V JPIPHE PPN L HRTREX JCH T JUPY
5 8 S Al 9303 5 e LIS g IS glaal
S Il 3550 53 (G atina s ol S Sl 0 0
il gla i e S g s S s 5 5 o
stbf.ﬁ‘d-""fﬁ 25,8 31300 s Jestl ps g4 S
Jaotol ot 5 &g p o 5 095 SRS o9 &S e 35
L2 Gl Lo o adas LS O e Cmiba o 5 5 S
_ e Pl o2 i

O3 (3 8 i 4l 80 sla i 31 K00 S5
O__JJJOL{_}OIJ:_.;AGA-UO‘_,JODJ;_\JL_»&L«QM).EJJ)‘J__J.{H
Cand 3l e (sl ) el 4y 3 Ly o 3 L A3 e e
S 3t S asl 2 0o il bodas = b kit
S e e 5 6 50 40l ool e a5 s iy 5

ud)JdaJ-_le.ﬂ.l:,;Mw})b‘j‘é)w-&b‘{suuu_f}a“

A

05 P38 el el 5 ey (Siaban sl it o,
slans S clay o 5l e eslinad 5 TS S5 ol
3500k p 5355 Glall el f N0 ulid )l
03,5 Olye 5ol T e by s o S eles) Susi il
phd) b Lo gy oo sl RELE LS PV E FLIN | P PYRE S Py P Py
el 5l aize ) god sl b oo dlad 55 (5 2l sla  (Koalon ot
Dt 3 et T 3 il S5 S 5 5507 005 kS
FPLPULY

et U ki, (LA

s glaial, b0

03 Bl b e Bi5ls p B o s O 13 45 (55 shailan
035 VTP Ulu 13 laralybps s asli ittt 0L
A dydni 35 pa ) glataly dle aw 0L (slgalsS SN 0L
3530 Coolosl o3 O s 3130 (Sl O ST OL; OF 51 sl ) 5
o e Ol s ke ik b 3 e gy L ke S 1 5 aslizad
ol ses o Jee o el ol ins s o blai
O5Sh . Lhaesli8 Ole jaLe Lo 5 cobslgity ot Jai Ol 5 5
sded el sl Cadli 8 (3L OLL M s S b1 AL



L S5 Ol Ja ad sl e Lt VE JL s ol

[ ey

s o o
OWamadl ¢ 51 Laed aalsl DAl U3 gad 0ol 3 5 st 4
LS B g 3 5 DU B el G151 0500 L el
Ot A 3l b5 el 0 laial 50 005 00 s
g T 3 a5 5 5 4al g paanS wiaS Las 5 0L
128053 SVhamilf U ol S 1 a8 T L
S Oeeamadl p U Slaaliins s b 53 (00 gioea ol 5 LS
B mo aab g o (_JT@L'_; as oJ.,a-'uuLo.q Ol 3 e id (..Lu S
Sl ool 23 8 sl g ) E eslinl s e an a0l i IS
SLET Uy o oo 5 58 (ol Jl OLL 6 b

2

.J_}-.d

ausl p ol b, (G

0533 3 ki pia gy o il 3 05 sla S Ll
:fli.:.jl;t_,:‘:

UL W] PN VPP PUPES R L TN PO SR A
I it 3 OU s gl s CadB el sl p s
solam 3L s edou, Shl o AR 20,55 s alaw s2s P
a3 0T (g 5em a3l Jol o vay S Oluls s L8, 2%
s 0L b es b S 53 aaSiy, ol g oo §
201 ¢ 0l el 515 Lz 55 oo Pl )l dlesl
sl 23 Sl 5 815005 ol e Ol
Caw e LI Al 30U s gl S Rs a4
Olalt 5 a2l gl sl g i Ol Sl Lo
IO | PR I-A{ )

s a3 @il B 0L L pr s SIS WS 5 S
&l = ealal cwh@l:&_m)u_&wl) B W
SRR V] BEPSJ Y e et (gl a2l 5 adS jsanlanll
) b 5 a3k e OVLE e e
5 gonin 3 ) 530 51T M ST 55 5 Y e pe sl LS
2335 L pdlel

30U emigal bl g noe OV gl 255 £ e Ol s
o 0 gl planil s ol jlo soms 8 BL anils e 5Ll g2

sl o apl g Das bl el 2SS

pdy e 55l 5 Kon 32l g sl 4y eSS 0L
sdod sl )l aal y ja a8 ate ol i Lisg, o Al Lo
=2 oW S g AL 0L S5 ol Ol 0
IV I [ U ES N S S PR S a5 adads
Gl a0 0l us St e B ol il - Lo
ol s s ags Ceads ond (Sla B gl 5 o o S8 0
rl g s O s 50 Ll = Bl Sl s
sk

o g205 ;952

oo Jie 3 ayae pla Sl Il K 0L sles
s O a il e Gl o5 T LVO LV E
Pl e e @

dalii;bu:.ﬂ’o)_,:-

O blzen G 2 AR A Y 5 ) endSHOL ) lplis
B T O L V3 PR LC ) GO U ] P WU Py
2 S B e 5 ey 005 50 i de b S VE VY
e Ol o (g s Sl syt sl BiadS ol
Feeand l plee DA Gl S5 piY LS S el 2 1
Jlo st aabe an 3 Ylazml 50 o b1y s ol
23,8 o 1300yl 3 VO LVE Las

893 monrd B ) O mn i S pand S gl
A iy

Lkl 5o A 1l o 55 sl (o y ke 3 5 5 Js &
N TN - VG 151 1. VRO VAL - SRS P | E
crr e Sleolinnl LSl 5 (0 300 e o Ll JS ol jl
uﬁ@!)ﬁ;ﬁj}.‘o‘;ﬁﬁuﬁ;N&j},ﬂ]‘ﬁ)}b €3 9> 4e
0 lmea Sl sl e ShaeY a8 gl sl
)ﬁymu%BJ_,JéLil;_U;uAL{winﬁEﬂs)aw)x
o> 4ol b 50 Ol e (5,80 5k 2bes S b1
23 Bl a8 Ty a8l st e S 0L
Sl 513 el 53 (05 8 Ml ol g U Cans
D35 ol Jla Dl )3 5 aze 5 bl gla pless §
TP L Ol s adS ¢ gt Jlaas § 55 502
A0 2 wlslgty 5 ol B ves ped 8 0 A8
s bele s gd Jabans 53 S et e 5 pad dial

D)_}Ju:.w)-lﬁ,‘x:)‘ﬂsb‘ut—w'ldb;ini@)‘b;o° qu:Su,__..:.'-}.s

QL.'JU‘U)-J SEPRL



DJ'L—_»C},._“JJ‘«J::JL'&; .J"J‘M‘}J‘I'M@L@‘JOJ_’JM*)
lgbios SLASS o ddlandls plaslgry 5 oty
wwﬁhnjﬂu&u‘ﬁahjqus t‘ﬁ)u
Ql,'.,.s;.n.b'-&«.but.}_,augeﬁ_?i)‘_;uw%‘_;)l}fﬂ_
el 0L
la LS L2t 5 5L 8 canid 3 0L lit IS
O|ﬁ:%qﬁ§abT}@tﬁ)Jb@ m,ﬁ-gi:]UlJeJ:a_-

st 5 W oIS (03,0l la DS ey Sla ey e

b g gy sb a3 95 (S S a5l el eshs S
2 W pl s 0 s p5 550 51 S el 30
Slp oo 0SS osMa L o 03 58 by o OF o
Gl gl G Szl (gls Vg 4 a0 050 55 (g5azs
SaS (gl Ol p sl s S5l L5, K8 s,
sl 03,8 s ek sl 0 Ol o 4

O W 3 o O P g e [l
ke v s WA ol Gdhli.:.;‘)g;.:a‘u_)))_ih.dj:ﬂ
Gl 53 (313,03 5 game s ) o) il 3 013 01 3 &S (51 5
Sl Jlole 68 Sgh s 53 Ll 1 b 5 O g5 25 900
b A el 30 Olad 3250 (51 WS s 23 5518
ERV- I FEI [FESEY P LW IR I T3 1 U TS JOE IS - Ty e
a3 il B30 S o prie sls WS 3 oS S i
GGl o alys g alS LS 5 Slaietin (o3 poi
PO O AR By L P L VO Y P

Sl oLy Wi S (7
S Ob) Ol s Cands pan ) g0l -
o (AELL i (LS )l sa el 0
e oohs B 5 g5 a3 4 5 4 GLITOL 01
s M 33 (5)5n L VO DLl 53 gudIS
.aa_)fdn (JES FLAVNES
A o033 U s 258l 5 amia o gl b
Il gl Pl L5 Ol s 25 40 3 danw 20 iz ol
a3y Cadl 5 gyl B al it g VO_VE oass
A

10

bl it gl DA 3 0ad 4 S S 4 sle s,
gy ety O ar by o anliisn a5 all o ams 18 o
03 3 Ll g 9 OV 25 500 s S & s dan
: P2 s
3 eamit 3 0b5 Cidlltsan wss sla LS IS 5k o
ol asly o545 6 o ooliems 595 5 Su 5 5 i (sla il
30 S Sl estaal b g oot edd iU oo ,t8 ity
PSS Sl 0 N (G gbe 6 s ros 2a (5,155]
R 3 AL pe 13 g 5 Oy 28 Z Ddagd - 01
03 s ool Bl 5 03bes ) 300 4 0L il (5,55,

Lo GLS (250l s e i 5o ¢l
S5 4 e Oy pal 230 (5 813 Dl ) il p Ol s 2
o o K85~ O wd b Sl sl sla Ay
il O aiale 5 0) s b 5 e S s 0a et
O PRV

fodd iz Cadlilayas sla S gl paslhale oo

3o 034t BOLS (el S LS 5 a0t e
LguyL'S)a@la-‘suhLbJQuL,;mrmjh ;LMJ_,.«JCM1
SLIe ol oldnd a8 Lo a0 o ety 40l it
Gl S o) glastble c.‘_;L..UL'.«.‘,ij.ne')lexglJ;;._.al
et s glaial) o g Jlw 5093 Sl todd iz
b aolidale (b L ol o angs aban 20 0 53 Sl 5 St w6
I e R L R T P
JJQNJJ_gjaﬁ@6)|.QﬁCI§mQCHIWE}:L R
SIS A Ola gy pde e 00 g0 g a5 L S
23 b adllae S (sudeata

S 5o edd el Sl=Reol adS cotos Ol o a2l
IS 5 B0 LS ol gy S el 43 LS Slndes
ol 0348 e Loli 0L ol & OlaaiMe 5 O s Lo
= s 0Ly 8 alegiies by 5 oaijla slaslgnzss
58 50 0b g S 5 Ol sl il 5 (s 50 anl
B i e Py PP Y PIPPLRTEYS | WY

D e gel S ey agi -

Aol el 855 5SS 7 il ($)Ken 25 50 5
s 3 4ag3 s 55 41 andl Ol S NS G go (sla )l o
G A 4 Shaze o 2z (6la st pd sl oS ol phs L35




/ln 5 -
‘-;ALK_-;.-J‘.JJ.‘...'-—-JJ- dj"‘f

Lol an 0T ol ed YUTVA, TS Y o) SLITos 5
QL;J;_}&.S' Lb‘,v,,.l-a—”-...JLS " Mu'w)n—rl’bw
,.J‘J!r_u‘_\; fY .J—o-: —?'H.v\u.)..q_'_)'ir‘lr YJS“UJLQ-‘

.W\QM@JSJ.Z)Jo)JJ

f‘iﬁbu::-;wﬁrﬁ-’rﬁ

V) A8 e S5 50 L F gaa s ¥
leDJ}-TUf\'cJL&jLSJ}LJJ;Jb“JaJ(-L@la.{V\A/VJS
pedp F @) p YT, Y08 Lol 01,80 5 (sl o el bs
ST ST Y NG PR PEogE S U NP
b 5m YAY, Y U SLdiOL) 01,80 5 gl oy ed S
el gl KaS O gy AL el Ol

30 s el Bl M 5500 o el Sy e
Aabidie G VI Ol TAA LS LIS s e Ol o
VN PNV A A ZALTL REUA o L WA L IR P

sl 3l > gns Sama
3 S s s a3 S s

S 59
o Slens S S0 e s s s S5 el S e bl

_og_,é;dg;ufﬁ;u;)uh;;y'ldsUm-guﬂop;
Sl g 2 st ysel o JLITOL; 25l slgas £
JSeoblghas a0 Glglin a0 bl g
SO ey o oMbl g Dbl

a3lal soad 250 s ag AR Sresd e sl e
Sprechibungen i o5 Lalitaylg ol 1L L
- 3L« HOrverstandnis

ol sl Slies 8 5s Sl OG5 s slasl s als
..L'..;lj:dal:DJ:.‘:-a.,dolﬁbjdwn!)ﬁ'jﬁqéU}&;{)MUJq;:ﬁﬁ
20 osn s sl s Y Ola st la gy S ole
Agled anrla TVE S Jlas g2l

j@l.‘:.‘.i;‘_,.:._\:dnda_ﬂj:.as)y_

el (e DLS) )5 g5 S olg S ] 0 @
s 53 5 Ol w0 (0 a5 5 a2 s
aale s s SledTOL; O ws Slatt VOV _Lams
.y F

=

L;L_,.._JWJ\S\,I.JLU ')ML_:J"JJL&JiQL:ja}JS
A B sleles S s Sl Ob) ol Sl a5
L_;_L..MJL.-: L’:’! 4.U| L#g)' nad\...' _)L£-| qu K] ’_;‘i_) MUJ..f
u__J_L_Z__.:u. )‘,_.E.'.o a ._.JL‘.S Q‘." LA ..Lb'l_/p'— g;.JL? 2Ll VO _VF
oalinul 5 Lgal&isis ;808 L Oln 0s ool D 015 el 2l
] 0 g JL«.ﬁJLJ f_)la_}:gm.:.}l.:
dali:_:bui._id@:s;mu;wwzﬁ;)y‘,;&ujli,j:_u_
VO_VE SVE VO oamd dls 3 sy Sk e 5 S

)Jl_..ﬂ LQ‘&;J“J—;@l}JJ_)jAO'lﬁJLS‘)‘}.:%..l:’-_)Jﬂ.s

ca S

alti sl U SLATOL 5005 el L5 5 01 s ksl o
alile me VOLYP ans Gl ys a8 e
.::qu»c)s o las Qil)s't._.;

Tt o |
’a}_gu.a)..aé-jaﬂja)iye@udéJ}Lwc,ﬂlA;.«..“..AI;:L
Jlo 3 &L b e SLIOLS s lelsS 5leslina
n)}JL’JLA.HQLIJQLPJ% L;C.LL.A‘LJSMVT VOM

3 g C)U Gl 13 PR J:sli.i.‘.b S
U TN S S DU N Ep 1> L PRI S

Pl g
YVAN S a8 e oo TV SlaiTols _
\"f’s_TJL':

Deutsch fir die Kollegstufe
.,L;L&J,);?,L.L:*s
Ol gl is 0 30) SLdTOL; 01815 5l o ed e
el A PUR ot gos alana 20 el el useg s
V¥l TAY, Y U8 (a0 s o555 s e gos
Ubungsbuch fir Deutschlernende

b piml ai, VF



VR A o

56T 51 el 3 e gl gl

i (5 i S5
Versification Francaise er |
; Genres Poétiques

L RS Sl e S
EX PR u&&ia;l.,:;l_;m b|_)";.1§.;:l'a_,|,.;;l_:

&. : DI 07151337 05 L M G sl N S R a7
VEVY 5 (el L)

"‘)b_)—.’,u‘)’f‘:'ﬁu."*"‘}"‘:’a)""uj ‘V%JL‘U" M"‘_}]L}wﬂjab_).)_gﬁ\-.ﬁ) LJL_)QASM‘};&JC‘_,:‘UL‘S
Cow ygd 0l am c(..EJL_g'Lbojb[_g)'l:-LdMUoj\_,W 3 M_:_TGL:!JO)'})J_L_gJaJ_A.a_gL:g‘ALLﬂC#h.LJ
N .\LM'IOJ.&OJJ_’T&JL'S&L{EJ‘J;U_JJJLJ Lgﬁ:'QLGL“obWJ'LSJ‘_;“Jj‘JLG‘T(_s’;L;



sl
i

2.

=]
et e [y —
ooty el Torlbigm 3

READING (1)

Compiled and Edited by:

Dr, Sayyed Akbar Michassani

This book s imended for university siudents who need 10 read more
elficicntly, and is designed to he used in Reading and Comprehension (1}.
Students whe study English as their second or {oreign language are requires
te master the skills necessary for a betier ecomprehension. Efficiency in using
dictionarics, guessing meaning, reading fastor, and dependance on the self
ralher than the teagher or the mother wongue are among the desired needs. In
addition, such studanis must de able to retrieve the information stated in the
passage, distinguish 1he main idea from  subsidiary information, and
understand 1he implications of grammatical siructures, And what makes thejr
task more complicated is the (act that it must be carried oul automatically and
wilhout conscious atiention 1 the words and structures of the passage.

