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This study is aimed at invés_iiéhting the effect of language games on intermediate students
vocabulary learning. Considering the purpose of the study, it was proposed that the
application of language games has no signifii:ant effect on improving the vocabulary learning
of intermediate students. To test the hypothesis, a sample of 70 subjects were randomly
selected from first grade high school students. They were divided into two homogeneous
groups, representing experimental and control groups. The control group recieved a placebo,
which was group or individual repetition of the vocabulary of the book, and the experimental
group was exposed to language games as the treatment. The treatment of the study took 8
sessions of 75 minutes. A pretest and a posttest of vocabulary were administered in the first
and last sessions respectively. Then the statistical technique of t-test was utilized to analyze
the collected data (p.<05).

Results revealed a statistically significant difference between the means of the two groups,
implying that the application of language games can reinforce the subjects vocabulary
learning.

Key Words: vocabulary, language games, communicative techniques learning
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The paper egms with the view that English teachers, for the past two decades, have
focused on teaching English for the purpose of communication, initating learners into
behavior that considered “linguistically and sociocaulturally appropriate” from the
standpoint of the native speakers of English. Then, three important questions regarding
the cultural implications of this view of language teaching for Muslims are raised, followed
by a discussion about the attitudes of Muslim educationalists towards the teaching of
“English’’ or Anglo-American culture. Finally, a proposal is introduced concerning how
Muslims can deal with the issue of culture when teaching English as a second or foreign
language.

Key Words: implications, culture, pedagogy, adapt, Appropriate, multicultural materials.
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§ Abstract
~ The present artlcle is a review of a successful language teaching software program
called “Learn-to Speak English’’. To this end, attempt has been made to explain
various parts of the program and to explicitly elaborate on how to use different functions
of it. The package is so that one can apply it as a complete audio-visual language
laboratory to ithprove one's language skills, provided that one is patience enough to
learn all its g,apabilities. The program certainly enjoys practical advantages among
which mention can be made of its variety, its connection to Internet, and its independence
from the/li’ its of classroom instruction.

Key Words: software, computer, teaching English, use of computer
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and practices generally addressed in methodology courses.

Features

maps summarizing keypoints in each chapter, and a comprehensive glossary of language
learning terminology

approach with a focus on successfully implementing these concepts in the classroom
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[ Implications and Conclusions
Reading programs in Iran have not
apparently met with success, and part of the
blame may go to the subject teachers.
Teachers' insufficient knowledge of the
methodology of LT and the effective
pedagogic techniques lead them to act
anachronistically and consequently
encourage students to take turns and read
aloud and rely on the often-vicarious habit
of translation which is not so productive.
On major problem affecting students'
reading ability is 'language related
information' (Schleppegrell, 1991) which has
to be taken into account even at the advanced
levels. Such discourse factors as length,
connectors, embedded constructions,
anaphoric and cataphoric expressions,
referential pronouns, etc. affect the reading
ability of students, and to actively and
effectively teach these materials, a skillful
language teacher is needed. It seems that
decisions on who to teach in ESP programs
should be rescrutinised and readjusted so that
students can become indepeﬁdent readers.
It is likely that most of these subject-
teacher specialists, anxious to convert to
language teachers, would have to take the
training in areas of basic language teaching
skills as well as relevant linguistic

information which the subject teacher does
not presumably possess. Thus, within the
domain of ESP, the teaching of information
skills presupposes study skills which require
a motivated language teacher to establish and
validate learhing materials. It is hoped that
the present discussion has offered sufficient
rationale to justify the position of a language
teacher inside an ESP classroom. |
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formalised, but this does not necessarily
account for the difficulty level of texts. In
fact, due to the presence of some
internationally used technical terms, such
texts may be made easier. The only reason
for having highly specialised texts is likely
to keep learners motivated. And to put it
baldly, if such texts are so difficult, learners
will soon lose their inspiration to continue.
To be honest, ESP is one point on the
contiuum of teaching/learning English. Texts
should so meticulously be selected that they
facilitate the learning of English.

With respect to the second question, which
1s more pertinent to the purpose of this
article, Hutchison and Waters propound that
ESP teachers do not need to learn the subject
matter's specialised knowlédge. Instead, they
require three things: (a) a positive attitute
towards ESP content, (b) a knowledge of the
fundamental principles of the area and (¢) an
awareness of how much they. probably
already know. In plain terms, an ESP teacher
should not become a teacher of subject matter
but a teacher of English through a subject
matter. And, of course, in a learning centred
approach, an ESP teacher requires
negotiation of the text with learners. The
reciprocal contribution of teacher and
learners in negotiating the meaning helps the
ESP teacher to acquire the basic knowledge
of the subject matter.

One source through which the subject may
have some influence on language is
vocabulary which is of four types: structural,
general, sub-technical and technical. It is the
last one which may have some variation with
the subject. Inman (1978) found that in an
extensive corpus of scientific and technical
writing, technical vocabulary accounted for

only nine percent of the total range of lexis.

These technical terms are likely to pose the
least threat to learners as most of such words
are internationally used and on the other
hand, the percentage of these technical terms
is too low to affect comprehension drastically.
The present author also performed a similar
word count on three chapters-Limits of

'Functions, Numbers and Divisibility-singled

out randomly from three original mathematics
books. Out of the total 7520 lexical items, 48
percent were structural, 38.92 percent
general, while only 13 percent of the words
were tallied as technical and sub-technical.
Of the total number of 388 technical and sub-
technical words in one of the studied texts
entitled Limits of Functions’, 192 words were
counted as sub-technical,while of the remaining
technical jargons, the words 'function’,
‘theorem’, 'converge' and 'integer' had a
frequency of occurrence of 50, 39, 33, and 22
respectively. This high frequency of the above
words, in fact, reduces the technically semantic
load of words and boosts up the familiarity of
the text. In other words, the plausible effect of
technical words that threatens the language
teacher is not tremendously so enormous that
a subject specialist takes over. Thus in terms
of language content, there is little justification
for a subject specific approach to ESP and it
becomes less significant when we take into
account the underlying skills and strategies
required to comprehend the text. Widdowson
(1983) states that "there is no reason why
register, or varieties, or rhytorical types should
not be characterized by reference to the
communicative properties of linguistic forms
in context", which are the major priority, but
by the subject matter to which a subsidiary role
should be assigned.



He further adds that in E?P the purpose
is to develop a ‘‘restricted competence to
cope with a specific set of tasks which are at
least partially language tasks and tasks on
content as well. In GPE, the purpose is to
develop a general capacity for English usage.
In other words, ESP is understood as a matter
of 'aims' which are narrower, more concrete,
observable, specific; and GPE is realised as
a matter of 'objectives’ which are broader,
more abstract and less observable. He
concludes legitimately that ESP purposes
will not be achieved if they are so specifically
defined to confine the learners to a very
specific array of responses. To accurately
attain the established goal, ESP courses
should throw light on both aims and
objectives. In other words, materials selected
for ESP learners should include portions of
the subject matter and General English to
actually guarantee the learners' success in
acquiring language.

On the other hand, the underlying syllabus
which is predominently employed in
compiling the present ESP textbooks in Iran
is ostensibly synthetic even though it is now
open to a lot of criticism by many curriculum
writers in sofar as different components of
language are taught discretely and step by
step. This implies that language is to be
taught as units of linguistic competence for
investment and grammatical difficulty is still
considered as a determining criterion in this
syllabus (Wilkins, 1976). If there is any
justification in having a synthetic syllabus
as a point of departure, then 1t seems
reasonable to "focus on the linguistic items
that students will learn or the communicative
skills that they will be able to display as a
result of instruction” (Nunan, 1991).

| Material Description

One burning issue in the realm of ESP is

‘the authenticity of the materials. Tt carries

the implication of "being original”
(Hutchison and Waters, 1987). However,
many argue that "authenticity is not a
characteristic of a text in itself; it is a
particular feature of a text in context.” In
writing a text the writer will make judgment
as to the knowledge of the intended reader.
The text, thus, assumes a value in the context
of the knowledge and use - that it is authentic
in the context for which it was originally
developed. They claim that since in ESP any
text is automatically removed from its
original context, there can be no such thing
as an authentic text (ibid). The point is to
see a text as a part of teaching/learning
process. The question of authenticity is less
germane to the suitability of materials for our
purpose.

To the topic question, "Does the ESP
teacher need to understand the subject matter
of ESP materials?", one may respond
affirmatively. Teachers coming to ESP
classes are not expected to know little or
nothing about the context of the text to be
taught. However, as mentioned by Hutchison
and Waters we need to ask ourselves two
questions:

1. Does the context of ESP materials need

to be highly specialised?

2. What kind of knowledge is required of

the ESP teacher?

Regarding the first question, the authors
maintain that research has illustrated little
linguistic justification for having highly
specialised materials. There is no explicit
relationship between grammar and specialisa-
tion of knowledge. In specialised texts, the
discourse structure may be denser and more
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In order to respond to the specific needs of English learners, English for Specific,”
Purposes (ESP) materials were developed. ESP is one branch of applied linguistjés
in which the investigator attempts to find out about the specific needs of individu/:ls
or groups of individuals in English in an attempt to design materials that argpgfated
to their particular interests or specialties. There is a need to see ESP within the
context of language teaching (LT) in general - an offshoot of English language
teaching (ELT) studies, Alan Davies (1990) suggests that all LT can be perceived
within a broader context of Language for Specific Purposes (LSP). He holds that
the pedagogic problem, of course, is whether the general (ELT) and the particular/
specific. They are so different that it is useful to teach them separately. The purpose,
here, is not an investigation of ESP and GPE (General Purpose English) materials
and the determination of their similarities and differences in terms of textual and
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discoursal structure, However, since there is a widespread misconception among
subject - teachers at non-English faculties that ESP courses should/must be taught
by teachers of the subject matter themselve, the overall objective behind this article
is to arrive at a scientific judgment on who deserves to monitor an ESP classroom: a
subject specialist or a language teacher.

