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The ants ate the jelly.
The sweet jelly was on the table.
The ants were in the kitchen.
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The ants in the kitchen ate the sweet.
Jelly which was on the table.
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Many different kinds of students attend North
Western University. There are some who study,
some who go to parties, some who play sports,
and many who do all or most of these activities.
There are students whose families pay their
tuition and others who have been awarded
scholarships.There are also a few who work and
go to'college at the same time.There are stude-
nts who live on campus or who rent a room or
apartment off campus. There are also some
whose families live in the area, and many of them
commute.
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When Ted was young he used to go out to
the airport quite often to watch the planes taking
off and landing. He saw all kinds of people
coming and going. He listened to the speaker
announcing the flight numbers and destinations
of the departing planes. Whenever Ted heard
her announce a flight leaving for Rome or Athens,
he imagined himself boarding the plane.
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a. There was once ...."".... crow who stole

..@___ wedge of cheese from ... .. kitchen
window. She flew off with ..... . cheese to
..... ..., nearby tree. .....0. ... fox saw what
..... ... crow had done, and he walked over to
..... @ ... tree.

"Oh, Mistress Crow, you have such lovely
black feathers, such slender feet, such ....*%" .
beautiful yellow beak, and such fine black eyes!
You must have .....'%, ... beautiful voice. Would
you please sing for me?"

...... an,.... crow felt very proud. She opened
her beak and sang CAW-CAW-CAW. Of course
...... 02 ... cheese dropped down. ......0"3 _ fox
snatched it up and ate every bite.
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..... @),..1942 ...#7 1952, when he returned
..... 28 .... Switzerland, having become
disenchanted with McCarthyism ..... @9 .. the
United States.
Mann died .....%% ... August 12, 1955 .G
Kilchberg, a small town .....%. . Zurich.
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A: Hi, my name is Jose.

B: Glad to meet you. I'm Ivan.
A2

B: No, | study at USC.

A @... ?

B: No, | study engineering.

A @...... ?

B: No, electrical engineeing.

A: | haven't been doing too well. Why don't

you ask a few questions?
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b. Don'texpect....0..... a Van Gogh painting
in the same way you might enjoy a Renoir. Van
Gogh will force you .....2..... people, objects, and
landscapes in a different way, a different light.
He risked .....®. ... different and many who knew
him thought he was insane. When he decided
..... @...., he did so to the exclusion of virtually
everything else; this permitted him .....5..__. new
dimensions in color, light, and texture. He
particularly enjoyed ..... ®, ... in the south of
France because of the sunlight and colors he
experienced there,
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Thomas Mann, who won the Nobel Prize for
Literature ....0" .., 1929, was born ..... @.....
Luebeck, Germany, .....% ... June 6, 1887. After
finishing his studies .....“..... Luebeck, he went
...... ... Munich, where his family had moved
several years earlier. With the exception of the
time hespent...®. . Haly...M.. 1896...® .
1898, Mann remained .....®\.... Munich ......09 .
1933, at which time he exiled himself .....0", .
Switzerland because of his political differences
with the Nazi regime.

Mann’stayed ....09.... Switzerland ..... .
1938 ......09 . thathe came .....\"S. ... the United
States and taught ....0%.... Princeton University
..... 07 ... two years.

..... 48, ... April, 1941, Mann took his family
..... t9),.... California, and they settled .....@0
Pacific Palisades, a suburb of Los Angeles,
..... @1,... 740 Amalfi Drive, a house that proved
too small for the Manns and their six children.
..... 2 .. February, 1942, they moved ....®3
a large house .....%%,. .. 1550 San Remo Drive,

Q..Ln:lu




She i saie sl 5 Sle olio 5 sl plad il 2ol s
Gl e i sl 2 a3 e bashis chim cherahe
S Gl Ob) sl e st c A8k e Sl e Ol 0L
LS LA ey S de addop e o Ll 5l 0L
plasil sl o Seslinad o 5h S5l Sam s sl e 5 p e
Tl bateslind gl o Syl das 4S5 02
After all these years i can picture that old time
to myself now, just as it was then: the white town
drowsing in the sunshine of a summer’s morning;
the streets empty or pretty nearly so; one or two
clerks sitting in front of the Water Street stores,
with their splint-bottomed chairs tilted back
against the walls, chins on breasts, hats
slouched over their faces, asleep....
Mark Twain, Life on the Mississippi
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After all these months in America | can still
picture my Home town to myself now, just as it
was when | left; the town sparkiing under a
blanker of white snow on a winter’s afternoon;
the streets full of Christmas shoppers. One Santa
Claus sitting inside each large department store,
with his huge chair placed carefully next to the
Christmas tree, a white beard hanging from his
chin, a red hat sitting on his head.........
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. Now this old section is no longer a slum.
. Many changes have been made.
. New busingsses have been started.
. Education has not been neglected.
. This section has been changed into an
exciting place to live and work.
6. One old building had been converted in to
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The local newspaper did a survey of which
1985 films the public liked best. The results were
not surprising Prizzi’s Honor ....... M by 25
percent of those surveyed, whiie Out of Africa
..... @ ... by 17 percent. The color purple .....?. ...
by 15 percent and The Trip to Bountiful and
Witness ... @ .. 12 percent each. No other film
received more than 5 percent of the first - place
votes.
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Sarah took her little sister Nancy to the park
once a week. Nancy always went to the swings
first. She wanted Sarah to push her, but Sarah
soon grew tired of that. Sarah usually guided
Nancy over to the slide, where Nancy climbed
up and slid down several times while Sarah
watched. Sometime Nancy convinced Sarah to
go on the see-saw with her for a while, but that
never lasted very long.

Nancy loved the park, and in her own way,
Sarah did too. It was much better than being
cooped up in their small apartment.
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C: Okay.

B: You know, | was going to come down to
you earlier in the course and say, "Look, if
we give you a hard time, it's not because
we don’t like you. It's just that it's fun in
your class."

C: No. I'd rather have it that way. | hated the
first four weeks because | feel very uneasy
when | just know that people don’t want to
talk to each other, or to me.

B: I thought the first four weeks were really
interesting, | mean | was really fascinated
by the language.
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Bonnie and Myra are both students at UCLA.
Cathy is their French instructor and a graduate
student in the French Department. They are
having a conversation over coffee after class.
The end of the term is approaching.

Myra said that it was the first time she had
ever had a language class where she hadn't
been afraid to speak the language. Usually she
never spoke, but in this class she enjoyed
speaking.

Bonnie exclaimed that they all were having a
lot of fun in the class...
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a theater.
7. A new college has recently been opened.
8. An old section of Portland has recently been
restored.
9. New elementary and secondary schools
have been built .......
10.Cuiltural activities have been encouraged.
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An old section of Portland has recently been
restored. Many changes have been made. For
example, new businesses have been started,
and one old building has been converted into a
theater because cultural activities have been
encouraged. Education has not been neglected.

-New elementary and secondary schools have

been built, and a new college has recently been
opened. Now this old section of the city is no
longer a slum; it has been changed into new and
exciting place to live and work.
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M:This is the first time I've ever had a class in
a language where | haven't been afraid to
speak the language. Usually | would never
speak. But in your class | enjoy it.
B: Yeah. We have so much fun in this class!
M:I know. I'm just dreading next fall. Il
probably get some horrible person, who.....
B: A biddy, some biddy!
C: Now, we don't have any old biddies, except
~one, and she teaches grade courses.
M:Oh good. Well, I'll check'em out and
whoever | get, I'll come talk to you. I'll find
out how their teaching is.




No other program was mentioned more than
three times.

"M.A.S.H." was selected by men more often
than women (five men, one woman), whereas
women preferred "Dallas".

(eight women, one man). The votes for
"Dynaty" were more equally divided (twelve
women, seven men).
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1. a. | enjoy to go to the movies.

b. | enjoy going to the movies.

2. a.The girl speaks Italian is over there.
b.The girl which speaks ltalian is over there.
¢. The girl who speaks ltalian is over there.
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T: Class, most of you say(a} while [ say (b).

