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Abstract
" One of the most serious problems EFL student-teachers face in Teacher Training Centers is
that they have difficulties in grasping the contents and the concepts of the courses in the target
language This might be due to their weakness in "general English”. The following is a brief
report of a placement test given to them in two of the Teacher Training Centers in Tehran, rWhat
follows is just the statement of the problem, which is hopefully gomg to be solved via appropnate
research and planmng R

-,

Key Words: placement test; student - teachers, Tedcher Tralmng Centers language proficiency,
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New edition

TEACHING
READING SKILLS
in a foreign
language

Chrossnze Nuthall

MaOULLANY
FEIEMANS
]

Reading Skillfully 1, 2 & 3 are based on
promoting language learning in which reading
and 1ts techniques are integrated to help
students read and understand better. These
books are intended to be used in the Prerequisite
and General English Courses for university
students, They may also be used in Reading
1,2 & 3 for English majors because they include
interesting passages and exercises which
stimulate the readers to read and understand
English much easier and develop the skills
needed in other courses.

READERS familiar with the first edition of this
book will find many changes in this one, the
most obvious being the way the material is
organized. It is now divided into three parts,
The first presents the principles (about reading, .
texts and teaching) which underlie the way the'
book approaches its subject; the second partI
looks more closely at some of the theoretical
issues and how they affect reading teaching; and
the third, greatly strengthened by Charles
Alderson’s chapter on testing, focuses on the
importance of extensive reading, the choice of
materials and the way courses and lessons are
planned, taught and assessed. The sequence of
chapters has been altered to fit in with this new |
division; people used to the first edition may
find this initially annoying, but I hope the result;
willultimately prove easier to use. '

Readit_}g Skillfully 3

Reading Skilltully 2

Reading Skillfully |




Crossword Puzzle

.Across
1. black sheep: someone who is considered unpleasant or disreputable
3. grey mood: lacking hope
6. red tape: bureaucracy
7. white elephant: an article or a household utensil no longer wanted by its owner

Down
1. feel/ be/ become blue: depressed
2. with flying colors: very successfully
3. green thumb: an ability to make plants grow well
4. a yellow streak: a trace of cowardliness

5. purple with rage: extermely angry
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CONCORDANCE LINES

The missing word is greeted.
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E Here are thirty concordance lines, with the key word in the middle of the line removed. All 30 lines
— . . . .
S have the same word in the middle. Can you guess from the contexts what the missing word is?
—
Washington will ceontinue its to broker a settlement to the three-
Cﬂ) good and one must make still greater to get it down. [p] Again, see where
— to fall kack on should he fail in his to join the federal parliamentary
- — man bureau there, law enforcement's to work with Russian counterparts
il ool The National Office coordinates these and works to raise public awareness,
D President Babangida leaned in his to extricate himself from the corner
o3 [tc text=laughs] and after several he said I fear you are [ZGY] [Z21)
4} Indonesia has taken a leading rele in to bring Cambodia's warring parties
E—q move was clearly timed to pre-empt by the Communist authorities in
faced economic strangulation and its Lo mediate a settlement had been
) continues tarnished despite all his to clean it up, while Mexico's human
B0 Mubarak has backed the Amer1c§n most recently by proposing a
< and gt worst cgntemptuou§ of his to promote peace. [p] His departure
the quality of their assets in their to boost market share. {p} The
an in our power to bampe; your a3 they cross the line of good taste
of Representatives failed in its to override a presidential veto of
o from land. Whole towns started rescue . Principal Doug Albrecht organized a
e the president's hurricane relief - I'm Paz Cohen in Washington. Shay
th Bosnian government, but both are certain to be difficult. The
all%terature high}y criticgl of the Lo introduce *public participation"
= p051t10n.o§ compromise: putting their into rai;ing your overall vitality
B0 and mun}tlons_and to promote related on materlal.productlon.l[p! The Nunn
Rt ) intermittently supported army to secure Hitler's permission to
B Despite Barbara's subtle but constant to deemphasize Kim's development and
— and solid, were very strong beginning , but beginning efforts nevertheless.
Cj fhl} Credit Markets: International to Push the Dollar Down Depress Bond
LIq and Duff-Phelps, are redoubling te win business. In Burope, where
Buffet, its leading shareholder. Its failed, thanks to a reveolt among
home and abroad should together make to help democratisation and freedom
19 for the Government is that, despite to paper over the cracks, there is a
year-old actress. (p] And Catherine's to bury the ghost of her role as

* O ¢ & O 0 00

Key to the questions
LAST ISSUE

BRAIN TEASER

Q: What English word can have 4 of its 5 letters removed and still retain its original pronunciation?

A: Queue

Q: Before Mount Everest was discovered, what was the tallest mountain in the world?

A: Mount Everest has always been the tallest mountain, even before being discovered.

Q: Johnny’s mother had three children. The first child was named April. The second child was named May. What
was the third child’s name?

A: It has to be Johnny. He’s the third child.

Q: If, having only one match, on a freezing winter day, you entered a room which contained a lamp, a kerosene
heater, and a wood burning stove, which should you light first?

A: The match of course.

MISSING DICTIONARY DEFINITION
If someone or something highlights a point or a problem, they emphasize it or make you think about it.
You say oh well to indicate that you accept a situation or that someone else should accept it, even though you

¥ .
or they are not very happy about the situation because it cannot be changed.
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MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from the
definition. Can you guess what word or phrase is being difined. It may be a single word or a
compound or an idiomatic expression. Each missing word is indicated by five hyphens, no
matter how many letters there are in the missing word itself.