To assist rhe studems, the present book has adopicd a new approach
and has relied on the literature dealing with teaching reading 1o foreign /
seeond lanpuipe icarners. The wide variety of the materiuls presented provide
some diversified reading approaches for the swdents 0 [ollow, and gives
them ahe epportunity @ secad about some topics of their own interest.
Muorcover, the sequencing of the lessons is in such a way as 10 ensure a
progression fram simple 10 more complex passages.

Authenticity has heen another criteria for the selection of the materials.
By autheaticity is wmeant that Lhe message communicaled by the text is

auihentic, becuuse it hus an authentic purpose and it conforms 1o authentic

language use.

Length has also been influcntial as a criteria for the inclusion of the
passages. All the pussages in the prescnt book arc retatively short, leaving
longer passages for book 2 and 3. Short texts will not tax the siudents’ shont
term memory, enabling them o concentrate on the form and content of the
message simultancously,

In addition tc the 14 lessons that farm Lhe backbone of this book, there
are 10} reading passapes which cun be used as homewark, or if necessary, read
in class. There is also an appendix which gives a list of some prefixes, suffixes,
and roots, aloag with their meanings and some sample words. The vocabutary
items and exercises inctoded in this section can be regarded as a suppiement,
giving students access 16 some of the most common words in the English
lexicon.

To reinforce Jearning, the editor has relicd on a spiral appreach,
reintroducing the presented structures and vocabulary items in subsequent
lessens. Automatic contral of such [catures of languapge vumes through
extended exposure, and the present book has iried 1o provide such an
opportunity for the readerss. In addition, the fact that 2 structure or a
vocabulary item presenied in a unit may come up in subscquent lessons will
make the studenis read meticulously, paying more atleation 1o the linpuistic
features of the ext.
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! pdaie SlalS ol s L (871 L) o oo il
R
R TN L S e Sy R L PP (I CJE’_A
DLl Ul m C«'L’ w oY o g bl oM Ll S
Sk et ooh e il abie Bsla S 0s S P
5245 Gl o g il 5 oyl lad gl ey 5 oY
..XJSJJMJA}JJMJ)}A
3135 et ol OLS eI - b a5 a4
i alb Wb e K5 g e 53 s ._‘LC...L s
-_.'9;9- 3 )‘/a.d‘ u.".J'lJ 5 ;db' BE 3.\ ENNILY ;,'l;:.'.f I JL..E t_‘?L'ri‘}*"’
JJ_LQ—-&’ 380 ASJ..<._|.> LSfL} PEE] MO PSS e 4.'....-:!}—“;- [-.._.-al \5;_ \.—-.1.5;&7
ceedd 53 A e S e Lh i e cd el Yy
‘T"l-i""";u:“’-"’."'-.'“-’-‘,Jl{.f“"-";"-!'\ib.udljwd-";{i‘)‘-{—\°
:’)t:—" 3 JJ.___?’ ) 42
B vaddes s ailsl by ﬁj‘.ﬁik—{- O e (5 3k
s 13 55§ e el
JJLAICJ[;'—L;J'IPJ}C.JW lﬁbJ_)k.:LiL;JY'}A_ AR
s sk 220l A RIS AT o) b a4 candl s
.LmS;J'LJ_JJ')wLALJmM\P;&JuL;&)A
UW%@LGJLLJ‘JS\}A )Ji,._.:bJARSJ\}.L: JLQ.—E_ Y
)51)»: _)Ju,_itpg‘;a!ébjloﬁ-} . ML‘MJ—LJJL)-_‘G JL&JTQL)
J._? é_._.-_;J om0 .L_vLJ dﬂ_jn...., CL,L: ‘...L;}.:J ot c,_;-r_~a_7 l.é,vt...u‘
)J‘;)L..'La BRLY u:...':}S ijc__;w..a C..u\i 8 CJ‘S“I}M rju ;;Z.f:_j-;
u&;.&;:;—bb&q&.ujjwj}juﬁb Sk e e
jr)l{é)});aj,_r}»autﬁ;lm@p&bww_ SV I
. Jja.:d QJJJOT C..a].i
tJles
gratulieren / der Lehrer/ ich/ zu/ Geburtstag/.
- lch gratuliere dem Lehrer zum Geburtstag.
- Dem Lehrer gratuliere ich zum Geburtstag.
- Der Lehrer gratuliert mir zum Geburtstag.
- Mir gratuliert der Lehrer zum Geburtstag.
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GRAMMATIK

) welch ../was fir ..

1- Ich brauche zwei Bélle. .... brauchen Sie
denn?

2- ... Stadtplan nehmen Sie, den grofien?

3- Ich méchte deine Kamera mitnehmen. ... .
denn?

4 - Hier ist ein Wagen. .... ist das?

S LR e gl sl il G -

I1) Setzen Sie die richtigen Prapositionen ein!

1- Er fahrt mit dem Auto ... das land.

2- Erist... seines Geburtstags zum Unterricht
gekommen.

3- Hans studiert schon ... einem Jahr in Berlin.

4-Wir haben uns ... ein neues Gerat
entschiden, _

5-Sie bewirbt sich ... die Stelle eines
Ingenieurs.

CASS JoaSS s (gt o peb Uy e e
[I1) Setzen Sie die richtigen Relativpronomen ein!

r

1- Die Kinder, ... wir gestern geholfen haben.
2- Er fuhr mit dem zug, ... ich ihm empfohlen
hatte.
CAS LaSS, wledS aasls
IV) Ergénzen Sie die Endungen!
1- | ch suche ein Zimmer in ruhig ... lage.
2- Gestern haben wir einige alt ... Freunde
getroffen.
3-Hier gibt es das héchst ... Haus d...
Bundesrepublik. '
4-In dieser Stadt gibt es viele schén ...
Museen.
S oSS ok o3bs JLOI L1, Ls akar
V) Erganzen Sie die Satze mit héatte, ware,
wirde!
1- An seiner Stelle ... ich aber hier bleiben.
2- Ein kleiner Haufen ... auch gern grop.
3- Er ... gern wegfahren, aber er hat kein Geld.



Al J pgzes alax
VI) Bilden Sie Passivsitze!
1- Hat man die Uhr repariert?
2- Sie Konnte den Brief nicht lesen.
cdbes 2L
VII) Bilden Sie Plusquamperfekt!
1- Die Mutter findet die Handschuhe.
2- Er bleibt auf bessere Zeiten.
domd g JolS dem LN 4 g ol 1 5 e
Leseverstandnis
VIII} Lesen Sie den Text und antworten Sie die
Fragen!

Drei Freunde, ein Backer, ein Schuster und
ein Schneider, sind zusammen auf der Reise und
finden auf der Strafle eine Tabakspfeife.

"Die gehort mir!" ruft der Backer. "Nein", sagt
der Schneider,” ich habe sie zuerst gesehen. Sie
ist mein!" Auch der Schuster will die Pfeife
haben, und die drei Freunde kénnen sich nicht
einigen. Zuletzt sagt einer: Laft uns zum
Burgermeister gehen. Er soll uns sagen, wem
die Pfeife gehort. Das tun sie auch, und der
Burgermeister hort inre sache ruhig an. Dann
fragt er den ersten: "Woher kommst du?” - “Ich
bin ein Hamburger Junge", antwortet stolz der
Backer. "Und du?" fragt er den zweiten. "Ich bin
ein Lubecker Kind", sagt der Schuster. "Und wer
bist du?" fragt er den Schneider. Ich bin ein
Bremer Mann, "ist seine Antwort." Dann gehort
dir die Pfeife”, sagt der Burgermeister. Ein Mann
darf rauchen. Kinder und Jungen diirfen noch
nicht rauchen. Da bekommt der Schneider die
Pfeife und gent zufrieden fort. An der Tur aber
ruft ihn der Blrgermeister zuriick und sagt: Hatt,
Freund! Du allein bist ein Mann. Vergif} also nicht
zu bezahlen; denn von Kindern und Jungen kann
ich kein Geld fir meine Arbeit nehmen.

1-Warum kénnen sich die Freunde nicht
einigen?

At A S P e
5,39 SIS I i &1 4z g5 b itadT
b A0 g bk D

2-Wer bekommt die Pfeife?

3-Was tragt der Blrgermeister?

4-Wen ruft der Birgermeister?

5-Mit wem war der Backer auf der Reise?

)"Jl—éJITC__'T’“" b5 ey ol lale Ve et s
Fhge i gllal 4
iIX) DIKTAT

Der Heftige Wortwechsel dauert an, und
schnel bilden lachende Arbeiter einen Ring um
die beiden. Der neue Handler findet kaum Zeit,
seinem Kollegen zu antworten, denn die Zuhdrer
reiBen ihm die Blumen fapt aus der Hand.

Als Blrgermeister wiirde ich einige Dinge
andern oder verbessern. Ich wirde mehr
Stralen und Wohnungen bauen und aite Hauser
renoviren. Wer Mah! auf die StraPe wirft, mipte
eine Geldstraffe zahlen.

Der Zug kann nicht entgleisen, weil der
Schwerplnkt unter der Schiene liegt. Ein
weiterer Vorteil dieser Bahn ist, daf der
Strapenverkehr unter der Schiene stadtfinden
kann und dadurch Schrancken tGberflissig
werden.

VIEL ERFOLG

obigiisel as, TY



e e iy ke okl pb
AARARY Ji)l )j.)...--t..\..md\.il L;;Sf \
TaaAT U8 g....) LgJ.é...oQ,_.»,_;Ui ;_,)LES' Y
OY=AY LI Sk Sos AL e osen Ul o5k Y
108 ol
0o FFY ks 25 b e SUT ot Ol 3 ¥
BAYF_YY_ YA
YYOL. _ T iy, PR RSP H] A ol 5 o
FyeAy ¥ ! 23] dars (5l Jes,! $
TATTS Lk § C ol Loy (shil Ll 5 v
YYoo.Y 5ol Ay g Lo o g1 i e A
AFAYYY S it nmdema U1 b %
XYoo A b PR - gy H| ol S Yo
\AEEAA! '
AVAYYE A o Ly s 5T ol = '
frerye olaat; $ g yoim Lo dams ST Ol gl g lie VY
OV TV st o e, Ul PP VY
OrFY e gt P O dena sUi Ol S 1R 1
YAV ol o Al b hiane 0
Yo AYY R{EWY 6,—544-" i) R Ol as \F
rPoyy s > Loy shg st ol ) VY
YYOQY - YVYYT) e Sy g b yoama (51 Jrem VA
YO AY
YEFOA | e Slins el ) T ISR \A
LACEA TS B IR S0P =S 15 e sl | lan s s Yo
frevN_ # 3y s e dasa U1 ay AR
YATY Y i el D GG | el g ya LS vy
FAo O ol N E Wy H ol 1A
fYYVE ! oy b sl el Tt

FRRURCH T N L UPYF DU IR PNy ¥ Ol Sl el Ol o Al OV g 6
520 g Bl y TR Gl Jlas 40l s shanl - 550l o 8 ol gLia
Gl s 5 Ol iy Bl bl dowe am las e o kbl danl u;),_:‘,u;j_,.iabl;..

s e .Lbl,.‘}-c).\j:‘




N

— |

¢ - Der Zusatz von Vorsilben, wie: ab/zu/auf/
um/ Uber - fahren.

Die allerhaufigste Worthi ldung erfolgt mit den
drei Hauptwortarten:

Substantiv, Verb und Adjektiv. Diese drei
Wortklassen gehen unter sich die verschieden -
sten Kambinationen ein, wie:

a-Substantiv+Verb, z.B.:
Standhalten, teilnehmen.....

b - Adjektiv+ Verb, z.B.: stillsitzen, ubrigblei-

achtgeben,

c -Verb + Subsiantiv,z.B.:Schlafzimmer,
Schreibmaschine, Baustein, ....

d - Adjektiv - Substantiv, z.B.: Kleinkind,
Hochglanz, Tiefstpreis, ......

e - Substantiv + Sbustantiv, z. B.: Seidenkleid,
Weintraube, Gartentor, ....

Handelt es sich um Neuprodukte der Technik
und Industrie, so kann uns bei deren
Bezeichnung vorallem dieses letzte Muster, d.h.,
das Zusammensetzen von Substantiven
behilflich sein. Eisen und Bahn gibt es als
einfache Nomen, die dann auch einfache
gegenstande bezeichnen. Gib es nun ein neues
Vehrkehrsmittel, das auf einer Bahn aus Eisen
fahrt, so nennt man diese Eisenbahn. Genauso
gibt es auch Betonschiff, Radiordhre,
Fernsehapparat uam.

Zusammengesetzte Substantiv, die haufigste
Mdglichkeit der deutschen Sprache, neue Worter
zu bilden - besteht aus dem Grundwort und dem
Bestimmungswort:

der Garten baum
der Sonnen Schirm
der Buch titel
das Sport hemd

Bestimmungswort Grundwort
Das Bestimmungswort kann die verschi-
edensten inhaltlichen Beziehungen zum
Grundwort haben.

1. die Theaterkasse - die Kasse des
Theaters
der Uhrzeiger
die Schranktur
2. ein Wollkleid - ein Kleid aus Wolle

eine Glaskugel

eine Holzwand
3. eine Ubungsaufgabe - eine Aufgabe zum
Uben '
eine Bohrmaschine
Schreibpapier

4. eine Zigarettenschachtel - eine Schachtel
fir Zigaretten

ein Blcherschrank

Flugzeugbenzin

Das zusammengesetzte Substantiv kann Gber
zwei Besttandteile hinaus gehen und sich

mehrfach kombinieren:

der Wagen
der Kraft wagen
der Last kraft wagen

der Spezial last kraft wagen
Andere Beispiele:
das Raumforschungsprogramm
Rundfunkmechaniker
das Auf3enhandelsunternehmen
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Von Thomas Mann, dem grof3en Autor der
neueren deutschen Literatur stammt das wort:
"Die Sprache ist fir den Menschen mehr als
Blut." Um das Wesen der Sprache zu
bestimmen, hat er vorallem ihre Lebendigkeit
hervorgehoben. Was heiB3t: Die Sprache ist
lebendig? das heif3t, sie ist inrem Wesen nach
genauso produktiv, wie der Mensch selbst. Sie
begleitet den Menschen auf seinem Weg zur
technichen, wie geistigen Entwicklung, baut
ihren Wortschatz standig auf, bereichert ihre
Ausdrucksmoglichkeiten, und passt sich damit
den Anforderungen neuer Erfindungen und
- Entdeckungen an.

Wie ist die Sprache fahig,neue Worter zu
bilden? Der Prozess der Wortbildung erfolgt auf

25

verschiedene Weise.

Die Zahl der einfachen Worter, wie gut,dort,
Buch, haben usw ist relativ gering. Um diese
einzelnen, einfachen Worter bilden sich aber
Wortfamilien, die durch Zusammensetzungen,
Ableitung und verbindung entstehen. Die Folge
dieser verbindungen ist, daB sich die Sprache
immer eine Situationsgemane Ausdricksweise
leisten kann.

Die wichtigsten Muster und Arten der
Wortbildung im Konkerten sind die folgenden:

a - Substantivierung von Verben, wie: das
Laufen,das Gelaufe, die Lauferei.

b - Die Substantivierung von Adjektiven und
Partizipien, wie: Der Fremde, der Abgeordnete,
der Beamte usw.

Do EEEBBOOWODL



DE L'AUTONOMISATION
A L'AUTONOMIE
EN DIDACTIQUE DES LANGUES
NON MATERNELLES

REFERENCES BIBLIOGRAPHIQUES

e ABE, D. ET GREMMO, M. J. (1981) :
"Apprentissage auto-dirigé: quand ies chiffres
parlent", Meélanges Pédagogiques , Crapel,
Université de Nancy Il

o« ANDRE, B. (1989) Autonomie et
enseignement / apprentissage des langues
etfrangeres, Paris, Didier-Hatier.

« BERTOCHINI, P. ET COSTANZO, E. (1989) :
Manuel d'autoformation, Paris, Hachette, coll. F
autoformation.

« BESSE, H. ET PORQUIER, R. (1984) :
Grammaires et Didactique des langues, Paris,
Hatier / Credif, coll. Lal.

eCARTON, F. (1984) : "Systémes
"autonomisants” d'apprentissage des langues",
Mélanges pédagogiques, Crapel, Université de
Nancy Il

« DALGALIAN, G., LIEUTAUD, S. ET WEISS,
F. (1981) : Pour un nouvel enseignement des
langues et une nouvelle formation des
enseignants, Paris, Clé international.

