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Abstract

The process of reading is one of the major issues discussed in language learning and it is a
sign of literacy in any society. The nature of reading and the ideas about it and also the questions
and answers related to better reading should be paid atlention to. Moreover, The use of literature
in teaching reading plays an important role and the teacher’s view about the process of reading
can be very effective. Of course, many researches have been carried out in this field and one of
the most important factor in the recognition and understanding the value of reading and the
command one has in reading skills. Teachers and langnage learners know that learning and
having the skills to read is worthwhile and the ability to read is enjoyable for the learners.

Key Words: reading, process, literature, language skills, nature of reading, value recognition
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Résumé

La désaffection des classes de langue, le manque de motivation des apprenants sont des
problemes évoqués par les enseignants de FLE.

Dans ce triangle de la relation pédagogique quel est le rdle joué par I'enseignant?
Ladjectif de cet article est de présenter les conditions qui doivent étre unies pour qu'une
activité d dpprentissage en classe de frangais suscite la motivation des éleves.

Les Mots - clés
Motivation - relation pédagogique - Dédramatiser I'apprentissage - jeunes apprenants - le
statut du frangais.
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Preface
One of the major areas of concern for English students and teachers in EFL situations is the differences between British and American

//////////////////////////W/W//////////////I/I/f:n. .

o

English. Unfortunately, no comprehensive work has been published on the topic to date. The major available source is a shont dictionary by
Strevenson which dates back to 1972". This dictionary is far from sufficient as it does not include many new words added to the English
language since 1972, Therefore, in order to fill the gap it was decided to publish a more comprehensive and up-to-date dictionary of Lhe
differences between British and American English 10 meet the demands of English students and teachers.

The present volume deals exclusively with fexical differences between the two main varieties of English. For ease of presentation, this
dictionary has been divided into five sections, In Section 1, major lexical differences between British and American English are introduced
and Persian equivalents are provided. Section 2 deals with words and expressions which are used only in British English. In Section 3, words
and expressions which are common only in American English are presented. Section.;; 4 and 5 introduce words and expressions which are uscd
especially in British and American English, respectively. In all five sections, Persian equivalenls as wcl! as illustrative examples are provided.

The format of Section 1 differs from the other four sections in that the first and second culumns in Section 1 introduce British and American

entries, respectively; whereas, in Sections 2 through 5 column | repersents the emtry and column 2 pronunciation. The other three columns are

the same in al) five sections. These differences are illustrated below.,
The Format of Section 1

. Persian
Abbr Definition& Example Equivadent

British American

The Format of Sections 2.5
= Persian
Abbr Definition& Example Equivalents

Entry Pronunciation

It is also worth pointing out that the pronunciation of the British and American words in Section | is provided undemeathe each entry,

whereas in the other sections a separate column has been devoted to pronunciation.
It is hoped that the present dictionary, with all its shoricomings, will meet the demané of English students and teachers in EFL/ESL

situations,
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3.He has a ----- thumb and likes to garden.

4. He has a ----- streak in him and is often afraid.
5. Look at him! He has become ----- with rage.
CONCORDANCE LINES

Here are thirty concordance lines, with the key word in the middle on the line removed. All
30, lines have the same word in the middle. Can you guess from the contexts what the missing

word 18?7

I got close. After several people

for she walked down the gangplank and
demonstraticens and strikes, and was
suit and flanked by RAF officers, was
Neothing can come of it". [t] He

came home from work one day, he was
marble desk where the receptionist
There,tc his disappointment, he was
Every Tory who defended the tax was
penny. [LTH] Arriving late, we were
promotions with their inaugural 25"
teenager, and you'll probably be
museum of Tripoli. There we were
neither with the hostility that

base in Cuba # The refugees were

it will be framed by fireworks and
Inevitably, his ascensicon has been
moves during the recession, has been
viable investment."” [t] The news was
the second act of Tosca muted:cheers
Rovers train but the last thing that
revealed the desolate scene that

has agreed to pay, while high, wasn't
themselves in the arena they were
beaten four times at Wembley, was

the chap's tent our Maude was

have fish and chjps after”. This was
only a two-thirds majority, was
microphone, or camera might not be
less hollering). The hollering that

me with an exceptionally friendly,
Solita, Kay Boyle, and Janet,

by jubilation in the streets. Mr
like a pop star. The young

her with a smile, as if he had not
by Christie with the news that the
him warmly before asking his name.
as if nothing had happened. No one
with shouts of ‘How much did you
by Austrian friends who had booked

‘'by a howling gale aleng the A49

with a vacant, baffled stare. But
by twenty Libyan language students
Vice President Nixon when he went
in Port-au-Prince by police who

by bands.[t] Many people must

with scepticism in some quarters.
as a crisis on a par with Edward
with “extreme disappointment” at

a uniformed usher who announced
him was the sweet smell of success.
him as he met his players off the
with shock by Wall Street analysts.
by a buzz of apprehension. [t} This
with joy by the Izmir crowd. But
by the scents of fine cocking and
with gales of laughter from the
with jubilation. On the grassy
like an old friend when approaching
each stage offering was electric




definition. Can you guess what word or phrase is being defined. It may be a single word or a

missing word is indicated by five hyphens, no matter how many letters there are in the missing
word itself. |

# If someone or something ----- a point or a problem, they emphasize it or make you think
about it.
® You say --—--- ----- to indicate that you accept a situation or that someone else should

accept it, even though you or they are not very happy about the situation because it cannot be
changed.

CROSSWORD PUZZLE

Try the following crossword puzzle. All of the missing words are color names.
ACROSS
1. My uncle is the ----- sheep of the family.
3. He's rarely so pessimistic! Why is he in such ----- mood today?
6. Do we have to go through all this ----- tape to get this permission?

7. 1 bougth this at a ----- elephant sale.
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1. That movie always makes me feel ----- .
2. Congratulations! You passed your English examination with flying ----- )
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WORDS OF KNOWLEDGE

& A journey of a thousand miles begins with a single step.
€ If you always do what you always did, you will always get what you always got.

@ If a problem can be solved, there is no need to worry about it; if a problem can’t be solved,
there is no use to worry about it.

€ You’ve failed many times although you don’t remember. You fell down the first you tried
to walk. You almost drowned the first time you tried to swim....-Don’t worry about failure.
Worry about the chances you miss when you don’t even try.

A JOKE
John called his doctor’s office for an appointment.
“I’m sorry,” said the receptionist, “we can’t fit you in for at least two weeks.”
“But I could be dead by then!”
“No probiem. If your wife lets us know, we’ll cancel the appomtment

SLANG FORUM
hush-hush{adj}
_ Definition: Very secret
Examples: (1) The operation was so hush-hush that even the commanding officer didn’t know
all the details.
(2) Let’s keep that information hush-hush, ok?
Etymology: “Hush” means quiet. So something that is hush-hush should not be discussed or
exposed in public.

BRAIN TEASERS

Can you solve these brain teasers?

€ What English word can have 4 of its 5 letters removed and still retain its original
pronunciation?

& Before Mount Everest was discovered, what was the tallest mountain in the world?

& Johnny’s mother had three children. The first child was named April. The second child
was named May. What was the third child’s name?

# If, having only one match, on a freezing winter day, you entered a room which contained
a lamp, a kerosene heater, and a wood burning stove, which should you light first?

MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from the

22
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LET’S TAKE A BREAK!

0000000000000 OCOCGOGOGOGOIOGOIORSODSCOOPOOS
Parviz Maftoon (Ph.D. in TEFL)

“Let’s take to break,” & (glamis s)la2 ol 51 calos O a1 U 5055 bl 5 s £57 2ol sk 4
S350 g0 0l Lolans
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RRRCIpES
QUOTATIONS
4 Forgive many things in others; nothing in yourself.
Ausonius
@ Wear the old coat and buy the new book.
Austin Phelps
€ When anger rises, think of the consequences.
Confucius

¢ By the time a man realizes that maybe his father was right, he
usually has a son who thinks he’s wrong.

Charles Wadsworth
€ Men are born to succeed, not fail.

Henry David Thoreau
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Listing Different Ways of Expressing a
Particular Language Function.

Example: Ask Someone to Move his Car.

1. Please move your car.

2. I’d appreciate if you could move your car.

3. Get your car out of my way.

Prediction

Guess what the speaker will say next. This
can be used in conjunction with dialogues in
textbooks. It is a powerful technique to
encourage students to take a risk. If the dialogue
is recorded, stop the tape and ask the students
to predict what the speaker will say.,

Free Association

This 18 best done orally and can be a lot of
fun. One student gives a word in your chosen
topic and asks another sudent to say the first
word that she thinks of. The second student
continues to make associations. The first
student simply repeats the word in each case.
After making about 10 associations, the first
student should try to work backwards from the
last association to the original word.

Example:

1. A. apple

2.B.red

3.A:red

4, B: rose

5. and so on.

Variation: Free association in pairs or in
groups. Students make the associations from
the previous student’s word.

Group Storytelling

Students work in groups and take turns adding
to a story, either spoken or written. It is usually
better to give the first line of the story.

Example:

John was late for school because

1. Student A: he missed the train

2. Student B: and there wasn’t another for 20
minutes

3. Student C: so he went to a game center

4. Student D: but he lost his wallet

If the students are writing, it is interesting to
write several stories at the same time.

Conclusion

Brainstorming is an activity used to generate
ideas in small groups. The purpose is to
generate as many ideas as possible within a
specified time-period. These ideas are not
cvaluated until the end and a wide range of
ideas is often produced. Each idea produced
does not need to be usable. Instead, initial ideas
can be viewed as a starting point for more
workable ideas. The principle of brainstorming
is that you need lots of ideas to get good ideas.
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2. Peter livedina ------------—— (answers could
include: caravan/ house/ fantasy world/
apartment) '

(answers could include: too talkative/ the
teacher’s pet/boring) '

Brainstroming on a Picture

Pictures are a rich source of inspiration for
brainstorming. Strange events evoke the
- biggest vanety of responses. Most students will
let their imagination roam if the pictures are

strange enough. Use pictures from the textbook,

magazines or other sources. ‘
I. What are these people doing?
2. List the objects in the picutre.
3. What is this man thinking about?
4. Write four words to describe this person.

Brainstorming Using a Song

Songs are wonderful for reducing nervousness.
They seem to be particularly éffective in whole-class
brainstorming when the teacher is writing the ideas
on the board. Play a song for the class and ask
question like the following.

1. How does the singer feel?
2. What do you think the singer looks like?
3. Suggest titles for this song.
4. When do you think that this song was
written?
Word-mapping orPhrase-mapping Around

a Central Theme. |
Write a word or phrase in the center of a page.

All the other words or phrases should link off

this in a logical manner. Word-mapping can be
useful for establishing groups of similar things,
for example animals or food. Phrase-mapping
can be useful for developing topics or functions.

Did you see the news last night?

TelEV\ISI{m
\ N

What's your favourite drama? Weather

N

I'sgomgtoram  [t's fine, isn’tit?

Changing One Word in Sentence Each
Time '

Each word must be changed, but each
sentence must have a meaning. This can be
useful to show the students the role of each
word in a sentence prior to a substitution drill

or other activities. It can be a fun activity todo

on the blackboard.

Example:

1. Peter played flute in the orchestra.

2. Peter played flute in the park.

3. John played flute in the park.

4. John played soccer in the park.

5. John watched soccer in the park.

6. John watched soccer near the park.

7. John watched soccer near a park.
Variations: add one word, take away one word.

26
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Brainstorming had a positive effect on the
atmosphere of the classroom and behavior of
the students. The students in the study got
involved in the brainstorming immediately. In
the warm-up’ groups competed and got
increasingly higher scores in each consecutive
brainstorming. The average number of words
written during the brainstorming rose from
under 10 words in the first example to over 50
words in the last example. This seemed to
indicate an activation of self-initiative.

