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Motivation Plays a great role in English learning and teaching process.
The major theme of this paper is to argue that motivation can be
considered as an underlying basis for facilitating this process. Teachers,
as motivators, as well as lext book writers, language syllabus designers,
and teacher trainers can take benefits from studying students' motivation.
This study provides insights into the nature of different kinds of motivation
and tries to delineate a framework through which teachers can help their
students to discover their motivation and direct it towards the goals of

TEFL.

It is hoped that this paper could shed some light on motivation as an
influential factor in the process of English teaching in Iran.
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"Rolling stones are on a high stage, and below ot S {“"5‘-:-“5 sleolls YYY
on a low stage are 34 burly bouncers facing a ~ sl2e3ls AR Ol g g by el S p il (slao bl
wooden barricade and 400 screamagers” Ll o sl olie ey Jasl gy bl ¢y S
[£/0,V49% S VY s Ls] Hgaldas Sdo e 4 ol (R0 4 B 03 gal sy b
31 45 s Verb-0bject dxiudd (sLaa}ls (cls s gas p e e 033 ST 53 6 2 plash 5 oo 5ty LT e o

51 bus-napper «(breath analyser ji) breath-alyser ~ 5QUESS 3l oo 5 .S 5 &, guestimate Ll o5 s
g medsd p5eme 301,18 S (bus skidnapper ' p—lec—ied (s lazsl o3l S L oot estimate
"... my daughter concluded that some kind of 531 (sdm Clas 5 ced o) ) Sguessed-estimate
"bus-nappers” must be hard at work in the district.  (5Lg5emd 5l (mdins 13 45 sl 0k 03 5 51 azenal glao3ls 5|

We should dearly iike to know what they do with LA S s 3,50 B O s\ghaad

. the kidnapped buses" aelS subject-verb aise o3ty 1 oS o 45 ai Ky
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L cban 8 (ks i) oo 57 azil (slaoll
o35 p93 8 5or ;Q_wjggjq-LpT)sjA:._gr%ﬁé&_.
bromide ;1) bromidiom 31 a5 jle 1S s cis 51 abessl
(ot ddas b J gonn o)le cadde S ameg sidiom
e ,_j‘«d,o.:_-)a a5 (5, sb« (refuges-jews 1) refujews
REGIVW L
"Rarely had he come into contact with people
who could correct... hid delusions about an England
brought to decadence and catastrophe by a small
group of what he called "Refujews"."
35 V40V (The Window 3 SoS et 3]
[yrs 1480
i) shamateur 3o s e £ gl g 2
slang- 3i) slanguage «{sham amateur 12.2
=) = «SQuire-parson i) squarson « (language
S e 50 B0 aS htS L el RS @ Glate oS
Al Se o5 cme oy atienal a5h g b 3,118 (ot 08 S
L
"Round about this time [1700] it was rather a
fashion, particuiary among the betier-off clergy (the
squarson, for instance) to bring back cedar
saplings form Lebanon”
[Ve,8,V48F aS1V e Gauls]
M Gy Ol e o Jil g 8 ghazinel (glao i
automobile- ;1) automania 3} Joo Loe 15k (gav ek
;Fﬁ‘)ﬁﬁj\@}qdahj&ugﬁ,&ﬂmania
FEIO PPN L VRSP PEST LY PR VY
“Marc has what you might call automania. He
is mad about fast cars”
(Yo, ¥ ,V8PA 4,6 A ;;)U.'.:ulg_{:._;._‘ﬂ]
-~ beer nightmare ;1) «..ibearmare %5 Jts
paile (0 g o oloel o o abw yas oS plS
"so in the morning | wake from the scream of
bearmares.”
¢ Y4OA The Subtoiraneans ,s « S, S S 5]
[¥Y, V4% Deatch alo.
«S (condensation trail 11.1 31) contrail ,$s Ji
:.L:;SL;nd.l'v-‘)bﬁjn\.qu-JsboTa_ﬂJlS
"She... was back-almost before her cigarette
smoke had eddied away in the air. She breathed

passenveyor « (. el laalS ¢ 116K gl (S 55 S
e o 3 (el asl passenger 5 conveyor «.S ;i i)
C3 g ge abim Ve U5 )18 3
"The passenveyor... could carry 60.000 people
an hour at a speed of about 11.5 miles per hour...
a passenger conveyor which could roll round
corners, navigate slopes, all at 18 ft. off the ground.
PEIVEI SR ST TS PUPIFE | SNSRCCI I R
exploitation ;i) sexploitation aalS .S 5 ¢ 5 oot 503
Dl a2h SIS o ades oS WAL e (58X
"“Mr H.said his movies would be in no sense
sexploitation films, any more than..."
[V,Y 1454 el Vo ),5]
Gl S il (il bhae ) s g el (5o ) 5
S hze s Bl Solaasstl b S o slaedly 318
S ballute Joo glazieal glaodls b3 Lo . il
« (breakfast-lunch ;i) brunch « (balioon-parachute
51) ruddervator «(escalator-lift,12.231) escalift
oL gl 4 VY Lad 245 it 55 5 (rudder-elevator
tranceiver 3 (smog-fog,11.131) smog sy cel el
sldlns e Lidi (tfransmitter-receiver, 11.2 51
compressor- 1) compander : il ¢, Susis
s _gledlte «(elevator-aileron ji)elevon s (expander
i R W PO STPRCH T PRI SPTRCHE PIERIEN b
(lion-tiger ) liger « (cattle-buftalo ;i) cattalo L catalo
YRRt LR NS L
"Daisy, a salt lake city zoo tigress, gave birth to
the first known liger (offspring of a female tiger, a
male lion} even born in the U.S."

VY VAFA e VY L ST ]
«(zebra-mule 1) zebrule 3l 15 b e S5 sl
ptum- i) plumcot {celery-tettuce ;!) celtuce
2143 G . (Langerine-lemon i) Langemon « (apricot
CI0hedt sl Lo s (510315 31 e 2zl sl )
insinuendo . (need-necessity) ;I needcessity : usl.
ok 03 S\ i e 2 oS (Insinuation-innuencio ;1)

"I hate his nasty insinuendoes".
«14+Y (the Way of All Flesh ;> 15, js,eln]
[YY0. o Methuenidso

)0)
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“Three years ago, the Rev Mary Webster...
distribuied copies of what has come to be known
as "the bormphtet" "
LYY, F 0480 Ll 5 YV ¢y, 500]
add o35 sTbOMPhlet s ;08 51 5 5 a8 J 3 &5 5,0
w&éwldlubﬁ}lghﬁqrﬂuﬁ}ﬁécﬂl
P2 gt g s ey Ja b LS o s
"Bomphlets, coined by Mr A.P.Herbert,...
describes the leaflets dropped over Germany by
the RAF®
[ANAES ol 0 ol 55 ¢ Sd . I ]
Sl LS 5SS (Plastic-astronout ) Plastinaut
Al 5l p s e jor oS el Glosls con 3 e sy cc!
Dl el 03y HASG ) ake p3edls cpl L et 2l Az L
"The Air Force is building 3 mansize plastic
dummy astronouts-it calls them plastinauts-for
biological studies of rediation above the
atmosphere”
] S - S PR VA PR WP
[VFE,$8, 0888 74
K5 Johdza i 5 AdjECHiVE-NOUN aieal cla ol
sipermatioy «(binary 5 digit ;D bitJU_+ . ¢,
(positive-plectron) ;! positron « (permeable-alloy)
privilegentsia . gueslimate LMT aily . Jiledd ale
spiced ;1) spam ; (inlelligentsia , previleged ;1)
A participle-noun jlslu & s 4 015 e 1 (ham
P e Gilaws ok 1S 0 a8 glazseal (glaolly FOUR S
N medicare 5l s )l dizan 3 45 ¢ 5o e ool
(nuclear-complex ;i) nuplex « (medical-care 12.2
TCaalodlion p S ay ) 2 g5 a8
“The broad idea of the project is to build large
nuclear-power industrial complexes-or “nup-
lexes"- to help to feed a hungry world by making
the deserts blocom"
V8,0 1888 5550 ¢ uu5l]
4 g3 3,15 b (submarine-isle ;1) submarisle ;-
'S e 23
“... an undersea island which could house a
base for submarines or drilling equipment for

aut a contrail of it like a shared confidence®
[A/F-0 1850 )l TF o3 lamul Ko o)
= (stimulation-lighting ;1) stimulight %5 Jtt
Pl o 2 g 31 025 ) 5 Al s 4085 S o
"Stimuliting" was introduced by the Americans
a short while back. This was an increase in hours
of lighting to stimulate more activity in the pullet
and encourage her to lay more eggs"
[¥1,0-5 ,VASF osle dst ¢ yg,50]
S ypin e S ok 8 155 05 slaw yal
«s (channel-tunnel 31) chunnel : % « =i (locative)
Pl ol 03 5 IS ) y%e
"A channel tunnel? of course. As quickly as
possible. Britain has needed one for a century. My
newspaper christened the project of "the
chunnel”. The word has stuck in minds of the
British people" ‘

[80,Y alaes VROV 2l 5 VY ¢ 5asl5 S50 4]
= (day-nightmare ;i) daymare ,£,> slglize
Cowd s 3345 o S Jhn 595 3 00 J"L.'_’fl'{:"’ sl
= (night-landscaping i) nightscaping . uas __»

Dl by IS 5 e )3 4S (514 g
“Nightscaping boots that it creates "by means
of light and shadow after dark, as charming a
picture of your graden as landscaping by day." Also
it discourages prowlers"
[F e /A N48Y o YA 5]
A5 ey «Sea-evacuation j}) seavacuation
D305 m 03 5 dhaar 53 O3 1)l oS (U5 dhews gy
"Parents say "Speed Up Seavacuation”
(a5, 01 52¢) « "Parents applaud the seavacuation
scheme for their children”.
[0,V4F e 555Y0 ¢ ST L]
D _Jd.,..-,- » (television-demagoue 1) telegogue
"An Expert views the telegogues... the prime
burden of winning votes via TV will falt on the eleven
politicians shown here"
[YE,0Y alons (VAPY e YV« 5,50)
Sq Ol e 4 Al 5« bomb-pamphlet ;1) bomphlet
JURETS BN S OT:J._-)S_, 33,8 oslized) ug.:JJ;._ar_:,Je)l_g



hydraulic- ;1) hydramatic « (ol pls o s 55 >
respectable- ;1) respectaburban «(automatic
el 43, 8w ) Jite s (suburban
"Riverside street running off to hide itself in the
rich respectaburban wildhouses of Fraternity
presidents Texlite"
(0% , 1304 (Doctor sax ,» «Sly,S S ]
j\JJJL,&J;Jl{oJJF:JWr.AaUQ_-\J'\ASJLgJLh
T ) ahes > (attractive-captivating ;i) attractivating
"Attractive: that's how you'll feel in the newest,
softest, liveliest fabric made from Coutauld's
Celaire”
[vars ¢S1]
2315 « (bold-audacious ;) boldacious 53 Jt
Pl 0l 03 IS0 5 oo sbe 3 45 (shang)
“... gettin' more boldacious an' cndacent wi' ivery
step" [Q. Troy Town, 1988, xi: EDD.s.v.
boldacious].
< ke o o8 (funtastic-fubulous 1) fantabulous
Db el il
“Everything about her's so bright, the green of
her house ceat thing and red of her nails, and the
blond of her hair. Fantabulous is the only word"
(V45T (Insid Daisy Clover ;3 ¢ ot 855 ]
[YA, V455 5,5
t 2y Jle s (swell-elegant 1) swelegant
"We've thrown open the swelegant Hitlon Roof
Restaurent."
L FOF \‘l?VLg“:J}_a_-r_,_.u quJ._'._:.A...f.'_:'..'-‘,'l]
[T
e 2 oS (solemn-melancholy ;1) solemncholy
P ah S 5
"solemncholy Seventeen in the fresh way"
[YYF_Y0 ,14Y« (Main Streel )5 ¢ 4 AS]
Cdoas e O el slao 3ty opl 31 2 4S5, sk
(g gm 5elS o U ST shaie 4 LB o 5001
::}.._:daqi—lu-‘jl.ajjju)s'l_;téjzxjs
"Robert Benchley's new mirthquake,

ofishore wells. The United States Navy, it was
learned today, has shown considerable interest in
Buckminster Fuller'stdea. He calls the structure a
"submarisle"
DAY VoA VAYY Ll V8 el S5 L]
e b ol 3B S o s 3l sl sl 3l
SlhnS 48 O g K pd b bk 2ol e 3 S
L3 MG Ll JalS o pie 4 o ol8m T Sl el oy
«scrollduggery @ —x cdileds SAMI S Ll 3 e
anecdotage «balloonate «fakesimile «foolosopher
beerage : v odal L) 3 551, 5 550 sledlas 0 451
(prominent and wealthy brewers=peerage beer ;)
"The hero, a disenchanted son of the:a Lo > >
heerage"
AREYA SR LTSS EIVP IR SISEEIIN g1
:{satire 4 chat ;i) chattere
"Variety... coined the word "chattire" for Braden's
show... It implied a lack of bile... "I prefer to
persuade rather than shock” he says"
[YY,0 V880 .l sV ¢y ,50]
Aol csomerset s mummer 1) mummerset
sl 03 IS o)) g oS (StAQE FUStic cawl ie