' Key Words: applied linguistics, English for Specific Purposes, General
Plﬁmf)wéﬂsmngnglish, Language related information, restricted competence,

English language teaching, communicative skills.

| Theoretical Perspectives _ -

One considerable factor affecting
materials design in ESP courses is reference
one may make to the general language ability
of the students who participate in ESP
classes. These students choose the ESP
course after they have passed the general
English course, and it becomes elective once

a student threshold level of credits is met.

The content of the general English textbooks
in current use at different universities
constitutes a number of formal passages

followed by a set of comprehension

questions. A multiplicity of structure
exercises are also included to build up the
students' reading ability. However, due to the
extremely limited amount of time available
for the general English course on one hand,

and tremendously huge language content
necessary for the students to acquire on the
other hand, it is reasonably substantiated that
work on the language elements be continued
even within ESP classes.

Whether the text is one of a general or
specific/technical kind, the major academic
objective is to enhance the students’ ability
in handling English rather than providing
them with a set of technical jargons.
Widdowson (1983) expounds on ESP
purposes as follows:

... it is @ wrong assumption to claim that
ESP is more specific in its purposes than
other English courses. It is known that every
English course which students are willing to
pay attention to has some specific purpose.
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characteristics of language teachers: having a
mild personality and good behavior, being
serious and not easy-going, active, agile,
friendly, and paying attention to every
individual's progress in the class and not
seeking perfection in the students. Category
4(good management) included items such as
being able to estimate students' level, paying
more attention to weak students, giving more
- responsibilities to competent students,
assigning students group tasks, controlling the
class properly, using aural/ visual aids, and
creating a sound competition among students.
Finally, category 5(good appearance)
recommended that teachers should pay
attention to their appearance too and wear light-
colored, clean, and nice clothes.

Going back to the results of the Scheffe test,
we see that the students put more emphasis on
categories 3 & 1 as compared with 4. In other
words, the students believe that the behavior
of teachers and their personality has supremacy
over their ability to manage the class. If the
teachers are mild, active, and friendly while
being serious and attentive to their students,
they would be more effective teachers and this
is more important to the students than being
able to control and handle the class. Also, the
students stressed on the importance of the
knowledge of their teachers as compared with
their management abilities. They believed that
language teachers' delivery and thorough
mastery of L2 and their familiarity with various
teaching methodologies and testing procedures
can play a significant role in the improvement
of language learners.

However, the importance of other categories
was not neglected by the students. They agreed
that the remaining 3 categories are equally
effective. Teachers should be able to establish

a good relationship with their students through
seeking their views towards the class activities,
to increase their motivation, and to encourage
cooperation among the students in doing group
tasks so as to maintain communication grounds.
Moreover, teachers should be able to get a good
idea of the level of their students and their
differing needs and provide them with the
necessary aural and visual aids. Last but not
least, teachers should know that their well-
groomed appearance, too, can have a positive
role in the physical context of the class.

The guidelines provic?gci in this sfudy are just
a very few suggestions by which a teacher can
maximize the effect of her teaching according
to the students' views. Every teacher, however,
can construct new methods of effective
teaching according to the needs of her learners
and the particular objectives set forth for the
course. By devising her own models of good
teaching and reflecting upon her performance
in the classroom, the teacher will be able to
establish an environment where both the
teacher and the learners benefit from the effects
of an actual learning situation.

The writer would like to express her
sincerest thanks to Professor Jafarpour for his
invaluable research course at Shiraz University,
through which this study was conducted.
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providing answers in L2 and there is no
assurance that the questions used in a
questionnaire, have been properly understood
by the subjects and answered correctly;
therefore, the questionnaire in this study was
prepared in Farsi language which is the L1 of
the subjects.

To collect data through the questionnaire,
the Likert scale (Likert 1932) was used in which
the individuals were asked to respond to the
statements by indicating whether they strongly
agree, agree, are undecided, disagree or
strongly disagree with each statement.
"Strongly agree" may be assigned a weight of
5 points, while "Strongly disagree” may get a
score of 1(Seliger & Shohamy 1989).

3.4 Statistical procedure
The answers of the students were analyzed
through the combination of the ANOVA and
Scheffe test to see their differing views based
on their level of language ability.

SEpELITN E—

Through two-way ANOVA analysis of the
test scores- dependent variable- and the level
of the students(high & low) and the categories
of the questionnaire (5 categories)- the
independent variables- the following results

were obtained: Tablel

Analysis of Variance
Souree 8 MS DF F Sig.of F
Levl 663 5963 I 110 0.150

Cegory | 59606 wel 4 | 4w | o

L. by Cat. 414 s ). 4 036 0836

As it is clear from the above table, at the
0.05 level of significance, the level of the
students is not significant; category is

- significant; and the interaction of level &

category is not significant.

To see where this difference of categories
lies, a Scheffe test was done. The results
indicated that the interaction of categories (1
& 4) and (3 & 4) was significant. To clarify the
point, let's mention once again what each
category stands for: Cat. 1: Knowledge, Cat.
2: Communication abilities, Cat. 3: Good
behavior, Cat. 4: Good management, Cat.
5:Good appearanc

.The interaction of other categories has not
been significant. It means that when comparing
other categories no significant difference has
been shown according to the subjects' views.
So the importance of all categories are nearly
at the same level; however, when comparing

categories 3 "good behavior" with 4 "good

management”, category 3 is of more
importance and when comparing categories 4
"good management” with 1 "knowledge",
category 1 is of more importance to the
subjects.

To be more specific, let's mention what each
category contained in detail. Category 1
(knowledge) contained items relating to the
teachers’ delivery and mastery of L2, familiarity
with various teaching methodo- logies,
evaluation and testing procedures. Category 2
(communication abilities) contained items
regarding teachers' awareness of the students'
views towards the class and teaching style,
explaining the importance of English language
in today's world to the students, increasing the
students' motivation, and encouraging the
students to cooperate with one another in group
tasks. Category 3(good behavior) dealt with




of effective instruction have shown that good
teaching cannot be identified solely with these
low-inference, discrete, and trainable
behaviors. Rather, good teaching 1s a more
complex and abstract phenomenon that has to
do more with inferred qualities and abilities,
such as classroom management, lesson
structuring, and an active teaching style.

Clark (1993), in his study on the charac-
teristics of a good teacher, draws on educational
psychology, bringing in research on teacher
thinking, teacher knowledge, teachers' opinions
about good teaching, and finally, students’
opinions about what makes a good teacher. In
another study by Cray & Currie (1996), it 1s
argued that adult L2 leaners' views should be
included in teacher education programs.

Barkhuizen(1998) mentions that ESL teachers
make many decisions in their classrooms about
language teaching/ learning processes. The
learners, However, are seldom involved in this
decision-making process. He investigated high
school ESL learners’ perceptions of the teaching/
learning activities they encountered in their
classes. Using multi-method, qualitative research
procedures, it was found that teachers would have
a more effective teaching, if they constantly
monitored their learners' perceptions of
classroom life.

3.1 Subjects

The participants in this study were 30 female
intermediate EFL students at Iran Language
Institute (I.L.L). At LL.I institute, levels 1 to 5
are elementary, 6 to 10 are intermediate, and
11 to 12 are advanced. For this study, level 6
students were chosen since they are at a level
for whom, the TOEFL test is suitable-
comparing with elementary level students- and
the number of students at intermediate level,

was enough for this study; whereas in advanced
classes the number of students was not enough.

Adult language learners were chosen for this
study since according to Sjostrom (1998)
adults’ language learning is more complicated
because of their diversity, variability, varying
intellectual levels and extensive past
experiences.

3.2 Materials

Based on the observations and a library
research, a questionnaire was prepared. It
consisted of 5 categories. On the whole, it
contained 25 items. The categories were as
follows: (1) Knowledge, (2) Communication
abilities, (3) Good behavior, (4) Good
management, (5) Good appearance. The
questionnaire was read and checked by 5
experts in the field of ELT so as to bear content

validity and was pre-tested on 10 subjects at .

the same level but from a different class. The
experts were ELT professors at Shiraz
University.

Furthermore, a TOEFL test(ETS, 1987) was
given to the participants to determine their
proficiency level. The TOEFL test was not a
complete one and was in fact part of the ETS
test. The reason was that the participants would
have not agreed to cooperate, if the test took
them a long time to finish and their teacher as
well, did not agree to lose a long time of her
class (typical problems of carrying out
research!)

3.3 Procedure
First, the TOEFL test was given to the
participants to determine their proficiency level
and then the questionnaire was given to them.
According to Seliger & Shohamy (1989), one
of the main problems with questionnaires is that
subjects very often have problems reading and
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During recent decades, teaching and
learning foreign/ second languages and training
effective language teachers have been the main
concern of many language scholars and the
question of what a teacher can do in the
classroom in order to make the teaching process
as effective as possible has always been an
important issue among different scholars, in
general, and language teachers, in particular.
Different principles have been proposed in this
regard, and new ones are being suggested by
scholars in this discipline, and various books
and articles have been written to provide ways
towards effective teaching.