In the test groups, the game-like activity of
the brainstorming carried over into the speaking
task. In additon, students has already worked
with a partner before the main speaking task
which helped to overcome shyness or anxiety.
This probably helped the making of intelligent
guesses. The students were familiar with the
vocabulary in the speaking task because of the
organization of knowledge and introduction of
contextual cues in the warm-up activity. The
whole pace of the task was much faster in the
test groups and the students seemed to enjoy it
more. Persian was used very little by the test
groups in the course of the task.

In contrast, in the control groups, there was a
general fear of making mistakes in the speaking
task and many of the students were nervous.In
addition, they were not familiar with the
vocabulary and had to be constantly reminded
not to use Persian,

The test-group students seemed to move
towards the characteristics of the good learner
through the warm-up and speaking task. The
brainstorming activity achieved the goal of
increasing the student speaking time.

Although the study covers a narrow area, it
shows that an increase in speaking time and a
more positive atmosphere are two benefits that
brainstorming can bring to speaking tasks. This
can be seen as a result of guiding the students
towards the characteristics of the good learner.

Section C: Practical Aspects of Brainstorming

Brainstorming is an ideal warm-up activity
because it takes little time. Also, it can be
explained easily and be used with any chosen
topic. There was only one type of brainstorming
used in this study. However, some others are
listed below with brief examples and many
other types can be imagined. For further
examples and information, | highly recommend
that you consult a few of a wide variety of
teacher resouce books that offer a multitude of
tasks for you to consider.

Simple Words lists
1. List words to describe people’s appearance.
2. List all the items you need for a party.
3. Make a list of house furniture.

Lists Based on a Principle

1. Write down a food that begins with each
letter of the alphabet.

2. Make a list of animals starting with the
smallest animal and getting bigger.

Finding Alternatives for a Blank in a
Sentence.

1. The man got off his ---------- and walked
away. (answers could include: horse/bicycle/
letter/ backisde)



from each other and by interacting together they
will become better communicatiors.

Section B: A Research Study on the Use

of Brainstorming _

A research study on the use of brainstorming
was carried out in Oral Communication classes
at a senior high school in one of the educational
area of Isfahan city. The male students has
studied English sinég:junior high school, but 1t
was their first introduction to spoken English.
Many students carried out the speaking tasks
very slowly which resulted in very little
speaking time. Many learners seemed to have
_a}' low level of the characteristics of the “good
learner” which were previously discussed.
Brainstorming was introduced as a short warm-
up activity that could direct the minds of the
students towards the speaking task and
maximize their speaking time.

The study was carried out in six classes of 40
students. Each class was split into two groups
by student numbers. Both groups were assumed
to be at the same level of ability. Odd-numbered
students did only the speaking task and acted
as a control group. Even-numbered students did
a brainstorming warm-up followed by the
speaking task.

The type of brainstorming used was word-
mapping. In word-mapping, students write one
wp_rd in the center of the page and link other
related words to it. Students did several
examples in small groups and groups competed
with each other to get the highest number of
words. For each brainstorming session, the

students were given only two minutes to
encourage quick ﬂ1ink'1ng and to reduce the time
for worrying about mistakes.

The speaking task was a simple information
gap involving the exchange of personal
information. The students were given a time-
limit of five minutes. Each piece of information
exchanged was noted in a box on a worksheet.
At the end of the task, the scores were counted.
If a box was filled, a student got a point. There
was no penaity for incorrect answers.

Since the goal of the task was to maximize
student speaking time, a larger amount of
information exchanged was assumed to mean
a better performance. The score was assumed
to be a suitable measure of this performance.
Other variables were not considered. Changes
in score were assumed to be due to the effect
of the brainstorming session. The scores for the
test groups and control groups are shown in
Table 1.

Table 1

Class A B C D E F | Total

Control {195 | 188 194 1204|204 | 245 | 2035

Test 203 | 224 | 225|225 (240 | 27 236

%Change| +3.8 [ +19.3 | +15.7|+25.3418.0 [ +10.3 [ +15.3

Evaluation of the Study

All of the test groups performed better than
the corresponding control group and the
average speaking time was about 13% longer.
The increases in speaking time for the

individual groups ranged from 3.8% to as much
as 25.3%.
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be frustrated because the organization of
language in the warm-up activities 1s different
from the organization in the learnes’ minds.
This mismatch is a block to good learning.
Brainstroming invites the learners to organize
existing knowledge in their own minds, Many
learners have a large passive vocabulary which
does not translate directly into productive
capabilities in the classrom. Brainstroming can
help to activate this. It works to mobilize the
resources of the student by creating a series of
connecting ideas. This leads to an organization
of language. The links which appear on paper
created in word mapping are visible evidence
of this organization. At this point the learners
will be better oriented to the topic and better
motivated to fill the gaps in their knowledge.

Good Learners Find Their Own Way and
Take Charge of Their Own Learning

Students who do not take charge of their own
learning are unable to take full advantage of
learning opportunities. This is problem that
faces many Asian students who are generally
more reserved than Western students (Tsui,
1996). Many teahers find that lack of self-
initiative is usually more of a problem than lack
of ability in conversation classes.

Brainstorming can help learners to take
charge. Leamers begin examining their existing
resources and identifying gaps in their
knowledge. The free-association nature allows
learners to become involved in the selection of
language used in the speaking task.

Good Learners Make Intellignet Guesses

The good learners makes intelligent guesses,
but the language classroom often works against
this. Because of nervousness in a foreign
language or fear of teacher correction, many
students are afraid of using language unless
they are sure that it is totally correct (Nunan,
1991). This stops them making intelligent
guesses and slows down learning.

Brainstorming can help students to learn to take
risks. McCoy (1976) made a strong argument
in favour of learning problem-solving skills in
order to reduce anxiety. There are no “right” or
“wrong” answers in brainstorming and no
danger of teacher correction. By carrying out a
simple brainstorming warm-up, students can
obtain a sense of competence and feel more
confident in making intelligent guesses.

“Good Learners Use Contextual Cues to

Help Them in Comprehension

The good learner uses the context of language
to help in comprehension but the foreign
language classroom can often seem artificial.
Brainstorming allows the students to create a
context for the subsequent speaking task.
Relevant existing knowledge (content schema)
can be called up from memory and can provide
a context which supports comprehension and
production in the subsequent speaking task.

As discussed in this section, brainstorming can
help our students to become better learners, but
equally importantly, students will benefit just by
working m groups. They will learn language
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Introduction

Brown (1994) definds brainstorming as a
technique whose purpose is to initiate some sort
of thinking process. It gets students’ “
juices” flowing without necessarily focusing
on specific problems or decisions or values.
Brainstorming is often put to excellent use in
preparing students to read a text, to discuss a
complex issue, or to write on a topic.
Brainstoriming involves students in a rapid-fire,
free-association listing of concepts or ideas or

creative

facts or feelings relevant to some topic or
context. Suppose you were about to read a
passage on future means of transportation. You
might ask small groups to brainstorm (a)
different forms of transportation, past and
present, and (b) current obstacles to more
efficient means of transportation. The group’s
task would be to make a composite list of every
thing they can think of within the category,
without evaluating it. In brainstorming, no
discussion of the relative merits of a thought
takes a place; everything and anything goes.
This way, all ideas are legitimate, and students
are released to reach the heights and plumb the
depths, as it were, with no obligation to defend
a concept.

Brainstorming has a wide range of
applications. Since 1930, it has been used
successfully in business for innovation
(VanGundy, 1988). In the language classroom,
brainstorming is often used in teaching writing.
Activities such as free-association and word-
mapping are often included as part of the pre-
writing or warm-up phase (Richards, 1990:
112).

Is brainstorming useful in teaching
conversation? In particular, is it a useful activity
for warm-up in conversation classes? This
paper will help answer this question. Section
A shows how brainstorming can help our
students to become better learners. Section B
describes a research study on brainstorming in
the conversation classroom. Section C gives
some simple brainstorming techniques.

Section A: Brainstorming Encourages
Better Learning

Some learners are more successful than others.
In order to find out why, Rubin and Thompson
(1984: 114, Rubin, 1981) studied the
characteristics of good learners. Four of these
characteristics are discussed below. These may
explain why brainstorming is a useful tool in
our classrooms.

Good Learners Organize Information
About Language

Good leamners try to organize their knowledge.
As teachers, we can try to facilitate this
organization by using suitable warm-up
activities. A warm-up activity can remind our
students of existing knowledge. At the same
time, it can direct their minds towards ideas
that they will meet in the main activity. In this
way, it provides a link between new and
existing knowledge.

However, each learner has a different store of
existing knowledge organized in a unique way.
A textbook or teacher presentation can never
use this knowledge to its best potential. In many
warm-up activities, the teacher and students can
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Abstract

This paper attempts to elaborate on brainstorming as a technique in ELT. Although this technique
has a multitude of applications in classroom setting such as in teaching writing, vocabulary, and
other components of language, it can be applied in teaching speaking as well. Therefore, the
focus of attention is on latter, namely, speaking tasks. Fundamentally, there are three parts to this
article. The first consists of four characteristics of good learners. This is intended to provide the
context for the second part, in which a research study on brainstorming is presented. Results
show that this technique can help the test-group students perform better in speaking tasks. In the
third part, some practical aspects of brainstorming in classroom are given.

Key Words: technique, brainstorming, speaking tasks, good learners.



includes visualization and anticipation, and it

involves high concentration and low distraction.

10. Light reading: the reading purpose is
relaxation, positive affection, and enjoy .
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read. It is intended to develop good reading
habits, to build up knowledge of vocabulary and
structure, and to encourage a liking for reading.”
Hayashi (1999), in an empirical study on 100
EFL Japanese sophomores, concluded that,
“extensive reading both in L1 and L2 is
fundamentally more important than simply
teaching reading strategies in EFL classes.”
Krashen (1982, p. 164), calling extensive
reading as pleasure reading, consistently argues
that pleasure reading is an important source of
comprehensible input for acquisition. The only
requirement “is that the story or main idea be
comprehensible and the topic be something the
student is genuinely interested in, that he would
read in his first language.” Intensive reading, as
defined by Richards et al. (1992, p. 133), “is
generally done at a slower speed, and requires a
higher degree of understanding than extensive
reading.” The major objective of intensive
reading, according to Paulston and Bruder
(1976, p. 163).

is developing the ability to decode messages
by drawing on syntactic and lexical dues, and
the emphasis as in all reading is on skills for
recognition rather than for production of
It also deals with
developing strategies of expectation and

language features...

guessing meaning from context, as with using
dictionaries.

Another reading type is speed reading or
rapid reading, which according to Richards
etal. (1992), refers to “techniques used to teach
people to read more quickly and achieve a
greater degree of understanding of what they
read” (p. 347).

Scanning and skimming are two kinds of
speed reading. Richards et al. (1992,p. 322),
define scanning as “a type of speed reading
technique which is used when the reader wants
to locate a particular piece of information

without necessarily understanding the rest of a
text or passage.” In defining skimming or skim-
reading they say, “it is also a speed reading
which is used when the reader wants to get the
main idea or ideas from a passage.

Lorch et al., (1993) have classified reading
into ten types: Lorch et al., (1993) have
classified reading into ten type
1. Exam preparation: in this type reading

purposes are fully specified, they will be

- immediately evaluated, students read
slowly, use self-testing, and they are
attentive during reading.

