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® has never seen a movie star
® likes ice cream
@ is looking for a job
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“Touch the book under the table. Pick up the book
beside the chairand putiton the chair. Pickup the book
onthechairand putitontop of the book inthe drawer.”
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“José has five dollars that he wants to hide from Maria.
Somebody tell him where to put the money so Maria
won’t find it.”
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‘“Tom, Mary wants to openthe door, butsheiscarrying
too many books. Show us your books, Mary. You poor
thing! Tom, help Mary. Open the door for her.”
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“Pick up your pen. Put it on your notebook. Put it
under your chair. Put it on your neighbor’s desk. Put
your book next to your pen. Now, put everything back
on your desk. Look up. Look at me. Let’s get started
with today’s lesson.”
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1. Do you agree that in teaching a second language,
the use of realia (under our broad definition) correlates
with Barbara Schumann’s pedagogical suggestions?
Why or why not?
2, Do you feel that realia could be an effective resource
for teaching grammar? Why or why not?
3. Look around you right now as you read this
question. Identify at least five objects or people you
could use as realia to teach a grammar lesson. What
would the grammar objectives be?
4. What are the drawbacks to using realia? Do they
outweigh the advantages as you see them?

' gy Sl
1 Make a list of items around the house which could be
useful in your ESL classes. Then collect those items
and bring them in to show your colleages, specifying
the grammar points you would teach using them.
2. Plan a grammar lesson using some of the props you
have collected and try it out on your colleagues. Ask
them to do the same so you have a chance to both give
and get a lesson using realia. Review the lesson from
both the perspective of the teacher and students, and
amend the lesson accordingly.
3. Consider a fairly complex piece of realia, such as a
small child’s tricycle. List grammatical structure (s)
that could be taught effectively using this piece of rea-
li in the classroom [e.g., comparatives (bigger than,
smaller than), plurals (one wheel, three wheels),or
logical connectors (and then, after that)]. The
possibilities are virtually limitless, once you begin.
Give yourself some time and you will find this exercise
very helpful.

Lot 93 22 5
1 - Barbara Schumann

2 - Heaton

3 -Kelly -

4 - Tudor

5—-Henryv

6 — minimal pair

7 - Tim Butterworth

8 - Darlene Schultz
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penny.
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You and I are considering the significance of frequency
in weighing the importance of a lexical item.
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For some reason Richard West has been having great
difficulty in getting to sleep lately. Last night he
thoughtit might helpif he wenttobedevenearlier than
usual, soat9:30helay down, closed hiseyes hopefully,
and began counting sheep. Thinking of all those
energetic little animals jumping over fences made him
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animals, called, children, difficulty, fell, fun, lay, slept,
stopped

s el G SIS 1 S B Sl s 42 )

dr g b 4y Sl Sl 500 K 4 Jb Glale o pene b

A hns Jlo ol b

35 00 c.....).:‘L:,..,J S 2945 o) 5o g3k ) Sl )
51 ol slaosliat L o] s a4 sl (558 Sl plas
51005540 5 b ol e e 03 e 2T 4y 1 g5 gn o0 83 Ly
Sl |y asa 3t D)L&:mvlJJlHo_Li).léxj)).-uS“&:ﬁ‘l]
AT ONCIH I W1

il 33y el LS i Smis S 655 0 Sloks
sy g |y Lnayla

O 00 -1 O
Lo W)=

1
i gy |y il o e e 53 a8 s g i 3 sl 4
i Sy 4 DU i sl ‘.f-"u’-‘l-df‘i*fwtj 2934 53 plas
l:_,g,a.:lanl_,_;aul.@]qr.ln«f(_,u\.a:j"‘_;luﬁ'.”)
PU QU < WY JUF SEDPE VRURJE JSTY PP
ST bgin i 03,91 0 yu3T 1 &5 la g o gl ST

RO PPN G P SV PP RIE (™

P < PRE ST R PR A PV o -
:J‘i)gg‘

teacher says: “Let’s look at this picture of a circus. We
can see the lions and tigers and the other circus animals
" and the clowns and the acrobats. They’re all in a tent
where there are many people. Now I'm going to say
some words that are related to this picture. You will
write each word after I say it. The first word is circus;
write circus beside number one...; number two, tent,
that’s where the animals and the people are. The next
word, number three, is clown,”

fell energetic himself, so he stopped, went downstairs,
and found the most boring book he had. It was a book
called Home Rug - Making.
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For some reason Richard West has been having
great —— in getting to sleep lately. Last night he
thought it might help if he wenttobedevenearlierthan
usual, so at 9: 30 he —— down, closed his eyes
hopefully, and began counting sheep. Thinking of all
those energetic little —— jumping over fences made
him feel energetic himself, so he ——, went
downstairs, and found the most boring book he had. It
was a book — Home Rug - Making.



actors arrive early in the morning to practice the
program once more.

1. In your opinion, which of the underlined words in
that paragraph will students probably notneedtousein
their own speech and writing? List those words, and
write “‘For Comprehension’ above the list.

BBook 6, progressive Reading Series (Washington, D. C.: United
States Information Agency, 1975), P. 37. Adapted from TV
Window on the World, by Charles 1. Coombs. Copyright C 1965 by
Charles I. Coombs. Reprinted from the Ladder edition of the same
title.

2. Here are some pairs of words from the paragraph. In
you opinion, which of the paired words would be more
important for you students to learn? That is, which
word would be more useful to them for their own
speaking and writing?

a, cameras or sound booms?

b. finished or cleared?

c. card boys or actors?

d. arrive or operate?
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a. sleep or nap? g. shrub or tree?
b. slim or thin? f. prosperous or rich?
c. soft or smooth?g. interesting orfascinating?

d. grasp or take? h. hotel or inn?
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TELEVISION PROGRAMS

Often eight or more people are needed to create a
television program. Each carefully prepares for his
part in the show and he knows his job well. The day for
the filming finally arrives. The setisfinished atlast. Itis
cleared of allexcept the actors, the card boys, and those
who operate the cameras and sound booms. At of the
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absent
alraid
alive
alune
angry
ashamed
asleep
atlractive
available
average
awiare

awlul

had
basic
beautiful
big
hluck
blank
blind
blue
brief
brighi
broad

brown

busy

calm
careful
careless
high
honest
hot
huge
human

hungry

1Y

charming
cheap
cheerful
chemical
chief
clean
clear
clever
cloudy
cold

comfortable

commoen

complete
complex
constant
convenient
cool
correct
Crazy

cruel

curious

dangerous
dark

dead

deal’

dear
deep
definite

detlicious
irregular

jeatous
juicy
junior

just

different
difticult
dircel
dirty
double
dry

dull

eager
eurly
easy
electric
elementary
emply
entire
equal
essenlial
exacl
excelient

CXIFa

fair
fulse
familiar
famous
fur

Lisi

tan
lavorile
female
luck

mad
main
major
male

married

B aosou
final
fine
flat
foolish
foreign
formal
fortunate
free
fresh
tull
funny

future

general
LERETOUS
gentle
glad
good
grudual
grand
grateful
gray
greil

green

handsome
happy
hard
healthy

heavy
obvious

odd
official
old
open
opposite

original
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t4) crying (7} frowning
{1y dancing {9) Inughing
{6) drinking (L0) smiling
(3} caling (8) singing
{3} fishing (2) walking



ripe sorry ugly yellow
rough sour vniversal young
round special unusuad
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The 5,000 Words of the Laddcr Series (US. Informmarion Agency,
nd )\ Michael West's A General Sernvice List of English Words
(Longnan, 1953, reprinted 1977} 2,000 Words Used in
Explanations and Examples in the Longman Diciionary of
Conteinporary English (Longman, 1978) and Words Used in the
Voice of Amnerica’s Special English Broadcasts (ULS. Information

A geu:"y, 1964).
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bank, drop, figure,
iron, line, mind {Huw A des 31
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aceepl afford apple ask
accident afiernoon  appear association
accompany  age apple assume
aceounl agree apply altack

act aid appuoint atiempl
action aim arey attend

add air arguc altention
admire allow arm attitude
admit amount army aunl
advance anger arrange author
advantage animal arrive automobile
adventure annpounce  art autumn
“advice answer article avenue

ideal

il
imaginary
important
impossible
independent
individual
innocent
insane
instant
intelligen
interested

interesting

international

putential
present
prety
principal
privale
prabable
prefessional
proud
public

pure

yueer
yuick

yuict

rare

raw

ready
recent

red

regular
responsible
rich

right

large
late
lazy
left
legal
light
little
local
lonely
long
loose
ioud

lovely
low

rural

sad

sule
scientific
secret
separate
separate
serious
sharp
short
sick
silent
similar
simple
sincere
single
sleepy
slow
small
smooth
s0¢ial
SOH

s0re

marvelous
maximum
mere

merty

NArrow
natural
neat
neceesary
negutive
neutral
new
nice
noisy
§leady
straight
strange
stronge
stupid
succesful
sudden

sure

terrible
thick
thin
thirsty
thorough
tight

tiny

tired
1otal
loughwide
fragic
tropical
irue

lypical

oulstanding

plate
particular
past
perfect
permanent
personal
plain
pleasant
poisonous
polite
poor
popular
urban
urgent