Most language teachers have difficulty with
curriculum development, pedagogy, attending
to students’ differing leaming styles and levels,
classroom management and motivation(Miller
& Mckenna, 1998). As a result, one of the most
controversial issues in the field of language
teaching and training language teachers is what
the characteristics of a good teacher are. Of

course, different people depending on their
positions, have different views. This study
attempts to focus on EFL students' point of view
in this regard.

Reyiew of literature

In a study by Mordechai (1983) at Tel Aviv
University, the characteristics of good teachers,
as defined by college students, and the
difference in concept and definitions among
students in various disciplines were determined.
The most commonly cited characteristics
included teacher delivery, advising,
contribution to student thinking, and scholarly
attributes. Richards (1987), in his study on
effective teaching, discusses a dilemma in
teacher education. On the one hand, there is
evidence that changes in teachers' behavior can
be brought about through the use of relatively
simple training procedures. These procedures
typically focus on directly observable, low-
inference categories. On the other hand, studies
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| Abstract o

Language teaching is a complicated task which requires sufficient resources and skillful
teaching; which in turn, necessitates considering all the cognitive, affective, and social
variables. This paper deals with the priorities teachers should take into account when
teaching languages. The suggestions are derived from EFL student's views.

| Key Words: ”
Language teaching, effective teaching, skillful teaching, good teacher, teaching process’




3
E
e
—
<
c
=
an
C
Sl
o0
&yl
-9

Other conferences
In addition to the annual conventions, many
other conferences are held at various locations
around the world by TESOL affiliates. For
further information on affiliate conferences,
you can go to http://www.tesol.org/isafill/

confcalendar.html

| Edueation Programs
TESOL Academies

TESOL Academies are an interactive forum
for professionals who are committed to lifelong
learning. They are typically 3-day focused
workshops and held each June-Auogust at various
locations around the world. They focus on the
challenges and solutions that can increase the
effectiveness of teachers, administrators,
curriculum planners, computer specialists, or
ESL resource specialists. For more information
on TESOL Academies in 2001, you can go to
http://www.tesol.org/edprg/2001/academies/
index.htm1
Pre-and postcovention institutes (PCIS)

They offer a chance for intensive hands-on
learning experiences immediately before and
after the annual convention.

On-line workshops

[ Career Services

TESOL'’s career center, http://careers.-
tesol.org/, is the place to find a job in the ESL/
EFL field. The Placement E-Bulletin is e-
mailed and the Job Bank is a searchable
database of jobs. The popular Employment
Clearinghouse, held annually during the
TESOL Convention, brings recruiters and job
candidates together for on-site interviews for
positions around the world.

' Want to Join TESOL?
TESOL has Individual, Student, Retired, and
Joint categories of membership. Members in

all of these categories have voting privileges
in the association’s annual election and receive
six issues of TESOL Matters, the bimonthly
newspaper. Membership also includes compli-
mentary membership in one Interest Section as
well as discounted rates for the TESOL
Convention, and TESOL products and services.
Members can also join caucuses or additional
interest sections for a low fee.

Student membership is for hose engaged in full-
time study only. Students must provide a letter from
a professor or a copy of a dated student ID card to
verify full-time study and must reapply annually.
Maximum participation is limited to 5 years.

Joint members are two-member
households. They receive one copy of TESOL
matters, complimentary membership in two
interest sections, and one copy of any other
publications selected for subscription. Both are
voting members and eligible for discounts.

Retired members must qualify by having
been a TESOL member 5 of the last 10 years,
and send proof of retirement with their
application,

Individual ...........cocoeveeirririeine. US $50
Student ....ooooeeeveniieie e, US $ 36
JOINt .. US $ 80
(includes two interest sections)

Retired .....ocooovviiiiiiieieieeee . US$ 36
TESOL Journal .......coocvveveenn. US $25
TESOL Quarterly .........ococeen..... US $35
TESOL Journal & Quarterly ........ US $ 48
TESOL Caucuses .......cccceeveeaen.. US $ 13/each
TESOL Interest Sections ........... US § 10/each

beyond initial complimentary

(1)Further information on TESOL is
available at http://www. Tesol. org



participants from around the world. The last
annual TESOL convention was held on
February 27-March 3, 2001 in St. Louis,
Missouri USA and the theme was “Getaway to
the Future”. The two next annual conventions
will be held as follows:

® April 9-13, 2002, Salt Lake City, Utah, USA;
Language and the Human Spirit; Annual
Conference (including pre-and postcovention
institutes, and publisher and software
exhibition). For further information, you can
go to http://www.tesol.org/conv/index.htm

Note: Proposals for six types of presen-
tations can be submitted: (a) papers, (b)
demonstrations, (¢) workshops, (d) colloquia,
(e) poster sessions, and (f) video theater.

Papers, demonstrations, workshops, and
colloquia are refereed by members of the
TESOL interest sections. The call for
participation for submissions of papers,
demonstrations, workshops, and colloquia has
closed effective May 1, 2001.

a) A paper (45 minutes) is an oral summary
with occasional reference to notes or a text
which describes or discusses something that the
presenter is doing or has done in relation to
theory, practice, research, programs, or
curricula. Handouts or audiovisual aids may be
used.

b) A demonstration (45 minutes) shows,
rather than tells, a technique for teaching or
testing. No more than 5 minutes is spent
explaining the theory underlying the technique.
The presenter provides handouts and may use
audiovisual aids.

¢) A workshop (1-3/4 hours) emphasizes the
participants’ activity, which is carefully
structured by the leader. The leader works with

-

a grdup, helping participants solve a problem

~ or develop a specific research or technique. This

should be a hands-on professional development
activity.

d) A colloquium (1-3/4 hours) is a forum for a
group of scholars that combines formal

- presentation on current issues in TESOL with open

discussion with the participants. Presenters
exchange .papers in advance and make formal
responses to each other’s positions. The organizer
of colloquium is responsible for securing the
participation of people representing various
viewpoints in the field before submitting a proposal.
A colloquium may not have any more than five
panelists.

Poster sessions and video theater are refereed
by the Convention Program Committee. Poster
sessions and video theater proposals are due by
August 13, 2001,

e) A poster session (1 hour) allows for
informal discussion with participants during the
time that a self-explanatory exhibit is on
display. The exhibit is presented on a large
display board 4x8; it includes a title, the name
and institutional affiliation of the presenter (s),
and a brief text with clearly labeled photos,
drawing, graphs, or charts.

f) A video theater presentation (45 minutes)
shows VHS video materials relevant to the
TESOL profession. Opening remarks,
distribution of handouts, tape running time, and
closing comments fall within the time frame.

® March 25-29, 2003, Baltimore, Maryland,
USA; Annual Conference (including pre- and
postcovention institutes, and publisher and
software exhibition).
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evaluation; professional preparation; and
language planning and professional standards.

A oy

Interest Sections
Interest sections are groups dedicated to

professional-interest topics. Each TESOL

member is entitled to complimentary member-

ship in one Interest Section, and can join as

many other interest sections as they wish for

the cost of $10 each. Membership in an Interest

Section includes access to the IS electronic

discussion list, full voting privileges, and up

to two newsletters per year. Some interest

sections have their own home pages on the

Web. A complete list of interest sections is here:

@ Applied Linguistics

@ Computer-Assisted Language Learning

® English as a Foreign Language

® English for Specific Purposes

@ ESL in Bilingual Education

® ESL in Higher Education

® ESL in Secondary Schools

® ESOL in Adult Education

@ ESOL in Elementary Education

@ Intercultural Communication

@ International Teaching Assistants

® Intensive English Program

@ Matenial Writers

® Program Administration

® Refugee Concerns

® Research

® Speech/Pronunciation

@® Teacher Education

® Teaching English to Deaf Students

@ Video

Caucuses _
TESOL caucuses provide forums for
members of TESOL who share common social,
cultural, or demographic identities. Most
caucuses produce a bi-annual newsletter that
highlights these concerns and offer meeting

times during the annual convention. Member-

ship in each caucus is $13. The following

caucuses are available at present:

@ Caucus on Part-time Employment Concerns
(COPTEC)

@ Christian Educators in TESOL (CETC)

@ International Black Professionals and Friends
in TESOL (IBPFT)

® Nonnative English Speakers in TESOL
(NNEST)

® TESOLers for Social Responsibility (TSR)

Affiliates

TESOL affiliates provide English language
educators worldwide with professional
information and support within their geogra-
phical regions. Affiliate conferences, news-
letters and varied membership services
encourage information exchange and provide
a valuable source of support.

As of December 2000, TESOL has established
affiliation with 93 independent organizations (42
in the U.S. and 51 outside the U.S.) with total
membership of over 40.000 professionals
worldwide. For example, the affiliates in Middle
East and North Africa are as follows:

® English Language Education Association of
Turkey (Inged-ELEA)

® TESOL Arabia http://tesolarabia.
uaeu.ac.ae

® Moroccan Association of Teachers of English
(MATE)

® Egypt TESOL http://www.egyptesol. org/

Annual Conventions
The annual convention is another ground for
networking opportunities with nearly 8,000



What Is TESOL?!
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Teachers of English to Speakers of Other
Languages, Inc. (TESOL) is an international
education association with a membership of
about 15,000 persons and institutions in the
field of teaching English as a second or foreign
language. The association is headquartered in
Alexandria, Virginia USA with a staff of 25+
persons.

