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physical exercise. There is usually a
gymnasium in every school building,
including elementary schools as well
as scondary schools.
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found in a zoo. The elephant, lion,
giraffe, and monkey are found in
zoos. Others live on farms or in
woods or fields. The ox and the
goat are farm animals. The mouse
sometimes lives in a field, but
sometimes it lives in a house. The
biggest of these animals is the
elephant; the smallest is the mouse.
The goat is bigger than a mouse but
smaller than a horse
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“I'm going to think of one of these
animals. You'll try to guess which
one it is. First you must ask
questions like, ‘Does it live on a
farm?’ After you have discovered
where it lives, then try to guess its
size by asking ‘Is it smaller than a
horse?”” and similar questions.
Finally, when you think you can
guess the name of the animal I'm
thinking of, you may ask a question
like, ‘Is it a giraffe?” Or ‘Is it an
ox? All right. I'm thinking of one
of these animals. Ask me some
questions about it. I'll answer only

when you ask me in English.”
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“We are going to play a guessing
game and you will need to know the
English names for these animals in
order to play. Here is the name of
each animal, Say it after me.”
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He was filled with anger when
his son refused to obey.

He was filled with delight when
he heard the wonderful news.

. anger

. delight

. disappointment
. fear

. grief

. pity

. pride

. relief

. shame
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S Ve g il s Clacuade - F
aan 5y Jla s el i SIS 81y 4l
tamelan 8315 5 CVC @355 OV iba 11
el CVCC
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11 - Manner and place of articulation
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der alte Mann,

das klein zu schreibende Wort,
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mit Heulen und Zihneklappern,
nach Nichteinhalten der Termine,
sie kommt nicht zum Backen
[Zum + el Sl )3 sl | (20 4 juead ] bnd o
‘.._._.5 ot Aelie
er hat nichts zu lachen,
das ist zum Lachen
ydeas + { hwoy) i O
schnelles Reden, -
leises Fliistern
- tadea + (huoy) ol O
[das) Anwirmen und Schmieden einer Spitze,
[das] Verlegen von Rohren,
[das] Betreten der Wiese
S, @
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— [das] Schnellaufen ist lustig,
schnell {zu] aufen ist lustig;

- [das] viel [e] Essen macht dick,
viel [zu] essen macht dick;

- ohne Zogern kaufen,
ohne zu zdgern kaufen;

- sein Hobby ist [zu] lesen,
sein Hobby ist [das] Lesen;

- sie lernt [das] Autofahren,
sie lernt Auto fahren

S g 5 JUs 4 —
... denn Reagieren ist eine wichtige
Voraussetzung fiir sicheres Autofahren
D3 wpd ady 5,5 wb reagieren Y4 Ji o
Cunl gl Sl 3 jhias S sicheres Autofahren
: ,gp JL.
... weil Probieren iiber Studieren geht '
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Ich stelle meine Schuhe vor die Tiir.
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Wir fahren mit dem Wagen vor das Hotel,
st S e Jewst L L
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Die Schuhe sind vor der Tiir.
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Er steht vor dem Fenster.
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alles Gute - etwas Wichtiges — Y-
alles ala WS Jaey Jeli el 3 J gt ol s
ol PSS b5 g e i 8502 viel etwas
Wilodd ol potile &) oo
- allerart Neues (allerart neue Nachrichten)
—allerhand Neues (allerhand neue Biicher)
- alierlei Wichtiges
- alles Ekelhafte/Gute
- mit anderem Neuen
- mit einigem Neuen
- mit einigen Neuen
— etliches Schones
- etwas Auffilliges/ Passendes
- genug Dummes/ Dummes genug
~irgend etwas Neues
- irgendwas Schones
- irgendwelches Schéne
- mancherlei Blodsinniges
- manch Neues/ manches Neue
- mehrere Reisende
- nichts Genaues
- sdmtliches Schéne
- solch Schones/ solches Schine
- solcherart Dummes
- solcherlei Blodes
- viel Seltsames/ vieles Seltsame
— vielerart Blodsinninges -
- vielerlei Unerquickliches
~was Neues
— was fiir Schlechtes bringst du?
- welches Neue
- welcherart Neues
- welcherlei Schénes
- wenig Gutes/ weniges Gute
‘ : Sus Sl
Uber ihn wird nur Gutes berichtet.
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Ich stelle den Stuhl zwischen die Tiir und das Sofa.
g A WLy 0 o b Jao o
Stecken Sie die Zeitung zwischen die Biicher!
i )13 S o 1) 4l
2339830 QU 15 S8 e L g S 2y Jlilh, ST
2,80 A3 DL o adia ke WO? Jlpe ful
Meine Schwester sitzt zwischen mir und meinem
Vater.
B e R SRR iy
Unser Haus steht zwischen vielen Baumen.
b ok GlgE 0 o L G
Zwischen guten Freunden gibt es selten einen Streit.
Sy 1380 S0 G Olegs o
Bonn liegt zwischen K6!n und Koblenz.

2l 3 S s S o o

S sbias = ¥
wann? )y plsy o 5 s 0L 1 by Al g3 o
‘ wad DLt 5wl
Die Geschifte sind zwischen 12 und 14 Uhr
geschlofen. i VE VY Cell ou laejla
Zwischen dem 5. Mirz und dem 11. Mai ist der Chef
verreist,
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Zwischen ihm und seinem Bruder besteht eine
Freundschaft.
13 3y (femsdr So ol s 8 o
Es entstand ein Krieg zwischen den Lindern.
N RRLTST SRR ST Y
Zwischen meinen Briidern gab es Streit.
sl ) e wloly o b
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Mein Wagen steht vor dem Haus.
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Vor acht Jahren war ich in Deutschland.
23! ol s e Jle Cuza
Er kommt nicht vor zehn Uhr.
' Al 0 el 51 o
Kommen Sie vor fiinf Uhr in mein Biiro! '
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Er zittert vor Furcht. Dide s A
Er fiirchtet sich vor dem Hund. e gp S 5L
Er wurde rot vor Wut,
b e i el 51l
Die Kinder schrien vor Begeisterung.
a8 ok i G Sl e
Ich konnte vor Miidigkeit nicht mehr arbeiten.
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Setzen Sie sich zwischen meinen Bruder und meine

Schwester!
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trotz
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Trotz des Regens gingen sie spazieren.
Trotz dem Regen gingen sie spazieren.
A B8 4 ol sy L
Gl )V Genitiv il L
sslizd ungeachtet SLol G = 5 trotz hay Sl Lol 5l5
&S o
Ungeachtet aller Schwierigkeiten machte er sich an
die Ausfithrung seines Vorsatzes.
Y SEPERNWY Py g e Bard O dad 34y L
tisglgn el 5h w1y ol G sl L
Aller Schwierigkeiten ungeachtet machte er sich. ..
ol ST 55 o o) Dail S ungeachtet & o 33 o

wegen

ol o8 ol 51 550 5 ol by i sline
Wegen technischer Schwierigkeiten muB die Erofi-
nung verschoben weden.
Ay e 4l Pl d O ey
1o alye b
Technischer Schwierigkeiten wegen muB die Eroff-

nung verschoben werden.

Wegen dieser Angelegenheit miissen wir den Chef

fragen.
S e ol bl
13 g2 o i WeEgen meiner gl gt e 3,4 53
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Der Streit zwischen den beiden Briidern
Y1 VRN TR PrEY
AR|
der Streit unter den vielen Erben
by Sy om Liges
:l
die Liebe unter den Menschen
Wikl o 5e
die Liebe zwischen Eltern und Kindern
OG5, 5 cplly o G
Auch unter Freunden gibt es MiBverstindnisse.
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(an) statt b
trotz gy L
wegen AT P
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anstatt

ol B 5l anstatt ; statt plea .ol qgboun Sliaa
statt e~ ..'_,i J'.AL?JS JS...‘. L;Ia),l.h_a UL) 23 ] Aaani U;-’L‘:
Syde 0 ) iy
Statt eines Radios habe ich mir ein Fernsehen
gekauft.
ok ki S g Gl ol K ol
Sydig 03y 4 an..., stelle, anstatt gl gt o |
Ich komme an seiner Stelle (ich komme statt seiner).

B P Y P

ﬁ

b el a2, ¥



aunflerhalb
Al WO? Jhyie fl 53 i 1 (hine
Mein Garten liegt auBerhalb der Stadt.
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Tch rufe Sie auBerhalb der Biirozeit an.
oS g oAl wolal ey 5l G,\s- s a o

oberhalb
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- Oberhalb des Hiigels liegt ein Obstgarten.

ek o Bl Sy 45

unterhalb
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Unterhalb des Flusses ist eine Briicke.
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diesseits
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Diesseits des Flusses liegt ein schones SchloB.
ot Kti el t_g.ld‘:'-a_,) u):- C}‘.‘

jenseits

sl WO? 1 g sy 53 5 o aah sty sbims 4 2 5150 gline
Jenseits des Flusses ist ein Parkplatz.
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Krankheitshalber Solew bl
ordnungshalber ok bl
vorsichtshalber blaat blay

od um ... willen, wegen s cish o
Die Frau opferte um der Gesundheit ihrer Kinder
willen ihr ganzes Vermdgen.
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wilirend
|Jdl_a)w\.2_:,a‘,|.\U.L.-M5L._a Jazi il o u‘.'

""-Iu‘ wann? Jlyw ful 53 5 tine 530 B3 e ‘_,L...
Wihrend meines Studiums in Berlin bin ich vielen
Ausldndern begegnet.
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innerhalb

Al o WO? )1yl ol 0 tp S (Sl
Innerhalb dieser Stadt gibt es viele Parks. '
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Innerhalb dieser Woche wird die Arbeit fertig sein.
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Zufolge der neusten Nachrichten ist der Minister-

prisident zuriickgetreten.
el 03l linia! ) ppar 5 L) on a3l b
4
Den neuesten Nachrichten zufolge..
Seinem Brief zufolge miiBte er schon morgen hier
sein.
b il 5 gy il 5
SEk b oy 3 0a 5L 8 G bilol Gy o 3 (6 s olaws
5 ASke g 03, N 4 kG,

angesichts

ol B am Uy gl o,
Angesichts so groBer Schwierigkeiten lieB er von
seinem Vorhaben ab.
2 e g aad ) S, OIS i 4 ey b
Angesichts der Schwere der Krankheit ist groBte
Schonung erforderlich.
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anliBlich
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AnldfBlich des Philologenkongresses findet eine
groBe Buchausstellung statt. ’
Py NS 1 05 oS Mo gLl S el

betreffs, beziiglich, hinsichtlich

a4y prly (e pmas yap slas 4 betreff
betreffs Ihrer Anfrage vom 4.5. teilen wir Ihnen mit,

ot Jlalia t’)u" L L F FToN | pwpe axls

Unweit der Stadt liegt ein groBer See.,
ol S5l S gt Koo
e WO? Y, gl 53 3 Gl walazaln glias & lings
Léngs der StraBe stehen schéne Biaume,
s JL) ol s pbla bl
ol gl el g 00, S w lings o S s ol
g g olizud entlang 31z, oS . ol
Wir gingen die Kiiste entlang.
ey Jole ol s L
byl ol 50 & wies JWEIG. il Gy 5 s Ko slaws
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kraft
ol o g2 sliae @
Er wurde kraft des Gesetzes zu drei Jahren

Gefangnis verurteilt.
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mittels, vermittels
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Al e 1SS op mit Hilfe
Vermittels einer pgenauen Analyse ist es uns
gelungen, .....
opleadd 3ign Jodo 5 4500 KL
Die Diebe offneten die Tiir mittels eines Schliissels.
A2 5ok adS S (L) g 4 1) 55 W

vermige
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Vermoge seiner guten
Sprachkenntnisse kann er in der
Industrie einen sehr guten Posten bekommen.
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Das Genus G —

Das grammatische Geschlecht G Comnis e V)
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Maskulinum Ka (ot

Femininum S (o

Neutrum JEe (¢

der,die, das (Artikel)ci, a5 iy = Moy & [PACRORP
i gl g ada

Maskulinum:- der Brief

Neutrum: das Buch

Femininum: die Wohnung

Ml b Clze 652 S Yo ol a5

i ls iy tha

der Mann - die Frau

der Vater - die Mutter

der Sohn —die Tochter

der Fotograf - die Fotografin
der Lehrer —die Lehrerin

der Schiiler — die Schiilerin

der Mitarbeiter - die Mitarbeiterin
Ausnahmen: _

das Weib das Staatsoberhaupt
das Fraulein das Mitglied

das Midchen

das Kind

ol 4y oty has 4 o» beziiglich
Beziiglich der Unkosten konnen wir noch nicht
genau etwas sagen.
o 5 S 33 sb 4 il S a4 pal
- el B3 310 sliae 4 hinsichtlich
Hinsichtlich der Technik sind sie sehr riickstéindig.
s ailede i Ll S i )

einschlieBlich
! il 4 pleil ap gl o
einschlieBlich aller Unkosten

i 8 O g L
einschlieBlich Strom und Wasser
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seitens
I U I A PR EPY
YTV P W Y I MY
...bkxka a;l:‘ L.IJL j'l
meinerseits, deinerseits, seinerseits, ...,
' aal Gb ol g Gk 3 e GLb i
Ich meinerseits habe nichts dagegen.
Unserseits ist die Sache klar.