Tl
"Ask a pholographer {sikh) where Nirod
chaudhuri lives. He pushes his turban for word and
scratches his head like a Mummerset man®
[#v, 147+ (Gone Away ;> 15l 42 032]
s | inspiration ;sing ;) singspiration ;5,5 Jis
ﬁxdugjﬂguoﬁ;&g}srmbusu;sdu;
D3 g goodd pialea 53150505 s 2 (o F aplail
"Churches of east capitol group... held a "sing-
spiration” Sunday evening... scared music
choruses made up the evening's program"
V8 gl ST S B VAFY (0500 S el
{VYV , V4¥Y
e 55 S o el a3l 1 YL
cits abaan (Ao 5) Oly ibee ¢ 55 51 Lso s 0!
«(clandestine-fantastical 12-1 ;|) clantastic |+ -
043 15 53 o» oS alphabetic-numeric ;1) alphameric
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) &daz 3 «S (epidemic-astro ;1) astrodemic e
Dl e 3,0 OF 5 18
"Just possibly some of these bags-if there are
any-could be brought back to earth, escape, and
come to life again. Given a few mutations while
away, they could punch holes in our natural
defenses and start an "astrodemic” among men or
animals or plants
LVY N84 Y Y 550
1) muitiversity « (electro-chandlier ;i) electrolier
Tas; IS J._.J"-s.Lg.-g-Ja«S(multi-university
"Berkley, a campus with 27.000 students and
part of a multiversity"”
[£0,7, VAFO0 4 4il3 V0 ¢ yo juiend 5]
A A1 S8 e g 55 a8 (Glazsenal sl i
5 =-stat y appetite ;I) appetat : 3| L5, e 5 &
1) calligraphone «(a-s b)) Lendl &S| e
s> 3163 1S 45 5a3 3 20 53 oS (-phone  calligratic)
, _ P30
“The pictures below may lead to a new aid for
teaching deaf children to speak. They are produced
by a calligraphone a device... to represent the
sounds of speech"
INY A NPT 4 G150 Y o ,50]
sV) oceanaut «(-phone , dictate ;1) dictaphone
Do sdd 0 IS 3 me yo S (-naut 5 ocean
"Commander Jacques Yves Cousteau, the
French underwater explorer, has caught the
imagination of French scientists with his
announcement of plans for a few submerged house
in wich six oceanauts will live next summer"
LAY A NSFF Ll i il 5ay3]
.(-logue ;, travel ;i) travelogue
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"Thou'd baffound a stoop [post])! EDD, S.V.
baffound".

) meld «(galvanize-anneal ;1) galvanneal
adasMe O3 508 ) ome 5548 (6 b s (Melt-weld

S v
"The university is keen to meld with the local
community”
LY,V . 0850 =81V e (5,54
(1424} o315 « (smother-suffocate ;1) smothercate
’ EDD,s.V. 4 15 ol 1 Ko
"smother cates ant, “It is hot and I'm smother
cating , though i suppose there's worse things at
sea. The impression was a coffin with lid on light"

[Y¥r, 1473 (Key to the Door ;3 ¢y ke -]
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Cﬁ.alLra.;u.tAJgJL‘;.dJDQTDleS -(_}IJJ:JL»&:LA:
"Ability to perform aerobatics... gives a pilot
confidence”
[OEDS, s.v. aero. 1923] "Bats whirled past me
in their crazy areobatics"
LYY, 145+ cNuncle s -ps Ol ]
Sk males So=aqua-cavalcade 1) aquacade
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" | think this is a very effective image for railway
lines do indeed resemble the barallels of a
shotgun.”
D 5 akea 3 a5 (dramatic g climactic 5i) climatic
HECION P -
"By using this type of setting, the author allows
the reder or the playgoer to relax, not really
expecting anything of a climatic nature to happen
in. this serene setting."
ad o> ;> (destruction , disruption ;1) clistruption
"D
"When the distruption of his mine seems
probable, Charles Gould thinks only of its
preservation.:
o= 3 = (sombreness , sobriety ;1) sombriety
FCI PR R
“A picture of victorian sombriety is well laid
here, with melancholy streets in a penitential gait
of sool™.
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By "contamination” | understand the process by
which synonymous noun forms of expression force
themselves simultanously inte consciousness, so
that neither of the two makes its influence felt simply
and purely: a new form arises in which elements
of one mingle with elements of the other®
(1986,160)
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"Pound (1914,52) notes that it was" given
diffusion by its employment on the vaudeville stage,
1912".
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“Bound over to carry three score and den
toptysical reading® [Finnegans Wake 1939,20)
e bielaelly S50 538 g g ¥ i (glae 35
el adly 5o 3 e b CEl g caiis asis

158 o bl 53 A Wolton Lits . aesb e

"In breaking down the structure of words [Joyce]

over came... the linear nature of language.
(510509 55 T s 5B 45555 45 (A1) s e 0L Lits
¢35+ [535 (Wake Finnegans ,>] Everscepistic jt.
Ot (sedls a5 o (HOE) LA Loh oaind b 5
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Laojls dodm 2505, 5l (concept-making) « (S 3\ p e
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“If a new word is coined, it implies the wish to
recognize a concept or property which the language
can so far only express by phrasal or clausal
description". And of course, if the word is a blend.
novel also in its form, the point is made even more
forcibly. Newspaper competitions asking for new
words to quote one of them"
LAVALYLY, VA8 355 VY ¢ pnpuzanl 4]
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«permalloy <keylainer « dictophone : jla_-_ 5L __«
D 2 e > Compucessories L s o8 aulie 50 cspam
*Compucessories... a new word? Yes!... We've
just coined it to describe those Data Processing
Accessories we at PCA delight in designing, and
without which your computer cannot function with
full efficiency"
VAPV 4,98 caaliys, 45T]
attractivating 3l s Le La 8T 5 £o ,_simjl 5
abox- 5 &5 (Lotion , stimulating) stimulotion , (12.4)
LA WL P (TR
"Stimulotions for refreshing and stimulating”
(V425 o calaes 451]
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*Old gloor-merrimac figulitating down the dark
mark all spread.” .
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"houndmasters of Francis horn,
phantomgrieved, goflupally in their shrouds' (106)
of the rawmous clouds' (202)' the smoony snow
night (170). "the grown up pulpitude (202)"
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Ubertriebene oder gar lacherliche Artiku-
lationsbewegungen zu Veriallen. Standort des
Lehres vor der Klasse sowie sein Blickfeld sind
dabei zu beachten, damit die entsprechende
Artikulation visuell erfaZbar wird (Gestik).

Die visuelle Lautspracheauffassung
beschrankt sich ja nicht nur auf das Absehen
spezieller Mundbewegungen, sondern auch
auf das gesamte Verhalten des jeweiligen
Sprechers. Dabei ist zu beachten, daf jede
Nation ihre eigene Gestik und Mimik fr die
verschiedene Ausdriicke besitzt.

6. Festigen der Schrifizeichen und visuelles
Erfassen missen parallelméafig ablaufen.
Recht- und Gleichzeitigkeit der visuellen
Unterrichtsmittels mit Laut- und Schriftsbildern
missen immerhin ins Betracht kommen. Damit
den Lernstoff von den Lernenden praktisch-
und lebensndher aufgenommen wird. Die
visuelle Veranschaulichung muf3 planméaRig
und kontinuierlich (nicht nur um Abwech-
selungswillen) vom Lehrer dargeboten
werden. Vereinzelter und unregelméapiger
Einsatz dieses Mittels flhrt vielfach zu keinem

furchtbaren Resultet. Bei Gestaltung visueller
Unterrichtsmittel sind folgende Kriterien zu
beachten:

-Zielgerichtetheit des Bildeinsatzes fir
vielfaltige didaktische bzw. Methodische
Funktionen unter besonderer Beachtung der
erzieherischen Effektivitat,

-Situationsbezogensein,

-landeskundliche Adaquatheit,

-Motivationssteigerung durch alters-
gema[se Darstellung der Bildinhalte,

-Ubersichtlichkeit und Eindeutigkeit,

-Bildakzentuierung, vor allem das Beachten
der Kontraste, der Farbgebung, der Propor-
tionalitat der Darstellungen,

-Informationsminderung durch Konzen-
tration auf Wesentliches,

-Vermeiden muttersprachiger Interferen-
zen. '

benutzte Literatur:
1. Grundlagen des Methodik des fremd sprachen
unterrichtos H.W. Strauf3. 1986
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gruppen entspricht. Manchmal aber wird von
einer Methode in jenem Land das erwartete
Ergebnis nicht gewonnen und wir mdssen die
Grinde in der Kultur und Sprache des Landes
suchen und von Hilfsmaterialien Gebrauch
machen.

Gebrauch von Bildern, Dia-Filmen genauer-
gesagt visuell-auditive Unterrichtsmittel sollte
nicht unberiicksichtigt betrachtet werden und
wir werden in folgenden Seiten ihre Effektivitat
ausfithrlich erklaren.

Ein Bild sagt mehr als tausende
Worte
“Schallwellen bereiten sich wesentlich
langsamer als das Licht."

Dies bedeutet, daf der Seheindruck
schneller als akustische Aufnahme ist. Hiermit
laRt sich dieses Prinzip erklaren, daf3 der
Ubungsdrill und miindliche Aussagen lediglich
zu keinem Resultat fihren, ohne auf die
visuelle Eindriicke Wert zu legen. Genauer-
l gesagt miussen die visuellen Eindriicke

M immermehr bei einem Lernabiauf ins Spiel
3l kommen. Denn sie wirken schneller und auch

noch nachhaltiger.

Diesbez{iglich erhebt sich die Frage: "Wie
pragt man eine Sprache am Besten ein?" Um
unseren Spracherwerb auf dem neuesten,
besten Stand zu halten, sind die 6 Prinzipien
Alperts zu beachten:

1. Die wesentliche Fundtion der visuellen
Kommponente wurde schon im Jahre 1958
durch "Comenius" erkannt. Er unterscheidet
zwei Begriffe namens (res et verba) d.h.
Sachen und Worte bei jedem Lernprozef’ und
bezeichnete die Jeweiligen als das Wesent-
liche und das Zufallige als den Leib und die
Schale als konkrete Sachvorsteilung und

verbale Beziehungen, die sich einander
zugleich ergédnzen und durch einen sinnvollen
Zusammenhang, der zwischen Erscheinung
und akustischen Symbol besteht, festigen sich
Assoziationen starker. "Daher ist visuelle
Veranschaulichung im Fremdsprachen
unterricht zu empfehlen.”

2. Um den Gebrauch der Muttersprache bei
dem Fremdsprachenunterricht einzuschran-
ken, ist die einsprachige Unterrichtsfihrung
erforderlich. Der Einsatz der Bilder und
sonstiger visuellen Komplexe setzen sich zu
diesem Ziel.

3. Die visuellen Veranschaulichung wie
Videokassetten, Dia-Filmen und Bilder
u.a.hinterlassen interessante und lebendige
wie aber faszinierende Eindriicke. Monotonie
und Langweile und Unaufmerksamkeit fallen
von der Klasse weg!

4. Bei manchen Lernenden besteht die
Gefahr, daf? sie ihre innere Erfahrungen und
Gelehrnten sowie muttersprachige Abbilder mit
sich im Fremdsprachenunterricht tragen. Das
Ergebnis sieht aber anders aus, denn
Erfahrungen und Vorstellungen aus dem
muttersprachigen Bereich sind jedoch in
manchen fallen nicht identisch mit den
entsprechenden fremdsprachigen "Aquivalen-
ten!!”