2. Reading for research: the purpose of reading
is specified, the reader immediately
evaluates what he has read; he is not
distracted, and carefully analyzes the
writing style and the content, and he is more
emotionally involved.

3. Class preparation, the purpose of reading is
global, and no immediate evaluation is
involved, the reader reads fast and pays less
attention of details.

4. Reading to learn: there is a global purpose,
no immediate evaluation is involved, and
there is an average profile for school
reading.

5. Reading to apply: the reader reads in order
to gather information for a specific
application, so that reading becomes slow,
cognitive demands are high,and careful
attention is required.

6. Search: the reader looks for specific
information.

7. Reading to self-inform: the reading purpose
is to gain knowledge in an area of interest.

8. Intellectually challenging readng: the
reading purpose appears to be intellectual
involvement rather than affective
involvement.

9. Reading for stimulation: the reading purpose



but this time with recombinations and variations
Stage 3. Acquiring reading techniques: Student
are introduced to some sustained
reading under the guidance of the
teacher. Material should be limited to
vocabulary and structure of learner’s
ability.
Stage 4. Practice:
at this stage, the student’s reading
activities may be classified as intensive
and extensive.
Stage 5. Expansion:
it is the stage of establishing indepen-
dence from the teacher. Intensive reading
material will be the basis for classroom
activity.
Stage 6. Autonomy:
students should feel confident to pick
up a book, magazine, or newspaper and
read it for their amusement and
enlightenment, with only occasional
resort to a dictionary (pp. 256-288).
In an another perspective, stages of L1
reading development, according to Chall
(1996), fall into five categories. Chall’s theory
of reading is based on research dating back to
1917 and is expressed in terms of five reading
instructional stages. In Chall’s model, stage 0
is the pre-reading stage. which occurs prior to
the beginning of school. Stages 1 through 4-
Initial Decoding, Fluency, Reading for
Meaning, Relationship and Viewpoints - are
relevant to what children should learn in
elementary and high school. Stage 5, Synthesis,
usually occurs after high-school.
Bowen, Madsen, and Hilferty (1985)
consider four stages for reading acquistion:

(1) beginning reading with emphasis on
decoding graphic information to understand
fully formed but simple language; (2)

elementary reading with emphasis on reading
new combination of vocabulary and sentence-
level structures, developing predictive and
confirming abilities; (3) intermediate reading
with emphasis on developing additional
reading skills, reading advanced English
passages and reading with purpose and (4)
advanced reading with emphasis on reading
authentic materials for specific purpose.
(p. 219).

Kinds of Reading

Usually, according to the readers’ purpose,
various types of reading are recognized. It is
noteworthy that there is no all-agreed-upon
definition or application of these terms, further,
the general concept or application of these
terms, may be, to a large extent, overlapping.

In Richards, Platt, and Platt (1992), we
encounter the terms such as:

a) literal comprehension: reading in order to
understand, remember, or recall the
information explicitly contained in a passage

(b) inferential comprehension: _reading inorder
to find information which is not explicitly
stated in a passage (INFERENCING)

(c) critical or evaluative comprehension:
reading in order to compare information
in a passage with the reader’s own
knowledge and values

(d) appreciative comprehension: reading in
order to gain an emotional or other kind of
valued response from a passage (pp. 306-
307).

Extensive and intensive reading are also two
reading activities commonly used in teaching
reading. Richards et al. (1992, p. 133) define
extensive reading as “reading in quantity and in
order to gain a general understanding of what is
is an affective involvement,reading style
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example, readers might know that Mark
Twain wrote stories about life on the
Mississippi River during the nineteenth century.
Such content schemata help the reader to
understand and recall more than do readers less
familiar with text content (Carrell, Devine &
Eskey, 1988). Formal schemata define reader
expectations about how pieces of textual
information will relate to each other and in what
order details will appear (Carrell, 1987). For
example, in a detective story, a reader could
expect the following chain of events: A crime
occurs, possible suspects are identified,
evidence is uncovered, and the perpetrator is
apprehended.

Jannuzi(1997), about the two mentioned
types of schemata writes:

Formal schemata are described as abstract,
encoded, internalized, coherent patterns of
meta-linguistic, discoursal, and textual
organization (e.g., rhetorical patterns, story
grammar, narrative scripts) that guide
expectations in our attempls to understand a
meaningful piece of language. Content
schemata are less abstract and must
presumably be about the physical world of
discernible objects and actions” (cited from the
Internet data).

Recently, scholars talk about a new type of
schema, namely abstract schema. Oller (1995),
breaking from the established formal - content
schemata distrinction, argues for making a
three-part distinction amongst schemata:
abstract, formal and content. Using terms from
Peircean logic, he associates each type of
schemata with a particular kind of inference:
deduction, induction, and abduction (As used
by Oller, abduction refers to perceptual
inferencing). Although acknowledging that
formal (derived from inductive type reasoning)

and content (stemming from abductive type
reasoning) schemata are well known in the
literature of applied linguistics, he argues that
the relatively unknown abstract type are
logically neccessary for the theory to be
complete. He writes:

Abstract schemata must constitute a third
class, and unlike the other rwo this class of
schemata has not been recognized previously
in schema theory as a distinct category (unless
grammars themselves are taken io be schemata)
Abstract schemata carry the inductive
integration to the completely general (abstract,
nonmaterial, non-syntacticized) level of pure
symbols (in Peirce’s sence of the term’symbol’).
(pp. 286-287).

Stages of Reading Development
Not are all readers at the same level, rather,
they are at different stages of‘reading

comprehension. Resnick and Weaver (1979)

provide a comprehensive examination of the

issues associated with learning to read
including: (1) significance of decoding, (2) the
nature of reading skills, (3) the relationship
between reading and language, (4) factors that
interfere with learning to read, (5) and the
acquisition of reading competence. The general
model that emerges from many different
analyses is that early stages of reading depend
upon letter-sound correspondence with

Increasing importance upon semantic-linguistic

aspects over time. Rivers (1981), regarding

Audio-lingual principles, has recognized six

stages as follows:

Stage 1. Introduction to reading: students
become familiar with sound-symbol
relationship in the new language.

Stage 2. Familiarization:

Student read material they have been using
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Abstract
For many years reading comprehension has draw the attention of second or foreign lan-
guage practitioners and researchers, and it has been studied from different perspectives. Reading
comprehension is the inseparable part of teaching and the most important and irreplaceable
skill in learning a foreign language. The present article is a review of the literature about
reading comprehension from main perspective, especially from teaching point view.
Key Words: Reading Comprehension, Bottom-Up Reading Top-down Reading, Interactive
Reading-Schema Theory; Scanning, Skimming, Reading Rate

Types of Schema

Carrell (1988) distinguishes between two  different types of a text) and content schemata
schemata in reading as follows: “.. it is often  (background knowledge of the content area of
useful to draw a distinction between formal a text)” (p. 79). Content schemata are
schemata (background knowledge of the background knowledge about the cultural
formal, rhetorical organizational structures of ~ orientation or content of a passage. For orally,
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on students achievement.

Doing responsible teacher education means
acknowledging that we must help our clients
discover the power of a role as a teacher. Teacher
educators need to do what good teachers
anywhere need to do--help our students learn to
think and act independently. To achieve this goal,
small group teaching is one helpful strategy to be
adopted in our large classes, if we have decided
to act responsibly toward our eager, impatient and
vulnerable clients. This should be part of teacher
education course work and expectations that has
emerged from an intellectual world where
knowledge is seen as created rather than received
(Von Glasserfield, 1991) mediated by discourse
and cooperation rather than transferred by teacher
talk (Vygotsky, 1962), explored and transformed
rather than remembered as a uniform set of
positivistic ideas (Dewey, 1962, Rorty, 1979).
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Third, the teacher doesn’t have to be directive
because peer helping to promote learning is
often encouraged. Classroom interactions are
high, students ask a lot of questions, make a
great deal of contributions, they don’t have to
pretend to understand, and have high levels of
engagement (Good and Brophy, 1991, Wang,
1991, Bennet, 1991, Wood, 1991). The teacher
has more time to give remedial assistance to
those who may face difficulties. Fourth, group-
learning, opposite solitary learning, enjoys
social and intellectual stimulation of learning
with peers (Dyson, Millward and skidmore,
1994, Riding & Read, 1996, Hart, 1992).
Conclusion and Recommen

dations

From a wide range of special and ordinary
school settings, in Britain and elsewhere,
classroom research indicates that some
common classroom practice is not necessarily
helpful to students, especially to those who are
relatively unsuccessful learners. Among these
practices we can talk of “whole-class teaching”
in large-size classes. This kind of practice,
which has been the common one in gran since
we started teaching foreign languages to our
students, hinder the active involvement of
students in their own learning (Tapscott, 1999).
At the same time, teachers from primary
through post secondary grader are faced with
both increased class sizes and a greate diversity
of students with broad spectrum of abilities,
interest, needs and goals.

The number and diversity of students who
populate contemporary classrooms means that
teachers face difficult pedagogical decisions if
students are to learn effectively and enjoyably.

The effects of within-class grouping on
students achievement have been the focus on
educational research done by J. A. Kulik &
Kulik, 1987, 1991, Lou et al., 1996, Sullivan,
1987, 1990. Group teaching is seen as the

promotion of learning experience in which:

® The learners are active (not passive,
depen- dent, unforthcoming and socially
isolated in their learning)

@ Educational talk, focusing on the task in
hand is emphasized

® Social experiences are integral to learning
and highly valued

@ Teachers build on and extend students’
thinking

® Through scaffolding and mediation
teachers encourage cognitive restructuring

® Students’ awareness of their own learning
is assisted

® Transfer is facilitated

® Challenging tasks indicate that teachér
expectations are high o

@ Students are gradually helped to become
self-directed, self-aware learners, who are in
control of their own learning

@ Confidence and self-esteem are raised.

Group-teaching is not the recipe or the blue-
print for action. Yet, I believe it is the method
and the framework applicable to learners of any
age and ability of large size classes. Therefore
those of us who teach teachers need to work to
help prospective teachers see small- group as
an appropriate technique. We are responsible
to present to these prospective teachers images
of teaching as something other than telling.

Small- group instruction requires teacher
training and adaptation of instructional
strategies to this kind of teaching. It may also
require the teacher to adopt different teaching
philosophies as well as to use different
instructional strategies and employ different
materials than when using the traditional
whole-class approach. Therefore to help
teachers make the appropriate transition,
acquire new instructional strategies, they need
to be trained accordingly. This training will
optimize the effect of small-group instructions



teaching sessions. Groups of about six students
and a teacher supported each other’s learning,
and overtime showed impressive gains in
reading comprehension. The pupils moved on
to producing their own learning materials,
forming a culture of learning, where reading,
writing and thinking took place in the service
of a recognized, reasonable goal-learning and
helping others learn about a topic that deeply
concerned them (Brown and Campion, 1996,
p. 124). The researchers judged the nature and
quality of their learning to be communal and
joint, totally different from that obtained in an
individual setting.

Peer-tutoring, within-class grouping, and
whole-class teaching are the methods, We can
suggest to be employed to teach large classes of
any size. Within-class grouping has reciprocal
tutoring as its component, therefore it is not
needed to be discussed further. So, let’s talk about
the latter and the whole-class instruction, to find
out how we can elicit students’ participation and
then use their existing ideas as a basis for helping
them construct new more reasoned, more
accurate, or more disciplined understanding.

Whole Class Teaching

Whole-class teaching means teaching
students as a single large group where the
emphasis is on uniformity and not on diversity.
In other words, the teacher provides the entire
class with a single detailed explanation Wich is
followed by assigning the same homework for
every individual. There’s no peer explanations or
peer’s encouragement. All the encouragement
comes from the teacher and the explanations are
also given by him. Whole-class teaching is done
for the following reasons:

First, because of uniformity of instruction, all
the preparation time of the teacher is spent on
developing one single set of instructional materials
rather than many sets of materials.