What's the difference?

a. | have seen the movie yesterday.

b. | saw the movie yesterday.
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What would you do if you won a million dollars
in the lottery?
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If 1 won a million dollars in the lottery, first |
would buy myself a car. | have always wanted a
new car but have never been able to afford one.
Second, | would go home at Christmastime to
visit my parents because | have not seen them
for almost two years. Then | would discuss with
them what | should do with the rest of the money.
They would give me good advice, which | would
need, because | don't always spend my money
wisely.
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What is your favorite TV program?
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TV Favorites: A Survey of 50 Americans
Fifty Americans living in Minneapolis were
asked to identify their favorite TV programs
during the week of May 12, 1986. "Dynasty" was
mentioned most frequently (19 reponses), then
"Dallas" {9}, and the third choice "M.A.S.H." ().
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3.a. People who move to
Los Angeles come for
three reasons.
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b. First, city has a good
climate.

c. It is relatively warm
and sunny all year long.

d. Second, there is many
jobs in Los Angeles
since business and
trade are centered
there.
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4. a. People who move to Los Angeles
a
corne to area for there reasons.
c d
b. First, there has a good climate.
a b ¢
c. ltis warm and sun all year long.
a b C
d. Second, there is many jobs because
a 4]
business and trade are centered there.
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College Life
As a quarter begins, students are busy to
choose the right classes for themselves. Right
classes are which they can get a good grade
from by the end of the quarter. The most concern
issue of a college student is how he can do well
on the examinations and receive a good
transcript.
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The quarter
busy choosing
The right classes are those in which
a good grade by the end of the quarter
The greatest concern of a college student
a transcript with good grades
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conditional and passive voice). Share it with your
colleagues.

3. Below are the last two paragraphs of the
composition on “College Life," written by the ESL
student whose first paragraph was quoted
above. |dentify the errors and specify techniques
an resourses you would use to help the student
correct them.

Final exams period is the most intense and
busy period for students. They have to finish their
projects or papers before the finals. And they
have to sure they know the class materials inside
and out. So we see a lot of students staying up
very Late during this period. Black eyes and tired
faces can be seen everywhere in the campus.

As we see, the college pressures on students
are so intense. For those who graduate from
colleges, we know that they have gone through
four years hardships and struggles.

P TN

1 - Geodman
2 - Smith

3 - Raimes

4 - Zamel

5 - Schlesinger
6 - Mc Girt

7 - Sawyer

8 - Silver

9 - Wishon

10 - Burks

11 - Overhead
12 - Dykstra
13- Lee

14 - Slager

15 - Anne Ediger
16 - Myra

17 - Bonnie

18 - Cathy

19 - Thom Hudson
20 - Chaudron
21 - Wechsler
22 - Cohen

23 - Witheck
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1. Do you agree or disagree with those who
claim that grammar instruction has no effect on
the quality of an ESL student’'s written work?
Why?

2. Do you think the distinction the authors
make between cloze and gap exercises is worth
maintaining? Why or why not?

3. Witbeck feels that peer correction of ESL
compositions is a good first step toward self -
correction. Do you agree? Why or why not?

L sl el

1. Find a text in a newspaper or magazine
that makes frequent use of a particular structure.
Then develop an activity that uses the text to
practice the structure.

2. The "text elicitation" activities are the most
communicative of all the writing exercises we
suggested. Think of a good text elicitation activity
that focuses on some structure other Than the
two illustrated in this chapter (i, e., hypothetical
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to go to seed
to put one's hand to the plough

live in clover 038 SN ceani 350 0
as green as grass TRV
over the grapevine PR3 4 pad o at il

a plum (b) job MeA g0t s
S 5 S g PO Sy
to have green fingers
055058 05 5 Wb pua by S ad
lead somebody up the garden
a rose by any other name would  «..ib 2 cJlal
smell as sweet
rose colored spectacles e oy e b
A e il S (695 Aeen L
not be roses all the way

Ly s Sk S Al als

jump sheep 03 55 Cads )
when his ships come home sl glad g S
to be in the same boat with S S e JSita

somebody

to be' in deep waters U3 g Andiadns Hloms

to sail under false colors 03,5 ks /5 8L,
to cross swords with someone  us 5 bl ol
to fight a losing battle 355 03 et et oS

DL 3 45 Sl |y S Ol 1) a8 5L
take the wind out of somebody's sails
all at sea C‘-’-’Ch‘@”é
sink or swim TIPS oLy SNk
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to kill the fatted calf 05,5 ol pds ploom (0315 g
to turn the other cheek D petifL

the apple of one's eyes 61353 3 cetar o g
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be born with a silver spoon in one's mouth
03,5 slaul JS i
make a clean sweep of something
to hit the nail on the head
get one's cards
sweep under the carpet

sweep somebody off his feet
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to eat humble pie 335 s WSt
out of the frying pan into the fire st ol Jisr
to be in the soup
butter somebody up
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butter wouldn't melt in one's mouth
pie in the sky
a piece of cake
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pay through the nose
nose something out

GBS b il dy
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a nosey Parker P yes
to snap one's nose off 335 s i L
under somebody’s very nose =S o (5 gl
to count noses 03,5 (6 hand
as the nose on the human face RATETeL It
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egg somebody on
blow one's top
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kick the bucket

cook the books 03 5 Cosd laad ) yoor 53
on the nail N

paint the town red O350 p3 150 51 I
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burn one's fingers
burn one's boat
draw the line
flog a dead horse
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If he thinks that | am going to spend the rest of

the bone of one's bones
feet of clay
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walk somebody off his feet

at somebody's feet

34 i
have the ball at one's feet LS g g5 i e
be on one's feet O30ty 4 9,5/
cut the ground from under 935 595 Ko
somebody's feet
to see red 04d glaas Cie
the cat is out of the bag s sy 3h

a cat may look at @ kinguol -5 ;i s 53 oS 8
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the cat's got his tongue
like a cat on hot bricks PR
a dog's breakfast (B3 oA
A8 ;5 452,55 35 4 4S (S iy g
a dog in the manger
a dog eat dog world
like water off a duck's back
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If the nose of Cleopatra had been shorter, the
whole face of the earth would have been
changed.?
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a nose for news SR (5 5 b (UL 155 5 4 )
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a nose for riots
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to cut off one's nose to spite one's face
OIS S 5y Sy
to keep one's nose to the grindstone

on the nose Cdy
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my life licking his boots to be on the job, he's
very much mistaken.

5 g SN e 08 oS 5 0 T 2 ghoma glesS ST
LAke LJ;AJJOUL:S.:.:‘)UL—::_JJL;M.L,-'I}&P.&Lr;)‘)'l;"lé
back away, fall through, clamp down, churn up,
chuck away, give in, resign to, turn into, take to.
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Hang me in a botlle like a cat and shoot at
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prefabricated structure 3 prefab
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bicycle 3 bike
microphone 3 mike
perambulator 3l pram
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Australian 5 Aussie
bookmaker 51 bookie
communist 5 commie
hankerchief 3 hanky
moving picture 3 movie
television 5l tele u telly
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omnibus o bus
violoncello 5 cello
helicopter 3 copter
telephone 3 phone
aeroplane 5 plane
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advertisement laboratory
examination photography
gymnasium professor
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Permanent ware 5 perm
Public house 3 pub
optical art 5 op

popular music : 3 pop
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Machine for Automatic 5! . MAGIC 5.\ _a - =
s : PILOT w, Graphics Interface to a Computer
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maniac: (mathematical analyser numerical
integrator and computer)
ordvac: (ordance variable automatic
computer)
radac: (rapid digital automatic computer
system)
radiac: {radioactivity detection, identification
and computation)
ﬁ;mqs@p_,ﬂusu_arb}__:prﬁgmsﬁf,;
S8 L 36 5n Jled 5 b e (5lantt sy s Radar
A
radar: (radio ditection and ranging)
colidar: (coherent light ditection and ranging)
hipar: (high power aquisition radar)
ladar: (laser detection and ranging)
secar: (secondary radar)
sodar: (sound defecting and ranging)
sofar: (sound fixing and ranging)
sonar: (sound navigation and ranging)
fm ol 315 5 K st el [ el s 51 ] 558 48
Ty obanl glaslls sagdhe) das o al ) s ez gl il
masers®: (microwave amplification by
stimulated emission of radiation)
lasers: (light amplification by stimulated
emission of radiation)

refrigerator 3 fridge

prescription 3l script
D laite 0ls S L s el
He added, "l have known of several doctors
who will give you a script (prescription) for the
stuff without question if you pul a pound on their

desk."
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g - force: (gravity force)

opart:

popart :
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“Finally, he made contact with a Battle class
R.N. destroyer that was N.A.T.Qing down the
Lebanese coastline”.
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AT: ATS g uae (Lin gohal wlodst)

WREN or Wren:WRNS ;i s, s - (Waman'’s
Royal Naval Service)

WAAF: (Woman's Auxilary Air Fource)
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She’s in the woofs.

o sk

1 - Dippings

2 - Acronyms

3 - Swift

4 - Queen Mays' Hospital

5 - Roehampton

A oo par L la oy b 0L 3 S _F

7 - Times Educational Suppleiment
8 - Arthur Koestler

9 - The Age of Longing

10 - New Stateman

11 - blending

12 - Len Deighton
_13 - The Ipcress File

14 - Panther

15 - Addenda

16 - Webster

17 - Penan

< UVASers . irasers (rasers J =« .» ¢ 55 slgant
L gd e 03 ,\S 4, §ASErS , Xasers

S e dan Saule 2yl o lase) cpl b 5050000 K
Tl el sl 5ol 5l ydasers jleos,le
dasers: (darkness amplification by stimulated
emission of radiation)
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Amerid: (American Indian}

biopic: (biographical picture)

e.g. "Personally ... | find that stor! ... leaves
me as cold as most Hollywood bio- pics"

[ YUY o e ¢ VAPA Y 42 YV e 555051 ]
diamat: (dialectical materialism) =~

e.g. "What did you study at the University?"
"History, Literature, dramat, and culture in
general!"