5. Gestik und Mimik:

Wortlich bedeuten diese zwei Ausdricke
SO:

Gestik= Gesamtheit der Gesten und mit
anderen Worten Zeichensprache.

Mimik= Wechsel des Gesichtsausdrucks
und der Gebdarden

Es ist ganz wichtig, daf3 der Frem-
dsprachlehrer nicht nur auf auditive sondern
auf die prazise und deutlich erkennbare
Mundbewegungen (Mimik) beachtet, chne in
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Einleitung

Menschliches Zusammenleben ist ohne

‘Sprache kaum denkbar. Sie erméglicht uns die

Verstandigung mit anderen, erleichtert
gemeinsames Handeln und hilft uns, Gedan-
ken, Gefahle und Wiinsche mitzuteilen. Keine
Tierart verflgt Gber ein so umfassendes,
vielgestaltiges und anpassungsfahiges
Verstandigungsmittel.

Wir befinden uns im Moment in einer Welt, -

die sich stets entwickelt und jeden Tag neue
Fortschritte macht. Mit der neuen Entdeckun-

gen und Entwicklungen ist fir heutige Welt die

zwischen den Landern bestehende Grenze
von geringerer Bedeutung. Wir leben im
Informationszeitalter und um uns mit den

.JJ‘L:J:‘_,aOTJ._JY.JCJJ

anderen leichter in Verbindung zu setzen,
bendétigen wir Fremdsprachen. Mit anderen
Worten: Das Wichtigste Mittel zum Erlangen
unserer Ziele.

Die bedeutungsvolle Rolle einer Frem-
dsprache ist darum zu bedenken, daf? in den
tetzten Jahren die meisten Eltern ihre Kinder
sogar ab 8 oder 7 zum Erlernen einer Frem-
dsprache, bessergesagt einer zweiten
Sprache auf’er der Muttersprache ermutigen.
Die Schulsysteme sind diesbeziiglich eine
gute Zeuge dafir.

Die Sprachwissenschaftler und Linguisten
uberprifen daher die verschiedenen Metho-
den des Fremdsprachenunterrichts und finden
daraus die beste Methode, deren Wirkun-
gsweite den Lermnenden verschiedener Alters-



étape, on féte la victoire du sujet et on le
reconnait comme un héros. Quelquefois, il
arrive que l'actant-sujet echoue et ne passe
jamais a la derniére épreuve. C'est le cas du
frere d'Ali Baba, Cassim qui va jusqu'a
"I'épreuve principale" (réussit a mettre la main
sur les sacs d'or), sans atteindre cependant
la phase "glorifiante" qui l'aurait situé,
concernant le plan de la sanction, dans le role
d'un héros aussi heureux que son frere.
Cassim ner entre pas, vu qu'il est surpris et
tué par les voleurs. L'échec fait de lui un actant
narratif dont le parcours reste inacheve. Le
conte d'Ali Baba comprend sans aucun doute
beaucoup d'événements. Nous nous abs-
tenons de les énumérer tous et d'en faire une
analyse compléte. Nous tenons cependant a
préciser que chez Ali Baba la fin d'un parcours
narratif équivaut au début d'un autre parcours.
Ainsi, le héros recommence les épreuves et a
chaque fois il s'en sort "glorifié".” ,
Récapitulons tout dés le debut. Les texte

nous mettent souvent en présence d'un monde
instable et dynamique. En voulant dire'non a
leur situation, les actants-suiets s'initient dans
les parcours qui transforment leur etat,
I'améliorent ou le dégradent. 1l en résulte que
les discours, dans la plupart des cas,
s'inscrivent dans une sorte de programme qui
va d'une situation du manque vers une
liquidation du mangue. Comme nous 'avons
montré plus haut, ce programme peut s'effec-
tuer par la succession de trois épreuves:
“I'épreuve qualifiante”, "l'épreuve principale ou
décisive" et "I'épreuve glorifiante”.

Bibliographie

Adam J.M., Le texte narratif, Paris, Nathan, 1985.

Courtés J., Analyse sémiotique du discours. De
I'énoncé a 'énonciation, Paris, Hachette, 1991.

Greimas A.J. et Courtés J., Sémiotique. Dictionnaire
raisonné de la théorie du langage, Paris,
Hachette, 1993.

Greimas A.J., Du sens I}, paris, Seuil, 1983.

Foot-Articale:

1. Courtés J., Analyse sémiotique du discours. De
I'énoncé a {'énonciation, Paris, Hachette, 1991,
p.69.

2. Voir Greimas A.J. et Courtés J., Sémiotique.
Dictionnaire raisonné de la théorie du langage,
Paris, Hachette, 1993,

3, Courtés J., op. cit., p.70.

4. "Le concept d'actant remplace avantageusement,
surtout en sémiotique litiéraire, le terme de
personnage, (...), car il recouvre non seuiement les
étres humains, mais aussi les animaux les objets ou
les concepts", Greimas A.J. et Courtés J., op. cit,,
p.3.

5. Pour plus de renseignement au sujet du parcours
narratif et ses étapes, nous demandons au iecteur
de se reporter & Courtés J., Analyse sémiotique
du discours, Paris, Hachette, 1991, Greimas A.J.,
Du sens ll, Paris, Seuil, 1983, etAdam J.M., Le texte
narratif, Paris, Nathan, 1985.
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point essentiel pour la compréhension des
textes narratifs. En effet, le postulat d'un
changement pour un monde représenté dans
un texte, présuppose la mise en place de trois
eléments: un "actant™, une "fonction” et une
“relation”. Par exemple, si quelqu'un dit: "Ali a

acheté une voiture", Ali apparait ici dan le role .

d'un actant-sujet qui accomplit une fonction
(acheter) le mettant en relation avec un objet
de valeur (la voiture). Il est clair que la
realisation d'une affaire comme celle-ci
demande toute une préparation. Ali doit choisir
une voiture, puis avoir assez d'argent pour
passer a l'acte d'achat et signer a la fin un
contrat qui le rendra propriétaire de cette
voiture. 'ensemble de ces opérations peut étre
intitulé le "parcours narratif” (le passage d'une
étape a l'autre). Deux programmes narratifs
permettent ici a Ali de réaliser son projet: I) le
"programme narratif d'usage" qui correspond
grosso modo au nﬁoyen (de l'argent) favorisant
l'acte d'achat; Il) le "programme narratif de
base" que I'on peut homologuer a I'obtention
de la voiture. Autrement dit, le premier
programme offre a l'actant-sujet la "com-
petence” nécessaire pour agir (il devient un
sujet compétent) et le deuxiéme le situe au
niveau de la "performance" identifiable 2 la
réalisation d'un acte (il sera reconnu a ce
moment-la comme un sujet performant).

Etant donné les propos qui précédent, nous
sommes maintenant en mesure d'élaborer les
differentes étapes du parcours narratif
constitutif de la grammaire narrative. Nous
altons clarifier celle-ci au travers d'un conte
populaire.

Tout le monde se souvient d'Ali Baba et

les quarante voleurs. On sait bien qu‘Ali Baba

passe d'un état de pauvreté & un état de
richesse. Ce qui porte une approbation a
'hypothése du départ, & savoir que la plupart
des textes contiennent un état dynamique et
se présentent comme un lieu d'exercices pour
les sujets humains ou non humains qui se
lancent dans une quéte afin de transformer
leur situation. Pour pénétrer a l'intérieur de la
grotte, Ali Baba se dote d'une compétence: il
apprend & répéter les paroles secrétes du chef

- des voleurs. En d'autres termes, il se munit

d'un instrument, ici non matériel, qui le qualifie
pour la poursuite de sa quéte, c'est-a-dire la
visite de la grotte. Cette premiére épreuve
dans laquelle réussit notre actant-sujet prend
dans la terminologie sémiotique de Courtés
et Greimas la dénomination de “I'épreuve
qualiftante”. Durant sa vie, Ali Baba souffre du
manque d'argent. Une fois & l'intérieur de la
grotte, il peut passer a l'acte (s'emparer de la
fortune) et combler cette lacune. Ce passage
a 'action qui transmue la situation d'Ali Baba
est nomme "I'épreuve principale ou décisive".
Apres avoir pris les sacs d'or, celui-ci décide
de rentrer chez lui. L'accés & la fortune change
aussi ses états d'ame. Il se sent maintenant
un homme heureux et riche. Il va certainement

partager ce bonheur avec sa femme. D'abord,

en voyant tous ces sacs d'or, celle-ci le prend
pour un voleur et commence & lui faire des
reproches. Mais, aprés avoir entendu Ia vérité
de la bouche d'Ali Baba, elle devient joyeuse
et juge leur situation comme "glorifiante". De
cette maniére, la troisiéme et derniére étape
de la grammaire narrative, c'est-a-dire
"l'épreuve glorifiante" prend forme. Dans cette



Selon les nouvelles théories semio-
linguistiques, le texte signifie ce qui se passe
entre deux états: un état initial et un état final.
Entre ces deux états se déroulent des actes
et des événements que I'on peut appeler dans
-un langage trés simple:’llesh ‘étapes d'un texte
narratif. Qui dit étape dit le passage de quelque
chose a autre chose. Ce qui nous améne par
la suite a évoquer l'idée du "changement”
auquel be’éucoup dé textes se trouvent sou-
mis. Définissable ici comme une sorte d'évolu-
tion ou de transformation, ce changement est
a la base méme de |a théorie de la grammaire
narrative. "C'est grace a cette distinction
fondamentale, remarque J. Courtes, entre ce
qui est s_talile et ce qui est modifié ou trans-

formé, que déja nous donnons sens a tout ce

qui constitue notre-univers sémantique, a ce
que nous avons dénommé & la suite de
L.Hjelmslev, le plan du contenu.™

Ce qui ne change pas et est stable reléve
du monde de la "permanence"”. Dans un texte,
nous sommes souvent confrontés a un monde
qui subit des changements et suit le chemin
de la transformation jusgu'a ce que le sens
apparaisse. Rappetons que cette théorie de
la transformation s'avére a l'origine méme de
la "sémiotique"? (science du sens) d'A.J.
Greimas, qui est considérée aujourd'hui, en
Europe, comme ['outil le plus performant en
matiére d'analyse textuelle.

En admettant I'idée du "changement", nous
serons naturellement conduit & reconnaitre
pour chaque texte un état dynamique
homologable au "passage d'un état a un autre

état"?, Par exemple, si nous rencontrons dans
un texte un personnage qui souffre d'un man-
que d'argent pour réaliser ses projets et qui, a
la suite de ses efforts, reussit a liquider ce
manque, nous passons d'un état de pauvrete
a un état de richesse. 1l est de méme lorsque
dans un spot publicitaire, pour montrer
I'efficacité d'un produit qui permet de nettoyer
les taches, on nous propose la transformation
d'un état de saleté en un état de propreté.
Dans cette'optiqué, le texte. souligne non
seulement le changement, 1a transformation
et par définition le dynamisme, mais il révéle
en plus des relations d'opposition qui aident a
comprendre la significtion d'un monde. De
cette fagon, nous pouvons remarquer que le
récit de Cendrillon oppose une situation d’
"humiliation" & une situation d' "élévation" et
que tout le texte peut étre défini comme le

- passage d'un état de matheur & un état de

bonheur ou d'un &tat "humilié” a un état
"gleve".

: "Il‘est pourtant a préciser que certains types
de discours n'entrent pas dans cette définition
du texte en tant que lieu du changement, et
mangquent donc du dynamisme. C'est le cas
des textes descriptifs ou nous nous trouvons
face & un univers "statique". De ce point de
vue, rien que par leur caractere, les textes ont
la capacité de créer une relation oppositive de
type "dynamique vs statique". La grammaire
narrative s'applique alors plutdt aux discours
qui deviennent un lieu approprié du change-
ment ou de transformation et qui contiennent
des traits d'évolution.

La théorie de la transformation dans la
grammaire narrative débouche sur un autre
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accentués.

Prends-le.

Ce matin!
3- La prononciation de [d] a l'intérieur
du groupe peut étre obligatoire ou
interdite. Il dépend de la loi des trois
consonnes.