Second, teaching a whole class means that the
teacher sets one set of instructional objectives,
at a fixed pace of instruction, for all students.

Third, the teacher is quite directive because
this facilitates teaching a large class.

Fourth, students, more or less, have equal
chance to be exposed to the same learning
opportunities.

Within-class grouping or teaching small
groups at a time means teaching a whole calss
in several, small- groups. The use of small
groups within class can range from merely
placing students together physically to using
specific instructional strategies such as
cooperative learning and special materials to
accompany the grouping.

Discussion

Cooperative learning is an instructional
strategy in which small groups of students work
together on activities that are carefully designed
to promote interdependence as well as
individual accountability (Abrami, et al, 1995).
Positive interdependence exists when
individual accomplishments contribute
positively to the accomplishments of others-
for example when all member of a group
receive the same product or the learning gains
of all the members. Individual accountability
exists when students are responsible for their
own learning and the learning of other group
members-for example, when each member of
a group has clear tasks of roles to accomplish
and there is some measure of individual
performance.

Group teaching is done for the following
reasons: First, this way we emphasize on
diversity rather than uniformity of instruction.
Second, the teacher can choose, depending on
the situation, between giving a single brief
explanation to the entire class or providing
different explanations for different groups.
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understanding and a greater hold on the
learning, as well as raising their self-esteem:;
whatever the reason, the gains they make as
tutors (or as participants in collaborative mixed-
ability groups) are well documented (Bennet,
1991/ Topping, 1987).

The teacher can not possibly remember
exactly where 30-40 students are as individuals,
and where they should be expected to go. Each
student, however can hold this personal
information and work toward a goal as long as
he/she knows what that goal is and what the
steps are along the way (Wetson et al., 1998).

What’s wrong with didactic
Teaching?

What seems to be missing in abovementioned

process is that kind of instruction and indeed

climate in which it used to be natural to make
learning targets explicit and to spell out the criteria
for success. This can be done with the long
established tradition of direct or didactic teaching,
the transmission of information from teachers to
learners, often effective in developing basic
reading, number and practical skills. Such
approaches are less so with older pupils (like high-
school students) and broader areas of curriculum,
and where students experience difficulties in
learning. Where it is the dominant approach the
risk is that students may become somewhat
passive learners, and not develop into creative and
independent thinkers. Direct transmission
methods alone are unlikely to promote habits of
reflection or pupils® active involvement in
cooperative learning. They have been prominent
with in special education and it is relatively
recently that highly structured pre-planned
programs have been acknowledged to have
limited out comes in general understanding, and

generalization.

The Advent of collaborative
Methods

Vygotsky, the Russian psychologist/ more
than sixty years ago emphasized the crucial
roles of other people, parents, peers and
teachers, in assisting a child’s learning from
the earliest days. Vygotsky contends that
learning is constructed jointly through social
interaction, and understanding can be enhanced
by the appropriate amount of assistance, finally
turned to what children know and can do--
contrary to Piaget who placed considerable
importance on what the child could discover
for himself rather than with the help of others.
Vygotsky’s emphasis on potential rather than
maturation and readiness and the role of “more
knowledegable other” person is immensely
important. Meadows (1998). also suggests that
students’ peer collaborative learning may be in
advance of individual development because,
apart from intrinsic enjoyment and motivation,
understanding could be enhanced by interaction
with others.

Many commentators agree that good
educational practice is goods for all pupils at
all levels of ability. So what can teachers,
particularly in large classes, do to help students
learn better and feel better about their learning?

Within-Class Grouping

One resolution which was elaborated on was
tutoring. To discover other strategies we need
to look at the large number of positive
suggestions that have been made in the last few
years, and identify points of agreement between
them. -

Brown and Campion’s (1996) reports of
work with “academically marginal” students in
the Uunited States, group-learning is an integral
feature. The researchers’ goal was the joint
construction of meaning through reciprocal



Introduction

It is true that the rapidly changing trends in
English language teaching (ELT) methodology
are requiring teachers to possess different
characteristics. As o’ Sullivan, Jones and Raid
(1988, p.3) Point out, teachers now are expected
to adopt a philosophy of lifelong learning in
their own professional activities, which, in fact,
supports the concepts of “teacher development”
Woodward (1991), and reflective model” for
foreign language teacher training suggested by
Wallace (1991) For instance, nowadays
classroom teachers should be encouraged to
employ pedagogical methods to improve the
active involvement of students in their own
learning (Tapscott, 1999). In other words, time
is ripe for change, and change must happen if
students are to make better progress than they
appear to have made.

Effects of Pair-work or Cross-age
on Student-Achievement

A better way in which we can begin to move
from unproductive, barren methods toward
something more workable is to capitalize on
the biggest resource available in the classroom.

Other children need to be involved whenever
one of their peers is struggling with an aspect
of learning or behavior, for two reasons. First,
they need to be involved because children
owning their own targets still need someone to
befriend, support and coach them, someone to
help them monitor progress, and someone to
celebrate with if they succeed. The teacher can
not be this person, but potentially 30 to 40
available helpers of a large class can be. Second,
peers need to be involved because of the
supreme power of the social world to motivate,
challenge and reward: for most students
interaction with the peer group is the most
important thing that happens at school, and
work with a peer, a more powerful energizer

than even the most inspiring teaching.

The main models for liberating this peer
energy in a large class have been summarized
by Charlton (1998), and include collaborative
group work, pair-work leading to peer and
cross-age tutoring. They are described in detail
by writers such as Johnson & Johnosn (1987),
McNamara and Moreton (1997), and
Goldthrope (1998).

McNamara (1997), and Moreton provide us
with the most complete methodology, based on
students working in pairs to target-set in an area
of weakness and then practicing to improve in
that area by being tutored by a peer.

Students are first taught the complex skills
they need to carry out these roles; they may
then work in random pairs or may choose a
particular “coach” who has a strength in the
area they have targeted for improvement.

The methods like this have proven to be
highly successful in large classes. There are
numerous studies showing the effectiveness of
peer tutoring as a means of raising achievement.
In an interesting example, Levin and Glass
(1986) compared increase in teaching time,
reduction in class size, computer assisted
learning and peer tutoring and found that only
the latter was effective in raising achievement
in maths.

Peer tutoring works not only for the tutee,
but also for the tutor. The tutor student leads
the tutee student by the land through streets that
the teacher has never gone through because they
had no difficulty in flying to the destination;
sometimes they are streets the teacher only went
through once because they learnt quickly, and
sometimes they are streets they only vaguely
recollect. (McNamara and Moreton, 1997, p.
60).

For the tutors, the process of turning through
streets they have themselves only recently
explored seems to allow them to gain deeper
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Abstract

Today, children and youth are being educated in a world greatly affected by social change.
Many countries have adjusted themselves to the changes. Here in Iran, where we have had a
great revolution and a great social change, very little has taken place to change the character of
our public education.

Now, we face three major concerns: One concern relates to large- size classes in most public
schools; the second relates to the methods of teaching and learning; and the third concern relates
to the orientation of public- school teachers to meet the challenge of change.

This paper elaborates on the first and second concerns, and touches up on the third one by
offering suaggestions on how to help teachers make the appropriate transition.

Key Words: teacher development, reflective model, unproductive method, cross- age, tutoring
self-esteem, grouping, reciprocal-teaching, whole-class teaching, directive,
interdependence.
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strategies. The present study also indicates that  Faerch, Clause, and Lasper, Gabriele. 1983. Strat-

IL - based strategies are much more frequent egies in Interlanguage’ Communication. New
(71.5%) than L1-based strategies (28.5%). York: Longman Inc.
The result of this research supports Canale Haliday, M.A.K. 1978. Language as Social
and Swain (1980) and Yarmohammadi and Semiotic. London: Edward Amold.
Seifs (1989) view point that “strategic Hymes, D. 1972. Models of the interaction of lan-
competence” exists as one of the components guage and social life. In Gumpers, J, and
of communicative competence and it is totally Hymes, d (eds.), Directions in sociolinguis-
relevant and it plays a significantly important tics. New York: Rinehart and Winston, 356-
role in L2 communication, 71.
Accordingly, language should be viewed as  Rivers, Wilga M. 1978. A Practical Guide to the
a dynamic, evolving process. The ture nature Teaching of English. New York: Oxford
of language is reflected not in the static University Press. %“
descriptions of rules and systems but in the Rivers, Wilga.M 1981. Teaching Foreign Lan- =
processes and strategies that human beings guage Skills. Chicago: The University of ' %‘0
make use of when they use language for Chicago Press. 3
communication. It is believed that learmning a  Widdowson, H. G. 1978. Teaching Language ’_] ]
language involves more than simply learning as Communication. New York: Oxford o
grammatical patterns and rules. One also needs University Press. 13;_ 9-{) -
to put one’s knowledge to communicate Yarmohammadi, L, and Seif, S. 1989. More on Q_f:
effectively. communication strategies: Classification, ﬂf_ L,
It is clearly the teacher’s responsibility to resources, frequency and underying
provide feedback to students concerning the process. Shiraz University Press. 44

appropriate or inappropriate use of language,
since the students themselves are likely to be
unaware of their errors in this area. Hence, | _—r ]
purpose and function are not to be bypassed in : ‘
an effective educational system that is to be | |
broadly applied. This is an essential part of the L. __ ]
system highlighting communcation with a high
density of students’s interaction and his use of
communication strategies. We must recognize
the imporantce, the interdependence, and the | - e T
interaction of all elements, and the materials ; |

must be flexible enough to fufill their ;
‘ appropriate function adequately. |
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seventy-five male students attending General
English classes. They were at in intermediate
level of proficiency with an average age of
twenty.,

PROCEDURES

In order to check how the subjects could
express their message and to detect the
communication strategies, this experiment was
conducted 1n two phases. First, the subjects
were asked to describe a picture story (taken
from the first grade of Persian primary school
which was continuous and narrative) in English
to see how they would express themselves in
about thirty minute. The subjects were not
allowed to use dictionaries. After finishing the
English version of the picture story, the subjects
were asked the discribe to story in Persian. They
were asked to write the Persian version
regardless of what they wrote in English.

In the second phase of the experiment,
subjects were asked to translate their English
compositions into English to see the errors and
different strategies of exprepssions.

DATA ANALYSIS

The analysis of data was carried out with
reference to the subjects, Persian compositions
as a source of information. The analysis of the
data was conducted with two intentions: (1)
determining the communicative problems that
subjects faced, (2) describing the strategies they
chose to convey their information. Table 1
depicts the distribution of strategic sentences.

Table }
Distribution of strategic Sentences in the data
Task No. of No.of | Total No. of | Total Ne.of | Ratio of wards
English Persion | Sentences Words pet sentence
Sentences | sentences
Written 30 330 631 5661 397

As for the typology of Communication -
Strategies (CSs), the framework taken by
Yarmohammadi and Seif (1989) was followed.
Table 2 illustrates the frequenceies of the use
of L1 and IL- based strategies.

Frequencies of the use of L1 a:: ';![T -2 Based Achievement Strategies
CS percentage

I. L1 - Based 28.5%
A. Code switching 1.5%
B, Foreignizing —
C, Literal Translation 27%

2. IL - Based 7.5%
A. Word Coinage 3.5%
B, Generalization 17%
. Superordinate Terms 19.5%
D. Approximation T%
E. Parnphrase 21%
F. Circumlocution 3.5%

In order to be able to present a checklist here,
very short examples of some of the strategies
are listed, without any reference to context.