@ In informal American English, people sometimes say «---- in order to experess a strong
reaction to something or to introduce a remark or response.

® Someone who is ----- is very bad at organizing things in their life.
CROSSWORD PUZZLE

Try the following crossword puzzle. All of the missing words are units of money.

Currency
What’s the unit of money in these countries?

Across
1. Germany

5. Italy 501 | _T ___l I ’
6. Chile B { |
7. Brazil 6] 71 ;

8. Switzerland {

10. Portugal 7 |ﬁ‘ - I—T |

Down
2. India
3. Canada 8 T I—’
4. Holland
9. Japan 9

10 I
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JOKES

A family of mice were surprised by a big cat. Father Mouse jumped and and said, “BOW-
WOW!” The cat ran away. “What was that, Father?” asked Baby Mouse. “Well, son, that’s why
it’s important to learn a second language.”

A man goes to the doctor and says, “Doctor, wherever I touch, it hurts.”

The doctor asks, “What do you mean?”

The man says, “When I touch my shoulder, it really hurts. If I touch my knee- OUCH! When 1
touch my forehead, it really, really hurts.”

The doctor says, “I know what’s wrong with you; you’ve broken your finger!”

SLANG FORUM

to run a fever (verb)

Definition: To be sick, with an unusually high body temperature; to be very hot due to illness

Example: Jane can’t go to school today. She’s running a fever.

Etymology: In this phrase, “run” means “to continue to have,” so “run a fever” refers to a person
maintaining a fever, a high body temperature.

BRAIN TEASER
School survey

The school newspaper staff did a survey of all 235 students at the school concerning after -
school activities. The 3 activities in the survey were:

1. sports

2. the music / drama program

3. school publications (yearbook and newspaper)

They found that 71 students participated in after-school sports, but some of those students also
participated in one or both of the other activities (music/drama or a publication). A total of 64
students were involved in the music/ drama program, but some of those were involved in other
after - school activities as well. The yearbook and newspaper drew a total of 58 students, some
of whom were involved in other activities too. Further analysis found that:

@® 10 students were involved in all three areas: sports, publications and music/ drama.
® 4 students were involved in music / drama and publications.

® 5 students were involved in music / drama and sports.

@ 7 students were involved in sports and the publications.

Based on this survey, how many students were involved in at least one after - school program?



Prepared by Parviz Maftoon (Ph.D. in TEFL)

p-maftoon @iust.ac.ir

QUOTATIONS
€ Water is the softest thing, yet it can penetrate mountains and earth.This shows clearly the
principle of softness overcoming hardness.
Lao Zi
€ You can live with your problems, complain about them, let them drag you down. Or you can
get up, do something about them, and free yourself for more positive and productive pursuits.
Ralph Marston
@ It’s the constant and determined effort that breaks down all resistance and sweeps away all
obstacles.
Claude M. Bristol
€ The gem cannot be polished without friction, nor man perfected without trials.

Chinese Proverd

WORDS OF KNOWLEDGE

4 The path to success is to take massive, determined action.

4 [ am always willing to learn; however, I do not always like to be taught.
4 OQur lives begin to end the day we become silent about things that matter.
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de langage a la fois singulier et représentatif de
modeles généraux. Les procédures d'analyse
ainsi mises en place dans ces séminaires nous
mettent en présence d'un systeme cohérent et
scientifique exploitable en classe de francgais.
Cette année, le séminaire d'Ispahan a eu lieu
du 9 au 19 Septembre a 1'Université d'Ispahan.
Les cours ont été assurés par des professeurs
frangais et les ateliers par des professeurs iraniens.
D. Bertrand, Professeur a Paris VIII, a

essayé de nous montrer en quoi la sémiotique-

peut contribuer 3 la mise en place d'une
approche didactique des textes littéraires. Cet
objectif a été mis en ceuvre a travers une
présentation des recherches sémiotiques, depuis
leurs principes fondateurs jusqu'aux
orientations actuelles (en relation critique les
disciplines voisines: rhétorique, stylistique,
phénoménologie). L'accent a été porté sur les
stratégies discursives et le fonctionnement des
textes littéraires pour pouvotr se rendre compte
de leur signification et du systéme a partir
duquel ils élaborent le sens. La distinctton faite
entre le monde naturel et I'univers figuratif de
langage nous a fait comprendre que la
production langagiere releve du simulacre et
que tout discours est une représentation d'un
univers lui-méme représenté. Les questions
importantes qui ont été élaborées par D.
Bertrand sont: énonciation, narrativité et
subjectivité, figurativité et perception,
corporéité et structure tensive.

J. Fontanille, Professeur & I'Université de
Limoges et Directeur du centre de recherches
sémiotiques 3 C.N.R.S., s'est offercé de mettre
au point des méthodes et des principes d'analyse
concrete des textes, dans leur dimension
affective. En se basant sur quatre grandes
passions littéraires, la colére, la peur, la jalousie
et l'avarice, 1l aréussi & montrer le fonctionnement
de la syntaxe passionnelle dans le discourse

littéraire. On a pu comprendre A partir de ses cours
que les passions ainsi élaborées sont soumises a
trois grands principes:

1) Elles se présentent comme des chaines
identifiables ou des successions des séquences
qui organisent le cour des texte.

2) Elles offrent a l'analyse une grappe de
passion et d'émotion. C'est alors que 1'on est
confronté dans les textes 4 des bifurcations,
conversions et transformations.