Obligatoire Interdit
it me dit boucherie
avec le boucher lentement

a. Les verbes en "er" au futur:
Ecouter et répéter

Interdit Obligatoire
Il demandera elle parlera
Il trouvera elle montrera
il annoncera elle regardera
i habitera elle restera
{| ecoutera elle acceptera
Il répetera elle fermera

b. Prononciation de le ou l¢:
Ecouter et répondre:
Il est avec le boucher? ., Oui, il estchez
le boucher.
le pharmacien?
le dentiste?
le coiffeur?
C. Prononciation de que ou que.
Ecouter et répondre.
Est-ce que nous partons? 3 0ui, il faut
gue nous partions.
nous travaillons?
nous commengons?
nous rentrons?
d. Prononciation de ne ou ne.
Ecouter et dire

Elle ne dit rien. __,Nous non plus, nous

ne disons rien.

Elle ne sait rien.

Elie ne fait plus rien. ‘

Elle ne travaille pas beaucoup.

e. Prononciation de: de ou de

Ecouter et dire.

lts viennent de partir. ____yElle aussi, elle

vient de partir.

de sortir.

de terminer.

de manger.
i R )

A la fin, disons- le encore que ces exercices
de phonétique s'adressent particulierement
aux apprenants qui ressentent le besoin de
perfectionner leur pratique du frangais a l'oral,
et les professeurs pourraient bien s'en servir
en classe de langue. Quant a la lecture des
poémes et des textes littéraires, la
prononciation de I'e muet suit d'autres regles
qui devraient étre vues a part.?

Références:

1. Clab: Centre de Linguistique Appliquée de Besangon.

2. Voir par ex. Versification francaise et Genres
poétiques, Ch. Chahine, M.Ghavimi, éd. Samt",
1373

Bibliographie

1. Grammaire méthodique du frangais, Martin
Riegel,... PU.F,1996

2. Cahier de stage: éd. Clab, 1990

-Méthode Vietnam: éd. Clab, 1986
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Ainsi le maintien ou la chute de [0] dépend
de cette loi.
a. .Ecouter et répéter
Des pommes de terre
Sur le toit
Au bord de la mer
lIs viennent de partir
Derriere ce mur
Qu'est-ce-que vous voulez?
Il le sait
Est-ce que vous comprenez?
Ellete plait
s se promenent
- a.2.Ecouter.et répéter

Interdit obligatoire
samedi mercredi
vétement vend}edi
completement gouvernement
certaingment probablement
appeler apercevoir
acheter entreprendre

b. Exercices de production
b.1.Ecouter et répondre
Elie est belle? —— Qui, elle est plus belle
que moi
Elle est douce?
Elle est curieuse?
Elle est intelligente?
b.2. Ecouter et transformer
la demande — s une demande
la fenétre
la semaine
la recette

C. Mécanisme du [d] muet dans un groupe.

Le maintien ou la chute de [d] dans un
groupe dépend d'abord de sa position dans le
groupe.

Ensuite, il suit Ia loi des trois consonnes.

Il'y a donc trois possibilités:

1- [0] & l'initial: j(e) vois

2- [d] en final: il aime

3- [d] & l'intérieur:  la petite fille

une petite
1- La prononciation de [J] au début du
groupe est facultatif dans j(e).
a. Ecouter et dire

J(e) vois bien. —_ymoi aussi,j(e) vois bien

J(e) vous entends bien

J(e) vous admire beaucoup

et n(e)

N(e) t'inquiéte pas. ____,toi, non plus, n(e)

tinquiéte pas.

N(e) touche rien.

N(e) mange pas trop.

b. La prononciation de [d] dans l'interrogatif
"que" est obligatoire: Que voulez-vous?

Ecouter et demander.

Il cherche quelque chose.__,Que

cherche-t-il?

Elle demande quelpue chose.

Nous préparons quelque chose.

Je veux quelque chose.

Remarque: La prononciation de [d] dans
le mot "dehors” est obligatoire: dehors.

2- [d] final ne se prononce jamais:
il parle, elle reste, je marche
sauf dans les mots: le, ce, quand ils sont



2. Ecouter et répondre:

Je leur explique? — Oui, explique-leur.

Je leur dis?

Je leur demande?

Je leur écris?

3. Ecouter et dire:

C'estun bondocteur. ____,Mais il est jeune,

ce docteur.

C’est un bon directeur.

C’est un bon auteur.

C’est un bon professeur.

Remarque: Le son [ce] est toujours suivi
d'une consonne ou d'une semi-consonne. Ex:

La fleur, meilleure, la soeur, I'écureuil, la
feuille, l'oeil, veuf, neuve, oeuvre, peuple,
meuble, etc.

Ill- Le son {d] muet ou caduc que l'on
trouve principalement dans les mots: je, me,
te, se, ce, de, ne, que.

A. 1l se prononce ou non, suivant des regles
précises que nous étudions dans las parties
suivantes (B.Régles, C.Maintien)

a. écouter et répéter:
la petite fille.

Je demande

une petite fille
il demande aussi
Tu me connais il me connait aussi
Je ne sais pas i ne sait pas non plus
b. Exercices de production
1. Ecouter et dire:
Je me léve ——» elle se léve aussi
Je me prépare
Je me promene
Je me couche
2. Ecouter et dire:

Je le donne —— Moi, Je ne le donne pas.
Je le prends

Je le coupe

Je le dis

B. Regle:

Dans quel cas peut-on supprimer un [d]
muet, dans quel cas faut-il le prononcer?
1- Il est interdit de prononcer un e muet quand
il est précéde d'une seule consonne pro-
noncée:

samedi: (une seule consonne prononcee
[m]

médecin: (une seule consonne prononcee
[a]
a. Ecouter et répéter

Iy a de la viande —— chez e boucher

Il y a beaucoup de viande

Hly a peu de viande

fl n'y a plus de viande
b. Exercices de production

It est grand? —— Oui, il est plus grand que mai

ll est vieux?

Il est gros?

Il est beau?
2. Il est obligatoire de prononcer l'e
muet quand il est précedé de deux
consonnes pronoceées.

justement: {(deux consonnes prononcées
[st]

appartement: (deux consonnes prononcees
[Rt]
Remarque: Les Frangais évitent de prononcer
3 consonnes successives: C'est ce qu'on
appelle la loi des trois consonnes.
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et des textes composés pour les situations qui
nous sont plus familieres, C'est pourquoi la
méthode semi-audiovisuelie appelée Karim et
Mina est née.

Loin d'étre parfaite, disons-le tout de suite,
cette méthode vise tout d'abord & faire parler
les apprenants -les encourageant a saisir le
sens des phrases par l'intermédiaire des
images et des gestes présentés par le
professeur-, puis leur apprendre a lire et
répondre aux questions de compréhension,
pour arriver ensuite a la grammaire et aux
exercices. Les auteurs des 6 livres de cette
méthode, pour les deux derniéres années du
cycle d'orientation et les quatre années du
lycée, ont voulu commencer l'enseignement
par l'acquisition de l'expression orale (par
exemple les trois premieres legons du premier
livre, intitulées: “parlons francgais” sont
entieremQ00des professeurs, nous avons
trouvé opportun de répondre plus en détalil
dans le présent article, nous fondant sur une
approche a la fois théorigue et pratique.

A titre d'exemple, nous proposons quelques
exercices de phonétique souvent extraits du
Cahier de formation de professeurs du "Clab".!

Il est a rappeler qu'une des difficultés
phonétiques des apprenants iraniens consiste
dans la distinction entre la prononciation de
"eu fermé" comme dans:

un peu, heureux, ou "eu ouvert" comme
dans:

le coeur, le professeur;

ainsi que la prononciation de I"'e muet"

comme dans:
je, ne, que.
C'est pourquoi nous insisterons surtout sur
ces trois sons.
I- Le son [2] eu fermé.
a. Ecouter et répéter:
Ce vieux monsieur est malheureux.
Il a des yeux bleus merveilleux.
It veut du feu.
Ce jeu est dangereux.
b. Exercices de production.
1. Ecouter et dire:
Elle coiffe bien —— C'est une coiffeuse
Elle sert bien
Elle cherche beaucoup
Elle voyage beaucoup
2. Ecouter et répondre:
Tu veux deux oeufs? —— Qui, je veux
deux oeufs.
Tu veux du feu?
Tu vas un peu mieux?
Tu es heureux?
ll- Le son [ce] eu ouvert.
a. Ecouter et répéter:
Tu as peur?
Tu as mal au coeur?
Tu aimes le beurre?
Ce fauteuil est neuf?
b. Exercices de production.
1. Ecouter et répondre: |
Ils n‘attendent pas? —— Non. ils ne
peuvent pas attendre.
lls ne répondent pas?
lls ne répétent pas?
lls ne participent pas?



IIP

srlons Francell

Dr. CH. CHAHINE

*Université de Téhéran

dadda

O g 53 YIVE SVFLY 5lacil 3Ot s 5 pal5kio 35
OIS Pl O ge S AL Ol gl 3 (Sl Aot pees 3
a3 Ol s L ST B 0 5 A ge o) amit
I W P U D W (V3PS PO PR T PR JEX
03,5 Ll it 3 0L B L 15 015 el 230 Lgdlur 5 i 5
NN VLR

ag oy po s ladom (5155 5 (o 50 oS T 5
P S5 i s e oS pad Oy 03 S a2
wzay ol o Sl e 5 p b aSS pl w allaa lis S
Slew DS 5o il 05 a5l p jioee Ol U paled slgidy
- Aglad esbazal Ll 31 o

Du 7 au 14 Tir 1376 le stage de formation
des professeurs de iycées a eu lieu a Téhéran
dans le vasle complexe de chahid Radjai de
Lavizan, avec la participation des auteurs des
six livres de frangais récemment publiés par
le Ministére de I'Education Nationale.

Parmi les seize participants qui avaient regu
a temps les invitations et ont assisté aux
séances de cours, 50% venaient des provin-
ces. un bon nombre de ces professeurs étaient
tres compétents et pleins d'expériences: lIs

avaient déja forme de nombreux lycéens et
les avaient sensibilisés aux beautés de la
langue francaise.
ke

Parmi les méthodes d'enseignement de
francais en Iran, quel enseignant ou apprenant
ne connait-ilt pas la méthode traditionnelle
appliquée dans Mauger? Méthode qui
s'appuyait particulierement sur apprentissage
des régles de grammaire- et I'emploi d'un
vocabulaire assez riche mais pas toujours tres
adequat aux besoins de mener une conversa-
tion quotidienne. Voulant combler cette lacune,
certaines universités iraniennes abandonnant
Mauger, se sont ensuite servies d'une
méthode directe et audio-visuelle, La France
en direct. Mais elle interdisait de parier de
grammaire dans une classe de langue. Alors
elle fut remplacée par d'autres méthodes plus
réecentes telles que Sans Frontiére ou Le
Nouveau Sans Frontiéere.

Cependant pour les lycées, le Ministére de
I'Education Nationale désirait i'élaboration
d'une méthode iranienne avec des dialogues
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comprising many subskills and others consider
it as a mental holistic process. From the testing
perspective, however, the position taken here
was a compromise between the two extreme
theoretical positions. That is, for testing reading
comprehension, the principles of both views
should be taken into account.

It was also discussed that factors such as
level of proficiency, type of information
intended to be elicited, etc., influence the
nature of reading comprehension tests. The
recommendation was that all these factors
should be taken into consideration in deve-
loping reading comprehension tests.

From the arguments made and explan-
ations offered, certain implications can be
drawn. First, reading comprehension tests
should not be limited to one form of items or
texts, whatever that might be. That is, only
open-ended form or MC form items would not
satisfy the requirements of good reading
comprehension tests. Second, in developing
reading comprehension tests, the nature of the
passage and the proficiency level of the
testees should be considered important
determiners. Third, innovative approaches to
testing reading comprehension such as cloze,
short context and graphic forms should be
included and utilized. Finally, reading
comprehension tests, like any other test,
should follow the principles of testing and
measurement in general, and those of
language testing, in particular. All necessary
steps including planning, writing, reviewing,
pretesting, and validating should be followed

carefully. It is hoped that explanations and
guidelines offered in this article will help test
developers in constructing reasonably
acceptable, reliable, and valid tests.
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T/F items:

1. The population growth was greater
between 3000-2000 BC than it was between
2000-1000 BC.

2. World population has increased steadily
and at the same rate through different ages.

MC item:

There is a sharp population growth
between ... ... .

a. 1000 BC and 1000 AD

b. 1000 AD and 2000 AD

c. 2000 BC and 3000 BC

d. 3000 BC and 4000 BC

It should be mentioned that using any one
of these items requires great care and caution.
Therefore, seme guidelines in preparing
reading comprehension items are offered
below to help test developers in their test
construction task. First and foremost is the
selection of the passage. The passage must
be unseen and as realistic as possible.
Further, the passage should have enough
context to allow certain logical comprehension
items. Second, the stems should clearly state
the problem. For instance, the following stem
is not appropriate because it does not state
the problem:

According to the passage . ...........