Achievement Strategies Examples from Our Corpus

1. L1 - Based Strategies
A.. Literal Translation with helping each other
baa komak - e yek digar)
B. Code Switching nardeban (ladder)
2. IL - Based Strategies
A. Circumlocoution

B. Approximation

far from the head (unaccessible)
reach (get)

wooden step (ladder)
C. Superodinate football {volleyball}

D. Generalization fall (drop ) falled (fell}

CONCLUSION

As table 2 reveals, literal translation is the
most widely and frequently used strategy
among Persian subjects. In I - based strategies,
paraphrase, superordinate terms, and
generalization are used more than any other



INTRODUCTION

The central problem of teaching, to promote
spontaneous expression in a language, is to
know what context learners need to express
themselves. The next problem is to decide the
linguistic resources they will need in order to
make appropriate choice to achieve the
purposes of their communication. This kind of
aprroach is called communicative approach to
language learning since it assigns higher
priority to the content of communication than
to its form. It responds, therefore, to the
requirements of individuals with specific needs.

Hymes (1972) elaborated a concept of
communicative competence which soon began
to affect the language - teaching community.
For Hymes, the most novel and important
aspect of sociolinguistic research was to
establish what a speaker needs to know to
communicate effectively in culturally
significant settings. Hyme’s concepts soon
began to have considerable effects. Materials
writers and teachers realized that students
needed to know more than how to express ideas
in correct grammatical patterns. Students also
need to know the culturally acceptable ways
of interacting orally with others; that is,
appropriate levels of language to be used in
different situations, conversations, gestures or
body language, when to intervene in
conversation and when to wait for others,
questions and comments to be made.

Researchers have concentrated on the
interlanguage (IL) communicative process
described in terms of the reception / production
processes in the I users and the way they make
use of IL system for communicative purposes.

There is, first, the possibility for learners to
use their IL’s productively and receptively
without experiencing any problems in plannnig
and executing their utterances of taking in their

interlocutors’ speech. Secondly, the learners
might not find in possible to use their IL. in an
unproblematic way. They need some recourse
for different strategies in order to cope with
such problems.

Accordingly, communication strategies are
located in the individual language users, who
are to experience the problem and to decide on
strategy plans for solution. Strategy refers to
the way the learners arrive at a certain usage
and communication strategies could be defined
as a certain mutual attempt of two interlocutors
to agree on a meaning in situations where the
intended meaning of the structures do not seem
to be shared.

Due to these findings, many efforts in
foregin language pedagogy have been devoted
to structuring foreign langauge course
according to notions, communicative intention,
speech acts, situations and topics, thereby
substituting the traditional grammatical ones
by a pragmatic selection and grading of
teaching contents. (Halliday: 1978; Rivers:
1978, 1981; Widdowson; 1978; Faerch, and
Kasper: (1983)

CURRENT RESEARCH _

To observe the employment of different
communication strategies (CSs) in the written
performances of Iranian learners of English as
a foreign language, an experiment was done at
the University of Sciences and Aeronautical
Technology. The present paper is an account
of an empirical research attempting to discover
the nature of CSs used and the type of
resources, which the learners use to solve their
communicative problems.

METHOD
SUBIJECTS -

The subjects of the experiment were
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Abstract |

On the basis of knowing the strategies that language learners use in written materials, it
would be feasible to determine / identify the required linguistic resources for individuals with
different linguistic backgrounds and needs. Hence, the present study attempts to analyze seventy
- five written performances of university students as a sample to discover the nature of commu-
nication strategies employed, and the type of resources used to overcome problems.

The typology and the frequencies of the use of LI - and 1L - based strategies by the students
support the existence of strategic competence, as one of the major components of communica-
tive competence in L2 learning.

Key Words : approximation, circumlocution, code switching, IL (interlangugage), literal
translation,superordinate terms )
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feel that they are doing something which will
be of later use; consequently, better retention
takes place. Since the above activity proved
helpful in the study, the results of this study
can be a supporting basis for such activities in
task-based language learning.

It was already mentioned that students in
technical institutes do not usually have the
expected language proficiency of university
students. Therefore, it may also be concluded
that illustrations can best furnish students
whose language proficiency is low with
information and details which they may not
extract from texts. The fact that the control
group did not receive the same scores on the
posttest verified the above claim. However, the
experimental group, which had access both to
texts and pictures, did much better on the same
test.

Pedagogical implication

At the first glance, it may be concluded that
the importance of pictures is already known;
however, Mayer (1994) asserte. “although the
potential advantages of visuals have been
extolled by instructional designers, research on
illustrations and animations is far from
complete” (p. 135). The present study may
provide some support for the idea that visual
aids can have powerful effects on learning
under certain circumstances. Illustrations can
boost the students’ interest and help them
construct mental models for the concrete words
in question. Nevertheless, pictures should be
drawn upon with some cautions.

First, pictures can be effective only when
the material itself is potentially understandable.
Second, illustrations are effective when they
allow the students to build a coherent model of
the device or system in question. This goal can
be achieved when the students are provided

with multi-frame illustrations. Finally, pictures
are most effective when the goal of instruction
is meaningful learning. such as task-based
learning or problem-solving activity.

Implications for teaching and syllabus
design

Not only may designers and teachers benefit
from the results of this study, but also it may
clear the misbelief that words can be learned
only through word lists and passages. The
results of this study may furnish teachers and
students with empirical evidence that pictorial
context can be of tantamount significance in
the process of vocabulary learning and
teaching.

Another advantage is still envisaged for this
study. For the time being, no ESP book is
designed for Machine Tools students in Iran.
The results of this study may justify textbook
developers to include as many pictorial contexts
as possible in would-be books, and hereby
ensure a longer retention of words. Besides, as
it was discussed before, the sense of reality that
Machine Tools students receive from visual
context cannot be underestimated.
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otherwise, it might be contributed to many other
factors. '

According to the following Table, for control
group, the calculated mean and standard
deviation were respectively 30.61 and 5.51, and
for the experimental group, they were
respectively 35.5 and 5.52. The t-observed was
3.44. '

The t-test for posttest scores

Group N X SD t-observed
Ge 30 355 552
Ge 30 3061 551 344
P<0.05 df=58  t-critical = 2.00
_M_-M,  355-30.69

t=

5?2 §? _\jso.ss 30.45
[ +_C __.+_
N N 30 30

Considering (t-observed = 0.61 < T-critical
= 2.00) at the pretest stage and (T-observed =
3.44 > t-critical = 2.00) 3, a remarkable
difference came about between the two groups
at the postlest stage.

After comparing the two mean scores
through t-test calculations, the researchers felt
justified and safe that the null hypothesis could
be rejected; the two groups scored differently
on the posttest, and the difference was
statistically significant. The researchers’
interpretation was that the treatment that the
experimental group recieved during the term
had proved effective. The two group were not
significantly different at the outset of the study;
however, they behaved differently on the final
test. Therefore, it seems justifying to hold the
idea that the treatment has served the intended
purpose. The researchers are satisfied to claim
that the final calculated t-test (3.44) at 0.05

level of probability is due to the independent
variable (visual aids).

Conclusions

The present study has focused on the extent
to which pictures can enhance recall of words
textually presented in conjunction with
synchronous pictures. Since the t-observed was
greater than the t-critical, the null hypothesis
could be rejected. Therefore, it could be
cogently argued that pictorial contexts do aid
vocabulary learning of Iranian EST students.
Furthermore, it may be safely concluded that
pictures enable the extraction and retention of
information that students under ordinary
situations do not encode effectively.

Of course, it seems necessary (o reiterate that
the scope of this study covered only concrete
words related to different parts and operations
of machine tools; consequently, the above
conclusion 1is valid as far as the
abovementioned situation is provided.

It was also concluded that providing students
with coherent verbal material and well-
designed visual material and establishing
referential connections between verbal and
visual representation can foster better retention
of words. The results, in addition, verified the
dual-coding model proposed by Paivio (1971).
In other words, effective visual aids help
students construct mental models for simple
devices and systems.

One of the activities students were supposed
to do in the class was to write the names of
different parts of a machinery on the picture of
the machine discussed in the classroom. This
activity was designed on the basis of the
principle of task-based learning. Wilson (1986)
suggested this as a motivating and problem-
solving activity. She believed that if students
are involved in the process of learning, they
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Furthermore, the two classes were
homogeneous as far as general knowledge of
English was concemed. The age range of the
subjects was from 19 to 22.

Instrumentation and materials

First of all, in order to form two homoge-
neous groups, a Nelson test (150 D) was given
to a number of students who were taking their
English courses at Mofateh Institute. The
students in technical institutes do not usually
enjoy the expected language proficiency.
Therefore, although the participants in this
study were college students, their language
knowledge was low. That is why a Nelson test
(150 D) was used for the purpose of achieving
homogeneity. It should be mentioned that such
a level was selected after different levels of
Nelson test were tried on similar groups.

At the end of the study a teacher-made test
was given to the control and experimental
groups in order to find out the probable
differences between the performances of the
two groups.

Design

The design of this study was “pretest posttest
control group design.” Sixty college students
took part as subjects in two groups of thirty

R G(A) T, X T2

1

R G@B) T T2

1

R =Randorm; G =group T =Pretest

X = Instruction T2=Posttest

Classroom procedure

The two classes were conducted two hours
a week, and the study lasted for a term. Since
the purpose of this study was to compare

teaching concrete words related to machine
tools through texts, along with pictures and
through texts only, the two groups were treated
differently. :

In each session, the control group studied a
passage about machine tools, but they did not
have access to any pictorial context. Therefore,
the instruction that they received about machine
tools was merely on the basis of the written
corpus. The experimental group however, not
only received passages about machine tools,
but also had access to visual aids. Magnified

-pictures of each machine tools were explained

on the pictures. In other words, written context
was accompanied by visual context. At the end
of each session, copies of the same machine
were given to the students, and they were asked
to write the names of the parts indicated by
arrows or the actions illustrated in the pictures.
It should be mentioned that since no ESP
textbook was available the students of Machine
Tools, the researchers had to prepare texts,
pictures for class activity, and exercises for each
text.

Data Analysis

Research question: Does pictorial context
aid vocabulary learning for Iranian EST
sutdents?

Null hypothesis: Pictorial context does not
aid vocabulary learning of Iranian EST
students.

Because of the fact that the mere quantitative
superiority of the experimental group mean
score over the control group mean score is not
a definite proof of its superiority and is not due
to sampling error or chance, another t-test was
run at the end of the study. In other words, if
the calculated t-test exceeded the critical value
(2.00) at 0.05 level of probability for d.f. = 58,
the null hypothesis might be rejected;



task. One of the advantage of the so-called
task-based language learning is that students
are involved in the process of learning, and as
far as words are concerned, they would be
acquired as part of task fulfillment. The
labelling of simple tables, charts, or diagrams
by reference to the text or an illustration are

examples of this kind of learning. When the |

student i1s required to label a diagram

accompanied with a text, the student has to find

the relevant information in the textbook, to
interpret the diagram, and then to transfer
information from the text to the diagram.

It has also been indicated that success in
learning often depends on the number of senses
which are involved in the learning process.
Therefore, hearing and seeing provide a better
chance to learn (Allen, 1983).