Ph. Hamon, Professeur a Paris III, a
consacré ses séances a la présentation de la
critique littéraire. [1 a commencé par éclaircir
le rdle important que le structuralisme joue et
continue a jouer dans l'explication des textes
littéraires. Il a aussi abordé la question de la
critique génétique pour nous faire constater en
quoi cette discipline jenue et en plein essor est
capable de renouveler la connaissance des
textes. En effet, on a pu comprendre que la
génétique des textes déplace l'analyse de
I'auteur vers 1'écrivain, de 1'écriture et de F'ceuvre
vers sa genese. Ph. Hamon nous a montré que
la génétique des textes est une maniére de
radiographier l'ceuvre a travers la succession
des esquisses et des versions qui ont favorisé
sa naissance. Il s'agit en fait d'accéder a I'espace
intime d'une écriture tout en pénétrant le
laboratoire individuel et secret de I'écrivain.

Enfin, lors de la cldture du Séminaire
d'Ispahan 2002, tous les organisateurs ainsi que
les participants ont exprimé leur reconnaissance
vis-a-vis de tous ceux qui ont travaillé,
notamment les collégues du Département de
frangais de I'Université d'Ispahan, pour que ces
séminaires puissent avoir lieu et ont insisté sur
la nécessité qu'il y a a réorganiser de tel stage.
Pour ceci, de nouveaux themes comme texte
et image, littérature et cinéma, dimension
esthétique des textes littéraires ont €t€ proposés.



éminaire ™

9-19 Septembre 2002

Rapport préparé par Hamid Reza Shairi
Université Tarbyat Modarres
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Le Séminaire d'Ispahan est un stage
scientifique et intensif de dix jours qui a lieu
depuis Septembre 2000, une fois par an, Il est
organisé par le Département de francais de
I'Université dIspahan, de 1'Université Tarbyat
Modarres en collaboration avec le Service de
coopération et d'action culturelle de I'Ambassade
de France.

Ce stage se caractérise par deux grands
objectifs:

1) Tenir les professeurs et les étudiants de
francais au courant des derniéres recherches
dans plusieurs domaines: linguistique,
sémiotique, analyse du discours, rhétorique,

oS ol Ol p e OBy

poétique des textes littéraires et nouvelle
tendance en critique littéraire.

2) Former des enseignants de langue,
littérature et culture frangaise tout en leur
fournissant des outils et des méthodologies de
travail, aux approches linguistiques, sémiotique,
rhétorique et didactique.

Le Séminaire d'Ispahan nous offre I'occasion
de voir comment dans le carde de I'enseignement
de la langue, de la littérature et de la culture
francaise, les contenus pédagogiques peuvent
devenir object de connaissance pour un projet
scientifique. Aussi, l'on s'y rend compte que
chaque texte peut étre considéré comme un objet

Foreign Language Teaching Journalwos:
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must also search for specific information and
formulate questions (Grabe, 1991).

It was mentioned earlier that many authors
claimed an improvement in reading
comprehension and reading rate of students.
Also, it was established that scanning and
skimming do not stand for a full reading
comprehension. Scanning can reduce the time
of reading, when the purpose of reading is to
find some information which can be extracted
directly from the text. As a matter of fact, many
reading texts are nothing more than some
information. For example, academic and
scientific texts of journals and encyclopedias,
contain some information and facts about a
given subject. Scanning techniques can help the
reader to find his needed information out of a
large body a materials. Williams (1983) says
that scanning serves the important purpose of
giving the reader a content preview.

Previously, a lot of literature has been
allocated to schemata and background
knowledge. Skimming, which has the function
of giving the reader a preview of the whole text,
can activate the readers’ background
knowledge. Skimming can make ready the
reader to encounter the forthcoming materials.

on the concept as follows:

Obviously, the rate at which material may
be covered becomes slower as depth and detail
of understanding increase, but there are a
number of other factors which enter here. One
of these may be the clarity of the text itself.
Another factor is the extent to which the content
of a text is already familiar to the reader.
Nevertheless it is possible to develope reading
speed, and efficient reading involves high
reading speeds with high levels of
comprehension (p. 93).

Similarly, Bowen et al. (1992) assert that,
“slow readers do in fact make more mistakes
than faster readers. Faster readers have the
advantage of having to absorb fewer
meanings, doing less physical work, and
having a supportive rhythm and follow of the
language” (p.244).
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the text, that is, if the informatin fits into
readers’ preexisting knowledge, he can
continue reading with more confidence and
with higher reading rates. If it is not the case,
the reader has to pay more attention or resort
to some other strategies to extract meaning
from the text.

in fact, higher reading rates are closely
related to the amount of comprehension.
Broughton et al. (1980) have more elaborated
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enjoyment of text” (p.392). Dubin and Byina
(1991) maintain that, “a rate of 200 words per
minute would appear to be the absolute
minimum in order to read with full
comprehension” (p.198). fensen (1986)
recommends that second language readers seek

o “‘approximate native speakers readmg rates
and comprehension levels in orderto keep up
with classmates” and suggest that 300 words
per minute is the optimal rate (p. 106). This

rate is supported by Nuttall (1996) who claim .

that, “for an L1 speaker of English of about
average educat_iorr,and intelligence... the
reading rate is about 300 words per minute
(p.56, cited in Anderson, 1999).