usual

vacanl
valuable
various
vast
violent

vital

warm
weak

welcome

el

white
whole

wicked

wild
willing
wonderfuj

wrong
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cake

call

can
candy
capital
car
card
care
carry
casce
copy
corn
curner
correct
costd
cotlon
council
count
country
couple
courage
COUrse
cousin
cover
Cow
cream
create
credil
crime
crop
Cross
crowd
crush
cry
cup

cure

LA

change
chapter
charﬁcier
charpe
cheek
cheese
chest
chicken
child
children
choice
decision
declure
deleal
defend
degree
delay
delight
deliver
demand
deny
department
depend
describe
desert
deserve
desire
desk
destroy
detuil
develop
die
difference
difficulty
dig
dignity

dinner

close
cloth
clothes
clothing
cloud
coast
coal
coffee
collect
color
column
door
dot
doubt
dozen
draw
dream
dress
drink
drive
drop
drug
drum
dust

duty

cur

earn
carth
east

eal

edge
editor
educale
education
effort

cLL

confidence
connect
consider
consist
constitution
contain
continent
continue
control
conversation
couk
environment
equal

error
escape
establish
evening
evenl
examine
example
exception
exchange
excite
exclain
excuse
exercise
eXist

expect
expense
exprience
experiment
explain
explanation
eXpress
expression
exlend

eve

advise

baby
back
bag
bake
balance
ball
band
bank
bar
hase
basis
baskel
bath
baltte

heach

heauty
hecome
bed
heg
begin
belief
believe
hell
hdong
belt
bend
benefit
hill
bird

artist
birth
bit
bite
blame
blank
blankert
bless
block
bloud
blow
board
boat
body
boil
bone

book

aviod
bottle
bottom
box
boy

brain

"branch

bread

_ break

breakfast
breath
breathe
bridge
bring
brook
brother
brush

* Each of these words appears on one or more of

the lists named in Appendix B.
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build
building
burn
burst
bury
hush
husiness
butter
button

buy

cash

cat
catch
cattle
cause
cent
cener
century
chain
chair

chance

choose
church

circle
circumstance
ciiizen

city

claim

class

climate
climb

clock

e 3T

cOmb
combin
come
comfort
command
commitlee
company
compare
concern
condition

conduct



food
floor
flour
flow
flower
fiuid
fly

fold
folks
follow
fool
foot
force
forehead
forest
forget
forgive
lorm
foriune
lake
neck
need
needle
neighbor
nest
net
news
newspaper
night
noise
noon
north
nose

note
notice
novel
number

nurse

glunce
glass

glove

god

gold

got

govern
government
frade

griin

grandfather

grandmother

grape
grasp
grief
ground
gmw
guard
loan
pack
package
page
pain
paint
pair
pan
paper
pardon

parent

- park

part
party
pass
passenger
past

path

patient

have
head
hralth
hear
hearth
heat
heaven
hecl
height
hell
help
hesitate
hide
hill
hire
history
hil
hold
hole
member
pin
pipe
pity
place
plain
plan
plane
plant
play
please
pleasure

plow
pocket

poem
poet
poetry
point

poison

importance
impression
improve
inch
include
increase
indicate
individua)
industry
influence
information
inquire
insect
insist
instance
institution
instruction
instrument
intend
neck
prevent
price
pride
print
prison
prisoner
privilege
prize
problem
produce
product

production
professor

program
progress
promise
proteci

protest

curl
curse
curtain
curve
cusiom

cul

dance

danver
g

dare

dale

. duughier

day
debet
death
decide
feel
fellow
female
fence
fever
ticld
fight
figure
filt
film
find
finger
finish
lire
fish
fit

lix
flag
flame
flesh
flight

float

direction
director
disappeur
discover
discuss
disease
dish
display
distance
district
divide
do
doctor
dog
doll
dobar
fountain
frame
freeze
friend
frighten
front
fruit
fun
furniture

future

gain
game
garden
gus
gate
pather
gentieman
gel
giam
gift
girl

elbow
elect
election
electricity
element
elephant
emotion
tncnur:ige
end
enemy
energy
engine
engineer
enjoy
enter
entrance
guest
fuide
gulf

gun

habii
had
hair
half
hall
hand

handkerchief

handle
hang
happen
happiness
harbor
harm

harvest

face
factory
fail
tail
family
farm
fashion
late
father
fauh
favor
fear
feather
feature
feed
home
honey
honor
hook
hope
horn
horse
hospital
hotel
hour
house
humor
hunger
hunt
hurry.
hurt
hushand

ice
idea
emagination

imagine
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job

join
joke
journey
joy
judpe
juice
jump

justic

keep
key
kick
kill
kind
king
kiss
kitchen
knee
knile
knock
know

knowledge

lubor
luck

lady

realize
reason
receive
recognize
recommend
record
recover
relation
rehietl

refigion

R

lefl

leg
lend
length
lesson
let
letter
level
liberty
lie
life
lift
fight
lightning
like
limit
line
linen
{ion
lip
liquid
liguor
list
listen
litrature
live
load
pillow
Tow
rub
rubber
rug
Tuin
rule
run

rush

saddie

make
male
man
manage
manner
manufaciure
map
march
mark
market
marriage

marry

mass

masler
match
material
matter
meadow
meal
me:in
meaning
measure
méul
medicine
meel
meeti ng
melt
press
sense
senlence

separale

servanl

serve

set

settle

minister
minuie
miss
mistake
mix
model
moment
money
month
moon
maorning
mother
motion
motor
mountain
mouth
movement
movie
mud
murder
muscle
music

myslery

name
nation
naiure
read

Sit
sitluation
size

skill

skin
skirt

sky
sleep
slip

smell

nui

obey
object
observe
occasion
occupation
occur
ocean
offer

office

il

open
opera
operate
operation
opinion
opportunity
order
organization
organize
owe

Own
foundation
interest
interrupt
introduce
invent
invention
invilation
invite

iron

islund

Jackel
jJar
jeans

jewel/

pattern
pause
pay
peace
pen
pencile
penny
people
perform
period
permit

person

personality
philosophy
photograph

phrase
piano
pick
piclure
pie
piece
Pig
pile
guess
lamb
lamp

land

language

last
laugh
laughter
law
lawyer
lay

lead
learn
leather

leave

pole
politics
pond

pool
pdpululion
position
possess
possession
possibility
post

pot

potato
pour
powder
power
praise
prity
prayer
prefer
prepare
preparation
present
president
holiday
lock

log

ook

lose

loss

o1

love
tuck

lunch

machine
maguzine
magic

mail

prove

public

- pull

punish
pupil
purpose
push

put
puzzle

quality
quantity
quarter
queen

quesuton

rabbit .
race

radio

railroad

rain
raise
reach
intention
memory
mention
merchant
message
melal
method
middle
midnight
mile
milk

mill
mind
mine

mieral



stay
steal
steam
steel
step
stick
stir
stocking
stomach
stone
stop
store
storm
story
stove
stranger
siream
streel
strength
strike
string
struggle
student
study
stuff
style
subject
succeed
success
sugar
suggest
sugupestion
suit

sum
summer
sun
widow

wile

surround
sweep
swim
swing
sympathy

system

table
tail
take
talk

tea

reach
reacher
leam

lear

leeth
1teiephone
television
tell
lemper
temprature
term
territory
Lest

thank
theater
theory
thing
think

thought
thread

threaten
throat

wing

winter

tin

title
tobaceo
tone
tongue
ool
tooth
op
total
touch
tower
town
10y
track
trade
train
travel
lreasure
lreat
lree
trick
trip
trouble
rousers
truck
trunk
trust
iruth
iry

turn

type

uncic
understand
university
urge

w0d

wool

vegetable
view
vitlage
visit
voice
vOoie

voyage

wail
wake
walk
wall
wander
wani

war

waste
wialtch
waler
wave
way
weur
weather
wedding
week
weep
weigh
weight
well
wesl
wheat
wheel
whip
whisper
whistle

wiip

remain safly
remember sail
remind saint
remove sake
repair salary
repeat sule
reply sall
reporl sand
represent satisly
require suve
respect say
responsibitily scene
rest school
result scredm
return sed
rewiard search
rihbon season
rice seal
ride second
right secret
ring secratury
risc section
river sec
road seed
rohe seck
rock seem
rofl scive
rool select
room self
rool sell
rope senalor
fose send
stand supper
star supply
slare support
start SUppose
state surface
station surprise

shadow
shake
shame
shapc
share
sheep
sheet
sheli
shine
ship
shirt
shock
shoe
shoot
shop
shore
shoulder
shout
show
shower
shut
side
sight
sign
signal
silence
silk
silver
sin
sing
sink
sister
throw
thunder
licket
tide
tie

time

smile
smoke
SNOW
soap
society
soil
soldier
son

S()ng

. SOITow

sort

© soul

sound
soup
south
space
spare
speak
speech
speed
spell
spend
Spiril
spuil
spoon
sport
Spot
spread
spﬁng‘
square
shair
stamp

use

vacation
valley
vaiue

variety
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Do you live in a house or an apartment?

What s your building made of?

Is there a wall around your building?

How many rooms are there in your home? Whal is
each room called? .

How many people live in your home? Are they all
related to you?

Is your home in the city or in the country?

Do you have any pels? If so, what are t'-hey, and whal
do they eat?

In homes where you have visited, do pets usually live
inside the house?

Do the teenagers in your family ever disagree with

the adults?

What do teenagers and adulis argue aboul?

What happens when young persons disobey their
parents?

How were you punished when you were a young
child?