Seitens der Schulbehorden ....
Seitens des Presseamts ....
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zwecks
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il gn s b Gah S sk 4yl e o gliae 4
Zwecks Verldngerung meines Passes muf ich zur
Polizei. '
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zwecks besserer Zusammenarbeit ....
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das Datum, das Einkaufszentrum, das Gymnasium,
das Museum, das Studium

das Appartement, das Argument, das Experiment

Wl ) slgan!

e il gy el = ¥ )

Yol it aieds g slode i 3l g o oy 3)) s 5o
2 e P 4 0ty 20 G o e ) LT L ) 51
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die Bremen, die Europa
die Boeing, die Caravelle,die Iljuschin,die Trident

1 gt g UNE 5 —schaft,—keit,~heit u, & plgad (Y)

die Einzelheit, die Gelegenheit, die Gesundheit, die
Menschheit

die Geschwindigkeit, die Gewissenhaftigkeit, die
Schwierigkeit, die Tatigkeit, die Ungerechtigkeit

die Eigenschaft, die Gesellschaft, die Mannschaft
die Beschaftigung, die Einladung,die Empfehlung,
die Entschuldigung,

die Verantwortung, die Verwaltung, die Zeitung

der Montag, der Dienstag, der Mittwoch, der
Donnerstag, der Freitag, der Samstag (Sonnabend),
der Sonntag

der Januar, der Februar, der Mirz, der April,
der Mai, der Juni, der Juli, der August, der Sep-

tember, der Oktober, der

November, der
Dezember

der Friihling, der Sommer,der Herbst, der Winter
aber: die Woche, das Jahr

1N god g0 o — tlE y—iOn,—ik,-ie,—enza & wtlgasel (1)

die Konferenz, die konkurrenz, die Korrespondenz
die Akademie, die Chemie, die
Industrie, die Fotografie

die Fabrik, die Grafik, die Kritik,die Mathematik,
die Musik, die Politik, die Technik

die Diskussion, die Inflation,die Konstruktion,die

Garantie, die

Organisation, die Position, die Produktion
die Aktivitit,die Intensitit,die Qualitit,die Realitit

der Osten, der Siiden, der Westen, der Norden

der BMW, der V W, der Mercedes, der Opel

Der Haten.der Kuchen, der Laden, der Schaden,

der Wagen
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Ider BoB, der Gast, der Mensch

83 £33 ¢ s 00 o e (S e o) s jad G (Y)

der Lérm - das Flugzeug: der Flugzeuglirm
das Geschift — die Lebensmittel: .das Lebensmitt .
elgeschiift

die Abteilung - der Export: die Exportabteilung

der Satellit-die Nachrichten:der Nachrichtensatellit

das Baden,das Einkaufen, das Essen, dasLeben,
das Rauchen

das Gute, das Interessante, das Neue

Das Dinische, das Englische, das Franzdsische
das Balue, das Griine, das Rote

1 gl gt pim—Chen y _lein pial SLYe 4 & plgand (V)

3,1 aalsl

das Biichlein  (das Friulein
das Bildchen  das Midchen)
das Hiitchen
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Kreuzwortriitsel 4
Bearbeitet von: Nastaran Mobasser

Waagerecht
1 GroBe Hauser haben oft einen und einen
Ausgang. 4 Etwas zum Essen (das Huhn hat ein’
— gelegt). 7 Am ———— braucht man keine
Lampe, da es hell genug ist. 9 kinder diirfen abends
nicht so schlafen gehen (4= ae). 10 Die
zwei Wochen , die er jedes Jahr bekommt,
verbringt er immer in der Schweiz. 12 Ein Stiick
Land, das ganz von Wasser umgeben ist (Irland ist
eine ———). 13 “Wieviel Uhr ist es?” - “Schon
vier”. 14 Die Leute warteten ——— dem
Schalter, um Fahrkarten zu kaufen. 16 Als er in
war, wollte ibm keiner helfen. 17 Im Wald
stehen viele hohe (4 = ae). 18 Eine durch 2
teilbare Zahl. 21 Wenn man sich gewaschen hat,
braucht man ein ———, damit man wieder
trocken wird.

Senkrecht

2 In allen Lindern bekannt (Fuflball ist ein
{ ——er Sport). 3 Ich habe sie Sonntag
in der Stadt gesehen. 5 Wenn ein Mensch sehr
schnell versteht, was-man meint, und wenn er gut
denken kann, dann nennt man ihn ———. 6. Ich
bin nicht sicher, aber wird sie auch zu uns
kommen. 8 Ich nicht, daB er krank ist:

heute morgen habe ich ihn noch beim FuBballspielen
gesehen. 11 kdnnen Sie mir sagen, wo ich
die post finden kann? 15 Ich konnte nicht lange mit
ihr sprechen, da sie fiinf Minuten Zeit
hatte. 19 Fragen Sie ihn doch, wenn Sie einen
brauchen. Er ist immer bereit, anderen
Menschen zu helfen. 20 Das sagt man zu einem
Menschen, den man schon recht gut kennt (‘‘Kannst
mir helfen?"’).
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‘Behaviourism started by rejecting the pathetic

fallacy; it ended by replacing the anthropomorphic

view of the rat with the ratomorphic view of man’
[Observer 18 September 1966, 26/7}
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“bio-active” Brobat bleach. Unlike the washing
powders which use the word "bio” to indicate their
enzyme content, Brobat is being bossted as an
enzyme killer. “The word ‘bio’ simply means ‘doing a
job more thoroughly” claims Maurice Wiseman,
chairman...’ [Sunday Times I March 1970, 25/1].
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GLIDOGRAM
Prepared by M. Al Gendomi

find. These letters are arranged in the puzzle to form
an arrow. This accounts for the first part of the name,
since arrows glide though the air. The second part
~comes from the Greek word meaning “writing”. It
appears in other words, like telegram, cardiogram.

1. Older; superior

2. To go up; to climb.

3. To give up one’s position.

4. To make less; to become less.
5. A person who paints pictures.
6. Hateful; greatly disliked.

8. To follow in order to catch.
9. A dishonest fellow; a rogue.
10. On land; not at sea.

ning.

The meanings of the cluse.

1. An older or superior person is the oppsite of
a junior. .

2. When you climb a mountain, you make an
ascent. )
3. Giving up one’s position is called resigna-
tion. '

6. An odious person is someone whom you
dislike very much.

7. When you buy stocks and shares, you make
an investment,

8. A lion pursues a deer in order to catch it.

9. A minor villain is foften called a rascal.

10. You go ashore when you leave a boat that
has come into port.

A glidogram is a special kind of word puzzle. It
has got its name from the shape of the puzzle. In this
puzzle one letter is given for each word you have to

7. To use money to get an income,

11, A samll meal eaten in the eve.
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Teaching Grammar

Lesson 6 Book 2

by M. Zabolestani
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Direct and Indirect Requests:

Step 1 (oral practice)

Teacher: Listen to me, Please!

Teacher: What did [ ask you to do?
‘In order to get the correct answer the teacher replies his
own question, at once. '
Teacher: I asked you to listen to me.

Now the teacher wants the students to answer the

question, So he repeats the same questions.

Teacher: What did I ask you to do?

Students: You asked us to listen to you.

The teacher goes on with more examples.

Teacher: Look at the blackboard!

Teacher: What did I tell you to do?

Teacher: I told you to look at the blackboard.
Teacher: Now I repeat my question and you give the
answer,

Teacher: What did I tell you to do?

Students.: You told us to look at the students, looks
at him and says:Go to the blackboard!

When the student is standing by the blackboard, the
teacher addresses the students and says:

Teacher: (to'the students) What did I tell him to do!
Teacher: I told him to go to the blackborad,'
Teacher: What did I tell him to do?

Students: You told him to go to the blackboard.
Teacher: (to the student} What did I tell you to do?
Student: You told me to go to the blackboard.

Now the teacher explains: Because you are at

the blackboard, it’s better to say:

You told me to come to the blackboard.

Then the teacher asks the student to sit down.

He can have the same conversation with the same
student using the verb sit down. Now the teacher starts
out with the negative imparative.

Teacher: Don’t open your books.

Teacher: What did I tell you not to do?

Teacher: I told you not to open your books.

Now he repeats his questions and waits for the answer.
Teacher: What did I tell you not to do?

Students: You told us no to open our books.

Now the teacher gives more examples according to the
situation, e.g. a student is talking with his fnend
Teacher: Don’t talk with your friend.

Teacher: (to the students) What did 1 tell him not to
do!

Teacher: I told him not to talk with his friend. The
teacher repeats his question: What did I tell him not to
do?

Students: You told him not to talk with his friend.
Teacher (to the student): What did I tell you not to
do?

Student: You told me not to talk with my friend.

We just had some practice on what we call direct &
Indirect speech forms.

To learn this structure more thoroughly

Please look at the blackboard.

Step 2 (using the blackboard)

The teacher writes: I said to you, ‘Listen to me,
Please.” on the blackboard and he explains: You can
think of > as the lips of a speaker, So what is
inside the * is the same words the speaker has
uttered. This kind of reporting is called ‘Direct
Speech’ when we use ‘direct speech’ we give the exact
words (more or less) said. Now notice this sentence.
T: What did I ask you to do?

S: You asked me to come to the blackboard.

This sentecne is called indirect speech. When we use
‘indirect speech’ we put the idea of the speaker in our
own words.

The teacher gives some more examples orally
and has the students change them into indirect
requests. In order for the students to learn more on
how to write these kinds of sentence sthey can be
referred to a couple of exercises in respective
grammar books,
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Speaking is often a neglected skill in
language teaching. In these books, the
authors have laid particular stress
throughout on fluency rather than on
linguistic accuracy, which is assumed to be
the focus of other classwork. The aim at ali
levels is 1o produce an authentic response
from students: to generate communication
that is itseif valuable and interesting and. in
so doing, to motivate students to stretch
their linguistic resources and forget their
fear of making mistakes decause they want
to express themselves. The materiai is
therefore designed to chailenge the
intellecrual and imaginative capacities of
adult and voung adult students as much as
their linguistic skills.

The various tasks are organized to prepare
students for realistic speaking situations.
At the lower levels, these would include
holding simple conversarions, exchanging
opinions. telling a short story or anecdote,

or giving a short :aik. A ‘Feedback Tasks’
section is included to alert the learner 10
important areas of speaking such as
hesitation devices and conversation fillers,
and to allow for the recogniton of
weaknesses such s poor use of tenses.,
Project work is ais» included and provides
a link with out-of-ciass activity.

At the upper levels. more complex
linguistic activities are generated and the
teacher's role is kect to'a minimum as
manager of the speaking practice that is
going on between pairs and groups of
students. Attention {3 paid to intonation.
and ‘Recognition’ znd "Rerlection’ sections
encourage studenis” own analysis and
improvement of important conversational
features. The upper-intermediate level
offers =xcellent praczice for the interview
section of the Camorndge First Certficate
examination.

The four books dealing with this skill are

based on a responsive approach to reading.

They aim to stmulate a personal response
from students which wilt lead naturally to
sell-expression and to further
communicative activities, whether written
or spoken.

The choice of reading texts is chearly
crucial and is an outstanding fezture of the
series. From Adrian Mole's thoughts on
Valentines to Nelsen Mandela or life in the
Marx Brothers’ family home. :exts are
guaranteed to capture students” interest
and awaken a response. Studerts will nof
find them either simplistic or manipulative
at any level.

Pre-reading activities in a variety of forms
ensure that students do not come Lo the

. As the levels progress, the zim is to

texts ‘cold’, but do so bringing their own
prior knowledge and experience to-bear.
Reading then takes place in an atmosphere
conducive to involvement and
communication.

increase students’ ¢confidence in dealing
with authentic material. It is also, most
importantly, to teach students to manage
their own reading. The four levels each
contribute to the process of raising student
consciousness as to the strategies invelved
in reading. As this is achieved, students
learn how to read for different purpeses.
and they develop the ability to adapt their
reading to the type and context of the text
combined with the requirements of the
reading purpose.

The vverall aim of the four levels is to
make students feel at ease with the
process of writing in English by providing
them with the necessary strategies and
skills to communicate effectively on paper.

The lower levels concentrate on
familiarizing students with the many
different varieties of written English and on
teaching them to recognize that specific
forms of writing have their own rules,
conventions, vocabulary and organization.
Letters, advertisernents and official forms
are examp:es of areas covered. Authentic
samples of written Engiish are used either
as introductions to a topic or as models for
student writing: students thus learn the
rules for writing partly through a process
of reading and discussion. All activities.
however. culminate in one or more target
writing tasks.