« DUDA, R. (1988) : "Autonomisation et
socialisation en milieu scolaire", Mélanges,
Crapel.

« DUDA, R. ET RILEY, P. (1990) : Learning
styles, Nancy, Pun.

 «GREMMO, M. J. ET HOLEC, H. (1986-87) :
"Evolution de I'autonomie de I'apprenant: le cas

Notes

(1) Louis Porcher (1981).

{2} I s'agit de Francis Carton (Crapel, Université de Nancy
I}), Gilbert Dalgalian (Bal, Val d'Aoste), Richard Duda
{Crapel), Giséle Kahn (Crédif), Richard Lescure {Cavilam,
Vichy), Simonne Lieutaud (Alliance Francaise de Paris),
Rémy Porquier. (Université de Paris X), Paul Rivenc
(Universite de Toulouse - Le Mirail)et Robert Vivés
{Université de Paris VIIl} a qui j'adresse ici mes vifs
remerciements.

de l'apprenant D", Méfanges, Crapel.

+« GUBERINA, P. ET RIVENC, P. (1962) : Voix et
Images de France, Livre du maitre, Paris, Didier.

e« HOFFMANS-GOSSET, M. A. (1987) :

Apprendre ['autonomie, apprendre la

socialisation, Lyon, éd. Chronique sociale.

e HOLEC, H. (1979) Autonomie et
apprentissage des langues étrangéres,

Strasbourg, Conseil de I'Europe, 1982, Paris,

Hatier.

«HOLEC, H. (1991} : "Autonomie de |'apprenant:

de l'enseignement & I'apprentissage”, Education

permanente, n°107, "Formation aux langues

etrangeres".

o LIEUTAUD, S, ET VIVET, A. (1984) : "De la:
relation duelle & I'autonomie ou impact de la

structure formative sur les interactions”, Etudes
de linguistiqgue appliquée, n° 55, Paris, Didier

Erudition. '

«MINER, N. (1985) : "Institutional self-direction:

ten years on", Mélanges, Crapel.

+«MOIRAND, S. (1989) : "Former & s'autoformer”,

Fipt, Actes du V¢ Congrés mondial,

Théssalonique.

+« PORCHER, L. (1981) : "Les chemins de la

liberté", Etudes de linguistique appliquée, n° 41,

Paris, Didier Erudition.

{3) Comme, par exemple, les 6. Rencontres de I'Asdifle
(septembre 1990): "Les aulo-apprentissages’.
(4) Mes interlocuteurs sont unanimes: on ne peut enjoindre

5} Guberina / Rivenc (1062}, "Préfaca”.

)
a personne d'étre (de devenir) autonome.
}
)
)

7) Voir Nancy Miner (1985).

8) s.a.a.s = systéme (ou structure) d'apprentissage
autodirigé (e) avec soutien {voir Abe / Gremmo, 1981 et
Gremmo / Holec, 1986-87).

!
v
(B) Voir Besse / Porquier {1984).
(
{
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DE L'AUTONOMISATION
A L'AUTONOMIE
EN DIDACTIQUE DES LANGUES
NON MATERNELLES

cette pratique. Pour le formateur, il s'agit, avant
tout, de ne pas contrecarrer les entreprises de
l'apprenant.

R. Duda remarque que {'autonomie du
formateur passe par une auto-explicitation de
ses représentations de l'enseignement.
Certaines situations d'enseignement /
apprentissage ne favorisent pas I'autonomi-
sation, pour I'enseigné comme pour l'enseignant.
On peut alors viser des objectifs plus modestes,
réfléchir. Par exemple, sur les activités que les
enseignants font mais que les apprenants
pourraient trés bien réaliser seuls, en petits
groupes.
| L'enseignant autonome (celui dont nous
“révons") serait celui qui a une idée claire de ce
gqu'il veut faire. Malgré la difficulté que
Fenseignant éprouve a analyser ses pratiques,
la prise de conscience (de ses pratiques, de ce
qui ne fonctionne éventuellement pas dans la
classe) est une condition sine qua non de
l'autonomisation du professeur de langue.

L'enseignant autonome, c'est avant tout
quelqu'un qui est a I'‘écoute des apprenants, qui
s'intéresse a ce que pensent les autres et qui
essaie de contribuer au débat.

VERS UN ENSEIGNEMENT
TRANSDISCIPLINAIRE

Concluons par une notion déja signalée, la
transdisciplinarité. C'est, selon Gilbert Dalgalian,
l'usage de la langue non maternelle hors du
cours de langue. C'est "faire quelque chose”
avec cette langue, c'est-a-dire ne pas l'etudier
pour elle-méme: c'est réaliser grace a elle des
activités cognitives. De moyen de communi-
cation, la langue étudiée devient (aussi) moyen
cognitif. Ce n'est donc pas seulement, comme
je lI'ai rapporté plus haut, enseigner les
mathématiques en anglais, c'est permeitre que
les langues 1, 2, 3... donnent accés a des
contenus de savoirs différents (histoire,
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littérature...) : la langue est, alors, plus un
instrument d'autonomie qu'un instrument de
travail. Les deux objectifs se rejoignent mais ils
sont distincts: I'autonomisation de I'éleve peut
étre obtenue par la multidisciplinarité. Pour G.
Dalgalian, "un véritable enseignement des
langues doit étre transdisciplinaire: cela rejoint
l'autonomie en profondeur”. C'est, m'a-t-il
précisé, "parce que l'utilisation de la langue au
service d'une (autre) discipline dépasse
largement la competence de communication et
méme la compétence textuelle-qu'elle integre au
passage-pour atteindre une compétence
cognitive en langue, ce qui est précisément la
vraie definition de fautonomie dans la langue”,
c'est-a-dire la liberté d'accéder aux différents
Savoirs...

L'objectif n'est pas que I'enseignant enseigne,
c'est que I'éléve apprenne. C'est une constante
gue j'ai notée chez tous mes interlocuteurs.

De l'autonomisation {que chacun, méme
modestement, peut obtenir) a 'autonomie, ily a
un plus ou moins grand pas a franchir. Le
probléme n'est pas le méme, que |'on enseigne
a quelque trente collégiens ou a un petit groupe
de stagiaires adultes qui s'initient a l'anglais en
quelques semaines.,

"L'autonomie”, dit Paul Rivenc, est toujoqrs
relative, ce n'est pas un concept philosophique
abstrait; elle dépend toujours de la situation dans
laquelie vous vous trouvez. C'est un peu comme
la liberté qui n'est pas, non plus, un concept mais
un domaine relatif.”

Relativiser, certes, mais sans renier une
option pédagogique qui, dans le domaine
éducatif, est riche d'avenir et de promesses. Si
les interviewés s'accordent tous a dire que, dans
une optique d'autonomisation, I'enseignant reste
enseignant, ils tendent a accorder a cet
enseignant un autre statut, lequel, loin de
diminuer son rdle le renforce en 'optimisant.

Bernard Andre’
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des transferts.

L'EXPERIENCE DU CRAPEL

Il serait préesomptueux d'analyser, dans cet
article, le parcours en autonomie réalisé par ie
Crapel, pendant de nombreuses années, sous
I'impulsion de Henri Holec. Je rapporterai
seulement quelgques points, que j'ai demandé a
Francis Carton et & Richard Duda de préciser.

Pour F. Carton, "l'autonomie s'acquiert”. En
fonction de la capacité qu'ont les gens
d'apprendre, on va pouvoir leur donner une
certaine part de responsabilité dans les choix.
Ainsi, dans un cadre institutionnel comme le
lycée, F. Carton note, comme P. Rivenc, que la
part de liberté va étre réduite. En revanche, avec
des adultes, ce sont leurs fagons d'apprendre,
le temps disponibie, leurs "préconceptions” qui
compteront d'abord.

Selon F. Carton, "il s'agit, en apprenant a
apprendre (capacité a choisir des objectifs, des
activités), de faire évoluer une culture
d'apprentissage qui compte rarement cette
dimension.”

Dans i'expérience de "conseiller en
autonomie" (7), les enseignants doivent
s'efforcer d'étre-et nous retrouvons I'expression
de G. Dalgalian-des "ingénieurs d'appren-
tissage". L'autonomie est ici une remise en
question permanente: I'enseignant est celui qui
aide a apprendre plutdt que celui qui enseigne.

L'enseignant autonome, c'est ceiui qui est ie
plus proche de ses apprenants et qui est capable
de faire les choix, au jour le jour, en fonction des
besoins de ses éléves. Le meilleur pédagogue
serait donc celui qui est le plus autonome: ce
n'‘est pas une utopie, c'est une remise en
question permanente, c'est s'interroger sur ses
pratiques et se dire, par exemple: cet exercice,
Jaurais pu le faire de fagon a rendre mes éléves
plus autonomes: au lieu de leur dire, jaurais pu

lne » o~
s

~
S assecier dava

avantage au choix.

C'est ainsi qu'on peut concevoir, selon F.
Carton, I' "apprendre a apprendre” et l'autonomi-
sation des éléves.

Des obstacles existent: ils peuvent venir des
habitudes fortes et du "caractére” des gens, mais
il s'agit de savoir pourquoi on devient enseignant:
est-ce pour acquerir une forme de pouvoir ou
pour générer des autonomies?

Certes, il faut disposer d'outils conceptuels
et penser fortement ses pratiques; méme au
Crapel qui dispose de méthodes trés
autonomisantes (le s.a.a.s., par exemple, en
anglais et en frangais (8)), il y a des demandes
vers le conseiller. L'autonomie, conclut mon
interlocuteur, ne peut étre imposée. Avant de
parler, il faut connaitre I'apprenant. Ce qu'Yves
Chalon, fondateur du Crapel, énongait ainsi:
"avant d'enseigner l'anglais a Paul, il faut que je
connaisse Paul". ..

L'autonomie est donc une bonne voie, mais il
faut la suivre sans démagogie, c'est une maniére
d'étre: enseigner une langue, ¢'est un métier, it's
a long way...

Revenons, avec Richard Duda, sur la fonction
du conseifler en autonomie. Son rdle consiste,
comme son nom l'indique, a "'conseiller”
lapprenant. Il n'y a pas, sauf demande expresse,
d'acte d'enseignement. Le conseiller a un rdle
essentiellement technique: il aide l'apprenant a
élargir’'ensemble de ses critéres méthodologi-
ques: if écoute. L'apprenant parte plutét de ses
problemes (pas forcément de probiémes de
langue). Au cours des entretiens avec le
conseiller, il tend d'abord a devenir un "meilleur"
apprenant. Ainsi, souligne R. Duda, nous
entendons des reflexions du genre: "Je n'ai pas
appris beaucoup {(en référant aux contenus
linguistiques) mais ca ne fait rien: en revanche,
jai appris a apprendre, 'y vois plus clair dans
ce qu'il faut que je fasse."

'y a donc une pratique puis une réflexion sur
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notions clairement objectivables dans le
domaine de |'éducation ou, par exemple,
Célestin Freinet et Paolo Freire seraient autant
de "passages obliges". L'expéerience et un
parcours personnel ne peuvent qu'aider, mais
ne sont pas suffisants. Il faut non seulement
réfléchir sur ses pratiques, mais aussi sur celles
des autres, sachant qu'il n'y a pas une maniéere
d'enseigner. Au niveau de la langue, il m'a
semblé que l'enseignant ne pouvait éluder le
choix de modéles grammaticaux (6): une bonne
connaissance d'un ou deux de ces modéles - et
leur utilisation selon les situations pédagogiques-
le rapprochent, sans doute, de I'autonomie.

Gilbert Dalgalian, lui aussi, pense que tout
fonctionne selon “le modéle que le professeur a
dans sa téte", lequel conditionne l'enseignement/
apprentissage. Le mode de fonctionnement du
maitre se retrouve au niveau de I'éléve.
L'enseignant "dépendant” qui propose un cours
purement magistral organise des activités de
classe de "consommation passive". Pour éviter
ce risque, G. Dalgalian propose que le
professeur de langue ne soit pas seulement
professeur de langue, mais qu'il puisse, comme
en Allemagne, enseigner une discipline (les
mathématiques, par exemple) et une langue non
maternelle. C'est-a-dire enseigner l'anglais et les
mathématiques, en anglais, par exemple.

En tout état de cause, il faut "préférer le
mouvement du professeur vers les éléves au
mouvement du professeur poussé par les faits".
Cette intuition s'appuie sur la notion d' "empathie”
taquelle touche au "savoir étre”. Ce seraitici une
sensibilité, une qualité de contact. Le professeur
de demain (et d'aujourd'hui, déja) sera (est) un
"ingénieur des apprentissages” qui s'oppose au
"professeur enseigneur, débiteur de savoirs”.

J'ai rapproché ce point de vue de celui de
Simonne Lieutaud lorsqu'elle m'a parlé de
"géneérosité". Pour mon interlocutrice, le
formateur, "maitre a bord" par son statut et ses
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compétences, doit aussi savoir s'effacer. "Il faut
admettre que le formé vous échappe. La
formation a quelque chose d'une entreprise
suicidaire. On ne peut pas dire qu'il y a formation
s'il n'y a pas cette coupure.”

S. Lieutaud estime que la formation, "c'est
exactement le contraire de la recette. Faire
meémoriser des savoirs sans saveir a quoi cela
va servir n'est pas former." En outre, le groupe
estimporiant et peut faciliter 'autonomie. Celle-
ci ne se fait donc pas "toute seule": comme la
créativité, elle s'apprend avec une série de
contraintes. Ce n'est pas, non plus, une valeur
absolue: on peut étre autonome dans un
domaine et pas dans un autre.

"Etre autonome, c'est s'éloigner de la langue
de beois": c'est, entre autres, étre capable de
travailler en groupe, de "réguler" une tache
commune, expliquer, organiser a partir
d'hypothéses de travail.

"La relation affective établie avec les
etudiants, précise S. Lieutaud, s'ajoute aux
techniques de transmission du savoir. Elle ne
saurait compenser des lacunes ni se substituer
au savoir et aux savoir-faire. Comme
I'enseignement est un métier relationnel avant
toute chose, il est important que la relation de
transmission de savoirs ne soit pas parasitée
par des éléments affectifs non contrélés."

Un des moyens de favoriser l'autonomie de
I'enseignant, c'est de partir de ses propres
besoins et, par exemple, de lui faire produire les
outils pédagogiques dont il a besoin.

C'est aussi l'idée de G. Dalgalian qui souhaite
donner aux futurs enseignants des outils de
travail et des concepts afin qu'ils soient capables,
in fine,de produire du matériel pédagogique. Se
référant a Louis d'Hainaut, G. Dalgalian précise
que les activités de production divergentes et
de résolution de problémes comme objectif final
sont la preuve de I'acquisition d'un savoir et/ou
d'un savoir-faire. L'autonomie, alors, est sentie
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globale et comment intégrer cette dimension 2
un projet preexistant.

Dans la plupart des cas, note R. Porquier qui
rejoint ici G. Kahn, l'autonomisation est trés
relative et il existe parfois une contradiction entre
le discours et la pratique. Il ne s'agit pas de dire
qu'il faut étre autonome (4), il faut partir d'une
experience (d'une "histoire")personnelie qui sera
autant de jalons. Finalement, il n'y aurait pas de
détermination particuliere a l'autonomie chez
Fapprenant suivant les différences entre les
langues et les cultures: il y aurait "des situations
plus ou moins favorables”. Potentiellement, tout
individu doit/peut tendre a V'autonomisation; en
réalité, il y a des pratiques (sociales et culturelles)
qui, parfois, s'y opposent.

Gilbert Dalgalian, lui, prend le contre-pied du
bachotage ou de I'oppression institutionnelle et/
ou professorale. Certes, l'imposition fonctionne,
mais aprés? La formation, souligne G. Dalgalian,
est un travail "en profondeur" ol les formeés
doivent se prendre en charge et inventer des
methodes de travail. On peut donner la formule
de la surface du triangle, mais mieux vaut que
Feleve la découvre a partir de la surface du
rectangle. La "perte de temps" sera payanie &
la longue.

Pour Paul Rivenc (5), c'est "a la sortie"” de
I'apprentissage gque l'autonomie peut étre
vraiment vérifiee: si nous avons formé
correctement l'apprenant, il doit éfre autonome.,

ROLE DE L'ENSEIGNANT

Le r6le de l'enseignant est plus délicat. Mes
interlocuteurs s'accordent sur un point: le
professeur doit enseigner. |l est le détenteur du
“savoir" et de la "parole". Transgresser
radicalement ce principe mettrait mal a l'aise
l'enseignant lui-méme qui, alors, ne remplirait
plus son contrat et troublerait l'apprenant, lequel
se fait (et s'est fait, au cours de ses
apprentissages antérieurs), une représentation

précise-individuelle ou
social donné-de la relation enseigne/enseignant
et de la refation enseigné/savoir mediatisé par
un enseignant. Toute atteinte non justifiée a ce
“statut" ne peut gu'étre mal ressentie. D'ol la
tendance a "reporter" l'autonomie a un
lendemain plus clément.