Must young people get permission from their
parents 10 marry?

Do friends from different races and religions

sometimes come (o your home? Do you visit them?

1hd 590 30

How many meals are served each day in your home?

What are they called?

At what times are the meals eaten?

Who prepares the meals?

Are there meals every day that the whole family eats
together? '

What table manners do parents want their children
to learn?

Is there something that is always said before a meal
by one or more member of the family?

[s there anything that is usually said during the meal

or at the end of the meal?

Y

will wipe word yard
win wish work year
wind wolf world youth
window woman WOITy
win wonder wound

D aoasl
21 b Ails 9 Ao e geatke DY 1w digos

ol

4w Ao D30 3
How lar is your school from your home? How do
y(-)u get there? Do students in your school wear
uniforms? 11 not, what do vou wear?
What subjects do you study in school? How many
hours each day? How long do you spend on

homework cvery day?

What kind of examinations do you have? When?
How imporant are they?

Whal do you like and dislike about going to school?

Does your school have dances and parties? Clubs? A
newspaper?

What do you gencrally do after school cach day?

What are your favorjle TV programs? How many

hours do you watch TV each week?
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SECTION 3 - READING COMPREHENSION AND
VOCABULARY
This section is designed 1o measure your ability (v
undersiand varivus Kinds of reading materials, as well as your
ahility to understand the meanings and uses of words.
There are two types of questions in this section, with

special directions for each type,

If you need something from another part of the
table, how do ymi get it

Must a child eat everything that is on his plate, even
il he does not want it?

Whai kinds of food do you like best? What don’t

you like?
Which member of the family buys the food? Where?

P Dlegrgo 3 g0 3

Do most of the adults you know own cars? Do any
of your teenage friends own cars?

Do many people whom you know use public
transporation? (Buses? Subways?)

How often do you see beggars on the streets ol your
town?

Have you ever known any farmers?

Have you ever seen animals used for work (pulling
wagons, for instance)?

In your town, do women sometimes wear clothing
that looks like men’s?

Which occupations have different kinds of clothing?

How many of the people you know work in coal
mines or oil fields?

How do people fearn about health in your town? (In
school? From radio and TV? From magazines
and newspapers?)

How often do you see some one reading a book or a

magazine?

How often do you read a book or a magazine?

How many movies have you scen this year?

How do you usually spend your vacations and

holidays?
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4. Anthropologists have striven with only some
degree of success to make the study of humans an
inductive science.
(A) promised (B) atlempied

(C).expected (D)pretended

Across

1. Tuesday is between Monday and ----—-------- .
6. | have two ears but only --------oue- nose.
7. The numoer after 89 08 ----cemmenee- .

9. We hear with each ear, and we see with each

L1. Did she ring that bell? No. He ----veeeeen- it
Duwar
I. They were happy when their leam ------------- the
game.
2. What did you catl {or -------—--—- ?
3, You don’t like coftee, ----omaneeee you?
4, Come back in ------------- hour, please.
5. To make green, we mix blue and -------eeuene .
8. France is larger ------------- England.
P
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Directions: In questions 1-4, each sentence has a word or phrase
underlined. Below each sentence are four other words or phrases,
marked (A), (B), (C), and ({3}, You are 10 choose the one word
or phrase that best ‘kceps the meaning of the original sentence it
it is substituted for the underlined word ar phrase. Then, un your
answer sheet. Find the number of the question and blacken Lhe
space that corresponds ta the letter of the answer you have

chosen so that the letter inside the oval cannot be secen.

Example Sample Answer
The ardinary land snail moves al the rate of aboul iwo inches
perminute.
(A) expert (B} active (€7 common A1) colorful

The best answer is () because the sentence,"The
common land snail moves at the rate of about two inches per
minute.” Therefore. you should mark answer {C).

As soon as you understand the directions, begin work on

the questions.

Practice Questions

1. Americans customarily enjoy a large dinner on
holiduys.

(A) communally (B) festively

(D) happily

2. The 1wo representatives signed the trealy in front

(O)traditionaily

of television camerus.
(A) letter (B) order  (C) agreement (D)petition
3. Because of a receni policy change, alt depariments
are W muke cuthacks in spending.

(A) a redistribution of  {B) increases in

(C) reductions in (D) withdrawals ol
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B g 3 Sl O s 0l S
b S o cd S L aw (Pierre, tu as soif?
1 - Nous allons boire tous les deux.
s ol (Sl (g by 93 oy 6l g 300 53 ) Sh)
S oo
Prends cette bouteille.
(Sl vy 55 a5 &)
2 —Tu vas nous verser a boire.
UL SRR | Ny E.A,u‘-)\ggh;uq&:l'u-)a e
s S
3 - Que va faire Pierre?
4 - Qu’est-ce que tu vas faire?
5 - Qu’est-ce que nous allons faire Pierre et moi?
Wh_aolsﬁgaluw,.DL_:\_)l-\lqe:“;ﬁg‘,Uq L
sl ool SaesS a8 s aller Jai s gy & 05 pel0k 5
anl g 05l W pad 5 0} 23 5l o O 0 S
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1S g b S35
1-Boire,2 - verser, 3 -Faire
1l va, je vais, nous allons, vous allez... verser de P'eau
dans les verres et boire de la citronnade, etc.
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ol ity Jymiie s Sl 3 azea () 255 s Sl

S welgilad

je veux beaucoup d’eau, un peu de citronnade. .. verse

encore. Pierre, j’ai trés soif.
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1-fermer, 2-courir, 3-s’asseoir
:(Mode impératif) g 4 4> 3
a3 b 3ol pal 250 4 s gy dhar S 54l 2
VO I PR B I P DSV AP LC . A B
3dah =3 e et 53 13 gl g 03 5 ) 4 el 4y 1 e
Eartlooys poosiges Jubos & Jus b o paz bl 10
1S g
tdy S g ool 3 S 4 s ik ey WS
ouvrez la porte. L ouvre la porte
iy S g0 LSJ;U IPIEE I et
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écoute, ne parle pas!
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ouvrir - lire - écouter - parler
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1 — Ii a pass¢ de bonnes vacances.

2 — 11 a retourné son dos.

3 - I asorti un mouchoir de sa poche.

4 — Tl a monté les marches de lappartement.

5 _ 1] a descnedu les escaliers quatre a quatre ( = trés
vite).

6 — Il a rentré sa voiture (au garage}.
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s 012 LS 348 el Glad s 1l Al
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i) b 5y s> (Monique Saint-Louis) & o S g0 >
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Uil 8l s slele s ae Ay k) il § b b asl
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iy 15 e 05 a1 b 013l 3 B e 0 S ealizd
bl Jghr S o T sl gt o il S B
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S sl 5 &
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Sy il ) 4 a0 500 Sk b olad s g
iy f oy 28 o a1y s Gl e KL s
J’ai cassé la bouteille!. ..
J’ai cassé le verre!... L

u.\..;:j)ls‘:,;uh:ﬂ”nahu:))g&leéﬂ‘f.'ohe._.-.;ja.x:
)JJ-JLJJ.:.\:-'.,J,:_;_:W.;,;uatﬁ-,.iglj,‘iw‘.sl:q o
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1-janvier—jusqu'aceque 2 - février — 2 fin que

3-mars—enadmettant que 4 — avril— avant que

5 - mai — 4 moins que 6-juin——pourpeuque (ilya

peu de soleil)

7-juillet—Aconditionque 8 - aplit — pourvu que

(je Partirai en vacance & {pourvu qu’ il n'y ait pasde

conditionque’aiedelargent) monde sur la plage. pourvu

que j’aie enconre de I'argent,
9 - Septembre — sans que

je partirai envacancesen aoft,

" i4- descendre

11 - novembre — en atten- 10 - octobre — bien que

dant que

12-décembre— pour que {le
det bde décembre vus 3
l'envers deviennent: p et g de

pour que.

- ire .
i- nair Un joui, un extra terresire

est né sur' une planéte.

2- apparaitre II est apparu sur ia terre.

3- devenir Il est devenu grand.
(venir,...)

parvenir

4- arriver Il est arrivé dans une ville,

5- passer (v.de lIi est passé devant une maison.
mouvement)

G- retourner(v. |il est retourné vers la maison.

de mouvemeént)

7- rester 11 est resté devant la maison.

8- entrer Il est entré dans la maison.

9- sortir 1l est sorti (ré&s vite de la maison.
10- partir 11 est parti trés loin de la maison.
11- revenir Mais il est revenu vers la maison.
12- renirer 11 est rentré dans la maison.

13- monter Il est monté.

[l est descendu.

15- remonter Il est remonté.

16- tomber Il est tombé.
17- aller Il est allé & 'hopital.
18- mourir

Il (y) est mort!._.
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(Mode conditionnel) b i «>
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2o b S 4y (Ko Jae il iy el 518 Shailen

u-bf':“-?'J‘;’J.}“’O-EI)JJ“LJngiU‘LJ‘:' byl S

Sypo s biarysel g Sole) bl bl ey ol

XS CJL-‘ ool 3 A x4 olhs oais] 3 Jls) ol ool

| RS JOS JP FCUpY SN S Vi PE VS

hew p ot ,;.byiu.‘.ih sl us‘l S =Y

1-Situ pars (cet été) au bord de la mer, qu’est - ce que
tu feras?