Raygor and Schick (1970) suggest the
followrng guidelines for appropnate readrng
in various circumstances: :

1. When reading recreationally - a light
—your reading rate
should be 500 words per minute and more.
2 When'reading fiction with some focus on
the characterization and when reading

novel, a short story, ...

nonfiction to find the main ideas, an adequate

,readmg rate is 350 to 500 words per minute.
3. When reading. complex f ction with the, ’

intent of analyzing the plot or determmmg more
subtle elemerits. of characterzzatton or when
readmg nonfiction to note details or determine

relanonshtp among tdeas, a reading rate of 250'
-to 350 words per mmute IS suggested

4 When readmg htghly techmcal matertal

you dre readmg, or/when readmg 10 solve a-

to a wide range of processes, all of which are
called reading” (p.12). He _cohtir"ttjes that'in a
reading process like scanning, the aim may
be to find a certain topic or a target word; once
it is found, the process in 'im'med'iately
terminated. Carver (1990) has mentioned five

 basic reading processes to be used in readmg-

rate résearch: scannmg, skimming, raudmg,
"learmng, and memorizing. It should be’ noted
that, according to Carver (1990) raudmg is a
reading prdce'ss i’it which ¢ ‘an mdrvrdual is
looking at each consecutive word of a prose’
passage in order to comprehend the complete
thought contained in each sentence” (p-15). He
claims that, in the scanning process, the typlcal'
college student’s’ ‘reading rate is 600 words per
minute. He also maintains that college students
typically need to average about 450 words: per
minute. to execute a. skimming process
successfully. It should be mentioned that these
high speed reading ratés,. accordrng to Carver
(1990), might be gained only when mdtwduals :
correctly 1dent1fy a target word in a passage or-
correctly recogmze an anomalous word in a
given text 1n scanmng “and’ sklmmmg,
'respecuvely As a matter of fact, no Spemal,

* cornprehensron 1s mvolved in Carver s acéount

of scanning and sk1mm1ng, only: some- sort of
1dent1frcatton trrne measure “has been
consrdered A

LR < AP ‘e o P R " .. L
4 i P e B .a # B &

8 - . . P e "
. /r L / z/ Vi /’/

’ s
Scanmng, Skt/rnmmg andVReadmg Rate
when attemptmg 10 crmCtze the mem of whatf s

scanmng/and sklmrmng are not ‘the only
readmg strategres that readers employ, rather

problem or. follow dtrectzons, a readmg rate as. they use a. r/ange of strategres m order to read

slow as ]00 to 250 words per mmute is
approprtate (ctted m Satf 1995 p 86)

On the other hand Carver (1990) notes- thatf
“the concept of readmg rate ha been applted

eff1c1ently Thrs mcludes such strategres as
adjustmg the readmg speed skrmmmg ahead;
ascan/nmg, prevrewmg tltles  headin gs. pictires,
and text structure tnformanon etc The readers.f

e



They give the example of finding the date of
, Oscar Wilde’s death out of a related passage,
claiming that the readers’ purpose, Akbari and
Mirhassani (1998) define skimming as,
“reading quickly in order to get the gist of the
text and to spot relevant bits to come back to
later. You ignore the details and examples”™ (p.
56).

Smith and Smith (1990) have more
elaborated on Key words, and have
distinguished between key words and key
terms. They contend that, Sometimes we are
not sure of the exact key word we are looking
for. For instance, an example of this is when
we are trying to find the date when a man was
born or a process was discovered. In situations
like this, we cannot expect to have an exact
date in our mind when we look for the key
word. The exact word we called the key word,
the type of word we shall call the key term (p.
57).

Sadeghi and Pourgive (1996) numerate the
usefulness of skimming as (a) sampling from a
long passage to see what the writer is up to, or
what major points he is trying to make, (b)
helping in previewing of a chapter to get the
main idea(s) in mind before talking the more

(p.195).

Many authors have recognized the
usefulness of skimming and scanning in
reading comprehension exam settings such as
TOEFL. (Bailey et al., 1991 Broukal & Nolan
- Woods, 1991; Phillips, 1989. Gear, 1993;
Davy & Davy, 1984).

Bailey et al. (1991) suggest those who want
to take the TOEFL test go through the following
essential strategies to improve their reading
skills and comprehension:

1. Skim the passage and the questions.’

2. Read the passage.

3. Scan to answer questions (p. 215).

Bailey et al. imply that, “we can understand
a passage better if we know the general subject
it will discuss before we read it” (p.2135).

Reading Rate

Reading rate has been of great interest to
researchers at least as long ago as Huey (1908)
who considered reading rate to be “... of the
greatest important practically and
pedagogically...” (p.170, cited in Carver, 1990,
p.3).

Reading rate of reading speed is defined as
the speed at which one reads a text. It is usuall

28

exhaustive sectionby-section-study;-(c)-helping—measured—as—words—per-minute; e, it 15

to browse through book selections to decide if
they contain what you want, (d) helping to be
selective of what and other journalistic formats
(p.1953).

They also recognize the usefulness of
scanning as: (a) when the reader knows exactly
what type of infomation he needs but must look
through large reference volumes to find it, (b)
helping the reader to answer specific questions
and refer back to clarify specific points he or
she might have missed in an earlier reading

calculated by dividing the total number of the
words in a passage by the minutes it takes one
to read a passage.

Reading rate is highly dependent on the type
of material and the purpose of reading. There
are conflicting data regarding the optimal
reading rate. Higgins and Wallace (1989)
suggest that 180 words per minute “may be a
threshold between immature and mature
reading and that a speed below this 1s too slow
for efficient comprehension or for the
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While the way of reading depends on the type
of materials to be read and also the reader’s
OWN pPUrpose.

