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“Governor Rockefeller’s showing will give his
candidacy badly-needed sparkle and credibility”
[Evening Standard I May 1968, 1/1); “The motelis the
perfect image of American society,” said Malcolm
Muggeridge, back in the capital after another wildly
successful speaking tour of the United States’ [Evening
Standard I May 1968, 7/5]; “‘Perhaps Big Brother was

merely getting rid of a too popular subordinate” |

[George Orwell, Ninéteen Eighty Four, 1949,
Penguin 1954, 40}; “Meanwhile, the English summer
pursues its usual fascinatingly unpredictable course®

[Evening Standard 3 June 1968, 10/3]. . )
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“Golden Boy: Oiten heralded, finall'y impbrted,
Clifford Odets’ Broadway musical” [Observer 2 June
1968, 21/7; and manner adverbs alsomaybesotreated:
“... a tray full of finely-sharpened pencils’ [Gavin
Lambert, The Slide Area, 1959, Penguin 1963, 9];
“Therest is sentimental gush carried along on waves of
Romberg’s. sweetly swelling melodies’ [Evening
Standard to June 1968, 4/6].
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communist-infiltrated . mother-dominated

(= ‘infiltrated by communists’) pOverty-stricken

frést-bitten rat-infested
hén-pecked récket-assisted
fee-bound self-appointed
man-made self-taught
maéon-struck sin-baked
moss-grown tailor-made
(=moss — Overgrown) windswept
m6th eaten
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crést-fallen (cf: the crest is (has) fallen)
chép-fallen
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colour fast(cf: the colour is fast)

fancy-free . héart—Whole
féot-loose héadstrong
féotsore thréadbare
héart-sick top-heavy
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éye-catching
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héart-rending
ldw-abiding
péinstaking
récord-breaking
self-propelling
self-sacrificing

clean-shaven ° new-laid
close knit . newly wed
deep-set quick-frozen
" far fetched ready made
first-bron rough-hewn
fresh cooked - . well dressed
half-baked widespread
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bomb-happy séasick
cdmera-shy snéw-blind
6il-rich (as in oil rich millionaire) travel weary

pinch druqk wiéter-soluble
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4ir-borne - paper-bound
armour—clad - shép-soiled
b6mb-blasted stone-ground
drﬁgjinduced spéil-bound
gin-soaked spéon-fed ',
hand-picked stér-spangled
jet propelled time-honoured

shop sailed , seasick .air borne
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brim-full
night-blind
world-famous
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counfry-bred hell-bent

éarthbound home-brewed
factory-packed London-trained
héart-felt night-scented

heaven-born world-renowned
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crystal clear (= ‘as clear as crystal’, jet black
ie ‘as clear asit is possible to be’)

paper-thin
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Frénch-speaking
Gdéd-fearing
habit-forming

self-winding
side-splitti'ng
tfme-consuming
héir-raising time-serving
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gérm resistant self congratulatory
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air-conditioned hldebound
brow-furrowed tip-tilted

héart-broken téngue-tied
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‘The ironic, cruel compassionate exposition of
the everyday life of the English middle classes..,’
[Observer 28 April 1968, 28/3]; ‘Into this much-
admired pantheon of under- andover ground heroes...
Krim, eager for The American Experience, muscled
his humble-surly way’ [Sunday Times 5 April 1970,
31/6).




day long skin-tight
knee-deep shoulder-high
lefe-long . waist-high
skin-deep world-wide
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iccident prone(="prone to accidents’) power-mad
bi6odthirsty ( = ‘thirsty for blood’) préiseworthy
class-.onscious plrseproud
délour-blind rent free
hémesick - self-sufficient
penny-wise wéather-wise

pound-foolish ,
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candl-built (= ‘built for use on a canal’}

capécity filled (= ‘filled to capacity’)

diamond cut (= ‘cut like a diamond’)

mother fixated (= fixated (having a fixation on) one’s

mother’)
safety tested (= ‘tested for safety’)
séx linked (= ‘linked to sex’)
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broad-leaved open ended

pitch dark

daisy fresh

dirt-cheap razor-sharp
feather light rock hard
fire-hot sky high
ice cold snow white
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brand new dog tired
cock-sure stock still
dead beat stone deaf
dead slow -
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freezing cold (=A ‘cold enough to
freeze’, ‘cold enough to cause  shocking pink

(something) to freeze’) drunk

hopping mad wringing wet
fighting yawning dull
roaring } scalding hot
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ash blond midnight blue
blood red nut brown
bottle green peacock blue
brick red pearl grey
grass green sea green
lemon yellow skyblue
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@dy-striped (='‘having candy stripes’ or ‘striped like
candy’), deep-rooted (= ‘having deeproots’ or ‘deeply
rooted’), sugar-coated (= ‘having a sugar coat’ or
‘coated with sugar’). Cf alsochécolate-flavoured, rist-
coloured, colour-prejudiced; ‘Last week’s Talkback...
for example, notched up 100 per cent in answer to the
question “Are the British colour prejudiced?” ’
[Observer 17 March 1968, 32/5].
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parry-polmcal( = concerned with party politics’ )
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_catch-penny lacklustre-
bréak-neck télltale
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throatrazor

all-time middle class
bare-back old hat
floor-length old-time
frée-lance one-horse

“ full-scale white-collar .
long-range
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“Three new shirts...
among the shirt-needy’ [Evening Standard I1 January
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cross -grained quick-tempered

good-natured
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clear- big :
level- Yheaded faint- hearted
wrong- warm-
pig- ‘ . chicken-
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hére- evil minded
sharp—- hlgh'
dég- } eared narrow
bright- o
dlmond ' dim-
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bull-necked short-sighted -

double jointed
lantern-jawed

straight-faced
sure-footed
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which were afterwards distributed

loud-mouthed tight-fisted -
.pigeon-toed tight-lipped
raw-boned wasp-waisted -
round-shouldered web-footed .
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w(atercress and brooklime long-streamedonthccurrent
... He settled and roosted on its slender perch. till it
bowed beneath him... not one inch of him from toe to
crown that was not red-prickled and blood-gashed, the
skin to his body being ragged and flapping and
thorned, the tattered cloak of his perished skin. He
arose death-weak from the ground to his standing for
the recital of this lay. [Flann O’Brien, At Swim- Two
Birds, 1939, Penguin 1967, 66-7]
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2 Jocket - assisted , jet - propelled. drug - induced
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raule
content-addressed, hardware-detected, implemen-
tation-defined, machinc-independent,  pattern-

sensitive.
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[Lunar Module]. We’d like to use as little as possible’
{quoted in Sunday Times 19 April 1970, 13/8]. |
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1-Leech
2-Lees

on earth: ‘We’re at this time water-criticalinthe LM -

1970, 15/3); “The first [thing] was to reorganize Appa
which he performed by wholesale and eagle-sudden

dismissals’ [ibid. T1/3].
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... Younger women in .. thin floral dresses
clinging with innocent voluptuousness to their long
American thighs, sporting generous, elastic-lipped,
perfect-teethed smiles as advertised by Mary Tyler
Moore. Children were everywhere, band-box neat,
fashion-plate cute, as if newly unwrapped around the
corner from cellophane boxes. [New Statesman 26
April 1968, 244/2)

... he was palsied of hand and foot and eye-mad
and heart-quick and went from the curse of Ronan bird-
quick in craze and madness from the battle ... For itis
thus that Clen Bolcain is, it has four gaps to the four
winds and a too-fine too-pleasant wood and
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The Japanese soldiers committed hari - kar.
He fell forward onto the sword during the hare -\irf act.
St Shims sy 3 53k o) il 4 g 32 b 51 oS Tycoon
I L
The p'resident of the company was a business tycoon.
s ol glte NS 1, (e) gung-ho
a gang ho military outfit

The children were gung - ho about
learning to ice skate.
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: The coiffure of the lady with the round face
did not flatter her facial features.

4. laissez faire

Joe (g 5

The laissez faire policy of the government ..

allowed the company to expand their
market. : '

Our laissez fafre attitude toward foreign affairs
kept us out of the war. °

5. raconteur

e, Ji .
The racontenr entertained the audience with
his hilarious stories. _

Red Skelton was well-known as a pan-
tomimist and a raconteur.

6. potpourri
(French and Dutch)

PUSRICSL I Y P R

For dinner she prepared a potapourri made
from last week’s leftovers. '

A potpourri of short stories were included in
the textbook.

7. avant-garde

Jesls 5 2
The French director was an avant-garde in the
film industry.
During the avant-garde film the audience

yelled out responses to the lines of the
actors.

8. piece de résistance

Roast duckling was the piéce de résistance
of the meal.

During the concert, the piéce de résistance was
the William Tell Overture.

9, passé :
wl K g ol

The philosopher’s ideas were new and
refreshing ten years ago, but now they are

" passé. '
Hula hoops are passé.
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Word from French

1. téte A téte
One could tell by the way they sat with their
heads together that they were involved in a
téte & téte. '

I would like to have a téte a t21e with you to
discuss a very personal matter.

2. esprit de corps

c_gj_.'.a C..:l,:...n 3 Ve bl uaL..a-‘
By the end of the season the Little League
team had established an esprit de corps.
In our company, the department with the

'MOst esprit de corps aiways seemed to have the
best work record.

3. coiffure

» Al
The movie -star’s coitfure became popular,
and everyone tried to imitate it.

AL



15. metier
(from Latin through French)

Being a pianist is Liberace’s metier.
I hope that going to school will help me
discover my metier.

16. svelte
(from Latin through Italian through French)

Pl i sedeiS

The svelte model looked chic in the
sequinned evening gown.
Jariet had a graceful, svelte frame.

*17. ptomaine
(from Latin through Greek through Italian)

LﬂL.‘li Al >
The dead animal’s corpse was tested for its
ptomaine content.

The old man became very ill from ptomaine
poisoning after eating the decayed food.

18. impresario
(from Latin through Itahan)

DL L P ;,!:;)\S

The impresario put together a breathtaking .

program.
The ballet company consulted the impresario
for their schedule of performances.

19. ad nauseam

(Latin)

Yok Sl ol pae 16 S o
The chatter of the ladies next to me
continued ad nauseam.
The man’s boastful remarks seemed to go
on ad nauseam.

20. ad infinitum

(Latin)

wlgh o s g aa ;CLR:Y
Theboring lecture seemed to go on ad
When Hank told me of his endless
problems, he gave examples ad infinitum.

q

10. faux pas

ol r.ﬁ ‘
Nancy’s unkind remark about Duane’s
ex-wife was a faux pas.

Mark committed a faux pas when he wiped his
mouth with his shirt sleeve,

Words from Latin and Greek

11. cuisine
(from Latin through French)

oo paie ik (g5l (gt
The Wienerschnitzel was prepared accord-
ing to Viennese cuisine.

Salem’s new restaurant offered a Northern
Chinese cuisine.

12. milieu .
(from Latin through French)

b g

The intellectual milien of the university made
the campus an excelient site for the lecture
‘series.

The country club settmg provided a
glamorous milieu.

13. rapport
(from Latin through French)

-”_,:J' ‘Ll,:Ji,

The outstanding speaker established a good
rapport with his audience during the fxrst few
minutes of his talk.
Sometimes the quality of the rapport between
teachers and students can determine how
well students learn,

14. Protégé

'. (from Latin through French)

s 8L sl

The professor’s protége was a graduate
research assistant who visited our class
occasionally.

The artist’s protégé learned the technique of

working with water colors.

ol el 2z, ¥
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Words from German
27. Wunderkind

iy 0l s 4 e
Despite all her handicaps, Helen Keller
proved to be a Wanderkind.
The twelve-year-old boy who enrolled in

the engineering program at our university
was a2 Wunderkind.

28. Weltanschauung
tLt.:.'.h‘ 30 3 U‘C-L.:.a'-l 3 UA"‘“ 2

Hitler's Weltanschanung was quite different
from most of his contemporaries.

My weltanschauung allows me to see the -

world as a beautiful place in which to live.

29. Lebensraum
S5 T g i
The Germans expanded their Lebensraum by
conquering neighboring countries.
The  additional
economic conditions,
30. blitzkrieg ‘
S0 das AT 8y das
Out of five hundred troops, only twenty
survived the biitzkrieg.
The blitzkrieg brought the fighting to an end
quickly.

Lebensraum  improved

31. poltergeist

*Sgrry*"' oy e b ‘J-":—‘-Jrﬂ’-"gu—"u
The strange noises that kept us awake
during the night were attributed to the
resident poltergeist.
Doors creaked and stairs squeaked, almost
as if a poltergeist were present.

32. Angst

ety b ala JUS w51l bl
Sometimes people who are faced with major
life changes experience Angst.
Angst is a feeling that often accompanies
depression.

33. spoor
(from German through Dutch through Afrikaans)

AN ol Y 3 s b 2,

21. supercilious

(Latin) )

3 ,II o g3 el S5
Leo’s supercitious remarks made us resent his
haughty attitude.

Even though Norma excels in many areas,
she does not exhibit a superdlious attitude.

22. sagacious

(Latin)

PSR PP BN
The counselor’s sagacious Temarks reflected
his wisdom.

We usually think of older people as being
more sagacious than younger people. :

23. persona non grata
(Latin)

e L

The door-to—door salesman was a persona non
grata when he called too early in_the
morning.

_ 'The bill collector was a persona non grata when
he attempted to do his job.

24. bucolic
(from Greek through Latin)

JL—;-.J 'L!"_'-’L:"'-,-’

The bucolic painting depicted an English
countryside.

The bucolic was a shepherd.

25. talisman '

(from Greek through Arabic through French)

b

Nathan Kept the talisman by his bed to protcet
him as he slept. A

The talisman was purported to have kept
away the evil spirits.

26. gherkm
(from Greek through Polish through Dutch)

723 Se S s

The young child picked the gherkin from the
garden and carried it to his mother.

~ Alice took a gherkin from the pickle jar and
sliced it for use on hamburgers.

The spoor left by the animal led the hunters

A



39. jujitsu
(Japanese)

Charlie, who had always been interested
in wrestling, took lessons to learn jujitsn,
Using his knowledge of jujitsu, the weaker
man was able to defeat his stronger
opponent during.the wrestling match.

40. kowtow
{Chinese)

I prefer not to kowtow to anyone.

The followers of Buddha kowtow to their idol -

to show their reverence.
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q

to their game.
The natives spoor the animals they hunt,

34. chic
(from German through French)

330 e Ay o Se
Claudia’s clothes were chie; she always wore
the latest style.

Her chic hairdo made her seem older than
she was.

Words from Spanish

" 35. barrio

(from Arabic through Spanish)
bbb Jona
Manuel and his family lived in that barrio.

The barro where they lived was twenty miles
north of Mexico City.

36. incommunicado

(from Latin through Spanish)

S § s
The hostages were held incommunicado for 100
days.
The writer preferred to remain incommunicade

as he worked on the final chapters of his
book. '

37. arroyo

(from Latin through Spanish)

S —
We saw the dry armroyo from our small
airplane.
The amoyo was the boundary between the
two ranches. : '

Words from the Orient | -
38. Bushido (Japanese)

Because of his adherence to Bushido the
warrior gave his life for the cause.
Warriors who practice chivalric codes such
as Bushido are diffical foesto overcome.