Yy

LU NP FYU DR < O PIS WU PP B A R g
S5 35l o ol Al a5 3 5 (e &) goo 4 0d 03ls i)

P G 5] PP VSV O 00, PPN [ 5 DU Y PSP

Geque b, o L adias ol C,L: Ty PEN A:,-,’\’,A
' TUCS FPS
regretter, préférer, exiger, souhaiter,: .25 slgad ;| dan — il
e wgyen S 4 el A aey b cl: s vouloir
Je préfére qu'il fasse ses devoirs,
Plenvoir, :4u\_. (impersonnel) gaimd b Judl 5l G o~ o
L 1-Tse peut qu'il pleuve ce soir. : Jlie Falloir
2 - H faut que j'aille & Pécole.
dan amilis J.fl «espérer, penser, croire :la  Jlad) J o = z
oy pldas Jai o gdor, S il Jlyin O e 4 o
| EPRRYPRN VA PSR )
| - Je ne pense pas yu'il vienne.
2 - Croyez - vous qu'il ait vendu son appartment?
3 - Espérez - vous quelle aille mieux cette semaine?
(Adjectif e s S ol pob oy alar pazo eud STy
:Je ab superlatif)

C’est le plus intelligent éléve que j’aie jamais rencontré.



1 sde g oae a3 sl 30 5 Sl Sl
1-Si tu venx parler frangais, tu devras bien travailler.
2 — Si tu ne travaillais pas, tu ne réussirais pas.

3 - 8i tu avais travaillé, tu n’aurais pas échoué.

AW 3 PPY S PO P A
= 330] 3 Joe m Cnnsti 5 0 4 a3 5 5 K gl
g ol 33483550 g by b gl b b gl
2yt Jlamiad b s 5 S G0 Gl 51 (bt s

rJle
iy S byl =N
1 - Au mois dernier, un torrent avait eu lieu en
Azarbaidjan, il y aurait détruit beaucoup de villages.
, X
2 - Lui, il serait le premier entre la classe A et B!
tWonaed g duo g — ¥
3 - Tu devrais te mettre au travail! '
1230 Joo = ¥
4 - Je voudrais m’acheter une robe blanche.
ol sl 4 wilohe glols _ 0
5 - Pourriez - vous me donner ces renseignements?
Ol o s 3 ki OS5 LS 55 oyt p ool (g5 Jlasd
| Sl .ual.,s. aalal oa 5L 4l §

it ) b osb 4 b iy ael 4 g g 5yl s
SV ER U PNy (LI Iy S o sl g ,t;.,:‘_;l): 1y

Si je parsaubord delamer, je me baingnerai, je feraidu
vélo... etc.

e p gt ‘_c;)g;_: )'_,.aiu:.'b BUTIN (
2 - 8i tu obtiens une mauvaise note en mathématiques,
qu’est - ce que tu feras?
P ol ol Koo sk 355 i o i g1, 5 SM
:MJ{:I
Si j’obtiens une mauvaise note en mathématiques, je
travaillerai davantage... etc.

o35 S o S5 S s SlE S b a oY
ST IPN PR
Si tu écoutes bien, tu apprendras ta legon.

S S sl 1 p3Y Sl 55 oS 03 St o
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o ke PSR SR EL N PR o des bt ol
i (b} o ooy 5o o wole 2l s o
(indicatif présent) (futur simple)
Y i St ole 3 Jub (U} golae (b ol o Jui
(imparfait) {conditionnel présent)
Y si dm ool 53 i w2l b oy e Jai
~ (plus - que - parfait) (conditionnel passé)
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_takes place when the learner attempts to use the
correct forms emphasized by the teacher, but in the
process goes too far, producing erroneous forms
instead. For instance, in the following erroneous
sentence, the learner has attempted to use the
correct form afraid of instead of the previously used
incorrect form afraid from (a common error in the
speech and writing of Persian - speaking learners of
English), but has hypercorrected the sentence by
using the auxiliary verb doesn't instead of jsn't.

* He doesn’t afraid of anything.

Similarly, an Arabic learner of English who
uses hapit instead of habit, in a mistaken attempt to
avoid. b/p substitution, is clearly producing a
hypercorretion.

(5)When and How to Correct?

As mentioned earlier, some have maintained
that errors should be corrected immediately after
they have occurred. However, it is the present
author’s strong conviction that a student should not

be interrupted for his error (s); rather, errors should-

be corrected after the classroom activity, €. g. a
dialogue or a reading passage, is over. The teacher
should make a note of the errors during such
activities, then explain them to the class as a whole,
and not directly to the individual who has made the
error. In this way, a more relaxed atmosphere will be
created in the classroom whereby the learners would
feel free to express themselves in the target language.
An approach employed by the present author in
teaching composition, and was found effective, was
to write the common errors on the blackboard and
explain them to the class as a whole. Then, students
were asked to examine their compositions and try to
discover their errors. This discovery procedure was
followed by classroom exercises on the points with
which students had problems.

Some pedagogical Conclusions
Teachers should realize that the making of

errors is an inevitable part of language learning
process; it is, in fact, a healthy sign of learning, Itisa

¥4

way the learner has for testing his hypotheses about
the nature of the language he is learning. Errors are
quite rtevealing to the teacher too. A systemtic
analysis of errors will tell the teacher how far towards
the goal the learner has progressed, and conse-
queatly what remains for him to learn. Such valuable
information can be incorporated into the syllabusJ
design. Therefore, a realistic and postive attitude

towards errors should be developed.

In terms of error correction, the suggestion
proposed here should be taken into consideration
and overcorrection should be avoided. As Brown
(1987) notes, “‘too much negative cognitive feedback
— a barrage of interruptions, corrections, and overt
attention to malformations - often leads learners to
shut off their attempts to communicate.” (p. 193).
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elemant of a sentence and hence do not prevent a
message to be understood, need not be corrected
immediately, if at all. (For more information on
global and local errors, see Burt and Kiparsky
(1975).

Next in the hierarchy of error correction, are
errors which cause listener orreader, in the case of
written errors, irritation. A number of language
educators suggest that errors that stigmatize the
learner from the perspective of native speakers
should be amongst the first corrected (Hanzeli 1975,
, Corder 1975; Brickbichler 1977). Undoubtedly,
deviancy from the linguistic as well as sociolinguistic
norms of a speech community elicits evaluational
reactions that may classify a person unfavorably. In
other words, native speakers usually attach a certain
degree of stigma to the phonologically, lexically,
grammatically, and orthographically deviant forms
and structutes that non - native learners produce
frequently in their speech or writing.

Errors which neither distort comprehensibility
nor cause irritation on the part of native speakers
should receive the lowest priority. The difficulty here
lies in the fact that the EFL teacher may not have
access to a native speaker of the target language. In
this case, he should rely on his own best judgement
based on his knowledge of the target language as well
as his teaching experience. For example, any EFL
teacher knows that allphonic variations normally do
not affect meaning and comprehensibility, and thus
should receive the lowest priority in error correction,
if they are to be corrected at all. It would be absurd,
for instance, to stop a student in the middle of a
conversation practice and correct him for a wrong
allophone of the phoneme /p/.

Several additional criteria have been suggested
by language educators for establishing priorities of
error correction. For example, it has been suggested
that high — frequency errors should be among the
first errors that teachers should correct in students’
oral and written performance (George 1972;
Dresdner 1973; Bhatia 1974, Allwright 1975; and
Holly and King 1975).

It has also been suggested that errors relevant
to a specific pedagogical focus deserve to be
corrected before other less important errors (Cohen
1975). The importance that a teacher attributes to an
error may depend on the objective of a particular
lesson. For example, a teacher may let an error of
verb tense go uncorrected during a lesson in which he
is explicitly teaching appropriate article usage.

(4) Teachers are advised to avoid overcorrection and
to be aware of its negative psychological consequ-
ences. Overcorrection may create frustration,
feelings of linguistic insecurity and lack of confidence
in the learner. That is, the learner will be
discouraged to speak out in class and / or write freely
in the target language. He will be relucatant to do so
lest he may reveal his inability in performing in the
target language.

In addition, overcorrection may lead to
hypercorrection, a phenomenon which normally-
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Sociolinguistic studies show that a great deal of
tolerance is practiced nowadays towards grammatical
and pronunciation errors produced by non - standard
speakers. If this is the case, why should we, second -
language teachers, look for perfection?

Correction of Errors

It should not be implied from the above that
errors should not be corrected at all, but that in the
correction of errors a hierarchy should be established
and adequate and appropriate methods should be
employed. Teachers should realize that correction of
errors is a very delicate task, and if it is not tackled
appropriately it may cause embarrassment for the
learner.

Based on the foregoing discussion, the
following suggestions are offered for the correction
of second language learners’ errors:

(1) The teacher should make sure that an error
has been committed before attempting to do
something about it. That is, it is possible, especially
in large classes where noise can often be considered
as a distractor, that the teacher does not hear
accurately what the student has said, or he may
misinterpret what the student has meant.

(2) The teacher should feel confident .and
competent about correcting the error. If he is not
sure of the correct model of appropriate correction
procedures, he should refrain from correcting his
students. It would probably be legitimate to argue

that a good percentage of the pronunciation
problems EFL students have are due to incorrect
modeling. For instance, consider a teacher trying to
correct his student’s pronunciation error of the initial
sound of the word think as follows:

o

T: Don’t say “I sink so”’; say “‘I tink so”.
S: I sink so.

T: No; say “Itink so”.

S: I tink so.