L'enseignant, s'il veut innover, devra d'abord
negocier avec l'institution dans laquelle il
travaille. Ainsi, au Cavilam, R. Lescure précise
que les enseignants sont “libres" d'organiser
leurs démarches, a la condition d'informer les
responsables, mais il admet qu' "on ne peut pas
obliger a étre autonome”.

La definition méme de la situation de
I'enseignant n'est pas sans ambiguité: "Si on
parle d'autonomie duformateur, note P. Rivenc,
c'est de soi qu'on parle. Il faudra donc, 14,
guelgu'un d'extérieur qui vienne nous aider a
definir cette compétence. Il faudrait sans doute
pouvoir cooperer avec des spécialistes des
sciences de I'éducation, avec des observateurs
extérieurs: mais les conditions sont difficiles a
réaliser."

'y a, en outre, des distinctions & opérer:
"Dans une institution aussi lourde et aussi
contraignante qu'un lycée, par exemple, quel que
soit le pays ou l'on enseigne, l'autonomie est
plus difficile a mettre en place, a atteindre et
méme a concevoir que quand on enseigne en
formation continue & des adultes ou on peut
arriver a négocier ce contrat d'apprentissage
entre apprenant (s) et enseignant {s) qui est la
formule proche de lidéal."

Mais de "contrat idéal" & "formateur-conseiller
idéal", il y a certainement un (grand) pas a
franchir. De mes entretiens avec Rémy Porquier,
il m'a sembie gue l'enseignant, dans son rdle
nouveau ou aileatoire (dans le sens ou le
formateur changera de rdle - ponctueliement ou
temporellement - au cours de I'acte d'enseigne-
ment / apprentissage), devra faire appel! & des
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communicatives n'ont pas, a ce niveau, rassuré
les esprits. Pour G. Kahn, "il n'y a d'autonomie
qu'a l'intérieur d'un cadre construit par le
professeur”; les apprenants travaillent seuls mais

& partir de consignes précises: au terme d'une

tache complexe, qui requiert une forte réflexion,
ils aboutissent & un ou plusieurs résultats
prevus... par le formateur.

Il s'agit donc ici d'une "liberté surveillée" ou
I'enseignant prévoit le ou les parcours possibles.
C'estlinverse de "la guidance au coup par coup"
ou de la pédagogie du "happening" ou on
demande aux apprenants ce qu'ils veulent et ou
on les laisse faire ce qu'ils veulent. "Si on ne
sait pas ou {'on va, on ne va nulle part”. G. Kahn,
comme R. Vivés, m'ont suggéré d'aller voir
"ailleurs”, c'est-a-dire dans des domaines autres
que celui du FLE: j'en resterai, provisoirement,
au domaine de l'apprenant.

AUTONOMISER L'APPRENANT
L'apprenant dépend de Y'enseignant mais ne
souhaite, a l'issue (voire au cours) de son
apprentissage, que pouvoir, enfin, lui échapper.
~ Cette "fuite”, physique ou mentale, doit étre
. considérée comme "naturelle” et ¢'est la
tendance inverse qui devrait inquiéter tout
formateur. Plus le formé est avancé dans sa
formation, plus il doit sentir, en lui, la capacité a
s'autonomiser. Il n'y manque généralement pas,
son "ingratitude” étant alors & mettre au compte
de sa capacité d'oubli, phénoméne courant dans
tout processus d'inculcation et/ou d'appren-
tissage. On ne se souvient plus gu'on ne savait

pas, les acquisitions s'inscrivant dans I' *histoire *

individuelle” de chacun sans qU'on prenne
conscience, le plus souvent, de la maniére dont
elles se sont stratifiées. Les apprenants auraient
donc, peut-étre, "natureliement" tendance a
s'autonomiser. Certes, avant I'acte "réussi", il ya
le balbutiement, I'hésitation, l'erreur: l'acte
langagier est un acte difficile a réaliser. D'autant
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que les habitudes d'étre, de vivre, d'apprendre
sont objectivement des obstacles - conscients
ouU pas - aux apbrentissages nouveaux et a
I'autonomisation.

L'apprenant aurait en lui les moyens
d'apprendre et de se constituer des systémes
opératoires, difféerents parfois de ceux que le
formateur voudrait instaurer. Ce qui mangue
souvent (dans le temps, dans I'espace...}, c'est
I'occasion de les réaliser: s'il y a des
renoncements, des inachévements (on sait que
beaucoup de candidats a l'apprentissage d'une
langue non maternelle renoncent a leur projet
dés les premiers cours), c'est, peut-étre, que
cette "réalisation" n'est pas satisfaisante. Or,
c'est en pratiquant la langue dans la classe, lieu
authentique de communication, que l'appren-
tissage prend sa source. Il sera toujours temps
de confronter le(s) savoir(s) acquis a une réalité
(communiquer, par exemple, avec un locuteur
natif de la langue cible) pour évaluer des
"capacités”", mot clé des systéemes
d'enseignement par unités capitalisables.

L'apprenant a besoin d'un but, lequel n'est pas
d' "étre capable de faire correctement tous les
exercices du manuel" ou de passer du niveau 1
au niveau 2 . L'apprenant "moyen" a besoin (qu'il
le sache d'emblée ou qu'il le décolivre pendant
son parcours de formation) de devenir plus
compétent (ou moins incompétent) dans la (les)
langue (s)et la (les) culture (s) étrangére (s) qu'il
étudie.

Je référerai ici & Rémy Porquier, Gilbert
Dalgalian et Paul Rivenc.

R. Porquier distingue deux aspects:

-les démarches du type Crapel qui favorisent
des apprentissages autodirigés centrés sur
l'apprenant;

-la centration sur le groupe avec des objectifs
préétablis ou a négocier.

On se demande alors quelle est la realité de
ces pratiques, comment fonder une pédagogie
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d'autonomie soit omniprésent dans le champ de
la didactique des langues et des cultures, et plus
encore dans le domaine de I'édition ou
fleurissent, jour aprés jour, de nombreux
ouvrages pour apprendre (ou réapprendre) seul
une langue non maternelle.

L'autonomie est "incontournable" pour
Richard Lescure qui remarque que le théme
apparait dans les colloques et les rencontres
destines aux enseignants quand il n'en est pas
le théme principal (3). R. Lescure se dit sensible
au fait qu'it faut préparer des formés performants:
ainsi les etudiants étrangers appelés a rédiger
des memoires de maitrise ou de DEA, ou des
théses, ne peuvent pas rester dépendants de
I'enseignant de frangais langue étrangére. Etre
rapidement performant, prendre une distance
personnelle par rapport & I'enseignement sont
des impératifs a réaliser en tenant compte,
évidemment, de la formation initiale en langues
mais aussi de la proximité plus ou moins grande
des langues et des cultures maternelies par
rapport au frangais. [l y a, souligne R. Lescure,
des pénomeénes d'habitude contre lesquels on
ne peut aller d'emblée: les étudiants japonais,
par exemple, sont accoutumeés & recevoir un
enseignement magistral. En classe, quand on
est étudiant, on écoute:c'est le professeur qui
parle. Mais, remarque mon interlocuteur, est-il
besoin d'aller si loin pour faire une telle
constatation? En France, en dépit des
Instructions officielles, on ne favorise pas
toujours la prise de parcle comme mode
d'autonomisation. ..

Pour Robert Vivés, il y a, dans tout
apprentissage, une part d'autonomié.
L'autonomisation serait donc un concept
operatoire a tous les niveaux: au hiveau des
formateurs, mais aussi au niveau des formés,
lesquels revendiguent, parfois, une participation
a la gestion des contenus. R. Vivés pense que
‘le mot" (autonomie, autonomisation...) importe

peu; ce qu'il faut, c'est dire aux apprenanfs?
"Vous étes capables de faire beaucoup plus de
choses que vous ne le croyez."

Reémy Porquier précise que I'autonomie n'est
pas un etat, mais un processus. Il préfére donc
le terme d' "autonomisation” qui serait la fagon
dont on gére soi-méme, par rapport & 'objectif,
un apprentissage ou une formation. Le formé
est alors responsable de I'organisation et du
rythme des activités d'apprentissage. Dans cette
optique, l'autonomisation est la pratique de
l'autonomie par soi-méme.

On n'est pas autonome au départ, mais il y a
un processus qui permet, sans doute, de le
devenir. Selon R. Porquier, "I'autonomisation-en
formation-est un des meilleurs calculs qu'on
puisse faire pour la suite®.

Gisele Kahn, lorsqu'elle dirigeait les
séminaires de formation du Crédif dits de
frangais fonctionnel (enseignement sur objectifs
spécifiques), impliquait les stagiaires dans un
processus d'autonomisation, notamment par
I'élaboration de séquences pédagogiques a
partir de documents ("bac a documents”)devant
étre ordonnés, transformés... Si le terme
d'autonomisation n'était pas nécessairement
evoque, celle-ci faisait partie de I'équipement
conceptuel du professeur. La démonstration a,
en effet, beaucoup de vertu en pédagogie. Faire
un parcours, résoudre un probléme & partir d'une
reflexion personnelle sont des pistes vers
l'autonomisation.

G. Kahn estime qu'il y a eu une période de
"flou” concernant cette question qui a laissé (qui
laisse encore) les partenaires de 'enseignement/
apprentissage quelque peu désemparés.
L'autonomie, ce n'est pas le laisser-aller, c'est
quelque chose de "difficile & gérer”, qui ne signifie
pas "liberté" mais qui réfere a quelque chose
d'organisé. Dans la pratique, 'autonomisation est
intéressante en tant que "pédagogie construite”,
mais elle est difficile & appliquer. Les approches
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"“DE L'AUTONOMISATION
A L'AUTONOMIE

EN DIDACTIQUE DES LANGUES

NON MATERNELLES

Bernard André
Université Paris Il
Ecole Estienne, Paris

L'apprentissage en autonomie constitue un enjeu essentiel
de ia didactique des langues et méme, vraisemblablement,

l'objectif majeur de toute entreprise de formation. (1)
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Si la pédagogie est, aussi, de la part du
pédagogue, I'art du sacrifice, former des
apprenants autonomes et/ou capables de le
devenir semble étre une impérieuse nécessité.
C'est, en effet, l'intérét bien compris de
l'enseignant comme de celui de l'apprenant de
s'engager sur un chemin qui permettra, au
premier, de mieux organiser son enseignement,
et au second, de profiter pleinement de son
apprentissage.

L'autoformation ne se limite pas, selon moi,
a l'apprenant. Elle passe dans une situation
d'enseignement / apprentissage en classe par
l'enseignant, lequel sera d'autant plus enclin a
autoformer qu'il aura, lui-méme, eté forme en
ce sens. Apprendre, capitaliser des savoirs,
restent, certes, des objectifs essentiels, mais
les apprentissages comme les savoirs ne seront
utiles, donc opératoires, que s'ils permettent a
l'apprenant de poursuivre et d'enrichir son étude
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et/ou d'appliquer, en situation de communication,
cequila ap'pris. Si "apprendre a apprendre” peut
étre un objectif de la classe de langue, "apprendre
a utiliser" serait I'objectif de |' "aprés-classe”.

Mon propos est, ici, de définir et de comparer
certains aspects de l'autonomie a partir de
témoignages de quelques "leaders du champ"
de la didactique des langues que jai
interrogés(2). Je me suis borné a envisager les
situations d'apprentissage sous la conduite -
directe ou pas - d'un enseignant et j'ai écarté, a
priori, le cas des apprentissages en autodidaxie.
Définir le processus d'autonomisation, établir la
relation enseignant/enseigné dans une telle
perspective, appréhender le passage de
l'autonomisation a (vers) l'autonomie ont été les
principaux objets de ma réfiexion.

DEFINIR L'AUTONOMIE
On ne peut nier, aujourd’hui, que le terme



a. tip b. ounce

c. fraction d. unit
21 - Most voters would reject the government's new social security plan since the trend of price is still
upwards.
a. direction b. way
c. feature d. value
22 - The union South Africa is one of the countries in which there is still racial ......... .
a. stratification b. participation
c¢. satisfaction d. discrimination
23-To ..ooeonni. means to remain live or continue life.
a. bite b. pollinate
C. survive d. suspect
24-To e, means to injure or harm somebody.
a. suck b. annoy
c. stab d. suspect
25 - For learning more and more, be in ............. with your teacher.
a. coordination b. contact
c. distance d. correlation
26 - "Doyou ......... know where the tenant lives?" The policeman asked the witness.
a. especially b. absolutely
c. exactly d. relatively
27 - Most people living in a democratic society do not agree with sexual segregation.
a. separation b. extension
¢. association d. anarchy
28 - In most developing countries, population grows....... .
a. gently b. drastically
c. exclusively d. increasingly ‘
29 - There exist somany ............ in European countries who eat only fruits and vegetabiles.
a. mosquitos b. vegetarians
c. librarians d. creatures
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7 - Bill's intention is to enter university.

a. regard b. wish
C. purpose d. view

8 - Bill does not like to live in big and populated places. Indeed, he prefers to live in .......... .
a. situation b. isolation
c. sensation d. assertion

9- ... , Iranians go to the country on the 13th of Farvardin. They have a good time there.
a. Traditionally : b. Totally
c. Widely d. Incredibly

10 - Bill's father did not tell his purpose of going to London, because itwas a ............. .
a. lie b. secret
c. labor _ d. fancy

11 - For studying language .......... in children you should study some linguistic books.
a. development b. measurement
C. improvement d. commitment

12 - Depositing some money in the bank is a(n) ...... for the unexpected future incidents.
a. approach b. experience
c. certificate d. guarantee

13 - Exercising two hours a day for three months, Jim tried his best to get......... )
a. slim b. fragile
¢. skinny d. slight

14 - Special quality or characteristic of anything:
a. range b. aspect
C. property d. mood

15 - Unfortunately, in our country some drugs are not available.
a. handy b. on hand
¢. by hand d. at hand

16 - Everyone's behavior and attitude may reflect his family training.

| a. shows b. implies

C. reacts d. benefits

17 - In the last month, Samuel .......... about 20,000 dollars.
a. promised b. assened
¢. compelled d. earned

18 - "Please fetch a glass of water.” Said Mary.
a. pick b. bring
C. pour d. take

19 - Living in a small remote hut,.working as a blue collar worker, and earning not S0 much money,
Jim seems to belong to the lowest social class.

a. episode b. caste
c. diet d. scale
20 - The company paid only a(n) .......... of Mary's salary.
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the test measures the intended instructional
objectives. One type of validity which may be
measured statistically is criterion-related validity,
in which the validity of the newly developed test
is tested against a test whose validity is already
determined. The amount of correlation between
these two tests would show the validity of the
new test. Since the already valid test functions
as an outside criterion, it is referred to as
criterion-related validity.

The sample vocabuiary test of this study was
validated against the vocabulary section of
Michigan Language Test (form E). The reliability

To sum up, for developing a language test, a
number of steps are to be taken by the test
developer. First the form and function of the test
is to be decided upon. Then a table of .
specification is made to specify the content of
the test. The next step is to consider some
guidelines and to write the test items. The
appropriacy of the written items are pretested
next. Finally, test charactristics, namely, reliability
and validity are estimated. All in all, devising a
good test is not an easy task. Readers are
recommended to consult the relevant books,
some of which appear in the bibliography.

Sample Vocabulary Test

1 - Janet's grandmother wili ........ her 80th birthday tomorrow.
a. divert b. take
c. celebrate d. perform
2-Inlivingalonglife ......... factors play some role. Most of those whose parents had a long life, reach
very old ages.
a. inherited b. political
c. selective d. finanical
3 - Hardy's tribe lives at the elevation of 5000 feet above sea level.
a. mountain b. place
c. height d. grade

4 - In most big over-crowded cities, cars and factories are the origin of.........

a. popuiation b. extraction

c. poliution d. migration

5 - To.... means to give up one's regUIar work because of age.
a. infer b. elect
c. suspect d. retire

6 - Mary'sdietisa ....... one. She eats neither much nor a little.
a. thin b. slender
c. fit d. moderate
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Due to the scope of the present article, just
few problematic items along with modification
and suggestion are discussed below. To
understand the discussion, there reader is
recommended to look at Table 1.4. and the
reported data. The item facility index for Item 1
is .75, It means that it is an easy item. Since it is
suggested that a test may start with an easy item,
such an item may be suitable to start the test
with. Concerning the item discrimination index
for Item 1 which is .46, one may say that this

item is not powerful enough to discriminate the"

knowledgeable subjects from the less or non-
knowledgeable ones. In this test, most items
have an acceptable IF index, but several items
do not enjoy a high discrimination power. So they
should be modified. For example, ltem 17 has
no discrimination power since its ID index is .00;
therefore it should be discarded.