»
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untie, unintesting; presuppose, '

premarital; desegregate, decentra - lized; reconsider,

rerun
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Overact, overweight; understaffed, undergo; extraor-

dinary, extrasensory; counter-productive, counter

revolutionary
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insufficient, illogical, immovable irrelevant; conform,

compatriot, cooperate, collateral

* 0 gy
S bl e sty § gl b o5 el 551 4
3 3 p S g ailis 00y e adta  gli] By
B PNTIRCSRTS W F-3C B PSVI L 6 S0 R TSP B Fo
LTSS SR P P PR HPRIM o WP TGRS PSR R
SIS 4y oh S 35 o | a3l i385 48 (905 gy b pa
055 K b3 g ek ) 4alS gl i T 3 42 wil) TS
< Lii'\l,.ut),.uL. w2ty Sl & g (53U el K1 g5y
aile 3,8 gn S alS SR 53 aan S 3)ls o i
(response,responsible ,res.pionsibility,res;:onsibilities);
i Bl 5l ;000 5 lellie 2 8 Ul 4 5
e 8l e W0y glae S Ly ap e PSPl
JURCE) FSUNFS D T R VY- b T AW P VR PR PR W
(2ol lina 4y Slieo 51 32t Jlail p3€0 5 250 8 saSy
b g €oyn Shiae 4 Dlio L ai, K 4 eSS 5 o)
il (oo y b sl 31 Go20) bt
Magician, goifer, orphanage; survival, replacement,
migration; independence, ugliness, sanity;

— |
Li> 45 551 3

¥ s
253 3,50 O

Forem aboss 1 Jnas 5 5o90s ol ) dlia
LCCWRP B TER

w2, sl el 5 gl

|

P UYL VI IPPRROP N IS { S D7 N Wy 4

o Ll ot i g 5 o g o338 G 1313 (25 (5900
oy Conadl 3031000 pan ay a8 51, 5 5 s calie
o S g3 geib i ) o 0 J g (S e 7 S
PO I U o R Y TP YCRRT A | PRPR LA T
s Sl o O &Y e Jee ,.la;..g;l.,._..:

e 4 g h g o 05 S5y S ST g 08
T PR YU+ P I

iy il 39,5 Vg 81 pla3 il 3 b 5
S dard e S K i

el o mn 335 ek SN A Y

e — i JSite DAL ) o gt G i — ¥
LT 5l 4 — a8 g il K i 51 G bl 8 LIS
158 4 0l 5 15 et g )b e B 4y 2 g RS
pace s s 3500 Jisia 0l el 5510 4 o 7 o o5 ool JS

1)l 5315 4 S8 (g 5 w2 53N S b5l e S

) e JS oy 2S5 Ll el ot i

et b G pal s 55 o5 (P Ay S 01

e Sl

_ U ast
‘-,.sc.a-.\.-.;t._«st_;mu;_w,,,.,;;,u,iuzu,_,m
TN IR - T 1] A P WY, PR DY SO [ S g
et 5 il y i S st A (Sline g 4y 4555l

-M-- ;

Yy



;
SR 3 K5 a0 o s o b daml e nie
4S5 Comsloi s ADlACKDIT usle 5,055 50 5 aie 33 o (pline
! 2 45 Camso S APAPLICHP L (L5, ann &) Ak o sl
S35 olobslya 5148 cud laab fanmail | 5y, 0 S, izl
P Y51 P B PRI K S DV Wy (s ma)
Wl Wt S s Ay Jai b ailol G e 5 e

take off, drop out, die hard
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downtrodden, hair - raising, housesick, carefree
390 Fde el S 55l S Sae Jad LS e LS
to blacklist, to pigeonhole
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' Slosd Guda hioy
brain waéh (brainwashed ) 3} sz
spoon feed ( spoon-fed ) 3\ s
spell bind , toilet train
ways , times, where, time ;, yoa gl S 51 ud OS5
sideways, everywhere, sometimes :.:l. .ul.c.iL': S
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fall (He had a fall, He’s going to fall)
run (the show had a long run, run along now!)
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(demand, move, Jai | (table,cloud, paper) o Sy
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She put it on the table; they decided to table the
motion. Clouds drifted across; Don’t cloud the issue.

(e 5 ol 31 G2} i
patronize, glorify, activate, gladden
(e 5 b iqul 51 ) Clao
beautiful, mindless, trendy; readable, moving; sickly,
reddish
(Che 5 Jai aual 51 3ot} 2y
homeward, nightly, clockwise; laughingly, invisibly
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noun Verb
préject projéct
insult insilt
récord record
conduct condtict
adjective verb
dnimate . &nimate
séparate séparate
méderate mdderate
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U e e Sk 3 S S
someone who drives a cab: a cab driver; someone who
~ has dropped out: a drop out
Sline 5 3ty 3 2 g 3 a5 Lzl L B ] gy 5 5] 0 51—

Ay i 1y Sl

He was happy when 1 left — I was unhappy when he
left. He still liked his wife — He still liked his exwife.

!
He didn’t play well. He wasn’t a good player..
Please introduce me — I need ar introduction

L..'\...h‘_’.'n.yulJ_,p'l 'IJ)*L’-.SJ‘.SIL‘)L’-L-ULU)JUJJLM‘J—
+[’""‘J"-““+["“:JL'.leE)J‘J'!Jl&‘L"?H‘J\‘.J"‘JUL;J‘
e, TS A1 501 8 il 42l i i (md + b 5 o

P
The white House is a white house.
Some grandmothers are grand mothers.
A baby doctor is not a baby doctor.
The earthquake made the earth quake.
L.u s S .

s D CJ""‘“" o83l 6,—5‘) sk 4 a3l o A
_,.... A;II)'I u‘))‘lu-'h a“ Ul_,;g’a Ag ‘_....-'l PR

u'l_),._a‘u.a'l:draba)bw}l—v\_nc-éyU:Jgr.hll_)_
...'h‘a.\.n'l_,:-

They attended a concert: they went to a concert.
After his illness, he recovered quickly: he got well
quickly.

I’'m going to telephone you: I'm going to call/ring you
up.

She had stage fnght she was afraid of going on the
stage.

:_\;LJIQ;)L‘,:-QVL,:-)JC-DBOJ)"GJ‘J‘_ﬂnﬁ'u:-;_t

lick{a)eat(b) runone’s tongue over(c)play with{d)enjoy
hurry(a) go fast(b) come back(c) drive carelessly(d) be
late

bus stopa) a bus which often stops(h) a garage for buses
) a place where a bus stops for passengers(d) an
accident

51 e a0l (glian by 48 e oKy 51 LIS 10 8 s Y

{a) run the tongue over(b) get through with(c) put on
" one’s clothes{d) think about something again

[

He needed a piece of paper; She wanted to paper the
walls of the new room.

He demanded higher wages; There is no demand for
that sort of thing. Please move along; that was a clever
move. They waited an hour; We had a three —hours
wait.

s JW8 5 o5 s Toh s (st (158 5 ol o)

’ )E}AJU),DM”'IJJJUL:;LSJL‘JMu‘_’UAJJA-wL

PREIEE )L""’ Sl 5305 pmal S (5 aisy a1, Sl
anad J gana
“~ g.,L....,t,,L., IR QAT PP IR O oY
3] -*-')l—f- Lasr N 4 Jud O 00
to condition, L to caution, to function, to station
’ to remainder, to position,
I 3t S el D) g0 ay Jasi DL Gl plamy
sl

" onthe go, another think, abigdo, adifferent make, the

haves and have-nots.

‘-“o:f?
]JF“HMU‘“‘J&“‘JMIF U]J)"‘u“"b)‘
_L.J'Ln .h_,.m )J'IJL:'
dark: darkness; rare; rarity _
:..\:.JL. !.......1 BIY d'h..a
mist: misty; space; spacious .
type: typify; slave, enslave
- :&}Ai J“ 45 ‘-‘L‘..m‘ 3
creat: creation; teach, teacher
B 1w S S 4o
careful: carefully, simple, simply
o 3} S Jlil
bright: brighten; stable: stabilize
a5l S Gle
assume, unassuming; wash: washablc; produce:
productive
' obS 5 )1 S glhe 4

English teacher: a teacher of English homework; work
to be done at home -

Yo



XS o sk a5 4 ol 5 S5 Y )
Dyt e SIS A5 s sl ol es ae
:.ES J\f;) 1) j.j J_’;J‘
:Bread? You eat it.
A book? Youreadit,
Chalk? You write with it,

Letters? You don’t answer them.
A car? Youdrive it.

S A8 r ki (43 53 8] gt SN N p 3590 A
.\uLI 3}
A book? You read it. You openit. You study it. You
take it back to the library.
A job? You look for it. You like it. You haté it. You
quit/ leave it.
PUETL Bl 538 Jlow b eindd o o bS]
St S iy S g el 45l e S o ) ) e
DS it Skl ap S
Paper? (student); chalk? (teacher) letter? (postman)
airplane? (pilot).
Car? (street, road, garage); horse? (stable, farm);
landlord? (apartment/flat); money? (bank, shop,
pocket).
o N PUL ULV VICH B FP RIS SPIPE I
ou-\s_,qu)a.a_,;)}-a\.i;..l:;_,-Jl.:-UAh—_,’..-_',‘dl:.-'v;a
h&-l)hls&ij_jw 6_,;.:;1‘4{‘311:‘6.‘!)‘3.\”_’ ‘_gIA.JS j_J.
blue, red, cold. green; stone. flower, tree, grass;
hearing, seeing, touch, understanding (thisitemcanbe

answered in two ways: by form or by semantic area;
yell, choke, scream, shout.
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a. The doctor were not hopeful, butby the nextweekhe
had — his illness.
b. He was still weak, however, and his wife in sisted on
— the party.
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wicked-evill; help- assist; teacher— instructor;
intelligent - stupid; find- lose; winner-loser
a8 53y a5 iy e S, 3 Sl 5o 05yl 5
&_,Lj\glﬁj),\:sh:‘_,nshbohj&ybam, il e

(..»Ji: J‘_,.ai,_,:ih St 3 g AU e
el izl Lt yon (140 48 LTl a3 g0 JoaSS =
J.\.Lil_,_?u_n u]lr- L esl C_Ja..- P ,;,ol oJ-;-'r oola SLIS
U...a‘&.ps-‘pl.—-—a‘ﬁ,u )_JJLA.-L-L Ja,ou‘)‘,a‘wbulﬂu
T have a (uncle, sister, brother) who often gets himself
into (difficulties, troubles, problem). (some, the, an)
other day he tried to (drive, parking, stopped) his car
when (aroad, road, the road) was covered (over, with,
of) ice. Naturally he (slip, slides, skidded) and came
near to (hitting, run into, colliding) another car. Now

he (must, refuses, won't) drive any more, (though,
even, accept) in good weather.
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head for, a head for (business), head over
heels ...
time: what time is it? to have time, to tell the time, to
time (something), time off, to have a good time,
old times once upon a time, another time, from
time to time, in time (to). time cut ...
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% “Building and Maintaining An Adequate Vocabulary' by

W. Riversand M. Temperly English Teaching Forum Volume
XV, 1978, |

1 - W.G Moulton, A Linguistic Guide to Language Learning New
York: Modemn Language Association 1966), P. 18

2. Focusing on From

-3.The teacher will find a useful presentation of word - formation
in Teachning English as a Second language, by Robert and
Frieda Politze, (Xerox College Publishing, 1972}, chapter, V,
“Teaching Morphology” (“Word formation™, P. 129 - 40).

4 - Prefixes

. 5 - Suffixes -
6 - Stress '
7 - Compounds

.8 - Compound Nouns
-9 - Unmarked verb/ noun pairs

10- Focusing on Meaning

11 - Expanding By Association

12 - Recirulating Acquired Vocabulary

sea soldier
bakery ' ship
pen bread
war , ink
desk fire
heat feet
traffic mouth
speech office
sandals street

FPVEJOP EVIPE JOM R PR A SR N PR P
il (6505 S as yame Dbzt 4 laly

S L Ve LS ke o tree aalS sl — ¥

MG il )y a ) des 5 358 g0 Pliie 25
o U o S e il yie 1y gl JalS G50y coned (G y (o0

ihl gy 358 Sl an gl 2 Al
tree, flower, smell,perfume/scent, lady, dress, shop,

street, police, prison, tree, bird, nest, egg, breakfast,
morning, school, classroom, books, library.
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tree, grass, lawn, garden, flower, trunk, branches,
leaves, nest, fruit. .
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House: home, apartment/flat, cottage bungalow,

mansion, villa, hut, castle, palace
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Thatisa tree. that, a, tree, hat, tar, rat tat, three, heat,
at, the, seaf, set, seer, teat, hear, sea, see, sat .....
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head to be head of, to go to the head of, to gotoone’s
head, hardheaded, headstrong, heady, to head,
to get (something) through one’s head,
thickheaded,heads ortails(in. flipping a coin),to
head (someone) off, headlong, head man, to
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He gave to the poor and the needy whatever

he had.

i 3 b Sl b QS 3 ke

U‘J"L’ ASA_,-:-UA FETYR-N uhl,:.:l shas 0312
2 8 el LRV e ST

Jnis St il 5 ol daar 5
3N e 15 0l Ol g gen ety Y b piane
Cop b b @ls b s b J guid
aily gV gb s b Jgmia Sy a2y
w3 )b i s J gain 5V i 15 o 5 g0

by g0 Wl (ot s ot i) oS

La, ) cgive Jadd 3 dan s Sobe ~
to the poor and the needyailslai o\
J]J—i W'hateverheha(_i 3o 41‘9_-‘_’-:_- 3
S e 4

, 6)-'5” »
Oxford Advanced Learner's Dictionary
a5 Jlauil 46 8 ol VAL Jl ol
e U (Verb Pattern Sche.me') J.,.T

JH PR s Dpr.w $obazs

N PPN e

b)) 09 =
0233 235l G sl oA sl 55 5 am
01 SIS Wl gy Sl a5 glasal
‘_¢|,,L.\,..,,;1.u..‘_,ls'o1,.a: et
e 3 paaJle s s.--S PA alasls 5 s
PA ol o 0 3 05 8 o ol 51 plaial

P 2O PN L [ P =X PR [

% -

B

Y4



o3 3 3ol bt ok St o
O SEVY R B SN SO Y
by S e ey o
PPREIT PHSK GO S YO I G S )
San i alar S oot 5 kit shaaci
FLREVINK o RVA A PR WP U 8 S O
035 Ol 4l i e ln s i Sn i

"] 3y g0 4l

Ol Ol S j Slda LY
i 535 ma ala a5 UL b st
o Ao Gl g atgr S5 SN
Sl San ) an by ast 50y L o 0l
358 S e 5| JhnS g5 3, 0
S NCREDY P Y Y TS S
Sl ST 5t Tosms s a0, €
el a5 ass

S 938 3 5 gon lapllis 51 puamy — A
allonm lal) Sy G b ) S il
R e e R ]
VY IS JPUY. AP JrIIK I8 W

a5 o) Ao gl laaliiting o

G 3 A e 5 gl aliie s SUIT
4S5 5958 o o Gl il 4y SN
G xS ao 5 aitly o NS S 10
Sl 42 55 bl (25 04] oy
Sk ) B 53 8 1o 4 G 245
Kol Jadee 5N el