Aifter some modeling and repetition. the
student may be able to overcome the pronunciation
problem in question (i. e. /s/ for /8/), but he will
develop a new pronunciation problem and error, that
of his teacher.

Therefore, it is suggested that when the teacher
is not sure of the correct model he should consult
those colleagues of his who have a better command
of the target language or his authoritative reference
books.

(3) Since no teacher has time to adequately deal with
all the errors made by his students, a hierarchy
should be established for the correction of errors
according to the nature and significance of errors. In
such a hierarchy, priority should be given to errors
which may hamper communication and distort
comprehensibility, such as errors in the wrong
pronunciation of minimal pairs, e.g. pronouncing
‘sheep’ for ‘ship’ and vice - versa (for more on this,
see Keshavarz, 1984). Undoubtedly, a native speaker
of English will be astound to hear from an EFL
student: “I traveled to Spain by /ii:p/, “which is the
pronunciation of ‘sheep’.

Lexico — semantic errors, which cause confu-
sion for the listener and hence hinder the flow of
communication, should also be given priority. These
errors include false cognates and literal transiation of
native language expressions, such as: (a) ‘He smokes

- a lot of cigars’ (while the learner means cigarettes),

and (b) ‘T hit the ground and my father came out’
which means ‘I fell down and was badly injured’
(literal translation of a Persian expression).

As 10 syntactic errors, global errors, which cause
a listener to misunderstand a message or to consider
a sentence incomprehensible, should be given
priority in error correction. Local errors, on the
other hand, which usuvally only affect a single

Y



Attitudes Towards Errors

In the contrasitve analysis tradition (mainly the
strong version) and the audiolingual method of
teaching, a rather negative attitude was held towards
second / foreign language learners’ errors. Error was
considered as an evil sign of deficiency both in
teaching and learning and every attempt was made to
design and present the teaching materials in such a
way to ensure that, as far as possible, learners
performed without error. This tabooing of error
gained support from Skinner’s (1957) view that if an
error occurs the probability of its recurrence cannot
be permanently reduced by punishment and that all
the teacher’s efforts should go into rewarding correct
responses. This point was reflected in the audioling-
ual methodology guides in the sixties. One of the
leading methodologists of that decade’s teaching
profession, Nelson Brooks, in his famous book
Langusage and Language Learning, (1960), which became a
manifesto of the language teaching profession of that
decade, considered error to have a relationship to
learning resembling that of sin to virtue. He asserted
that “like sin, error is to be avoided and its influence
overcome, but its presence is to be expected” (P. 58).
Brooks suggested an instructional procedure that
would, ostensibly, help language students produce
error - free utterances: “The principal method of
avoiding error in language learning is to obseve and
practice the right model a sufficient number of times:

the principal way of overcoming it is to shorten the
time lapse between the incorrect response and the
presentation once more of the correct model”
(Brooks 1960, P. 58).

Such guidelines for the prevention and
correction of students’ errors were followed in the
preparation of materials for the teaching of foreign
languages. For example, in the Teacher's Manual for
German, Level one, prepared by the Modern Language
Materials development center (1961), one finds the
advice that ‘“‘teachers should correct all errors
immediately” (pp. 3, 17, 21, 26), and that “students
should be neither required nor permitted to discover
and correct their own mistakes.” (pp. 28, 32). Similar
advice can be found in other audio - lingual manuals
and instructional materials. However, with the
emergence of error analysis, in the late sixties, as a
reaction to contrastive analysis, and with the wave of

research interest in the processes and strategies of
first and second language acquisition and possible
similarities between the two, second - language
learners’ errors gained unprecedented significance.
As a result, the negative attitudes held towards
errors in the fifties and sixties changed to a positive
one. Errors were no longer considered as evil signs of
failure, in teaching and /or learning, to be eradicated
at any cost; rather, they were seen as a necessary part
of language learning process. It is now widely
believed that language learning, like acquiring
virtually any other human learning, involves the
making of errors. As learners are exposed to samples
of the target language they form hypotheses about it.
Frequently, the initial hypotheses are inadequate,
failing to recognize the limits of a particular rule or
the exceptions to the rule. Thus, the study of errors
made by foreign language learners reveals much
about the process of language learning and factors
that affect this process.

Alongside the emergence of such theoretical
views towards errors, innovative methodologies and
materials for teaching foreign languages developed
that encouraged creative self - expression rather than
error - free communication. Instead of expecting
students to produce flawless sentences in a foreign
language, many of today’s students are encouraged
t0 communicate in the target language about things that
matter to them. As Chastain (1988:330) puts it, “more
important than error - free speech is the creation of
an atmosphere in which the students want to tatk”. It
is maintained here that foreign language teachers
should expect many errors from their students, and
should accept those as a natural phenomenon
integral to the process of learning a language. When
teachers tolerate some errors, students often feel
more confident about using the target language than
if all their errors are corrected. Teachers of today
should be aware of the fact that generations of
teachers before them have employed different
methods to get rid of their students’ errors, such as
punishment, scorn, ridicule allin vain- in an attempt
to prevent students from making mistakes.
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Changing A ttitudes
Towards Errors

al

Error

Correction

Mohammad Hossein Keshavarz, ph. ID. University for Teacher
Eduacation Tehran

Abstract

Over the past few decades, there has been a
significant change of attitudes towards second-
language learners’ errors. Throughout the fifties and
well into the sixties, when Contrastive Analysis and
Audiolingual method of foreign language teaching
were at the peak of their popularity, a rather
negative attitude towards errors was prevalent. Some
of the well-known scholars during that period
regarded second language learners’ errors from a
somewhat puritanical perspective and concentrated
onthe prevention and correction of errors. However,
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with the emergence of Error Analysis, in the late
sixties, and with the wave of research interest in the
processes and strategies of first and second language
acquisition and possible similarities between the two,
second- language learners’ érrors gained unpre-
cedented significance. As a result, the negative
attitudes held towards errors changed to a positive
one. Such changes will be discussed in this article and
certain guidelines for the correction of errors will be
suggested.
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students’ linguistic ability and, thus, their compe-
tence, to the level required by the particular text
under study. Indeed, what linguistic stylistics
presents both to the teacher and to the students is the
point of balance where the effort put into
preparatory work on the language part of the text is
equalled by the returns of understanding and
enjoyment. To go beyond this point in providing less
would be to subordinate literature to language. To
fail to reach it would be to leave thestudents in the
lurch, struggling to decipher the bare language of the
poem, for instance. The approach advocated is not a
strict adherence to linguistics in the analysis of texts,
but a happy amalgamation between traditional
literary criticism and the new linguistic stylistics.
These two disciplines can each contribute to the
other to enrich both fields of “studying” texts and
“teaching” them successfully.

The definition of “stylistics,” which is adopted in
this article is different from the one given in literary
glossaries of the past for ‘style.” Rather, it follows
the perspective that Leech is aiming at and what
Widdowson lucidly explains as:

By ‘stylistics” I mean the study of literary discourse from a
linguistic orientation and 1 shali take the view that what
distinguishes stylistics from literary criticism on the one hand and
linguistics on the other is that it is essentially a means of linking the
two ... Stylistics involves both literary criticism and linguistics ..
the “style” component relating it to the former and the “istics™ to
the latter, 10

The relevence of stylistics as the best approach to
the teaching of reading and liferature to non - native
speakers, 100, has been gaining, ground among
educators all over Anglo - American colleges of
Humanities especially in the past decade or so. For
instance, Mick Short believes that “there is a growing
recognition that integration of language and
literature can be of mutual benefit in the context of
foreign or second language education.”2

Widdowson, too, is of the same opinion
concerning the importance of stylistics when he says,

“what I would suggest is that stylistics ... provides a
way of integrating the two subjects, English language
and English literature, which are commonly taught in
isolation one from the other.”?

The teacher who pays attention to the language
part of texts only; i. e., follows a strictly linguistic
approach, and the one who only assumes an
emotional approach, neglecting all references to
language, may both be heading toward the wrong
path as far as a sound pedagogical procedure in

teaching literature is concerned.

Today almost all scholars in language and literature
fields endorse a union of the two disciplines as the
most fruitful methodology.
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The main controversy, however, is not focused
on the use of abridged texts versus original ones , but
on simplified texts used instead of, rather than as
supplementary too originals. Lado, among others,
believes itis an “abuse” *‘to simplify some well-known
literary work and read it as if it were the real
thing.”* He goes on to say. “If a work has achieved
immortality, it should not be simplified or in any way
distorted, or it ceases to be that work and becomes
an imposter.”* This view is shared by certain teachers
of literature who are vociferous in condemning
simplified books. But what do the compilers of these
books think about their products?

In fact, the writers of these books, as well as
the teachers who endorse them, have never meant
simplified versions to replace the originals as true
literature. Many are keenly aware of the limitations
imposed upon these books by the substitution of a
simpler vocabulary and syntax which, as a result,
changes the style of the original versjon. However,
one of them feels justified enough tossay “... the
resultiny language is good and useful English,
and the simplitfied book keeps much of the flavour of
the original.®

The author does not explain how ‘“‘the charm
and flavour” of the original can be kept within a
vocabulary of, say, 2000 words, using only the basic
structure of English, to boot. Perhaps some of the
plot in novels can be preserved, but as far as poety is
concerned no author of simplified books can hope to
convey the charm and “flavour” of Chaucer or
Shakespeare. Indeed, even a cursory comparison of a
. certain simplified book with the original immediately
proves the Longman’s publisher’s assumption to be
unsatisfactory.