TESOL’s mission is to develop the expertise
of its members and others involved in teaching
English to speakers of other languages to help
them foster effective communication in diverse
settings while respecting individuals’ language
rights. To this end, TESOL articulates and
advances standards for professional prepa-
ration and employment, continuing education,
and student programs. It also links groups
worldwide to enhance communication among
language specialists and produces high quality
programs, services, and products.

| Serial Publications =
TESOL Matters (TM)

it is a bimonthly published newspaper, full
of stimulating articles on ESL/EFL, professional

digled ool ka3 OL5 55 el alama 20

concerns and issues, calls for papers, and other
association-related information. Many articles
are written by contributors in the field. Included
are columns/departments that provide
networking information, lists of interesting
websites, updates on projects, and ESOL
teachers in world politics, to name a few.

TESOL Journal (T])

It is a practical, hands-on magazine for
language educators in diverse settings and
levels. It explores the hows and whys of
languages teaching, featuring practical
classroom strategies, emphasizing ESL/EFL
methodology, underscoring techniques,
highlighting materials, curriculum design and
development, and stressing teacher education,
program administration, and classroom
observation and research.

TESOI Quarterly (TJ])
It is a pre-eminent scholarly journal.

Dedicated to cross-disciplinary concern. it
. covers research, analysis, and application in all

aspects of second language learning and
teaching; curriculum development, testing, and
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university students are unsuccessful in speaking
ability. Also their responses to listening
exercises are question oriented. Since they
don’t have opportunities to use the language in
meaningful communication with native
speakers, it is necessary to provide them
opportunities to speak. So the task-orieted
responses 1o listening exercises were applied
and compared in an experimental group with
the question oriented responses in a control
group. A null hypothesis was proposed and the
rejection of which would prove the
effectiveness of task oriented responses in
improving the speaking ability.

The answer to research question of “Will
Iranian pre- university students achieve more
ability in speaking through task oriented or
question oriented of listening exercises?” 1s
that, task oriented responses to listening
exercises increase speaking ability and the
students are not only able to respond to
controlled listening comprehension questions,
but also able to increase their speaking ability.

So the results of this research, not only
emphasize a useful way of teaching listening
comprehension, but also can be an effective
method to improve the students speaking

‘ability.

Bahns, J. (1995). There’s More to Listening
than Meets The Ear (retrospective
review article.) System 23(3): 531-
547.

Celce- Murcia, M. (1991). Teaching English
as a Second or Foreign Language.
2nd ed. California: Heinle and Heinle
Co.

Ellis, R. (1993). Talking Shop: Second
language acquisition research: how
does it help teachers? ELT Journal.
47(1): 3-11.

Farhady, H., Jafarpoor, A, Birjandi, P. (1995).
Testing language skills: from theory
to practice. 2nd ed. Tehran: SAMT.

Hatch, E., & Farhady, H. (1993). Research
design and statistics for applied
linguistics. Tehran: Rahnama
Publishers. (offset)

Pica, T., (1994). Research on negotiation: What
does it reveal about second- language
learning conditions, processes, and
outcomes? Language Learning
44(3), 493- 527.

Richards, C. J. (1990). The language feaching
matrix. Cambridge: Cambridge
University Press.

Rivers, W. and Mary S. Temperly. (1978) A
Practical Guide to the Teaching of
English. Oxford: OUP.

Widdowson, H. G. (1989). Knowledge of
language and ability for use. Applied
Linguistic. 10(2): 128- 37.



Table, § Table, 7
The data denved from the prfest and post test of Nelson testfor The data dertved from the pretest and post test of Nelson st for
control group expenment] group -
NoM DT .
Pretest woowo% Pretest ¥on o8
24 12
Posttest oong o1 Post tes K K VAT |
D.E=) P=05  tcrtical= 245 D.EN P=05  teritical= 245
Table.6 Table. §
The data erived from the pretestad post st ofspeking for contrl The data derved from the pretest and post est of speaking test for
group experimental group
NN 0T N M T
Preeyt LU Pretst om0
143 83
Post test S| B | K| B Post test K1 YA R
D.E=2 =05 tritical=2.045 D.E=N P=05  tcniical= 204

In analysis 4, the data obtained on speaking
and Nelson pretest and post test of experimental
group is discussed. The data obtained in this
comparision through match t-test shows that the
t-value is higher than t-critical and this means
that there is significant difference between the
scores of the experimental group for Nelson and
speaking on pretest and post test, but this
difference for the experimental group is much

higher than the control group, as shown below:

So the null hypothesis was rejected and it
was proved that task-oriented responses to
listening exercises is more effective than
question- oriented responses in developing the
pre-university students speaking ability.

“Conclusion C
The purpose of this research evolved from
the common observation that many Iranian pre-
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assess the null hypothesis which assumed The second analysis contains the data
there is no difference between task-oriented obtained from the speaking and Nelson post
responses and question- oriented responses to  test scores of the two groups. In this analysis
listening exercises in developing the speaking the two means of the two groups after the
ability of Iranian pre- university students. Then jpstruction were compared through t-test. As it
the scores obtained from pretest and post test  is illustrated in the following tables, the t-value
of each of the control and experimental group for both speaking and Nelson is higher than
were compared with each other from match t-  the t-critical and we are quite safe in rejecting
test to observe if there has been any significant  the null hypothesis that assumes “There is no
improvment in speaking ability of the students  difference between task-oriented responses and
in the experimental group. question- oriented responses to listening

The results of this experiment is shown in  exercises in developing the speaking ability of
the following tables. The first analysis deals [ranian pre-university students.”
with the comparison of the two means of the
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pretest of the control and experimental group Table. 3
for speaking and Nelson tests. As it is shown The data derived from the Nelson post test
in the following table the t-critical is higher than . N M D T
t-value and we can conclu-dc that-the.difference Contal group 0 n4 L5
between the two groups is not significant and
they are almost at the same level of speaking 4
ability. The result is also the same for the Expenimental group 30 1323 206
Nelson test. D.E=38 P=05  tcritical=2.000
Table. 1 Table. 4
The data derived from the Nelson pretest The data derived from the speaking post est
Control group 30 107 96 Control group 30 12 281
[ 4.21
Experimental group 30 105 % Experimental group 30 335 17
D.E=58 P=05 tecritical=2.000 D.E=58 P=05 t<ritical= 2.000
Table. 2 The aim of the third analysis is to compare
The data derived from the speaking pretest the two means of control group on pretest and
N M s T post test for Nelson and speaking seperately.
Control group 30 891 285 The obtained t-value from match t-test is higer
014 than t-critical and this means that there is
Experimenta grotp 30 878 258 significant difference between the score.s of the
control group for Nelson and speaking on
D.F=58 P=05 tcritical=2.000

pretest and post test.



Iranian pre- university students achieve more
ability in speaking through the task- oriented
responses or through the question- oriented
responses of listening exercises?"”

In order to take the safe side in the research
and to find proper response to the question, the
following null hypothesis was formulated:

“There is no difference berween task-
oriented responses and question- orineted
responses to listening exercises in developing
the speaking ability of Iranian pre- university
students.”

fethod G :

The design of this study follows an
experimental design which contains three
characteristics: 1) experimental and control
groups, 2) random selection of the groups, and
3) a pretest- post test administration.

" Subjects - o _

To accompllsh the task more than 90
students participated in the pretest of the study.
The students were selected from among the
students of a female pre- university school.
Finally 60 subjects were selected on the basts
of the pretest and randomly divided into two
groups: 30 in experimental group and 30 in
control group.

Instrumematmn
As it was mentioned before in order to
estimate the general knowledge of the subjects
prior to the study, a validated Nelson test was

administered to the whole number of the
subjects and, then a speaking test (talking about
pictures) which was developed by the
researchers was managed. The researchers
provided 12 pictures and each subject in
speaking test selected randomly two pictures
out of twelve ones and talked about them. In

order to prove the validity of speaking test,
correlation between speaking pre-test, final
scores and Nelson test scores was estimated.
Both groups had 12 twenty- minute sessions
of instruction in a period of four weeks. The
control group responded to listening exercises
through multiple choice, fill in the blank and

‘true/false qeustions while the experimental-

group class responded to listening exercises
based on tasks. (for example questions to get
repetition of information, questions to get
verification, questions to get clarification and
elaboration.)

Then both groups took speaking and Nelosn
post test. The aim of speaking test was to
estimate the speaking skill categories of

grammar, vocabulary, fluency and pro-

nunciation, and the aim of Nelson test was to
estimate the validity of speaking test. In order
to prove the validity of speaking test,
correlation between speaking post test final
scores and Nelson test scores was estimated.

I Instmcticmal matenals _‘

The materials used for both groups in the
12 sessions were 12 listening passages selceted
out of the pre- university English course book.
The selected short listening passages were

about issues such as, how a mouse helps alion,
how we can keep a glass from éracking, how
penguins live, how a frog eats, etc.

In addition to the above mentioned
materials, there were also some cards and
pictures designed by the researchers to help the
subjects, both in experimental and control
groups, understand the passages better.

| Data Analysis _ :
After the data were gathered the means of

control group and the experimental group were
compared with each other through t-test to
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Speaking skill is an obstacle for many pre- university students. Many of them have long
dreamt of it in their language learning. Some methodologists such as Celce- Murcia, (1991)
and, Rivers and Temperly (1978) have suggested the task-oriented response to listening
exercises in order to involve the learners in language learning more communicatively,
According to Celce- Murcia, one of the tasks is interactive listening and negotiation of
meaning through questioning/ answering routines.