Concerning the CD of the sample vocabulary
test, one can see that some distractors have not
functioned well. For example, distractor "A" in
items 2,7,23, and 27; "B" in items 4,6,9, ahd 17;
"C" in items 2,6,17, and 22: and "D" in items
1,7,9,20, and 26 do not function adequately. All
these distractors should be replaced with some
suitable ones so that they may attract more
subjects.

Having the mal-functioning distractors
identified, the writer selected other
distractors.Some examples of the first draft of
the test and the modified form are presented here
so that they may help the reader to get a more
practical view of revisions and modifications.
However, the final draft of the sample vocabulary
test presents the modified form which may be
pretested again and again.

tem 7: Bill's intention is to enter university.

A. desire , B. wish, C. purpose,,, D. mind,,
Modified form:

A.regard B. wish C. purpose D. view

(18)
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Item 9: ........... , Iranians go to the country
on the 13th of Farvardin. They have a good time
there.
*A.Traditionally(zo) B. Exceptionally(z} C.
Widely, D. Surely,,,

Modified form:

A. Traditionally B. Totally C. Widely D.
Incredibly

The final step is to validate the test. Validity
of a test refers to the extent the test measures
what it claims to measure. Validation start with
estimating the reliability of the test. Reliabifity
refers to the consistency of test scores. In fact,
reliability has to do with the accuracy of
measurement which is obtained by having similar
results when it is tested on different occasions.
There are many methods of estimating reliability.
The easiest way is to use KR-21 formula. It does
not require too much mathematical or statistical
knowledge on the part of test developers. In
addition, by one administration test reliability can
be estimated. In this formula, the mean score
and the variance of the test scores are calculated
and applied in the formula. Test reliability ranges
from zero to one. The closer the test reliability to
one, the more reliable the test is. Of course,
reliability of one is an ideal index which is never
attained. _

Based on the scores obtained from the
present sample vocabulary test, the writer
estimated its reliability as follows:

[ K T, X(K=X)
R_[K—JP KV}

R= Reliability

K= Number of subjects

X= Mean

V= Variance

X=X _ 498 (o
N 30




the appropriacy of distractors and determine the
mal-functioning items for later modifications.
Based on the data in Tabie 1.3. choice
distribution of ltem 7 is as follows.

A B C D
3 8 18 1

Choice C, which is the correct answer, is

selected by 18 subjects. Distractor B is stronger
than A because more subjects have chosen it.

The problem is with distractor B which has been
chosen by only one subject. This means that it
has not distracted the attention of the subjects.
ltem 7 is rather a three-distractor item and would
provide more chance for subjects to choose the
correct answer.

Table 1.4. summarizes the results of item

analysis. Such a table is necessary for any item
analysis of language tests.

Table 1.4. - Table of ltem Charactristics

Item ltem item Distribution
Items | Facility | Discrimination
(IF) (1D) key [ A B C D
1 0.70 A6 C 2 5 21 2
2 .50 .46 A 15 5 2 8
3 .63 .60 C 4 4 19 3
4 70 .33 C 5 2 20 3
5 .56 .46 D 2 8. 3 17
6 .60 40 D 9 1 2 18
7 60 .40 C 3 8 18 1
8 63 .33 B 5 19 3 3
9 .66 40 A 20 2 6 2
10 .70 .60 B 3 21 3 3
11 46 .53 A 14 2 6 8
12 .50 .60 D 3 9 3 15
13 .60 .53 B 4 18 5 3
14 46 .40 C 3 3] 14 7
15 .33 40 C 5 9 10 6
16 .63 .56 D 3 6 4 17
17 73 .00 A 20 2 2 4
18 46 40 D 5 6 5 14
19 .63 .33 B 4 19 3 4
20 .60 .66 B 3 18 7 2
21 .36 .66 C 10 6 1 3
22 .26 .40 A 8 8 2 12
23 .50 46 D 1 5 9 15
24 56 46 C 5 4 17 4
25 46 .40 B 8 id 3 5
26 .63 46 B 6 19 3 2
27 73 .33 C 1 3 22 4
28 63 AB A 19 3 5 3
29 .56 .60 A 17 3 3 38
30 43 46 B 4 13 7




each correct response and a zero point to a
wrong response. Developing such a table is both
necessary and helpful for analyzing the test
items. Table 1.3. presents the testees'
performance on the sample vocabulary test.

Based on the results obtained, charactristics
of each single item should be determined. Item
charactristics are discussed under three rubrics:
item facility (IF), item discrimination (ID), and
choice distribution (CD). The first charactristic
of an item is item facility which refers to the
easiness of an item. It is calculated by the
proportion of "correct" responses to the number
of all responses. Item facility ranges from zero
to one. Items that are too easy or too difficult
would misfit to measure examinees' knowledge.
ltems with facility index beyond .63 are toc easy,
and items with facility index below .37 are too
difficult.

To clarify the concept of item facility in the
sample vocabulary test, the facility index for Item
7 is calculated. Using the data in Table 1.3., one
can calculate the results.

| _XC _18 _
M7°N 30
IF = Item facility

¥ C=Sum of correct responses

N =Total number of responses

The index number .60 is an objective measure
of the facility of Item 7, it means that this item
was rather easy because 60% of the testees
answered it correctly. As another example, ltem
15 is a rather difficult item since only 34% of the
examinees selected the correct answer. It is
worth mentioning that an ideal facility index is
.50.

A point to remember is that some texis use
the term "item Difficulty” to determine how difficult
an item is. These two terms refer to the same
concept except that item facility refers to the
proportion of correct responses, and item
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difficulty to the proportion of wrong responses.
Tests are administered to determine which
testees are knowledgeable and which ones are
less or non-knowledgeable. Not all items may
possess such a discriminating power. Therefore,
another charactristic of a good item is item
discrimination. Item discrimination refers to how
well an item discriminates between weak and
strong examinees. To calcutate item
discrimination, the subjects' scores are ranked
from the highest to the lowest; then all the
examinees are divided into two equal halves. The
next step is to subtract the number of correct
responses in the high group from the number of
correct responses in the low group. Then the
difference is divided by half the number of total
responses. The formula for calculating item
discrimination is presented below:

Cu-C
/e

ID= item discrimination

Cy =total number of correct responses in the
high group
C_ =total number of correct responses in the
low group
N= total number of responses
Based on the data in Table 1.3., item
discrimination of ltem 7 is calculated as follows:
_12-6 _ 6 _
7)< W 15
The last but not the least charactristic of an
item is the appropriacy of its distractors.
Distractors should function adequately. If they
elicit very few or no responses, they should be
modified or replaced with more attractive
distractors. However, if a distractor is too
attractive, it makes the item too difficult. Choice
distribution is mostly calculated by frequency
count of each item. These frequencies are put
in a table so that the test writer can easily study



Table 1.2. - Table of Specification

Parts NMumber
of Recognition of
Speech items
height development fraction
pollution guarantee trend
Nouns intention snack discrimination 18
isolation property contact
secret cast segregation
vegetarian
fetch earn celebrate
Verbs survive reflect retire 7
annoy
slim moderate
Adjectives available 4
inherited
increasingly
Adverbs exactly 3
traditionally

1.2.

3. After the content specification, the third step
begins. In this step, test developers should
"write" the test items. In writing the test items,
language ability of the testees, the difficulty level
of the items, the homogeneity of the items, the
clarity of the stems, and careful selection of the
distractors are of prime importance. This phase

calls for a team work and is rarely achieved by a

single test writer. However, a test, whether written
by a group of teachers or one teacher, should
be reviewed by some experis.

For this particular vocabulary test, different
types of measures of evaluating vocabulary
items, such as definition, explanation,
paraphrase, filling the blanks, synonyms and
underlined items were used. Except for definition
items, all other items were tried to be
contextualized.

4. The next step in test construction is

"pretesting.” It means that the newly - developed
test should be administered to a group of
examinees with similar charactristics to those of
the target group. Although there are some
principles to follow in the construction of test
items, the final test is quite likely to contain weak
items. Through prestesting, weak items should
be identified and modified or removed from the
test.It is worth mentioning that if the two group--
the selected sample for pretesting and the
intended population -- are not linguistically
homogeneous, the difference between the two
groups would lead to controversial results.

For the sample vocabulary test presented
here, a group of English students were selected.
Thirty maie and female subjects took the test in
their reading course. After an appropriate sample
of examinees took the test, the results were to
be analyzed. To this end, a table of raw scores
was developed in which one point was given to
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significance on the final product, that is, the test
itself, a brief discussion of each step along with
a sample test developed on the basis of these
processes would seem to be of great help to
‘those involved in teaching/learning a language.

To construct a language test, test developers
are to take the following steps:

1. The first step is to determine the form and
the function of the test. Test writers have a
number of choices to select the intended test
form. .

As mentioned before tests serve two major
functions: prognostic and evaluation of
attainment. Prognostic tests, which are used to
-predict the examinee's future course of action,
include placement tests, selection tests, and
“aptitude tests. However, measures of attainment,
which deal with the extent to which examinees
have learned the materials they have been
taught, include achievement tests, proficiency
tests and knowledge tests.

In the specification of form and function, the
testees' charactristics including their age, sex,
first language, language ability, likes, and dislikes
“should be taken into account. In addition, there
exist two more significant factors; the "specific
:purpose" of the test and the "relevance" of the
test. Therefore, the test developer shouid
consider the charactristics of the sample group
ron which the test is to be developed. The
particular teaching objectives may also be taken

into account. However, suitability of the test,
familiarity of the testees with the test form, and
the administration and scoring expenses of the
test may add to the significance and complexity
of this first step.

The sample test presented here is a multiple-
choice recognition vocabulary test developed on
the first five lessons of "Expanding Reading
Skills" written by Louise Hirasawa and Linda
Markstein.

2. In the second step, the test content and
the area of knowledge to be measured should
be specified. To achieve this step objectively, test
developers are advised to develop a "table of
specification" in which the objectives are divided
into topics and subtopics. Then based on the
load of the topic and subtopics in the textbook,
a number of items should be specified to them.
In addition to the number of items, a table of
specification would also include the
psychological aspect of achievement to be
tested, i.e. , recognition, production, etc.

For this particular vocabulary test, a table of
specification was provided. It included a list of
new words presented in the textbook; then the
words were catagorized into four parts of .
speechnouns, verbs, adjectives, and adverbs.
Finally, based on the proportion of each part of
speech in the list, the number of each part of
speech was calculated for the final test. The
results of this calculation is presented in Table

Table 1.1. the Number of New Words in the Textbook and the Test.

New words Nouns Verbs Adjectives Adverbs Total
Test book 79 41 18 11 149
Test 16 7 4 3 30

1.1.
Based on Table 1.1. , thirty items were
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randomly selected. The selected words for
“Sample Vocabulary Test" are presented in Table
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By: Raouf - Moini,
Kashan University

Testing is inseparably related to both course
objectives and classroom procedures and should
be given equal consideration as the class
proceeds through the course. The teacher
begins the learning process by establishing
goals. Then he develops activities which will
enable the students to achieve these goals. He
next examines the results to judge achievement
of both students and himself.

The teacher needs to assess constantly his
teaching on the basis of students' reaction,
interest, and achievement. The conclusion he
draws from his assessments forms a main
source for measuring the effectiveness of his
instruction. Besides, he must also accept the
basic responsibility of assessing his students'
performance and attainment,

Achievement Tesls
Concerning the two major functions of tests--
prognostic and evaluation of attainment - -

@U@@@" @ﬁ:

Muliiple = Chelea
5t CORNSTrUuEtion

achievement tests fall in the second category.
They are used to measure the extent to which
examinges have learned the materials they have
been taught. Henning (1987) stated that
achievement tests are used to measure the
extent of learning in a prescribed content domain,
often in accordance with exptlicitly stated
objectives of a learning program.

Achievement tests are designed to measure
the degree of learning from a particular set of
instructional materials. Most classroom tests are
actually achievement tests. Final, midtarm, and
classroom examinations are but a few examples
of such tests. Most achievement tests are often
made by classroom teachers.

Test Construction Processes
Development of a language test is not a one-
shot activity, Test construction calls for a number
of steps to be taken. Due to the multidimen-
sionality of these processes and their
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speech, a process not normally carried out easily
in the traditional way of teaching grammar. The
example given further shows the language
teacher that without her involvement in teaching
complicated, and sometimes confusing,
grammatical points and terminologies, such as
direct speech/indirect speech and nominal
clause, which were frequently used in the above
instance, she can resort to another technique of
teaching grammar in a more natural and fruitful
way. The most significant point to mention,
however, is that through Paralled Writing, as well
as through other techniques of Controlled
Writing, the writing skill is practiced in our high
. school classes.
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23. The sail was furled.

A
.

. e afem L o L f g
it loored like the flag of deleal.

[N]

25. The defeat was permanent.

if the student is able to perform the combining
task satisfactorily, his final version may look like
the following. The student should not, however,
get disappointed if his paragraph is very different
from the one presented below because the
following version has been produced by a
- professional writer, Ernest Hemingway.

Bad Luck

He was an old man who fished alone in a
skiff in the Gulf Stream and he had gone eighty-
four days now without taking a fish. In the first
forty days a boy had been with him. But after
forty days without a fish the boy's parents had
told him that the old man was now definitely
and finally salao, which is the worst form of
uniucky, and the boy had gone at their orders
in another boat which caught three good fish
the first week. It made the boy sad to see the
old man come in each day with his skiff empty
and he always went down to help him carry
either the coiled lines or the gaff and harpoon
and the sail that was furled around the mast.
The sail was patched with flour sacks and,
furled, it looked like the flag of permanent
defeat.

5. Parallel Writing

Parallel writing is a kind of controlled writing
in which the least limitation is imposed on the
student. Here, the student reads a text and then
writes a passage on the same or on a similar
topic in his own words. Parallel writing, however,
differs from free writing in that in the former the
student is required to employ given lexical items,
structural patterns, and cohesive devices in his
writing because of certain considerations of the

instructor. For example, the student may be
assigined to wrile a paragraph after he has read
a dialog or paraphrase a passage after he has
read it.

In the following example of parallel writing,
the student is required to write an account of a
conversation he has heard.

Going to the Book Fair

Reza: Let's go to the Book Fair, Amir. Friday'll be
the last day for it.

Amir: [ can't. 1 have a lot of studying to do. Get
Javad to go with you.

Reza: He already said he'd go. But I wish you could
come, too. Il only take an hour or two.

Amir: Don't tempt me, Reza. | really must do my
work. Telf me about it when you get back.

If the student is able to do the required
. task well, his final version may look like the

. following:

Going to the Book Fair

Reza suggested that he and Amir go to the
Book Fair. Friday would be the last day for it.
Amir, however, said that he could not go with
Reza. He had a lot of studying to do. He told
his friend Reza to get Javad to go with hirn.
Reza explained that Javad had already said he
would go, but he wished Amir could go with
them too. Reza further said that the whole visit
would take an hour or two. Amir fold Reza not
to tempt him. He really had to do his work. Amir
asked Reza to tell him about the Book Fair when
they get back.

In the above examipie, the language ieamer,
if successful, demonstrates his linguistic ability
to change the direct speech to the indirect
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(Last sentence) | was glad when the film was
over.

If the students are successful in giving
answers to the questions and putting the
answers and the pieces of information in a
paragraph form, the final products of their writing
will look something like the following:

An Unhappy First Visit

My first visit to the cinema was a very unhappy
one. | was taken there by some friends when |
was only seven years old. At first there were
bright lights and music, and | felt quite happy.
When the lights went out; | felt afraid. Then the
film started, and | saw a train on the screen.
The train was coming toward me. | shouted out
in fear and got down under my seat. When my
friends saw me, they started to laugh. [ felt
ashamed and sat back in my seat. | watched
the film to the end, but | still felt afraid. | was
glad when the film was over.

4. Sentence Combining

Sentence combining refers to the activity in
which the student is to put together several basic
sentence patterns into longer stretches of
discourse. Sentence combining does not give
the student the opportunity to organize his own
ideas because the subject matter is offerred to
him. However, it helps the student to practice
with the grammatical structures common in
writing. Through sentence combining, the
student becomes consciously aware of what he
has already learned. Furthermore, it gives him
the chance to utilize his grammatical knowledge
in different ways.

In sentence combining, the student is given
pairs of basic sentence patterns to combine into
one sentence within the semantic framework of
the paragraph. It has been found that sentence

combining is an excellent way to introduce new
grammatical structures without getting involved
in lengthy explanations and technical
terminology.