Third, the choices should be plausible and
should not contradict the stem. For instance,
in the following item, distractors b and ¢ are
inappropriate:

We can infer from the paragraph that exams
should ... .

a. be just based on syllabuses

b. train you to drive carefully

c. show teachers

d. make pupils learn the contents of
syllabuses

Fourth and most important of all, the items
should require testees to read the passage
before they can answer the items correctly.
Otherwise, the testess would be using their
general knowledge to get the correct choice.
In short, the items should test students' ability
to read and understand the passage not
merely their general information. Consider the
following inappropriate item in which the testee
can easily eliminate choices a, b, and d without
reading the passage.

One can infer from the passage that
examinations should ...

a. test what the students have memorized
hastily

b. be important to both teachers and
students

c. motivate students to study extensively

d. contaion only difficult questions.

CONCLUSIONS, IMPLICATIONS AND
APPLICATIONS

In this article the concept of reading
comprehension was explained. It was
mentioned that some scholars believe that
reading comprehension is an atomistic skill

-
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context tests assume that the reader should
understand the text holistically. In fact, such
tests are in line with the holistic approach to
reading comprehension. An example follows:

246 Evaluation of language ability (2)

~ Either semester. Two class petiods.
Prarequisite: measurement 219 which may be
taken concurrently.
Review of present day theory. Intended to
increase seniors' skill in preparing and assessing
classroom tests.
Dr. Jones and Allen Black.

According to this description, the students
who want to take this course, ...

a. should take course 219 in the following
semester

b. ought to be skiliful in preparing classroom
tests

c. must ask professors for permission

d. have to be in their third year of studies in
college

Thus, short context technique allows the
testee to concentrate on the total compre-
hension of the stimulus rather than on the
comprehension of detailed elements of the
passage. It also removes, to some extent, the
effect of the test takers intelligence and
aptitude from their reading comprehension
ability.

Another type of reading comprehension test
which focuses on the holistic understanding
of the testees, and is quite common in aca-

demic environments, is using graphic
representation of language. Such tests provide
graphic form of language such as graphs,
tables, charts, etc. and ask students to
demonstrate their ability in understanding the
pieces of information provided in the graph.
Consider the following example.

Directions: Attempt the following items
based on the information provided in the graph.

A. Open-ended Items:

Oirections: Attemnpt the tollowing ltems based
on the information provided in the graph.

POPULATION GROWTH THROUGH THE AGES?

Oidt

Stone  New Stone Bronze

Age AgeBegins  New StoncAge  Ape
] 1

Middle Modern
Ages  Times
L] 17 ] L LI ) 1 LI ] 1 1

Iron Age
1

Population in Billions

T Y ' i
8000 7000 6000 5000 4000 3000 2000 1000 B.CA.D 1000 2000
.C. B.C. BC. B.C. B.C AD. AD.

1. What was the world population in old
stone age?
2. When did the new stone age begin?



they should

b. teachers are not any longer teaching their
subjects

Cc. exams are used to evaluate both
teachers and students '

d. the education system trains you to think
for yourself

2. According to the paragraph, a high grade
onanexamisasignof ... .

a. good education

b. thorough study

c. dependable exam techniques

d. training in test-taking

3. We can infer from the paragraph that
mainly ........... affect the quality of teaching.

a. teachers b. students

¢. candidates d. examinations

4. We would keep the writer's message if
we replaced "that" (line 3) with ...

a. it should not

b. education does not

c. train you to think for yourself

d. lay down in a syllabus what to learn

MC items have another advantage over
other types of items in that one can maneuver
on MC items to test factual, referential, and
inferential pieces of information. For example,
whereas item #1 is designed to check the
student's understanding of the main idea of
the passage, item #3 is an inferential item and

item #4 is a referential one. In short, through
MC items, almost all subcomponents of the
reading comprehension ability can be tested.

Although MC type items are quite popular
and have been in use for a long time, one
should not ignore other forms of reading
comprehension tests. As a matter of fact, two
major criticisms are made on MC items. First,
MC items are susceptible to testwiseness. That
is, through practice and application of certain
test taking strategies, the testees may get the
correct response without having truly
understood the passage. Second, in most
cases, reading a single paragraph is not a
good and representative sample of the reading
activities in the real life situations. Most readers
are supposed to read newspapers, advertise-
ments, timetables, schedules, etc., in which
the language is used in a special way. To
alleviate the first problem, cloze tests are
suggested as alternatives. A detailed descrip-
tion of advantages, disadvantages, principles
of development, and procedures for scoring
cloze tests is presented elsewhere (Farhady,
1997). To take care of the second problem,
short context reading comprehension tests are
offered by Jafarpur, (1995). A brief description
of such tests foliows.

Short context technique is a method of
testing reading comprehension ability through
the use of very brief stimulus materials
followed by one or two items testing the
comprehension of the overall text. Unlike the
traditional reading comprehension tests, short
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anything but "that”. What has to be learnt is rigicil y laid
down by a syllabus, so the student is encouragéd to
memorize. Examinations do not motivate a student 10
read widely, but to restrict his readings; they do not
enable him to seek more and more knowledge, but
induce cramming. They lower the standards of teaching,
for they deprive the teacher of all freedom. Teachers
themselves are often judged by examination results and
instead of teaching their subjects, they are reduced to
traintng their students in exam technigues which they
despise. The most successful candidates are not always
the best educated; they are the best trained in the

technique of working under compulsion.

Based on the information provided in this

- passage, the following forms of items are quite

common.

1. What should a good education do?

2. What is the main idea of this paragraph?

3. What does a high grade mean? -

4. What is the writer's attitude toward
education?

Such open-énded items have certain
advantages and disadvantages. First, they
force students to utilize the written form of the
language over and beyond the comprehension
of the passage. Though reinforcing the writing
ability is a desirable characteristic of a test, it
is not directly related to reading compre-
hension. One may understand what the
passage is about, but may not be able to write
the answers. Second, some of the items can
be answered by manipulating the text itself.
For instance, the answer to the first question

can be provided by manipulating the first
sentence of the passage. Thus, even if the
testees do not understand the passage, they
can answer the question. Third, and more
important than the other two, is the subjective
scoring of such items. - That is, in responding
to such items, writing ability, spelling ability,
and handwriting quality of the testees would
interfere  with scoring their reading
comprehension ability.

To remove such a problem, i.e. to exclude
writing ability from reading comprehension
ability and to make the scoring of the test
objective, multiple choice (MC) items became
fashionable. One of the desirable charac-
teristics of MC type items is that they are
objectively scored. The simplest form of MC
items is the True-False (T/F) items. Some
examples follow:

1. Good education equals good testing.
T F

2. Top students usually get better scores
onthetests. T F

The main drawback of T/F items is the
probability of 50% chance for guessing the
item correctly without comprehension of the
passage. To remove this problem, scholars use
more options to decrease the chance factor.
The most commonly used type of MC items is
the one with 4 choices. Consider the following
examples for the same passage.

1. The main idea of this paragraph is
that .o A,

a. examinations are not achieving the goals



between the two sentences and understand
that the word they refers to the problems and
not to other concepts presented in the text
such as big cities.
" The third type of questions are called
inferential questions which are designed to
check the students' ability to make logical
conclusions, or inferences, from the
information provided in the text. For instance,
an inferential question regarding the text
provided above might be the following;

Life in big cities is most probably ...

a. easy b. boring

c. difficult. d. safe

The answer to this type of question cannot
be directly extracted from the text because
none of the choices is explicitly mentioned in
the text. However, a good reader should be
able to draw a logical conclusion that with the
problems such as the ones mentioned in the
text, life in big cities should be difficult rather
than easy or boring. As mentioned before, care
should be exercised that there is a good
relationship between the type of the question
employed in reading comprehension tests and
the level of the language proficiency of the test
takers. That is, the more advanced the
students, the more inferential questions should
be included in the test.

Of course, the above mentioned factors are
more or less, and sometimes unconsciousty
taken into account in reading comprehension
tests. However, awareness of such factors and
their deliberate inclusion or exclusion in

reading comprehension tests would improve
the quality and thus the validity of the tests.
This should not imply that all reading compre-
hension tests should have all components
mentioned above. For instance, word re-
cognition and word compreheansion parts are
often tested through vocabulary items. Further,
understanding structural patterns are usually
checked through tests of sturcture. Therefore,
tests of reading comprehension usually
attempt to measure the comprehension ability
of the students in reading paragraphs or
passages. This does not mean that no reading
comprehension test should include items to
test word recognition or sentence compre-
hension. In fact, in tests designed for the
elementary levels, such items might be
necessary. Thus, to avoid any ambiguity some
examples will be provided for testing different
aspects of reading comprehension. The
educators are recommended to utilize the ones
which best fit their purposes.

TYPES OF READING COMPREHEN-
SION ITEMS

in the early days of language teaching,
when scientific principles had not penetrated
language testing, reading comprehension tests
were developed by selecting a passage and
asking some open-ended questions about the
passage. The testees were required to write
the answers to the questions. The following is
an example.

A good education should, among other things, train

vou to think for yourself. The examination system does
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Through manipulating pictures, one can
check the comprehension of more complex
structures. The main drawback of picture tests
is their preparation. Drawing pictures is not
always easy. In addition, they are costly. More
importantly, they may be ambiguous and/or
culture bound. Therefore, some people
recommend using pictures which refer to
internationally unbiased concepts such as
geometric shapes. An example follows:

There is a line outside the rectangular.

c d
Although such pictures remove the pr

ambiguities, they are limited in use. Through

" pictures, it would not be easy to check the

comprehension ability of the students beyond
a sentence. Therefore, as soon as it is re-
cognized that the testees have elementary
knowledge of language, the reading com-
prehension tests tend to be basically in the
form of written language only.

Fourth, a distinction should be made
between the types of questions and the kind
of information they intend to elicit. There are

three types of questions commonly employed
in reading comprehension tests. One type is
called factual questions which are designed
to check the testees’ understanding of the
factual information provided in the text. In fact,
such questions are intended to check whether
the testees understand who is doing what to
whom, when, and where. An example follows:

The students are supposed to study five
books for the exam.

The following questions are considered
factual questions:

1. Who are supposed to study?

2. What are the students supposed to read?

3. How many books should they study?

It is clear from the questions that the
answers can be directly extracted from the text.
Such gquestions are often used at the
elementary levels of language education.

The other type of questions are called
referential questions which require the
reader to move beyond the level of sentence
comprehension and. understand the
relationship among the sentences. That is, the
students are required to make references from
one sentence to preceding or the following
sentences. An example may be helpful.”

Nowadays, big cities face many problems.
They include pollution, traffic, and population.

A referential question regarding this text
would seek inter-sentential relationship such
as

They in the second sentence refers
O s

The reader should observe the relationship



In this item, the testees should only
recognize that the key word is the same as
the third word given in the row even if they do
not know the meaning of the words. Another
example may be helpful:

Key word: contemporary

a. contaminated

b. contingency

c. contemporary

Students at the elementary level of
language learning would, most likely, not know
the meaning of the words, but they could
recognize the correspondence between the
key word and the third word in the group.

The same procedure can be applied to
sentence recognition items as well. That is, a
key sentence is given and the testees are

required to match the key sentence with one

of the sentences given as choices. An example
foliows:

Key Sentence: The artistic value of the
picture was not known.

a. The artistic value of the picture was
known.

b. The artist valued the picture very highly.

c. The artistic value of the picture was not
known.

d. The artistic value of the picture was
unknown.

In such items the testees are required to
match the graphic correspondence between

the key sentence and the chaices offered even
though they do not know the meaning of the
sentences. Although such items are not
common in reading cmprehension tests
because they do not directly tap the
comprehension ability of the testees, one
cannot easily rule them out at the elementary
stages of reading process.

Comprehension tests, however, focus on
the understanding of the meaning. The main
objective of all the reading tests is to check
the testees' ability to associate the words and
the combination of the words with their
corresponding meaning. The simpiest form of
items which measures the comprehension
ability of the testees, and at the same time
requires the minimum amount of reading, is
picture matching items. Consider the following
example:

Directions: Match the sentence with the
pictures.

He goes to school by bus.
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of all individual words, but they can make
sense out of what they are reading.