- As matter of fact, Grellet (1981) suggests
that scanning and skimming techniques be used
to preview r'eading material, predict what the
selection is “about, and develop expectatlons
about the content of the text. '

Apps (1990) makes the . fol]owmg

Suggestlons for previewing nonﬁctron books

as well as textbooks. These suggestrons,

1mphc1t1y refer to sklmmmg turning to the title

page, readmg the author 5. -preface or

1ntroductlon examlmng the- table of ‘the

'contents checking the b1bhography, reading
the publisher’s statement on the ‘backcover or
jacket, reading ‘about the auther’ and selecting

one_ or two chapters that seem central to the

main topic Saif (1995) comments that when -
you are in search or reference material for

conductmg a research. pl”O_]CCI only the

informatiori in some chapters might sufﬁce for’

your purpose I
Scannmg, on the other hand, is a searchmg

_techmque is whrch the reader tries to find

answers to -his or her questtons in mind.
Therefore the reader misses many details ‘in

the ‘material, because scan,m_n_g involves not -
reading every word in the text. Saif (1995)
makes the fo]lowmg suggestlons for usmg the

techmque of scannmg

a. Fix your quesnon in mmd 4

b /Run your eyes as fast as possrble down rhe
pages or columnr . '

C. Dtsregard the mfonnatton nat related to your
~ purpose, even If it zs mterestmg to you i
ri If you are scannmg narrow’ columns for
example ‘those ofnewspaperwrdth runyour
eyes down the center of the column

: skrmmmg He continues,

e. Use headings indentations, and italicized
words, since they often give you clues about
where the information you are seekmg is
© located, ' '

f Try not a fall into the trap of readmg every
~ word. If so, stop and start over again, giving

yourself a new ﬂx on the questron you want

.- to.answer (p. 91)

o Yorkey (1 970) does not dlstmgmsh between

sklmmlng and scanning. He assigns two

'purposes for slcmlmmg ‘Mo locate a specific
- word, fact, or 1dea qu1ckly, and (2) to get a

raprd general rrnpressnon of the material” (p.

3 113) In describing the first kind of skimming,
_whlch is usua]ly referred to as scanning

nowadays Yorkey (1970) says, “When you
look for a telephone number,..., you are

“as you sklm your

_eyes over a page or down a column, keep in

mind the specific mformahon you are lookmg
for.” (pp 113-114). .
Yorkey (1 970) as for the second apphcatlon,

~of skimming continues, “For sktmmmg of ﬂ"llS

kind, you lgnore all details and look mstead,
for the main ideas. You use this’ kmg of

: sklmmmg when you first survey a chapter in

textbook, or when you want. to determme
"whether an artlcle contains new or useful

--mformatlon about a topic you are 1nterested in
:.(P 117).

Akbarl and erhassam { 1998) elaborating

T_on ‘the 1mp0rtance of scanning and skimming
' _for Iraman students contend that

‘reading a
text word for’ word is a common mistake of
almost all Iranian students They beheve that

St they miss a word, then thelr understandlng
, of a text W111 be defectwe ”? (p 54) They also

fmamtam that cateful reddmg of a text.in many

- .dccasions, is nothmg more than a waste of tlme
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first few pages of a novel to ascertain if initial
reaction was correct” (p. 220).
According to Grellet (1981), “reading is a
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constant process of guessing, and what one
brings to the text is often more important than
what one finds in it” (p. 7). For him, skimming
serves as an intermediate level between
d¢veloping hypotheses and confirmation or
revision of those hypotheses and guesses. This
means that one does not read all the sentences
in the same way, but one relies on a number of
words, or ‘cues’ to get an idea of what kind of
sentence (e.g. and example, an explanation) is
likely to follow. The purpose of skimming is

of the passage, or the tone_of the. writer”
(Grellet, 1981, p. 82).
Saif .(1995) numerates several

misconceptions that readers might have about
reading. Among these misconceptions, two of
them serve our purpose: first, “some readers -
especially students - 'belicve when they read
something, they should read every word” (p.
79). This causes readers face the problem of
finding enough time to read all their textbooks
from cover'to cover. Second, “readers think that
all texts should be read the same way” (p. 79).
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word - formation, understand relations within
the sentence, and lmk sentences and. 1cleas He
also suggests using of timed - readmg to

improve students’ speed reading. He further -
offers the teaching of skills' of predicting,

previewing, scanning, and skimtning to make
students more confident and efficient readers.
" Chastain (1988) has classified teachmg
readmg into three stages as follows:
1. Prereading, the purpose of which is to

'mouvate and prepare the students to be able to

read _

2. Readmg the assrgnment in Wthh the
students recelve ‘some. material as, homework
the Class tlme 1s regarded more valuable and is
reserved for ‘communication- practice that
stud_ents cannot get out of class. It is important,

at this stage, that teachers teach the students .
how to tackle their readings. Sanacore (1985)
has enumerated the techniques that teachers

have to convey to their students as follows:

(a) Teach students to generate questions as-

they read. (b) Teach students to create story-

specific questions from schema-general
questioks. (c) Teach students to monitor and -
resolve blocks to comprehension. (d) guide -
them to use strategies that mcrease thetrlﬂ
comprehenswn and retrleval of mformatzon,'

such as the SO3R Process which consist of

survey, question, read ‘recite, and rewew (e) !
Teach studenrs tc; learn and recall valuable'
;mformatlon by adhermg to the text structure 5
(pp. 56 58, c:ted in Chastam ]988 p 227)

encouraged to ask questions at this stage.