Gurrey, too, like Lado, vigorously rejects the
publisher’s belief:
... But these simplified versions cannot have the
spectial virtue of good literature... In these simplified
series the quarlities of good literature have been so
much watered down that they are less vivid, less
interesting, less penetrating and also less precise and
true. The reason for all this is that simplifed language
has not the expressiveness and the power of moving
us.”

80

If, according to Gurrey and even some authors
of the simplified books, these versions should not be
used to replace the real texts, is there any area in
which they can be useful? This question has been
answered positively by even the extreme opponents
of simplified versions. For instance, Lado, when
dealing with the application of these books for
language practice, modifies his views thus:

A more justifiable abuse of literature in a foreign
language is to simplify a literary work and use it not as
literature but as reading for information about the
target language .’

On the whole, one can come to the conclusion
that simplifed books can be quite helpful provided
the judicious teacher puts them to their proper use;
that is, for language - and not literature - teaching.

The Problem of Teaching Literature Through Original Texts

The teacher who decides toteach
literature VCI’SiOI‘lS, original through 1s confronted
with the problem of having students whose linguistic
competence is too low to permit them to understand
and appreciate the original literary pieces. What
should the teacher do? Lado believes we should
teach literature when the students are advanced
enough in their language “to experience it somewhat
like the native reader.”

So far as our colleges are concerned, Lado’s
suggestion seems too idealistic to be practical. At
present, the colleges’ curriculum is not so arranged as
to make students efficient in language “first” and
then - and not until then - introduce them into the
realm of literature. In view of this fact, a possible
solution in the form of a new approach is proposed in
this article, which is a nascent arrival on the
educational scene, and is calledlinguistic stylistics.
This approach, which is gaining ground over other
methods in teaching literature to native speakers can
also be more useful for non-natives as it focuses on
the language part of the text. In doing so it raises the



If “Chicago” has earned a place in the literature
of the United States, can we simplify its
vocabulary and teach it as Sandburg’s creation?
Can we simplify “The Raven” and teach it as
the poem that Edgar Allen Poe wrote

Naturally, Lado expects a strong “No” to his
questions, but to mollify his ire, it is fortunate that
poetry, because of its nature, does not very well lend
itself to simplification as do other genres such as the
novel, drama, short story, etc. However, poetry
simplification is sometimes practiced by editors and
instructors who prepare books for overseas students.
When verse is simplified, its replacement by a simpler
one may be as bad or even worse than the prose
simplifications. At this juncture it would not be
unprofitable to survey the status quo of these kinds of
textbooks available on the market.

The Use of Simplified And Abridged Versions Versus Original
Texts

In recent years, there have appeared on the
educational scene a great number of simplified and
abridged books in verious fields of English language
and literature, and the number is increasing almost
monthly. These books are especially prepared and
adapted for foreign students possessing varying
degrees of language skills. The foreign student of
English, in accordance with his own linguistic ability
and personal predilection, can select any one of these
adaptations and use it for extensive reading. For
intensive or class instruction, some teachers choose
them to cover the course syllabus.

How do English teachers evaluate these books
which seem to be on the increase? Depending on the
teacher’s viewpoint, some prefer these simplified
versions to the originals not only for language
practice, but for teaching literature as well. Others
denounce these simplified versions vehemently
(especially when they are put to the latter use),
maintaining that the simplified renditions, far from
preserving the flavour of the originals, render a
distorted picture to the students in which the

beautiful in the original is metamorphosed into the
ugly, and the good into bad. Thus, instead of
motivating them to pursue their English literature
studies further, simplified texts cause the students’
eventual estrangement from it. This may be the case
with simplified texts versus the original versions, but
what about the difference betwen abridged and
simplified texts?

Though many teachers denounce simplified
texts as unsatisfactory, they show a more lenient
attitude toward the abridged texts. For instance,
Gurrey distinguishes between “simplified” and
“abridged” texts thus:

A clear distinction must be made between the
version that “simplifies” the text of a book of
literary standing and the version that “‘shortens”
it only. The version that simplifies a text changes
the more difficult (and often the more expressive)
words and phrases for simple (and therefore
often feebler) words and expressions. The
version that only shortens, cuts out all that might
be spared without reducing the value of the book
as literature.’ :

obviously the rationale for abridged versions is
that the original text is considered to be too long for
students (like Milton’s ““Paradise Lost,” or Dickens’s
novels) and would have to be excluded from the
curriculum unlessabridged.Some literature teachers,
however, who strongly recommend the use of

original texts only prefer to assign selections from the
original rather than endorsing an abridged version.
An obvious disadvantage of this practice is that no
arbitrary selection can match an abridged version in
which care has been taken to preserve the continuity
of the main plot and to excise less important subplots
and minor characters in the case of prose, and
descriptive scenery in the case of verse as, for
example, Tennyson’s “In Memoriam’.
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The Horns of the Dilemma: A

Discussion of Original Versus

Simplified and Adapted Texts

in EFL Classes

by: Cyrus Ghazaie

In this article one of the most controversial
issues in the area of teaching advanced reading or
literature concering the choice of proper textbooks
for EFL students will be discussed. By proper
textbooks we do not mean those available in the
market (which in turn cause a formidable problem),
nor are we concerned with the content materials of
these texts. The importance of the matter lies in the
crucial decision of how to categorize and grade them.
For example, are we to use original, adapted, of
simplified versions? This is an important issue which
has either been evaded by writers of advanced
reading materials to be taught to foreigners, or

completely...... ...

8y

Set aside in favour of other subjects such
as cultural implications or structural differences
between the two languages. The present writer dealt
extensively with this issue in his ph. D. dissertation
some two years ago,’ but since the same problem is
still prominent in our English colleges, it would be
useful to repeat parts of the discussions in this article,
too.

We may well begin by reiterating Lado’s
rhetorical questions concerning the suitability of
adapted works of literature. He rather angrily asks:

e
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2. Auflage

EINE KLEINE UMFRAGE

Benutzt du allgemein Sprichworter? ja [ nein
Wenn ja, benutzt du sie ganz, verkiirzt, verdndert,
ergénzt, in einer Anspielung, ..........
(Zutreffendes bitte unterstreichen, oder erganzen)
Kennst du das Sprichwort Morgenstund hat Gold im
Mundf

ja0d nein [J
Benutzt du es? ja O nein
O Was bedeutet es fiir dich? ............c.ocoeoves ..

Kennst du Abwandluagen, wie Morgenstund ist aller
Laster Anfang? ja ff nein
Wenn ja, gebrauchst dusie? jall  nein O
Wenn dusie gebrauchst, inwelcher/welcheny Situa -
tionen?

Istdirdabeidas Originalbewut? ja[d nein[
Benutzt du iiberhaupt eAntisprichworter (legal - ille -
gal - Ikea — Regal, Liberal als Hering, Irren ist
menschlich, sagte der Bauer, als er im Dunkeln die
Magd kiiBte)? -

jal)  nein

Hast du weiche auf Lager?

.....................................................................

Wenn du Abwandlungen des Morgenstund -
Sprichworts kennst, welche?

.....................................................................

.....................................................................
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Schaum im Mund (Zuruf Wehners zu Dr. Riedl,
CSU, im Bundestag am 2.6.1981). Hierbei wurde
bereits der urspringliche Sinn umgekehrt.

Reaktionen auf das Sprichwort, dessen
Sinn in der heutigen GberfluBgesellschaft nicht
unbedingt mehr verstandlich ist, umso mehr,
wenn offensichtlich jeder weitere Fortschritt eine
gréBere Umweltzerstérung nach sich zieht, gibt
es in Form von Antisprichwortern einige: das
oben zitiete Morgenstund ist aller Laster
Anfang; variiert Morgenstund ‘ist aller Laster
Andrang; Morgenstund hat Gold im Mund, wer
langer schlaft, bleibt auch gesund; Morgenstund
riecht aus dem Mund; Morgenstund ist ungesund
oder In der Morgenstund héngt der Arsch auf
Grund:

Jugendliche reagieren aber mit noch ganz
anderen Spriichen auf die Leistungsorientierheit

der Gesellschaft; Es gibt viel zu tun, lassen-wir's

bleiben/ nichts wie weg; Es gibt noch viel zu tun,
fangt schon mal an/ warten wir’s ab; Arbeit adelt
- wir bleiben birgerlich; Die Arbeit ist der
Untergang der trinkenden Klasse; Lieber Feste
feiern, als feste arbeiten; Lieber krankfeiern, als
gesund schuften; Wer die Arbeit kennt und sich
nicht drickt, der ist verriickt. !
SchiuBbemerkung

In einer kleinen Fragebogenaktion (Bogen
s. Anhang) habe ich einige nicht sehr reprasenta-
tive, aber immerhin empirische Daten Uber das
Gebrauchsverhalten von Sprichwdrtern und
Antisprichwortern gesammelt. Erfolgreich bef-
ragt habe ich 54 deutschsprachige Studentinnen,
die insgesamt 27 verschiedene Hauptfacher
belegt hatten. 80% von ihnen gaben an,
Sprichworter zu benutzen, 20% nicht. Fast alle
gaben alierdings an, die Sprichwoérter verkirzt,
verandert oder nur in einer Anspielung zu
gebrauchen.