[100 L2 Y40Y M aly, s *eus, 55T 50 ]

hifiz (high fidelity) o

psywar: (psychological warfare):

e.g. "The lieutenant parroted every cliché of
modern psywar; the Vietcong can only keep their
support through fear..."
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A
1) abbrennen: e A (SL)
- Dreimal umgezogen ist so gut wie einmal
abgebrannt.
IS s 5 03 S i (s b S )
2) achten (auf jmdn. / etwas)
- Auch kleine Dinge, achte nicht geringe.
- Einer acht's, der andere lacht's, was macht's!
- Wie es niitzt, so wird es geachtet.
- Wer es nicht achtet, dem tut es nicht weh.
3) dndern: 033y <035 hid [ i 4o
- Der Wolf andert wohl sein Haar, aber er
bleibt, wie er war.
- Die Zeiten andern sich und wir mit ihnen.
- Drei Dinge andern sich geschwind: Weib,
Glick und wind.
- Was nicht zu andern ist, ist nicht zu &ndern.
4) anf kommen: Ol
- Schlechte Nachrichten kommen rasch an.
- Wer langsam geht, kommt auch an.
5) anpreisen: O3 5w < 93,5 iy paT
- Wer die Ware anpreist, will sie los sein.
6) anschauen: IR SR S WG
- Vom Anschauen falit kein Baum.
(7o I 0AE glaas s U (LA
7) a) sich drgern uber (AKk.)
b) jmdn drgern 335 pleas ) oS (o
- a - Der eine argert sich Uber das Licht, der
andere Uber den Schatten.
- b - Wer krank ist, den argert die Fliege an
der Wand.
8) auff horen:
- Beim Gelde hort die Freundschaft auf.
- Mit Kleinem fangt man an, mit Grof3em hért
man auf.
- Wo die Hoffnung authért, fangt die Furcht
an.
- Wo die Weisheit aufhor, fangt die Narrheit
an.
9) auflen:
- Auf3en wenig, innen gar nichts.
- Von auf3en fix, von innen nix.

G)Li CO e

B

1) bestellen: Sals 5 e

- Wer die Musik (Musikanten) bestellt, mul3
sie auch bezahlen.

2) der Besuch, - e: ) PR P

- Kurze Besuche verlangern die Freundschafi.

035 Lad/ falgm 50 S ol i g0

3) bitten (um/Akk.}:

- Wer gern gibt, 143t sich nicht lange bitten.

- Wo keine Gnade ist, da ist alles Bitten
umsonst.

- Wer mit leeren Handen kommt, bittet
vergeblich,

4) die Blume, -n: 5

- Jede Blume hat ihren Duft.

5) das Buch Zer:, I 4

- Es studieren nicht alle, die Blcher tragen.

- Wer Bucher kauft und nicht liest, der ist ein
Narr, daf3 ihr's wif3t.

6) der Burger,-: s iy

- Wenn's der Stadt wohl geht, so geht's den
Blrgern auch wohl.

(Die Lage des Ganzen bedingt auch die
Situation des einzelnen.)

D

1) da/ sein: ils gy s ) g
- Wer nicht da ist, hat immer unrecht.
Ot 59 0 9 AL G g5 10,8 ST 5 el
2) durch/kommen:
- Mit klingender Minze kommt man uberall
durch.

E
1} es eilig haben: RER PN ELY AP
- Wer's eilig hat, der gehe langsam.
2) Eis, - :
- Fleif3 bricht das Eis.
- Wer selber von Eis ist, kann andere nicht
warmen.
3) endlich:
- Endlich ist verganglich.

52 ‘C':_v
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- Was lange wahrt, wird endlich gut.

4) sich entschuldigen: CI PECTR POt
- Wer sich entschuldigt, klagt sich an.
5)erst-: Jal el sizasis
- Erst die Arbeit, dann das Vergniigen.

- Erst hore, dann rede.

- Erst sieh auf Dich, dann richte mich.

F

die Freiheit, - : b gl

- Der muf3 nicht von Freiheit reden, dem die
Hande und Fii3e gebunden sind.

- Die groBte Freiheit: keines Lasters Knecht
Zu sein.

- Freiheit, wie gering, ist doch ein teuer Ding.

- Je enger die Kéfig, um so schdner die
Freiheit.

G

1) gefallen: BhE @3l Kay 3 50

- Was dem Herzen gefalit, das suchen die
Augen. ' N

- Was allen gefdllt, ist schwer zu behalten.

- Geféllt dir das Stehlen, so laf3 dir auch das
Hangen gefallen. -

- Wer sich selbst gefallt, der gefallit einem
Narren.

2) die Gasse, -n: oS

- Auf der Gasse ein Engel, zu Hause ein
Teufel.

- Wer in alilen Gassen wohnt, der wohnt Ubel.

3) gehdren (Zu/D.): zib by  mdls Gl e 4

- Zur Freundschaft (Zum Heiraten) gehéren
Zwei.

- Wer gehént zur Innung, der hat auch die
rechte Gesinnung.

- Zu einem grof3en Sprung gehdrt ein groBer
Anlauf.

H
1) die Hilfte, -n:

»..n-.a-nc[q._-a

- Wer einen Schritt zur Hélle getan, der hat

die Halfte des Weges hinter sich.

2) halten (fiir/ AKK): 83 5 AL

- Jeder hélt seine Last fUr die Schwerste.

- Wer Uber einen Maulesel gesetzt ist, halt
sich auch fur einen Herrn.

- Jeder hilt seinen Teufel flr einen Engel.

3) die. Hitze: O P P 4

- Was gut ist fur die Kalte, ist auch gut fiir die
Hitze.

- Zuviel Hitze verdirbt den Braten.

4) das Holz, _er: b c g

- Altes Holz 146t sich nicht biegen.

- Dummheit und Stolz wachsen auf einem
Holz.

- Ddrres Holz gibt gutes Feuer.

(Auch Alter hat Leidenschaft.)

K
1) das Kapital, -e(auch:, -ien) =, (4l =
- Verstand ist das groBte Kapital.
2) die Komédie,-n  Lexs 5 shaS wslidilas
- Alte Komddien, neue Komdadianten.

L

tachen: Sdatis

- Am Lachen und Flennen, kann man die
Narren erkennen.

- Auf Lachen folgt Weinen. i

- Besser mit den Weisen weinen als mit ~
Narren lachen.

- Die Zahne weisen (zeigen), ist noch nicht
lachen.

- Ein Narr lacht dreimal.

- Man kann die Wahrheit auch mit lachendem
Munde sagen.

Quelle: Sprichworterlexikon (Horst und
Annelies Beyer)
Verlag C.H. Beck - Miinchen - 1985.




"miB-":

Es bezeichnet das Gegenteil von etwas und
auch etwas als nicht richtig: MiBergebnis,
MiBklang.

"after-":

Die Ableitungen damit haben tadelnden Sinn
und die Bedeutung "pseudo”: Afterklaue,
afterglaubig.

“rick-"

Es hat die Bedeutung "zurlick": Ruckfall,
racklaufig.

"erz-":

Das ist ein Lehnsuffix und driickt aus, dali eine
Person oder Sache etwas von Grund auf ist:
Erzdemorkrat, In Bildungen mit Adjektiven hat
es eine verstarkende Funktion: erzfaul.