Scanning and Skimming R
“Understanding written text means
_extracting the required mformatlon from it as’
efficiently as possible” (Grellet 1981, p 3).

For example, we-may use varying readlng
_strategtes when readlng newspaper adds to see_
if there is an advertisement for a pamcular kmd
of apartment and when carefully readmg an
-article in a scientific journal. Yet. locatmg the
relevant advertisement in the newspaper and
'comprehendmg the new mforrnatlon contamed
in'the artlcle shows that the readmg purpose in
'each case has been successfully fulﬁ]led In the

'flrst_ case, the reader will qu1ckly re]ect,the'

irrelevant- information and find what he or she
“is lookmg for. In the second case, it 15 not
enough to understand the gist of the text more
.detailed comprehension is necessary. -
Regarding the aforementioned rnatenals
Grellet (1981) suggests that. some elements
’ such as the text-types one usually come across 5
'/ the main reasons for reading, and the main ways
of readmg be taken into consideration;* L .
Indéed; Grellet- (1981), regardmg the. ways
ffof readmg, mtroduces sklmmmg, scannmg,
»"extenswe reading and intensive readmg as
four main reading strategies. He explams that,
these drfferent ways of readmg are not
mutually excluswe For example one often;.
sklms through a passage to see what it is about :
before decrdmg whether 1t is worth scanmng a

3. Postreadmg, whose puipose is to clanfy / partlcular paragraﬁh for the 1nfonnatron one 1s_

the meanmg of any unclear passage. and their
relatlonshlp to: the author s overall message by’
focusing on meamng without calling- students
attention to grammar. an vocabulary; excepts

as a last-resort. Further, students should be

looking for” 4. . /?-f PR 4

Chastam (1988), in .the: same manner"
explams that, “if the readers are not entrrelyf—
convinced that the contents are/ worthwhlle or’

interesting, they may skim the artlcle for the'

pa .,_
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Teaching and Learning Reading

Having viewed reading comprehension as
a communicative process, Chastain (1988)
numerates several important conclusions:

Students, do not need to know all the
vocabulary and grammar to comprehend a
major portion of the text and recreate the
author’s meaning. ...They can learn reading
strategies that enable them to read at much

higher levels of proficiency. Also, teachers can
initiate activities that heighten students’
motivation and increase their level of
comprehension (pp. 223-224).

Loew (1984) offers practical advice for
teaching reading skills. He urges language
teachers to encourage students to guess, to
tolerate ambiguity, to link ideas, to paraphrase,
and to summarize so that they stop dwelling on
isolated words often not vital to comprehension
(cited in Chastain, 1988, p. 224).

Grellet (1981) introduces useful reading
practice techniques such as, helping students
to make inference through context and through

Foreign Language Teaching Journal
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Vernser

by an adjective. Although there have been three
examples of them in the present corpus, there
are surely many more cases in the English
language. Our examples are given below:

to court-martial = 05,5 aeSloes ool ol€als s
to fireproof 03,8 AH A (035 5 o
to water-proof 33,5 ol as

Conclusion

The corpus prepared for this study contained
227 compound verbs. They were mostly used
in daily affairs. More CVs, however, can be
found and collected for further consideration
and pedagogical purposes. It is not improbable
that new compounding pattern can also be
detected and added to the seven patterns dealt
with in this paper.

Among the present patterns, pattern No.1 is
the most frequent one and pattern No.7 has the
least number of CVs. The number of the
compound verbs related to each pattern, along

Frequency and percentage of the CV Patterns
Pattern Constituents Frequency Percentage
[ Noxn_ Ve ili %4018
I Adverb..._Verb 43 1854
1] Adiertive...Noan n .7
v Nown....Noun 17 148
v Verb... Noun 15 6,50
Vi Verb... Verb i %308
VIl Noun...Adeviive 3 %132

with their corresponding percentage of
occurence are illustrated in the following table.
It is worth mentioning that the number of

- the compound verbs in English, in comparison
with other four types of verb-forms such as
simple verbs, complex verbs, two-word verbs,
and phrasal verbs, is very considerable;
however, they are not valued as they deserve
in teaching English as a foreign language. It is
hoped that this introduction to the compound
verbs and the description of their general
patterns will shed light on their identity and

ally stimulate
in the TEFL

promote their significance and fi
the teaching and learning of the
programs in Iran.
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two nouns conjoin and function as a verb. What

two nouns can combine to make up a CV is not
predictable at all, and thus this pattern is by no
means productive. These verbs, however, are
interesting and should be learned by heart. The
list of this series of CVs is illustrated below:
to ad-lib a8 anladly (03,5 (55h0, agey
to black-lead (313 555 L) Oohs S <Ol
to buttonhole =504 « 03,505 Sale sl
to dovetail <055 M (gl ;3) 03,8 d't.u'_,fls

Ol ) gom g Tt
to fingerprint 03,5 el
to machine-gun et Jrods 4
to moon light b egs Jak (025 )05 il

(Sl o524

to pooh-pooh (S 4 Somnd) 03,5 ofg o
t0 pussfootusiscd < 03,5 Comd Cawnd U35 b b
to steamroller ¢ 231, 395 oly u 31 <03 S 55
05,5 535 Jlesl

to stonewall ‘ (LngS 09) it K
OLLES oy 4y € 825 drlge el L

to strait-jacket R LR P P PR T S PR ES

to tiptoe Aoy ob sl sy
to tut-tut 035 Flagt 025
to wrong foot () iy adslens 53) 033 JS

03,5 aorbans 038 ,Sile

10 honey-combuas S o i o i < 03,5 ¢ s £y e
to cross reference O3l glon)!