Ellis (1993) stated, “visual stimuli, like
verbal stimuli, are organized in comprehension
and memory” (p. 26). He further added that the
organization for visual stimuli is a consequence
of perceptual processing, which is bottom-up,
or data driven, in its earlier stage, but top-down
processing is affected by conceptual knowledge
later on.
~ As a supporting basis for teaching through
iltustrations, Paivio (1971) proposed the dual-
coding theory of learning from words and
pictures. The theory proposes that learners can
construct three types of connections when they
are presented with verbal and visual material.
Mayer (19994} listed the conections:

(a) representational connections between visual
stimuli and mental representations of verbal
material

(b) representational connections between visual
stimuli and mental representations of visual
material

(c) referential connections between visual and
verbal representations (p. 127)

In addition to the abovementioned theory,
on the basis of the available literature
concerning pictorial context, at least two
advantages are envisaged for vocabulary
learning through pictures:

(a} the impact of picutres on recall
(b) the motivating influence of pictures (Allen,

1983).

In 1994, McDaniel and Waddill conducted
a research to find out the extent to which
pictures can enhance recall of textually
presented information, particularly item-
specific (detailed) information and relational
information. They concluded that providing
readers with the requisite comprehension
abilities to begin with, pictures enable the
extraction and retention of information that
readers under ordinary circumstances do not
encode effectively.

In short, for the purpose of teaching and
learning concrete words, many experts agree
upon the preference of textual context
accompanied by pictorial aids over a mere
textual context. The sense of reality, centering
of attention, stimulating aspect and
effectiveness of communication, fostering
better understanding, building a more complete
mental repressentation, and enhancing
memborization and recall are among the main
reasons for such a preference.

Method
Subjects

Sixty male students participated as subjects
in two groups of thirty in this study. The
participants were selected on the basis of the
principle of random sampling from among the
students of Machine Tools at Mofateh
Technical Institute in Hammadan. The subjects,
in the form of two thiry-student classes, had
all passed more or less the same courses.
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Introduction

In most existing methodologies, vocbulary
learning has been the center of attention. But
this component of language has been treated
in various ways. In Grammar Translation
Method "much vocabulary is taught in the form
of lists of 1solated words" (Brown, 1987, p.75).
Other methods favor a context-bound
vocabulary learning. However, in recent years,
authorities in the field of teaching English have
rejected the idea of learning vocabulary out of
context. Richards (1985) stated that words are
organized into an intricate, interlocking system;
therefore, they cannot be learned in isolation
without considering their related context.

Now this question arises: What kind of
context is apporopriate for vocabulary
learning? Carter and McCarthy (1988) stated
that one cannot pin-point a certain treatment
or approach to be the best for all situations and
for every level of language knowledge. The
student’s proficiency level and the nature of the
course inevitably demand a certain way of
treating this component of language.

The students at technical and vocational
institutes do not usually enjoy a high level of
language proficiency. On the other hand,
Machine Tools students have to learn a lot of
concrete words related to different machinery
in their field; consequently, relying merely on
texts for learning and retention of vocabulary
does not seem adequate.

Keeping in mind that it is already known
that pictures may be used as instruction aids,
one may raise: Why another research? it can
be argued that in General English (GE) courses,
where mainly abstract words are concerned, the
use of pictorial context may just add to the
motivating factor of the course, and there is
little scope for pictorial expression (Davies et

al., 1990). Furthermore, GE students need to
learn both abstract and concrete words.
Concrete words are easy to depict, but abstract
words are not. Take “jealousy” and “‘drilling
machine” as examples of abstract and concrete
words. However, the purpose of the researchers
in using pictures for EST students was quite
different. The researchers’ intention was to
teach concrete words about machine tools,
which certainly, may not have more than one
interpretation, through pictures which were
totally different from those of general courses.

Review of the Related Literature

In the literature concerning vocabulary
learning and teaching, some advantages are
enumerated for the use of visuals. To begin
with, it can be said that the appearance of the
first drawings dates back to cave drawings
which were made at least 20,000 years ago
(Yule, 1985). It is believed that pictures and
drawings were used for communication. Later,
different methodologies more or less focused
on the importance of visual aids.

Illustrations can also be an integral part of
EST courses. The justification is that they make
EST courses more tangible and understandable.
Robinson (1991) asserted, “as well as print
material... one would expect that for teaching
ESP there would be a rich supply of authentic
visual and mechanical material” (p. 62);
however, he believed that there is not a great
deal of discussion of this in the literature.

In this regard, Wilson (1986) refered to
visual support for the avoidance of problems
in the comprehension and used of new items
as one of the aspects of classroom methodology.
She also suggested that visual aids may be
exploited as a kind of elicitation strategy.
Furthermore, she favored a classroom in which
students use illustrations to fulfill a specific
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Abstract .

This research attempts to investigate the impact of pictorial context on vocabulary learning
of Iranian EST student, whose syllabus heavily focuses on the familianity with the concrete
words about machine tools in their profession. The study intended to find out the probable
advantage of using a pictorial context for vocabulary leamning. Two homogeneous groups of
students, who were taking their ESP courses, served as the subjects in two groups of thirty, a
control group and an experimental group. The subjects, Machine Tools students, were all studying
at Mofateh Technical and Vocational Institute in Hammadan. They were male and their age
range was 19-22.

In order to achieve homogeneity between the two groups, a Nelson test was given to a number
of students, and two groups of thirty were selected from among these students. The subjects in
the control group were offered passages about machine tools with no pictures; however, the
subjects in the experimental group were given the same passages accompanied with different
types of visual aids. At the end of the term, a teacher - made test was given to the students to
determine the influence of treatment on the experimental group.

Drawing on the t-test, the researchers came up with the t-observed value that was much
greater than the t-critical value at the .05 level of significance. Therefore, the null hupothesis
stating that pictorial context does not aid vocabulary of Iranian EST students was rejected
Key Words: pictorial, context, vocabulary learning, ESP
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unterstiitzt damit den orientalischen Charakter.
Dazu kommt, daf3 Farbigkeit zur Prizisierung
Gedankens und damit zu
kulturiibergreifenden Verstindigung beitrigt.
Gleich zu Beginn des Divan beschreibt Goethe
den farbigen Regenbogen als optische
Erscheinung in seinem Gedicht Phinomen:”

eines

"Wenn zu der Regenwand
Phébus sich gattet,

Gleich steht ein Bogenrand
Farbig beschattet”.

"Rot und weif, gemischt, gesprenkelt” bietet
sich der ‘Anblick der "bunten Mohne" in
Thiiringen. Der Dichter gibt ein Bild vom
"augenerquicklich<en>" Griin der Smaragde,
vom imaginédren "Blau, hinter Wiist und Heere"

eines unerreichbaren, zur Vision gewordenen -

Meeresstreifens. Daft zur Farbe das Licht gehort
und das wahrnehmende Auge sind
Grundvoraussetzungen von Goethes Farbenlehre,
fiir die Entstehung von Schein, Abglanz, Leucht-
und Strahlkraft. Es handelt sich dabei um
eingestreute Begriffe, die ein positives
Lebensgefiihl im Wechsel mit dem Dunkel
ausmachen und vermitteln. " Auftrisele die bunte
Schnur meines Gliicks” sagt Hatem zu Suleika,
wohl wissend, daR das Leben mit all seinen
Uberraschungen farbig und bunt ist. Gerade die
letzten Texte des Buchs Suleika greifen
Zusammengehorigkeiten wie "Farb, und Bogen”,
"die Nacht" und "des Himmels reinstes Blau" auf.
Bleich und grau hingegen erscheint der verlassene
Dichter. Die Vereinigung der Elemente ruft
hingegen in Wiederfinden "ein erklingend
Farbenspiel” und das Bild von "morgenroten
Fliigeln" hervor. Das Erkennen vollzieht sich auch
in der Begegnung mit der farbigen,
tausendfiltigen Natur des Ostens und Westens,
festgemacht an der Vielgestaltigkeit Allahs,
libertragen auf die Geliebte: "An des gebliimten

Schleiers Wiesenteppich,/ Allbuntbestemte, schén
erkenn ich dich".” Die wohl intensivste Farbigkeit
in den Texten des Divan wird durch die Farbe
Rot erzeugt, wobei der Farbwert entweder
genannt oder iiber das Objekt in der Vorstellung
evoziert wird. Sprechendes Motiv ist die
"Morgenrédte”, hier Aurora, die "auf roten leichten
Sohlen" Hesperus vergeblich folgt, der"Rubin des
weins”, der "Rubinenmund”, das "Rote Meer".”
Ein mehrfach verwendeter Begriff ist das Blut,
einmal fiir frisches Aussehen, fiir Sinnleere, fiir
gefahrliche kriegerische Plidne.” Liebe und Feuer
sind ebenfalls Begriffe, die sich mit einem
warmen Rotton assoziieren lassen. Die intensive
und as sich bildreiche Sprache regt den Leser zur
Vorstellung von west-Ostlichen Farbwelten und
Omamenten an. Das geschieht seltsamerweise
auch dann, wenn er nur unbestimmte Kenntnisse
von der Welt des vorderen Orient besitzt.

Zu der islamischen Ormamentik gehéren nicht
nur tradierte farbige Muster, Mosaiken und die
arabischen Schriftzeichen, sondern im Falle
Goethes und Marianne von Willemers
verschliisselte Korrespondenzen in Form von
Chiffren-Briefen. Der fiir
kennzeichnenden Weltoffenheit gegeniiber der
persischen Kultur steht die privat-persénliche
Verschliisselung gegeniiber. Marianne erfand die
kunstvolle Verabredung, Zeilen aus der Dichtung
des Hafis nach Seiten-und Zeilenzahlen
individuell zu Texten zusammenzustellen. Die
persische Dichtung wurde zur beiderseitigen
Grundlage fiir feinsinnig abgestimmte Texte und
héchstes MaR gegenseitiger Verstiandigung. In

den Divan

" dem Gedicht Geheimschrift heipt es, dap

"Geheime Doppelschrift [...] in das Mark des
Lebens/ Wie Pfeil um Pfeile trifft".”” Suleika fiihlt
sich vom Schriftzug ihres Namens gebunden:
"Doch da war von deiner Hand/ Meine chiffer
leis gezogen,/ Nieder blickt' ich, dir gewogen".™

Noch wihrend der Entstehung seines West-



Bilderwelt besonders angeregt haben, Im Buch
des Paradieses finden unter dem Titel Begiinstigte
Tiere der Esel, der Wolf, der Hund und eine Katze
als Beteiligte der religosen Uberlieferungen
dstlicher und westlicher Herkunft Aufnahme im
Paradies. Zum Propheten wiederum gehort "mit
Geistes Flug und Lauf” das phantastische
"Fliigelp- ferd".®® Goethes Beschiftigung mit
Fragen der Botanik fand lebensbegleitend statt,
und daher galt sein Interesse im Divan besonders
dem Baum, den alle Sinne anspre- chenden
Blumen und landschaftstypischer Vegetation, wie
z.B. der "Wiesenteppich" oder "Blumenfelds
Geliinge".% Ginkgo biloba, Kastanic und die
Zypresse werden ebenso wie Rose, Lilie, Mohn
und noch unbestimmte Knospe zu bildhafter
Aussage eingesetzt. "Rosenduft und Rosenole™s
verstirken die sinnlich-symbolische Bedeutung
der Pflanze. Uber das Irdische hinaus gilt die
Aufmerk- samkeit des Reisenden auch dem
Weltall, dem umspannen- den farbig
erscheinenden Himmel, Sonne, deren Kommen
einem "Prachter- scheinen"® gleicht, dem
orientalischen Sichelmond und Sterngewélbe zu
den wechselnden Jahres- zeiten. In unmittelbarer
Beziehung zur Unendlichkeit des Kosmos steht
die Reflexion von Zeit und Raum im Verhiltnis
zu einem erfiillten tiglichen Nutzen, Texte, die
sich. mit dem Thema Ewigkeit und
Vergiinglichkeit aunseinandersetzen, sind
Liebchen, ach! Im starren Bande, die Fortfithrung
der Fragen Was verkiirzt mir die Zeit?, Was wird
mir jede Stunde so bang?, und der Beginn der
Noten und Abhandlungen mit der
programmatischen biblischen Aussage "Alles hat
seine Zeit".® Dichtung, Fragen zur dichterischen
Gestaltung durchziehen als geistige Reflexion die
aneinandergebundenen Texte. Zum Austausch der
Kulturen, die ebenso aneinandergekniipft werden
sollen, ist die Verstdndigung iiber die Musik
unerlé@lich. Nich nur, daR die Sprache dem Wort

Rhythmus verleiht, sondern es ist die Rede von
Gesang, dem Ton der Leier, und dem
allerfassenden "klingend<en>Meer von Liedern”.
"Schall und Klang der Transoxanen"”, die als
Erfinder der Janitscharenmusik gelten, sind dem
1814/15 beim Wiener Kongress weilenden
Herzog Carl August gewidmet. Einen weiteren
Themen- kreis, den der beobachtende Dichter
wahrnimmit, sind Sitten und alltéigliche Gebriiuche
wie z.B. im Schenkenbuch.