Es gibt hier noch einige fremde Préafixe, die
im Deutschen haufig anzutreffen sind: "super-"
(Supermann, superklug), "hyper-" (Hyperrealist,
hypermodern), "vize-" (Vizekanzler), "ex-"
(Exkénig), "pseudo-" (Pseudokritik,
pseudowissenschaftlich), "anti-" {Antifaschist)
"auto-" (Autonomie), "de-" (Deflation),
"hyp" (Hypoderm), "infra-" {Infrastruktur),
"des-" (Desannektion, desinformiert), "inter-"
(Interkontinent), "iso-" (Isobare), "makro-"
{Makrozelle), "mega-" (Megastar), "mikro-"
(Mikrowelie), "meta-" (Metasprache), "multi-"
{multinational), "neo-" (Neoklassik), “poly-"
(Polyphonie), "semi-" (Semivokal), "pra-"
(Prafix), "sub-" (Subkuitur), "uitra-" (ultraschall,
ultrarot), "in-" (indirekt).

2. Verbalprafixe

"he-"

Die mit "be-" gebiideten Verben sind in der
Regel transitiv (besuchen). Es dient in den
meisten der Akkusativierung intransitiver Verben
mit Prapositionalobjekt oder Dativobjekt

(bewohnen, bedienen). Seine heutige
allgemeine Bedeutung ist "mit etwas versehen"
(bedecken, bewaffnen).

"ge-":

Die Ableitungen mit "ge-" sind im heutigen
Deutschen selten: gehorchen, gestalten.

"ent-":

Es tritt in den meisten Failen vor einfache
Verben (entlaufen) und Ableitungen aus Nomen
(ent farben) und gibt ein Entfernen an.

er-":

Es tritt vor einfache Verben (erstehen) oder
Verbalableitungen aus Adjektiven (erroten). Es
dient zur Akkusativierung von Prépositional-
anschli en (erleiden).

"miB-":

Die meisten mif3 -Bildungen sind transitiv und
haben die Bedeutung des Schlechten (mii3
verstehen, mif3 achten).

"ver-";

Es tritt meistens vor einfache Verben {versch-
weigen) sowie Ableitungen aus Substantiven
(vertrdumen) und Adjektiven (verklirzen), mit der
Bedeutung: die Verdnderung (verhdllen), die
Trennung (verdréangen}, der Ablschlul3 einer
Handlung (verblihen), Verbindung (vereinigen),
Fehlhandlung (verleiten).

"zer-":

Es wird vor einfache Verben (zerplatzen) und
vor Ableitungen aus Substantiven (zersplittern)
gesetzt und hat die Bedutung des Trennens oder
Zerkleinerns: zerkrimmeln, zerkleinern.

Es gibt auch einige fremde Verbalprafixe:
"re-" (reproduzieren),"de-" (degradieren),"in-"
(inszenieren), "des-" (desarmieren), "auto-"
(automatisieren),"muiti-" (multiplizieren),"sub-"
(subdividieren), "inter-" (interagieren),"trans-"
(transportieren), "pra-" (prasentieren).

* % %k k %
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Hier gibt es auch selbstandige Worter, die die
Rolle eines Suffixes angenommen haben. Sie
behalten aber ihre eigene Bedeutung auch in
dieser Rolle. Sie sind: "-méassig" (erfahrensm-
assig), "-artig" (barenartig), "-arm" (salzarm),
“-reich” (kinderreich), "-voll" (menschenvoll),
“-leer" (inhaltsleer), "-frei" (bugelfrei), "-los"
(arbeitslos), "-tahig" (arbeitsfahig), "-fertig"
(eBfertig), “-wert" (redenswert), "-bereit"
(eBbereit), "-breit" (fingerbreit), "-lang"
(tagelang, meterlang).

3. Suffixe zur Bildung von Verben

v-el";

Es hat eine wiederholende Bedeutung
(I6tfeln), die Bedeutung einer krankhaften
Neigung (n&setn), und tadelnden
Stimmungsgehalt (frommein).

"-er":

Die meisten damit abgeleiteten Wérter haben
wiederholende Bedeutung: glimmern, flackern.
Andere treten als Desiderativa auf: Schlafern,
weinern. Zu diesem gehdren auch viele
schallnachahmende Woérter: fliistern. Manche
mit diesem Suffix gebildeten Verben sind von
Weértern mit "-r" Auslaut abgeleitet (hungern),
andere von Wortern auf "-er" (blattern), oder von
Komprativen (bessern). L

“-ig":

Manche Verben mit diesem Suffix sind von
Adjektiven abgeleitet (einigen), und andere direkt
aus Substantiven (entschuldigen).

“-er":

Es drickt in Bildungen mit Adjektiven und
Substantiven (selten) aus, daB eine Person oder
Sache in einen bestimmten Zustand gebracht
wird (negativieren).

"-isier": (ein Fremdsuffix)

Es hat die gleiche Rolle wie "-ier"

(organisieren). Zudem driickt es in Bildungen mit
Substantiven aus, daf3 eine Person oder Sache
mit etwas versehen wird (betonisieren).

4. Suffixe zur Bildung von Adverbien
Hierher gehoren Suffixe: “-lich" (neulich),
“-lings" (blindlings), "-s" (abends), "-lei"
{dreierlei). Und auch selbstandige Worter als
Suffixe: "-weise" (wilderweise), "-maBen"
(folgendermaBen), "-dings" (allerdings),
" -seits” (fluBseits),"-weg" (schlechtweg),
"-halb (en), -halber" (meinethalben,
gerechtigkeit sha- iber), "-art" (zweierart),
"-mal(s): (einmal, niemals), "wérts" (vorwits).

ll. Die Ableitungen durch Prifixe
1. Nominalpréfixe

"un-":

Es drickt eine Verneinung aus: Unschuld-
igkeit, unzufrieden. Es bezeichnet in Bildungen
mit Substantiven eine Person oder Sache, die
nicht mehr jemand oder etwas ist: Unkiinstler,
Unkultur. Es kennzeichnet etwas als schlimm,
falsch: Unfall. Es driickt in Bildungen mit
Mengenbezeichnungen eine Verstirkung aus:
Unzahl, Unmenge.

"ur-":

- Es drickt in Bildungen mit Substantiven etwas
als das erste, am Anfang liegend: Urgruppe. Es
zeigt auch den Verwandschaftsgrad: Urenkel. Es
hat in Bildungen mit Adjektiven eine verstarke-
nde Funktion: urgesund, uralt.

“ge-"':

Es bezeichnet in Bildungen mit Substantiven
eine Zusammengehdrigkeit: Gefahrte, Gebirge.
Es bezeichnet in Bildungen mit Verben (Verbsta-
mmen), die zu Substnativen werden, ein
andauerndes Geschehen, Tun {Gemetzel,
Gerede)
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2. Suffixe zur Bildung von Adjektiven

“-en":

Es leitet Adjektive aus Substantiven ab und
bezeichnet eine Zusammengehdrigkeit. Den
Substantiven auf "er" wird nur "-n" eingeschob-
en und manchen Substantiven wird aus Ausspre-
chbarkeit "-ern" eingeschoben: wollen, eisern,
Stahlern.

"-ig":

Es leitet Adjektive aus Substantiven ab. Es
bezeichnet eine Eigenschaft (bergig), einen
Zustand (geizig) und in Bildungen mit Zeitanga-
ben eine Dauer {halbjahrig).

"-isch":

Es bildet viele Ableitungen aus Personen- und
Tiernamen und bezeichnet die Abstammung und
Herkunft: dichterisch, Kdlnisch. Fremdwaérter und
Eigennamen werden nur mit diesem Suffix zu
Adjektiven.

"-lich":

Es bildet Adjektive aus Substantiven, Verben
und Adjektiven. In Bildungen mit Substantiven
zeigt es etwas dem Stammwort Entsprechendes

(wissenschaftlich), eine Zugehorigkeit

(grundsatzlich), eine Personenbezeichnung
(arztlich), eine Gegenstandsbezeichnung
(sachlich) und einen Zustand (schrecklich). In
Bildungen mit Zeitangaben zeigt es eine Dauer
(einmonatlich). In Bildungen mit Verben
(Verbstammen) drickt aus, daB mit der
beschriebenen Person oder Sache etwas
gemacht wird {erklarlich, dringlich). In Bildungen
mit Adjektiven zeigt es eine Neigung (altlich).