The following is a series of basic sentence
patterns. The students are to combine each
group of sentences into one sentence. Since
there are many different ways to combine these
sentences, students are quite likely to come up
with different variations. '

Bad Luck

1. He was an old man.
2. He fished alone in a skiff.
3. The skiff was in the Gulf Stream.

4. He had gone eighty-four days now.
5. He had not taken a fish.

6. A boy had been with him.
7. This was in the first forty days.

8. The boy's parents had told him something.

9. This was after forty days without a fish.

10. The old man was now definitely and finally
salao.

11. Salao.is the worst form of unlucky.,

12. The boy had gone in another boat,
13. He went at his parents’ orders.
14. The boat caught three good fish the first week.

15. The boy saw the old man come in each day.
16. His skiff was empty.
17. This made the boy sad.

18. He always went down to help him.

19. He helped him carry either the lines or the gaff
and harpoon and the sail.

20. The lines were coiled.

21. The sail was furled around the mast.

22. The sail was patched with flouer sacks.
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back of the room there is a row of hooks on the wall
for the students’ coats and jackels. There are about

twenty light-colored chairs in the room for the

students. Each chair has a flat right arm. This arm is
the student's desk. On the whole, it is a pleasant and
comfortable room.

Then several questions such as the following

are raised:
Q: Where is the English classroom?
A: The English ¢classroom is on the second floor.

Q: How large is it?

A It is about twenty feet long and fen feet wide.

Q:What is under the windows?

A:Under the windows. there are two painted
radiators.

Q: What is on the cpposite wall?
A: There is a brown door, and next to it there is a
thermostat.

Q: What is on the front wall of the room?
A: A large blackboard is on the front wall.

Q: Where is the teacher's desk?
A: The teacher's desk is in front of this blackboard.

Q) How many chairs are there in the room?
A: There are about twenty chairs in the room.

Q: On the whole, what kind of room is it?
A: On the whole, it is a pleasant and comfortable
room.

if the answers are written in the paragraph
form, a passage like the following will be
constructed:

The English Classroom

The English classroom is on the second fioor. It is
about twenty feet long and ten feet wide. Under the

windows, there are two painted radiators. There is a

brown door, and next to it there is a thermostat. A

large blackboard is on the front wall. The teacher’s

desk Is in front of this blackboard. There are about

twenty chairs in the room. On the whole, it is a
pleasant and comfortable room.
. 3. Guided Composition
In writing a guided composition, students will
; be given some of the content and form.
:Therefore, they have more freedom in the
i selection of lexica! items and structural patterns.
' This will, however, be within a framework which
restrains them for attempting to write at a level
beyond their linguistic knowledge.

in guided composition, the student is given a
first sentence, a last sentence, an outline to fill
out, a number of questions to answer, and/or
pieces of information to include in their
compaositions, Therefore, the students' finished
products will be similar to some extent, but not
exactly the same. After providing the students
with the subject matter and after ample practice
with vocabulary items and grammatical points,
the students are ready to begin writing.
The following is a framework, based on which

the students can perform their writing task.

An Unhappy First Visit

{First sentence) My first visit to the cinema
was a very unhappy one.
I was taken there by some friends.

! How old were you then?

| Atfirst, | felt happy.

i How did you feel when the lights went out?
{ saw a train on the screen.

The train was coming toward me.

I shouted out in fear.

What was the reaction of your friends?

! felt ashamed.

I watched the film to the end.
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‘Instructions

a. Hewrite the entire passage, changing the words a

waiter to waiters wherever they appear. Your first
sentence wifl be:

Every restaurant owner wants waiters who enjoy
their work and are fast, efficient, and polite.

b. Rewrite the entire passage, changing the words a

2.

good waiter to a poor waiter. Change every

sentence from the affirmative to the negative. Your
composition will be the opposite of the model
passage. Your first sentence will be:

No restaurant owner wants a poor waiter who
doesn’t enjoy his work and isn't fast, efficient, and
polite.

Question-and-Answer Composition
In this type of controlled writing, students are

required to give answers to the questions raised.
Therefore, the students have more freedom in
writing sentences of their own.

This kind of writing takes two different forms.

‘In one form, the students are not given a text,
‘but they are provided with a series of questions,
‘the answers to which form a composition.

The following questions and their probable

‘answers illustrate how questions and answers
“help students write compositions. It should be
‘mentioned that if questions are carefully
‘structured, the answers produce a coherent

pa

ssage. It should be noted, however, that the

-students are required to give full answers to the

qu

estions.

Q: What time did you leave home yesterday?
A: Yesterday | left home at 7:30.

Q: How did you go to school?
A: | took a bus to school.

Q: How long does it usually take you to get to
school?

A: It usually takes me 20 to 25 minutes to get to
school,

Q: What time did you get to school?
A: | got to school at 7:55.

Q: What did you do then?
A: Then | went to my English class.

Q: What time did the class stan?
A: The class started at 8: 00.

If the answers to the questions are put
together, a paragraph like the following is
constructed:

Yesterday ! left home at 7:30. | took a bus to school.

ft usually takes me 20 to 25 minutes to get to

school. I got to school at 7: 55. Then | went to my

English class. The class started at 8: 00.

In the other form of question-and-answer
composition, the students are given a passage
followed by a number of questions. Of course,
the 'questions do not normally cover the whole
text. The full answers to the questions make a
passage which resembles the original passage,
but with fewer words. :

The following passage is an example, based
on which one can write a question-and-answer
composition.

The English Classroom

The English classroom is on the second floor of
the building. It is a large room about twenly feet long
and ten feet wide. The walls are light green and tan
and the ceiling is white. Under the windows there are
two painted radiators for heating the room in the
wintertime. On the opposite wall, near one end, there
is a brown door, and next to it there is a thermostat.
There is a large blackboard on the front wall of the
room with chalk and erasers on the ledge. The
teacher's desk is in front of this blackboard. In the




purpose of this articie is to introduce these types
of controlied writing and deal with different
characteristics and features of each one
distinctively. It is hoped that Iranian EFL teachers
would benefit from controlled writing and use it
in their classes.

1. Controlied Composition

in writing a controlled composition, students
are provided with a passage to work with. What
they are supposed to do is to rewrite the same
passage down and to make a few grammatical
changes according to The instructions given. The
instructions may, for example, require the
students to change the passage from the direct
speech to the indirect speech or from the active
voice to the passive voice. Hence the students
are not concerned with the organization or the
content of the passage.

The following example indicates some types
of tasks that controlled composition requires the
students to perform.

LEARN FROM CHILDREN

'Children teach us a lot about education. ?°When
they get out of school in the afternoon, they don't
stop learning. *They learn from everything -- playing
and daydreaming, friends and pets.

*Children aren't particularly interested in only
schoolwork. *They're more enthusiastic about asrng
lots of questions about lots of things. &if they get one
answer, it doesn't satisfy them. 7 They ask endless
"why's.”

#They have curious minds and open eyes.
*Watching a beetle or a blade of grass fascinates
them. '?Trying out a simple machine delights them.
"When they discover a new fact, it excites them.
They look, listen, and learn every minute of the day.

instructions
a. Rewrite the passage but change Children to A child

n sentences 1 and 4. Then write the passage
about one child instead of many. Sentence 1 will
be:

A child teaches us a lot about education.

b. Rewrite the passage, but pretend you are predicting
about your children in the future. Change Children
to My children in sentences 1 and 4, and change
us to_me in Sentence 1. Sentence 1 will be:

My children will teach me a lot about education.

It should be mentioned, however, that
students should not change every item that
the instructions say. Therefore, they have to
be alert and determine which item should not
be changed. For example, in the following
passage, although every sentence must be
changed to the negative, it does not
necessarily mean that the students have to
change every verb. Some sentences have
two parts. The part which sounds more
reasonable should merely be changed.

A Good Waiter

‘Every restaurant owner wants a good waiter who
enjoys his work and is fast, efficient, and polite.

?A good waiter waits on his customers immediately.
SHe takes a menu and a glass of waler to the table
as soon as the cusfomers sit down. “When the
customers give him their order, he delivers it o the
cook quickly. °If there are any complaints, the good
waiter tries to handle them himself, but he is always
polite.

“After closing time, the good waiter stays to help
clean up and to assist his fellow waiters, "He both
washes the counter and sweeps the floor. 8Also, he
sels the tables for the next morning.

°If a waiter is good, everyone appreciates him--
especially the customers! If a waiter's service is fast
and polite, his customers tip him well.
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By: Parvir Mefeon

Introduction

Majority of students learning English, even
native speakers of the English language, face
difficulties when writing in English. Writing is a
complicated skill that involves simultaneous
practice of a number of quite varied abilities. It
is not, therefore, strange to find these abilities
not thoroughly achieved by the majority of
language learners. '

Furthermore, it is not uncommon in the area
of English teaching methodology to find
controversial suggestions proposed by
authorities in the field. Therefore, due to the
complexity of the writing task as well as the
uncertainty concerning the writing process,
writing has been neglected in many ESL / EFL
programs. However, it should be noted that one
witnesses a growing interest in the writing
product as well as in the writing process in recent
two decades.

One of the facilitating techniques proposed
by scholors in the field of ESL / EFL writing is

- Contelled Writng

Iran Universily ef Scienes ane Teehnelkoghy

controlled writing. Controlled writing can
effectively be used in Iranian high schools both
to reinforce the grammatical points students
learn and to relieve language learners from the
complexities inherent in free composition.
Moreover, controlled writing is easy to score, and
scoring takes less time compared to the time
needed for scoring free writing. Therefore,
teachers can assign more writing tasks to their
students.

According to Raimes (1983), controlled writing
is a kind of writing for which language learners
are provided with a great deal of form and
content. Controlled writing contrasts with free
writing in that in the latter the writer is free to
express his thoughts and opinions and organize
them according to his own taste.

Ramies further classified controlled writing
into five different types as follows: (1) controlled
composition, {(2) question-and- answer
composition, (3) guided composition, (4)
sentence combining, and (5) parallel writing. The

49

|
|




Bibliography

Brown, D, et 2l {1985} TESCL And Froceduies
Rowley: Newbury House Publishers Inc.

Broughton, G. et. al. (1994) Teaching English
As A Foreign Language (2nd Ed.) London:
Routledge.

Celce-Murcia, M. And Th. Gorman, "Preparing
Lesson Plans" Celce-Murcia, M. And Lois
Mcintosh (Ed's) (198%3) Teaching English
As A Second Or Foreign Language
NewYork: Newbury House pp. 295-301.

Chastain, K. (1988) Developing Second-
Language Skills: Theory To Practice
New York: Harcourt Brace Publisher
(2nd Ed.)

Cook, V (1991) Second Language Learning And
Language Teaching London: Edward
Arnold.

Doff, A. (1990) Teach English: A Training Course
for teachers Cambridge: Cambridge u.
press ( 4/h Ed.)

Dowson, C. (1984} Teaching English As A
Foreign Language: A Practical Guide
Edinburgh: Nelson And Sons Ltd.

Finocchiaro, M. & M. Bonomo (1973} The foreign
Language Learning: A Guide for Teachers
New York: Regent Publishing Com.

Kyriacou, Ch. (1991) Essential Teaching Skills
Oxford: Basil Blackwell Ltd.

Mckay, Sandra (1985) Teaching Grammar
NewYork: Pergamon Press.

Mctaughlin, Barry (1987) Theories of Second
Language Learning London: Edward
Arnold. Paulston, Ch. & M. Bruder (1973)
Teaching English As A Second Language:
Techniques and Procedures Cambridge,
Massachussetts: Winthrop Publishers, Inc.

Richards, J. & Th. Rodgers (1986) Approaches
And Methods in Language Teaching

Cambridge: Cambridge University Press.

nivers, W. (1981} Teaching Foreign Language
Skills (2nd Ed. } Chicago: University of
Shicago.

Stern, H. H. (1983) Fundamental Concepts of
Language Teaching Oxford: Oxford U.
Press

Vossoughi, H. (1985) A Sample Vowel-Lesson
Roshd, Foreign Language Teaching
Journal Vol. | No. 4 Tehran: Center for
Research & Educational Planning, M. of
Education.

Vossoughi, H. (1986) A Sample Reading-Lesson
Roshd, Foreign Language Teaching
Journal. Vol.Il No 7 Tehran: Center for
Hesearch & Educational Planning, M. of
Education.

Vossoughi, H. (1992) A Sample Lesson-
Evaluation Roshd, Foreign Language
Teaching Journal Vol. 11X No. 32-33 Tehran:
Center for Research & Educational
Planning, M. of Education.

Vossoughi, H. (1993} A Sample Teaching - Mode!
Roshd, Foreign Language Teaching
Journal Vol.X N. 36-37 Tehran: Center for
Research & Educational Planning, Ministry
of Education.

Widdowson, H.G. (1990) Aspects of Language
Teaching Oxford: Oxford University Press.



4 SaMpDIS

Lesson-plan —=——=—

because the students themselves are partners.)
T: "Excuse me. Are you Henry?" '
S1: "Yes. And what is your name?"

T: *I'm John."

S1: (To 82) "Excuse me. Are you Henry?"

S2: “Yes. And what is your name?"

S1: "I'm John.”

S52: (To S3) "Excuse me. Are you Henry?"

S4: "Yes. And what is your name?"

S2: "I'm John."

S3: (To S4) "Excuse me. Are you Henry?"

S4: "Yes. And what is your name?"

(The chain drill continues at least for a row of
the class. The students may gradualily be inclined
to replace their own real names for Henry and
John to have a more natural conversation. The
teacher, soon after, introduces and practices the
second dialogue of Language Function section
to be manipulated by some other pairs of
students. -

Objective 7. Pronunciation Practice

Activity a1 (Discrimination) T: "Please, keep
your books closed and listen to me carefully.”
Then he reads the list of words containing the
diphthong /ai/ to the class.

T: I why like
hi high bike
by tie fry
my try cry

Activity a2 (Manipulation) T: "Please, repeat
the words after me."

T: S: |

T: hi S: hi
T: by S:by
T. my S: my

(And so forth.)
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Activity a3 (Production) T: "Now, open your
books to page 11. (addressing a student)
Please, you read the list of words."

S: I, hi, by, my, why, high, tie, try, like, bike,
fry, cry."’

The teacher asks several other students to
read the list and corrects them if necessary.

Conclusion

As it could be significantly realized in the
performance and the achievement of the
foregoing seven objectives, a lesson plan
provides ample variations of technical activities
and a wide range of flexibility and potentiality for
foreign language manipulation and productive
communication for the students. it prevents any
type of hesitation, insecurity, unsystematic or
irrelevant oral practice or lengthy and bering
discussions and elaboration that in many
occasions may trap the language teachers.

Rivers {1981: 485) in this ground contends,
"A well-desinged lesson will contain a number
of different activities, with a return to certain types
of exercises at intervals for further consolidation
of learning. Frequent, spaced practice is moré
effective than great blocks of one activity for
undue lenghts of time."

Chastain (1988) believes in the fact that
lesson-planning provides an opportunity for the
teachers to re-examine their procedures, re-
evaluate their teaching task, concentrate on the
merits and the demerits of their techniques and
constantly learn from their own teaching and
improve it. Chastain (ibid: 336) claims, "Teaching
should not be a static state but should progress
toward the realization of the teacher's total
capability. The teacher who ceases to learn
from teaching has ceased to teach."

ate  Wfp wts
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S3: "l couldn't do my homework last night."

T: "Too bad. (addressing another student ) What
about you?"

S4: " couldn't sleep well last night."

T. "So you may be sleepy today. (Pointing to
another student ) And what about you?"

35: "l couldn't get a taxi alone five years ago."
T: "All right. Everybody please write five
sentences of your own saying what you
couldn't do in the past. Write them in your
exercise book for next time."

[Writing 2 ]

Activity el T: "Keep your books closed and
listen to me carefully!"
T: "l Had to do some shopping yesterday
evening." Then he addresses a student,
preferably an advanced student, and asks the
following question:
T: "What did you have to do yesterday? (or any
time in the past?)"
S1: "l had to prepare my English lesson last
night."
T. "Ok! (referring to another student) What about
you?"
S2: "I had to buy twenty loaves of bread
yesterday evening, and | had to wait in the line
about half an hour."
T: "Ok, you are very patient. { Facing another one)
What about you?"
S3: "We had to welcome some dinner guests
last night for breaking the fast."
T: "Oh! What a righteous deed you performed in
the evening of a Ramathan day!"
This drill continues in order to elicit some more
sentences from the students in which the modal
verb had to is practiced. Then the teacher gives
the class the following assignment:
T "Ok, class! Write five sentences of your own
about what you had to do in the past in your

exercise book for next time."

Objective 6: Language Functions

Activity a1 (Recognition) T: "Listen to me
carefully, please."
T. (Showing left hand directed towards the right
side to signal the first speaker) "Excuse me.Are
you Henry?"
T. (Showing his right hand directed towards the
left to signal the second speaker) "Yes. And
what's your name?"
T: (Showing left hand again) "I'm John."