Goethes Sprache 133t aus vielerlei Bereichen
klangvolle Begriffe aus dem orientalischen
Sprachgebrauch erkennen. Dazu gehéren
bekannte und entfernter gebriauchliche Wérter und
Namen wie Moschee, Minarett, Bazar, Karawane,
Facher, Turban, Koran, Oase, Moslemin, Ormus,
Balch, Bochara und Samarkand. Unverzichtbar
gehoren zum orientalischen Reichtum und
UberfluR im Leben vielfarbig funkelnder
Schmuck, Gold und Perlen?, ebenso im
libertragenen Sinne als Merkmal der
Einzigartigkeit von Schopfung und Kunstwerk,
Das glidnzende Edelmetall gehért kontrastiv zum
Wesen des farbenpriichtigen Orients und erscheint
in Form von prachtvollen Lebens-und Naturers-
cheinungen. Es bleibt dem Dichter Uberlassen,
neue, aul Farbe und Strahlkraft basierende
Wortschépfungen zu erfinden. Wie Sch-
mucktfiden durchziehen die Formulierungen in
ungewdhnlicher Kombination das Textgeflecht:
"Goldgewirkte Blumen", "Prachtgebunden,
goldgerindet”, "goldne Rosenranken", der
"goldne Bauer”, "Gold an ihm <dem Konig> und

" Gold an allen Seiten", eine Erscheinung "von

Honiggolde".” Wahmehmung und sprachliche
Gestaltung von farbigen Bildern sind ein
auRergewohnlicher Vorzug des West-3stlichen
Divan. Im Text gibt es ausdriickliche Farbangaben
oder farbige Phinomene, deren individuelle
Vorstellung beim Leser bleibt. Die Farbwahl
verlebendigt die gesamte Divan-Dichtung und
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rollen

OmMI-mOD
I-mOD
OmMI-mOD
I-AmOD
OmMmI-mOD

Das Bild vom kulturiibermittelnden Meer
findet dankbaren Ausdruck im Buch der Spriiche:

"Herrlich ist der Orient

Ubers Mittelmeer gedrungen;

Nur wer Hafis liebt und kennt,

WeiR, was Calderon gesungen".®'

Entsprechend der Intention seiner Divan-
Biicher ist es Goethe ein Anliegen, aus westlicher
Sicht repridsentative Bestandteile des
orientalischen Natur-und Kulturraums bildhaft zu
gestalten. Dazu gehoren das Klima wie auch die
typische Tier-und Pflanzenwelt. Wiederum
ausgehend von dem Zusammen- spiel der
Elemente thematisiert der reisende,
staubgewdhnte Dichter die erlsende Kraft eines
Gewitters in dem Text All-Leben.®? Das Gewitter
wird zum Naturschauspiel, wenn "alle Donner
" "und der ganze Himmel leuchtet".
Unterstiitzt von der alliterativen Sprache in der
Zeile "Wird der wilde Staub des Windes", werden
in der Mischung aus warmem Regen, Staub,
Boden und Wind die Wachstumsbedingungen fiir
neues, griinendes Leben im Prozess des "heilig
heimlich Wirken" geschaffen. Die zwingenden
lebenspenden Voraussetzungen zur Emeuerung

der Natur sind iiberall auf der Welt ein zentrales
Anliegen in

Abhidngigkeit von der
naturrdumiichen Ausstattung und damit der
internationalen Verstindigung dienlich. Die
Frische des Ostwinds, der "sanft der.Sonne
Glithen" lindert, steht im gegensatz zu den
"feuchten Schwingen" und dem regenbringenden,
"sanfte<n> Wehen" des Westwinds. Die Tierwelt
in der Divan-Dichtung nimmt einen besonderen
Raum ein. "Wer kann gebieten den Vigeln,/ Still
zu sein auf der Flur?”/ Und wer verbieten zu
zappeln/ Den Schafen unter der Schur”? fragt der
Dichter in Unvermeidiich.5® Hier geht es um die
Daseinsberechtigung einer jeden Kreatur
gleichgiilig ob im Westen oder im Osten. Dem
exotischen Vogel gehort die Neigung des Dichters,
ob nun "die Pracht des Vogels" Pfau, dessen
Federn den Koran schmiicken diirfen, der
Schwan, "der sich auf den Wellen bristet" oder
der in der Sommernacht im "groR- und kleinen
Neste" schlafende Vogel. Beriihmt fiir den Divan
sind der Liebesbote als Wiedehopf "Hudhud",
"die Krone entfaltend" und Bulbul, die Nichte
hindurch t6nende Nachtigall.* Die Beweglichkeit
und Grazie des fliegenden und singenden Vogels
mogen die Vorstellung von orientalischer



Darstellung geht Goethe von den
Grundformen der Erscheinungen aus, wie Z. B.
den vier unabgewandelten Elementen Erde, Luft,
Feuer und Wasser*? im Buch des Sdngers. Alle
diese fiir die menschliche Existenz wesentlichen
Elementarkrifte rufen beim Leser viele
verschiedene sinnliche Vorstellungen hervor:
Geruch, Farbe, Frische, Klarheit, Temperatur,
Geschwindigkeit, Stofflichkeit, Bedrohung oder
Freude. Erde ist zunichst der in langwierigen
chemischen Prozessen aus organischenund
anorganischen Substanzen gebildete Boden, der
Grund, auf dem wir stehen. Im Divan nimmt
dieses Element verschiedene Form und Dichte
an als "Erdenklofz", "Ton", "Staub" und "Grus,
Gerill, Geschieben".”* Von dieser archaischen
Bedeutung des mineralischen Bodens>
ausgehend, ist "dunkle Erde"” in hoherer
Bedeutung schlieBlich der ungeteilte Lebensraum
aller Menschen im Gedicht Selige Sehnsucht. Es
ist auch ein Thema unter dem Blickwinkel west-
ostlicher Betrachtung wie diese Lebenswelt
menschenwiirdig gestaltet wird. Luft ist ein
ebenso Vielgestaltiges wie bewegtes Element, das
sich zuerst im bildlichen "Patriarchenluft”, dann
im lebensnotwendigen "Atemholen" ausdriickt.
Luft ist aber auch die geistige Atmosphire, in der
Dichtung und Dialog gedeihen. Luft in Form von
Wind tritt zerstérerisch auf als "Wirbelwind” im
Buch des Unmuts und "die verschiednen Winde"
im Buch des Timur sind "frostgespitzte Stiirme".%*
Ostwind und Westwind im -Buch Suleika
iiberwinden hingegen die Trennung der Geliebten.
Personifizierend heif3t es hier iiber die Qualititen
des Windes hinausgehend:

"Ach, die wahre Herzenskunde,

Liebeshauch, erfrischtes Leben

Wird mir nur aus seinem Munde,

Kann mir nur sein Atem geben".”

Dem Feuer ist der Beginn des allegorischen

Gedichts Gestéindnis® gewidmet:
"Was ist schwer zu verbergen? Das Feuer!
Denn bei Tage verriit's der Rauch,
Bei Nacht die Flamme, das Ungeheuer".

In abgewandelter Form kommt die Hitze der
Sonne der Wirkung des Feuers gleich. Feuer ist
ein Symbol fiir Liebe, Leidenschaft und die
Dynamik von Begeisterung. Die Feuer-
metaphorik ist ein Thema im Buch des Parsen,
wo Sonne und Feuer als "Feuerkreis",
"Feuerbad<e>" und "Feuerkrifte<n>"
gebindigter Bestandteil der Kultur des Menschen
sind. Kiihlendes Wasser "in Kandlen" sorgt fiir
ein ausgeglichenes, lebenspendendes Systemn aller
Elemente:

"Habt ihr Erd und Wasser so im reinen,

Wird die Sonne gemn durch Liifte scheinen,

Wo sie, ihrer wiirdig aufgenommen,

Leben wirkt, dem Leben Heil und
Frommen".*®

Wasser und Feuer als einander gegensiitzliche
Elemente werden in dem Gedicht Lied und
Gebilde™ in der Formulierung "Léscht ich so der
Seele Brand"-geballtes Wasser hier in der
Funktion der Dichtung-rettend aufeinander
bezogen. Aber es ist auch das Wasser des Euphrat
im historischen Zweistromland, dem im Zentrum
des Gedichts genannten "fliissigen Element", das
die Welt des Hafis von der klassischen Antike der
Griechen trennt. Wasser in Gestalt von Meeren
mit Gezeiten, Ozean, FluR und Ufer, dem
kiinstlich angelegten Kanal zeigt ganz wesentlich
die geographisch-morphologische Funktion von
fliecRendem oder stehendem Wasser in der
Hervorbringung von Kiistenformen, Tilern und
dem Meeresboden. Auf den zweiten Blick bietet
so der West-Ostliche Divan eine Vielzahl von
exogenen Einfliissen und Naturgesetzen, die den
stetigen Wandel einer Kulturandschaft bewirken.®

60



e
s
;g
=
re
g
=
=
oy
=
O
—

i)
=
g=
Qo
5

F ]
5]

61

Mohnfeld in der heimatlichen Region.
Doppelheit entsteht, wenn zwei Phianomene
zsuammengedacht werden, und eins im anderen
transparent wird.

Verkniipfte Bilderwelten

Goethes West-dstlicher Divan ist eine dufderst
bildreiche und farbenfrohe Dichtung, die alle finf
Sinne anspricht. Sulpiz Boisserée vermerkt in
seinem Tagebuch iiber den entstehenden Divan,
dap "es gerade das Einzige sei, was des Orientalen
abgeh<e>, die Bilder".*” Dieser Eindruck steht
einerseits im Zusammenhang mit der stellenweise
farblosen (Jbersetzung J. von Hammers, aber auch
der kunstvollen Form des persischen Ghasel, was
libertragen "Gespinst" bedeutet. Diese lyrische
Gedichtform, die seit dem 8. Jahrhundert im
gesamten islamischen Raum verbreitet war und
ihren Hohepunkt im Werk Hafis fand, besteht aus
7-12 Doppelversen mit einem einzigen Wort, das
sich am Ende jeder zweiten Zeile meist noch mit
anderen dhnlich klingenden Worten wiederholt.
Goethe hat diese sehr stark bindende Form nicht
verwendet, obwohl es Gedicht gibt, die diesem
Reimschema nahe kommen.*® In seinem Gedicht
Nachbildung® im Buch Hafis stellt sich der
Dichter zuversichtlich der Frage des ungewohnten
Metrums: -

"In deine Reimart hoff ich mich zu finden,

Das Wiederholen soll mir auch gefallen,

Erst werd' ich Sinn, sodann auch Worte finden;
[-..]"