From the lowest level, the emphasis is on
teaching the students to see writing as a
meaningful commurnicative activity which is
fun as well as useful, and which is dynamic
and therefore open to revision and change.
The principles and beneiits of seli-
correction are introduced at elementary
level and this theme is reinforced
throughout the series

At the upper levels. the authors assume
both a higher degree of linguistic
competence and a greater fariliarity with
writing conventions, and the aimis to
sensitize students to the appropriate
criteria for producing good writing. The
upper-intermediate level focuses on such
writing skills as organization, register,
style and tone. while the advanced level
deals directly with the development of
compositton skills.
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C’est le meilleur exemple.
Qui a répondu le mieux 2 cette
question?

11 a fait du bon travail dans les pires
conditions.

De tous les révoltés, c’est lui qui
s’est comporté le plus mal.

Il ne faut pas suivre le chemin du
moindre effort.

=

PEY-Toraille, 1977 La grammaire 2
Poeuvre par JOHN BARSON, Library of
Congress Catalog Card Number, 1987
Pratique pglobale du Frangais par R.

GALIZOT et I. ARTOUX, Edition F.
NATHAN, 1977.

JJIJ M'J‘

The aim of these books is to familiarize
students with listening to English in
realistic, everyday situations and to
maximize the strategies for understanding
appropnate to their level. Listening
matenial is selected hoth for its usefulness
and for its capacity to evoke an authentic
response from students. A pre-listening
phase is always considered essentiai to
ensure that motivation and interest are
aroused.

S (S e

At the lower levels, students are helped to
develop the different responses required
by different bstening situations, such as
following informal conversations, lisiering
for gist, or grasping verbal instructions.
Both authentic and studio recorded
listening material is used, but the natural
features of spoken English are always
retained and students are exposed to
geographical varieties of the language,

{rom British regional accents to an excerpt
from an American radio show. The focus is
on developing students’ confidence in their
ability to listen effectively, despite the
problems of unfamiliar structures and lexis
which are inevitable in the early stages of
language learning.

The upper levels are distinguished by more
demanding listening material, including
informative talks and in-depth interviews,
Guided note-taking, in which the student
decides what information to take down,
takes its place alongside grid-filling tvpe
exercises. Students' attention is focused
on features of spoken English such as
interruption. hesitation. tone of voice and
stress, and the language potential of the
listening texts, in terms of vocabulary and
grammar. is also developed,
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B. Le superlatif relatif

1. Place de I'adjectif.

a) Quand l'adjectif positif précede
le nom, le superlatif le précede
aussi.

Je voudrais la plus jolie fleur de
votre jardin (... une jolie fleur)

b) Quand l'adjectif positif est aprés
le nom, le superlatif I’est aussi.

Tom Jones est le livre le plus
intéressant que j'aie fu (... un livre
intéressent) '

Note: N'oubliez pas de répéter
Iarticle du superlatif.

On a volé les tableaux les plus
anciens du musée,

2. De précéde toujours le nom de la
totalit2 dont le superlatif est tire.

Cest le poéme le plus obscur de
cette collection.

3. Avec le verbe &ire 2 la 3e
personne, remplacez il etelle par ce.

Ll

C.est le gargon le plus intelligent de
la classe.

Voild Mina, c’est la meilleure
étudiante de la faculté.

Note: Dans la phrase: “De mes deux fréres Ali est le plus grand

“remarqueéz que le

francais emploie

le super latif alors que

I'anglais emploie le comparatif..(()f my two brothers, Ali is

the taller.)

C. Le superlatif absolu

1. Le superlatif absolu est exprime:
a) avec des adverbes comme trés,
fort, bein, vraiment, tout 2 fait, extréme-

ment.

‘

Cela se fait bien (irgs fort)
différemment en France.
Elle toit 4 fait heureuse.
Ce monsieur est extrémement

fatigué.

b( avec des plus —adjectif.

Il lui est arrivé une aventure des
plus ennuyeuses.

2. Certains adjectifs comme formid-
able, excellent, merveilleux, sensationnel,
exquis, terrible, extraordinaire, ne sont
jamais au superlatif absolu.

v

Ce café est excellent.
Cette nouvelle ext sensationnelle,
I’ai vu un film formidable.

D. Le superlatif irrégulier

Les memes adjectifs qui ont un \
comparatif irrégulier ont un super- ™~
latif irrégulier.

Les superlatifs

ADJECTIF bon
ADVERBE bein

le meilleur

le mieux

ADJECTIF mauvais le pire/le. plus
mauvais

le pis +le plus
mal

ADVERBE mal

le moindre/ le plus

ADJECTIF petit
‘ petit

La distiriction entre Yemploi de le
pire et le plus mauvais, le pis €t plus mal, le
moindre €t le plus petit, est la méme
que pour les formes comparatives:
pire, pis, moindre.

Bibliographie:
Nouvel itinéraire grammatical par J,
GRUNENWALD et, H. MITTERAND,
edition F. NATHAN, 1987 Dialogue
grammatical Cml/ Cm2 par RENE DAS-
COTTE et MAURICE OBADIA, Classi-
que Hachette, 1986 Eveil 2 la grammaire
par JEAN KRIEGER, Collection COP-




Le ski est plus dangereux que la
natation.

E. Comparatifs irréguliers

1. Les adjectifs bon, mauvsis, petit, et les adverbes

forme comparative spéciale.

bein, mal, ont une

Les comparatifs irréguliers

J'ai plus de mille tomans en =
banque. ADJECTIF| bon meilleuy e [L€ camembert est meilleur que le
. }Jniques gruyére, '
ADVERBE| bein [mieux Il parle mieux le francais que
'anglais,
Ce café est suprieur & celui que
nous avons bu hier. ADIJECTIF |mauvais| pire/ p]i;s Son dernier roman £tait pire que le
mauvais premier,
Votre idée est meilleur que la |ADVERBE| mal pis/plusmal |Elle se sentait plus mal que la
sienne. veille.
ADJECTIF| petit | moindre Ma chambre est plus petite que la
Il est plus fort et plus courageux votre.
que moi.

Ils comprennent moins vite et
moins facilement que les autres.

Il n’est pas si (aussi) intelligent que
toi.

Je n’ai pas tant {autant) de talent
que lui.

Elle est meilleure étudiante que
Mina ne m’avait dit.

Les Frangais emploient plus mal de

préférence i pis.

2. Réservez pire et moindre pour
les situations abstraites.

Il a fait un effort moindre que celui
dont il était capable.

Pire et plus menvais sont presque
toujours interchangeables.

Ce caf€ est pire (plus mauvais) que
Iautre.

Il Le superlatif

A. Le degré superlatif s'applique aux adjectifs et aux adverbes.

Les superlatifs

Elle est meilleure étudiante que
Mina me Pavait dit.

Elle est meilleure étudiante que
Mina ne me \avait dit.

Elle est aussi belle que je
I'imaginais.

Superlatif relatif:
ADIECTIF .
ADVERBE E

Super]atif absolu

| [ADIECTIF
ADVERBE

le plus

le moins|

trés

Il est le plus ( le moins) intelligent
de la ¢lasse. .

Cest lui qui parle le moins (ie plus)
rapidement de tous.

Elle est trés belle.
Elle Ia traité trés gentiment.
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D. Détails de construction
1. Mettez que devant le second
terme de la comparaison.

2. Employez de si le second terme
est un nombre.

1. Le comparati
A. 1l y a deux sortes de com-

paraison:
1. Comparaison d’¢galité exprimée

par les mots aussi, autant. 1l est aussi grand que moi. Jai

autant d'argent que lui.

2. Comparaison d'inégalité
éxprimée par les mots plus, moins. 1l est plus grand que moi. Jai

moins d’argent que lui.

B. Le degré comparatif s’applique aux adjectifs et aux adverbes:

Les comparat_ifq
Pl 1l est plus intelligent que moi.
us \ 1l parle plus rapidement gue vous.
) ADJECTIF que Il est moins bavard que son ami.
mowms ADVERBE | 1! parle moins facilement que-moi.
' ' Il est aussi grand que son frére.
aussi Il courait moins vite que le
champion.
plus de Réza avait plus d’argent que Mina.
moins de NOM (— que |Nous avons mgins de devoirs que
les autress étudiants.
autant ce _ I’ai autant d’ami que vous.

C. Vous pouvez renforcer la
compar aison avec un adverbe d’in-
tensité, comme beaucoup, de loin, bien,

infiniment, tellement. 11 est bien plus fort que Réza.

11 est tellement plus agréable de
voyager en avion qu'en train.

A4

-

3. Employez & aprés les adjectifs
suivants: antérieur, postérieur, intérieur,

extérieur, inférieur, supérieur.

EXCEPTION: meilleur

4. 11 faut répéter le comparatif
devant chaque adjectif ou adverbe.

4. Aussi peut devenir si et avtant peut
devenir dans une phrase
négative.

tant

6. Si le deuxiéme terme d’une
comparaison est remplacé par un
verbe d’opinion, employez un ne
explétif devant ce verbe.

Parfois le remplace ne.

Parfois on emploie les deux
ensemble. '

ATTENTION: Avec aussi €t sutant,
iln’y a jamais de ne explétif mais le
est possible.
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READING A POEM

: Reading a poem is a process of discovery and
 revelation. The simplest way to respond to a poem is
jthrough the emotions. One first feels a poem,
4 comprehending what it is about without necessarily
f understanding it. During the first reading, the reader
¥should be open and loose, allowing the rhythms, the
fimages, and the flow of the poem to impress
j themselves. Additional reading after the first will
§ being increased comprehension, then understanding.

# As soon as I could speak

§ As soon as I.could speak — I was told to listen

4 As soon as I found a job — I married

Selected by: Dr Abbas Ali Rezai TABRIZ UNIVERSITY.

Children’s Song

We live in our own world,
A world that is to small
For you to stoop and entér
Even on hands and knees,

The adults subterfuge.

And though you probe and pry

With analytic eye,

And eavesdrop all our talk

With an amused look,

You cannot find the centre
Where we dance, where we play,
Where life is still asleep

Under the closed flower,

| As soon as I married — came the children Under the smooth shell
As soon as I understood them - they left me Of eggs in the cupped nest
As soon as ] had learned to live — life was gone. That mock the faded blue
i Debble Carmegie Of your remoter heaven.
9
.‘.‘
™ Sy Ag
an

Money

Money is power: so said one.

Money is a cushion: so said another.

Money is the root of evil: so said still another.
Money means freedom: so runs an old saying,

And money is all of these — and more.

Money pays for whatever you want — if you have the

money.

Money buys food, clothes, houses, land, guns,
jewels, men, women, time to be lazy and
listen to music. )

Money buysevery thing except love, personality,

freedom, immortality, silence, peace.

ol iipel 2, £Y



going into detailed grammatical rules. The following
examples may illustrate the issue:
1. simple present + negative
Students have learnt simple present tense already.
Write the name of the language you know on the
board. ‘
Say: | know Farsi (English).

we know Farsi (English).

you know Farsi (English).

Ask the students to repeat after you, write the
names of 2 number of languages which you do not
know in a column:

........................ French.
......... tieerereeaene.. RuSSIAD,
........................ German.

Point to “French” and say: But I don’t know
French. say negative sentences using ‘‘Russian”,
“German” and have students repeat after you, Write
the full sentences on the board. Repeat with other
languages, subjects, and verbs. '

But I don’t know German.

But we don't read/write Russian.

But you don’t understand French.

This is called a substitution drill.

Underline or circle the similarity or change in form,
or use different colors of chalk.

I1. Future interrogative with shall , will , and
question words (where, when, how...)/

Write the following words on the board:

Where? When? How?
London March plane
Isfahan September car
Istanbul Mehr bus
Tabriz Bahman train

Say: I want to go for a holiday, where shall 1
go? Answer (pointing to London): I'll go to London.
Then ask:When shall I go? Answer (pointing to
March): I'll go in March. Then ask: How shall I go?
Answer (pointing to plane): I'll go by plane. Write
your three questions on the board as part of a
substitution table to be developed further:

Where shall I go? 'l go to London.
How shall I go? I'll go by plane.
When shall I go? I'll go in March.

Repeat the procedure with “We", and after asking
and answering the three questions, add other

pronouns to the fourth column of the substitution
table:

Where? When? How?  Who?
London March plane I
Isfahan September car We

Istanbul Mehr bus They
Tabriz Bahman  train He
Engage students in choral and individual
repetitions. Make sure all students take part in
classroom activities, These habit-formation exer-
cises can be more interesting and realistic if you use
pictures and other teaching aids. Ask your students
(through questions) to describe the structure briefly.
After mechanical drills engage the students
in different controlled oral practice; you can use
different kinds of exercises here, e.g., yes/no,
alternative (.... or .....7) and wh.questions {make use
of the dialog or the reading). Ask them to make
some more sentences including the new structure.
Finally, lead students to use the new structure in a
controlled conversation.
Teacher: Where will you go next summer, Ali? point
to the picture of a city or country.
Ali:

Teacher: How will you go there, by car or by plane?
Ali: :

Teacher: Reza, Where will Ali go next summer?
Reza:

Teacher: Will he go by bus or ﬁy train, Hossein?
Hossein:

Teacher: When will your friend go to his hometown,

Hassan?
Hassan:

Direct the students to write down the model
sentence (s}, or the summary in their notebooks for
further study at home. Ask them to do the exercises
given in the book. Review the material next session

~ (through questions and answers).

sources

1 - Techniques In Applied Linguistics.