The notion of readers’ background know-
ledge contributs to their reading com-
prehension ability, has led to the expansion of
the utilization and application of schema theory
to reading activities (Davanloo, 1995}). This line
of research has resulied in the development
of three perspectives referred to as (a) bottom
up processing in which the primary emphasis
is on textual decoding, (b) top-down proce-
ssing in which the focus is on reader interpre-
tation and prior knowledge, and (c) interactive
processing in which both textuail coding and
background knowledge are utilized interac-
tively. (Barnett, 1989; Grabe, 1991, 1997,
Carrell, 1991 ). Thus following this view, tests
should be designed 1o measure reading
comprehension without focusing on specific
subskills. :

Regardiess of the theoretical position
applied, there are certain points that should
be taken into consideration in developing
reading comprehension tests. First, in the field
of applied linguistics, opposing theoretical
positions exist for many concepts. Reading
comprehension is not an exception. Neither
position, however, may provide teachers and
testers with a comprehensive view of the
process of reading comprehension. Therefore,
practitioners shoutd not be deeply impressed
by one position and ignore the principles of
the other. It is recommended that testers utilize
the principles of all alternative theoretical
positions and employ tests which would

accommodate the advantages of all the
theories and minimize the disadvantages.

Second, developing reading compre-
hension tests depends very much on the level
of language ability the prospective testees will
have. For instance, developing reading
comprehension tests for elementary level
students is much more difficult than developing
a test for advanced students. The reason is
that at the elementary levels, students have
so limited knowledge that the test maker can
not maneuver in the text. Thus, the deve-
lopment of reading comprehension tests
should move, depending on the proficiency
level of the testees, from reading words, to
reading sentences, then to reading para-
graphs. This means that as the level of
proficiency of the testees increases, so should
the amount of the text to be included in the
fest.

Third, since reading comprehension is a
mental activity which involves many
processes, it might be helpful to draw a
distinction between two major processes,
namely, recognition and comprehension.
Recognition is a process which does not
depend on meaning. Comprehension, on the
other hand, is meaning dependent. Consider
the following example:

Directions: Match the key word with one of
the words give in the row.

Key word: reading

a. walking

b. watching

c. reading



9. scanning to locate specifically required
information

10. obtaining information from diagra -
mmatic display

Of course, this type of classification has a
disadvantage. One may assume that the
suskKills are independent of one another. That
is, each subskill should be considered as a
discrete skill the contribution of which to the
total rading comprehension is identifiable.
Such an assumption is far from reality. It is
important to note that these subskills are
interrelated and there is a considerable amount
of overlap among them. This is exactly where
the opponents of this perspective make
severre criticisms. To resist the criticism, the
proponents made slight changes in the
classification and offered the following two-
dimensional classification on the basis of the
purpose of reading.

|. Reading a text quickly

A. identifying whether a part or the whole
is relevant to an established need

B. surveying for gist

C. scanning to locate information

Il. Reading carefully to understand main
ideas and important details.

A. Reading for main idea and important
details might include tracing the development
of an argument, reducing what is read to an
outline of the main point and important details.

B. distinguishing facts from opinions

C. understanding inferred meaning

At some level all of the above might include
a knowledge of the following more specifically
linguistic skills.

A. understanding grammatical notions such
as timq. cause, result, purpose, comparison
B. understanding syntactic structure of the
sentences and clauses

C. understanding lexical and grammatical
cohesion

D. understanding words including deducing
the meaning of the words from the context

In fact this classification can be considered

an interactional one. That is, the subskills at -

level C contribute to the subskills at levels A
and B. Thus, for tests of reading compre-
hension to be valid, i.e., to measure what it is
supposed to measure, they have to include
items which would measure the abilities
mentioned for the three levels of subskill
classifications.

2. Holistic perspective

In contrast to those who believe in the
existence of subskills within reading
comprehension skill, there are many scholars
who believe that reading is a collective activity.
That is, reading is an integrative skill in which
the text is processed as a whole. The readers
do not compartmentalize the text into
sentences, clauses, words, etc. Rather, they
utilize their knowledge of the world and their
background knowledge in order to understand
the text. They claim that, there are cases in
which the readers do not know the meaning
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THE CONCEPT OF READING COM-
PREHENSION

The very first step in defining an attribute is
to understand clearly what that attribute is.
Concrete attributes such as height, weight,
length, etc. can be easily defined and
objectively measured. Abstract attributes, on
the other hand, are difficult to define or to
measure. All mental abilities including
language comprehension abilities are abstract.
Therefore, there have been quite a great deal
of arguments on what reading comprehension
is and how it should be measured.

For a long time, language skills were
divided into two categories of active and
passive skills. Speaking and writing were
considered active skills because they
manifested overt production of language
elements. Listening and reading compre-
hension were classified as passive skills
because they did not show any overt
manifestation of language elements. With the
advent of psychology and research in
psychalinguistics, however, the long-standing
position that reading comprehension was a
passive skill was no longer true. The time of
this falsification coincides with the emergence
of cognitive code learning theory that rejected
the mechanistic principles of audiolingual
approach and stated that language is a mental
process. Thus, reading comprehension gained
importance in terms of mental activities
involved in processing language. When the
mentalistic nature of language processing was
established, scholars investigated the nature

of the reading comprehension process. Two
major trends developed in this regard; the first,
claimed that reading comprehension is a skill
comprising many subskills; and the second
assumed that reading comprehension is a
global integrative ability. Each has its own
proponents and opponents to be discussed
below briefly.

1. Component structure of reading
comprehension

Probably the most prominent position taken
on this issue is the one explained some 20
years ago by Mumby (1978). Following
Bloom's type taxonomy, Mumby believes that
reading comprehension consists of many
subskilis each related to certain processes.
The important subskills identified by Mumby
include the following:

1. understanding the meaning and use of
unfamiliar lexical items '

2. understanding explicitly stated infor-
mation '

3. understanding implicitly stated infor-
mation

4. understanding relations within the
sentences

5. understanding relations between parts
of a text through lexical and grammatical
cohesion

6. interpreting the text by going outside it

7. distinguishing the main idea from
supporting details

8. understanding basic references in the
text



Constructing Reading
Comprehension Tests

Hossein Farhady
Iran University of Science and Technology

INTRCDUCTION

Most scholars would agree that reading is
one of the most important skills for educational
and professional success (Alderson, 1984).
Since the findings of the rapid explosion in the
world of science and technology is often
communicated in the English language,
reading in English has received priority among
other objectives of English language teaching.
That is why the main goal of teaching English
in many countries, especially within the
educational programs, is set to be improving
the reading ability of the students in order to
enable them to extract incoming information
from the original sources in their fields.

In spite of such an importance attributed to
the reading skill, not much has been done to

improve the teaching of reading compre-
hension in general, and the testing of reading
comprehension in particular. Unfortunately
most of the activities regarding reading
comprehension tests still follow the traditional
approaches. The purpose of this article, then,
is to provide guidelines for teachers and testers
to make valid and reliable tests of reading
comprehension. To this end, the following
steps will be taken. First the concept of reading
comprehension will be elaborated on. Second
the present state of testing reading
comprehension will be explained and the new
alternatives to testing reading comprehension
will be presented. And finally, the implications
and applications will be discussed.
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Yesterday, Ali wanted to make some tea.
He put some water in a kettle, and put it above
the fire. After about ten minutes, he went to
the kettle and took his head over to it. The
steam coming out of the boiling water burnt
Ali's face.

8. Predicting: Students listen to a conver-
tion or a story and predict what will come next,
or the students make guesses about the
results or the effects. The following example
shows the use of this technique in improving
the listening comprehension of the students.

There was a boy called Ali. His father was
a worker. one day he was on his way home
when he saw an old man lying by the side of
the road. The man was very sick. He could not
walk. Ali helped the man to the nearest
hospital. Then the man asked him for his name
and address. But Ali did not like the man to
know that his father was poor. So he said, "My
name is Mostafa, and my father is a teacher.”
A few days later, the man died.

What do you think about the end of the
story?

9. Problem-solving: Students listen to a
conversation and draw a picture. The teaching
point of the following example is to guess the
meaning of prepositions:

T: Today, | want you to draw a picture.

S: What is it?

T: There are five things in the picture. They
are a table, a glass, a newspaper, a chair, and
a radio. Now listen. There ia a table in the
middle of the room. The chair is near it. Itis not
in front of the table, but it is beside the table.
There is a newspaper not on the table but on

the chair... . - ‘

10. Skimming and scanning: Students listen
and search for general or specific information.
in the example given in "8", the teacher may
simply ask the students a question, such as
the following, to draw their attention on a
particular piece of information:

What was the job of Ali's father?

11. Action-based technique: Students listen
to the description of a process of making
something or using an instrument. In order to
reinforce their understanding, visual clues may
be employled.

a. How to use an outdoor telephone

Pick up the receiver, and drop a coin in the
slot, and press it downwards. Then dial your
number. Wait until the other party answers.

b. How to make tea

Pour some water in a kettle, and put it on
the stove. Let it until it boils. Then drop some
dried tea in your tea flask, and fill the flask
with boiling water. Five minutes later, it will be
ready to drink.
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subject, although it is present in the sentence.

In the classroom situation, unlike the real
situations, students must always be cons-
ciously informed of what they are going to listen
to because it is a laborious task for students
to listen to someone's voice off the cuff and
not without anticipation. Therefore, it is the
teacher's accountability to explain to them what
they are supposed to listen and what type of
response they are expected to emit. But these
explanations should be concise so that only a
short time is occupied for Persian explanation,
and more time is allotted to the real activity.

To encourage the students to listen, prior
to the presentation of a dialogue or a simple
story, pose one or two questions at them. |t
will motivate them to listen so as to fill the gap
caused the teacher's questions at the
beginning.

Listening Techniques

There are different techniques which lend
themselves to listening. From this multitude,
some will be disscussed below.

1. Matching: Students listen to a speech
and choose a written or visual response that
corresponds to what they have heard. The
teacher e.g, shows to students some pictures
from Ali in each of which he is doing something.
The teacher says, "Ali is praying.”, and the
students select the correct picture. This activity
can also be employed to practice single words.

2. Silly sentences: The teacher reads a
sentence in which an irrelevant word has been
inserted. Students listen and find the incorrect
word, e.g.

| hate my foot.

I missed all my mystery classes.

A sheep can take you there.

3. Transferring and transcribing: Students
listen and transfer it into another form. They
listen and draw pictures, write words and
sentences, or dramatise what they have heard.
The teacher says, "Walk to the door.", and the
student will do it.

4. Label extending: Students listen and
provide the missing materials. Consider these
examples:

a. A few nights ago, | was asleep in my bed
at home. At about three o'clock in the
morning ......c.......... lTheardanoise ................
of water ............ i

b. You may have it on the wall of your
house. It has a face and two hands. It shows
you the time. ltisa.......... .

In another version of this technique, a
simple story is presented to the students and
then the teacher provides them with copies of
a different version of the story with blanks left
in it. Students read the copy and provide the
missing expressions.

5. Condensing: Students listen to a simple
account of a story, and then they are asked to
summarise or make a synopsis of the content.

6. Answering: Students listen to a dialogue
or a story, and then answer a series of
questions.

7. Picture story: Students listen to a simple
story by the teacher while he seeks support
from visual clues like pictures. Later, he asks
them to reproduce it in their own words.
Consider the following example:
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Some Techniques
in Teaching

Listening

Comprehension

It is essential to state the fact that there will
be no speaking without listening. To have a
successful conversation, students shoutd be
able to understand what is said to them; then
they will take turn and speak. Having
distinguished the necessity of listening, the
teacher should expose the students to an
abundance of English so that their oral skills
will improve. Besides its influence on speech,
listening is an important way of attaining the
language. When students listen, in addition to
their improvement in listening, they are ex-
posed to the structure of the language and
simultaneously learn the pronunciation of the
words and expressions in the connected
discourse.

Listening in Real Life
There are usually two ways of listening in

Ali Reza Jalilifar
Chamran University of Ahvaz

ordinary life:

. a. CASUAL LISTENING: This is when the
sounds reach one's ears unwantedly. For
example, when one walks along a street, he
may hear the noises of cars, chirruping of birds
in the trees, chatting of two people going past
him.

b. FOCUSED LISTENING: This is the type
of listening about which literature is teemed.
People always listen for a purpose. They
do notlisten to everything they hear with equal
concentration. They focus their attention on
the chief points to which they care. This is
because human beings are selective, that is,
they usually know what they want to listen for,
and they discard the rest (Chastain 1976). If
somebody asks you, "Where are you going?",
what you only consider as an answer is the
place. You normally do not think about the



Pedagogical Implications

Reading has widely been used in various
areas of second and foreign language tea-
ching, learning, and testing. in this part, the
contribution of this study to language teaching,
testing, and syllabus design is briefly dis-
cussed.