Die persische Lyrik wird durch den Zwang des
immer gleichen Reimworts dazu angehalten, fiir
eine moglichst groe Vananz der inhaltlichen
Zusammenhinge zu sorgen. Nicht das Erlebnis
steht im Vordergrund der Gestaltung, sondern die
Einhaltung der iibergeordneten Kunstform. Fiir
Goethe wichtige Themen werden nun unter der

Voraussetzung der Weisheit des Alters mit
Motiven orientalischer Kultur gestaltet. Die
hiufigste Versform fiir vierzeilige Strophen ist der
vierhebige Trochidus. Aber Goethe wiihit durchaus
abweichende Moglichkeiten und gestaltet
Versgruppierungen von zwei-bis achtzeiligen
Strophen iiber strophisch nicht gegliederte Texte
wechselnder Linge bis zu dem reimlosen
epischen Gedicht Siebens- chldfer im Buch des
FParadieses, das aus 98 Versen besteht. Lied und
spruchhafte Lyrik ergdnzen die bevorzugten
Formen.™ In den Noten und Abhandlungen wird
durchaus kritisch efklén, daR der Dichter "sich
im Sittlichen und Asthetischen Verstindlichkeit
zur ersten Pflicht gemacht, daher er sich denn auch -
der schlichtesten Sprache, in dem leichtesten,
faplichen SilbenmapRe seiner Mundart, befleiigt
und nur von weitem auf dasjenige hindeutet, wo
der Ornentale durch Kiinstlichkeit und Kiinstelei
zu gefallen strebt".*! Die angesprochene Klarheit
der Sprache ist es, die Bilder und Farbigkeit im
Text hervorbringt. Wie in der klassischen Zeit ist
es auch in den Jahren der Entwicklung des Divan
gerade das Symbol als einem sinnlich
wahrnehmbaren Bild, das aus Erscheinung und
ldee hervorgegangen ist. Daneben ist es gerade
das hohe MaR an Anschaulichkeit lyrischer
Beziige, das die Weite und Offenheit hervorruft.
Das Buch der Liebe wird von dem sprechenden
Gedicht Musterbilder eingeleitet, einer launigen
Charakteristik  von sechs historischen
Liecbespaaren. Musterbilder als ganzheitliche
Beispiele, hervorgegangen aus dem Wortbild des
Dichters. Viele Bereiche, die Goethe anspricht,
sind das Ergebnis langjahriger
naturwissenschaftlicher For- schungen, die er nun
einflechtet. Vorausge- gangen sind Goethes
Studien zur Morphologie, 1810 die Fertigstellung
seiner Farbenlehre, die Beschiftigung mit den
naturwissenschaftlichen Disziplinen
Witterungslehre, Botanik und Physik. In seiner



Hohepunkt un kosmisch-religios angelegten
Gedicht Wiederfinden. Fehlt der Dialogpartner,
dann iibernehmen es Westwind und Ostwind die
dem jeweiligen Temperament entsprechende
"Kunde" zu bringen. Das Besondere an der
Gesprichssituation, zu der auch Fragen und

_ Ausrufe gehoren, ist, daf erst die wechselseitigen

Wortanteile ein Ganzes ergeben. Polaritit als
naturgesetzlicher Gegensatz von Extremen und
der Dialog unterliegen hier éhnlichen Prinzipen
wie Systole und Diastole, Geist und Materie,
Natur und Kunst, Ich und Du. Diesen Austausch
fagt Goethe am Beispiel von Vereinigung und
Trennung in ein anschauliches Bild, wobei jeder
dieser elementaren Vorginge beobachtbarer
Verginglichkeit unterliegt:

"Freude des Daseins ist grof3,

Groper die Freud am Dasein,

Wenn du, Suleika,

Mich iiberschwenglich begliickst,

Deine Leidenschaft mir zuwirtst,

Als wir's ein Ball,

Dag ich ihn fange,

Dir zuriickwerfe

Mein gewidmetes Ich;

Das ist ein Augenblick!

Und dann reigt mich von dir

Bald der Franke, bald der Armenier" *!

Das Buch Suleika enthilt zahlreiche Motive
wie "Lockenschlangen”, "Wimpernpfeile", die
"Zypressen"-Metapher und den Vogel "Hudhud",
die der Dichtung des Hafis in der Hammerschen
Ubersetzung entlehnt sind. Die Liebessituation
zwischen Hatem und Suleika enspricht nicht den
orientalischen Gegebenheiten, aber sie wird
motivisch-literarisch in diese Kultur versetzt.
Nirgendwo sonst als im Buch Suleika ist die
Polaritat der Gegensiitze so deutlich ausgepragt
und aufgehoben: Licht und Finsternis, Sonne und
Mond, Tag und Nacht, Land und Meer, Ost und

West, Armut und Reichtum, Gedichttitel wie Im
Gegenwidrtigen Vergangenes, Dauer im Wechsel
oder Eins und Alles*?* verdeutlichen die
grundsitzliche Leitidee. Der Gedanke der
Polanitdt als einem Wesensmerkmal aller
Phinomene durchzieht die gesamte Divan-
Dichtung und beginnt mit der Sammlung
Talismane im Buch des Séingers. Hier sind es
"Ortent und Okzident"*, "nord-und siidliches
Gelidnde” und das Prinzip von Systole und
Diastole in dem Vers "Im Atemholen sind
zwelerlet Gnaden:/ Die Luft einzeihn, sich ihrer
entladen./ Jenes bedringt, dieses erfrischt;/ So
wunderbar ist das Leben gemischt".* Hier wird
das Atemholen zum Symbol fiir das Leben an
sich, weil ihm selbst die Doppelstruktur des
Phinomens angehort. Keine begriindete
Erscheinung ist ein Ganzes ohne das Gegenteil,
Den Héhepunkt des Gedichts Selige Sehnsucht
bildet in diesem Sinne der aus zwei gekoppelten
Aufforderungen bestehende Imperativ Stirb und
werde! Ausgehend von der Frage nach Einheit
oder Doppelheit am Beispiel der natiirlichen
Blattgestalt von Ginkgo biloba sei auf weitere
duale Formen verwiesen, zu denen nicht zuletzt
auch die Zwillingsgestalt von Hafis und Goethe
die "Zwillingswendung des Nordgestirnes"+
gehoren. "Doppelblick”, "Doppelschrift” und
"Doppelschein" (Buch Suleika) schaffen
Voraussetzung fiir eine wechselscitige
Spiegelung. Die Bedeutung der Doppetheit
ensteht nichtnur aus der Polaritit der Phinomene,
sondern aus einer zweifachen Sinngebung,
Erkliren 4Rt sich diese poetologische Struktur
am Gedicht Liebliches im Buch des Siingers.*
Gocethe erlebt auf der Reise bei Erfurt, da
"Morgennebelung” ihm "des Blickes scharfe Sehe
verblindet" angeregt durch "die bunten Mohne,
die sich nachbarlich erstrecken” eine Vision von
den "Zelte<n> des Vesires" bei Schiras. Die
orientalische szenerie ist gleichzeitig das bunte
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Polaritiit und Dialog

Die Erkenntnis, da der lange verstorbene
onentalische Dichter Hafis idhnliche Interessen
wie Goethe hegte, barg groRen Reiz zur
dichterischen Verstindigung iiber die Zeiten
hinweg. Sie ist der duRere Anlazu der Iyrischen
Dialogstruktur, wie sie z.B. fiir das Buch Hafis
gewihlt wurde. Die Auseinandersetzung mit dem
Andersartigen setzt Interesse am Unbekannten
voraus. Allein durch die Form des dialogischen
Prinzips vermittelt Goethe dem Leser eine
Moglichkeit der Annidherung an das Unvertraute.
Das gilt nicht nur fiir den lyrischen Teil des Divan,
sondem auch fiir die Noten und Abhandlungen,
wo einige Artikel wie "Einrede", "Warnung",
"Verwahrung" oder "Entschuldigung” Typen des
Gespriichs gewidmet sind. Da im West-dstlichen
Divan das zentrale Anliegen die Verstindigung
der Kulturen darstellt, setzt sich die Dichtung
ebenso konsequent von gegenteiliger Haltung und
mangelndem GeschichtsbewuRtsein ab.*® In
seinen Erlduterungen wird dargelegt, dap der
Dichter sich im vorliegenden Fall "zu sprechen”
entschliept.*® Das Bewuftsein des miindlichen
Austauschs mit einem Zuhdrer oder Leser versteht
sich neben dem groRen Anteil an
Spruchdichtung? als konzeptionelle Grundlage.

Schon in dem Eingangsgedicht Hegire heipt es: -

"Wie das Wort so wichtig dort war,/ Weil es ein
gesprochen Wort war”. Diese Entscheidung fiir
den miindlichen Gedan- kenaustausch hat
besonderes Gewicht, da die persische Dichtung
kein Drama besitzt. "Die Nation ist zur Ruhe
geneigt, sie 14t sich 'gern etwas vorerzihlen,
daher die Unzahl Miirchen und die grenzenlosen
Gedichte. So ist auch sonst das orientalische
Leben an sich nicht gespriichig".*® Das Buch Hafis
stellt die imaginative Begegnung der Dichter aus
West und Ost dar. Koran, Bibel und beiderseitiges
Glaubensverstéindnis bilden die Gesprichs-

grundlage. Hinzu kommt die Ausein-
andersetzung mit der orientalischen Dichtungs-
qualitdt. In unmittelbarer, bewundernder
Ansprachegestaltet Goethe die Bedeutung des
Vorbilds und der inneren Annahme, aber auch der
ebenbiirtigen Gemeinsamkeit in dem Gedicht
Unbegrenzt:

"Dap du nicht enden kannst, das macht dich grog,

Und daR du nie beginnst, das ist dein Los.

Dein Lied ist drehend wie das Sterngewélibe,

Anfang und Ende immerfort dasselbe,

Und was die Mitte bringt, ist offenbar

Das, was zu Ende bleibt und anfangs war....

Und mag die ganze Welt versinken,

Hafis, mit dir, mit dir allein

Will ich wetteifern! Lust und Pein

Sei uns, den Zwillingen, gemein!

Wie du zu lieben und zu trinken,

Das soll mein Stolz, mein Leben sein". ¥

Den Hohepunkt des lyrischen Dialogs bildet
das Zwiegesprich zwischen Hatem und Suleika
im  Buch Suleika, das mit einem
Widmungsgedicht An Suleika am Ende des Buch
des Timur vorbereitet wird. "DasBuchSulei
k a, leidenschaftliche Gedichte enthaltend,
unterscheidet sich vom Buch der Liebe dadurch,
dap die Geliebte genannt ist, daf sie mit einem
entschiedenen Charakter erscheint, ja personlich
als Dichterin auftritt und in froher Jugend mit dem
Dichter, der sein Alter nicht verleuget, an
gliihender Leidenschaft zu wetteifern scheint. Die
Gegend, worin dieses Duodrama spielt, ist ganz
persisch”.* Nach dem Kennenlemnen beider wird
der GespriichsfluR durch den Text Kenne wohi
der Mdnner Blicke und Ginkgo biloba
unterbrochen. Es folgt Fortsetzung des Gespriichs,
Hatems Unterhaltung mit anderen Midchen, die
Suleika bewundern, Hatem und Suleika in
Erwartung des Abschieds, Trennung und
Aufhebung getrennter Elemente als dichterischer



Goethes West-Gstlicher Divan

Dialoge mit Persien
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