“-sam":

Es bildet Adjektive aus Substantiven und
Adjektiven und zeigt Neigungen und Eigens-
chaften: furchtsam, gemeinsam. Zudem drickt
es in Bildungen mit Verben (Verbstdmmen) aus,
dafB mit der beschriebenen Person oder sache
etwas gemacht werden kann; lenksam, dringsam.

"-bar":

Es bildet Adjektive aus Substantiven und
Verben und Seine Bedeutung ist "imstande sein,
etwas zu tragen": eBbar, brauchbar.

"-haf t":

Es bildet Adjektive and Substantiven, Verben
und Adjektiven und seine Bedeutung ist "mit
etwas versehen": meisterhaft, lachhaft.
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ayant pas connu d'autre. Mais c'est seulement
a l'usage a long Terme qu'on verra si elles
simplifient leur apprentissage et font chuter le
nombre de fautes d'écriture.

TESTEZ VOTRE ORTHOGRAPHE:

Voici une dictée célébre par sa difficulté: la
dictée de Fénelon. (source: ministére de
I'Education nationale et de la Culture) Comptez
un point par faute et un demi-point pour les
erreurs de majuscules, d'apostrophes et
d'accents.

"Les arbres s'enfoncent dans la terre par leurs
racines comme leurs branches s'élévent vers le
ciel. Leurs racines les défendent contre les vents
et vont chercher, comme par de petits tuyaux
souterrains, tous les sucs destinés a la nourriture
de leur tige. La tige elle-méme se revét d'une
dure écorce qui met le bois tendre a 'abri des
injures de l'air. Les branches distribuent en divers
canaux la séve que les racines avaient réunie
dans le tronc."

POUR UNE PEDAGOGIE NOUVELLE DE
L'ENSEIGNEMENT DU FRANCAIS:

La pédagogie du frangais doit s'adapter &
I'apprenant, qu'il soit francais ou étranger, par
les moyens et les méthodes.

Les enseignants devraient pouvoir profiter des
apports nouveaux de l'informatique pour stimuler
leur public, car I'enseignement a besoin en
permanence de stimuli nouveaux.

L'ENSEIGNEMENT ASSISTE PAR
ORDINATEUR. Est un moyen intéressant pour
dynamiser et motiver les apprenants. En effet,

grace a l'ordinateur, ils peuvent effectuer des
exercices appropriés, vérifier ou renforcer
I'acquisition d'un point grammatical, s'auto-
corriger en faisant appel au dictionnaire lexical.
La correction de |a faute n'est plus vécue comme
sanction, mais par une auto-correction, elle
permet de renforcer les apprentissages. Le
dialogue avec l'ordinateur séduit et valorise les
apprenants (surtout les plus faibles) et les
encourage a travailler. lls deviennent plus
autonomes et responsables dans
I'apprentissage de la langue francaise.
L'enseignant n'est plus le seul a détenir le
"Savoir".

Moderniser I'écriture du frangais s'est révélé
étre une nécessité, méme si cela a suscité de
vives reactions et réticences.

La réforme proposée est modérée et
progressive et 'on ne pourra tirer de bilan sur la
simplification de la graphie que d'ici quelques
années. Mais il serait dommage que
I'enseignement des langues rate le virage
informatique: il gagnerait & étre moins abstrait
et donc au contraire, plus expérimental.
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I'étymologie, reflet de I'histoire des mots.

UNE MINI-REFORME DE LA LANGUE
FRANCAISE:

Elle porte sur quelques points critiques mais
ne modifie pas en profondeur la langue.

*LE TRAIT D'UNION. On supprimera le trait
d'unicn et on soudera les mots comme ceux
composés d'un verbe et d'un nom (faitout,
tirebouchon, porteclé, ...); les mots composés
avec les préfixes extra, intra, ultra, supra
(extraconjugal, intramuros, ...); ies mots
commencant par entre et contre (s'entraider,
controffensive); les onomatopées (tamtam); les
mots étrangers ancrés dans l'usage (bluejean,
weekend). Par contre le trait d'union est étendu
a tous les nombres composés (cent - soixante -
dix- huit).

* LE PLURIEL DES MOTS COMPOSES. Les
mots composés d'un verbe et d'un nom (parmi
ceux qui gardent un trait d'union) ou d'une
préposition et d'un nom prendront un S final au
pluriel, mais n'en prendront jamais au singutfier :
exemples: un ramasse- miette. (ancienne
orthographe ramasse- miettes, car on
considérait qu' on ramassait un certain nombre
de miettes avec cet objet), des ramasse-miettes,
un aprés-ski, des aprés skis, un abat-jour, des
abat - jours.

* LE PLURIEL DES MOTS EMPRUNTES.
Qu'ils viennent de l'allemand, du russe, de
I'anglais ou du latin, ils prendront un S au Pluriel.
Exemples : des matchs, des médias.

* L'ACCENT CIRCONFLEXE. On ne
l'utilisera plus sur le | ni sur le U: exemples : ile

et aout. Excepticns: tes infinitifs des verbes en
"aitre" (paraitre), le passé simple et l'imparfait
du subjonctif et cing cas ou il évite une confusion:
cra, il croit (verbe croitre), di {verbe devaoir),
jetine, mdr, sdr.

* LE TREMA. On le placera sur la voyelle
prononcée {ex: aigle) et on étendra son usage
a "gageure" et "arguer" etc.

* L'ACCENT SUR LE E. On remplacera
I'accent aigu par l'accent sur allegrement,
puissé-je, crémerie, etc: les verbes en "eler" et
en "eter" se conjugueront sur le modéle de peler
et acheter avec E et une consonne simple (ex: |l
ruisséle*, il épousséte), ainsi que les derivés
(morcélement) Exceptions: appeler, jeter et leurs
dérivés.

* LE PARTICIPE PASSE DES VERBES
PRONOMINAUX. Le participe passé de “laisser"
suivi d'un infinitif sera invariable (comme c'est
déja le cas avec faire). Exemple: elle s'est laissé
séduire, mourir; je les ai laissé partir.

* LES ANOMALIES. Il y a une longue liste.
On écrira bonhommie (au lieu de bonhomie),
charriot (au lieu de chariot), groseiller (au lieu
de groseillier), joailler (au lieu de joaillier), assoir
(au lieu de asseoir), doucatre (au lieu de
douceatre), ognon (au lieu de oignon), nénufar
{au lieu de nénuphar), ...

Ce que I'on pourrait reprocher a cette nouvelle
reforme, c'est qu'il existe encore trop
d'exceptions.

L'ancienne orthographe sera tolérée jusqu'a
ce que la nouvelle domine dans l'usage. Les
premiers concernés, les enfants devraient se
faire sans peine a ces nouvelles graphies, n'en

.
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La dictée, exercice inévitable et rébarbatif
dans l'apprentissage de l'orthographe d'une
langue, décourage souvent plus d'un apprenant,
surtout quand elle joue sur les piéges et les
contradictions de la langue or, la langue
frangaise est I'une des plus belles, mais aussi
des plus difficiles du monde. L'orthographe est
compliquée, parfois illogique, remplie
d'exceptions, nécessitant de faire le
rapprochement avec un mot de la méme famille,
le latin ou le grec. Mais qui de nos jours connait
encore le latin ou le grec?

Pourquoi "combattant" a-t-il deux T et
“combatif" un seul?

Pourquoi écrit-on "rationalisme" mais
rationnel?

Sans parler des traits d'union, des accents
circonflexes (“cone", "conique"), des accords des
participes passés des verbes pronominaux...
Pour les écoliers francgais, les aberrations de
I'orthographe sont une des causes des échecs
scolaires (alors qu'il y a beaucoup d'autres
choses a savoir pour réussir dans le monde
d'aujourd'hui), et pour les apprenants étrangers,
le frangais passe pour une langue difficile a
acquérir a cause de ses régles désuétes.

POLEMIQUES AUTOUR D'UNE REFORME
DE L'ORTHOGRAPHE DE LA LANGUE
FRANCAISE :

Jusqu'en 1835, I'Académie frangaise révisait
regulierement la langue a chaque réédition de
son dictionnaire. Mais aujourd'hui, les avis sont
partagés. D'un cété, les conservateurs, pour qui

les subtilités orthographiques font la richesse
d'une langue (on n'est pas arrivé au Zéro faute
en dictée sans souffrir, alors il est difficile
d'accepter la moindre réforme). De l'autre, les
partisans d'un "dépoussiérage"” de l'orthographe
frangaise, comme Serge July, Directeur d'un
quotidien fran¢ais:

‘La richesse d'une langue, c'est sa syntaxe,
l'usage qu'on en fait,ce n'est pas son maniérisme
orthographique.”