Edited by: J.P.B. Allen and S.Pit Corder

2 - The Foreign Language Leemer: A Guide for Teacher.
Mary Finocchigro and M. Bonomo
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TEACHING VOCABULARY

Teachers must not only convey the meaning of
a word, but help students use the word properly in a
sentence as well. There are different techniques for
teaching new words. You can apply the one (s) you
find suitable:

a — Show objects: You (and the students) can bring
different objects, e.g., spoon, knife, envelope,
coin, magazine,lmoney, sugar into the class-
room. You can point to the things you see in
class, in the yard, and possibly outside your
school building; for instance, (black) board,
ceiling, lamp, notebook, car, flower, tree, shoes,
trousers, etc,

b - Show pictures and maps.

¢ - Act out the word: To eat (eat something or mime
the action), to breathe, to take off (one’s coat),
etc.

d - Give the definition: Don’t use difficult words:
currencey = money that is in use in a
country.

e ~ Help students recognize prefixes: (unable,
uniform, disappear, rewrité,...), and suffixes:
(quickly, government, reasonable, magnetize,
correction,...), and roots: (biography, tele-
phone...).

f - Draw pictures. .

g ~ Give synonyms and / or antonyms. This is not an
easy job since there are no exact synonyms. You
must consider whether your synonyms and
antonyms make learning easier or not. In many
cases they create other problems.

h - Let them guess meanings of words from the
context.

i - Give the meaning of abstract words in Farsi. This
should be done when you cannot find any other
way to teach them.

You should classify the words in the reading
beforehand, and decide on the.technique (s) that can
be used to teach each group in the most efficient way.

Teachers should tell their students that each
word has various meanings, that they should read in
word groups (they should read the whole sentence or
paragraph first, and try to find out the words which
are related to one another). Look at this sentence:
“The other boy has been working in spite of his poor

eye-sight.” Unless “the other boy”, “has been
working”, ““in spite of”’, and *his poor eye-sight” are
read as groups of words, the meaning of the sentence
will not be clear.

Students should have vocabulary notebooks.
Tell them not to write the meaning of words in their

books.

TEACHING GRAMMAR

Teachers should avoid using difficult words
white teaching new structures. Do not read formal
grammatical points to ‘your students from the
texbook.

Each instructor must decide how to teach a
particular structure. You must change the grammati-
cal information into appropriate learning / teaching
activities.

In order to teach a structure, you should first
present it to the class orally. Preparing students for a
grammar lesson is just as important as choosing the
exercises and drills to be used. It is unwise to begin
the lesson by saying: “Today we are going to study
passive sentences.” Indicate the need for the new
structure in communication.

By using pictures, preparing some sentences or
a simple dialog, using objects and actions, telling a
simple short story, asking questions etc, you may
create a situation in which the structure is naturally
used. In this way, without talking about grammar
you make your students discover the rules.

In other words, you first give examples of a
structure, and then help students discover the
grammatical rule from meaningful contexts. This
method works best with regular grammatical
patterns,  to teach irregular patterns or exceptions to
general patterns, it is better to give explanations and
the general rule first and then give students
Opportunity to practice. In general, you should adopt
the best technique (s) considering the age of the
students, their knowledge of the foreign language,
the time available, the aims of teaching /learning the
foreign language, individual differences, the stucture
to be taught, etc. Give several examples of the new
structure used in different situations.

Review briefly the structural points which may
facilitate teaching the structure under consideration.
Compare and contrast the new structures with the
previously taught points if necessary. Try to avoid

H—_
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about how the story starts in order to make it more
interesting, You can also ask them questions like:
““What do you think will happen? ”,"Let’s read more
about...."”

The teacher should not read through the
reading or summarize it. He should not translate it
into the students’ mother tongue either. It is
important to note that is the students who are to do
much of the talking not the teacher. Usnally,
teachers ask the students to read the whole passage
and then write the answers to the questions in their
books. Such an assignment often reduces the chance
of gaining any pleasure or benefit from the reading.
But if you divide the reading into several portions
and tell the students what they should learn, it will be
easier to tgach and learn it. Besides, you will have
the opportunity to use various techniques to handle
each section.

The teacher should explain the problems
concerning pronunciation and have the students
repeat the words and expressions which are difficult
for them to produce. He should also explain the
structures, the vocabulary, or the cultural implica-
tions which appear in the sections to be read. In the
lesson plan, the teacher has to specify the techniques
and prepare the drills and exercises which best cope
with the difficulties.

Phase 2- Presentation of the Reading Passage

After the difficult points have been clarified,
the reading passage should be introduced to the
students. You may do this in a number of ways. The
teacher reads each line aloud,* and then asks the
students to read aloud (one at a time) or silently. Use
different techniques according to your teaching
objectives, the time available, your .students’
knowledge of the language, etc. 'If the section or
paragraph is difficult, read it sentence by sentence
and have the students repeat after you. You can read
aloud and the students listen while looking at their
books. The best way, perhaps, is asking the students
to read silently in a limited time. Silent reading is
faster than reading aloud and students find it more
convenient. It is the appropriate method of *fast”
and “accurate” reading.

After reading each portion, you must see
whether students have understood it or not. You can
ask different kinds of questions ,pre-reading and
post-reading questions, before and after reading the
passage. The questions asked before reading the

passage would give the students a difinite purpose in
reading. They must find the answers to some
questions or some words, or an idea, or a title for the
passage, etc. -

Ask yes / no questions, alternative questions
(... or ...7) and “wh” questions. For example, with
“David is a bus driver” You can ask: Is David a bus
driver? Is David a bus driver or a mechanic? who s
a bus driver? or What is David?.

Ask “Why” questions: Why did you (go)
to...?. Ask inference questions: What do you
think...? Or How do you think...?

Questions about grammar can be asked in this
way:Inline... “Which"referstoa... b... c... What is
the verb, subject, object... in this sentence?
What would be the effect of changing ‘“has
been”, “has lived”,... to simple past tense? Why
does the author use If... stayed here,... would see...?

Is the author talking about one person? How
do you know? Has the action already taken place?
How do you know? ,

You can ask the students to find the sentence
or words which describe a person: Is he in a hurry?,
Is he angry...? Ask the students to find the synonym
of ... in line ..., make a noun from the word ..., use
the word... in a sentence, explain the word... .

Have them ask questions on the reading, give a
paraphrase of an expression or a paragraph... . Have
them make a sentence similar to ..., or retell the
story using the key words. Ask for a summary of a
paragraph. Have them complete the sentences which
you have placed on the board. Ask them if the
statements you make are true or false. Have them
simplify a sentence, add other words to a sentence,
combine sentences, substitute words,... .

Phase 3 — Amplification

a ~ Using the new words, expressions, and
patterns, the teacher asks the students questions
pertaining to situations similar to the reading.

b - The teacher asks students to give a
summary of the reading in their own words.

¢ — Have the students ask questions to be
answered by other students.

d - Assign a topic based on the reading to be
discussed later on... .

* Some teachers prefer that the students’ books be open. Others
prefer the books be closed. We should distinguish between
“listening comprehention — where students will not see any written
material - and “reading comprehenstion”.

1
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Proficiency Tests

Tests designed: (1.) to distinguish degrees of
proficiency so that examinees may be assigned to
specific sections or activities on the basis of their
current level of competence; (2.) to diagnose
individual strengths and weaknesses,

Achievement Tests

Tests designed: (1.) to measure the extent of a
student’s progress as determined by the instruc-
tional goals; and (2.), to evaluate the effectiveness of
instruction.

Placement Tests
Screening tests designed to determine a student’s
academic readiness for an instructional program.

Goal

An instructional goal describes what students will be
able to do when they complete a set of instructional
materials.

Objective

Defines in numerical terms what the student will be
able to do when he / she completes a unit of
instruction. It should state precisely what the student
will do, under what conditions, in what time limit and
to what level of mastery will be considered
acceptable.

Keyed Answer _
The alternative on a multiple-choice test item for
which credit will be given. It is the correct or best
answer.

References

1. ChomsKy, N. Aspects of the Theory of Syntax.
Cambridge, Mass.: M. 1. T

2. Hills, J.R, 1981. Measurement and Evaluation in the
Classroom. Columbus, Ohio: Charles Merrill.

3. Hymes, D. 1964. Towards ethnographies of
communicative events. In P. Giglioli Isard.
(Ed.), Changing the Context.

4. Kuhn, T.S. 1961. The Structure of Scientific Revolutions.
Chicago: University of Chicago.

5. Rivers, W. and Temperly, M.S. 1978. A Practical
Guide to the Teaching of English. New York: Oxford.
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TEACHING READING

The aim of reading is to lead students to read
on their own and to extract th&torrect meaning from
written materials. The following procedure is
suggested to teach a reading.

Phase 1 - Preparation

The teacher reads the passage before going to
class and divides the reading for that day into
different sections (this depends on how difficult the
passage is and on the student’s ability). For example,
if the students are at elementary level you can divide
the reading in thought groups. Locate the problems
in the areas of pronunciation, intonation, vocabulary
and grammar. The teacher, considering the neces-
sary background information (the material taught
before) should find the most effective ways to arouse
interest in a particular text by giving a good related
and interesting introduction and relating the passage
to the student’s own experiences.

If the students are not familiar with the text,
make use of comparison and / or pictures etc, and
relate it to the learner’s, own experiences. Ask
questions to see if they have understood you. If the
reading is a narrative you had better tell them briefly

“

obj gl 3 ¥



False Friends

Two languages may share cognates which are easily
recognizable in terms of morphological similarity but
whose meanings are different; such congnates are
referred to as “false friends”. For example, English:
“advertisement” (announcement); French: “avertis-
sement” (warning).

r Testing I

Testing
The measurement of knowledge acquired, either
before, during, or after a systematic course of study.

Evaluation _

Denotes those uses of tests which involve comparing
the performance of one group of students with the
.performance of other groups of students. Evaluation
can also refer to the process of using test scores and /
or other information to determine the value of a
treatment or procedure.

Measurement
The assigning of numbers to attributes of objects,
events or people according to rules. (Hills, 1981)

Reliability

The reliability of a set of scores reflects their
consistency. If a set of scores is highly reliable, one
can expect that, if the examinees were measured
several times, their scores would come out in about
the same rank order each time. With an unreliable
set of data, the rank order on one measurement
might have no more than a random relationship to
the rank order on another measurement with the
same instrument.

Validity
Concerns whether a test measures what it is meant to
measure.

Analytic Scoring

Essay tests are scored analytically when a model
answer is written out specifying each point or aspect
to be given credit.

Global Scoring _
The procedure of scoring essay tests which uses a
number of judges and a number of essays from each

v

examinee. The ratings of the various judges over the
several papers of each examinee are averaged to get
a score for each examinee.

Item Facility (or Item Difficulty / Easiness)
The index which tells how easy an item is, or the
proportion of examinees who got the item correct.

Item Discrimination

The degree to which more of the examinees who get
high scores on a test choose the correct response on a
multiple - choice item.

Discrete Point Items
Items which test a single grammatical feature; for -
example, the use of the article. They are usually
presented in a multiple - choice format.

Integrative Items .
“Pragmatic” items which test more than a single
grammatical feature, See dictation. cloze procedure.

Stem

A multiple — choice item has two parts. First, there is
the introductory statement that poses the problem -
the stem. This is followed by a series of possible
responses called the “options”, or “alternatives” ot
“choices”.

Distractor
Any of the unacceptable alternatives in a multiple -
choice test item.

True - False Item
An item demanding a binary decision as to the truth
or falsity of a given test question.

Fill - In (Completion)

Written exercises in which the student is required to
fill in a blank in a text, Not to be confused with
“completion drill”’; see Rivers and Temperley.

Cloze Test Procedure

A written passage in which, after the first
introductory paragraph, every fifth, (or sixth... or
twelfth) word is left out for the student to supply.
Used to measure the readability of texts, reading and
listening comprehension, and general proficiency in
English.



particular linguistic or psychological doctrine as
dogma, perfers to try to understand all potentially
relevant theories and make the best possibie use of
such insights as each of them has to offer.

I Syllabuses

Situational

Based on selected situations as settings for language
to be taught. Situational syllabuses might organize
learning through a sequence of situations. Situational
compositions require learners to produce writing
appropriate to the demands of specific situations.

Structuralist

As a syllabus, the term is employed with reference to
the pedagogical principles derived from the Ameri-
can Post-Bloomfieldian school of linguistics. In
linguistics itself, however, it refers to reaction against
traditional grammar (established by the Greeks) and
the tendency, beginning in the late nineteenth-
century, to analyze language universals according to
a scientific method.

Notional - Functional

An approach to syllabus design which involves the
setting out of behavioral objectives derived from the
language forms would be specified in terms of
“notions” (expressions of “time”, *‘quantity”,

“space” etc.) and the communicative “functions”

required by a student in a given situation.

than substitutions in that they introduce new
elements, or even considerable re-structuring of the
sentence.