53 der 54 Befragten kannten das Sprich-

wort Morgenstund hat Gold im Mund, nur etwa .

40% benutzten es. Und dies fast ausschlieBlich
als Ironie, d. h. die Wenigsten konnten die
Botschaft des Morgenstunde - Sprichworts
akzeptieren.

Das Verhaltnis zwischen Benutzern und
Nichtbenutzern von Antisprichwértern lag bei 3:
2. Eine Mehrheit (35) kannte Abwandlungen
des Morgenstunde - Sprichworts, nur 25
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benutzten sie, vor allem Morgenstund ist
ungesund. Das Original war allen Abwand-
lungsbenutzern bewuft.

Bei aller Vorsicht kdnnte man aus diesem
Ergebnis vielleicht herauslesen, daB Studenten
die vollstéandige Zitierung eines Sprichworts eher
vermeiden, aber sowohl mit dem Inhalt, ais auch
mit der Form spielen. Meinem Empfinden nach
ist der Stil dieses Sprichworts, wie auch seiner
Abwandlungen, gegeniiber der Studentenspra —
che, als auch der Jugendsprache iberhaupt,
unangemessen, wofur auch diese Zahlen zu
sprechen scheinen.
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Ein wenig genauer beschreibt Mieder die
Ursache als “Welt, in der doch alles in Frage
gestellt wird” (Mieder 1975: 28). Die Bes-
chreibung dieser Welt mag schon stimmen, doch
ist das als Motivation fir die Pragung von
Antisprichwortern ein biichen mager. Der
Hauptgrund ist doch eher, daB einerseits die
heutige extreme Gesellschaftsentwicklung stark
kritisierbar ist, zeichnet sich doch zumindest
eine groRere Okologische Krise ab. Und
andrerseits existiert mit der Jugend in ihrer
spezifischen Situation — viel Zeit zumNach-
denken, aber keine Handlungsmaéglichkeiten, da
sie von einer aktiven, die Gesellschaft lenkenden

Rolle ausgeschlossen ist - ein starkes Kritikpo--

tential, das zum Protest das Abzulehnende in die
ihrer Sprache eigenen Spriichemuster einkleidet.

Betrachtet man nur die Gruppe der negier-
ten Sprichworter, um den Unterschied zur
Verwendung der Sprichwbrter-Originale zu
sehen, so wird klar, daB Jugendliche einerseits
keine vorgekauten Erfahrungswerte annehmen
wollen, ja daB die Erfahrungen und Werte
frlherer Generationen angesichts des heutigen
Problem bewuBtseins irrelevant erscheinen.
Andrerseits ist es etwas relativ Neues, daB8 die
Jugend die Mdoglichkeit hat, sich o6ffentlich zu
auBern. Nicht nur Graffitis tragen ihre Botschaft
in die Welt, auch die Medien haben die
Jugendilichen entdeckt. So wird heute etwas weit
verbreitet, was tendenziell friher eventuell auch
schon existiert hat. -

Ein weiterer Gesichtspunkt ist, daB die
Leistungstrager vor allem der Wirtschaft immer
junger werden. (Es gibt kaum Produktmanager
Uber 35! Das bedeutet, daB mehr und mehr eine
andere Altersklasse die Leitung der Gesellschaft
ibernimmt. Die alte und durch Erfahrung
“weise” gewordene Generation wird vom
Fortschritt einfach Uberrollt. Und mit ihnen ihre
Sprichwdrter. Und Sprichwérter entsprechen
" “ihrem Wesen nach nicht der inneren Haltung
junger Menschen" (Hain 1951: 53). Sei es, daB
Jungere nicht belehrend wirken wollen, sei es,
daB ihnen offensichtlich die Lebenserfahrung
fehlt, die dem angemessenen Sprichwortgeb—
rauch zugrundeliegen sollte.

Die Funktion von Antisprichwortern ist
nicht mehr die “kollektive Erfahrung”, die in
Sprichwértern ausgedriickt wird, zum Besten
geben, sondern “kollektive Haltung" (Seebold
1990: 58) bekunden.

Wann ist jetzt dieses "“heutzutage”? Ende
der 60er formiert sich die bisher grofte
Kritikwelle in der BRD. Haupttrdger waren
Studenten, die ebenso wie Schiiler und Azubis
den ‘sozial Unreifen”, den Jugendlichen
zuzuzahlen sind. Zu Anfang der 70er Jahre,
inmitten der Aufarbeitung der deutschen Ver-
gangenheit, erlebt die Sprachkritik einen weit
uber germanistische Kreise hinausgehenden
Verbreitungs - und offentlichkeitsgrad (vgl.
Behrens 1982: 219). In derselben Zeit treten
Sprichwérter variationen und Antisprichworter
gehauft in Zeitschriften und Werbung auf, und .
bald darauf reagiert auch die Sprachwis —
senschaft auf dieses Phanomen. Somit ist es
naheliegend, das erste gehaufte Auftreten der
Antisprichworterverwendung gegen Ende der
60er, Anfang der 70er zu datieren.

Morgenstund ist aller Laster Anfang

Zum Thema Arbeitsmotivation, genauer
gesagt zum Lob von Flei. und Tadel von .
Fautheit, gibt es im Deutscen unzahlige Sprich-
worter (vgl. u.a.Meier —Pfahler 1980: 26ff).S0 z.B:
Was du kannst heut’ besorgen, das verschiebe
nicht auf morgen; Arbeit ist der Ehre Mutter; Dem
FleiBigen hilft Gott; Erst die Last, dann die Rast;
Tatigkeit ist das Salz des Lebens; Sich regen
bringt Segen; Flei3 bringt Brot— Faulheit Not;
MuBiggang ist aller Laster Anfang. Eine Ver-
scharfung ist gewissermaBen Morgenstund hat
Gold im Mund, denn man soll nach unserem
Sprichwortverstandnis nicht nur arbeiten, son-
dern dazu auch noch frih aufstehen.

Die gewollte Wirkung des Sprichworts wird
durch Variationen der Werbung konkretisiert:
Was du heute kannst besorgen, kaufst du billiger
als morgen (ZE!T, Nr. 33, 1973: 15, zit. in Mieder
1975: 6). Oder das -Sprichwort selbst wird
banalisiert: Morgenstund hat Ei im Mund
(SPIEGEL, Nr. 21, 1971: 157, zit. in Mieder 1978b:
385). Auch Herbert Wehner gebraucht das
Sprichwort als’ Variation: Morgenstund hat
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Morgenstundistaller Laster Anfang
Ursachen des heute weit verbreiteten
Gebrauchs von Antisprichwortern

Warum gerade heute Antlsprichwért_er?

Nach Renate und Gustav Bebermeyer
(1977: 39) treffen sich "“in der heutigen
Spruchabwandlung (..) zwei unterschiedliche
Variationstrager. Einmal der volkstimliche:
Sprichwort und Voikslied wurden schon immer
variiert. {...) Zum andern der literarische Var-
iationsstrang (..). Die gegenwartige Bes-

hR

chleunigung dieses ProZesses und die damit
zunehmende Formelhaftigkeit der Sprache sind
sprachliche Folgen unserer schnellebigen Zeit.
“Die Verfasser machen es sich sehr leicht, die
Ursache der Antisprichworterkuitur so lapidar
zu erklaren.



types detract most from a learner's ability to
comunicate effectively».

According to Richards and Sampson
(1979:15) “description and analysis of learning
modalities and strategies will help with the
development of teaching procedures that make
optimal use of the learner's way of learning.
Close observation of natural second language
learning, together with studies of the learning of
the languages in formal classroom setting could
provide a major part of the input for pedagogical
grammars”’. Corder (1981:12) maintains that, “‘we
have been reminded recently of Uon Humboldt's
statement that we can’t realy teach Language, we
can only create conditions in which it will
develop spontaneously in the mind of its own
way.

We should never improve our ability to create
such favourable conditions until we learn more
about the way a learner learns and what his built in

syllabus is. When we do know this (and the

learner’s errors will if systematically studied, tell
us something about this), we may begin to be
more critical of our cherished notions. We may
be able to allowe the learner's innate strategies
to dictate our practice and determine our
syllabus; we may learn to adapt ourselves to his
needs rather than impose upon him our pre
conceptions of how he ought to learn, what he
ought to learn and when he ought to learn it”.

4. Errors provide a means for evaluating the
students as well as the teaching strategies
employed by the instructor himself. Accordingly,
the teacher will have an authentic basis upon
which he can determine the future task. What it
boil down to is that the judgement of teacher’s
instructions and learner's achievement can't be
done in vacuum. In the light of the analysis of the
errors, the instructor can provide himself the best
means to handie the problem of evaluation of
both his instruction and of student's achieve-
ment.

Richard and Sampson 1(1974: 15) asset that,
“at the level of pragmatic classroom experience,
error analysis will continue to provide one means by
which the teacher assesses learning and teaching and
determines priorities for future effort. This is not to

suggest that we expect syllabus design to orientate
itself exclusively around “error based” progression
or gradation, since as we have seen the number of
variables likely to affect the learner’s performance is
to be summarized in any one formula or approach*.

IV. Summary

The problem of the language learner's
errors has been discussed in this article. It has
been argued that errors are banned in audioling-
valism and other similar methods. In cognitive
code learning, on the other had, errors are
welcome. Errors as far as mental rationalistic
theories of learning are concerned are significant
in terms of beth theory and practice. Their major
contributions in terms of theory are to general
linguistic theories on the ground that they
function as a test of language theories. Errors
also indicate that contrastive analysis has not
been able to account for all kinds of errors.