Un nouveau Conseil Supérieur de la Langue
frangaise a été créé et poursuit des recherches
permanentes sur la langue francaise.

Pour Bernard QUEMADA, linguiste et vice -
président de cette association, "Le frangais a
besoin de changer d'image de marque: c'est une
langue de grammairiens, d'écrivains, nuancée
mais trop aristocratique. Notre société, trés
scolarisée, a sclérosé son orthographe, mais
aussi son vocabulaire si nous empruntons
beaucoup de mots étrangers... ¢'est parce que
nous ne nous autorisons pas a créer, alors que
la science et la technique le réclament tous les
jours."

Nina CATACH, auteur de nombreux ouvrages
sur l'orthographe (Les délires de l'orthographe
aux editions Plon), fait remarquer que "Plus d'un
mot sur deux a au moins une fois changé
d'orthographe depuis le XVI éme siécle,et le
terme "abattis” en a changé huit fois".

De plus, d'un dictionnaire a l'autre, on peut
trouver des variations.

On évoque souvent comme argument, pour
ne pas réformer l'orthographe d'un mot,
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the matter with my family); (2) all afternoon (e.g.,
Ali has been learning his mathematics course
all afternoon); (3) all day (e.g., The man has
been standing on the corner all day); (4)
already (e.g., | have already done my
homework); (5) always (e.g., She has always
lived in Shiraz); (6) as soon as: {e.g., I'l call
you as soon as | have finished my homework);
(7) during (e.g., She has remained calm during
the whole crisis of war); (8) ever (e.g., Have you
+ ever seen The Atlantic Ocean?); (9) finally (e.g.,
The mail has finally arrived); (10) forlong (e.g.,
I haven't seen Reza for long); (11) for+time
expression:(e.g., She has worked in the same
company for ten years); (12) just (e.g., My sister
has just been telling me about you); (13) just
now (e.g., He has come in just now); (14) how
long (e.g., How long have you been working
at this office?); (15) lately (e.g., Has he been
making a fool of himself lately?); (16) never
(e.g., | have never been in California); (17)
Often (e.g.,The auther has often been praised
by the critics); (18) over (e.g., The car payments
have been extended over a two-year period;
(19) recently (e.g., Ali has recently come out
of the hospital); (20) since+time expression
(e.g., | haven't seen Reza since last year); (21)
so far (e.g., We have finished five chapters so
far); (22) sometimes (e.g., We have
sometimes gone to the beach, but we have
never enjoyed the trip}; (23) this morning, this
Saturday, this week, this month, this year. etc.
(e.g., they have gone shopping this morning);
(24) today, tonight (e.g., | have spoken to the
boss today about my leave- of - absence); (25)
up to now (e.g., Up to now, we have not found
the kind of paint we need for the job); (26) when

(e.g., Have some more coffee when you have
finished your work); (27} within + a time
expression:{e.g., | have done so much work
within the last few days.)

Some of these adverbials, of course, do not
occur with the present perfect progressive tense.
Examples are: already, finally, just, and never.

Conclusion

The perfective - progressive verbal and
adverbial categories are challenging items for
instructors to teach and difficult grammatical
structures for the learners to grasp. The present
study may not embrace the entire pit - falls or
unexpected difficulties that probably occur in
learning the perfective - progressive
constructions. It would certainly require further
investigation to add some information on the

subject.
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Types of Dynamic Verbs

Quirk (pp. 46-7) classifies dynamic verbs into
five categories as follows:

I - Activity verbs. This group are frequently
used in progressive aspect to indicate events in
progress. Examples are: ask, drink, eat, help,
learn, listen, look at, play, rain, read, say,
throw, whisper, work, write, etc.

Il - Process verbs: These verbs are similar
to activity verbs in that they can be used in
progressive aspect to express incomplete
actions in progress. Examples are: change,
srow, mature, slow down, widen, etc.

II- Verbs of bodily sensation: This class can
have either simple or progressive aspect with
little difference in meaning. Examples are: ache,
feel, hurt, itch, etc.

IV- Transitional event verbs: These verbs
occur in the progressive but with a change of
meaning compared with simple aspect. Example
are: arrive, die, fall, land, leave, lose, etc.

V- Momentary verbs: This category have little
duration, and thus the progressive aspect
powerfully suggests repetition. Examples are:
hit, jump, kick, knock, nod, tap, etc.

Types of Stative Verbs

These verbs do not allow duration. They are
classified into two categories as illustrated below:
( See Quirk et al, 1973, p.47.)

|- Verbs of inert perception and cognition:
adore, astonish, believe, desire, detest,

dislike, doubt, forgive, guess, hate, hear,
imagine, know, like, love, perceive, please,
prefer, presuppose, realize, recall,
recognize, remember, satisfy, see, smell,
suppose, taste, think, understand, want,
wish, etc. Some of these verbs may take other
recipient subject, in which case they belong with
the dynamic-verb class. Compare for example,
" think you are right" (Stative verb), with "l am
thinking of you all the time" (Dynamic verb).

"II- Relational verbs: apply, be, belong to,
concern, consist of, contain, cost, depend
on, deserve, equal, fit, have, include,
involve, lack, matter, need, owe, own,
possess, require, resemble, seem, sound,
suffice, etc.

The Perfective - Progressive Adverbial
Categories '

The assertion of Dubraveic {1970, p.26) may
be more suitable for our investigation in this
relation. He declares:

... One of the well-known misconceptions
is that there are time adverbials which
always and invariably signal the present
perfect tense. This is unfortunately not true
as there is no time adverbial in English
which would combine with a single tense
only. However, there is a group of
adverbials which are generally used with
the present tenses including the present
perfect as well.
The adverbials quite frequently associated
with the present perfect are as follows: (1) after
(e.g., I'l give my decision after | have discussed
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The Perfective - Progressive
Verbal and Adverbial Categories
and
Their Application For Teaching
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Abstract

When the perfective and progressive aspects
are combined in the same verb phrase (such as
have been writing), the featrures of meaning
associated with each of them are also combined.
Nevertheless, the perfective progressive verb has
a kind of semantic range that cannot be applied
to certain verbs. That is to say, a sentence with a
durative concept should contain a verb which
typically goes with the progressive aspect.

All the same, both present perfect and
progressive tenses are frequently used with certain
time adverbial expressions (See Quirk 1987, pp.
194-5.). The attention needs to be drawn to these
grammatical elements because a wrong
application of an adverb may resuit in the
production of either an error or an awkward
sentence.

c3 gy plensl 5 35 4 5 LT

The Perfective-Progressive Verbal
Categories

In teaching present perfect progressive tense,
distinction between verbs needs to be drawn in
relation to whether they admit the aspectual
contrast of "progressive" and "non-progressive."
As indicated by Swan (1988:502) and Quirk
(1973: pp. 14-15), when verbs do not admit the
progressive (e.g. * John was knowing the
answer), they are called Stative. When they
admit it (e.g. John was carefully searching the
room), they are called Dynamic. Quirk believes
that "the progressive occurs only with dynamic
verbs" (pp.46-7). He also presumes that, in
general, " it is normal for verbs to be dynamic
and even the minority that are almost always
stative can usually be given a dynamic use on
occasion" (p.15).
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Evaluation

Evaluation has aiways been problematic in
large classes, but several options were available
that were less burdensome on the EAP teacher.
These included peer evaluation of the "fill in the
blanks" exercises; group evaluation of the
respective group reports; display of group work;
exchange of notes; and individual listing of what
the student had personally gained from the
lesson.

Problematic areas

The listening - comprehension lesson just
described above was not without some
problems. As the problems arose, however, the
EAP teacher tried to act fast to find solutions to
them. The first problem was that of individual
participation within the small groups of 10
students. In order to make all of them participate
in the group activity, each was asked to attempt
the task individually before entering into group
discussion. This measure, without a doubt,
increased the level of participation within the
groups. Another problem was that of rowdiness
during group reports and presentations. Again,
this was curbed by asking each student to jot
down, in note form, what the group leader was
presenting. By this activity, practice in note -
taking was being intensified and whole - class
participation enhanced, thus minimizing the
usual rowdiness accompanying group
presentation.

Where necessary, the firmness of the EAP
teacher also kept the noise down.