The present study is an attempt to compare two models (task-oriented response and
question- oriented response models). To achieve the purpose of the study, twelve different
listening passages were used to give opportunities for questioning/answering. The results
indicated that there were statistically significant difference between the students whose
responses to listening exercises were task- oriented and those whose responses were question-

oriented.
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| Introduction ]
Since 1970, which was a period of research
into the nature of inter-language and of the

errors comimitied by learners, a wave of interest

along with focus on communicative language
teaching arose which led to some recent
developments in language teaching called
“proficiency movement”. It also caused the
promotion in “functional or communicative
ability.” The language teachers thus focused on
the communicative effectiveness and the ways
of helping students attain fluency in
communication. Here, we should not ignore
the importance of listening as an essential skill
for successful conversation. For a language
learner to be a proficient partner in any
conversation, she/ he needs to be skillful at both
speaking and listening, so in order to make the
students be more competent in communicative
skills of language, course designers have
devoted most of their time to generating
exercises on teaching listening and speaking
in tandem.

As Celce- Murcia (1991) points out: “There
are two basic types of students reponses in
histening exercises: 1) The question-oriented
response model. 2) The task- oriented response
model. In question- oriented response model
students are asked to listen to an oral text, then
answer a series of factual comprehension
questions on the content. In task- oriented
response model students make use of the
information provided in the spoken text, not as
an end in itself but as a resource to use.” (p. 83)

' Purpose of the Study

In this study the researchers decided to apply
the two types of responses in order to discover
whether or not the task- oriented response type
would create a different result in the student’s
speaking ability. The researchers’ belief was
that if the effectiveness of the task- oriented
response model can be proved, this kind of
activity can serve as a useful supplementary
material to course books in order to create a
situation in the language classroom which
closely simulate authentic communication. To
achieve the purpose of this study, the following
research question was proposed: “Do the
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‘Notes ' étrangére et discours scientifique” in....

‘r 1. En général I'expression “francais de Dialogues et Cultures (FIPE) N° 31,
spécialité” s’emploie pour le francais Paris, 1988.

| enseigné aux apprenants qui souhaitent |

-i acquérir la compétence professionnelle en | A. REBOUL ET. J. MOSCHLER,

| langue francaise dans tel ou tel domaine. - Pragmatique du discours, Paris, 1988,

. Icidans “frangais spécialité” il est question - €d Armand Colin.

} du domaine littéraire et traduction - plutdt

. traduction des textes littéraires. ~ D. SPERBER et D. WILSON, La

‘ 2. Pour qu’un discours ou un texte soit pertinence, communication et

| “cohérent, il faut que son développement -~ congnition, Paris, 1989, éd. Minuit.

1 n'introdmise aucun élément sémantique

contredisant un contenu posé ou

présupposé par une occurrence antérieure

ou déductible de celle-ci par inférence”.
Anne REBOUL et Jacques MOESC-
HLER, Pragmatique du discours, Paris,
1998, éd. Armand Colin, p.16.

3.R. GALISSON, Lire: du texte au sens, Paris,

1979 , Clé internationale, p. 97

4. cf. D. SPERBER et D. WILSON, La
pertinence. communication et cogni-
tion, Paris, 1989, éd. Minuit, p. 18.

5. A. REBOUL et J. MOSCHLER, op. cit.,
p. 54.

6. Th. LEBAUTIN “francais, langue
étrangére et discours scientifique” in

| Dialogues et cultures (FIPF) N° 31, Paris,

, 1988,P.53.

' 7. cf. D. SPERBER ET TD. WILSON op.

cit,, p. 24.
8. A. REBOUL et J. MOSHLER, op. cit., p.
j 54
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de celui d’un exposé en langage formel, il est
normal qu’en langue étrangere il appartienne a
un type deconstruction et du champ lexical
particuliers parmi d’autres. J'insiste sur le "type
de construction” pour dire que par exemple un
texte ou un discours scientifique “bénéficie d’un
statut sémiotique particulier qui le distingue de
toutes les autres formes de discours. 1l importe
donc d’en reconnaitre les traits pertinents, afin
d’adopter a son égard une conduite pédagogique
cohérente.”

Donc dans I’enseignement du frangais
fonctionnel, ’interaction communicative
implique la construction d’un langage de
reconnaissance. “L’accés a la compréhension
réciproque recquiert en guelque sorte des
partenaires une précompréhension, ¢’est-a-dire
une évaluation préalable des conditions de
possibilités d’entente sur ce dont on va parler. Il
s’agit plutdt d’une évaluation du communicable
et du choix d’un mode de communication
effectué a 1’aide de repéres mémorisés
{connaissance personnelle de I’interlocuteur et
du contexte) et institués (représentation du
dicible et de I’'indicible). C’est par ce travail
d’évaluation et d’interprétation préalables que
le caractere aléatoire de toute communication est
en grande partie réduit. Il en est de méme pour
la prétention a la vérité.”

C’estune triple compétences qu’il s’agit donc
de développer dans une pédagogie avancée de
frangais fonctionnel: une compétence de
compréhension lexicale et grammaticale et une
compétence d’évaluation des rapports entre le
savoir et la société, doublée d’une compétence
de représentation en fonction de cette évaluation.
La langue ainsi comprise n’est pas confondue
“avec un systéme formel présentant “le vrai”
mais vue comme le lien d’une interaction entre
des humains et les concepts qu’ils manipulent
au sein d’un cadre social.”’s

Alors en dehors du savoir langagier acquis
au stade du francais général par I’apprenant, il
lui faut des “savoirs partagés” dans le domaine
de son francais professionnel car “un fait est
manifeste pour un individu 4 un moment donné
si cet individu est capable 4 ce moment de se
représenter mentalement ce fait et d’accepter
cette
probablement vraie.””

En général pour qu’un apprenant soit initié
au domaine du frangais fonctionnel auquel il se
prépare, apres avoir passé par le stade du frangais
général, 1l lui faut un glissement progressif vers
le frangais de spécialité et une interaction
constante du francgais général au frangais
fonctionnel, tel que le schéma suivant nous
présente ®

représentation comme Vvraie ou

Langue

/ N\

Emploi quotidien Emploi en sciences

interaction constante

uise de conclusion -

Pour conclure sur nos bféoccupations
pédagogiques, je tiens a préciser que si les
langues étrangéres sont considérées comme un
élément de développement personnel, il ne faut
pas ignorer qu’elles sont devenues de nos jours
un élément indispensable pour exercer un grand
nombre de métiers. En outre 1’entreprise avec
un grand E est placé au cceur d’un ensemble de
relations internationales particuliérement
importantes. La vie des affaires participe
aujourd’hui au dialogue des cultures. Pourquoi
ne pas préparer les apprenants a cette langue des
affaires?
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- on miser plutot sur la compréhension logique
de la grammaire ou bien sur I"automatisation?
Ce sont la des questions pour lesquelles chaque
méthode a trouvé une réponse spécifique.

la plupart des enseignants pensent qu’il est
nécessaire d’insérer, tout au long de ces cours
de base, des exercices de grammaire, car “la page
de la grammaire” offre & I’apprenant la
possibilité de voir clair dans la construction

- grammaticale de la langue, c’est le moment ot

on le laisse réfléchir sur comment former un
temps verbal, comment combiner les éléments
d’une phrase, etc.

Ce qui est important dans I’intégration des
exercices de grammaire dans les themes traités
au long du cours, c’est de réutiliser I'essentiel
du lexique présenté ailleurs, dans les exercices
de grammaire; ce qui familiarise davantage
’apprenant avec le vocabulaire qu’il apprend.

Comme le public est un public adulte et qua
a appris A suivre une pensée logique dans sa
langue maternelle, et pour qui I’explication
rapide et précise d’un point grammatical suivie
d’exercices d’application, est une approche
facile et efficace, on peut avoir recours a un
enseignement de grammaire comparée - entre
la langue maternelle et la langue cible - et
expliquer I’essentiel par une ou deux phrases
dans la langue matemelle.

1) Eedago;gle avancée en
fonctionnel

Si nous prenons soin des la premiére année

d’apprentissage du frangais au niveau
universitaire, d’insister sur une formation solide
en frangais général, tenant compte du schéma
ci-dessus indiqué, on arrivera a un stade ou la
mise en ceuvre d’une pluridisciplinarité
entrainera nombre de conséquences importantes.
Tout d’abord, I’orientation des étudiants et des
études: nous savons que dans leur grande

majorité, les étudiants s’inscrivent aux
Département d’études francaises sans
perspective  d’insertion sociale et
professionnelle. Sans objectif d’avenir, le choix
s’effectue au hasard. Ces choix sans motivation
induisent les étudiants en erreur, ce qui constitue
un des facteurs du malaise qui affecte les
Départements d’études frangaises.

De toute maniére, I’introduction de la
pluridisciplinarité dans le cursus des études
francaises permet d’abord une meilleure
définition des disciplines et de leur
interdépendance. DD’ autre part, cela peut orienter
I’étudiant a effectuer un choix en meilleure
connaissance de cause. Ainsi les études
francaises ne sont plus fines en soi avec une
coloration “purement littéraire”, mais pourront
devenir un outil pour accéder a un
professionnalisme sans étre détachés des réalités
sociales.