In teaching reading, the instructors should
try to activate the students' background
knowledge about the context. This can be done
through critical reading.

Motivation is one, if not the most, of the
most important factors in any learning/teaching
environment, so when the students are re-
quired to express their own attitudes toward
the passage, this factor is met.

in the field of testing, reading passages
have vastly been used. One of the most im-
portant problems in reading comprehension
tests is that the background knowledge of the
testees is not activated. This problem can be
surmounted through using the critical reading
technique in reading comprehension test. For
example, the first question after the reading
passage can be: "Do you agree with the author
or not? Why?" The question as a "warm-up”
can activate students' background knowledge.

Another important factor in learning is
interest”. Students wiil not learn well and
will not activate their background knowledge
if the reading materials are not to their interest.
By critical reading, the syllabus designers can
check the students' interest in the reading
materials since if they are not interested in
reading passages they are notinclined to talk
about them.
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groups in pre-test were calculated, see table
1.

Table 1: Results of Pre-itest

Table 1
Group Mean Se
Experimental 23.53 11.14
Control 23.3 12.56

Then, in order to determine the homo-
observed F (1.13) was smailer than the F
critical value (1.84) at 0.05 level of signi-
ficance; therefore, the researcher concluded
that the variances fulfited the condition of
homaogeneity, See table 2.

Table 2: Results of F-test

Table 2
F-Value Degree of | Two-Tailed F-Value |
Critical Freedom Probability | Observed !
1.84 29 0.05 1.13

Next, the mean and variances of both
groups in post-test were calculated, see table
3.

Table 3: Resulis of Post-test

Table 3
Group Mean 52
Experimental 15.03 5.82
Control 12.83 8.89

Finally, the results obtained from the post-
test were subjected to a t-test. Since the t-value
of 15.1 exceeds 2.045 (the t-critical value), the
null hypothesis was rejected, see table 4.
Therefore, the result of the t-test confirmed the
positive relationship between critical reading
and reading comprehension.

Table 4: Results of t-test

Table 4
: |
T-Value Degree of | Two-Tailed T-Value |
Critical Freedom Probability | Observed |
2.045 29 0.05 12.15

Conclusions

The findings of this study suggested that
the students, in critical reading, mostly resorted
o their experience and knowledge of the world,
to express their own attitudes and beliefs about
the passage they had just read. So it can be
concluded that critical reading, which was here
a post-reading activity, activated the students’
background knowledge which, in trun, affected
the comprehension of the passage.

Neverthetess, the exact retationship
between the critical reading and reading
comprehension is not yet quite clear. One of
the most difficult parts in finding the relationship
between the two is the fact that determining
the amount of one's background knowledge
is as difficult as drawing an exact map of the
process of comprehension. This is due to the
fact that the background knowledge of every
person is under constant change.



a pre-test, selected. The age-limit of the sub-
jects was 16 to 17. The advantage of this age
range was that the students' educational
background would provide them with similar
prior knowledge required for comprehension.
The subjects were homogeneous in terms of
language proficiency. In this study, the sex
variable was removed because all subjects
were male students.

Instrumentation. In order to determine the
homogeneity of the groups regarding their ievel
of proficiency, a standard test was used. The
test used as the pre-test was the Nelson Test
Form 150 A.lt contained 50 multiple-choice
items.

The reading comprehension tests used for
post-test were the Nelson Test forms 150 B
and C. They consisted of 24 multiple-choice
itemns in the form of a cloze test.

Materials. In this study, the students' high
school textbook was used as reading
materials. This could possibly have some
advantages: (a) students paid more attention
to their high school textbook rather than some
other outside matenials; (b) difficulty level of
the textbook was geared to the level of
students; and (c) through using the students’
own textbook, they most probably could not
guess they were participating in a study.

Design and Procedures. The present
study was a pretest-posttest equivalent-groups
design. The schematic representation of the
above-mentioned design is illustrated below:

R O, X O,
R O; G O,

In order to have two homogeneous groups,

the pre-test was administered in the first
session in which 102 students participated.
Then on the basis of the information
obtained, 60 students were chosen as the
key infor- mants. The selected subjects
were randomly assingned to two groups,
that is two experi- mental and control
groups. Afterwards, both groups received
a series of similar instructions except that
the students in the experimental group were
required to express their own opinions
about and react criticully to the passage
they had just read. For the control group
each session was held as follows: The
passage was first read by teacher. Then,
the new vocabulary and grammatical
structures were explained. Next, the
students were required one by one to read
some parts of the passage. Finally, reading
comprehension questions were asked by
the teacher. For the experimental group the
same procedure was followed, except that
the experimental group had to express their
ideas about the passage before
comprehension questions being asked.

On the whole, the experiment took 17
weeks covering 7 passages of the textbook
were about different subjects. And finally,
in the last session, the post-test was
adminis- tered to both groups.

Data Analysis

To accept or reject the stated null hypo-
thesis, the data obtained through pre and
posttest were analyzed in different steps.
First the mean and variances of the two
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lengthy assignments in different subjects with
varying degrees of detail and difficulty.

In 1929, a study sponsored by the Modern
Language Association of America (MLA) under
the direction of Algernon Coleman reco-
mmended a reading appreach. lts findings
indicated that most students did not go beyond
two years of study in a foreign tanguage.
Therefore, the committee concluded that the
only practical objective was reading.

Reading as a skill has widely been used in
teaching English as a foreign or second
language. Reading has always been an
inseparable part of any standard test, e.g.,
TOEFL, or Michigan tests.

The importance of reading is quite clear to
everybody; however, there has been much
dispute over the question of reading process.
While some researchers put emphasis on the
effect of baci(ground knowledge on the EFL
learners' reading comprehension ability
(Goodman, 1967; Carrell, 1984), some other
researchers emphasized the preference of
teaching language forms and vecabulary to
develop EFL learners'reading comprehension
ability (Madden, 1980; Barnett, 1986). Never-
theless, teachers, whether in the past or now,
have given little attention, if any, to the learners'
own attitudes and beliefs toward the material
they are reading. Anyhow, the aim of this study
was not to investigate the process of reading
but to investigate the impact of critical reading
on reading comprehension. As it was
mentioned before, in critical reading, readers
should use and activate their background
knowledge. QOakhilla & Garnham (1988)

pointed out that it is easier to understand a

. text if one can bring an appropriate packet of

background knowledge, what Bartlett (1932)
called a schema. The effects of such know-
ledge on comprehension and memory are
ilustrated by the work of Voss, and his
associates (1986). They presented groups of
adults who had either high or low knowledge
of baseball with a passage about a baseball
match, and asked them to recall it. Not only
did the high-knowledge group recalled more,
but they also intended to recalt more significant
information.

Beck & Mckeown (1986) argued that
insufficient background knowledg may be a
major tactor in the reading failure, that teachers
need to be alert for knowledge problems
masquerading as reading problems.

Therefore, the role background knowledge
plays in comprehension is very remarkabie;
however, how to activate that background
knowledge is more challenging. This study
investigated how background knowledge of the
students could be activated through critical
reading as a post-reading activity. Richards,
Platt, & Platt (1992) defined critical reading as
‘reading in which the reader reacts critically
to the reading passage he or she is reading.
The reader can do it through relating the
content of the reading material to personal
standards, opinions, values, attitudes or
beliefs" (p.892).

Methodology
Subjects. Sixty Iranian third grade high
school students were, through administering
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Abstract

The purpose of this study was to determine
whether critical reading would improve reading
comprehesion ability of third grade high school
students or not. Hence, a group of sixty homo-
geneous students were selected. They were
randomly assigned to control and experi-
mental groups. Then both groups enjoyed a
series of similar instructions except that the
students in experimental group were required
to express their own opinions about and react
critically to the reading passage they had just
read. The students in order to express their
own ideas about and react critically to the
passage bhad to activate and use their back-
ground knowledge. In this study, the materials
used were taken from the students’ own

textbook. In the present study, the following
null hypothesis was proposed: There is no
statistically significant relationship between
critical reading and students' reading com-
prehension ability. Finally, in order to capture
the probable significant relationship between
critical reading and reading comprehesion, a
t-test was used. The results rejected the null
hypothesis, and indicated that critical positively
affected students' reading comprehension
ability.

Introduction

Reading is probably the most important skill
the students need for success in their studies.
Students may rarely have opportunities to talk
to native speakers, but they have to read
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Finaily the results of the third independent
t-test as given in Table 7 indicate that at a
probabitity level of p <.05. the-observed t value
of 3.5 far exceeds the critical t of 2. As such,
the fourth null hypothesis can safely be
rejected, and it can be claimed that in our high
school settings self-correction bears better
results than peer-correction in improving the
learners’ pronunciation.

Table 7
Independent t-test for groups B and C

Table 7
Group N X S.b.| df | t-ob
B 30 53.5 | 3.91 58
C 30 50.4 2.2 58 34
p<05 t-critical 2.00

Much to our initaial expectation, the rejec-
tion of the first null hypothesis indicated that
in utilizing any of the three correction stra-
tegies, error correction will definitely cause a
decline in the number of the errors. This
was not unexpected and the earlier researches
by Lee (1990), Jacobs (1989), and Jacobs and
Zhang (1989) have already confirmed it. It
follows that whatever our methodological
orientation, we have to do something about
the errors committed by the learners. This may
be especially justified on the grounds that our
learners have little time available for learning
the new language. With the support of our

second null hypothesis, a conclusion can be
drawn that both teacher-correction and self-
correction are equally useful in eradicating the
pronunciation errors of the {ranian high school

" learners. With the rejection of the third and the

fourth null hypotheses, it was found out that
peer-correction can never be as useful as self-
correction or teacher-correction.

implications

The rejection of the first null hypothesis
supported the claim made by those scho- lars
who believed in absoclute error correction. This
implies that the i{ranian language teachers
should never let the learners' errors go un-
noticed. So the mere assumption that error
correction may create untavorable feelings in
the students should never prevent us from
correcting the Iranian high school learners'
pronunciation errors. Moreover, despite the
opinion of the scholars who vehemently attack
teacher-correction, it was found out that not only
is teacher-correction as useful as self-correction,
but it is also superior to peer-correction. So with
the short instructional period for learning English
in our high schools, teacher-correction turns out
to be convenient. Also self-correction helps our
tearners to consciously monitor and process his
own language.
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Finally, for group C, as demonstrated in
Table 4, at a probability leve! of p < .05 and with
one degree of freedom, the observed tof 16.2
far exceeds the critical t of 2.04, implying the
rejection of the null hypothesis.

Table 4
Paired t-test for group C (peer-correction)

Table 4
N Mean st.d d.f t-ob.
30 403 | 39 | 29
30 504 | 22 | 29 | *162
p<05 t-critical 2.04

As it is evident, at a probability level of
p>.05 with a one degree of freedom, the
observed t is significantly greater than the
critical t of 2.04. As such, we can empirically
verify our assumption that error correction in
learning English at Iranian high schools leads
to an improved pronunciation.

For the investigation of the second null
hypothesis, three independent t-tests were
conducted between the means of the groups
Avs B, Avs C, and B vs C. The aim was to
find out which of the error correction strategies
was more effective in eradicating the errors.
The results for the t-tests are given in tables
5,6,and 7.

Table 5

Group N X SD. | df | t-ob
A 30 | 53.7 | 41 58
B 30 | 535 | 3.9 58 | *.23
<05 —criti

P Table 5 t-critical 2.00

Independent t-test for groups A and B

As itis evident in Table 5, with two degrees
of freedom at a probability level of p <.05, the
t-observed of .23 is lower than the critical t of
2.00. This means that teacher-correction and
self-correction are equally efficient in the
improvement of the learners' pronunciation.
That is to say, neither of them is superior to
the other one. However, the same is not true
for teacher-correction vs peer-correction.

As Table 6 indicates in the cases of the
second t-test, the t-observed of 3.5 is higher
than the critical t of 2.00. So we can reject the
third null hypothesis, and we may claim that
teacher-correction is superior to peer-
correction in improving the learners'
pronunciation.