Guided Conversation

Refers to the expansion of previously studied
dialogues to distinct, but similar, situations. Students
are directed towards this by .means of group
preparation and / or teacher guidance.

Guided (or Controlled) Composition

This refers to written compositions in which students
follow exact instructions and should produce error-
free writing; e.g. filling in blanks, combining
sentences etc.

Free Composition

The goal of every writing class.

Students should be led from controlled composition
to expression of their own ideas within an
uncontrolled format.

Vocabulary

Exercise Type

Pattern Drills
The intensive choral or individual repetition of items
to be learned.

Substitution Drills

The simplest form of drill, consisting of the
replacement of certain words by cue words provided
by the teacher. There can be either single
substitution, double substitution or cumulative (or
multiple) substitution.

Transformation Drills
These are drills which involve conversions rather

The vocabulary or stock of lexical items of a
language.

Function Words

Words without lexical content but with a grammati-
cal role in a sentence are known as “function words”,
“structure words”, “empty words” or “operators’’;
€.g. pronouns, prepositions, articles etc.

Content Words
A word with a full lexical meaning of its own; i. e.
nouns, main verbs, adjectives and most adverbs.

Frequency Lists

Lists of the relative frequencies of particular lexical
items or structures within a specified **domain” of
knowledge. Such a domain: (1) should be of
importance to the students; and (2.) should be useful
in specifiying a syllabus which is useful to their
educational needs.

Cognates

‘TwO words are said to be “congnate’” when they are
morphologically derivable from the same root form.
See root form, false friends.
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tic errors made by the student, either as an individual
- or on a groupbasis.

Discourse

Any stretch of language in which communica-
tion is achieved in a coherent flow of spoken or
written sentences, involving either one speaker or
writer (e. g. Journal, book) or interaction between
two or more participants. Hence, discourse analysis: the
study of how spoken and written sentences relate to
each other so that they are coherent and effective.

Paralanguage

The ‘punctuation’ of spoken utterances in
terms of nonverbal meaning, conveyed by stress,
rhythm and intonation.

Kinesies

The study of body movements and postures as
related to social behavior; usually associated with
cultural factors.

Proxemics

The study of how human beings position
themselves in relation to each other whilst in the
process of talking. Much communication is subtly
adjusted to distance, where and how people touch,
what posture they adopt etc; such factors vary from
culture to culture.

Approaches

Grammar-translation Method (GTM)
A language-teaching method emphasizing the
memorization of rules and the practice of translation.

Audio-Lingual Method (ALM)

An approach to teaching in which oral
initation, memorization and drilling precedes spon-
taneous speech. Extensive use is made of recorded
materials and drills. Derived from behavioral
psychology and structural linguistics; now much less
common than in the 1950’s and 1960’s.

Direct Method (DM)

This refers to lapguage teaching through
conversation, sometimes carefully arranged, but
without explicit statement of grammatical rules or
the use of the mother tongue.

t4

Pragmatic

Refers to the suggestion that the emphasis in
language teaching should be on the linguistic forms
used in different settings. recognizing that the two
factors are inseparable.

Suggestopedia

An approach to learning and teaching lan-
guages developed by Lozanov in Bulgaria. Tt
emphasizes confidence and authority on the teacher’s
part (marked by tightly organized materials and
methodology) and relaxed learning (aided by
comfortable seating, background music, role play,
etc.).

Total Physical Response (TPL)

Sometimes known as the Asher method, students
learn by physicaily performing actions based first on
commands of the teacher and then by commands
from other students.

Community Language Learning(CLL)

Derived from counselling learning, it places the
principles of learning above those of teaching in
emphasizing the security of the learner in the
‘investment’ phase, and discussion of experience in
the “reflection” phase. The “teacher’” creates an
atmosphere of permissiveness, warmth and accept-
ance and has the role of counsellor and informant.

Silent Way

A language teaching procedure associated with
Gattegno. Groups of learners are introduced to a
new language through a highly structured program of
intricate teaching techniques. '

The teacher is encouraged to restrict his speech to a
minimum so that students are forced to become fully
engaged in creating and establishing successful
language behavior themselves.

Communicative Approach

A teaching approach relating the teaching techniques
(e. g. Pair and group work), language content and
materials to the communicative needs of the students
outside the classroom.

Eclecticism
Refers to a method which, instead of accepting one



educational institution; or (2.), as in (1.), plus any
values, attitudes etc. transmitted implicitly or
explicity by an institution.

Paradigm
A motivating assumption, or theory, ‘Scientists
begin with a basic paradigm and build upon that
paradigm over time, but eventually an anomalie
occurs. From this time, a crisis arises which is
resolved through revolution. The revolution
results in turn in a new paradigm.’ (Kuhn, 1961)

Behaviorism
The theory that all behavior is a learned (or
conditioned) response to external stimuli.

I Theory I

The four skills
Listening, speaking, reading, writing.

Productive skills
Traditionally speaking and writing.

Receptive skills
Traditiionally listening and reading.

Linguistic competence
‘An idealized speaker-listener’s perfect knowledge
of his own language in a completely homegeneous
speech community.” (Chomsky)

Linguistic Performance -

Chomsky defines it as those aspects of
language use which are not accounted for by the
concept ‘competence.’ These include mispronuncia-
tions, slips, and variation according to the situation
of language use.

Communicative Competence / Performance

A theory of communicative competence,
according to Dell Hymes (1964), must deal with
notions of the ‘speech community, speech situation,
speech event, speech act, fluent speaker, functions of
Speech’, etc. o '

Linguistic competence, for example, would
allow a hearer to interpret ‘I' m cold as a grammatical
sentence with an NP and a VP and a meaning related
to the coldness of the subject. Communicative

competence, on the other hand, allows him to
interpret ‘I'm cold’ as an appropriate or inapprop-
riate utterance which may be a statement of fact or a
covert request for a sweater. Commynicative
performance involves the ability to react to such
covert speech clues and to respond appropriately to
the social apsects of linguistic behavior.

Interaction
A verbal interchange (governed by rules of
discourse, socio — cultural conventions etc.)

Language Transfer
The influence of the knowledge of one
language upon the learning of another.

Language Interference
The transfer and incorporation of grammatical
features of the L1 into the L2,

Interlanguage

Any one of the changing systems which a
language learner develops as he moves from
ignorance to competence in another language. Often
such systems manifest features of both the léarner’s
first language (L1) and of the target language (1.2).

Interim Grammar

One of the changing, tentative systems which a
language learner develops as he moves from
ignorance to competence in another language.

Code Switching

This refers to the usually unconscions move-
ment from one language to another in the course of a
conversation or utterance. It can also refer to the
changing of style or dialect within an utterance of a
single language.

Contrastive Analysis (C A)
Comparison of two languages at phonological,
grammatical, lexical and cultural levels.

Error Analysis (E A) _
The systematic investigation of language

learner’s errors.

Error Correction
The teacher correction of consistent, systema-
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THE
JARGON
 OF
ESL/EFL

METHODOLOGY

ESMAIL-JAVIDAN

Initials

ESL English as a Second Language
EFL English as a Foreign Language
TESL Teaching English as a Second Language

TEFL Teaching English as a Foreign -
Language

TESOL  Teachersof EnglishtoSpeakersof Other
Languages

TOEFL  Test of English as a Foreign Language

ESP English for Specific Purposes

LSP Language for Specific Purposes

EST English for Science and Technology

ETS Educational Testing Service

EBE English for Business and Economics

ENCP English for No Obvious Purpose

EMPTY  English for my Program this Year

CELT Comprehensive English Language Test

TALIGU American Language Institute,
Georgetown University

SLA Second Language Acquistion

L1 First Language

L2 Second Language

Borrowed from Education and Psychology

Introduction

In any specialized field there is a specialized
jargon. And ESL/EFL is no exception. While this
may be viewed as pedantry, it is probably just a
necessary evil:necessary because we are trying to
define and express entirely new concepts, evil
because ignorance of the jargon means that the
ESL/EFL literature is indecipherable to you. Since
being a good teacher means, in part, being able to
keep up with new ideas in the field, why not make

“sure that you are learning the jargon? The following
is a list of terms found in the literature of EFL/ESL
which you will find useful in the future.

()

Pedagogy

The theory and practice of teaching,

Deductive Learning
Students are given a grammatical rule with
examples before they practice the use of a
particular sturcture.

Inductive Learning
Students see a number of examples of the rule in
operation in discourse, practice its use, and then
evolve a rule from these examples with the help of
the teacher.

Taxonomy
A breakdown of an area of knowledge into its
component parts.

syllabus
A statement of the plan for any part of the
curriculum, excluding the element of curriculum
development itself.

Curriculum
(1.) A specification of all the subjects taught in an



Although the child’s speech at this stage, is aimost
always intelligible, it is not the same as the adult
language. There are, however, some differences
observable. The first thing to be mentioned is that
the child’s language has still some ‘errors’ and not all
structures are used in his speech. We call these
differences ‘errors’ only because they do not occur or
are not acceptable in adult’s language. From the
point of view of the child these differences are not
considered to be errors. Because as we know the
child is constantly involved in the process of
hypothesis construction and hypothesis testing.

The remaining learning can be discussed under
two headings: i
1) Learning new structures and 2) learning to
comprehend familiar structures fully. Under the first
heading we can mention sentence conmectivity in
English.Sentences are combined and linked in many
grammatical ways in English. Only at about the age
of 7 the child can widely use adverbs such as
‘actually, frankly, really,...” The second heading
‘comprehension’ does not refer’ to the technique of
checking that the sense of a passage has been
understood’ (Crystal, 1976). Here we use it to refer
to how children interpret structures. There is
evidence that children often use words and structures
they do not understand. In fact, after the age of 5,
the child learns ‘layers in the interpretation’ (Crystal
1976) of the sentences. We know that sentences do
not always mean what they seem to mean. It is
interesting to note that children only at this level
begin to appreciate the language use - such as jokes,
puns, and the like. Now the question which might
come into one’s mind is “when will the child master
the grammar of his mother tongue?” The scientists in
the field suggest that by the period of puberty the
child must have acquired all the grammar of his
language Research on pre and post - puberty speech
indicates that pre-puberty speech is homogeneous,
whereas post-puberty speech is inventive and
idiosyncratic. And finally, contrary to lexicon and
stylistic features of language, the learning of

phonology and syntax is a restricted process.

Summary

In this article, we have briefly discussed the’

different stages of language development with
emphasis on recent research findings in first language

acquisition. we hope that this survey would lead to a

more scientific and better understanding of second

language learning. In this chapter two approaches in

first language lacquisition have been discussed: a)

Behavioristic b) Generative.

We have seen how the behaviorist emphasis on
habit formation has shifted to a more mentally-
oriented approach, which stresses the child’s active
participation in the learning process. we have also
shown that language acquisition is, “much more than
a collection of conditioned verbal responses”
{(Chastain, 1976). It is the productive feature of
language acquisition that makes it quite different
from any other form of learning. This process of
creative construction seems to lead children through
other stages of development.

The child’s real language use begins with using
some sounds for specific meanings. During the
holophrastic period (one-word sentences) the child
begins to acquire the different aspects of the sound
and semantic system of the language. The acquisition
of syntax begins with two-word utterances. During
this period the child learns the syntactic and semantic
relations among elements of a sentence. The
acquisition of certain aspects of phonology, syntax,
and semantics continue until the age of ten or twelve.
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meaning of “door” is “shut away” - only shut, closed
or hidden things are ‘doors’. The child has actually
given the word a sense that is almost of a verb —
referring more to an action than an object.

The length of holophrastic stage - ‘“expressing
an entire sentence in one word,” which begins with
the production of the first word varies from child to
child. Normally it may be between three and nine
months. Relatively, little is known about what a child
learns during this stage of language growth.
Analysing the child’s utterances at this stage has
revealed that the child begins to acquire sounds of his
language (cf. to previous section). A lot of research
has been done on the order in which children learn
sounds and phonological rules. Probably at this stage
children begin to learn meaning and the rudiments of
syntax.

The end of one-word stage is often a
transitional stage, i. €., that of “one word at a time”
and that of true multiword utterances. Sequences of
two or three words are produced but with distinct
intonation contours, that is, with pauses between
them. For example a child would say “door, open” as
she passes through a door which is open, or “daddy,
door” when daddy comes home, and both “daddy,
car” and “car, daddy” when daddy leaves to take the
car (Crystal, 1976). As these examples illustrate,
there are no constraints on the order of combination
of words. This contrasts with the next stage of
development and, along with the distinct intonation
contours, provides the justification for not viewing
these sequences as single sentences. _

However, it is difficult to describe these
sentences precisely in grammatical terms (Crystal,
1976). In a given situation a child may see his father
leave the house in his car. The child already knows
the lexical items, daddy, go, door, car, but he may
come out with any order, depending on which items
he feels to be most important. Similarly, a Persian
child seeing his father driving away in his car, might
come up with several pairs as follows: /baba de d=z/,
or/ baba, daer/, or /baba malin/, and many other
possible pairs. After some time, certain patterns will
become more predictable than others (eg. agent
before action in English). By the end of this stage the
situation has usually improved, and it becomes more
possible to see clear contextual or formal clues as to

. the sentence meaning which would enable us to give
a grammatical analysis. Now some inflections have

oy

begun to emerge {eg-s, ing,-ed), and word order
contrast is more stable. But one should always keep
this point in mind that we cannot give a precise
grammatical analysis of the child utterances at this
stage of language acquisition.