As to practical and pedagogical implica-
tions, it has been discussed that errors have four
major contributions: 1) They help find out the
ways and procedures through which a language
learner goes. 2) They help find out how well a
learner kows the language under consideration.
3) They help adapt teaching strategy and
instructional materials from the learning
strategies.

4) They provide a means for assessing
teacher’s instructions and students’ achievement
throughout the course.
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A. Theoretical Significance

Language learning and the errors of
language learners are testing grounds for the
theories of Language. If we assume that
language is systematically structured in particuiar
ways, we should expect to see evidence of this in
observing how the child or a bult copes with the
cognitive and rule governed aspects of language as
he becomes a member of a linguistic community.
. As Richards (1974) points out “study of the child
learner's errors does indeed. throw light on the
types of cognitive and linguistic processes that
appear to be part of the language learning
process. Corder (1981) maintains that the errors
committed by L, learners are indicative both of
the state of the learner's knowledge and of the
ways in which a second language is learned.

By getting help from the attested errors, the
linguists are able to find out whether their
theories of language are valid or not. If language
is viewed to be systema.ic. then such a
systematicity should de manifested in the
attested errors. In- other words, sentences
containing errors must be systematic deviation
from the norm. Otherwise, the systematicity of
the language under study is at best questionable,
hence the validity of the theory of systematic
language is under question.

Another contribution of errors to general
linguistics is that the study of learner’s errors
proved the inadequecy of Contrastive analysis
(CA) to account for all kinds of errors.

B. Practical Implications

1) Errors help find out the ways through
which one learns a language. They clearly
indicate that the learner is making and testing
hypothesis to learn language. They provide data
from which inferences about the nature of the
language learning process can be made. correct
sentences do not show how language is learned,
while erroneous utterances highlight the
strategies a learner employs. The systematicity of
the errors proves that there is a mental process
involved in language learning. were the errors
not to exist, one ‘might have argued that the
learner is just repeating what he has already
encountered. As an example, the deviant
ungrammatical sentence* “I goed to the park”
shows that the learner is overgeneralizing the

ar

rule he has induced himself or has been
explained to. Such an overgeneralization is a
mental procss indicating that the leaner is not
just a passive agent mimicking whatever he has
heard. He may never have heard such a deviant
Sentence from the people around. He constructs
such sentences from his own relying on the rules
and regulations he induces from instances of
regular verbs like “invite - invited open —
opened, etc”. If there were not such errors,
nobody could authentically prove that there is a
mental process called overgereralization.

Stern (1983: 354) maintains that, "for
research, errors were also an indespensible data
base in the study of learner’s language. in many
of these investigations, the researchers closely
studied the appearance of particular grammati-
cal features and their subsequent developmentin
the learner's repertoire, for enample, mor-
phemes, question forms, or the use of the
auxiliary; and they used the findings to answer
some general questions obout the nature of
language in general”.

2. Errors can help find out how well
someone knows a Language. Errors are indica-
tions of learners' level of language proficiency.
we may say that errors help the teacher be more
realistic in approaching his job. Richards and
sampson (1979: 15) maintain that “close study of
leamer English will provide the sort of data on
which realistic predictions about learning and

' readning can be based. Instead of expecting

learners to pass directly to native speaker
competence in the new language, more realistic
goals may be set for particular learning situations
based on generalization derived from observa-
tion of how others have performed under similar
circumstances’’.

3. Learner’s errors can help gather infarma-
tion on common difficulties in language learning
as an aid in teaching or in the preparation of
teaching materials. This may be interpreted as
the adaption of teaching strategy and instruc-
tional moterials from the learning strategy
employed by the learner himself. Learners’ errors
as krashen (1983: 138) points out. «Indicate to
teachers and curriculum developers which part
of the target language students have most
difficalty producing correctly and which error



will be meaningful, hence easy to learn.

Infuenced by Chomsky’s Generative Transfor-
mational Grammar and Cognitive Psychology,
cognitive methodologists suggested a new approach
called *“Cognitive Code Learning”. They maintain
that human being is born with an innate capacity
called Language Aquisition Device (LAD) to
acquire language. This approach puts emphasis on
the consious acquisition of language as a meaningful
rule - governed system. As Stem (19983: 470) puts it”
like the audiolingual method, cognitive theory looks
for a rational in linguistics and psychology. Rejecting
behaviourism and structural linguistics, it seeks

in transformational grammar and cognitive
Psychology a basis for second Language
teaching. Cognitive theory reflects the theoreti -
cal reorientation in linguistics and Psycholing-
uistics that was initiated by Chomsky in the
sixties”.

C. Inferences From The Tenets of Two
Approaches
Hauing looked at the underlying axiomatic
assumptions of the two Polarised approaches,
we can now come up with some findings with
respects to the ways language learner’s errors
might be treated.

1. In audlolingualism and other similar
methods, languages are viewed to be different.
Seeing learning as a habit formation and
believing in the differences of L, and L, as a
crusial factor which affects learning, then errors
are seen as failure of learning. Advocates of such
approaches claim that if a habit is deeply rooted,
it is toodifficultand almost impossible to get rid
of it. They also maintain that if the new habit is
opposed to the ones already learned, then it is
not an easy task to dislocate the old and learn the
new habit. To put it simply another way, audio
lingualists believe that errors are detrimental to
the Processes of language learning. They
conclude that teaching materials development
and class procedures should be so severely
taken care of that the probability of error
commitment as a psychological barrier be as
close to zero as possible.

2. In Cognitive learning, on the other hand,
errors are welcomed and are seen as the signals
of mental efforts in hypothesis making. Stern
(1983: 354) says. “errors which in the language
teaching theories of sixties were seen as signals
for better pedagogical grading were recognized
in the seventies more and more as inevitable in
the development of second language proficiency
and as valuable aspects of learning”. Brown
(1980: 163) says:

By the late 1960s, second language
learning began to be examined in much the
same way that first language learning had
been studied for some time: the learner was
looked at not as a Producer of malformed,

- imperfect language replete with mistakes,

but as an intelligent and creative being
Proceeding through logical, systematic
stages of acquisition, creatively acting
upon his linguistic enviroument as he
encounters its forms and functions in
meaningful context. By a Graduat process of
trlat and arror and hypothesis testing, the learner
slowly and tediously succeeds in establish-
ing closer and closer approximations to the
system used by native speakers of the
language".

lli: Theoretical and Practical Significance of
Errors

Now that we have talked about different
approaches to language learning and the viewes
they take with respect to errors, we turn to the
specefic implications of errors from a number of
different perspectives. It should be said at the
outset that from now on we are talking within the
domain of rationalistic cognitive psichology
because in behaviouristically oriented
approaches to Language learning errors are
detrimental factors lét alone to be of any
significance

Ol Figel aiy\F



Language
Errors:

Learners’

Approaches and
Significance

Gh. Kiyani
1. Introduction

We had better start the discussion with Some
questions. What are language learners’ errors and
now can one differentiate between “Errors” and
“‘Mistakes”? How should they be viewed? Are they
of any significance in the process of language
learning? Should we consider them as detrimental or
facilitative in language learning? To answer such
questions, it first seems warranted to have a look at
different theoretical foundations of learning in
general and those of language learning in particular.
Such a survey of psychological theories of learning
paves the way to deal with different approaches of

" looking at the errors commited by language learners.

11. Psychological Theories of Learning
A, Behaviourism '

Advocates of behaviouristic learning (Pavlof,
watson and Skinner, ...) claim that learning is a
- mechanical phenomenon. They see almost no
paramount discrepancy between animals and human

beings as far as learning is concerned. To them

language learning is not different from learning of
any other phenomena.

Behaviourists look at ianguage learning as a
response to some either identifable or unidentifiable
stimuli. Those behaviourists who viowes learning as a
response to on identifiable stimulus are in farour of
Classical Conditioning. On the other hand, New
Behaviourism supports the view that learning is a
mechanical, automatic response (operant) which has
got either no stimuli or the stimulus is not
identifiable. Such a theory is called Operant
Conditioning.

10

All behaviourists believe in habit formation

and maintain that a child acquires his mother tongue
through mimicry and memoriziation. Infact the child
overlearns the language through exposure and
practice. Taking insight from this view of first
language acquisition, second language teaching
experts started saying that if L 1 can be acquired this
way, why it can’t be applied to second language
learning.
With the cooperation of American Structural
Linguistics and Behaviouristic Psychology, some
applied linguists like Bloomfield propsed a teaching
method called Audio - Lingualism on the basis of
which L 2 should be taught and learned inductively
through exposure, repetition, drills, mimecry -
memorization and pattern practice.

Since in structuralism different languages are
viewed to be different with no universalities, then the
instructional materials should be prepared on the
basis of a scientific study called Contrastive Analysis
which is a detailed, precise comparison and contrast
of the two languages under consideration.

B. Cognitive Psychology

Tenets of behaviourism being questioned,
cognitive psychology as a rationalistic approach came
into scene. Cognitivists, having been influenced by
Gestalt psychology claim that learning is not a
mechanical phenomenon. Rather they viewed it as
mental process going on in the brain. They extended

this theory to language learning saying that language
learning is the storage of knowledge, Processing the
information, relating the new matenal to the ones
already learned, i, e, i + 1, so that the new material
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