O

St S0l Aoy Sile Sollda
FSaaf U oA 1Sy g
ki 3l e SO 5 Bllas o
A3 aad ol A S g andl Sl
U5 Ghoael g smb Jile 3530 53 Sl
PYTSY I PSRt N P RS W
20 g S e gl ) 9 ler
ob g Sl (155 1 b o Olidss i
P JEE NSV RN g U
St b a3 45 3 g 2l ‘..,L.; Sle S
525 SV g a5 G 3 08
uH-J,tfr;v¢lﬁ|H,.,J_;CP
Sl sl 51 e Sl 43 L3 5 g0
35 300 s 45 s 0 bl S S
S ES L IR PPCHJE 9 U PYe
A il 005 09 5 Jae g S Gtalii

k3 S 5 0aiS OS2 Gl s G e

Y1V
e A Ry
454..1,..Uk_.,uL»)lh.ol._.L:$ Y
il da y5 4t 5 5505 5 s o iU
e JLSC 5 05 Pl 5 JUS o
b g5 PN g 3 g 2 et ST

W);_;inca.‘h thlmj

ol S (At et o L
el e A J e Slalis
il waa  laal, r:—“:‘u— ¥
Sgas a0, pb o UL U= s
A 3y Al e 2 Ols
b S e i gl el sils
@UIQQSQ\;..#_.»“;.._J\:S_O

ail Ol 0p 5 A3

o\ bl Ml T ons 8

£ Sl e sty ail
W g el i ol ald 5 s N
S bond L 1L o g o 2t
20U 35 3 0358 (5 S5 205 058
Jo 0 in S S 4y sl i 0L o

C SN ol 53 s 8 Y ol Y

PAM S VRSN TPPW IS PrYS SiR
o e gl S bl FL Y

235058 o
S o it 5l J e ol

J.h_’u‘j'd—tl-ul J‘ Anb

= v ansil b s g G el ki
4 L (S e A UL s s e
oPTons 8 ol o S S a2
il i 5l 5 J yanse u-'ti-’-)‘\f ..ﬁahu.. C_.L'
Szt o590 plii wiony 50 ik i
Slacdla s o sl P R
N s Sl 5 2da g iy 5 sl
il plis Cotr s a2 335 (gl
ol GBS S8 2 OV o 4y 5l 28
Aisls
Oltd ol 3 ke Sl i - Y
a5 b5 0 s 60 e g anil i
b Sikea 4y PAITIYA ol SAIYIAY 1
,JF‘/OUYC—&L)M._.;.:.E;_:JL.}_Ugh
IS EYS 511 BPRP SR WICHE W

/%

Lads n..-h._-'n— AA U_.-l AS

s 3 S

::a;u—-c-a-a:d—-’h-b {-\)—‘_’- .“ﬁﬂJGLﬁuv‘i—-!deu—J)‘]&-)Yr ""'.J......Alau)a
et ol u_,r‘,r hh....i (("‘uﬂIJAILAJu‘,&)JJ)__,_ AN L-nL.i,-L WY oamawn 3 Y
St aga e jae e ..-DY’TW).:_..T

ol ..Jv._.a- Abonnemeny \a‘ 22t Abonnement o e T’"w P

obJj U‘J)‘,-UJ Y.



Slalne sty Ll a8 Jata 5 ouf 200 4y ikt SNl o 1) (g
by pa o5 5 Nty i i | oS bt gl o 4 00
Loy el o L iy U o S S5 33 03 25000 4
ool by & bt u oy gldae a51538 o cflai Jilion
Dy a5 3 5.y gied A We 3l it oo |y S 390000 S
3 Caieh 550 (S5 (1) Ly RIS 035 oo sol 425 59

q,.xa,dgd,a‘c;&e'gp»&lblﬁ‘:d?} sl

hdace bod pl s d 55 o9 (dlEn L acaa yon ] )3 e
Sns 3 30l Bty 6 A el oy paST Sy s
5 iy o s Sl 4 6 3b plawl plite (gl b 5 asnite
o 3t ¢ gy o5 b 13 sdne 5 N 35 90) g Doy puait]
BN S "_,-5):_,.-‘)\:_-: very 03 gla

2 pb ol S ol 1 SIS ) 4 i L
23 4l el A 5 peds Sladas 4 (glaily Glajhn
L ki dns 3 S pl ool 25 g g 5 03 4l
3 il o liemn o5 pmdl 5315 4y (Sl S5 Sl
LIRS P

Wy 3 =

S ol i N g p o ol p bk s o 3V S
dor] g U{;LJ fam 30 Ol plae S 55 N 0 o
suaceil ol gaglo)sm @ M0l ol g gl S & 558 0
.Y.;,;_,_, kel 0000 ol Su by abaien . g 20 C.JL g
L e 05225 e iy it | IS a5 s 5
,¢,J,6LM,L5¢_.1UL.5‘,.:;,_,E Bl o S 50
Somatal s pily 3w S o 5 2315 ol Bh slesgs slasli
o Sl 5093 o2 pmal wdlaal e o U Do 0a
033 8 et § s sy et 1 g5 el by gl 51
S S 1, lotiy o PHIS Al 0l e S O gty
) S s g S5 ol by a ke ol e 5 Cildn o Slzine
e s 3 S\gadh 3l S5 sla 0y 4 Gul o &S (53,00
‘ FCR PR

Sy Sror o IS 4l el 245 Dae sl S il
Sl phace dne s oIS paroysy 5t Jud Sl U"’"C)’ Slen
‘_’LL*L‘"‘)— wly p b o CJL Wiy plas i gobe & 2S5 e
LI S VN | PP RPN R SR PF YRR (Y NPTy 1
et 3l el by e Sl o g eSS 3 G ol S e
e 3 A DS e A S b 03 s s b e

"

Aedia m A

e 135 g s B el 05 46 alms Sle g WA
e imn b SS o oalizad () o SHa g o b o Laty
] d]d)ﬁ—ﬂ‘ﬂ:ﬁ)w)-’lc}»:'\;&;:,s; B PR PPH AR
ObilaS 03 2 (g (gt S A 15 als 805 e 6 plae o S
by 4551 e 5ol (5l SV s s 20 o Ll
o315 8 1 A (1) pund &SV LIS o i a1 stz
L place ol ik gas 81500 S pabal 3 e 5348 aly o g &
Sl ok 4 sty olas LAk 5 ol i (g5 cdeskn 331 2y
339 81y 3 gl St Mot sy (1 Siman) o ki o
8 S slaesy o gai o 0l 15 el 81 (81 e 5 S0k ISt
.é_.ii svaglaays gl.p ...y upencily «studenty wwally ¢, 5
Slteis; g2 2m i Joe 5 6B GSamy 3 51 (dae
3 e )5 e o AL o3 S sl 0 oT 005 25040
St Sl o de So3 500 2k 5 g0 (2250 ) Sy

o3l p X &) 1, PRI IS SURERY DY L PO Py v
P_:,:JJ&__D"JU..S;H;:]H&S'Uau)\LJJ,:.‘:AﬁJ ELIa
sulo g S 3y ol Gl 0 ) LS il 1 S o e
2P g P gin 3 A4S St g5 4 3500 (gl 5 g Jw bt
oy 3 31 ol plelne ST 2 b 4y it o Lo 5
St S 5 i ity s ey 5 oS N

PERCUPEN | S P POV FUR TR ] N P L PO P g PR S

.\I,_..jlu.lé;h:....i.u|_,Ju_‘bL5_}fJauuu~): CJ.L)) S eslizal



S Hmmsslal Tpreview , sos b Sl y 4yl view
ke 4 bt aw e & by e ViEW L5y (o), Gl S50
g o 3 045 Ui 33 5 7 b old wilgin e Ko
.x,}wxﬁl,w%g},ﬁ,u!;bigl‘_s.,

Wting cpth 5H S b 8 et i g by dulln 2
L g b ol W a5 S S s 2 givinns 238 o il 3
Byai gadds 5 5lase b olgie

4—J$_£ w38 o3l s s o g5 3L

\
14 328 5 Pl gl

Vo ci 23 R "?‘L"'..z‘: fkf‘:'

. ¥ - |
5 talgind o C.-L
-;—' — dde s &1 - )

syl e ) Slawde &1

% < wk tune
dny e 5 dSS i
(Y s )

3ty b 33 opmth et ol D\ S A s L2
Blad 4, .(T_Jh,ﬁ.a')‘-pc};aé'd_-\ s« 13l
oad aals olaatid e (e g3 i skl i 4§ A Sy o gl
(U ciliina ol e 5 S N S\l 058 5 oL 1
et A lds B RS Sl el e b g0 Laais
Al lats (oS (g Sy PTEVIEW (25ny 5 dytoe b
plnsl 02 S Sy i o b s slage 1 Y Jlas 2
a8 e b s 4 2t Gl elasaly S Sl
S0l s oy 3 b 51 Bails g e &S5 851, Jals

S p .I..ll_,» - e3lina .‘_,lj_,aiu.‘.ﬂ: .-L-:lgu- e 3 o.,ﬂu

25 WS G e b )Y s Jl
:-\s‘_’ﬁ Uﬂ.;u:«l 1) G‘Ai:i.‘l

PER _..m.-;u,,_

ainds VO
s 54 ST BT 2
s VO I8, wiohy e Dl
R -
aida VB il
L
s V0 ] i o g e o N e e il n e (P )

PUURNOPHY P Dyt 53 Bl g gs OIS GG
slibpsobsolie o P A SRS YR P e -vo‘.’;
S5 3 L) Geided ity s oS- s (51 s IS ol gt WIS
3 3 Ol glar 5l aalizad QU1 45 S s 2 4ol i
FER G)L""J-‘:L-'uu-‘crl"ﬁ-? o2 4“5.3‘4-? szl
ho ey (S Sl Gy e g e p b SWS | i
e 3 U5 S e dan s panl i 53 G5 phae s Jlas i

Y 3V IR JERPPPS - P PR PR

P LA SN —
St i 53 Ko 50 o35 sl L i
RSN, LR TR P PO I (Sia 3 paler ok 'U"-’"CJL
paies PIEVIEW 3 VIEW TEVIEW i a1y LS b, |

A5 gn
' Review = real language —» 1/4
lesson plan < view = drills 12
preview = understanding —»1/4

( \ Jh_’d)

S o) phae a8 i b 340 b e L2y 5
oy e2il e by dlae sl ge s, S areview
e 2d Sl e cviewn i, 23 e XS a5 9 Soleaslad
SV dpom e 3 GPTEVIEWD 2ues 33 5 03l ploniil 1) a2
.#.\'.f

plonsl) View b o8 i) e b g3 S5 WG S5
plas’ a preview , review glgtsy ,_L s s (S Sl e
Aiheals Golazil 3y 4y S iy 5l — T pue

Ca s b oy 3 comir o 51 03Nk b i ) 5
')\_._34_7 RPEPWE S PRI PLCWRATS, | NI R O H
gl e e s ]

SOl ol i dw b W B3 oo CJ" el 0
J,_ic.J_Ll.gg:,J.a-lId'Lj .":Hq«fo.a;:f.,.i:u:l‘ig‘.:»
s A e o5 L il & o) e Y] o oyl
S Sl 53 O 95 gt e ey (ol a3y SRl
Pl s ity Bl o i s, XS 5 5, 0 review

S view (gl , SsLi Preperation for the next view
ere——

RS am Soge b 4 ol 1 el ol

Ol el as, Y



..3_’.:- 0:13 J'J:"—'i: o CJL pLl IHM Jl_uh-h tg a)g_.'l

SR A 6‘4-5.«:—-"
i 3 i b S b u‘-’“" "o
r.ub_,.‘_'«l‘.i dﬂ}a~)\-:6..\5¢al‘....-
QS adly 53392 oo S S S S5 ol — Y
PUETRICHS B - ACA R [ ORI eI W PR

s o Jal 5 sk 5 55mb 5 Slgiain o a3 Sl Sean-

ST X TIPS £ WA IHY P Yo Njc PRS-, PP P
RS DY ol Gilaal a4y s e 0 A

- o

b 0b 5 phae el 239 1395 (68 shor bl Sy D51 ¥
iy sy 1 N eI oa olao S8 5 il

ui...s.c,sl_.._,:bjdh.i&,;&,;l._jas’l: \
‘,L‘, A5 o At S o p 55 46T Sl 30 S o 0 el s
S o 250 et Bl gl 15 g o 5 95

W EETAL R IP SPR P rIp PAPLT S P
M Gdas Sl o1, STl S i 1) s sac
st ol b ST 5,1 505 Dy ! i 9 s
S by A i g o i 335 i 5 Zls w1
e S 38 Jord 3 g0 OISR Ak S Gyt e
535 b A 43 3 WIS () mlial il 3 sl (WS
_ .»;uﬂu.)lfu:.ulj_,rla;

L5 ) pae e s b SMianad (gams ki — P

S s Bon 3l g s (o N3 g 4y

O T T P
O S g3V i e S S 0 o PRI e
e il 5 G ) 4y s g byt g S S K o) s
IS Slamind ey o3 b S b e o3 )8 030 s
oadkan a b, dby o glac e g il i 5 a8 gy 2 L,
WP dhCJ—L vt Je ki 5 sy 48 Sk a3,
i 3009l 3 gedls 5 S S SIS s g 4 1) e
PO e sa S3 A 333 W 43055 N Y e gl
3 Jmlind i 05 e b iy Al s 258 A O )
S 34 Sl ke Joolo 81515 2,05 ol S5t

] ‘.l.. Lt )
<3

ER W P P TR
]__ Mg
T e s gl st 5 laede KL

Sho ey Bl a8 Custs yys 5l 1) &5 b
335033 g 5 (345 i 336 LB 5L) i A B o aSone
Yea 5 Likom 3 g Sl ey Sl o s b 1) Bt an

S A s 53 3 dde 3 5 o) ol G s
saical o3 3 1AV s 3 day Beden (g 53 8l 0 Sl
a4 i3S ey (gl omn sdas dder 0\ 3hn Y'o.r'-""'.,_J-‘ PRy ARl
o 223328 p NS ooliaad 35 90 e 53008 5 Bl 8
b Sl g S5 i i e 39325
AT Dt 3 093 b A D 3 0ded ft’:‘;. il o4
’ 2.5 g

g 5ka

it s Sl e
k ’w 1 %‘
i 3 L P

i s e 8 L sas e
f';".'.t)“J“A'.'J" (o ol
dmy e (511 ilh s DM e

o L Sl 3 glawda J1y1 4

J\.an._,:-h..aﬁ&icﬁm_- el 53 A8 5 50 g0 bt 5o
» Al el s SN 3 LN s ye ss 0 l@
3 ey 03hae guu_,._.o-L—i‘ .4..... u,..ji (4.-:5;.3) “‘_,.:_f b;,.a
o Sle « J, s rbul {.. .«Lr—)uvl Y mJ‘S.-) UAU....
g~ S5 I3l Jol e o S 5 (i Sl 30 Jlai
oo 3 Slao i S o Aol e s e iy o i
(et 3 (5500 S 33 51 o i g ol p e s ]
GUCIR PSR D T IS W W SO 9
CrE ALIGH b S 5l S (S il al,
DR EADIP NI FOPS ¥ O INpRP TR JCH - PO
S UAPSP NP DR SRR Y 1L PGS PR vpa



(V) S

bbb 3 g O e 5| 2325925 i gt 01

UPE o (8 TN EEN N W L& ST T et g

Obze) dhie g 3 o Ol 5 55 o I35 ag g 05 S S e g
i s p ima Si5ad b (gl G pe (55500

every body sees with his exes
I need glasses,but they aren’t my size

each eye has a nerve and a lens
I like to have some hens

The eyes are on the left and right
we always close our eyes at midnight

eyes have retinas and eye balls
with them, we can see the:walls

¢

eyes are the sense of sight
blind people’s eyes are usually white

eyes let us see the sun and the moon
we always eat lunch at noon . .