03,5 Sy a3 003 pobe

to let blood 03,5 Caalaes
to mastermind 035 (857 ol LB

to press gang
to rail road

(&8 ) 03,5 Jlals o oplaty
coplaly 038 o Slas by
O35 pySms COLly g g 4y alame |
to sandpaper 033 ool
to showcase S el o
to spread-eagle 03,5 a0y g e O3S 4l
to tailgate 035 S (o) JLis w4 o
to timetableds § a0l 035 fpans ((552) s
to vouchsafe 035 i 025 Uaet 035 ol
to wage war 0 K 3yly ¢l o)l o
Pattern VI: Verb .... Verb
This pattern reveals a construction
consisting of the combination of two verbs
which make up a compound verb. The meaning
of these CVs are mostly idiomatic such as "to
see-saw", The number of these CVs are
relatively low, but they are interesting and
worthwhile learning.
to daresay oz, % pily o (Sl ) (035 0LS
Yiozrt 0o (=S i
to dive-bomb  (Laulsn) 535 Ohlas 5 58 a2 2
to lambast 3,8 slazl sl 4y (03,5 dax (003 K5
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10 See-SAW__ ¢ o5y crobiog Y 0.5 63L SSY

Pattern V: Verb .... Noun

This pattern illustrates a form of compound
verb whose constituents consist of a verb
followed by a noun, and together they make up
a verb unit.

to breakfast 45,5 bl <o)y 2nSd  ailoens 03) 95

to floodlight 03,5 day Seh g b
to keyboard 03,8 35ls <035 I8 A5 i b
03) cleNbl

to leap-frog Cad 33,8 VU ands S5 < Ody

Oaﬁ QL-}JJJ

toransack (g Gyt )2 035 959 )
T e b ey aes

3ge 03 98 O3l i S 0 v
t—b B 0 e

33,8 Oola 558w holy

AL S

to stir-fry
to button-hole
Pattern VII: Noun .... Adjective

This pattern categorizes a small number of
compound verbs composed of a noun followed
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to forego OLOAE Geais (335 BICh w0

G35 py pealy 395
to foreordain (=l b 14t s 40) 05,5 4
to foresee 03,5 St
to foreshadowo s (s} 6L (g5 3D 051
to foreshorten «( 2\ 15} 0sls OLES Y (g O3y 530

oLl 5K yS
to forestall <5l 85 cdm ¢ 4038 awd i

O (85 c.Lﬂ
to forewarn L LA R CYN E g
to ill-treat 025 Clghat c 32,8 (ol
to lowkey O8pad 5l (03b splem el

to second-guess 03} udo- « 93,8 3lash ¢ 3,8 s

to short-change ;> «ools oS b (=S) dﬁ@

to short-circuit (05,8 slaw! _Jlait y 03,5 Jluas)

B S 03 g0
to short-list 03,8 1S3 6l ¢ 03,51 ol5sS s b 3
to short-weight 038 (o3 b oS

Pattern HI: Adjective .... Noun

The third pattern of compound verbs is
comprised of an adjective followed by a noun.
In spite of the fact that none of the constituents
in the combination is a verb, the whole unit
functions as a CV. A considerable number of
the collected items in the corpus are of this type.
They are connected to each other directly or
by a hyphen. None of them is written as two
words:

to bad-mouth S e g o 025 oS

to blackball cOols (51 (LS oy puire a e
03y e gy

to blackleg ((lazel ag) 058 wsls
' (Clazel) nsls

to blacklist Dyl ol Conmd 50
to blackmail = <055 (&3l ¢l oySn 5
03,5 Ay

CIEIDS

to blue-pencil = (025 Jtlns c038 ol mr
03,5 )yl

to broadcast Y CTY TR R RVE ) IS TYCQCE
Ol Hdr b 4l

to bulk-buy O 5 odes €035 Jy 3 sdas
to close-question 035 b
to deadhead Hospeh o I8 0s
to dry-clean 02,5 g g St
to dumbfound (o 3 Sl S OU;
03,5 Ciggan 3 la

to fine-tune  «(&y 5,5k 5230) 03,8 ol w35 o
935 55>

to glad-hand (RS 05 (S L) ahlsy,
03,8 plimt (oS &) Ghasll

to highlight ol Soglom ¢ il azes
to high-pressure (03,5 4+ w0 bl colan b
33,5 6

to hotfoot Sy e oy e
to quick-freeze (118) 03,5 dsovr G pr 4
to safeguard 03,5 edblas
to second-guess « oty ( S) SG <035 o
03,8 sk

to soft-pedal 0555 lzet ¢ 5,5 (g « 9315 Catd
to soft-soap (L 0L L) 05,5 Skt ) o8
to stalemate SRS Cosp O3S e
1O StETeotype 5 0sls (ghadds s yoas « 2y K I
to strongarm 03,5 gt 02,5 53,7 Jlasl

to sweet-talk < (8) 03,5 Jladl e
QW3)d by oS o8

to two-time g5, 5,55 b <0435 BB by oS
03,5 Caila ¢ o

to wisecrack Ol Sz
to hightail = o4y cOd s (lele) 3; dme |,

Pattern IV: Noun ..... Noun |

This type of compound verb consists of two
different nouns which combine together to
produce a compound verb. This construction
is even more striking than the previous one as