Three - Word Sentences:

The emergence of three-word sentences begins
from around the age of two. Around this age the -
child produces sentences containing three elements,
eg. daddy kick ball (English) or /baba masin daz
dz /. There are also children who have already
started filling out some of the missing elements of
sentence structure by adding particles to the main
words, eg. daddy kick a ball (English) or /baba ba
masin d= da /. As the language acquisition process
proceeds, more inflectional endings emerge. For
example, forms of the verb and noun, and also the
first use of auxiliary verbs and pronouns appear
(Crystal 1976). Lenneberg (1964) asserts that the
omitted forms like inflections, auxiliary verbs,
articles, prepositions, and conjunctions belong to
syntactic classes that are small and closed. The
omitted words are the ones that linguists call
‘functors”, their grammatical functions being more
obvious than their semantic content.

There is more than one plausible answer to the
question of “why do children omit these functors?”
We all know that words like verbs, nouns and
adjectives are words that make reference. Parents
talk about the actions, things, and qualities by
pointing at them. These are the kinds of words that
children have been encouraged to practice speaking
one at a time. As a result, the child has a tendency to
construct sentences which only contain the content
words. These sentences are sometimes called
‘telegraphic’ -but we understand from the above
remarks that this is a misleading label, because the
child has no intention of ‘leaving out’ items he could
have put in (Crystal, 1976).

This process of increasing the sentence
structure goes on, and from the age of 3 to Jand a
half the child would focus on learning complex
sentences. By the age of 3'% then it can be said that
the child has mastered the creative feature of
language use. Now the child can produce longer and
longer sentences. He knows how to combine
sentences by using words like ‘and’, or, etc.



child hears, there are also rudiments of meaning in
What he utters. From the beginning, his crying and
cooing have their own interpretations: discomfort,
distress when he cries, contentment when he coos.
This, of course, is not to say that at the beginning he
is aware of the connection between his crying and
discomfort, or his cooing and contentment. But we
who are with him have to recognize, from a very
early moment, the rudimentary semantic content of
his crying or his cooing. His babbling has another
place in his development: he plays, practices,
experiments.

Falk (1978) contends that the crying and cooing
do not play any significant role in the acquisition of
language. Whatever language spoken in the environ-
ment, all children produce the same string of sounds
during these periods. The babbling stage goes on
from the age of four or five months until the child is
almost one year old. During this stage the child
produces a large number of sounds. Babbling seems
to be instinctive, since even deaf children do babble
in much the same way.The quality of the sounds
produced in this stage is not determined by the
language spoken in the child’s environment. For
example a baby in a Farsi speaking environment does
not necessarily produce the particular sounds of
Persian, nor does a baby in an English speaking
environment produce the particular sounds of
English. However, it is significant to know that
babies can and do produce many sounds during the
babbling period which may be non-existent in their
own mother tongue.

Carroll’s study (1960) shows the development of
the ability of children to learn phonetic distinction.
This study shows that 90% of one year old children
can discriminate and articulate among the phonemes
fpf fof, It/ 1d/ 1k/ Ig/, twi 0/, /m/ In/ — 70% can handle
fi1, Isf, N, Iyl - and 50% can handle /&/ v, ki, 181, Il
He points out that all phonetic distinctions are not
made this early or this easily. He mentions that even
six-year olds have difficulty with /s/ /2/, /$/ /2/, and iyl
/el

We can conclude that children begin with
whole, undifferentiated sounds within the first two
months of life, begin to distinguish- among these
sounds between the - 6th and 12th months, and
actually begin the production of morphemes by
putting the phonemes together at about 18 months.
Within ten more months, rapid and clear distinctions

are madeamonga large proportion of phonetic

sounds.
Morphological and Syntactic Development

The phonological distinctions lead to holo.
phrastic or one- word utterances. By around 12
months, most children have come to produce at least
one word (unit) with a stable pronunciation and
regular interprefation)(Ctrystal,/1976). Crystal men-
tions that it is misleading to think of this first word as
the place where language development starts. So far,
a great deal of language production has been taking
place, especially in learning the phonological -
patterns within which the word will be uttered.
Another point needs to be mentioned here. From the
point of view of comprehension the child has been
acquiring his language for several months before.

‘Anyhow, the identification of the so — called first

words depends a lot on the abilities of the parents.
The early pronunciation attempts of the child at
words like ‘dada’ or ‘baba’ (Farsi) may be complerely
unlike the correct pronunciations. Some parents
seem to be quite good at guessing and interpreting
such’ “proto - words”; while others may be very
poor.

The “first word” is hardly a word at all. Our

‘conception of a word, as given in a dictionary, is

quite different. These units of meaning often
correspond to stretches of speech that to the adult
would be more than one word, eg. “allgone,
gimme”, and “restego” (one child’s attempt at the
jumping game “ready - steady ~ go” played with his
father, which he subsequently used as a verb - “you
stego with me now.”) Also, the meaning of the first
words is not necessarily similar to the adult’s
meaning. On the contrary, it has a much wider
semantic scope than that of parents.

For example, “dada” cannot simply be interpreted as
my “male parent”. The child may use this utterance
while pointing at his daddy. However, this word may
be used in other contexts as well, eg. referring to the
milkman. On the basis of such usage, it is clear that
the word is being used in a very broad sense,
expressing more a sense of ‘want’ or ‘pleasant’
experience’ than that of ‘father’. Another example is
the word ““door”, said while pointing to the door.
The child might not mean ‘door’ at all.

He may use this word for pointing at the drawer, and
also to the pocket into which a handkerchief has just
been placed. Later it will become clear that the
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Stages of Language Development

A. introduction

One of the important areas of debate is how .

first language acquisition is related to cognitive
factors. We know that language development
depends on the concepts which children form
about the world and the concepts which they feel
stimulated to communicate. Slobin (1979) showed
how children in several communities use two -word
utterances to express a similar range of meaning.
There is also evidence from later stages of language
growth that there exists a close relationship between
cognitive and linguistic development. The data
gathered from the early utterances produced by
children reveal that the English perfect tense (he has
gone, etc). is not used before the age of four and a
half, despite the fact that the form is frequent in
parents’ speech and consists only of simple elements
which were well within the children’s capacity. It has
been found that the present perfect does not appear
until the children have acquired the underlying
concept of present relevance.

As conceptual development leads to language
development, il is likely that language development
helps conceptual development: For example, the fact
that present relevance is embodied in the perfect
tense helps to stimulate the English speaking child to
form this concept.

On the other hand, the second language
learner has normally formed his basic concepts about
the world, so that there cannot be the same link
between language and cognitive development.
Nontheless, the link between language and concepts
remains of major importance, since the second
language will sometimes require the learner to
develop an awareness for new concepis of distinc-
tions (eg. for the two kinds of personal pronouns ‘he’
and ‘she’ and their Persian equivalent).

There is a second way in which cognitive
factors influence first language acquisition. We have
seen how children create order in the language data
they encounter. For example, they form rules and in
some cases, overgeneralize these rules to contexts
where they do not apply (resulting in errors such as
“goed” in English or “‘pazid” in Persian).

Here, cognitive factors are determining not
what meaning the child perceives and expresses, but

how he makes sense of the linguistic system itself.
B. Phonological Development:

The baby's crying is the begining of his
language. On his very first day, as soon as he cries
and his mother comes to him, we have the simplest
form of communication between two people - one
person utters sounds and another responds. It is on
his first day also that a child often shows that he is
already aware of sounds, (Minnis, 1973). Recent
investigations have demonstrated, as early as this, an
‘auditory orienting reflex” - a movement of the
child’s head toward the source of a sound. Within a
couple of weeks this usually becomes more specific:
the child responds more readily and more regularly
to a high-pitched human voice than to any other
auditory stimulus and of course the most frequent
high-pitched voice is his mother’s.

During these early days a child not only cries
but also coos. When he is hungry or uncomfortable
he cries; Whenhe is content,and comfortable he coos.
During the cooing period, the sounds a baby
produces are primarily consonants formed at the
back of the mouth, such as/ k/ and /g/, and nonlow
vowel sounds, such as /i/, /fe/ and /u/. The cooing
period varies from one baby to another, but by the
age of five months, most children have entered into
the babbling stage, characterized by an ever
increasing variety of sounds (Falk, 1978).

During this stage of sound production the baby
utters strings of sounds, repeating them with a
rhythm; and intonation, apparently for the pleasure
of making them. He cries or coos or babbles; to each
of these his mother is likely to respond in a specific
way. He cries and she tries to alleviate his

"discomfort; he coos and she comes and smiles and

perhaps pets him; he babbles and she may well
entcourage him byljoining in,imitating him in fun, so
that in turn he imitates her.

The simple pattern of interchange is enlarged as
the child begins to respond to speech in its situation.

These are the rudiments of comprehension. His
earliest response to ‘Baby, Milk’ may be to his
mother’s voice as an auditory stimulus specific to him
as a human infant. From this there will be a transition
to the time when he responds to the phonemic form
of ‘milk’ in the situation in which he hears it, the
context of circumstances, even when he can see
neither the speaker nor the milk.

While these are rudiments of meaning in what a



frameworks which would not contradict the facts
which have been discovered already.

The Generative Theories

Strictly speaking, the activities of the language
learner and those of the linguist are very different.
The former is acquiring competnce (in Chomsky’s
terms), while the latter is trying to describe,
characterize or give an account of this competence.
But the activities of the child and linguist, from a
formal point of view, can be thought of as almost the
same. It means that both the child and the linguist
are engaged in a complex task of ‘theory
construction’. The linguist does not list all the
utterances which he encounters. Instead he attempts
to formulate a grammar (or theory) of the language
under investigation, The linguist hopes that this
grammar will both account for the listed utterances
and predict new ones. Similarly, the child does not
simply memorize or catalog the utterances he hears.
He tries to use these utterances for the construction
of a (real) grammar. But the linguist is in a position
to make use of many different kinds of evidence in
determining what he considers to be the best form of
grammar, including (1) similarities among the
languages of the world and (2) facts about language
history, '

On the other hand we have no obvious reason
to believe that a child has access to such information.
What the child has at his disposal, in fact, are the
uncontrolled and defective utterances which happen
to come his way. We should also add the cultural
situations to these primary linguistic data.

The child’s responsibility is to discover from
such data the grammar of his mother tongue
(Chomsky, 1968). So while the basligi' task of the
linguist and child may be looked upon as similar, the
linguist can take advantage of larger number of facts
toward finding a solution than the child can. We
should admit that the child and the linguist are
operating in two very different ball parks.

Chomsky’s Model of Language Acquisition

The model of language acquisition which
Chomsky associates with his theory of tansforma-

tional ~ generative grammar can be illustrated as
follows:

”Primary linguistic data ——-@—- G (Grammar)

‘AD’represents a‘hypothetical language acquis-
ition device’ which can provide as ‘output’ a grammar
(G) which describes adequately the language under
investigation. Chomsky believes that the device AD
should be language- independent. That is, we want it
to enable us to learn any human language. The .
internal structure of the device AD is assumed to
constitute the innate equipment which the child
brings to the language learning situation.

It is obvious that some relevant innate
endowment exists in human beings, and needs not be
questioned. As we know genuine ‘language’ is an

Aapparent ‘species - specific’ (Lenneberg 1964) trait of

the human race alone. No other species appears
capable of mastefing a communication system like
that of human beings.

We all agree that in order to learn a (human)
language one must first be a human being - which is
another way of saying that the human being has
innate characteristics of some kind. So, the issue here
is not whether some sort of innate endowment for
language exists, but rather its precise nature, ‘the
nature of the internal structure of the device ‘D’
(Chomsky 1964) is attempted to be analysed.

Slobin (1966) refers to this mode of language
acquisition as a ‘content’ view of the AD. This means
that the child is believed to be born with the entire
set of linguistic universals (plus evaluaion proce-
dures, built-in) and that the child uses this linguistic
ability to filter the language he happens to hear
around him, Slobin himself favors what he calls a
‘process’ approach. This means that the child is not
born with a set of linguistic categories, but with some

sort of process mechanism.

Here, we are confronted with what appears to
be an interesting question with important implica-
tions for the study of language: Does the child come
equipped with a full set of linguistic universals plus
evaluation procedures or, instead, with a special

technique for performing linguistic analysis or

perhaps with a little of both? Whatever the answer to
these questions, at least three things seem certain:
(1) not all of these alternatives can be correct
or true,
(2) the matter is empirical in nature, and
(3) the correct answer, whatever it is, is not
going to be an easy one to discover.
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quate. In addition, they seem, to almost any observer
of a young child who is learning to talk, to miss the
sense of activity, of trial and error, of continual
creation on the part of the child” (Dale. 1972),

b) The generative theories claim that the child comes
into the world with some built-in system,knowledge
about the nature of language. The child, then, as an

-active participant and knowingly, “acts upon his

environment by developing” (Brown 1980) his body
of knowledge. a

In the sections to come we will discuss these
(extreme) positions. It is quite obvious that both of
the positions are far from being easily accepted.
Nevertheless they shed a great deal of light on the
complex phenomenon of LAD and there are also
possible positions in between. Now let us consider
these different positions.