Bowen, D., Madsen. H., & Hilferty, A. Tesol techniques and
procedures. Newbury House Publishers. Cambridge, 1985,

Celce ~ Murcia, M. & Mc Intosh, L. Teaching English as a second or
foreign language. Mewbury House Publishers, Inc. Rowley.

. Massachusetts, 1979,

Chastain, K. The development of modernlanguage skills,: theoryto
practice. The center for Curriculum Development. Ine.
Philadelphia, 1971,

Paulston, C.B. & Bruder, M.N., Teaching English as a second
language techniques and procedures. Win throp Publishers, Inc.
Cambridge, Massachusetis, 1976.

Rivers, W.M., Teaching foreign languge skills The University of
Chicago Press., U.S.A. 1981,

)

1. Lesson plan
2. Grammar and translation
3. Bowen
4. Madsen
5. Milferty
6. Murcia
7. Gorman
8. Chastain
9, Paulston
,10. Bruder
11, Written form -
12. Close test
13, Oral
14, Rivers
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AN ARTFUL PUZZLE

Each word below ends in the letters - ‘art” How many can you get?

1 - A portion of the whole. ‘ 2 — A navigator’s map.

3 - To make a beginning, 4 - Clever; inteliigent. )

5 - Seat of the emotion; an imprtant part of the body. 6 — A small two wheeled vehicle, usually drawn by a

- ~ horse. . '

7 - To leave; go-away. : 8 - To pass on information; communicate know-

' ledge.

9 - A fruit filled pastry.

RIDDLE RATTLE

{Don't let the riddie rattle you) ' .
The first two lines of each riddle serve asa definition for a specific four -letter word. Re arrange the letters
of that word to get a new word which is defined by the last two lines.

1- Something that shines o ‘ 2 —~ A fruit that’s green
In the sky at night ' ‘And often sour
Changes to rodents - : Become a distance

That gnows and bite. YF’“ wglk in an hour, _

3 - Something that frogs 4 — An animal that eats

Do very well : " A paper or can
Can be the sound Becomes the cloak
Of ringing bell Of a Roman man.
SOLUTIONS:

‘An Artful Puzzle: |
1- part 2 - chart 3 ~ start 4 —smart 5 - heart 6 - cart 7 — depart 8 — impart 9 — tart
Riddle Rattle: _ _
1 - star-rats 2 — lime mile 3 - leap —peal 4 — goat-toga. (A mile is about 1.6 kms. Actually,

a person can walk two or three miles in an hour.

Yo
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1. Bouveret, M. H. «Cours d'évaluation
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Es ist umstr';tten, ob “trotzdem”
unterordnend gebraucht werden

darf. .
Sic hat mit ecinem knappen
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Er hat das “und” in diesem Satz
tibersehen, .
Das Wort aber hat verschiedene
Bedeutungen. '
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Morgen liegt das Heute,
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Keiser, Ber und Bot so zu schreiben, finden viele echt etzend

Geplante Reform der Rechtschreibung sto8t auf wenié
Gegenliebe/ai und 4 sollen verschwinden

MANNHEIM. 20. Oktober (dpa). Im Auftrag der
Kultusminister der Linder und des Bundesinnen-
ministeriums hat das Institut fiir deutsche Sprache in
Mannheim Vorschiige fiir eine Rechtschreibreform
vorgelegt. Danach sollen etwa Wérter wie Kaiser,
Mais oder Waidmann kiinftig mit ei, also Keiser, Meis
und Weidmann geschrieben werden. Die Zeichenset-
zung soll vereinfacht werden. Die Trennungsregeln
sollen konsequenter gestaltet werden. Bei den
Buchstabenfolgen stund sp ist den Vorschligen zufolge
kiinftig die Trennung erlaubt. Gegen die Pliine hat sich
bereits Widerspruch erhoben.

Am meisten Aufsehen wird sicherlich die neue
Schreibung von Wortern erregen. Beim Institut fiir
deutsche Sprache gingen bereits empérte Anrufe ein.

Nach Vorschlag des Instituts fiir deutsche Sprache
sollen Doppelbuchstaben fiir den langen Vokal wie bei
Boot und Waage kiinftig durch ein einfaches o und a
ersetzt werden.Damif entfalle die Zusatzregel,daB bei
der Verkleinerungsform Bdtchen nur ein Vokal zu
schreiben sei. Schon jetzt wilrden Worte mit lang
gesprochenem Vokal wie Tal, "Los oder Brot nur mit
einem a oder o geschrieben. Die Umlautregelung soll
konsequenter durchgesetzt werden. Wie weiter
erldutert wurde, sollen kiinftig die Umlaute & und du
durch eund eu ersetzt werden, wenn eskeinerkennbar
verwandtes Wort mit a oder au gebe.

Kiinftig solle also dem Vorschlag zufoige etzend

statt dizend oder Scherpe statt Schéirpe geschrieben

- werden, aber umgekeéhrt auch Griuel statt Greuel

wegen des verwandten Wortes Grauen oder
tberschwinglich wegen des Uberschwangs.

In den 230 Seiten umfassenden Vorschligen des
Instituts wird ferner dafiir pidiert. den Wechsel von ss
zu f§ nach kurzem Vokal tiber Bord zu werfen und
kiinftig essen und er it gleichermaBen mit zwei ss zu
schreiben. Auch die heutige Schreibweise Kuf
beziehungsweise Kiisse wird als VerstoB gegen das
Wortstammprinzip empfunden. Die Konjunktion daf
soll kiinftig immer mit einem s geschrieben werden.
Man erlauterte, daB die Hélfte aller Fehler bei der s-
Schreibung bei dieser Konjunktion gemacht wiirden.
Da konne man sich fragen, ob hier nicht die
Rechtschreibregel falsch sei.

Der Leiter der Mannheimer Duden - Redaktion.
Professor Giinther Drosdowski, sagte zu den
Vorschligen, die Neuregelung der Laut - Buchstaben
- Beziehung, also Botstatt Boot, fiihre zu einem Bruch
in der Schreibtradition. Die Kommission hitte diese ‘
Vorschlige besser nicht in ihr Papier aufnehmen
sollen. ‘ .
Aus der Frankfurter Allgemeinen Zeitung, FAZ, vom
21. 10. 1988. :

Was meinen Sie dazu?
Diskutieren Sie das Pro und Contra!
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Kommt eine Reform der deutschen

Rechtschreibung?

Aus einer Anweisung des Bundesbahn -Vorstandes zur dienstlichen
Beurteilung von Beamien: “In Fdllen, in denern die Aufgaben des
Erstbeurteilers und des Zweitbeurteilers in Personalunion wahrzu-
nehmen wiiren, geht die Funktion des Erstbeurteilers auf den ersten
Vertreter des Erstbeurteilers ither. Erstbeurteiler des ersten Vertreters
des Erstbeurteilers ist in diesen Féllen der erste Vertreter des
Zweitbeurteilers.

Auf Emladung Osterreichs fand im Dezember 1986
in Wien eine Konferenz zur Reform der deutschen
Rechtschreibung statt. :

Sprachwissenschaftler und hohe Beamte aus
Belgien (ca. 65000 Deutschsprachige mit eigenem
Regionalparlament), der Bundesrepublik Deutsch-
land, der DDR, Frankreich (ca. 1 Million alémannis-
ch-sprachige Elstisser und Lothringer mit moselfrén-
kischem Dialekt), Italien (500000-Sidtiroler), Liech-
tenstein, Luxemburg, Osterreich und der Schweiz
nzhmen an der Konferenz teil. N

In einer gemeinsamen AbschluBerkldrungsteliten
die Delegierten fest, daB es erforderlich sei, -die
einheitliche Regelung der deutschen Rechtschreibung
von 1901 (!) den heutigen Erfordernissen anzupassen.
Hier sind die wichtigsten Regelvorschlige der
Konferenz — die freilich noch nicht gelten:

Neuregelung der Worttrennung am Ende, sodaBesz.B.

erlaubt wird, auch einzelne Buchstaben abzutrennen

(]

*

(Meister) oder die Fremdwdrter nicht mehr nach
den in der Herkunftssprache, sondern nach den im
Deutschen geltenden. Trennungsregeln auf die Zeilen
zu verteilen; '
- Wesentlich groBere. Freiheiten bei der
set zung; ‘
- Moglichkeit der Wahl zwischen Getrennt- oder
Zusammenschreibung in vielen Fillen;
- die Frage der Kleinschreibung von Substantiven (die
Briider Grimm schrieben die Substantive in ihrem
Deutschen Worterbuch noch klein!) wurde heif8
diskutiert, sie wird wohl nicht so schnell entschieden
werden.

Komma

Auf Initiative Osterreichs, dem einvernehmlich die
Aufgabe der Koordination zugedacht worden ist, soll
im Mai 1989 ein weiteres Treffen stattfinden. Dann
werden die Vorschlige noch einmal auf ihre
Umsetzbarkeit in die Praxis gepriiit. Es besteht
Einigkeit dariiber, daB eine Reform der deutschen
Rechtschreibung nur im Einvernehmen der vier
groBten deutsch-sprachige Linder stattfinden kann
und wird. . '

* AusderFrankfurter Allgemeinen Z eitung, FAZ, vom21.10. 1988

.



b. tired
c.botha&b
2. A sign of frostbite is a
a. yellow skin
b. white skin
c. eitheraorb
3. People with frostbite often have no feeling of
a. pain
b. tiredness
c. numbness

4. The last paragraph tells

a. what frostbite does
b. where frostbite starts
c. how to treat frostbite

. After being warmed, frostbitten toes should be

a. moved .
b. washed
c. cooled

. Parts blistered by frostbite should not be

a. wrapped in blankets
b. rubbed
¢. placed in warm water

sha
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pound weight 10 feet into the air in one minute. His

engine could lift a 3300 pound weight 100 feet in one

minute.
Because his engine did ten times as much work as the
horse, watt called it a ten — horsepower engine.

1. This passage says that_waﬁ made the first...
a. engine ' :
b. widely used steam engine
c. steam engine -
d. useful engine

2. Watt wanted to find a way to...
a. measure the work his engine could do
b. tell people how powerful his engine was
c. lift a 3300 pound weight
d.bothad&b

3. He made up a unit of measurement based on the
strength of...
a. a man .
b. ten horses '
c, his engine
d. a horse

4. One horsepower would equal the...
a. work a horse could do in a minute
b. weight a horse could lift
¢. work a horse could do in ten minutes
d. weight of one horse

5. The best title for this passage is...
a. Watt's Engine
b. Units of Measure
c. The Beginning of Horsepower
d. It Happened 200 Years Ago

Finding enough meat was a problem for

primitive man. Keeping it for times when it was
scarce was just as hard. Three ways were found to
keep meat from spoiling: salting, drying, and
freezing. -

People near salty waters salted their meat. At
first they probably rubbed dry salt on it, but this
preserved only the outside. Later they may have
pickled thier meat by soaking it in salt water.

In hot, dry lands, men found that they could
eat meat that had dried while it was still on the
bones. They later learned to cut meat into thin strips
and hang it up to dry in the hot air.

v

Men in cold climates found that frozen meat
did not spoil. They could leave their meat outside
and eat it when they pleased.

1. Some tribes learned that they could pickle meat by
a. rubbing dry salt on it
"¢. cooking it with sait
“ b. soaking it in salt water
d. cutting it into strips

2. The tribes in the desert learned to dry meat by
a, hanging it up in strips in the hot air
b. leaving the animals where they were killed
c. hanging it in strips over their. fires
d. leaving the meat on the bones

3. The method used to keep meat from spoiling
depended on '
a. how much meat had to be kept
c. how long the meat had to be kept
" b. where the tribe lived
d.bothb&c

4. It seems-true that
a. freezing was the easiest way to keep meat
b. pickling was the best way to keep meat
¢. dried meat stayed fresh the longest
d. none of these was a good way to keep meat

5. The best title for this selection is
a. How To Pickle Meat ‘
c. Man Learns To Preserve Meat
b. Finding Enough Meat
d. Primitive Man

Frostbite is the freezing of a part of the body.
Often the nose, ears, checks, fingers, or toes freeze
first. Tired or old people are more likely to be frost —
bitten.

Just before frostbite sets in, the skin may be
pink, Then it changes to white or yellow. Often there
is no pain, just numbness.

A person with frostbite must get indoors
quickly. The frozen part of the body should be put in
warm water. Or the part can be wrapped in a
blanket. Fingers or toes that are frostbitten should be
wiggled once they are warm. If blisters form, they
should not be rubbed.

1. Young people might get frostbite if they are
a. warm



a. head
b. tail
c. wings
d. beak
4. A duck oils itself most often when
a. the air is hot and sticky
b. it is in rain or water
¢. it has nothing else to do
d. it is cold a freezing

5. The saying in the passage is used when something ,

a. has no effect

b. goes fast

c. gets soaking wet
d. is too oily

People faint when the normal blood supply to -

the brain is suddenly cut down. This can happen it
they are surprised or shocked by sudden news or by
something they see. Some people faint if they see
others hurt. Some people faint in crowds. Others
faint if they are in a room that is hot and stuffy.

If a person faints while standing, lay him down,
If his face is pale, lift his feet. If he is sitting down
when he faints, place his head between his knees.
Loosen any tight clothing that might keep him from
breathing easily. If possible, place a cold, wet cloth
on his forehead.

1. People might faint if they
a. see others hurt '
b. hear bad news
c. are in a crowd
d. all the above
2. If you faint, it is best to
a. lie flat
b. stand up
¢. move slowly
d. run about _
3. If you faint while sitting, put your head
a, against the chair back
b. between your knees
¢. on your chest
d. to one side :
4. Raise a fainting person’s feet if his face
a. feels hot
b. shows shock
¢. looks pale
d.botha &b
5. We try to help a person who has fainted by
©  a. tightening his muscles
b. rubbing his head '

¢. returning blood to his brain
d. holding him in an upright position

A snake is a strange animal. It walks on its ribs
and it smells with its tongue. Since its teeth are sharp
like needles and not good for chewing, it swallows its
food whole.

The snake’s jaws can stretch a great deal. Its
body, too, can stretch to several times its normal
size. So even a small snake can easily swallow a
mouse whole, and a snake just an inch across can
gulp down a young bird three inches across. Such a
large meal might last the snake for months. In fact,
some snakes have been known to go without eating
for as long as two years.