Mais comment faut - il passer du frangais
général au frangais fonctionnel assez avancé?
S’agit-il d’enseignement de frangais? De remise
a niveau scientifique? Des deux? L’apprenant
sera-t-il évolué sur des connaissances
scientifique, politique, économique, etc? Que lui
faut-il acquérir en frangais pour qu’il sache
exposer ses connaissances?

Dans un apprentissage avancé en frangais
fonctionnel I’aptitude a comprendre et a
structurer un propos en fonction d’une visée
déterminée devient une priorité qui devrait
concerner I’enseignement de frangais dés les
premiéres legons et prendre en compte des
compétences d’évaluation de représentation.

L'amélioration de la compétence de
communication dans les domaines scientifique,
économique, politique en frangais passe par une
prise en compte d’aspects conceptuels. Si le
discours par exemple scientifique, en langue
maternelle, est d’un tout autre ordre, s’il différe



une forme adéquate au sens qu’il entend donner
a son propos et savoir I’organiser. Savoir
s’informer et informer.

Force est de constater que ce qu’ on appelle
enseignement du frangais “général” ou
“littéraire” ne répond pas a cet objectif.

Les formations des adultes en
francais général

De facon plus générale, dans les programmes
d’apprentissage du FLE, il faut mettre |I’accent
sur les capacités que les apprenants doivent
acquérir en fonction des nécessités de leurs
futures tiches professionnelles. En tenant
compte du schéma bien connu de

13 “savoir écouter” 2) “savoir lire”

3) “savoir parler” 4} “savoir écrire”

nous arrivons aux objectifs suivants:

1) “Savoir écouter”: Apprendre 2 écouter
quelqu’un, en communication directe ou
indirecte, est de premiére importance dans la vie
professionnelle et occupe donc une place trés
importante dans ’enseignement du FLE.

2) “Savoir parler”: Cette faculté est de la
méme importance mais 1’apprentissage en doit
étre différent pour la raison suivante: il suffit de
connaitre un nombre relativement limité
d’expressions pour pouvoir maitriser bon
nombre de situations dans lesquelles il s’agit de
parler soi-méme. Dans I’utilisation active de la
langue I’apprenant fera toujours un effort pour
apprendre davantage et pour comprendre tout
ce qu’on lui dit ou au moins il essayera d’en
capter I’essentiel.

3 et4) “Savoir lire” et “savoir écrire”: Ce qui
vaut pour I’oral est vrai pour |’ écrit; il s”agit donc

ici également de montrer 4 I’apprenant comment
il pourra écrire des messages, des lettres, des
courriers, €tc. avec un outil linguistique
minimum. En méme temps il faut lui donner une
connaissance passive de la langue assez étendue.
Comme on vient de le dire pour I’oral, cela ne
peut pas signifier qu’il faut tout comprendre, de
“a” a “z”, mais qu’il faut &tre capable d’isoler
les informations les plus importantes d’un texte
écrit qu’ on recoit.

La conséquence pratique de ces réflexions
est donc: augmenter le nombre d’exercices
d’écoute pour améliorer le niveau de
compréhension orale et vérifier, a la suite, ce
qu’on vient d’entendre par un texte écrit qui
confirme le message oral.

En ce qui concerne les exercices qui
entrainent & parler, ils doivent étre plutdt axés
sur la fixation d’expressions qui peuvent étre
employées dans une situation bien précise.

Pour la lecture, on doit proposer a 1’apprenant

la lecture de toutes sortes de textes et finalement

pour I’expression écrite il faut essayer d’amener
I’apprenant a bien maitriser son expression écrite
dans différents domaines du frangais fonctionnel
et ne dire que I’essentiel, La aussi il faut mettre
I’accent sur les besoins langagiers des apprenants
dans le frangais professionnel.

La plupart des méthodes d’enseignement du
FLE, élaborées durant ces derniéres années,
peuvent répondre a ces objectifs de cours de
base. '

Cependant un probléme se pose: faut-il
enseigner la grammaire, cette béte noire des
apprenants du FLE? '

Un point qui semble étre d’une importance
particuliere et qui crée souvent un certain malaise
parmi les auteurs et les utilisateurs des méthodes
d’apprentissage du FLE sont les exercices de
grammaire. Sont - ils vraiment indispensables?
Faut - il les intégrer dans les thémes traités? Doit
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universités iraniennes. Mais pour enseigner
quoi? Toujours la littérature francaise? Et
continuer toujours a approfondir ce foss€ creusé
entre “langue fonctionnelle” et “langue
littéraire”? Cette partition d’une évidence
apparemment incontournable crée un malaise
aussi bien du coté de ’enseignant que de
I’apprenant. Chacun tire sur sa spécifité comme
sur une couverture et tout le monde a froid. Cela
ne semble pas étre le probléeme de
l’enseighement du FLE uniquement en Iran.
Souvent les ensiegnants du FLE, dans le monde
entier, s’interrogent sur 1’utilité de ce qu’ils
enseignent et souvent tls sont de cet avis que les
apprenants veulent acquérir dans un minimum
de temps des connaissances suffisantes pour
pouvoir se servir du francais dans leur activité
professionnelle. Mais souvent on s’ apercoit que
les programmes aussi bien que les manuels
enseignés ne répondent pas a ce besoin d’une
approche du frangais fonctionnel et
professionnel. Alors que faire? Comment passer
de la langue de tous les jours 2 celle d’une
profession?

* En fait I’enseignant du FLE connait toujours
aussi mal son domaine d’intervention tant les
demandes institutionnelles, les demandes des
apprenants et les besoins recensés sont
contradictoires. L’apprenant, pour sa part, se
trouve ballotté entre des cours de frangais dit
“général” ou “littéraire” durant lesquels il a du
mal & saisir le lien avec ses besoins immédiats
dans I’apprentissage du FLE et les exigences du

monde de travail.

Dans notre fonction d’enseignant de francais
général et de spécialité (littérature), nous
rencontrons souvent des étudiants qui ayant déja
obtenu une licence de langue et littérature
francaises, cherchent & suivre des cours
supplémentaires dans des établissements privés
pour avoir accés a un frangais fonctionnel. A
juste titre, ces derniers demandent un outil
efficace pour leur travail. Cela nous montre que
dans leur travail ils se trouvent confrontés i des
difficultés auxquelles ils n’ont pas toujours été
préparés durant leurs études.

sont en définitive les
dlﬁ'icultes de tout apprenant"

* Savoir tenir un discours cohérent? en fragais
au - dela de I’embofitement plus ou moins

aléatoire de phrases plus ou moins correctes.

* Savoir faire le tri entre I’essentiel et le
secondaire, étre capable de classer, organiser et
pouvoir distinguer 'information utile dans une
masse de données.

* Pouvoir dépasser une communication
instrumentale et accéder au concept.

* Pouvoir différencier un discours
interpersonnel fortement marqué (jugement de
valeurs) d’un discours visant une exposition de
connaissances et donc plus rigoureux tant en ce
qui concerne le sens que la forme ou 1’objectif
recherché.

En bref, pouvoir étre I’architecte de sa pensée
en fonction d’un interlocuteur défini, savoir offnr



' Resumé - ,

Actuellement si I'enseignement du FLE ou n'importe quelle autre langue étrangére a pu
conserver sa place dans les institutions d'un bon nombre de pays, ils le doivent certainement
moins a leur valeur d'usage dans le domaine littéraire qu’a leur fonction dans les contacts
professionnels. Force est cependant de reconnaitre que, dans la plupart des pays ou on
enseigne le FLE au niveau universitaire, |'importance est donnée a un enseignement littéraire
sans que cela permette a I'apprenant la possibilité de connaitre "'le monde des affaires",
celui de la ""technologie nouvelle” et autres.

Pour pouvoir réaliser un programme concernant la pédagogie du francais fonctionnel,
au niveau universitaire, il faut insister d'abord sur une formation solide en francais général
"'qui permettra la mise en oeuvre d'une pluridsciplinarité’' de sorte que I'étudiant aprés
avoir passé deux années d'apprentissage du francais général, puisse s’engager dans une
orientation non - littéraire. Circulant désormais dans un territoir non-littéraire, le FLE ou
n'importe quelle autre langue étrangere enseignée pourra se développer dans "une pédagogie
avancée'' de la langue fonctionnelle.

Réfléchir aux apprentissages de la langue étrangére, en général, et du francais, en
particulier, dans cette perspective, c'est s'efforcer de redonner sens et intérét a des
apprentissages qui participent 4 la mise en relation des activités économiques, politiques,
scientifiques, technologiques, culturelles au niveau international, bref & une mise en oeuvre
de l'aspect pratique de la langue étrangere.

'Mots clés:

la didactique des langues - francais général ~ Situations ou son usage s’avere nécéssaire et
- frangais fonctionnel - francais de spécialité  utile.