Behavioristic Theories

The behaviorist psychologists consider lan-
guage as “a fundamental part of total human
behavior” (Brown 1980). These scientists, put
heavier emphasis on the outside forces acting upon
the child. To many of these scholars the development
of language was seen as the reinforcement of thought
in this direction. Of these we may name B. F.
Skinner as one of the latest as well as one of the most
prominent exponents of the function of reinforce-
ment in linguistic development. Skinner is commonly
known for his experiments with animals and also his
contributions to the field of education. According to
skinner’s theory, language learning occurs through
operant conditioning. That is, “a human being emits
a response, or operant (a sentence or utterance),
without necessarily observable stimuli” (Brown
1980). By means of reinforcement the operant is
srengthened. Consequently, if the verbal behavior is
followed by reinforecementand rewarded it would be
maintained. On the other hand, if a given operant
{verbal behavior or utterance) is not reinforced or
rewarded, or even prohidtited,it will gradually
disappear from the child’s performance. -

The genesis of language was also one of the
main preoccupations of Pavlov because of its far
reaching relationships with all aspects of human

behavior. He considered “language as the ’second .

singal system’, established by the conditioning of
primary conditioned reflexes” (Minnis 1973).

ov

“Psychologists interested in learning have, to
a great extent, moved from simple Pavlovian and
Skinnerian responses in recent years” (Dale, 1972).
It is not intended to discuss the pros and cons of the
Skinnerian model of language learning in any detail.
But it would be appropriate to mention that today
many linguists and psychologists believe that the
Skinner’s model of language behavior does not
adequately account for the language acquisition
process. The essential feature of this kind of learning
is that a stimulus occurs in the presence of a response
that it does not ordinarily elicit and acquires the
property of eliciting the response (Travers, 1972).
Such a theory fails to explain the fact that any
sentence used by a speaker in oral or written form,
may be a novel senetence — never used before by you
or anyone else. However, the speaker and the hearer
are able to comprehend and process these novel
utterances.

The modified versions of behavioristic theory
propose some solutions to the problem. One of these
is the S-S learning theory (that is, one stimulus is
associated with another). We can view language
learning as an instance of S-S learning. But such
learning would not.explain anything. Through this
theory we are not accounting for how the organism
learned to associate the two stimuli out of a great
many stimuli he is exposed to everyday. Therefore,
We should look for a model of language acquisition
which accounts for the child’s comprehension of the
linguistic input that he encounters.

Another attempt within the behavioristic frame
— work suggests that the child may acquire frames of a
phrase structure grammer. In this theory imitation
and the associations between stimulus and response
are considered to be important.

But the theory does not deal with the process
of generalization and the innovative aspect of
language use. As we know the number of all possible
utterances one can produce in any language is
infinite. Mathematically speaking, no one can learn
all these utterances in one’s life span. Therefore, a
child who is acquiring his mother tongue would not
be able to go too far and would run out of time.

We can conclude that the theories of first
language acquisition suggested by the behaviorist
psychologists overlooked the complex mental pro-
cess involved in firstlanguage acquisition process. So
we need further investigation within a framework or



to discover any astonishing new facts; rather we will

try to explain the facts. And the more we examine

the phenomenon the more astonishing it becomes.

The process of learning to talk has fascinated
parents, and other observers of children for
centuries. The nature of the acquisition and use of
language were also at the heart of the great
philosophic debate between, the rationalists (who
believed that the structure of language is specified
biologically to a great extent) and the empiricists
(who believed that language is learned entirely
through experience) during the seventeenth and
eighteenth centuries (Chomsky 1966). But empirical
studies of children acquiring language did not begin
until the very end of eighteenth century. Educators,
philosophers, and others all began to observe
carefully young children and study the different
stages of language development and the strategies
that children use in their initial organization of
language.

In recent years there has been an increasing
interest in studying and analyzing first language
acquisition process. Roger Brown (1973),

a pioneer in the field, states that:

“All over the world the first sentences of small
children are being as painstakingly taped, trans-
cribed, and analyzed as if they were the last saying of
great sages”™ (p. 93)

Recent research findings on language acquisi-
tion process make us realize more than before the
magnitude of the child’s accomplishment. And we
realize that language development, because of its
complexity, is a crucial case for the study of human
development.

Two fundamental concepts underlie the most

recent research on language development. The first
is the realization that the child does not merely speak
a garbled version of the adult language around him.
Rather, he speaks his own language, with its own
characteristic patterns. Thus, in order to get some
insight into the nature of language acquisition process
it i appropriate to study and describe the structure of
the child’s language by means of a “grammar” — that
is, an explicit statement of the patterns, or rules, of
the language. We should observe the sequence of
changes in the child’s language as he brings it into
closer approximation to the surrounding adult
language.

The second concept (suggested by Burt and

Dulay) is that the child himself must act asa linguist:
He is exposed to finite number of utterances. From
these utterances the child must extract the underlying
rules in order to use language creatively. Therefore,
from a linguistic point of view,language acquisitionis
a matter of hypothesis formation and hypothesis
testing. In other words, language acquisition is an
active process. The child continually formulates and
tests hypotheses by attempting to use them to
understand speech and also to construct his own
utterances. Such hypothesis formulation is shown

‘quite clearly in what appears to be grammatical

mistakes.

In this article we are concerned with language
development in normal children. Our description will
include sequences of language growth and some
theoretical aspects of language acquisition.

Theories of First Language Acquisition

All of us admit that the child has an astonishing
ability to transmit a large number of messages and
also receive even more messages. At the end of the
tirst year, the first word appears. A few months later,
more and more words are uttered and children begin
to use these words in combinations. This process of
language development continues and the child, by
the age 3, can understand and produce an incredible
number of utterances. Brown (1980) states that,

" This fluency continues into school age as the
child internalizes increasingly complex struc-
tures, expands his vocabulary, and sharpens
communicative skills. At sehool age, the child
not only learns what to say, but what- not to
say, as he'learns the :social functions of his
language. '

The main issue now is to explain this fantastic
journeyoflanguage acquisition, “from a cry at birth to
adult competence in a language” (Brown 1980). Asa
matter of fact, one can adopt either of the following
positions: _

a) The behavioristic position which has a
considerable tradition in psychology. According to
this theory the child is assumed to imitate just what
he hears. Parents teach their children by correcting
their mistakes. The child is considered to be a passive
participant in the process of language acquistion.
Such “passive models of syntactic development, like
imitation and reinforcement, appear to be inade-
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Introduction

In recent years, many foreign language
teachers have tried to justify the classroom
procedures on the basis of first-language acquisition
(LA).

There are also a few questions which have
occupied the minds of language teachers for
centuries. Of these questions, perhaps the most
fundamental one, is “How does a person come to
control a language?” Anyway, we all achieved this
difficult task with our first language (L,), and many
of us have gained some ability in another language
(L,) by studying it in school. The termacquisition’is
sometimes used for the former, and ‘learning’ for
what goes on in the classroom. There has been
considerable debate about whether these two
processes (language acquisition and language learn-
ing) are basically the same or not.

oA

Recent research findings' mdlcgte that probably
the same kind of acquisition we see in children can
continue well into adulthood - perhaps throughout
life. However, it is becoming clear that adults and
adolescents do have available to them at least two
modes of gaining control of a new language.

In this article we will discuss first-language
acquisition and our analysis will include the
psychologicaliand linguistic theories on which it is
based. We hope that this analysis may haVe some
implications for the foreign language teachers.

The Development of Language

The study of language development is based on
a very common, unsurprising fact that most children
learn to talk without any difficulty. We do not expect
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learner’s interlanguage changes depending upon the
degree to which target language has been acquired.
Although these studies do not include advanced
syntactic structures. Major (1987):104) has a priori
assumed that advanced learners finally eliminate
overgeneralization as well as interference. Our study
shows that errors due to subcategorization and
selectional features still persist to occur at the post-
systematic stage and create marked structures.
Notice that sentence (43) shows a syntactic transfer
from Persian. Sentnces (40) {42). (54) and (55), on
the other hand, reflect obvious cases of semantic
transfer where we may wonder at the unanalysed
intutition of .the advanced learner with regard to
syntactic and semantic interrelationships.

#

CONCLUSION

The errors commited by Persian students learning
English as a foreign language reveal certain
structural features at eath stage of learning. At the
pre-systematic level, the errors exhibit structural
features related to transformations creating simple
sentences or bound morphology (Krashen 1976
119). The influence of the learners’ mother tongue is
predominant at this stage which may be interpreted
in terms of their resort to their native language to
assist them when the demands of communication
exceed their knowledge of the foreign language
(Butterworth and Hatch. 1978: 245). At the
systematic level, the errors are symptomatic of more
marked structures generated by the rules embedding
and conjoining simple underlying sentences. Here we
observe a major shift in the domain strategy in that
the influence of the mother tongue diminishes. The
more the learner improves in the target language the
more he resorts to intralanguage strategics (Larsen —
Freeman, 1978: 131). The errors occurring at the
post-systematic level involve both subcategorization
and selectional features. These create more marked
or complex areas which are presumbaly acqisition
(Brown 1973:105). In sum, it would apear that
whereas pre-systematic and systematic errors are
manifested in the grammatical domains of transfor-
matonal rules for creating simple and complex
sentences, the errors pertaining to advanced
syntactic structures recquire a more coherent analysis
from the perspecfive of lexical specifications which
may enter into various syntactic and semantic

relationships (Brame 1979: 75: Chomsky 1982:8).
m

NOTES

M
1. Echman (1978:60) defines markedness as follows:
“A phenomenon A in some language is more
marked than B if the presence of A in a language
implies the presence of B: but the presence of B
does not imply the presence of A ““See also the
discussion of markedness by Rutherfoid (1982).
Jain has presented many examples for this

classification in the appendix of the article (208-

215).

These teachers come from different provinces of

Iran.

4. We have employed the system of description of
errors proposed by Corders (1973: 278) in terms
of omission, addition, selection and ordering.

5. The reduced language of the learners at this stage
has received various interpretations See Ander-
son (1978:100). Chomsky (1982:2) Cook (1985:5)
and Schumann (1978:270).

. Some of the erroneous sentences reported by
Anderson (1978: 100-101) are:

1. He said be sure.
2. He quit smoke
3. He think to go

7. For the observational studies of second language
acquisition. see Hatch 1978:3 -9).

8. The relevant examples given by Jain (1974:202) re:
4. He drives a scooter. '

5. He want that Hindi should be the medium of
instruction.
6. She delivered a male child.

9. For the acquisition problems involoving ask,
promise, etc. by English - speaking children see
Chomsky (1972).

10. It is possible to interpret the erroneous
sentences by the foreign learners of English in
terms of “functional deviance” proposed by
Brame (1979:75).

According to Brame the sentence John is believed
is hungry is ungrammatical because it cannot be
provided a complete syntactic interpretation.

“
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words and expressions.
{Transfer: wrong co-opcurrence of lexical itemns)

41. Since no grammatical explanation should be
told...
(Transfer: Wrong co-occurence of lexical items)

42. The teacher asks two clever students to
converse these sentences,
(Transfer: Wrong co-occurence of lexical items)

43. Here I better point out that the kind of dialogs
which are used in book.
(Transfer: Wrong complement construction)

44, Translation should be avoided because we
must get comprehension,
(Wrong co-occurrence of lexical items)

45. We should read the dialog’s new words for the
learners,
(Wrong co-occurrence of lexical items)

46. Speed reading is a kind of skill which should
be trained at school.
(Wrong co-occurrence of lexical items)

47. Students should come to cognition in this part.
(Wrong co-occurrence of lexical items)

48. This dialog has been constructed like native
speakers want to do.

(Wrong comparative construction)

49. This exercise helps the students for habit

formation.
(Wrong complement construction)

50. Try to participate most of the students in an
active role.
(Wrong verb) :

51. 1 will be very careful that every student to
repeat.
(Wrong complement construction)

52. The teacher explains the problems in stress
and intonation.
(Wrong preposition)

53. We must always use teaching aids to enhance
attention for meaningful learning.
(Wrong co-occurrence of lexical items)

54. When all learners listened the teacher says
open your books.
(Wrong reported speech)

55. I have no agreement with grammatical
explanation.
(Transfer: Wrong co-occurrence of lexical items)

56. It encourages correct habits and helps children
to become good and rapid readers.

(Transfet: Wrong co-occurrence of lexical items)

INTERPRETATION

The errors occuring at this stage may be analysed
in terms of syntactic subcategorization and semantic
selection. As Grimshaw (1977:279) has argued the
combinatorial properties of predicates and their
complements can be explained in terms of two sets of
co-occurrence  restrictions. Subcategorization
expresses restrictions between predicates and the
syntactic category of their complements. Semantic
selection expresses restrictions between predicates
and the semantic type of their complements.
Subcategorization and selection impose well -
formedness conditions on different levels of rep-
resentation. The verb wonder,for example, takes
questions but not that - complements. The verb think,
on the other hand, allows that complements but not
questions. Thus sentences (39), (43), (48), (50) are
ungrammatical because of improper subcategoriza-
tion. We can also observe certain incompatible forms
in terms of selectional restrictions such as. to tell new
words in sentence (40), to converse sentences in sentence
(42), to have agreement with grammatical explanation in
sentence(54)and to encourage correcthabitsin sentence(S5)

The acquisition of English advanced syntactic
structures has been studied by many researchers. The
conclusions of these studies show that fewer
problems were encountered by the learners in the
mastery of simple syntactic structures than in more
complex sentence formation. For instance. Anderson
(1978: 97) found that gerundive complements
preceded by prepositions complements with perfect
tenses and poss-ing complements were the most
difficult structures for the subjects of native speakers
of Puerto Rican Spanish ranging in age from 17 to0 39
years®. Similarly, Bongaerts (1983: 179) reported
that the verb ask constituted the most difficult
category for the Dutch subjects to acquire.” Pain
(1974: 202) also presented many examples violating
lexical and grammatical specifications of English
which were produced by Indian adult learners.t The
errors committed by ourlearnersat the post-systematic
stage  attest to  similar  syntactic  and
semantic problems.’