1. The writer thinks snakes have a strange way of
a. smelling
b. sleeping
c. chewing

~d.botha&b

2. A snake’s teeth are like
a. grinders _ .
b. ribs
¢. needles
d. knives

3. The second paragraph tells why a snake
a. uses its tongue for smelling
b. has to chew its food well
c. has a low temperature
d. can swallow its food whole

4. The passage says that a snake’s food may include

whole

a. animals

b. birds

¢. plans

d.botha & b :
5. As a result of its eating habits, the snake

a. walks on its ribs

b. can go for months without food

c. needs a lot of water

d. eats only once a year

The word horsepower was first used two

hundred years ago. James watt had made the world’s
first widely used steam engine. He had no way of
telling people exactly how powerful it was, for at that

* time there were no units for measuring power.

Watt decided to find out how much work one
strong ‘horse could dojinjone minute. He called that
unit one horsepower. With this unit he could
measure the work his steam engine could do.

He discovered that a horse could lift a 3300

Ok o jpal s, TA



~ b. theme

¢. proof
d. motive

%94. The man .......... to show that he agreed with his
wife. ‘
a. stirred
b. nodded
¢. yawned
d. wailed

95. It was a terribe .......... to find out that the stock
market had collapsed.
'a. shock

. b. shake

c¢. shack
d. shank

96. Icy roads and poor visibility are familiar ..........
in the midwest.
a. chances
b. hazards
¢. conditions
d. occurrences

97. Recently; research has .......... a new approach.

~ a. illuminated
b. discovered
c. looked for
d. focused on
98.He .......... by using buses instead of taking taxis.
a. industrialized. '
b. apologized
c. realized
d. economaized )
99. We usually .......... a river to produce electric
power.
a. devise
b. overcome
c. harness
d. release _ : -
100. With one blow he .......... the nail into a thick
board.
a. pushed
b. drove
¢. pressed
d. forced
Sea water itself has no color. But hght is made
up of rays with different colors. The water takes in all
the red rays of light and most of the yellow rays. Only
the blue rays reflect back to our eyes. That is why the
sea looks blue.
At times the sea may have a brown or red or
green tint. This is often true near the shore. These

-

tints are caused by tiny forms of sea life. They crowd
so thickly in the sea that they give the water their
own color. The Red Sea may have received its name
from millions of tiny red things living in it.

1. Seawater by itself is . . . . .

a. blue
b. many - colored
c. colorless

2. The blue color of the seais caused by . . . ..
a. reflected light rays
b. our imagination
c. blue - colored living things
3. The story says the sea looks brownish, reddlsh or
greenish because of . . . . .
a. living things in it
b. minerals-in it
c. reflected light rays
4, Brownish seawater is usually found . . . ..
" a. near the shore
b. in the deepest part of the sea
¢. in the Red Sea -
5. The story says that the light rays not reflected by
the ocean are . . . . . :
a. blue and yellow
b. brown and blue
¢. red and yellow

Ducks stay dry because their feathers are kept
well oiled. Oil and water do not mix. A duck oils
itself often when rain is falling or while it swims in a
pond. It bends back and rubs its head in oil from
small glands at the base of its tail. The oil goes on its
head first. Then the duck oils its feathers with its
head.

The duck’s feathers have a good supply of oil.
Also, they are placed very-close together. This, too,
helps keep the duck dry. Water cannot soak through
the feathers.

No wonder there is an old saying, it runs off
like water from a duck’s back.

1. A duck’s feathers keep it dry because they are
a. kept oiled
b. close together
c. long and thick
d.botha&b
2. A duck has special oil glands in its
a. head
b. feathers
c. tail
d. neck
3. The duck rubs oil on its feathers with its



78.

79.

81.

83.

. The wedding dress was

C. surgeon
d. witness

A sealed bottle thrown into the ocean may
eegemens for years before it reaches land.

c. shift

d. drift

The medicine .......... The wound.
a. heede ‘

b. heaped

¢. healed

d. heated _

His face was .......... because he had run all the
way from the dormitory,

a. rushed '

b. brushed

¢. hushed

d. flushed

.......... with rows of
delicate lace.

a. punched

b. clustered

c. staind

d. trimmed

The rock fell into the water with a loud
a. splash

b. thump

c. rhythm

d. whine

...........

. The noise wasso .......... that it was impossible to

be sure what it was or even where it came from.
a. quaint

b. radiant

c. defiant

d. faint

The clerk had to his conversation in
order to wait on a customer.

a. break in -

b. break out

¢. break off

d. break down

. The woman .......... the apples and cut them into

small pieces to make a pie.
a. poured
b. peeled
¢. passed

. d. parsed

85

The woman was completely to what
society thought of her, she simply did not care.

..........

89.

. The mother

. It took the boy many months to ..........

a..indifferent
b. indignant
c. insignificant
d. intimidated

. It was below 32 fahrenheit last night and this

morning every blade of grass is covered with

...........

the disappointed child by
promising to take him on a picnic as soon as it
stopped raining.

a. quenched

b. soothed -

¢. whipped

d. praised

..........

the
illness.

a. get over

b. get ahead of

c. get by

d. get on with

If one glances at something and fails to see it, one
can say to ........., it.

a. research

b. analyze

¢. penetrate

d. overlook

. The long .......... of soldiers turned to the left.

a. pile
b. column
¢. stretch

. d. bundle
91.

The hunter followed the bloody .......... left by
the wounded deer. '

a. trace

b. trench

¢. trail

d. trait

. After he had cheered all during the football

game, the man’s voice sounded .......... )
a. tough

b. hoarse

¢. vocal

d. hardy

. Although they suspected him, the police had no

.......... ‘that man was guilty.
a. notion
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61.

62.

63.

65.

66.

67.

(]

a. chemical

b. undigestible

c. invisible

d. normat .

If something requires immediate action or
attention, it is said to be .......... .

a. prompt -

b. swift

c. timely

d. urgent

The child .......... to her mother, so that his
father would not hear.

a. whirttled

b. wrestled

c. whistled

d. whispered

When the test tube which contained the liquid
broke, he felt that there WaASNO .......... for all his
efforts. :

a, significance

b. outcome

¢. limitation

d. involvement

. Even though she hadn't seen it in many ycars the.

woman .......... her son’s handwriting.
a. recognized '

b. recommended

¢. reconciled

d. recounted

Seeing the murderer kill his victim was a terrible

e for the child.
a. plague

b. quest

c. ordeal

d. litter

When the play was over, the audience ..........
enthusiastically.

a. advertised

b. appreciated .

c. applauded

d. assembled :
It will be almost 1mp0551b1e to flmsh the project
unless everyone is .......... .

a. cooperative

b. apparent

c. distributed

d. recommended

.Donot .......... asleep or you will miss the most

exciting part of the movie.
a. go

74, stay away from dark

b. fall -
c. slip
d. sink .
69.He .......... that he had been the one to run away
from the fight.
a, fulfilled
b. convinced
c. refused
d. denied
70 How can you expect'him to behave in a normal
way? for a long time in his life he has been
.......... of a good family life.
a. deprived
b. oversupplid.
c. exposed
~ d. exceeded
1. It ids ... ... t0 see a policeman being given a
ticket for speeding.
a. routine
b. ironic
¢. apparent
d. subjective ‘
72. The clerk had been .......... to his superior once
too often; now he is without a job.
~ a. impartial
b. insolent
¢. neutral
d. sophisticated
73. The picture is .......... a little to the left; please
straighten it.
a. scattered
b. spread
c. tilted*
d. tossed
.......... when you walk
down city streets; a thief may be hiding there.
a. headquarters
b. funerals
c. alleys -
d. lounges .
75. The boy was .......... of himself because he knew
that he had been wrong to steal.
a. ashamed
b. wary
c. tempted
d. phony . ‘
76. The to the automobile accident was
asked to describe exactly what he had seen.
a. pioneer
b. journalist

oooooooooo



45.

47.

49,

50.

51.

52.

. The

b. spectacle

¢. achievement

d. disaster

of the man makes him afraid to
speak to the girl.

a. eagerness .

b. keenness

¢. earnestness

d. shyness

Don't .......... the door, the noise bothers me.

.fdonot.......... you for the problem; it was not

your fault.

a, delude

b. blame

¢. offend

d. upset

Apple pie was his favorite .......... .
a. dessert

b. desert

¢. device

d. digest

. The story was so .......... that we hated for it to

end.

a. exciting

b. dull

¢. tedious

d. boring

The light was too .......... for the boy to read the
letter.

a. illuminating

b. implicit

c. dim

d. steady

1 knew that my father would
-a._provoke

b. provide

c. puzzie

d. punish

The amount was neither too great nor too small;
a/an......... amount of money was required.
a. moderate

b. enormous

c. minute

d. liberal :

I must call the plumber because the .......... of my

me for

33,

54,

55.

56.

5T.

38.

59.

sink has become stopped up.
a. faucet
b. basin
¢. stop cock
d. drain
Samuel Morse’s painting ability has been
by his better - known accomplishment.
a. obligated
b. obscured
c. oppressed
d. opposed
Because the earth is round, it is usually
represented by a .......... .
a. cube
b. globe
¢. block
d. cylinder
Christopher Columbus’ father made cloth, He
Was a .......... .
a. weaver
b. tailor
c. savior
d. porter »
One’s eyes, nose, and mouth are some of the
.......... of one’s face.
a, fixtures
b. fractures
c. features
d. fragments
The cowboys had to change the .......... of the
cattle because the grass was all dry and brown.

-a. partitious

b. rarcels

c. parishes

d. pastures _

The entrance or waiting room of a hotel is called

The girl took a long .......... across the peninsula
and thus she was very tired.

a. voyage

b. hike

" ¢. thrust

d. dip

. It is hard for people to delieve .......... things,

that is why they did not accept that bacteria

" causéd diseaes.
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29

30.

31.

32.

33

35.

oy

a. pilots

b. astronauts

c. space - farmers

d. fowl - flyers

The farmers tell us the unusual growth of these
years’ vegetables is due to the use of chemical

b. gristles

c. flavour

d. fertilizers

All of his children are always healthy because he
provides them with all the .......... their bodies
need in the exactly right amounts.

a. packages

b. flesh

c. choice parts

d. nutrients

‘The boy’s skin has become very tough because of

OVEr ...ovvvies s

a. ripening

b. scaling

¢. exercising

d. culturing

Scientists who study about the wez.aer are called

----------

b. meteorologists
¢. astrologists
d. gynecologists

Hassan says that he does not care for farming
because it involvesalotof ........ .. labour and his
hands are not strong enough for it.

a. minor

b. manual

c. surgical

d. handy

. We have been told that most of the trees in cur

garden will soon die because of insufficient

----------

b. astonishmert

c. harvest

d. dials

ALl pigeon is a bird that can cover great
distances without resting.

a. arrier

b. passer

c..flyer

d. passenger

36.

37.

38.

39,

41.

42,

43,

During their .......... , the Iraqi soldiers could not
leave their trenches, nor could they attack the
Iranian lives.
a. training
b. mystery
¢. siege
d. imitation
Man has been able to survive because he has been
able to .......... himself to his environment.
a. adapt
b. release
c. isolate
d. vanish
There were liquids .of different colours in the
.......... which covered the laboratory tables.
a. drawers
b. grooves
c. flasks
d. marshes
The process he was watching through the
eyepiece was so .amazing that the scientist
at it for two hours without.moving his

..........

. When the new patients arrived, the old-patients

were sound .asleep .and -the ‘hospital was quite

d. perched .
The on the-man’s-race-showed-that-he
was displeased.

a. smile

b. frown

¢. grin

d. blush ,
The Indian had only a
defend himself.

----------

with which to

.........

. a. spear

b. spare

c. speck

d. spire

His winning the award was the highest .......... of
his career,

a. hypothesis



13.

14.

c. befriended

d. bewildered

The operation was performed so .......... that the
patient was up and on his feet in three days.

a. utterly

b. abnormally

c. intimately

d. expertly

When I was trying out the suit, it turned out to be

. so large that my wife jokingly called it .......... .

15.

16.

17.

18.

19.

20.

a. creature - sized
b. doll - sized
¢. master - sized
d. monster - sized :
In ancient times people used to burn .......... on
the altar to make it smell good. ‘
a. figurines .
b. dolls
c. incense
d. images :
Since he was not wearing the proper clothing for
the occasion, Ali was asked to go home and
change his .......... .
a. garment
b. shape
¢.-article
d. gear
AL is a very old and famous popular story
about the actions of a certain person or group of
people.
a. beast
b. legend
c. jewel
d. warrior _
The Italian artist - inventor Leonardo Da Vinci is
very famous for his interest and .......... in so
many subjects.
a. creation
b. clay
c. records
d. genius
Ali is very good at writing articles or stories but
when it comes to solving math problems or
.......... he is very weak.
a. gadget
b. radium
. puzzles
d. challenges
Shakespear is very famous for his ability in
writing .......... .

21.

26.

27.

28,

a. research papers

b. accurate stories

c.poetry

d. music

The science of studying about plants is called
a, teleology

b. botany

c. biology

d. hypothesis

. For many years scientists believed that a lion’s

heart could make a sick person well, i. e. it had
.......... properties.

a. generating

b. wrapping

c. healing

d. exposing

. We all know that the source of any .......... isa

pamcular type of mlcro - organism called
“microbe”.

a. solution

b. influence

¢. infection

d. magnification

. Louis Pasteur discovered that .......... resulted

from the activity of yeast.
a. fermentation

b. experimentation

C. generation

d. invention

. To make a tiny organism look visible to the eye,

Oone may use a .......... glass.

a. faithful

b. magnifying

€. maggot

d. unicorn

They are so poor that their main food is a thin
SOUp .......... from seeds.

a. brewed

b. ventured

c. isolated

d. wiped

A number of cells which together perform a
certain function are called a .......... .

a. graft

b. planet

C. tissue

d. crop

Those who have flown space ships into the space
are called .......... .
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CHOOSE THE CORRECT ANSWER

1. It has been proved that almost all children are
extremely .......... about everything that they find
in their surroundings.

a. fearless

b. curious

c. self - sufficient
d. tabby

2. Some wild animals use their .......... to catch or

hunt smaller animals.
" a. drains

b. poles

C. paws

d. hoops

3. During the .......... of Khoramshahr three of my
friends were caught by the enemy soldiers.
a. blazing -

b. batting
C. sentry
d. siege

. 4. Hossein is a very .......... person. He loves all his
family and his friends profoundly.
a. mysterious
b. charming

- ¢. shrewd
d. affectionate

5. No matter how hard we tried we could not stop our
cat from .......... into everything in the house.
a. alarming
b. sliding
¢. prying
d. harming

6. Since the main pipe in the house was .......... there
was no water in our kitchen for three days.
a. sailed
b. clogged
c. docked
d. tricked

0o

7. When the thief entered the garden the dog made
such a .......... that the man was caught before
_even trying to escape. =
a. career
b. guard
¢.’spring
"d. rumpus :
8. Because their house is very small they have had to
put some of their furniture in the .......... .
a. firehouse
b. cellar
c. barrel
d. alley
9. Many stories told about the behaviour of some
tame animals are $oO .......... that most people
cannot believe them. '
a. hedged
- b. inclined
c. incredible.
d. prompt
10. Since the old man is stricken with rheumatism, he
can only .......... over his feet and legs when he
wants to move.
a. creep
b. clamp
¢. peer
d. pitch
11. When the bridge broke all of the cars crossing_ 1t
......... into the river.
a. shuffled
b. bumped
¢. plunged
d. penetrated
12. The first day Ali entered Tehran the city traffic
.......... him so much that he lost his way three
times.
a. doubted
b. distrusted



tongue but it is taught as the lingua franca or the
official language of the country.  English in India
and Pakistan is taught as a second language.