- savoir écrire - savoir parler - savoir lire - Dans I'apprentissage du frangais langue
savoir écouter . étrangere, les apprenants iraniens, comme la
plupart des apprenants du FLE, dans Le monde

Introduction o entier, désirent, tout d’abord, parler et

Apprendre est un acte trés complexe qui  comprendre le frangais plutét que de lire ou
nécessite, tout d’abord, une certaine motivation.  €crire. La majorité des étudiants souhaitent
Il serait aberrant d’enseigner quantité de matiéres ~ apprendre le frangais pour pouvoir communiquer
sans donner a I’apprenant, par des pratiques dans un milieu francophone. Comme ils sont
spécifiques, la possibilité de les découvriroude ~ relativement nombreux et les débouchés limités
les redécouvrir. L’enseignement d’une langue ¢’est le cas de la plupart des pays la majorité
étrangere revét des significations différentes des €tudiants, aprés avoir terminé leurs études
selon le besoin de I’apprenant. Le premier travail ~ dans le frangais de spécilaité' (littérature ou
a mener dans la didactique d’une langue traduction), cherchent & continuer jusqu’ en
étrangere, est donc d’apprendre A employer cette  Doctorat pour pouvoir, plus tard, se faire
langue afin de pouvoir communiquer dans des €ngager, en tant qu’enseignants dans les
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Was beim wortlichen Zitat besonders zu
beriicksichtigen ist, ist die wortliche Wiedergabe einer
schon gelesenen und gehdrten Aussage. Das Zitat
muf ohne Anderungen wiedergegeben werden. Es
mu 3 mit Anfithrungszeichen versehen werden. Man
darf nichts von dem &#ndern, sowohl von
Interpunktionen als auch den Schriftarten, wie z. B.
dick, kursiv. usw. Natiirlich mu3 man beim Zitat in
einer wissenschafilichen Arbeit die Quellen angeben.

11 Indirekte Rede mit Konjunktiv I

Von den etwa zcﬂﬂiéﬁgénd Sprachen und
Hauptdialekten, die es gebe, habe er (Aman) bisher
zweihundert untersucht. Dabei sei er auf eine
weltumfassende Grobeneinteilung gekommen. In
katholischen Lindem wiirden die blasphemischen
Beschimpfungen ("Du Kurzifixkerl!"), in
protestantischen die sexuellen und exkrementalen
("Schei Bkerl") iiberwiegen, im "Rest der Welt"- damit
meine er Asien, Afrika und Siidsee- wiirden die
Beschimpfungen der Familie dominieren. Das
bedeute: es werde immer das am reisten Tabuisierte
zum Fluchen und Verfluchen benutzt. Es sei Aman
aufgefallen, daP die nordamerikanischen Indianer
friiher die Sippenbeschimpfungen vorgezogen hdtten.
Darin sehie er einen sprachlichen Beweis fiir die
Ureinwanderung aus Asien iiber die polare
Landbriicke. Die heutigen Indianer seien so

amerikanisiert,da 3 sie wie die immer noch als priide
geltenden "WASPs" schimpfen wiirden, die White
Anglo- Saxon Protestants.

Konjunktiv I benutzt man, wenn man eine Aussage
ohne Stellungnahme wiedergeben will. Da
Konjunktivimmererkennbar sein mu 3, benutzt man
Konjunktiv IT statt T, wenn die Form des Konjunktivs
I mit der Form des Indikativs gleichiist, z. B. inder 1.
Person Singular sowie in der 1. und 3. Person Plural.

Im Gegensatz zur direkten Rede gibt es in der
indirekten Rede nur drei Zeitformen. Die
Vergangenheitstempora (Perfekt, Priteritum,
Plusquamperfekt) gibt man in der indirekten Rede
durch Konjunktiv 1 von haben/ sein + Partizip II
wieder.

| TIL Seine eigene Rede wiedergeben

1. "Ich wollte wissen, warum der Hund, des
Menschen bester Freund so verachtet werde."

2. "Soll man also oder soll man nicht?"

3. "Kénnte man an den Schimpfwortern das
Wertsystem einer Kultur erschlie3en?"

4. "Was tun gegen des Mangel? Ubemahme aus
fremden Sprachen bringen nicht viel, weil das Fremde
nicht emotional geladen ist.”

5. "Beschimpft werde alles, was nicht "normal"
ist.”

6. "Da es kaum noch Tabu gebe, kénnen neue
Schimpfworter kaum noch auftauchen.”

Die eigene Rede kann man auch durch konjunkiv
I wiedergeben. Man benutzt also Konjunktiv nicht
nur, wenn man die Reden von anderen wiedergeben
will, sondem fiir eine neutrale Redewiedergabe.
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“1.Dié Aufgabe der ersten Gruppe

"Alle Zalme sollen dir amfallen, bis auf einen,
damit du Zahnschmerzen haben kannst!"

Das ist ein Beispiel fiir das wortliche Zitat in dem
Text "Die Wissenschaft von Schimpfen”.

- Lest diesen Text durch und sammelt weitere
Beispiele fiir wortliche Zitate!

- Versucht herauszufinden, welche Regeln beim
wortlichen Zitat angewendet worden sind!

- Schreibt bitte die Antworten auf die Folie, damit
WiIr sie projizieren knnen,

Thr sollt danach die gesammelten Beispielen und
die Regeln, die eurer Meinung nach bei wortlichen
Zitaten angewendet worden sind, der Klasse erkliren.

abe der zweiten Gruppe

- Setzt bitte den fol genden Abschnitt von dem Text
"Die Wissenschaft vom Schimpfen” in indirekte
Rede! (Wenn es moglich ist mit Konjunktive I)

- Versucht die Losungen auf die Folie zu schreiben.
Thr sollt hier auf die Anderung der Verbform achten
und die Regeln zu diesen Anderungen herausfinden!

- Nachdem ihr fertig seid, soll einer vonder Gruppe
die Regeln und die Losungen der Klasse projizieren
und erkdéiren.

"Von den etwa zehntausend Sprachen und
Hauptdialekten, die es gibt, hat er (Aman) bisher
zwethundert untersucht. Dabei ist er auf eine
welturnfassende Grobeneinteilung gekommen, In
katholischen Lidndern iiberwiegen die
blasphemischen  Beschimpfungen ("Du
Krurzifixkerl!"), in protestantischen die sexuellen und
exkrementalen (“ScheiPker"), im "Rest der Welt"-
damit meint er Asien Afrika und Siidsee- dominieren
die Beschimpfungen der Familic. Das bedeutet: es
wird immer das am meisten Tabuisierte zum Fluchen
und Verfluchen benutzt. Es fiel Aman auf, daf die
nordamerikanischen Indianer friiher die

Sippenbeschimpfungen vorzogen. Darin siehter einen
sprachlichen Beweis fiir die Ureinwanderung aus
Asien liber die polare Landbriicke. Die heutigen
Indianer sind so amerikanisiert, da 3 sie wie die immer
noch als priide geltenden "WASPs" schimpfen, die
White Anglo- Saxon Protestants.

" 3. Die Aufgabe der dritten Gruppe

Der Text "Die Wissenschaft vom Schimpfen”
basiert auf einem Interview, das der Autor (Hans
Daiber)} mit Aman gemacht hat.

- Findet bitte die Stellen, die auf dlf:SSS Interview
hinweisen, heraus!

- Wie hat der Autor seine eigene Rede
wiedergegeben, d. h. die Fragen, die er Dr. Amen
gestellt hat, und welche Mittel benutzt er dabei?

- Schreibt bitte eure Antwort auf eine Folie, damit
wir sie projizieren kdnnen!

I.:- Zom worthchen Zitat. |
Folgende Beispiele sind als woxthches Zitat im
Text "Die Wissenschaft vom Schimpfen” vorhanden:
1. "Du sollstberithmt werden..." ". ..
Krankheit nach dir nennen.”

2."Drei Schiffsladungen voll Gold sollst du haben-
aber das soll nicht reichen, um deine Arztrechnungen
zu bezahlen.”

3. "Man und Frau, das sind Normabweichungen, die
zusammenteben miissen, Deshalb gibt's jadavemd Krach
in der Ehe. Man lebt mit seiner anomalen Person
Zusammen.”

weil sieeine

4. "Du stinkst wie ein WeiPer aus der
Achselhchle.”

5. "Es werden immer die autoritiren Berufe
angegriffen: Pfarrer, Polizisten, Lehrer."

6. "Von der Physischen Aggression iiber die
verbale Aggression zuriick zur Keule."



Interaktion

Zeitin |LZ Medien/ Sozial-| Didaktischer Kommentar
Minuten form
15 4 '
5 | 4. Erarbeiten und Formulierung Die Lerner sollen motiviert werden,
7 | der Regel durch die Lemner sich selbstindig an dem Lernproze p

Nachdem die Lemer mit der
Losung der Aufgaben fertig sind,
sollen sie die Lisungen vor der
Klasse projizieren und dadurch die
Regeln fiir die anderen erkliren.

L:"Seid ihr fertig? Nun solit ihr
die Losungen und die
herausgefundenen Regeln vor der
Kiasse projizieren und erkldren.
Von jeder Gruppe soll ein
Gruppensprecher diese Aufgabe
iibernehmen."

Die drei Gruppen werden die
Lésungen vor der Klasse vortragen.
Das wortliche Zitat als erste danach
die indirekte Rede, also Konjunktiv
I, und schlie § lich die direkte Rede
mit Quellenangabe werden durch
die Lerner und anhand der
Aufgaben vor der Klasse
vorgefiihrt.

Nachdem jede Gruppe ihre
Aufgabe vor der Klasse gemacht
hat, sollen die anderen Gruppen
Gelegenheit bekommen, sich zu
den Aufgaben dieser Gruppe zu
dufemn.