Activity a2 (Maniputation) T: "Class, please
repeat after me!"
T: (Showing left hand in the same way) "Excuse
me. Are you Henry?"
S. (Regarding the left hand of the teacher) {/n
chorus) "Excuse me. Are you Henry?"
T: (Showing right hand) "Yes. And what is your
name?"
S: (Regarding the right hand of the teacher) "Yes.
And what is your name?"

T: (Showing the left hand) "I'm John."
S: (Regarding his left hand) "I'm John."

Activity a3 (Production in the form of the
chain drill) The teacher goes near or beside a
student to practice the dialogue with him in pair,
and he reminds them to practice it with the
students sitting next to them in pair as a chain
drill. Then he initiates as follows. (Hands are not
used any more to represent the speakers
because the students themselves are partners.)
T. "Excuse me. Are you Henry?"
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[Speaking 4]

Activity b1 (Recognition of transformation
drill} T: "Please, listen to me carefully."
T: (Raising his left hand) "They must write this
exercise.” .
T: (Raising his right hand) “They had to write
this exercise."

Activity b2 (Manipulation of transformation
drill) T: "Now, repeat after me, please.”

- T. (Raising his left hand) "They must write this
exercise."

- 8: (In chorus) "They must write this exercise."
T: (Raising his right hand) "They had to write
this exercise." )

S: “They had to write this exercise."

Activity b3 (Production of transformation drill}
T. "Now, | say sentences like the first type, and
you say sentences of the second type by using
had to which is the past form of must."
T: "They must write this exercise."
S: (In chorus) "They had to write this exercise."
T. "He must sit on the chair.”
S: "He had to sit on the chair."
(It continues in the same way to the last
sentence.)

[Speaking 5]

Preparatory Activity. The teacher should
already write all the phrases of this drill which
are printed in parentheses on a poster along with
their related numbers to save the time of the
class and hung it on the blackboard. The
Arrangement of the phrases is better to be as
follows:

e.g. (walk to school) 3 - {see the teacher)
1 - {sit on the hard chéir) 4 - (see the doctor)
2- (look at books) 5 - (ask a policeman)
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Activity ¢1 (Recognition of transformation)
T: "Please listen to me carefully!”

T. (Raising his ieft hand) "He didn't have a
bicycle.” ,

T: {Raising his right hand)" He had to walk to
school." :

Activity c2 (Manipulation of transformation
drill) T: “Please repeat after me."
T: (Raising his left hand) "He didn't have a
bicycle."
S: (In chorus) "He didn't have a bicycle."

Activity c¢3 (Production of transformation drill)
T: "Now | say sentences of the first type, and
you change them into sentences of the second
type by using the phrases on the board."
T: "He didn't have any bicycle."
S: "He had to walk to school."
T: "1 - He couldn't do things with his hands.”
S: "He had to sit on the hard chair."
T: "2 - Friedrich didn't have any friends."
S: "He had to look at books."

(And so forth.)

[Writing It Down]: [Writing 1]

T. "Please close your books and give
appropriate answers to my questions!" The
teacher, then addresses an advanced student
of the class and makes a simple situation
followed by a question, like this:

T: "I couldn't drive a car ten years ago. What
couldn't you do in the past?"

S1: "l couldn't read or write 12 years ago."

T: "Very good, (turning to another student } and
what about you?" '

S2: "l couldn't read English books 5 years ago.”
T: "Good! You're right. (facing another student )
What about you?" )



T. "Could you speak English three years ago?"
S: (In chorus) "No, 1 couldn't.”
T: "Could Friedrich Froebel do things with his
hands?"
S: "No, he couldn't."
T: "Could all the students answer the questions?"
S: "No, they couldn't.”
(The drill continues in the same way upto the
last sentence.)

[Speaking 3 ]

Preparatory activity. The teacher should
already write the phrases appeared in
parentheses on a poster with their related
numbers, or he can put them on the blackboard,
such as the following arrangement:

e.g. {(motor bicycle) 3 - (write English)

1 - {in the garden) 4 - (the garden)

2 - {their books) 5 - (German)

Activity d1 (Recognition of transformation
drill) T: "Please, keep your books closed and
listen to me!”

T: (Raising his left hand) "Bill could ride a bicycle
last year." {pointing to the "e.g." on the board)
T: (Raising his right hand) "Bill couldn't ride a
motor bicycle last year."

Activity d2 {(Manipulation of transformation
drill) T: "Now please, repeat after me."
T: (Raising his left hand) "Bill could ride a bicycle
last year."
S: (In chorus) "Bill could ride a bicycle last year."
T: (Raising his right hand) "Bill couldn't ride a
motor bicycle last year.”
S: "Bill couldn't ride a motor bicycle last year."

Activity d3 (Production of transformation drill)
T: "Now, 1 say sentences of the first type, and
you change it into the sentences of the second
type by using the phrases given in parentheses

on the poster {or on the blackboard). Consider

the related numbers."

T: "Bill could ride a bicycle last year."

S: (In chorus) "Bill couldn't ride a motor bicycle

last year."

T. "1 - Friedrich could play at school.”

S: "Friedrich couldn't play in the garden.”

T: "2 - The children could read the alphabet."

S: "The children couldn't read their books."
(And it continues upto the last sentence in
the same way.)

Objective 5: Structure 2

The use of have to + verb

past necessity

[Presentation 2]

Activity a1 T. "Please, open your books to
page 9, and look at the blue box of Presentation
2." The teacher reads the examples and the
meaning of had to, then he briefly accounts for
the usage of this modal verb in English. By doing
this, he establishes a fundamental competence
of this grammatical element and its rules in the
mind of the learners. A short explanation in Farsi
is also permissible if the teacher founds it
necessary for the class. Then he asks the class
to close their books in order to perform a double
stot substitution drilf which immediately follows

up.

Activity a2 T: "Please repeat after me and
change the sentence with the given phrases."
T:|'We had to do the exercise again".|
S: (In chorus) "We had to do the exercise again.”
T: "I / clear the table"

S: "I had to clear the table again."

T: "She / close the door"

S: "She had to close the door again."
(And so forth.)
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the students' attention to the verb phrases
couldn't play and couldn't do things and briefly
‘explains the purpose or the reason of the use of
this verb form. [Some short illustration in mother
tongue of the learners is permissible here if the
teacher feels it desperate.] In this way, he makes
them to understand the rule of the application of
this verb before they are engaged in practicing
it. This procedure is deductive so far. But it
foliows up with some habit - formation driil which
makes it cognitive - habit approach. The first
practical drill which is taken up in the book is a
substitution driff.

T: "Please, close your books. Repeat the
sentence after me, and change it with the given
‘words."

_T: "l couldn't speak English three years ago."
S: (In chorus) "t couldn't speak English three
‘years ago."
‘T: "We"

S: "We couldn't speak English three years ago."
T: "He"

S: "He couldn't speak English three years ago."

(It continues in the same way upto the last cue.)

[Speaking 1]

Activity b1 (Recognition of transformation
‘drill) T: "Listen to the example." He introduces
the drilt which is entitled Speaking 1. He uses
his left hand to signal the basic structure of the
previous knowledge, and then uses his right
hand to show the transformed sentence as a new
:structure, as follows:

‘T: (Raising his left hand) "Reza can speak
‘English this year."

‘T: (Raising his right hand) "Reza couldn't speak
-English before."

Activity b2 (Manipulation of transformation
drill) "Please repeat after me!"
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T: (Raising his left hand) "Reza can speak
English this year."

S: (In chorus) "Reza can speak English this
year."

T. (Raising his right hand) "Reza couldn't speak
English before."

S: "Reza couldn't speak English before."

Activity b3 (Production of transformation drill)
T: "Now, | say sentences of the first type, you
change them into the sentences of the second
type!"
T. "Reza can speak English this year."
S: (In chorus) "Reza couldn't speak English
before.”
T: "The students can swim very well."
S: "The student couldn't swim very well."
T: "We can finish the book this year."
S: "We couldn't finish the book last year."

(And so forth.)

[{Speaking 2

Activity ¢1 {(Recognition of transformation
drill) T: "Listen to the example carefully!"
T: (Raising his left hand) "Could you speak
English 3 years ago?"
T: (Raising his right hand) “No, | couldn't.”

Activity ¢2 (Manipulation of transformation
drill) T: "Now, repeat after me."
T: (Raising his left hand) "Could you speak
English 3 years ago?"
S: (In chorus) "Could you speak English 3 years
ago?"
T: (Raising his right hand) "No, he couldn't."
S: "No, he couldn't.”

Activity ¢3 (Production of transformation drill)
T: "Now, | ask questions and you answer by using
couldn't."
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announces, "Okay, your time is over, if | ask
anyocne a guestion, piease answer appropri-
ately. That is, give short answer to yes / no -
questions and complete sentences to wh-
guestions!"

T: (Addressing a student)" Did Friedrich Froebel
live in England many years ago?"

S1:"Yes, he did. He lived in England many years
ago."

T: (Addressing another student) "Is he right?"
S2: "No, he isn't" And he continues, "Froebel
lived in Germany many years ago."

T: "Right. Everybody repeat after me please.”
And he gives the correct answer to the class to
be repeated after him and reinforce the students'
learning, as follows:

T: "No, he didn't."

S: {In chorus) "No, he didn't."

T: (Addressing randomly to another student) "Did
his mother die when he was a school boy or a
small boy?"

S3: "She died when he was a small boy."

T: "Right. Everybody repeat after me!" And he
modelizes the correct answer for the class.

T: "She died when he was a small boy."

S: {in chorus) "She died when he was a small
boy."

{Other questions related to the first part, i.e.
the first two paragraphs, will be handled in the
same way. The other questions which can be
structured on the basis of these two paragraphs
will be presented below. 'They amount to 12
questions but 5 to 7 questions will normal suffice.
Twelve questions are suggested here to show
the possibility of making up ample questions to
teach a profound comprehension lesson.

3 - Did people pay attention to him?
4 - Did he play with some friends?
5 - Was he unhappy when he played in the

garden?

6 - Did the books have any pictures?

7 - What did he love when he played in the
garden?

8 - What did he do at school?

9 - What did he do all day long?

10 - What couldn't Friedrich do at school?

11 - What did he have to do?

12 - Why it was fun?

Activity b (Recognition of content) T: "Please,
read the second part (or the remaining
paragraphs) of the passage silently for
comprehention questions. You will have two to
three minutes.” When the time is over, the
teacher poses his graded questions to the
individual students and reinforces the correct
answers each time for the class. The teacher
can also ask the true / false - questions and the
multiple choice questions of the text orally, i.e.
as the books are closed.

Activity ¢ (Follow up assignments) T: "Please,
read the reading piece twice or trice loudly to
learn to read it fluently and concentrate on the
content of it while you are reading, then answer
all the comprehention questions on the passage
(i.e., multiple-choice, true / false and composition
type) in black and white in your exercise books
to be presented.and examined in the class next
time.

Objective 4: Structure 1

couldn'f|negative of past ability

Activity a (Recognition, cognitive approach)
T. "Please, open your books to page seven and
iook at the biue box on it" The teacher, then reads
the exampies in the left side of the box, attracts
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T: "Group A, please read the meanings of the
words on the back of the cards; and group B,
please say the original related words." Then he
displays the back of the flash cards one by one.

-The drill proceeds in the following way.

GA: inevery partof |  GB:all over
GA: [without anybody else GB: alone
GA: | stop living GB: die
GA: | pleasure, hapiness | GB: fun

When half of the cards were shown in this
way, the teacher asks group B to read the
meanings and group A to say the original words.

T:"Now chainge your parts. Group B, read the
meanings please, and group A say the related
words!"

'GB: small, not big GA: little
GB: |like very much, strongly| GA: fove
-GB: have the sense of GA: mean
GB: give money GA: pay

{And thus the drill continues upto the last flash
card.)

Activity d (Production) This time the teacher
addresses the students one by one and
randomly; and shows one side of a card and the

'student should read it and say what is written on
the other side of the card.

T: "Piease look at the card, if you see a word
read it and say the related meaning. If you see
the meaning read it and say the original word

~accordingly.”

T: [ a school for children |

'S: a school for children----kindergarden
T | grow up |

S: grow up----become older

T: [ without anyone else |

S: without anyone else---- alone

'T. | pay attention |

S: pay attention----listen carefully
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The teacher each time addresses a student
with his front finger and says, "you!" to do the
exercise in order to put the drill well under way,
and to save time.

objective 3: Comprehension

Preparatory activity. First of all, depending -
on the length of the reading passage, the teacher
divides it into two or more parts of seven to nine
lines. Then prepares 5 to 8 graded
comprehension questions for each part. The
hierarchical order of difficulty of questions is from
yes/no - questions, then or/ choice - questions:
what, when, where - questions to why and how -
questions. These should be prepared some time
before the class meets. Comprehension was
formerly thought of as a least teachable language
component, but noadays the employing of the
graded comprehention questions have solved
the problem of getting access directly to the

. content of the reading text without the

intermediation of mother tongue and translation.
The series of graded questions wilt serve one
another. The first one is prerequisite for
understanding the second one and so forth.
These comprehension questions used for
teaching reading are other than those which are
printed below the passage in the book which are
assigned as homework, .
Activity a (Recognition of the content) T
"Please, open your books to page 5 and read
the first two paragraphs silently for
comprehension questions! you have two to three
minutes." After the time expires, the teacher asks
the class, "Are you ready?" They may say, "Yes."
or if they need more time, they would say, "Not
yet." In the latter case, the teacher had better
give them a little more time to encourage them
to excavate the concepts, and at last he
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T. in every part of S all over
T: without anyone else S: alone
T: stop living S: die
T: pleasure, happiness S:fun
T: happy S: glad
T: a country in Europe S: Germany
T green, growing things S: plant
T: become older S: grow up
T: a school for little children S: kindergarten
T: small, not big S: Little
T: like very much, like strongly S: love
T: have the sense of S: mean
T. give money S: pay
T: listen carefully S: pay attention
T: beautiful, nice S: pretty
T. a meaningful unit like milk,
pen, etc. S: word
T: the earth S: world

Activity g (Production of meanings) T:
"Please, say the meanings of the words given!"
Students will say the related meanings chorally.

T: all dver S:in every part of

T: aléne S: without anyone else
T: die S: stop living

T: fun S: pleasure, happiness
T: glad S: happy

T: Gérmany S: a country in Europe

{And so forth.)

Written presentation or reading of
words

Preparatory activity. The teacher has
already written each word on a flash card and
its related meaning on the back of it. He has
sorted them out in the same order that they were
presented orally from the list-card, in a way that
the card of the last word stands over and the

card of the first word stands below all the others.
For demonstration of the flash cards, the best
procedure is that the teacher takes a card from
the back of them and puts it in front of them as
they are faced to the class. In this way the
teacher can read the back of the cards and find
outthe word(s) which is (are) written on it without
stretching his neck or moving the card towards
himself to see the face of it.

Activity a (Recognition) T: "Please look at the
words and their meanings on the sides of the
flash cards and listen to me carefully!" The
displaying of cards should be done skilfully. The
students will associate the pronunciation of
words they have already recorded in their mind
to the visible written presentations of them.

T  alléver || ineverypartof |
T: | alone || without anyone else |
T: | die i stop living |
T fun |[pleasure, happyness |

(And so forth.)

Activity b (Manipulation) T: "Please, look at
the words and their meanings on the two sides
of cards and read after me!"

T allover || ineverypartof |
S: all over ----------- in every part of
T. | alone Hwithout anyone else ]

S: alone ---- without anyone else
T die || stopliving |
S:dig -----eemeeeeee- stop living

(Altthe other cards can thus be displayed and
practiced.)

Activity ¢ (Production) The teacher divides
the class into two groups: group A, and group
B.
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word = a meaningful unit like milk,
pen etc.
world =

the earth

Activity c (Recognition 3: realising meanings
from contexts) T: "Please, open your books to
page 1. Now you please read part one and
answer its questions!" The teacher addresses
individual students, asks each one to read one
number of the New Words section and to answer
the questions below it. In the meantime, the
teacher mentions the meanings of underlined
words in English. The other members of the class
will look at their own books and will be attentive
to the class.

S1: (reads No. 1) 1-This is a picture of a
garden.There are many flowers, plants and trees
in this garden.

T. "plant means a green growing thing"

51: (continues) "This is a pretty garden."

T. "pretty means beautiﬂme“

S1: (continues) "What do you see in this
garden?" --- "l see many flowers, plants and trees
in this garden."

"How many trees do you see in this picture?”
--- "l can see many trees in this picture."

T: {(Addressing another student) "Please, you
read number 2."

S2: (He or she reads the second one) and the
section continues in the same way upto the end.
The teacher then asks another student to do the
drill on page 8 and calls on other students to
correct him if necessary.

Activity d (Manipulation of the words) T
"Please close your books again and repeat the
words after me! " Students repeat in chorus.