Aims, reasons and techniques of teaching are
different to a great extent.

1. One of the oddest ways of FL learning
practiced mainly in the Middle East, was based on
the fallacious idea that learning the grammar and
words of the target language would give the ability to
speak it. As a result, Iranians, using their special
talent in poetry, used to compose poems teaching the

structural rules
equivalents.

2. Direct Method is not a completely new
approach to the teaching of FLs, since, Many
centuries ago, the ancient Romand used a kind of
direct method teaching Greek to their children.

3. Descriptive linguists or structural lingusits

consider a) language as primarily an oral
phenomenon and b) language learning - under
the influence of Behavioristic Psychology -
basically a mechanical system of habit -

and vocabulary with Persian
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teaching ESL refered to as the teaching of English
for specific purpose (ESP) (Farhadi, 1980).

This method strictly depends upon the
‘slection’ and ‘grading’ of the teaching materials into
functional-notional syllabus.
INDIVIDUALIZATION IN FOREIGN LANGUAGE
INSTRUCTION ’

Individualized FL instruction is based upon the
latest approach in applied linguistics. It is based on
the assumption that the aim of education is to enable
each individual to achieve his maximum potential as
human being. (Beckman and Cougher, 1972, as
quoted in Ziahosseini, p. 111).

Subject matter and textbooks are no longer the
nucleus around which the course is centered; and
time is disregarded as measurment of student’s
. achievement. (Steiner, 1970).

While the present teaching system forces
everyone to run for the same race and play the same
game, the concern of individulized instruction is to
provide as many games as the puppils wish to play.
This according to Rivers means:

“allowing for the many different ways in which

studentis learn and giving the students oppor-

tunity to choose what they want to learn, how

they want to learn it. and with whom they want
" to learn it (independently, with other students
in a bubby system, in small groups or large
groups, or with a teacher, or program.”

(Ziahosseini, p. 111). '

Independent study (in which the student is
disengaged from the traditional pattern of classes,
lectures and-examinations.) as well as self instruction
are two concepts recognized and utilized in this
method, (ibid). As Finch has stated:

“Instead of lecturing to groups, the instructor

becoms more involved in facilitating, managing

and evaluating learning experiences and
serving as a student resource. Time which
might otherwise be spent speaking to groups of
students can now be used to assist individual

students where ‘they’ need help.” (Finch, p.

11).-

This method seems to be the penacea not only
for FL teaching and learning, but also for the overall
aims and objectives of education. The writer believes
that this method can also be used effectively in

"APEI

crowded calsses.

SUMMARY " -

It was not until the beginnings of this century
that the teaching of FLs gained status as a subject
for practical use and communication.

Before the opening decades of this century,
FLs used to be taught at schools and universities for
centuriecs as a subject to help learners "grow
intellectually, explore and appreciate the depths of
the FL literature and for mental exercise. It was
assumed that the learners would never use the
language for oral communication.

Early in this century, the complex technologies
and growing economic, trade, political and military
inter - dependence between the countries have made
the communication in FLs inevitable. On the other
hand, the development in such scientific fields as
cultural anthropology, sociology, psychology and
linguistics resulted in the introduction of various
modern approaches to the teaching of FLs
appropriate for the achievement of the new aims and
objectives.

In this article, the writer has tried to review the

“history of teaching FL techniques very briefly. He

believes that it is' quite necessary for modern
language teachers to be familiar with the basic
principles, application and reasons for changes of
different approaches in the field. Only in this case
they will be able to choose appropriate methods
consciously in various situations and to alter them
whenever necessary in order to save time and effort

. and to make their teaching more effective and

productive.

ABBREVIATIONS. NOTES AND BIBLIOG-
RAPHY:

Assocation of Professors of English in Iran
ASTP Army Specialized Training Program

FL Foreign Language

FLs Foreign Languages

TEFL Teachmg English as a Foreign Language,
i.e., English as a school subject. In Iran
English is Taught as a foreign language. It
is not used officially out of classrooms.

TESL Teaching English as a Second Language,

- 1.e., where English isnotthe mother
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theory; :
‘Min — Men’ and Audio - Lingual methods; ‘Total
Physical Response’, ‘Comprehension’ Krashen and
Terrells’s ‘The Natural Method’ (1983) and Direct
Method; as well as ‘Inter Language Theory',
‘Approximative System’, “Traasitional Competence’
(McLaughlin, pp. 59 - 60) and Cognitive - code~
Theory,

Some of the most well-known methods which
are more or less popular are as follows:

. THE SILENT WAY

“The Silent way’ based upon cognitive psycho -
logy, considers “teaching subordinate to learning™
and is in keeping with the active role ascribed to the
learner in the cognitive code approach. (Larsen -
Freeman, pp. 51 — 54). Rather than simply being
responsive to stimuli in the environment, learners are
more actively responsible for their learning, engaged
in formulating hypotheses in order to discover the
rules of the target language. (Ibid). A special “colour
chart” and “coloured wooden rods” where each
colour represents a phoneme, are needed for
applying this method. |

SUGESTOPEDEA '
In this method the emphasis is upon the
removal of psychological barriers to leaming through
removing the fear of being unable to perform,
especially from adult learners. According to

Lozanov, we may be using only five to ten percent of .

our mental capacity. (Lozanov et. al., 1982). In order
to make better use of our mental reserves we need
specially designed rooms, with cushioned armchairs,
dim lighting, soft music playing during the teaching
activities, posters, record players and other class
room facilities. A

(One can immagine that these two above
mentioned methods need not only expensive
equipment, special teaching aids, texts and facilities,
but also well-trained instructors for applying them.
Cosiquently, they can be quite expensive and not
applicable everywhere.

COMMUNITY LANGUAGE LEARNING

Taking its principles from ‘humanistic psycho -
logy’ of education and ‘Counsling - Learning’
approach based upon Charles A. Curran’s many

years of studies on adult learning, the advocates of
this method advise teachers to act as language
counselers  considering their students as “whole
persons”. “Whole person learning means that
teachers consider not only their students’ feelings
and intellect, but-also have some understanding of
the relation ship among students’ physical reactions,
their instinctive protective reactions and their desire
to learn”. (Ibid. p. 89). In this method, the teacher
should help students to ‘overcome their fears and
negative feelings against learning and turn them into
positive energy to further their learning.

FUNCTIONAL - NOTIONAL APPROACH

Instead of teaching linguistic structures this
method amis at the instruction of categories of
communication functions which are intended to
provide the appropriate use of language, i. e., these
function deal with the actual and authentic use of
language in appropriate social settings. In other
words, these functions are selected in terms of who is
talking to whom, when -and under what circumsta
nces. (Ziahosseini, p. 91).

According to Wilkins, “the whole basis of a
notional approach to language teaching derives from
the conviction that what people want to do through
language is more important than mastery of the
language as an unapplied system.” (Wilkins, 1977. In
Ziahosseini, p. 92).

In this method language has been devided into
two components: ‘Language functions’ and ‘Lan-
guage notions’. as-Van Ek mentibns:

“What people do by means of language can be
considered as verbally performing certain functions,
commands, expostulate, persuade, apologize, etc. In
performing such functions, people express, refer to
or... t0 use a more general term... handle certain
notions. They will for instance apologize for being
late, for a party”... (Farhady, 1980).

- With regard to what mentioned, the functional
- notional approach is intended to focus on the
learners’ needs rather than on some prescribed
objectives. That is, language instruction becomes
more learner - centered than it used to be.
Therefore, in this approach the learner’s need should
be identified. (Ziahosseini, p. 92)

The notion of identifying the learner’s
communicative needs has opened a new area in
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unify, and gain increasing control over their internal
representations.” (McLaughlin, pp. 1334).

This theory, too, has been subject criticism.
Rogova, for example, believed that it was not more
than a “modern and sophisticated version of the
grammar ~ translation method.” (Rogova, p. 28).
Carroll, pointing out that the habit - formation
approach and cognitive-code are not really in
opposition and evolved a new approach to the
teaching of FLs which he named the cognitive-habit-
formation theory.

And Chastain goes much deeper mto the
subject by focusing on the ‘aims’ and ‘objectives’ of
" the teachmg of FLs and comparing the three main
methods, i.e., ?}rammar-Translatlon, Audio -
Lingual and Cogmtwe approaches;

The cognitive code-learning theory has been
termed a modern up-to-date version of the grammar-
translation method. The important distinction
~ between the older and newer versions lies in the fact
that the objectives of the method have changed.
Grammar-translation materials ‘were designed to
teach grammatical rules’ which were then applied in
the translation of example sentences from the native

language to the language being learned [and vice -

versa]. The goal was to be able to equate the two
languages, and the means was to memorize
grammatical rules... but such emphasis did little to
develop their ability to USE the language. Cognitive
teaching is now adapting this process of cognitive
understanding in the lang\fage learning process to the
development of the four language skills. The goals of
this approach are the same as those of audio-lingual
teaching. The distinction between the two involves
the techniques selected to achieve these objectives.
{Chastain, pp. 46 - 47). _

One result of research in FL pedagogy which
has recently been directed towards an increased

understanding of second language acquisition has °

been the emergence of now theoretical and concepts
in this field.
“Among the concepts which have been discussed in
the TESOL literature over the past several -~
years, we have been first linguistic analysis,
then contrastive analysis, and most recently error
analysis. (Schumann, p. 1.)”

Contrastive analysis has been seen by some as
the ultimate panacea for language teaching prob-

lems. It has been used in the planning of course
content and text books so as to “obviate and remedy
influence from native language habits (Buteau,p.20)

According to Wardhauch contrastive-analysis
is of parncular interest to those hngmsts who are
engaged in language teaching and in writing
languages-teaching materials. (p. 11) It rests on the
assumption that:

.. we can predict and desribe the patterns
that will cause difficulty in learning, and those that
will not-cause difficulty, by comparing systematically
the language and the culture to be learned with the
native language and culture of the student. (Lado, p.
viii)

Another area of relevance, the field of error
analysis, may be defined as dealing with differences
between the way people learning the language speak,
and the way adult native speakers of the language use

the language.

Contemporaneously, linguistic analysis pro- -
vided descriptive grammars of languages. Initially
starting with the prescriptive framework of latin
grammar modified, later with a structuralist

framework, and most resently developed within the

framswork of generative grammar. (Schumann, p.1).

It must be remembered that these develop- -
ments in the field of FL teaching are the direct results
of questioning the assumptions of existing methods
and the practicality of their application to the

- classroom situation.

In the recent years, the topic of language
learning and teaching has attracted the attention of
an increasing number of researchers drawn from a
wide range of academic disciplines. In addition to
educators concerned with discovering and applying
new and better pedagogical techniques, we find an’
active group of antropologists, linguists, psycholog-
ists and sociologists engaged in the systematic study
of the complex interplay among affective, cognitive,
social and other factors in language acquisition.
(Tucker, p. 20). -

The result is that a great number of scholars

‘have proposed new ‘ways’ and methods for FL

teaching. Many of these ways are as ‘shoots’ and
‘sprouts’ on the bodies of the ‘main’ methods™ of
teaching. Many others share the same priciples and
tenets as the previouse ones, e.g., Aural-oral,
ASTP, Audio - Lingual methods and ‘Min - Men’

(1}



directly with meaning and meaning directly
with sound before learning to read.

2. Psychological habits of good pronunciation—
articulation and diction — before learning
to write,

3. Grammatical habits of morphology and syntax
before learning the rules of grammar.

Then, efficieney in oral expression, pronunc:lanon_

and grammar will lead to efficiency in reading and
writing and will make for a much deeper
acquaintance with culture than only reading and
writing could have done. (Scherer, pp. 8-9)

This could not have done easily without the
application of a new teaching instrument, the tape
recorder, especially with the vast number of learners
involved. (Jerman, p. 10)

The application of behaviourist psychological
theories ., and ideas of structural linguists to language
teaching by descriptive linguists along with modern
technology ' have formed the basis of the Audio-
Visual and Audio-Lingual methods which are
historically closely linked together. (Zangi, p. 91)

Implementing the principles of conditioning in
learning and consxdenng languages primarily oral
phenomena, as it is seen in the learning of any native
tongue, mentalistic interpretation of learning was
réjected by the advocates of Audio-Lingual
approach. “Learning was not viewed at as a mental
process, but a mechanical one. Teaching involved
not the proper arrangement of information to be
presented, but the establishment of learned connec-
tions between selected stimuli and desired responses.
Conditioning the desired resposes depended upon
immediate and appropriate reinforcement.” (Chas-
tain, p. 68) Instead of sitting passively in classrooms,
then, and soaking up the information presented by
the teachers, language learners were to respond
actively and the teachers’ role was to rejnforce the
correct resposes. (Ibid).

In the Audio-Visual approach the courses
present the language by means of some kind of visual
material, in picture or object before the pupils, used
in close conjunction with carefully controlled
utterances in the language that relate to the visual
material. (Harding, p72) The teaching aid that can be
used by the teachers of FLs in this respect can vary

from simple pictures, a sketch on the blackboard to
magnetic tape, 35-mm film, tape-recorders, projec-
tors, according to the resources of the institution.

By the mid-1960s the Audio-Visual and Audio-
Lingual approaches had gained widespread accept-
ance by both the profession and supporting laymen
as the most effective strategy for the development of
second language skills. (Smith, p. 3) .

While the descriptive linguists’s influence in
the field of EL teaching/ learning (accepting the basic
principles of behaviourism concerning language and
language learning developed in an audio visual -
setting) was at its peak, new linguistic theories began
to challenge their theoretical bases. This began with
Chomeky’s transformational generative concept
which considered language as basicaly creative,
which makes the basic objectives of habit formation
theories impossible. This ‘cognitive-code theory’ put
emphasis on a ‘congitive’ approach refereing to the
mental activity of the individual and his conscious
control of learning rathter than simply mechanical
habit formation through pattern practice and
‘conditioning’.

This approach has been primarily concerned
with ‘competence’ in the target language: the ability
of consciously controlling phonolgical, lexical and
grammatical patterns and gaining the ability to grasp
abstract statements and to relate them to concrete
instances and going from the particular to the general
and from the general to the particular.

Melaughlin maintains that Cognitive theory is
based on the work of psychologists and psycholin-
guists. (p. 133) He believes, those working within this
framework apply the priciples and finding of
contemporary cognitive psychology to the domain of
second and foreign language learning,

According to Karmiloff (1986), as quoted by
Mclaughlin, “Learning is a cognitive process,
because it is thought to involve internal representa-
tions that regulate and guide performance. In the
case of language acquisition,these (representations)
are based on the language system and include
procedures for selecting appropriate vocabulary,
grammatical rules, and -pragmatic conventions
governing language use. As performance improves,
there is constant restructuring as learners simplify,
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gain a greater understanding of the native language,
specially its grammar, and to improve the student’s

capability with difficult learning situation and.

materials; i.e., to develope the students’ ability to
learn. (Chastain, p.59) Communication was not the
ultimate goal of learning a FL.!