In order to avoid the monotony of group
activities, which may lead to boredom, a variety

La%uaje %aCﬁlTy suasnasssnunns

of tasks and interactional patterns had to be
injected into the lesson. It is customary
nowadays to fee! that grouping is the only
solution to the problem of large classes. Thus,
scholars are prescribing group activities to
replace lectures and the excessive teacher talk
typical of large classes. However, if care is not
taken, we may be replacing excessive teacher
talk with excessive group activities. In the
listening - comprehension lesson just analysed,
interactions at individual, peer, group, teacher /
student, student/text, and teacher/whole - class
levels were used to facilitate learning.
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paid to the nuances of speech delivery such as
false starts, pauses, hesitations, and repetition.
Important points of the lecture were written boldly
on the blackboard and attention was drawn to
them as the lecture progressed. The lecture was
made to fit into the regular lecture pattern,
beginning with an introduction, then the main
body of the lecture, the summary, and finally the
conclusion.

4. Post - lecture assessment of notes: After
the lecture, students were again asked to work
in pairs to compare the notes they had taken
with the sample notes already prepared by the
EAP teacher but not distributed until after a trial
note - taking activity. At the end of the
assessment, the students were able to see the
strengths and weaknesses of their notes as well
as the similarities and differences between their
own notes and the model produced by the
teacher.

“Let's Practise It " Session. At this stage,
students went back into nine groups of 10 for
intensive practice activities. The activities were
systematic, moving from controlled (fill in an
incomplete 6utline) to less structured activities.

Each of the nine groups was given a flash
card on which different tasks were written as
follows:

Group 1: Write out the headings and sub -

. headings of this lecture.
Group 2: List the main ideas of the lecture.
Group 3: Give a supporting detail in this
lecture that is used to expand each
of the points raised in the lecture.
Group 4: List specific problems or errors you
see in the notes that have been
written by members in your group.

Group 5: List the various abbreviations used
by the members of your group in
their notes.

Group 6: List points written by the members
of your group that you do not feel
are necessary.

Group 7: Give reasons why you think the
notes you have just taken on the
lecture are vailuable.

Group 8: From the note - taking experience
you just had, write down several
points of advice for taking better
lecture notes.

Group 9: From the note - taking experience
you just had, write down several
statements 'of warning to insure
better note - taking.

" Do It Yourself" Session. Characteristic of
this session was the fact that the activities were
no longer controlied by the EAP teacher. It was
assumed that the students had acquired
sufficient listening - comprehension skills to be
able to practise on their own with little or no
teacher intrusion. Thus, in this particular
listening - comprehension lesson, the students
were asked to practise listening- compre-
hension outside the EAP class as illustrated
below.

SAMPLE " Do it Yourself” Activity

Now that you have acquired listening -
comprehension skills, you are required for the
next period to take notes on three consecutive
lectures that are delivered in your respective
subject areas, using an acceptable nole - taking
format. Be ready to discuss and display your
notes in the next class.




number of materials to be produced, and this
number invariably influenced the type of activity.
To conserve funds, materials had to be shared
between two or more students. Some of the
materials produced for this lesson were:

A Sample Note - Taking Format. This sample
format was designed and produced by the EAP
teacher for students to study prior to the listening
- comprehension lecture. The format consisted
of a main heading, subheadings, and supportive
detail. To cut down on cost, half of the number
of copies needed (45 instead of 90) were
produced and students worked in pairs to
analyse the note - taking format.

A Sample of Lecture Notes. This sample of
notes, produced by the EAP teacher from the
lecture for peer assessment, was distributed after
the listening - comprehension lecture. Again, half
of the materials needed were duplicated to be
shared, one between two students.

Flash Cards. These were mediumsized cards
on which the topics to be discussed in groups
were written. The large class size and time
constraints meant that only nine flash cards (one
per group) could be produced. Since 10 students
(in a group ) would be expected to read the flash
card together, it had to be boldly and clearly
written with any irrelevant information removed.

Common - Controlled Activity Sheet. Thisis a
one - page activity sheet duplicated for student
discussion. Since the activity required filling in
blanks, 45 copies had to be produced, one to be
shared between two students.

Lesson implementation
Brainstorming. In this session, participatory
questions were written boldly on the blackboard
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for student to discuss.

The various steps taken during the brain-
storming session are outlined below: ,

1. Nine groups of 10 students were formed to
tackle the participatory questions.

2. Individually, the students wrote down points
that would answer each of the participatory
questions.

3. The students were then asked to discuss
the points identified by each student as a group
working toward a group consensus.

4. Following the group discussions, the
brainstorming session moved on to inter-group
discussion. The EAP teacher called on
volunteers from different groups to suggest
answres to the participatory questions. Only the
answers mutually agreed upon were put on the
blackboard.

“Let's Do it" Session.

1. Pair work/assessment of the note - taking
model: The peer group studies the note - taking
models prepared by the teacher prior to the
lesson.

2. Pre - note - taking activities: Motivational
activities prepared the students for the subject
matter to be covered in the lecture.

3. The actual delivery of the lecture:Individual
students were asked to take notes on a lecture.
Since there were not enough tape recorders to
go around, the teacher had to read the lecture
to the class. The large class size called for some
modifications in the mode of the lecture
presentation. The teacher's voice had to be loud,
speech quality sharp. and eye contact
encompas‘sing. so each student felt the lecturer
was looking at him or her. As much as possible,
the lecture had to appear natural attention was
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English language classes in a country like
Nigeria are bound to be large, whether at the
primary, secondary, or tertiary levels. The reason
is obvious. The phenomenal expansion in
student enroliment is not matched by a
corresponding expansion in human , physical,
or financial resources. The number of school
buildings, language classrooms, and teachers
has not increased, and where teachers are
available for recruitment, they cannot be hired
for financial reasons. Thus, at Ahmadu Bello
University, where | teach, 50 lecturers in English
are available for 4,500 students, giving each
lecturer an average of 90 students per class. And
with the shortage of classrooms, some classes
are as large as 150 students!

The university students in these large classes
are already disillusioned. After 12 years of
English in primary and secondary school, they
feel that additional study is a burden.

At the same time, they are being exposed to
listening - comprehension activities for the first
time in their education. They may have teachers
who are new to the profession, and lack both

training in ELT and confidence in their own

mastery of English.

The goal of this article is to show that a lot
can be achieved in teaching listening
comprehension even under these adverse
situations. It is possible to create an interactive,
questioning, learning environment in large,
impersonal listening - comprehension classes.
(See Frederick 1987 : 76.) The approach to
teaching listening comprehension in large
classes described here is real. It was presented

as a demonstration class for EAP lecturers at
Ahmadu Beilo University. The stages in this ap -
proach include the usual, i.e., planning, materials
preparation, lesson implementation, and
evaluation.

Planning

The planning stage took into consideration the
personal characteristics of the teachers and the
students. It operated on the principle of moving
from the known to the unknown. For example,
fistening skiils teaching started with note - taking,
a concept not entirely new to the students, and
gradually moved to more complex concepts of
listening for interpretation and critical evaluation.

Also, a choice of teaching strategy had to be
adopted. From numerous alternatives, the
teachers opted for strategies organised around
brainstorming, modeling (let's do it), practice
(let's practise it), and application/evaluation (do
it yourself). We will come back to these teaching
strategies later.

In the planning stage, issues like time
allocation, task and activity type, and mode of
classroom interaction (learner and text, pair
work, intra - group, and inter - group) had to be
settled. (See Coleman 1987.)

Materials Preparation

Prior to the lesson, materials had to be
identified and prepared. Since funds were
limited, locally derived materials were relied
upon. Other factors that influenced the type of

“materials produced were class size and type of

activity. The funds available determined the
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hypothesis revealed the fact that C. words

proved to be easier than D. ones for Iranians.

However, By reference to the subjects’ success
on C. which was 59. 92% and D. 50. 02%, it was
figured out that the extent of difficulty between
them seemed to be far less than what was
predicted. Eventually, through percentage rate,
it was discovered that C. and D. words appeared
to pose minimal ease and difficulty for the
subjects. And to talk about absolute ease and
difficulty turned out to be of invalid assertion.

As it was illustrated through error analysis in
this research, the claim that D. phenomenon was
the major source of errors Iranians was actually
turned down. And factors other than the subjects’
mother tongue were corisidered to be at work.
Hence, the data obtained in this research was
not adequate to reject CA. However, error
analysis proved to be a more realistic approach
to learners' errors.