Table 6
Independent t-test for groups Aand C

Table 6
Group N X S.D. | df | t-ob
A 30 53.7 4.1 58
B 30 504 2.2 58 *35
p<05 t-critical 2.00



each individual subject was obtained. The
obtained scores were later analyzed through
matched and independent t-tests. Therefore,
a pretest-posttest equivalent groups design
was used in the study.

Results and discussion

As it was mentioned in the previous section,
the checkmarks for every individual subject in
the pronunciation checklist was converted into
scores in a scale of 60. The descriptive
statistics for each group is given in Table 1.

Table 1
Descriptive statistics for each group

Table 1
Group Mean st.d. var.
M T2 | T T2| 48 T2
A | 443 537 |59 41 |36 172
4056 535 | 599 391|359 152
C [4033 504 | 39 22 {158 44

-

Table 1 shows the mean scores of each
group of the subjects has improved con-
siderably in the posttest in comparison with
the pretest. The mean score of the subjects in
group A has changed from 44.3 to 53.7, for
group B from 40.56 to 53.5, and for group C
from 40.33 to 50.4. Despite the presence of
such an improvement to base our judgements
on scientific grounds, a t-test was conducted.

To investigate the first null hypothesis, three
paired t-tets were conducted to compare the

means of the subjects in each group for the
pretest and posttest, the results of which are
given in tables 2,3, and 4.

As Table 2 indicates, at a probability ievel
of p>.05 with one degree of freedom, the
observed t of 7.93 is significantly greater than
the critical t of 2.04. As such, the first null
hypothesis is safely rejected.

Table 2
Paired t-test for group A (teacher-correction)

Table 2
N Mean st.d | d.f | t-ob. 3
30 443 | 59 | 29 |
- 30 53.7 | 4.1 29 | »7.03 |
p<.05 ' t-critical 2.04

The results of the t-test for group B is given
in Table 3. Again at a probability levet of p>.05
the observed t of 12.8 is much higher than the
critical t of 2.04. The first hypothesis is again
rejected.

Table 3
Paired t-test for group B (self-correction)

Table 3
N Mean st.d d.f t-oﬁ.
30 405 | 59 | 29
30 535 | 39 | 29 | #1128
p <05 t-critical 2.04
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correction and self-correction in the eradication
of the pronunciation errors.

Method and Design

Subjects: 90 Iranian third year high school
students out of a total of 127 who had taken
partin a 50-item intermediate Nelson test were
selected as the subjects of the study. Their
scores centered around a mean of 27.1
between +2 and -2 standard deviations. Then,
they were randomly assigned to three groups
of thirty. All of the subjects spoke Azeri as their
mother tongue and used Persian as the me-
dium of academic study. Three marks towards
the final exam was the reward for the subjects'
participation in the project..

Instrumentation

The following materials were utilized in the
study:

1. A 50-item intermediate Nelson test.

2. Five reading comprehension passages
from a look entitled Practice and Progress. The
average readability in FOG-INDEX
equaled 16.4. :

3. An evaluation checklist obtained from a
pilot study of the mentioned passages on 63
Iranian third graders. Errors with a frequency
of more than 4 were selected for the treatment.

4. A set of written instructions to the project
conductors.

Procedures

The whole project was conducted with the
presence of four supervisors, including the
researcher, yet in each group the burden of

treatment was put on only one of the
supervisors; the rest only checked the errors.
The project took about 12 thirty minute
sessions for each group. In the first session,
the importance of correct pronunciation was
highlighted to the subjects, and for the sake of
creating homogeneity among the subjects in
terms of their background knowledge about
the difference between English and Persian
phonetic contrasts, a set of instructions was
given to all of the classes. In the second phase,
the recorded models were played for the
subjects while the sheets were withheld. Then
the students listened to the secorded
passages three times with their books open.
To remove any other ambiguity, the teacher
read the passages once mare, and she later
answered any question about the pronuncia-
tion of the words in the passages. In the third
phase, that is, the main body of this study, the
subjects in each group were asked to read the
passages while their pronunciation was
checked against the checklist. At the same
time, the subjects in each group received
teacher-correction, self-correction, and peer-
correction, respectively. When the pronuncia-
tion of all of the subjects had been checked
and their errors had been corrected through
different measures, each of the learners was
asked to read the passages again, but this time
only their pronunciations were checked without
any corrective action. This stage served as the
posttest in the study. Any single check mark
indicated the occurrence of a single pro-
nunciation error, and one point was deducted
from a total of 60. In this way, the scores for



three strategies for error correction are of wide
use today, teacher-correction, seif-correction,
and peer-correction. This is the issue of
controversy among the scholars like Chastain
(1988), Nystrom {1983}, and Baily and Celce-
Murcia (1979), to name a few. Teacher-
correction has constantly been under theore-
tical attack due to its seemingly unfavorable
effects on language learners. Though Baily
and Ceice-murcia (1979) logically assert its
usefulness, if implemented properly, others like
McArthur (1983) bear a grudge against
teacher-correction. With the change of
orientation to more humanistic apprcaches
and attention to the learner involvement in the
course of learning, such a position is not
unexpected. As such, self-correction is
introduced as an alternative that can safely be
used for error correction. It is claimed that self-
correction is less-inhibiting for the learners
(Stevick, 1980; Baily and Celce-Murcia, 1979).
Other scholars like Bowen et al. (1985),
however, believe that learners learn best when
they are corrected by their fellow classmates.
The usefulness of peer-correction and
empirical support for its utility has already been
endorsed by Jacobs (1989), Jacobs and
Zhang (1989}, and Shahab Safa (1995).
Similarty, Rivers (1981), Nystrom (1983),
Larson Freeman (1986), and Marion (1988)
logically give theoretical support for the use of
peer-correction. Of course, the use of any of
the three above-mentioned strategies is, to a
large extent, determined by numerous
idiosyncratic features of the teaching/learning
situation including the learners' age, the goals

of learning the language, and the time avail-
able for instruction.

Purpose .

One of the basic issues that the Iranian high
school teachers face in their teaching career
is the question of the learners' pronunciation
errcrs and the selection of the most suitable
procedure for correcting them. The present
study was an attempt in the direction of tackling
the problem of error correction and offering
guidelines in implementing the corrective
procedure.

Research Hypothesis

In line with the attempt to determine
whether error correction is a necessity in hiQh
school settings or not, a null hypothesis was
formulated that "Correcting the Iranian high
school students' pronunciation does not
improve their pronunciation”. Also to find out
the differential effects of the strategies of
teacher-correction, self-correction, and peer-
correction, three null hypothesis were ten-
tatively suggested claiming the existence of
no difference between the mentioned error
correction strategies in terms of their effects
on the pronunciation of the Iranian high school
learners:

1. There is no difference between teacher-
correction and self-correction in the eradication
of the pronunciation errors.

2. There is no difference between teacher-
correction and pee-correction in terms of the
eradication of the pronunciation errors.

3. There is no difference between peer-
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Background

Teaching pronunciation has gone through
upheavals in the history of second language
education which has been a true reflection of

the changing trends in teaching methodology. .

Initially in 1940's and 1950's, pronunciation
enjoyed a honored place in audiolingual
method and situational language teaching.
Later, up to 1970's it went unnoticed. However,
in 1980's it gained its reputed place again.
{Pennington and Richards, 1986; Bowen,
1985; Richards and Rodgers, 1987; Riggen-
bach, 1990; and Morley, 1991).

In contrast to the traditional methods of
language teaching, the more communicatively

oriented methods in use today generally

adhere to the use of the functional-notional
syllabuses aim at training the learners to
develop intelligible pronunciation, though the
concept of "intelligibility"” by itself is not a clear-
cut notion. (Hill, 1970; Christopherson, 1973;
McCarthy, 1978; Smith and Rafiqzad, 1979;
Urr, 1984; Kenworthy, 1986).

Every method, based on its theoretical
principles, utilizes particular techniques for
teaching any language skill or language
component. All of the methods may strive to
teach the same thing using different tech-
niques and procedures. (Richards and
Rodgers, 1986; Larson-Freeman, 1986;
Bowen, 1986; Broughton et al, 1987).

Yet learning a second language, in contrast
to learning ones' mother tongue, is not so
simple a task. After all, the second language
learner is affected by some factors such as
the native language, his age, amount of ex-

posure, his attittudes and sense of identity, and
motivation (Urr, 1984; Brown, 1985: Ken-
worthy, 1986; Pennington and Richards,

_1986). Due to the effect of these factors, the

learner is most likely to committ errors of any
kind in the process of iearning a new language.
Any particular method uses special techniques
and strategies for correcting the language
errors that is usually based on its theoretical
maxims about the nature of language and
tanguage learning.

Generally, language educators can be
classified into three main groups with regard
to their attitudes towards errors and error
correction. The first group strongly support the
introduction of the immediate corrective pro-
cedure as soon as any error is committed.
Stevick (1980}, Corder (1981), and Huberd et
al. {1983) are among the enthusiastic pro-
ponents of the idea. They believe that errors

_are signs of failure, and they should be

immediately corrected at any cost. However,
a second group of scholars, like Terrel, the
founder of the natural approach, believe that
if the errors are corrected, communicative
fluency wilt be ruined. They believe that they
wilt diminish by themselves through constant
contact with the L2. Finally a third group,
including Nystrom (1983) and McArthur (1988)
adopt a balanced view and believe that only
the errors impeding communication should be
corrected (Celce-Murcia and Mclintosh, 1979).

Putting aside the issue of the time of the
remedial action, language educators also differ
from each other in terms of the way the
correction should be implemented. Generally,
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Aiming to verify the empirical validity of the
assumptions that error correction of the Iranian
high school English learners' pronunciation
errors results in an-improved pronunciation,
and that there are differences among the error
correction strategies of teacher-correction,
seif-correction, and peer-correction in ierms
of their effect on the improvement of the
pronunciation of the learners, this study set
out with formulating four null hypotheses.
Ninety iranian third year high school students
in three groups of thirty differentially underwent
teacher-correction, self-correction, and peer-
correction. After the scores were obtained in
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a scale of 60 points, using the statistical
procedure of matched and independent-tests,
it was observed that at the probability level of
p < 05 for the first hybothesis the observed t's
of 7.93, 12.8, and 16.2 exceeds the critical t
of 2.04. For the third, and the fourth nuli
hypotheses the observed t's of 3.5 and 3.4
were higher than the critical t of 2.00. Yet for
the second nult hypothesis, the observed t of
.23 fell short of the critical t of 2.00. As such,
the first, third, and fourth hypotheses were
safely rejected and the second hypothesis was
supported. The implications are later dis-
cussed.

EGY
E IRANIAN HIGH

FLTJ

64



VL) Objen | uby)
Tt Roshd Foreign
ik Language
S Zr Moy Teaching

Organization of Research & Educational
Planning Ministry of Education, lran

e b Journal

- Parviz Birjandi, Ph. D. (TEFL)
Allame-e-Tabatabal University

Mohammad Hossain Keshavarz (Linguistics)
University for teachar Training

- Ghassem Kabiri, Ph. D. (Education)

Gilan University

- Hossein Viessoughi Ph. D. (Linguistics)
University lor Teachar Training

= Ali Mir Emadi Ph. D. (Linguistics)
Allame-e- Tabatabai Unhversity

= Parviz Maftoon Ph. D. (TEFL)

Iran University of Science and Technology
= Jaleh Kahnamoili Ph. D (French Literature)
Tehran University

=-Hamid-Reza Shairi Ph. D. (Semiotics)

= Mahmood Haddadi M.A.(German Literature)
Shahid Beheshti University

® Advisory panel

= A Razal Ph. D. (English Literatura)

Tabriz University

= J.Sokhanvar Ph. D, (English Literature)
Shahid Beheshti University

Roshd Foreign Language Teaching Journal (FLTJ) is
published four times a year under the auspices of the
Organization of Research & Educational Planning, Ministry
ol Education, lran.
® Contribution to Roshd FLTJ:
The Edilorial Board welcomes previously unpublished
arnicles on loreign language teaching/ leaming, particulary
those based upon experiences gained from and/ or
rasearches done at lranian schools
® Manuscripts:
Il you intend 1o submil an article for publication, pleass
sand threa type-writlen copies ol your manuscript together
with three copies of its abstract 1o

P.O.Box 1587

English Language Department
Iranshahr Shomali
Building Mo._ 4

A manuscnpt in Farsi is 1o be accompanied with an English abstract, and if in English, French or Garman
with a Farsi Abstract

The opinlons exprassad in Roshd FLTJ are the contributors’ and not necessarily those of the Ministry of
Education of tha Editorial Board.