By the closing decades of the last century and
specially the early years of the present one, as a
result of the invention of new means of communica-
tion and transportation which brought the nations of
the world in close contact, and because of the
colonial, political, military, economic and trade
purposes, a great need for communication in FLs was
felr,

Dissatisfaction in FL teaching, with prose -
writing and translation, with incompetence in

.practice, and with excessive pre - occupation with
grammatical details and exceptions gave birth? to the
Direct Method in the early decades of this century,
and was variously referred to as ‘natural’, ‘reformed’,
or ‘direct’ method. These names in themselves give a
clear insight into the principles of the new approach.
According to the advocates of this new method, the
FL. was to be aquired as far as possible ‘naturally’
with no translation involved, i.e., in the same way
that little children learn their native language or their
- mother tongue. The emphasis was, therefore, in the
first instance on speech and NOT, as with the
grammar - translation method, on writing, memori-
zation of long lists of vocabulary in isolation and the
translation of sample sentences for better learning of
the grammatical rules. Emphasis upon oral aspects of
FL brought a most welcome blast of fresh air into the
modern language classroom and was adapted by
many teachers of FLs. (web, p. 33) But this, too, had
its own shortcomings which led to the development
of a compromise approach termed - the Oral Method
during the period between the two world wars.
(Hording, p.11) This led to the Direct Method being
largely rejected. .

In practice, however, the Oral Method proved
successful only in the early years of language study
and later there was a lapse into grammar and
translation in the middle school. (Harding, pp.12-13)

Another new method advocated between the
two world wars was the Reading Appoach which

stressed, “In language as in other subjectsa through
assimilation of the text is of greater importance than
extended drill ...” (Van Abbé, pp. 94-95)

As these new methods proved to have
limitations there arose a tendency to revive such

.older approaches as the principles of the Direct

Method and an attempt to base trials on the thén new
developments in the fields of linguistics and
psychology; or to place emphasis on grammatical
rules in that ‘“‘grammatical accuracy is a prerequisite
of any good work; (Ibid, p. 94) or a compromise
between the conventional grammar-translation and
the direct methods.

During 1940’s,during the Second World War, a
great need for communication in FLs arose. One
result was that the U.S.A. Army established
intensive language training centres using a Mimicry
Memorisation (mim-men) approach. (Strain, p-104)
Oral activity, pattern-practice and memorisation of
dialogues formed the main element of instruction.

However,, the most influential innovation,
which brought about the introduction of new
techniques in the field of EL teaching began in the
ninteen fifties. These were the direct consequence of
the application of modern technology, psychology,
and linguistics to the teaching of FLs and include the
Audio-Lingual and Audio-Visual methods, ‘together
with the 'congmtwe-code- learning and the generative
approaches’.

The continuing increase in communication
between nations has created an enormous need for
FL speakers, and has also led to a shift of aims of FL.
teaching/learning. ‘“‘Language is the everyday spoken
utterance of the average person at normal speed...

the speakers express their thoughts freely,
without thinking of verb forms, idioms or syntax.
The spoken language is purely an instrument of
communication, used in the given situation.”
(Huberner, p. 13) The four skills of language
learning, namely: understanding (listening), speak-
ing, reading and writing, then came to be practiced
and learnt in that order.

In order to be efficient in teaching oral
expression, pronunciation and grammar, we must
strive to form: .

1. Psychological habits of associating sounds
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period of exposure to the language,
i) occur under the influence of such natural
motivations as curiosity, interest and need,
j) The names of objects, actions, and qualities
are learned by chose association of name and
object, in context and in relation to other
words, i.e., in phrases and sentences.

‘The Learning of Foreign Languages. (FL)

All individuals are capable of learning a FL if
they have already learned their mother tongue
(Sweet, p.82).

It has almost been accepted as axiomatic that
the learning of a FL is not simply the acquisition of
knowledge. Van EK believed that EL learning
involves, “... the mastory of a number of skills rather
than knowledge. (Van EK, p. 5)-Belyayev, too,
argued that it involves habit formation by frequent
repetition of skill. (p. 76). And McLaughlin stated,
. “To learn a second language is to learn a-skill,
because various aspects of the task must be practised
and integrated into fluent performance.” (p. 133)

Huberner has suggested that, “To learn a new
language means simply to acquire another set of
speech habits.” (p. 5) In addition to a number of
mechanical processes of habit formation, Prator has
indicated that other theories such as ‘developing an
innate competency for language into rule - governed
behaviour patterns or other variations of these
processes’ are involved in the learning of languages.
(Prator, p. 20)

The major difference between learning a
mother tongue and a FL is the special situation of the
learning of the latter and its unique limitations.
Unlike the mother tongue the FL, particularly for the
first few years, cannot be used to satisfy the learner’s
genuine felt needs.

There is no doubt that achievement in the
learning of a FL, as in all school subjects, derives
ultimately from a combination of factors, but the
core of language teaching remains the work of the
individual teacher with his classes. However, Morgan
has argued that, “... under the best of teachers,
mishearings and misunderstandings will occur, and
from the first lesson onward a pupil is likely to distort
into incorrectness some of the language material that

has been presented to him in correct examples of
usage.” (p: 70)

In addition to these facts of a FL — which make
it distinct from the leamning of a mother tongue -
there is the problem of the limited numbers of hours
per week allocated for FL in school curriculum. The
hours per week are few, and not always well
distributed, i.e. all in one day or two consequent
days. At the same time, the time that can be spent in
practice and imitation is strictly limited and usually
no teaching facilities and teaching aids are present in
classrooms. .

Under such circumstances, the teacher of FLs
has to find means whereby a) his instruction will be
most useful and effective, and b) the limited numbers
of hours will be used in such a way that the best
outcomes in acquiring relevant skills in the FL will
result.

Belyayev has further emphasised that whatever

.a person works at and whatever he does, his activity

can be productive or effective only if it has a scientific
basis. From the point of view of educational
principle, the technique of teaching FLs may only be
considered to have a scientific basis if the teacher
knows not only the subject which he is teaching, but
also knows how to conduct teaching in practice.
(P-1)

All experts in the field have emphasised the
importance of teaching techniques in the teaching of
FLs.

A Brief Review of FL Teaching Techniques.

In the Middle Ages when the study of Latin
was at its peak, the fallacious notion that Latin was
the correct from of their “perverse” languages, led
many grammarians to believe that the same
principles that governed the overall structure of
Latin also applied to all other languages (Mossallai,
p. 5) The result was to place ‘grammar’ and
‘translation’ as the main aim of EL instruction. This
technique of teaching ELs is called grammar -
translation or conventional (traditional) method.

The primary purpose of the grammar -
translation method was to prepare the students to be
able to explore the depth and breadth of the
language’s literature. A secondary objective was to
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Theories of Learning Languages
Learning the Mother Tongue:

Learning a language is a highly complex

activity. Like many other activities the development
of the skill involves both neural and muscular tissue —
the organs of speech - and it has psychological, social
and cultural aspects that are indispensible to its
acquisition and use. (Sekyere, p. 13.)

The aspects of a language being learnt are
‘listening, speaking, reading and writing’, and this is
the order in which the learner picks up his native
tongue. :

The activities involved in the learning of the

mother tongue:

a) take place in the natural situation,

b) are continuously repeated,

c) are helped by everybody around the learner,

d) learned in a living situation by ‘trial and
error’ and by conditioned responses,

€) any assistance related to the learning process
is usually available when it is needed,

f) do not initially involve the complications of

advanced vocabularies or unusual styles,

g) take place in the early years without
reference to the written language (Hard- -
ing, pp. 57 - 59),

h) are enormously in the context of a long




the teacher tells the students who they are, what the
situation is, and what they are talking about, but the
students determine what they will say). The latter is
more in keeping with the Communicative Approach,
of course, because it gives the students more of a
choice. Notice that role-plays structured like this also
provide information gaps since students cannot be
sure (as with most forms of communication) what the

" other person or people will say (there’s a natural

unpredictability). Students also receive feedback on
whether or not they have effectively communicated.

'CONCLUSION

Perhaps the greatest contribution of the
Communicative Approach is asking teachers to look
closely at what js involved in communication. If
teachers intend students to use the target language,

then they must truly understand all that being
communicatively competent entails.

Do you apree with this expanded view of
communicative competence? Is achieving com-
municative competence a goal for which you should
prepare your students? Would you adopt a functional
syllabus?Should a variety of language forms be
presented at one time? Are there times when you
would emphasize fluency over accuracy? Do these or
any other principles of the Communicative Approach
make sense to you?

Would you ever use language games, problem-
solving tasks, or role-plays? Should all your activities
include the three features of communication? Should
authentic language be used? Are there any other
techniques or materials of the Communicative
Approach that you would find useful?
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the teacher uses a copy of a genuine newspaper
article. He also assigns the students homework,
requiring they listen to a live radio or television
broadcast.

Of course, the class that we observed was at the
hlgh intermediate level of proficiency. For students
with lower proficiency in the target language, it may
not be possible to use authentic language materials
such as these, Simpler authentic materials (for
example, the use of a weather forecast when working
on predictions), or at least ones that are realistic, are
most desirable. It is not so important that the
‘materials be genuine as it is that they be used
_ authentically.

Another possibility for the use of authentic
materials with a lower level class is to use realia that
do not contain a lot of language, but about which a
lot of discussion could be generated. Menus in the
target language are an example; timetables are
another.

Scrambled Sentences

The sfudents are given a passage (a text) in which the
sentences are in a scrambled order. This may be a
passage they have worked with or one they haven’t
seen before. They are told to unscramble the
sentences so that the sentences are restored to their
original order. This type of exercise teaches students
about the cohesion and coherence properties of
language. They learn how sentences are bound
together at the suprasententlal level through formal
linguistic devices such as anaphoric pronouns, which
make a text cohesive, and semantic propositions,
which unify a text and make it coherent. -

In addition to written passages, students rmght
also be asked to unscramble the lines of a mixed up
dialog. Or they might be asked to put the pictures of
a picture strip story in order and write lines to
accompany the pictures.

Language Games

Games are used frequently in the Communicative
Approach, The students find them enjoyable, and if
they are properly designed, they give students
valuable communicative practice. ‘

Games that are truly communicative, accord-
ing to Morrow (in Johnson and Morrow 1981), have
the three features of communication: information
gap, choice, and feedback.

These three features were manifest in the card
game we observed in the following way: An
information gap existed because the speaker did not
know what her classmate was going to do the
following weekend. The speaker had a choice as to
what she would predict (which sport) and how she
would predict it (which form her prediction would
take). The speaker received feedback from the
members of her group. If her prediction was.
incomprehensible, then none of the members of her
group would respond. If she got a meaningful

- response, she could presume her prediction was

understood.

Picture Strip Story
Many activities can be done with picture strip stories.
We suggested one in our discussion of .scrambled
sentences.

.In the activity we observed, one student in a

small group was given a strip story. She showed the

first picture of the story to the other members of her
group and asked them to predict what the second
picture would look like. An information gap existed

* - the students in the groups did not know what the .

picture contained. They had a choice as to what their
prediction would be and how they would word it.
They received feedback, not on the form but on the
content of the prediction, by being able to view the
picture and compare it with their prediction.

The activity just described is an example of
using a problem solving task as a communicative
technique. Problem- solving tasks work well in the

* Communicative Approach because they usually

include the three features of communication. What'’s
more, they can be structured do that students share
information or work together to arrive at a solution.
This gives students practice in negotiating meaning.

Role - Play _

We already encountered the use of role-plays
as a technique- when we looked at Suggestopedia.
Role-plays are very important in the Cornmunicative
Approach because they give students an opportunity
to practice communicating in different social contexts
and in different social roles. Role-plays can be set up
so that they are very structured (For example, the
teacher tells the students who they are and what they
should say) of in a less structured way (for example,
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place through negotiation between speaker and
listener, so too is meaning thought to be derived
from the written word through an interaction
between the reader and the writer. The writer isn't
present to receive immediate feedback from the
reader, of course, but the reader tries to understand
the writer’s intentions and the writer writes with the
reader’s perspective in mind. Meaninng does not,
therefore, reside exclusively in the text, but rather

arises through negotiation between the reader and.

writer,

8. What is the role of the students’ native
language?

The students’ native language has no particular
role is the Communicative Approach. The target
language should be used not only during communica-
tive activities, but also, for example, in explaining
the activities to the students or in assigning

homework. The students learn from these classroom - -
management exchanges, too, and realize that the

target language is a vehicle for communication, not
just an object to be studied. ,

9. How is evaluation accomplished?

A teacher evaluates not only his students’
accuracy, but also their fluency. The student who has
the most control of the structures and vocabulary is
not always the best communicator.

A teacher can informally evaluate his students’
performance in his role as advisor or  co-
communicator. For more formal evaluation, a

teacher is likely to use a communicative test (for
extensive discussion of communicative tests, see
Madsen [1983]). This is an integrative test which has
a real communicative function. In order to assess -
their writing skill, for instance, a teacher might ask
his students to write a letter to a friend. '
10. How does the teacher respond to student
errors? '

- Errors of form are tolerated and are seen as a
natural outcome of the development of communica-
tion skills. Students can have limited linguistic
‘knowledge and still be successful communicators.

REVIEWING THE TECHNIQUES AND THE

" MATERIALS

There may be aspects .of the Communicative
Approach that you find appealing. This review has
been provided in the event you wish to  try to use
any of the techniques or materials associated with the
Communicative Approach.

Authentic Materials

To overcome the typical problem that students can't
transfer what they learn in the classroom to the
outside world and to expose students to natural
language in a variety of situations, adherents of the
Communicative Approach advocate the use of

. authenticlanguage materials.In this lesson we see that
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whether her question has been understood or not.

Another characteristic of the Communicative
Approach is the use of authentic materials. It is
- considered desirable to give students an opportunity
* to develop strategies for understanding language as it
is actually used by native speakers.

Finally, we nothed that .activities in the
Communicative Approach are ofthen carried out by
students in small groups. Small numbers of students
interacting are favored in order to maximize the time
allotted to each student for learnmg to negotiate
meaning. :

4, What is the nature of student-teamer
interaction? What is the nature of student-student
interaction?

The teacher is the initiator of the activities, but
he does not always himself interact with the students,
Sometimes he is a co-communicator, but more often
he establishes situations that prompt commuication
between and among the students.

Students interact a great deal with one another.
They do this in various configurations: Pairs, triads,
small props, and whole group.

5. How are the ieelings of the students dealt
with? -

"~ 'One of the basic assumptions of the Com-
municative Approach is that students will be more
motivated to study a foreign language since they will
_ feel they are learning t6 do something useful with the
language they study.

Also, teachers give students an opportunity to
epress their in-dividuality by having them share
their ideas and opinions on a regular basis. This helps
students *“‘to integrate the foreign language with their
own personality and thus to feel more emotionally
secure with it.”(Littlewood 1981, 64).

Finally, student security is enhanced by the
many opportunities for cooperative interactions with
their fellow students and the teacher.

6. How is language viewed? How is culture
viewed? _

Language is for communication. Lingustic
competence, the knowledge of forms and meanings
is, however, just one part of communicative
competence. Another aspect of communicative
competence is knowledge of the functions language is

used for. As we have seen in this lesson, a variety of |

forms can be used to accomplish a simple function. A
speaker can make a prediction by saying, for

example, “It may rain,” or “perhaps it will rain.”
Conversely, the same form of the language can be
used for a variety of functions. “May”, for instance,
can be used to make a prediction or to give
permission (‘“They may sit in the back®)(Celce-
Murcia and Larsen-Freeman, 1983).