As we stated earlier,foreign language acquisition
proceeds chronologically with each stage having its
own structural features. Along the same lines of
argument, Taylor (1975:73) and Larsen -Freeman
(1978:131) have remarked that the character of the
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go ahead.

(Wrong complement construction).

28, The tea is too hot that T can’t drink it.

(Transfer: wrong complement construction}
29.1do not let him to study tonight.
(Wrong complement construction) .

30. When he was a boy. he used to playing football.
(wrong complement construction)

31. I buy the book if I have money.

(Transfer: wrong conditional. Real conditional
for unreal one)

32. They are snobbish since they have moved into a
new apartment. -
(wrong tense)

33. We enjoyed to read that novel.

(wrong complement construction)

34. I was tired. So my friend was
(Transfer: wrong word order)

35. The coffee boils too long.

(Delection of the perfect modal aux must have and
wrong main verb)

36. T heard him went down the stairs.

(wrong tense in the subordinate clause)

~ 37. It is something wrong with this typewriter.
(wrong subject: it for there)

38. He said he can solve the problem.

(Wrong sequence of tense)

#

INTERPRETATION

The errors committed at this stage may be
analysed in terms of the syntactic features related to
transformational rules which are employed to join
propositions underlying two or more sentences to
produce compound or complex sentences. These
transformations are also uequired when one string is
embedded into another as a dependent clause
(Roberts. 1968: 117).

Of primary interest are two observations at this
level. First. the reliance of the learners on their
mother tongue as a transfer strategy diminishes to
some extent. Instead, the learners seem to resort
more persistently to intralingual factors (Larsen-
~Freeman, 1978: 131) and creative construction
powers(Dulay and Burt. 1974: 253) in their foreign
language learning. Notice that the use of the aux did
in the embedded interrogative in sentence (26) is an
obvious instance of overgeneralization by virtue of
the fact that the learner has learned interrogative

patterns with did in matrix sentences at the previous
stage. The use of present perfect with since in
sentence (32). the use of it instead of there in
sentence (37). the placement of it after the particle in
sentence (24)and the use of to — complements in
sentences (29), (30). (33) and (36) may be
attributable to the same process. '

Secondly in contexts where transfer occurs the
learners may attempt to map the deep structure
properties of their mother tongue into the surface
orders of the foreign language as the sentences in
(22), (28) and (34) attest. Notice specifically the
resumptive pronoun of the relative clause in sentence
(22). The problem of Persian learners with respect to
English relative clfuses has been independently
observed by Cook (1973: 18). Schacter (1974: 208),
Gass (1979: 335) Tarallo and Myphill (1983:61), and
Major (1987: 65). As Major has argued, English
relativizes Nps from all of the positions without
leaving resumptive pronouns whereas persian can
relativize from only the subject position without
leaving a resumptive pronoun behind.Consequently,
relativizing from the positions which do not leave
resumptive pronouns behind in English involves
more syntactic - complexity for persian speakers.
Notice that the subjective who in English is that in
persian. the objective whom is that +him, “the
prepositional object with whom 1S that +with +him and
the possessive whose is that +his.

In general, the rules for creating complex
sentences seem to pose more problems than the
insertion of “bound morphology” (Krashen 1976:
119) as we observed at the pre-systematic stage.
Pedagogically speaking, these complex transforma-
tions place the learners in a dilemma where they fail
to interpret deep and surface elements of the basis of
language internal facts (Cook 1973: 26).
#
Post — Systematic Errors and Their Structural

Features
ﬂ

The last set of errors which we will consider are
those which occur during the post systematic period.
Some illustrative examples from our corpus which
contains 750 erroneous sentences collected from the
teachers written examinations are presented below:

36. After this step ask the class listen carefully.

(Wrong complement construction)
40. 1 will ask some of the students to tell the new

@
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10. They have gone yesterday.
(transfer: Wrong tense)

11. Where he went?

(Transfer: Wrong verb and Deletion of aux did)

12. Why you don’t open the window?
(Wrong word order)

13. They should to go.

(Wrong verb form after mod).

14. We live here for many years.
(Transfer: wrong tense)

15. My brother has ten years old.
(Transfer: Wrong verb)

16. I am afraid from dog.

(Transfer: Wrong verb)

17. Reza lives in 320 Keyvan' street.
(Transfer: Deletion of plural § and wrong prep-
osition)

18. There is not no book on the table,
(Transfer: Double negative)

19. How many you need?

(Transfer: Deletion of aux de)

20. The teacher is behind the table.

(Transfer: Wrong preposition)

m
INTERPRETATION

M

The errors committed at this stage may be
interpreted in terms of certain structural features
based on transformational rules such as addition
inversion, insertion, etc. These are the rules which
mostly operate on Kernel Sentences or simple
underlying representations (Roberts, 1968: 227).
This stage may be roughly equated with Krashen’s
model of performance (1976: 119) where “redundant
elements” are missing. Stated differently, these
movement transformalations constitute the major
differences between English and Persian.

A simple comparison between English and:
Persian shows that both languages possess syntactic
devices to express the existence of entities. In Persian
this materializes as Np + Loc + Vbe. Having slightly

modified this order as shown in sentence (2}, the
learner should learn two more derivational rules,
namely, Np-movement and there-insertion in order
to produce the existential sentence: There are two apples
In the basket (Jacobsen 1986: 152). As another
example, consider the interlanguage interrogative:
where he went in sentence (11) which corresponds to the
pattern used in Persian.Besides wh-movement, the
rules Do-support and Inversion are necessary to
gencrate: Where did he go? (Jacobsen 1986: 225). These
English patterns are, we assume, marked structures
which are difficult for Persian learners at this stage
and must be learned as language specific facts.

In addition to these structural features. interfer-
ence from Persian can be considered a major factor
at this stage confirming the hypothesis that adult
learners of a foreign language rely heavily on transfer
Strategy at elementary stages (Taylor, 1975: 73). As
interpreted differently by'Selinker (1972: 219). the
learner has a meaning to ‘convey, but the desire to
express meanings at this level results in a strategy to
reduce the target language to a simple system.’

Systematic Errors and Their Structoral Features

M

Having analysed some errors committed at the
pre-systematic stage, we will proceed to examine
some erroneous sentences produced by the learners
during the systematic period. These illustrative
examples are extracted from a sizable corpus
containing 2500 erroneous sentences gbserved in the
learners’ written examinations and homework
assignments.

21. I attended in the class yesterday.

(Transfer: Adding the preposition in)
22. Mary is the girl that John married with her.

(Transfer: adding the resumptive pronoun her and
the perpostion with).

23. They know each other since childhood.

(Transfer: wrong tense)

24. She picked up it.

(Wrong position of the article),

25. He brought up and became a young man,

(Wrong voice: active voice for passive voice)

26. 1 don’t know why did he do such a thing?

(Addition of the aux dd in the embedded
question)

27. In spite of the war, the government succeeded to
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notes that this is a «speculative account» of the
process involved «highly simplified» as well.!

Another classification of erros is presented by

Jain (1974 : 189). The author classifies errors into
systematic. asystematic and unsystematic.
Systematic errors are characterized as those which
follow definable patterns. Asystematic erros, on the
contrary, do not exhibit a rule - patterned system.
Besides these two types of erros, the learner like the
native speaker may commit unsystematic errors.
They are the slips of the tongue caused by
psychological conditions and - or physiological
factors.’ ‘

With respect to these highly abstract classifica-
tion of errors. we may raise three fundamental
issues. First, the classifications do not explicitly
indicate the begining and the end of each period.
Secondly, the problem may be further compounded
by the fact that we do not know the structural
features associated with each stage much less of their
relative degree of difficulty As a consequence, we
will not be able to estanlibh a foreign language
acquisition index of development as the need is
expressed by Larsen - Freeman {1978 : 127) Finally.
this sort of abstract calssification does not readily
lend itself to an effective pedagogical plan because
error analysis, according to Sridhar,"was primarily
conceived and performed for its feedback value in
designing pedagogical materials and strategies.”

Based on the trilateral classification proposed
by Corder, we attempted to match the periods with
three sequential stages of teaching English as a
foreign language in Iran as shown below:

Table 1
Matching Corder’s classification systems with diffe-
rent stages of Teaching English in Iran.

information about a new language system.

Having been exposed to English for three
years, the students at senior high school and
university levels (16 - 22 years of age} continue to
discover the form and function of the new system.
We categorized these two stages into one system
because the learners performance characteristics
indicate that they attack the acquisiontional process
in similar ways. Furthermore, their interlanguage is
essentially incomplete and in the state of flux.

" The English teachers who participate in the in -
service training courses represent differnt age groups
and are, on logical grounds. supposed to have
discovered the form and function of the new

‘language system. Nevertheless, they show inconsis-

tency in certain grammatical areas which may be
explicated in terms of syntactic and semantic criteria.’

Pre-Systematic Errors and Their Structural Features

1 | Pre - systematic | Junior high school

Senior high school and uni.

Systematic ,
2 (%Y versity

English Teachers in - service

Post - systematic .
3 y Training Courses.

The rationale lingering behind this matching -
model may be explained on the grounds that the
learners at junior high school (13 - 16 years of age)
are exposed to English as a foreign language for the
first time. This period lasts for three years during
which the learners attempt to acquire the basic

Some of the representative errors pertaining to
the pre-systematic stage together with their structural
features are shown below. These are extracted from
a sizable corpus containing 2300 erroneous sentences
produced by the learners in their written examina-
tions and homework assignments.

1. She go to school everyday.
(Deletion of third person S)
2. Two apples are in the basket.
(Transfer: Deletion of there)
3. He ate water.
(Transfer: wrong lexical item)
4. He is doctor.
(Transfer: Deletion of indefinite article)
5. They are doctors?
(Transfer: Intonation for inversion)
6. I studying English.
{Deletion of the aux am)
7.1 have some book.
(Transfer: Deletion of plural S)
8. Did Mary went to school?
(Wrong verb form)
9. My friends are student.
(Transfer: Deletion of plural S)

#
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In the literature on error analysis several
classifications have been proposed with respect to the
nature and types of errors occurring at different

stages of learning English as a foreign language.

Because of the abstract nature of these classifica-
tions, .we set up a matching - model whereby

Corder’s three - term classification (1973: 27) is.

matched with three stages of teaching English in Iran
namely: junior high school, senior high school,
university and English teacher’s in - service training
courses. The main purpose of this matching model
was to specify the structural features associated with
each stage. The attested errors reveal two significant
observations. First, it appears that foreign language
learning follows an ontogenical model {Major. 1987:
101) in that the beginning learner will transfer his
native language patterns to the target language
because of his inadequate knowledge of the target
language.[As the learner continues to learn, the
system of his inter-language alters as well. Secondly,
the areas of difficulty associated with each stage may

be predicted from marked relationships as discussed
by Echman (1987: 61) in that the areas of the target
language which differ from the learners’ native
language and are more marked will be difficult.!|The
marked cases then must be learned as language
particular facts(Van Riemsdijk and Williams1986:136)

The literature on error analysis abounds in
various classifications with repect to the nature and
types of errors committed by the students learning
English as a foreign language. One such classification
is proposed by Corde (1973:271) who classifies errors
into three types: pre — systematic. systematic and
post - systematic. Corder argues that during the pre -
systematic stage, the learner gets most of the things
wrong. During the subsequent systematic stage the
learner begins to discover the system of the target
language, testing out various hypotheses. The last
stage is characterized as the period during which the
learner would discover the system. but he “is
inconsistent in the application of what he has
acquired With regard to this classification Corder
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