The result of this study could possibly imply
some pedagogical advantages for teaching'such
vocabulary items. Indeed, the result would
suggest improvement in the preparation of the
vocabulary items, Especially, C. and D. words
according to the situations encountered by
learners. And it can help those people dealing in
some way with language teaching like teacher
of English, syllabus designers and test makers.
Consequently, particular reference can be made
here to semantic field theory and the techniques
proposed by Channell (1981) and Ramsey
(1981) for applying theoretical semantics in the
classroom. '
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attributed to C. words was relative because the
subjects' success on them was 59. 92%. This
fact could falsify the notion that C. words were
very easy for L2 learners including iranians.

The distinction between the meaning of the
words like spill and pour was a serious problem
that the subjects faced. This fact was also true
about the words such as fast / quick, and rapid.
The wrong lexical choice which occurred in this
respect was over 70%. As a matter of fact, the
following sentence:

"1. Because Marry ... the ink on the table,
she got herself busy cleaning all the mess”, was
given to the subjects. Nearly, most of them picked
out the word pour rather than spill.

The word fast and quick also proved to be
problematic when being tested in different
instances as follows:

"2. Marry is a very ... typist; she is able Io
type 100 words in a minute".

3. Marry - My father usually drives 80 miles
an hour.

John - really! What a ... driver he is. No doubt,
in sentence 2, quick and in 3 fast should be used.
But most of the subjects selected fast for both
sentences above.

The meanings and use of the words like spill
and pour; fast and quick are so subtle and
delicate that even advanced learners may
commit errors. Based on the analysis done, the
causes for wrong uses of these words and others
were likely due to the factors other than the
subjects' mother tongue. The property of English
lexicons was the first cause. Indeed, there is a
difference between the words pour and spill in
terms of their semantic features, that is, pour
should be used when the action is intentional.
However, spill is used when the action is

unintentional like sentence 1. This is also true
concerning the words fast and quick because
the former is very much concerned with the
action in terms of speed and movement whereas
the latter refers to the action with regard to time.
Beside, the abstractness of the words which is
included in semantic features was observed to
be the cause for such errors.

Second, loose sense of synonyms of ten
made the subjects think that the words like fast
and quick or spill and pour could be used as
substitute for each other. Third, the use of
monolingual and bilingual abridged dictionaries
which yield the meanings of the words without
establishing the context in which they are used
misled the subjects, for instance, in a bilingual
dictionary, under the Persian word / saeree/, they
find English words like fast, quick and rapid
and think that they can be used interchangeably.
Finally, faulty teaching technique in which the
teacher clarifies the meanings of the words
without referring to any model sentences was
observed to be another cause for such errors.

Conclusion

The rejection of the first null hypothesis
disclosed two facts. First, the so - called difficulty
attributed to D. phenomenon was based upon
subjective assumptions because it did yield
different results in different instances like
translation and fill - in - the - blank tests. Second,
the likelihood of diverse causes other than the
subjects’ mother tongue interference were at
work since in translation where Persian
interference was present the subjects did better
thanin fill - in - the - blank test where they had to
make direct choice in English.

Moreover, the rejection of the second null
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Among statistical measurements, the t - test
was applied to compare the means obtained
from different tests like translation and fill - in -
the - blank. The researcher also took advantage
of percentage scale to illustrate the extent of
difficulty between C. and D. words.

Result and Discussion

The computed t - test between translation
with the mean of 20.01 and fill - in - the - blank
with the mean of 14.15 was .01. So the first null
hypothesis was quite convincingly rejected with
the P value at 0. The result indicated that the

subjects' responses to D. words were statistically

different in both translation and fill - in - the -
blank tests. Moreover, the computed t - test
between C. with the mean of 23.97 and D. with
the mean of 20.01 was less than. 001. So the
second null hypothesis was also rejected with
the P value at 0. it indicated that the difference
between C. and D. phenomena was statistically
significant (See the figure below).

Let us now turn to the analysis of the errors in
lexical choice of C. and D. words. In fact, only
errors which occurred above 50% were
considered to be significant. However, for the
sake of brevity, just a couple of the errors are to
be discussed here.

The word reason with 73.46% frequency of
wrong occurrence was an instance of
problematic C. word. As the figure indicated,
most of the subjects ran into difficulty in realizing
the meaning of the word reason.Moreover, the -
word reason is expressed by two lexical items
in Persian such as /dzelil/ (cause) and /zeghl/
(mind). Indeed, between the meanings: cause
and mind, the latter was hardly understood by
the subjects, for instance, the bulk of the
population had difficulty in realizing the meaning
of reason as mind in the following sentence: "No
one can be called man without reason.” Whereas
the meaning of reason as cause could pose no
difficulty for the subjects.

According to the obta.ined data, the term ease

Comparlson between means
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1972; Pollise, 1982; Sonaiya, 1991, Raiji
Zughoul, 1991; Laufer, 1990 & 91). Although
these scholars devised this classification
between two languages like English and French;
English and German, etc. they claimed a
universal application for it. Therefore, the
magnitude of L1 and L2 vocabulary items and
their classifications according to the hierarchy
of difficulty caught the researcher's interest to
pick up some portion of them under the terms
lexically convergent and divergent items
between English and Persian.

As a matter of fact, the frequent reference to
the word difficulty in vocabulary items makes it
necessary to be discussed from the psyco ling-
uistic perspective. It is worth mentioning that the
judgements as to the ease and difficuity of
materials are often made subjectively. Obviously,
the word difficult is an abstract adjective derived
from the word difficulty. Generally speaking,
vocabulary items are labeled difficult if they are
not learned in a short period of time. Yet, this
statement is from the learner's point of view. Higa
(1972) mentions that if a word is difficult for
person A, it may be easy for person B. So it
means that there is no such thing as difficult in
the absolute. It is chiefly the learner's past and
present experience that makes any learning
material easy or difficult.

Statement of the Problem

Iranian EFL learners were observed to run
into some sort of difficulty in understanding and
using C. and D. words appropriately. There has
not yet been sufficient information about the
source and extent of such difficulty. This problem,
indeed, interested the researcher to find out
about the extent and source of this so - called

difficulty among lIranians. So the research
questions were as follows: First, can C. and D,
as interlanguage phenomena, create difficulty for
lranian university sophomores majoring in
English so as to make interference with their
appropriate lexical choice in the target language?
Second, are C. words easier for the subjects than
D. words?

With regard to the research question, two null
hypotheses were posed ? As follows: 1. There
is no difference between the subjects’ lexical
choice of D. phenomenon in two circumstances,
namely, translation and fill - in - the - blank tests.
2. There is no difference between C. and D.
phenomena in terms of their degree of difficulty
for franians.

Method

The selected subjects were all Iranian
students majoring in English at the Islamic Azad
university, Tehran branch. Indeed, these subjects
had already passed almost 45 or more credits
of their English courses.

Three types of tests were prepared for the
experiment. First, a Michigan test of English
proficiency was administered so as to make sure
of the subjects' knowledge of the English
vocabulary. Second, a translation test from
Persian to English and vice versa was devised
50 as to obtain necessary data about C. and D.
words. The translation test consisted of 80 items
in which simple and compound sentences were
employed. Moreover, a fill - in - the - blank test
was administered to elicit data concerning D.
words. The reason behind selecting such devices
was to minimize the effect of avoidance strategy
used by the subjects. And they had to be forced
in a situation to produce the required items.
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Introduction

Just as it is important for us to be aware of
the deviations of the learner's grammatical
system from that of the native speakers, it is
equally important to note such differences
between the first language and the second
language lexicons. However, the study of lexicon
which is under the rubric of interlanguage
semantics has not yet received much emphasis
like the other components, namely, phonology
and syntax in language teaching research. The
lack of research in this area is likely due to the
fact that lexicon is so complex and difficult that it
can not lend itself as readily as phonology and
syntax to quantification and scientific analysis
(Palmer, 1976, Laufer, 1991; Raji Zughoul,
1991).

Purpose

The purpose of the present study was to
analyze quantitatively and qualitatively the errors
in lexical choice concerning convergent (C) and
divergent (D) words made by Persian - speaking
learners of the English language. Another
objective that the researcher followed was to
provide empirical evidence that could shed light
on some property of the English lexicons.

In fact, two semantic phenomena were
identified across languages i.e., lexical,
convergence and divergence. By definition:
lexical convergence refers to a phenomenon
when two or more words in L1 become
converged into one lexicon in L2, for example,
the kinship terms in Persian like / @@meh / and /
khaleh / are expressed in one lexical