Thus, the learner needs knowledge of forms
and meanings and functions. However,theyjmust also
use this knowledge and take into consideration the
social situation in order to convey his intended
meaning appropriately. A speaker can seek permis- _

" sion using “may” (““May I have a piece of fruit?”);

however, if the speaker perceives his listener as being
more of a social equal or the situation as being
‘informal, he would more likely use *“‘can” to seek
permission (“Can I have a piece of fruit?”).

Culture is the everyday lifestyle of people who
use the language natively. There are certain aspects
of it that are especially important to communication
-the use of nonverbal behavior, for example, which
would therefore receive greater attention in the
Communicative Approach.

7. What areas of language are emphas:zed'?
What tanguage skills are emphasized? '

Language functions are emphasized over

forms. Typically, although not always, a functional
‘syllabus _is ‘nsed. ‘A variety of forms are introduced

for each function.- Only the simpler forms would be

“presented at first, but as students get more proficient

in the target language, the functions are reintroduced
and ‘more complex forms are learned. Thus, for
example, in learning to make requests, beginning
students might practice “Would you ...?"” and -
“Could you...?” Highly proficient students might
learn “I wonder-if you-would mind ....?”

Students work-with-language ‘at the suprasen-

- tential or discomrse level. They learn about cohesion

and coherence. For example, in our lesson the
students recognized that the second sentence of the
scrambled order was the last sentence of the original
sports column because of its introductory adverbial
phrase, “In the final analysis...” This adverbial
phrase is a cohesive device that binds and orders this
sentence to the other sentences. The students also
recognized the lack of coherence between the first
two sentences of the scrambled order, which did not
appear connected in any meaningful way.

Students work on all four skills from the
beginning. Just as oral communication is seen to take:




Observations

16. For their homework, the
students are to listen to a debate
on the radio or watch it on

" television.

REVIEWING THE PRINCIPLES

The answers to our ten questions will help us come to
*a better understanding of the Communicative
Approach: In some answers new information has
been provided to clarify certain concepts.

1. What is the goal of teachers who use the
Communicative Approach?

The goal is to have one’s students become
communicatively competent. While this has been the
stated goal of many of the other methods, in the
Communicative Approach the notion of what it takes
to be communicatively competent is much expanded.

Communicative competence involves being
able to use the language appropriate to a given social
context. To do this students need knowledge of the
linguistic forms, meanings, and functions. They need
to know that many different forms can be used to
perform a function and also that a single form can
often serve a variety of functions. They must be able
to choose from among these the most appropriate
form, given the social context and the roles of the
interlocutors. They must also be able to manage the
process of negotiating meaning with their inter-
locutors.

2. What is the role of the teacher? What is the
role of the students?

The teacher is a facilitator of his students’
learning. As such he has many roles to fulfill. Heisa
manager of classroom activities. In this role, one of
his major responsibilities is to establish situations
likely to proomote communication. During the
activities he acts as an advisor, answering students’

questions and monitoring their performance. At

other times he might‘be a “co-communicator” -
engaging in the communicative activity along with
the students (Littlewood 1981).

Students are, above all, communicators. They
are actively engaged in negotiating meaning - in
trying to make themselves understood - even when
their knowledge of the target language is incomplete.
They learn to communicate by communicating,

Principles

Students should be given oppor-
tunities to develop strategies for
interpreting language as it is
actually used by native speakers
(Littlewood 1981).

Also, since the teacher’s role is less dominant
than in a teacher-centered method, students are seen
as more responsible managers of their own learning.

3. What are some characteristics of the
teaching/learning process? ,

The most obvious characteristic of the
Communicative Approach is that almost everything
that is done with a communicative intent, Students
use the language a great deal through communicative
activities such as games, role-plays, and problem-
solving tasks (see discussion of these in the review of
techniques). '

Activitics that are truly communicative,
according to Morrow (in Johnson and Morrow 1981),
have three features: information gap, choice, and
feedback. _

An information gap exists when one person in
an exchange knows something that the other person
doesn’t. If we both know today is Tuesday and I ask
you, “What is today?” and you answer, “Tuesday,”
our exchange isn’t really communicative.

In communication, the speaker has a choice of
what she will say and how she will say it. If the
exercise is tightly controlled so that students can only
say something in one way, the speaker has no choice
and the exchange, therefore, is not communicative.
In a chain drill, for example, if a student must reply
to her neighbor’s question in the same way as her
neighbor replied to someone else’s question, then
she has no choice of form and content, and real
communication does not occur.

True communication is purposeful. A speaker
can thus evaluate whether or not her purpose has
been achieved based upon - the information she
receives from her listener. If the listener does not
have an opportunity to provide the speaker with such
feedback, then the exchange is not really com-
municative. Forming questions through a transfor-
mation drill may be a worthwhile activity, but it is not
communicative since a speaker will receive no
response from a listener. She is thus unable to assess
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Observations

7. The students are asked how
they feel about the predictions.

8. A student makes an error.
The teacher and other students
‘ignore it.

9. The teacher gives each
group of students a strip story
and a task to perform.

10. The students work with a
partner to predict what the next
picture in the strip story will
look like. :

11, The students are to do a
role-play. They are to imagine
that they are all employees of
the same company.

12. The teacher reminds the
students that one of them is
playing the role of the boss and
that they should remember this
when speaking to her.

13. The teacher moves from
group to group offering advice
and answering questions.

14, The students suggest alter-
native forms they would use to
state a prediction to a colleague.

15. After the role-play is
finished, the students elicit
relevant vocabulary.

Principies

Students should be given an
opportunity to express their
ideas and opinions. S

Errors are tolerated and seen as.
a natural outcome of the deve-
lopment of communication
skills. Students’ success is deter-
mined as much by their fluency

" as it is by their accuracy.

One of the teacher’s major
responsibilities is to establish
situations likely to promote
communication.

Communicative interaction

_ encourages cooperative rela-

tionships among students. It
gives students an opportunity to
work on negotiating meaning.

The social context of the com- .
municative event is essential in
giving meaning to the utter-
ances.

Leaming to use language forms
appropriately is an important

-part of communicative compe-

tence.

The teacher acts as an advisor
during communicative activities,

In communicating, a speaker
has a choice not only about what
to say, but also how to say it.

.The grammar and vocabulary

that the students learn follow
from the function, situational
context, and the roles of the
interlocutors.




Observations

1. The teacher distributes a
handout that has a copy of a
sports column from a recent
newspaper.

2. The teacher tells the
students to underline the repor-
ter’s predictions and to say
which ones they think the
reporter feels most certain of
and which he feels least certain
of.

3. The teacher gives the
students the directions for the
activity in the target language.

4. The students try to state the
reporter’s predictions in diffe-
rent words.

5. The students unscramble
the sentences of the newpaper
article.

6. The students play a lan-
guage game.

Principles

Whenever possible, “authentic
language” - language as it is
used in a real context — should
be introduced.

Being able to figure out the
speaker’s or writer's intentions
is part of being communicatively
competent.

The target language is a vehicle
for classroom communication,
not just the object of study.

One function can have many
different linguistic forms. Since
the focus of the course is on real
language use, a variety of
linguistic forms are presented
together.

Students should work with lan-
guage at the discourse or sup-
rasentential (above the sent-
ence) level. They must learn
about cohesion and coherence,
those properties of language
which bind the sentences
together.

Games are important because
they have certain features in
common with real communica-
tive events — there is a purpose
to the exchange. Also, the
speaker receives immediate
feedback from the listener on
whether or not she has success-
fully communicated. Having
students work in small groups
maximizes the amount of com-
municative  practice  they
receive.
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ignore his error and the discussion continues.

Next, the teacher has the students divide into
groups of three. Since there are twenty students,
there are six groups of three students and one group
of two. One member of each group is given a picture
strip story. There are six pictures in a row on a piece
of paper, but no words. The pictures tell a story. The
- student with the story shows the first picture to the
other members of his group, while covering the
remaining five pictures. ‘

The other students try to predict what they
think will happen in the second picture, The first
student- tells them whether they are correct or not.
He then shows them the second picture and asks
them to predict what the third picture will lock like.
After the entire series of pictures has been shown,
the group gets a new strip story and they change
roles, giving the first student an opportunity to work
with a partner in making predictions.

For the final activity of the class, the students
are told that they will do a role-play. The teacher
tells them that they are to be divided into groups of
four. They are to imagine that they are all employees
of the same company. One of them is the others’
boss. They are having a meeting to discuss what will
possibly occur as a result of their company merging
with another company. Before they begin, they
discuss some possibilities together. They decide that
they can talk about topics such as whether or not
some of the people in their company will lose their
jobs, whether or not they will have to move, whether
or not certain policies, will change, whether or not

they will earn more money. “Remember,” reminds
the teacher, “that one of you in each group is the
boss. You should think about this relationship if, for
example, he makes a prediction that you don’t agree
with.” :

For fifteen minutes the students perform their
role-play. The teacher moves from group to group to
answer questions and offer any advice on what the
groups can discuss. After it's over, the students have
an opportunity to pose any questions. In this way,
they elicit some relevant vocabulary words. They
then discuss’'what language forms are appropriate in
dealing with one’s boss. “For example,” the teacher
explains, “what if you know that your boss doesn’t
think that the vacation policy will change, but you
think it will. How will you state your prediction? You
are more likely to say something like ‘I think the
vacation policy might change,’ than ‘The vacation
policy will change.””’

“What if, however,” the teacher says, “it is
your colleague with whom you disagree and you are -
certain that you are right. How will you express your
prediction then?” One student offers, “I know that
the vacation policy will change.” Another student .
says, “I am sure that the vacation policy will
change.” A third student says simply, “‘the vacation
policy will change.”

The class is almost over. The teacher uses the
last few minutes to give the homework assignment.
The students are to listen to the debate between two
political candidates on the radio or watch it on
television that night. They are then to write their
prediction of who they think will win the election and
why they think so. They will read these to their

_ classmates at the start of the next class.

THINKING ABOUT THE EXPERIENCE

As we have seen before, there are important
principles underlying the behavior we have observed.
Let us now investigate these by compiling our two
lists of our observatons and the underlying
principles.




EXPERIENCE

The teacher greets the class and distributes a
handout. There is writing on both sides. On one side
is a copy of a sports column from a recent newspaper.
The reporter discusses who he thinks will win the
World Cup. The teacher asks the students to read it
and then to underline the predictions the reporter
has made. He gives them these and all other
directions in the target language. When the students
have finished, they read what they have underlined.
The teacher writes the predictions on the black-
board. Then he and the students discuss which
predictions the reporter feels more certain about and
which' predictions he feels less certain gbout.

Malaysia is very likely to win the World Cup

this year,

Italy can win if they play as wel] as they have

lately.

Czechoslovakia probably won't be a con-

. tender.
England may have an outside chance.

Then he asks the students to look at the first

sentence and to tell the class another way to express
this same prediction. One student says, “Malaysia
probably will win the World Cup.” “Yes”, says the
teacher. “Any others?” No one responds. The
teacher offers, ‘“Malaysia is almost certain to win the
World Cup.” “What about the next?” he asks the
class. One student replies, “It is possible that Italy
will win the World Cup.” Another student offers,
“There’s possibility that Italy will win the World
Cup.” Each of the reporter’s predictions is discussed
in this manner. All the paraphrases the students
suggest are evaluated by the teacher and the other
students to make sure they convey the same degree
of certainty as the reporter’s original prediction.

Next, the teacher asks the students to turn to
the other side of the handout. On it are all the
Sentences of the article that they have been working
on. They are, however, out of order. For example,
the first two sentences on this side of the handout
are: :

England may have an outside chance. In the
final analysis, the winning team may simply be the
one with the most experience.

The first sentence was in the middle of the

original sports column. The second was the last

sentence of the original column. The teacher tells the
students to unscramble the sentences, to put them in
theit proper order once again. When they finish, the

students compare what they have done with the
original on the other side of the handout.

The teacher next announces that the students
will be playing a game. He divides the class into small
groups containing five people each. He hands each
group a deck of thirteen ‘cards. Each card has a
picture of a piece of sports equipment. As the

‘'students identify the items, the teacher writes each

name on the blackboard: basketball, soccer ball,
volleyball, tennis racket, skis, ice skates, roller
skates, football, baseball bat, golf clubs,- bowhng
bail, badmmton racket, and hockey stick.

The cards are shuffled and four of the students
in a group are dealt three cards each. They do not
show their cards to anyone else. The extra card is
placed face down in the middle of the group. The
fifth person in each group receives no cards. She is
told that she should try to predict what it is that
Dumduan (one of the students in the class) will be
doing the following weekend. The fifth student is to
make statements like, “Dumduan may go skiing this
weekend.” If one of the members of his group has a
card showing skis, the group member would reply,
for example, “Dumduan can’t go skiing, because I
have her skis.” If, on the other hand, no one has the
picture of the skis, then the fifth student can make a
strong statement about the likelihood .of Dumduan
going skiing. She can say, for example, “Dumduan
will go skiing.” She can check her prediction by

' turnmg over the card that was placed face down. If it

is the picture of the skis, then she knows she is
correct,

The students seem to really enjoy playing the
game. They take turns so that each person has a

~ chance to make the predictions about how a

classmate will spend his or her time.
.For the next activity, the teacher reads a
number of predictions like the following:
In 1992, a woman will be elected President of
the United States.
By 2000, solar energy will replace the world’s

. reliance on fossil fuels.

By 2050, people will be living on the moon.

The students are told to make statements about
how probable they think the predictions are and why
they believe so. They are also asked how they feel -
about the prediction. In discussing one of the
predictions, a student says he doesn’t think that it’s
like that a world government will be in place by the
twenty-second century. The teacher and students
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INTRODUCTION

You may have noticed that originators of most
of the methods discussed in this book take as their
primary goal enabling students to communicate using
the target language. Many of these same
methodologists- emphasize the acquisition of linguis-
tic structures or vocabulary. Adherents of the
_Communicative Approach, which we will consider in
this chapter, acknowledge that structures and
vocabulary are important. However, they feel that
preparation for communication will be inadequate if
only these are taught. Students may know the rules

of language usage, but will be unable to use the

language. .
When we communicate, we use the language to
accomplish some function, such as arguing, persuad-

ing, or promising. Moreover, we carry out these’

functions within a social context. A speaker will
choose a particular way to express his argument not
only based upon his intent and his level of emotion,

but also on whom he is addressing and what his
relationship with that person is. For example, he' may

~ be more direct in argiing with his friend than with his

employer. .

Furthermore, since communication is a pro-
cess, it is insufficient for students to simply have
knowledge of target language forms, meanings, and
functions. Students must be able to apply this
knowledge in negotiating meaning. It is through the
interaction between speaker and listener (or reader
and writer) that meaning becomes clear. The listener
gives the speaker feedback as to whether or not he
understands what the speaker has said. In this way,
the speaker can revise what he has said and try to
communicate his intended meaning again, if
necessary. N

~ Let us see how this notion of communication is
put into practice in the Communicative Approach.
The class we will visit is one being conducted for
immigrants to the United States. These twenty
people have lived in the United States for two years
and are at a highintermediate level of English
proficiency. They meet two evenings a week for two
hours each class.
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