S: all over
S: alone

T: all dver
T: aléne
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T: die S: die

T: fun S: fun

T: glad S: glad

T. Gérmany S: Germany

T: plant S: plant

T. grow up S: grow up

T: kindergarten S: kindergarten
T litte S: little

T: love S: love

T: mean S: mean

T: pay S: pay

T: pay atténtion S: pay attention
T: pretty S: pretty

T word S: word

T. world S: world

Through this drill, the pronunciation of the
words will be memorized in the mind of the
students.

Activity e (Manipulation of the meanings) T:
"Please, listen to the words and their related
meanings, and repeat the meanings only!"

T: all dver means in every part

S: | in every part

T: aléne = without anyone else

S: without anyone else
{This drill continues in the same way upto the
last word.)

The students can stablish an association
between each word and its meaning and store
them in their long term memory, although they
are not yet very much impressed in their mind.
The subsequent drill will stabilize these
associations in their memory more strongly and
for a longer period.

Activity f (Production 1) T: "Please, listen to
the meaning of the word and say the original
word!" Students say the related words in chorus.



accordingly. The teacher would correct their
mistakes if any.

Objective 2: New Vocabulary

Preparatory activities. The list of the new
words of the lesson should be prepared in the
exact order and forms that they are used in the
given lesson and their primary stress ought to
be written on the vowel of the stressed syllable.
If a combination of two or more vowel - letters
constitute the nucleus of a syllable, the stress
sign should be placed on the first vowel - letter.
The exact position of the stress of the words of
two or more syllables can be looked up in the
English to English dictionaries. The meanings
of the words can be prepared by one or more
ways introduced below:

a. A simple synonym

b. A simple antonym

c. A simple description of the word

d. A simple explanation of the word

e. Asimple sentence in which the word is used

or contextualized

f. A simple contrastive context in which the

meaning of the word may be revealed in
contrast with that of another word

g. A situation: linguistic or paralinguistic

h. A picture, a sketchy design, a stick figure,

realia, example or any visual aid which
illustrates the meaning of the word

If none of the above mentioned devices is
eftective, the teacher will have to appeal to the
native language of the learners as the last
resort.

Then a number of flash cards should be
prepared with a new word on one side of each
and the related meaning on ihe other side. The
list of the new words with stress sign and related

"""" e e PR S|

meanings should be prepared on a larger card
to be used by teacher. This card contains the
new words in the same order that they have
appeared in the book and in the same form (i.e.
past, plural, comparative etc.) that they are found
in the text. After this stage of preparation, the
teacher is ready to teach the new vocabulary in
the following ways:

Activity a (Recognition 1) T. "Please, close
your books and listen to the new words of lesson
1 .II

all éver plant pay

aléne grow up pay atténtion
die kindergarten prétty

fun little word

glad love world
Gérmany  mean

Activity b (Recognition 2) T: "Please, listen
to the words and their meanings
carefully."Through this drill, the students will
unconsciously associate the words with their
meanings and can auditorily memorize them.

all bver (means) in every part of

alone = without anyone else
die = stop living

fun = pleasure, happiness
glad = happy

Gérmany = a country in Europe
plant = green, growing things
grow up = become older

a school for little children

kindergarten

little = small, not big

love = like very much, like strongly
mean = have the sense of

pay = give money

pay atténtion = listen carefully

pretty = beautiful, nice
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4 "School should be a happy place. It should
be like a garden,"l said Friedrich.| “Children
should play. | They should do things with
their hands. | They should have bdoks |
with pretty pictures."|

5 So Friedrich started | a school like this. |
He called it a kindergarten. IKindergarten
is a German word. | It means Children's
géarden.| '

6 People léarned | about Friedrich's new
schéol.| Soon there were kindergartens |
all over the world.| Friedrich Froebel made
schéol | a happier ptace for little children.|

Part Two

The teacher should observe all parts of the

classroom and all the students to make sure that |

everybody is attentive to his drill. He ought to be
so0 loud that even the students in the rear of the
class can hear him well. He should also be fluent
and clear.

Activity b (Manipulation) T: "Please repeat
the text after me!" Saying this, the teacher reads
the passage in breath groups with careful
pronunciation for the students to repear after him
in chorus. He again should look at all sections
of the classroom to encourage the students to
repeat loudly and enthusiastically to improve
their fluency and auditory memorization, and the
pronunciation of the foreign language. This drill
goes on as follows:

T: The kindergarten| man.

S: The kindergarten man

T: Friedrich Froebel lived in[Gefmany

S: Friedrich Froebel lived in Germany

T: many years .

S: many years ago.

T: His mother|di§d

S: His mother died

61

T: When he was a small[bdy.
S: when he was a small boy.
"T: So Friedrich played|alone

S: So Friedrich played alone

T. in aJgariden.

S:in a garden.
(Thus the drill continues upto the end of
the text.)

Activity ¢ (Manipulation) T: "Please, open
your books to page five, look at the reading
passage and read it after me." The teacher again
reads the passage exactly in the breath groups
which have already been scanned and prepared
for teaching of reading purposes and the
students look at the written lines and repeat after
the teacher while they can associate or correlate
the memorized pronunciation to each related
phrase or clause and improve their fluency,
speed reading and pronunciation the same as
follows:

T: The Kindergarten [Man

S: The Kindergarten Man

T: Friedrich Froebel lived infGeffnany

S: Friedrich Froebel lived in Germany

T: many years .

S: many years ago.

(The reading after the teacher continues
upto the end of the passage.)

Activity d (Production) T. (Addressing an
individual student,} "Please, read the first
paragraph, other students please look at the
books and listen to your classmate carefully!”
When the student finishes the paragraph, the
teacher asks another student to go on the next
paragraph(s). In this way, he asks a number of
the students to read the text more than twice or
trice. The reading speed of the students would
gradually increase and their fluency improve
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teacher can very clearly absorb the procedure
and practice them in his class and take it as a
very crucial and clear-cut sample to follow to
make up his own lesscon-plans on the
subsequent lessons.

Objective 1: Loud Reading
(Lesson 1, Book 1)

Reading is a broad objective in a language
class. To tacilitate the teaching of all aspects of
reading and to put equal weight on every facet
of reading rather than value the meaning or
comprehention over other aspects, we break
down the reading skili into three specific
objectives and teach each one separately with
special emphasis of its own. These three
objectives are, as shown in the related tabel, (1)
Loud reading which deals with verbalization of
lines and correct pronunciation of sounds,
ctusters, stress patterns, intonation contours as
well as speed reading and fluency without taking
the meanings of words or the concepts of the
sentences into consideration. (2) New
Vocabulary which consists of the pronunciations
and the meanings of the new words which should
be learned in a memorable way to stablish an
stable association between the form and the
meaning of each individual word. (3)
Comprehention which copes with the concepts
of the sentences and the general idea / ideas of
the passage and the content of the text as a
whole.

Keeping these specific obiectives in mind, we
start the teaching of the first objective which is
reading aloud. We usually present it before the
new vocabulary to disregard the meanings and
concepts and concentrate only on pronunci-
ation and fluency of reading.

Before we start with the teaching of the
objectives, we remind the teachers of the three

different activities introduced in the Sample
Teaching-model (Vossoughi, 1993} mentioned
before. The first one consists of recognition (or
discrimination) drills, the second one of
manipulation drills and the last one of production
drilis. Imediately before each drill, the teacher
(T) should give an instructions to get the
students involved in the desired activity, as
shown below,

Activity a (Discrimination) T: "Please close
your books, put your pens or pencils down and
listen to the reading passage carefully." The
teacher then reads the following piece to the
class sentence by sentence, but if the sentences
are long he scans them into breath groups or
stress phrases which may become clauses or
meaningful phrases carrying only one primary
stress and thus undergoing one intonation
contour. The passage should be scanned before/
hand like the following one:

THE KINDERGARTEN MAN

1 Friedrich Froebel lived in Gérmany | many
years agé.| His mother died [ When he was
a small boy.| People didn't pay much
atténtion to him.| So Friedrich played aldne
[in a garden.| He ioved the fiéwers | and
the plants.| He was happy thére.|
2 Soon | it was time for Friedrich to go to
schéol.| In schéol | he sat on a hard chair.|
All day long he looked at books. | The
books didn't have any pictures.| Friedrich
couldn't play.| He couldn't do things with
his hands.| He had to sit on that hard chairl
“and look at books.| It was no fun.!
Part one

3 Friedrich gréw up.| He remebered his
school and his garden.
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activities)

This teaching model is applied to teaching of
high school books in deductive-inductive way or
in cognitive-habit approach in the communicative
framework.

The correlation of the specific objectives of
lesson one to the language components and
skills are illustrated in the above matrix in which
O stands for objective, and the numbers from 1
to 7 show the sequences of the presentation of
the objectives in an sketchy form:

Any language class requires some initial
~ activities from the side of the teacher to arouse
the students motivation for participation and to
call their attention to what is supposed to go on
in the classroom and to stimulate them to talk.
For this purpose the teacher warms up the class,
i. . he raises questions which directly relate to
the students' life and interest. In this way, he gets
them involved in communication with him and
with one another.

Soon after the warm up, he can ask questions
the answers to which require the use of the
grammatical elements, the reading compre-
hesion or the lexical items they have studied in
the previous session in order to review them
and be refreshed with them. This type of revision,
doubtlessly, should be within the range of the
ability of the students to cope with and thus they
will be intertained by the use of the target
language.

When this stage of revision has been
practiced to some extent, the teacher asks the
class to open their exercise books and to read
their homework assignments one by one for
correction and the reinforcement of learning.
Consequently, both the oral and the written
exercises of the previous lesson have been
reviewed and the students are ready for a new
lesson which is termed view in this stage of class
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activities.

The view or the new lesson comprises a few
specific objectives which have been premediated
and carefully assigned. It occupies the most part
of the class time and has to be devised in a
detailed plan. In this endeavor the lesson-plan
of the first lesson of high school Book 1 will be
designqd.

After the view, i. e. the teaching of the new
lesson, the teacher will orally and
communicatively practice a summary of all the
components of the new lesson for the last time
and then he assigns some necessary
homework for the class to be done at home
individually. Finaily the teacher gives the class
some information and/ or directions as preview
for what is to be taught next time and asks the
students to make some preparation for that or
at least think about that. On the basis of what
was discussed above, the outline of the
organization of a typical lesson-pian can be
depicted as follows:

The Outline of The Lesson-Plan.

1 - Warm up

2 - Review of the previously-taught materials
3 - Correction of homework

Objective(s} (Which will be
4 - View and -) elaborated in
Activities the following)

5 - Summary of the new lesson
6 - Homework assignments for next week
7 - Preview

Now, it is the very time to start with planning
the first lesson of the first textbook of high schools
in Iran. The objectives shown in Table one will
be taken up one by one and the necessary class
activities will be proposed exactly in a detailed
manner, i. e. in a way that every individual



of teaching an FL, very reasonably and
pleasantly voices out, "Each lesson shouid move
smartly, the teacher leading the class from one
activity to another with assurrance, never
allowing time to be wasted because of hesitancy
or indecision, whiie aiways remaining alert to
student need. This brisk tempo will be possible
only when the teacher has a sure grasp of the
plan."

Gredients of the lesson plan

The sample lesson-plan which will be depicted
in this paper comprises the true cbjectives of
the first iesson of the textbook prevalently used
in the first grade of high schools in Iran and the
crucial activities employed towards the
attainment of these objectives. These objectives
are directly drawn from the language
components incorporated in the mentioned
lesson which may be vocabulary, pronunciation,
comprehension, structures etc. and will be
materialised or realized in the forms of different
skills.

The props and devices required and involved

in the process of the task are illustrated and
assigned. Since ine procedure which is
employed is cognitively oriented and is advanced
in a communicative way, few audio-lingual
means are used, and interactions of teacher-
student, student-teacher and finally student-
student are mostly involved.

The teaching model which encompasses all
above mentioned gredients specially the specific
objectives and the appropriate activities is the
model which have already been proposed by
Vossoughi (1993) the outline of which will be
depicted below:

A Sample Teaching-Mode|

I. Specific objective
1. Activities
A. Pre-instruction or motivation stage (directions & activities)
B. Instruction stage
1. Recognition (directions & activities)
2. Manipulation {directions & activities}
3. Production (directions & activities)

C. Post-instruction or Reinforcement Stage {directions &

Table 1: Teaching objectives

Components Objectives of Teaching Language
of lesson 1 Skills
|- 01: Loud Reading 1 - Listening
Reading <-—-—02: New Vocabulary comprehension
™03: Reading Comprehension 2 - Speaking
Grammar <--04: Use of couldn't
™~05: Use of had to 3 - Reading
Pronunci- F—06: Language Function 4 - Writing
ation ™~07: Pronunciation incidental
to reading
Culture o
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sophisticated task, and it requires a very scientific
and complicated procedure to be handled.
First and above all, the English language
teacher should believe in the fact that he must
have premeditated and elaborated objectives for
each particular language class that he is going
to handle soon. This typical English teacher who
manages to teach a goal-oriented class, can't
help planning the class activities beforehand to
orient his students towards the achievement of
his objectives. For a teacher like him, formulating
the objectives and correlating them to
appropriate classroom activities is a must. In this
regard, Chastain {1988:335) maintains, "Once
the teacher sets up goals, he must begin to
develop plans for achieving his desired aims".
Then emphasizing the usefulness and the impact
of planning on the successful teaching, Chastain
(ibid) adds, "Planning assists him in selecting
and arranging the most effective sequence of
learning activities for arriving at the stated goals.”
It goes without saying that the aforementioned
fact reveals that the so called English teachers
who handie their classes randomly and
spontaneously, without previously assigned
objectives and preprogramized activities would
not find lesson-planning a vital preparation. They
may even consider it as an irrelevant and vain
thing which only adds pain and trouble to the
ordinary procedure of their classes which are well
under way. They have the right to think of lesson
planning as that because in their classes there
is no room for such techniques. They are not
priviledged or competent enough to be able to
exploit or manipulate these advanced and
scientific techniques. The evaluation of Chastain
(ibid} of this group of English teachers is very
significant and very much pertinent to the point.
He contends, "Poorly prepared teachers often
abdicate their responsibility for productive
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planning to the textbook because they are not
familiar enough with the theoretical bases of the
foreign language learning and teaching to
develop a consistent, rational approach to their
subject.”

Kyriacou (1991: 22} explains the purposes
and functions of lesson planning and proposes
four significant elements in its organization which
are worth mentioning here:

1 - deciding on educational objectives

2 - selecting or scripting a lesson

3 - preparing the props to be used

4 - deciding how to monitor and assess pupils'
progress

Then he (ibid: 17), emphasizing the vitality of
planning the lesson, puts on his viewpoint, "The
key task facing teachers is to set up a learning
activity which effectively achieves the learning
outcomes intended for each pupil."

Chastain (1988:335) takes a more strict
position on the necessity of planning the lessons
and claims, "Careful planning is crucial to
successful teaching; and it is doubtful that
anyone can be a good teacher unless she is
aware of the objectives and plans of the
classroom activities accordingly." He even goes
further than this and emphasizes thus, "Certainly
such preplanning is necessary to ensure
maximum effectiveness.”

When we compare the viewpoints of Chastain
with those of Rivers, we will come across an even
stronger and exessive emphasis on the
previously planning lessons for teaching but this
time in the disguised recommendations and
softer voice which seems very lenient but itis in
fact more effective and profound than those
views of Chastain.

Rivers (1981:484) discussing the usefulness
and the vital role of lesson planning on the task
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Lesson-plan

By: Dr Hossein Vossoughi
University for Teacher Education

Introduction

~ The purpose of this article is to prepare a
detailed lesson plan to be taken as a model for
high school English teachers and can be used
as a general format by any teacher who wishes
to organize lesson plans for any other lessons.
The present plan devises the what and the how
of the teaching of the first lesson of the first high-
school English textbook entitled "English Book
1". It provides the English teacher with the
varieties of the required teaching skills (i. e.
listening, speaking, reading and writing) and the
thorough range of language components {i. e.
pronunciation, structural elements, new
vocabulary and comprehension) incorporated in
each lesson. This lesson plan, however, is best
appropriate for the intermediate level of the TEFL
in the formal education in Iran, in which the
students of each classroom are more or less of
homogeneous linguistic background.

Limitations

The lesson plans suitable for elementary or
advanced students have to be organized in
another way and should be intervowen from
other compoments and drill types. Lesson plans
for the classes of linguistically heterogeneous
students may also vary a great deal from the
present one, and they require separate models.
Therefore, for the purposes of this articie, the
writer has confined himself to the intermediate
level (namely, high school English textbooks)
employed in formal education in fran and
specially for the learners whose mother tongue
is Farsi or if they are bilingual, Farsi is their
predominent language which interferes more in
foreign language learning course.

Importance of Planning

Nowadays, it is generally believed that
teaching a foreign language is an extremely
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