Nachdem die Lerner mit der
Erkldrung der Lésungen vor der
Klasse fertig sind, kann die Stunde
mit dem Hinweis, dap man zu
Hause solche Ubungen weiter
machen kann, abgeschlossen
werden.

e

Folie

zu beteiligen. Sie sollen seibst die
Regeln herausfinden. Auf erdem
sollen sie die Grammatik im
Gebrauch lermnen, was den
Lemproze B fordern kann. Da hier
die Regularitéiten im Gebrauch, also
durch den Text gelernt werden,
zeigen den Lernern den praktischen
Gebrauch der Grammatik und
dadurch werden die Lerner
motiviert, diese Regularitiiten zu
verstehen, zu behalten und

|anzuwenden. Durch das Erkliren

der Regeln durch die Lemer wird

das Verstehen der Regeln fiir die
Mitlerner erleichtert, da sie '
normalerweise iiber gleiche
Sprachvermigen wie ihre Mitlerner
verfiigen und einander besser
verstindigen konnen. Das Erklidren
der Regeln gibt den Lernern auch
die Méglichkeit des Aufbaus einer
kommunikativen Sitvation.
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Zeitin |LZ| Interaktion Medien/ Sozial{ Didaktischer Kommentar
Minuten form
15 2
3 | 3. Gruppenbildung und In dieser Phase soll die Situation fiir
6 | Bearbeitung der Regeln in der eine Gruppenarbeit vorbereitet
7 | Gruppe werden. Man arbeitet in der Gruppe
normalerweise leichter, ;fla die
Die drei Formen, mit deren Hilfe Angst, die man als Einzelne haben
man das Gelesene und Gehorte kann, abgebaut wird. AuBerdem
wiedergeben kann, sind nun Klar, gibt die Gruppe den Lernern die
Die Lemner sollen nun drei Maoglichkeit eines
Gruppen bilden, um die Aufgaben Meinungsaustausches. Yor allem
zu diesem Thema in der Gruppe zu wird der kommunikativ produktive
bearbeiten und zu 18sen. .| Sprachproze B durch Gruppenarbeit
zustande kommen. Die
L: "Wir haben schon die Formen o Gruppenarbeit erfordert Mitarbeit

der Redewiedergabe
hervorgehoben und uns
anschaulich gemacht, nun habt ihr
einige Aufgaben zu 16sen, bildet
bitte drei Gruppen. Jede Gruppe

hat eine andere Aufgabe zu Gsen.”

Der Lehrer verteilt die
Aufgabenblitter.

L:"Lest bitte die Aufgaben ganz

genau! lhr solit die Losungen auf

die Folien schreiben, nachdem ihr
mit der Losung der Aufgaben fertig
seid, sollt ihr die Ldsungen und vor|
allem die Regeln, die man bei det
Redewiedergabe beachten soll, delﬂ
Klasse erklidren.”

Wihrend der Gruppenarbeit stellt
sich der Lehrer bereit, den Lernern)
bei der Uberwindung der
Schwierigkeiten, die bei der Losung
der Aufgaben auftauchen kénnen
helfen.

Aufgabenblatt

von jedem Einzelnen in der Gruppe.
Diese Forderung fiihrt dazu, dal
Jeder Lerner seine Gedanken vor
der Gruppe ausdriicken wird., was
den Aufbau einer Kommunikation
unterstiitzt und die Mbglichkeit
eines produktiven Lernprozesses
gewihrleistet. Das .
Selbstfinden der Regeln kann den
Lemern die Moglichkeit eine
unabhiingigen Lemens geben.
Auferdem wird durch diese
Methode die Grammatik im
Gebrauch gelernt. Man wei f
Bescheid, warum man diese
grammatischen Regeln lernen soll
und wozu diese Regeln dienen,
deshalb wird die Trockenheit eines

Garmmatikunterrichts abgebaut.




Zeitin |LZ | Interaktion Medien/ Sozial-| Didaktischer Kommentar
Minuten form
5 2
3 | 2. Einfiithrung und Erkliirung der In dieser Phase wird das Thema der
6 | verschiedenen Formen der Stunde durch die Fragen und
7 Redewiedergabe Antworten, mit anderen Worten,

Das Thema der Stunde ist nun
bekannt. Jetzt sollen der Lehrer
und die Lerner die Formen der
Redewiedergabe gemeinsam
bearbeiten und hervorheben.

L: "Unsere Arbeit ist also das
Erkennen und Uben und die
Anwendung der verschiedenen
Formen der Redewiedergabe. Thr
habt schon den Text” Die
Wissenschaft vom Schimpfen”
gelesen. Nehmen wir an, dap ihr
curen Freunden aus dem Inhalt des
Textes berichten wollt. Wie kdnnt
ihr das machen? Mit anderen
Worten: Wie kann man etwas, was
man schon gehort oder gelesen hat,
wiedergeben? Was meint ihr,
Welche Formen konnte es geben?"

Die Lerner driicken ihre
Meinungen aus, der Lehrer
versucht durch Fragen und
Antworten die drei Formen der
Redewiedergabe klar zu machen, er
schreibt drei Beispiele an die Tafel
und verlangt von den Lernern
Erklirungen dazu. Diese Beispiele
sind:

1. Zum wortlichen Zitat:

"Alle Zihne sollen dir ausfallen,
bis auf einen, damit du
Zahnschmerzen haben kannst!"

2. Indirekte Rede mit Konjunktiv I:
Schimpfen sei gesund, sagt Aman.

3. Indirekte Rede mit Indikativ und
Quellenangabe:
Schlimm ist es laut Amen, dap...

Tafel

durch das Gesprich zwischen dem
Lehrer und den Lernern ausfiihrlich
behandelt. Die Lerner setzen sich
mit den Méglichkeiten der
Redewiedergabe auseinander, was
ihnen die Moglichkeit geben kann,
sich fiir die Gruppenarbeit
vorzubereiten. Hier geht es vor
allem um die Vermittlung der
Grammatik. Die Methode, die wir
hier durchzufiihren versuchen, hat
sich zum Ziel gesetzt, die
Grammatik unmittelber zu
vermittlen. Die Grammatikregeln
werden hier indirekt und durch den
Text vermittelt. Die Lemer lernen
erst die Anwendungsbereiche der
grammatischen Strukture

lernen, Dann werden sie selbst im
Text die Regularititen finden, was
die Sachlichkeit und Trockenheit
einer Grammaktikstunde abbauen
kann. Sie kann auch den Lernern
einen guten Anlap fiir das
Garmmatiklernen geben.

Das

Selbstfinden der Regeln kann den
Lernern die Moglichkeit eine
unabhiingigen Lernens geben.

Au ferdem wird durch diese
Methode die Grammiatik im
Gebrauch gelernt. Man wei p
Bescheid, warum man diese
grammatischen Regeln lernen soll
und wozu diese Regeln dienen
k&nnen.
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Schliisselworter: 7
Rede wiedergabe; Konjunktiv I;
Zita; zitierungstechnik

ole (LZ):

~ Grobziel: Verschiedene Formen
der Redewiedergabe kennen, iiben
und anwenden kdnnen

1. Das Vorwissen iiber das
Thema aktivieren, um die Aufgaben
besser zu verstehen;

2. Formen der Redewiedergabe
im Gebrauch lernen;

3. Die Regularititen zu diesen
Formen selbst herausfinden kénnen;

4, Diese Regularititen vor der
Klasse formulieren und erkliren

herausgefundenen

Regularitdten praktisch anwenden

6. Den Anwendungsbereich des
Konjunkivs I praktisch iiben und
davon Gebrauch machen;

Die
Zitierungsthechnick erkennen und
anwenden konnen.

Regeln zur

Das deutsche Verb hat in seinem Konjugationsspekterum auch eine eigene Form fiir die
wiedergabe fremder Aussagen, also fiir Zitaten. Da in der persischen Sprache solche entsprechende
Eigenform fehlt, miiss der iranische Deutschlerner diese kategorie besonders achtsam, und mit
geniigenden Beispielen erlemen. Der folgende Artikel beschiftigt sich mit dieser Thematik.

(b) Kenntnisse: Siehe die Losungsvorschlige
der Aufgaben Seite 7!

stellt sich vor und erlutert das

Thema der Stunde.

L. "Guten Morgen. Ich hei e X,
wir wollea heute uns mil dem
Thema "Formen det
Redewiedergabe” beschaftigen.
Was versieht man unter Formen
der Redewiedergabe, wer kann dis
erkliren?

Die Lemer werden ihre Kenninisse
ber das Thema ausdricken

Zeitin |LZ | Interaktion Medien/ Sozial-| Didaktischer Kommentar
Minuten form
3 I
) | Bekermmachung dehemzs Das Bekaaniochen des Themas dr
der Stunde Stunde motivient die Lemer 70
Der Lehrer begriipt die Klasse, einem aktiven Einstieg ins Thema,

uft ihr Vorwissen dariiber hervor.
Diadurch wird das Verstehen des
Themas leichter. Es soll fiir die
Lerner Klar sein, iiber welches Thema
sie in der Stunde arbeiten sollen.
Diese Aufklirung hat die
Konzentration der Lemer auf das
Thema der Stunde zur Folge. Die
Gramematik wir bier nicht
traditionellerweise direki sondem
indierk: vermittekt, Das kann die
Trokeneit einer Grammatikstunde

abbauen.




Unterrichtsentwurf zum
Thema:

Spracharbeit und
Grammatik:
Formen der

Redewiedergabe

Vorgelegt von: Gh. ali Askarian

Didaktischer Schwerpunkt: Gruppenarbeit mit unterschiedlichen Aufgaben fiir die
einzelnen Gruppen
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