VYerbsYerbsyeros

appear with a space in between.

to sleepwalk 03,5 (53,5 Sl ¢ 3 ol ol gt o

to snowball (035 addS (038 g3L S,
S G

to spearhand 03,5 (G my ¢ 03,5 Culus
to spin-dry  «(} ad ol Oulst o S S
03,85 Sl

to spoonfeed s ol g i) <03 45 ik 326 L
S (L S) Olas

to spotlight 035 Ll (G ) | poes 4 yd
G

to spring-clean Ol HET 2) 05 S5 ails
to streamline (I 83) 2D ¢t la alyls

02, YL
to sunbathe 55 Ol eles ¢ Oalg Sl 5
to tape-record (o) 05,5 oo
to tie-dye 335 Ky a8

to touch-type 038 pmila (adS 4 03,5 o155 O 9us)
to tub-thump 525 oL 1555 (535 (035 Sl 4t
to typecastosts Ak (Eo5k S 4) 03,5 il

to typeset 03,5 _pemds =
to videotape (038 hand s sy 50,
: NGBS s Ny

to water-ski 03,5 _Sewal ol (55,
to wet-nurse 03,5 5 038
to whitewash <058 slaedd doaw 55 cO3) Aoy
Q35 Em s ab)

to wholesale g pedeat cO3)S LAy dodes

to backbite 83,5 284 (035 cud
to backcomb (3a) O3l o
to backdateasis s b 3t « 18, 48 5 3]
03,5 Ol

to backfire 025 ot (59550 03,5 ake
to back-pedal «05j2p5 25 <Ok audige i
O34l o

to backslide o 4 ¢ 28 2238 s ¢
Q:-:fj_v Jsl

to backtrack 03,5 Jade «(aaoly 3) 228,
RITT IO

to backpack 035 jau sbadlSL
to counterattack 033 ahar dd 4 Cos
to counteract 035 Jl g0aS r=
to counterbalance  s,8 Ol 035 55 43ty
to counterplot 03 ath g Ab @ s
to countersign « suilu, 5,505 Lasl 4 ¢ 0.8 Ll jpas
035 (ot i

to deepfreeze 33,5 damia ¢ 03,5 4 ph
to deep-fry 025 Fpm 3li3 sy b
to double-back el e Olas 5 2288,

to double-check 03,5 J28 03,8 sdame 203
to double-cross 0,5 colst «03) 5,56 ¢ 03,5 g5be 393
to double-glaze SIS oyl 950t
to double-park 03,5 Sl aly g
to double-talk 035 o> Yl 33 <055 b IS
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to window=shop O3S lai a oy ———to-downgrade —— zaly Gt aSosts plaa s

to windsurf  ((laobsb e L) 03,5 (gl s o
to wiretap ()5 o, 51 03,5 S5 1) il oladiSa
to wolf-whistle (S 1) OAS Cogon

Pattern II: Adverb ..... Verb

This pattern represents a compound verb
which is composed of an adverbial as the first
constituent and a verb as the second. The
combination relationship seems to be very solid
since they are written mostly as one word or
they are hyphenated. A very few combinations

to download ;5,5 ull, o 3 _alaesls) Osts JUas!
(GSxsS«

to downplay 0313 Ly oS < Oala splor onenl oS
to down tools 055 wleaze! (OALS LIS jHes
to forearm () 5 L 35) 03,8 oslal iy 3t
Q35 jema by pedes

to forebade <05y (5525 e <03l L5 o
035 utite

to forecast 035 St
to foreclose (o Sda) 058 Cidg b koo
05 oSl
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to eyeball 05,5 Jlaibs 0 d;
to feather-bed  Ga2 L 0558, 5 cami 5 53U 55

to file past RIDT
to fly-fish 5 b aenb KL

to foot-fault
to foot note

(34 52 043 L sl LS50
I el (RS eyl 5
to force-feed zey ; Gl p3 555 4 cOLh 5108 554
to footslog 095 30 K (035505 Saigs
to freeze-dry 2 delr &) g 4
(_3)'13 l,:_ ‘_ﬁ‘.l.ﬁ J'l_,.O) OJ_)‘;‘_)J
SLESHLES UL 5 s gy

o;jcnm-.lt:ﬂ-")b.}

to frog march

to gainsay 03,8 435 (a5 L83
to gatecrash oMb oy g8 Oy
Q2 o)l Sds O

to ghost-write g (5 e gl 4
g 85 paid by

to globetrot QA RSP
to goose-step NS
to hall-mark 335 ke Sl
to handcuff 03 Ky Csd
to handpick 03,8 Spemiwd 03,5 )l

to headline 1, Jlo! A& ¢ 2208 250 0lpe
L;J'I_lf =S g

to hero-worship 3l ol cy ol Olo g

to hitchhike o 68 etle b o) dane U
to hoodwink 35,5 st < Osls g
to horsewhip 025 S8 (O35 A6 L
to bum-buy 02 SIS 033 S
to ice-skate 05,5 5Ll
to jack-knife (S5l 038
to jaywalk Negan Sl solash g 515 0

03,5 38 Ol a0

tOJerry—blllld o:JSu:-,jm'UL_. (-ub-l..--bc!l..aeob
to jump-start (1 Joeyh) Jadt e L L 005 Ja by

L}JJSO..:J_’J
to Kick-start <58 opds 5 ((CASom ) gge) 03 Jbia
03,5 Jlabd 43 5

to landscape (from escape) 03,5 gilw abgoes

to leaflet 03,8 e aadlel

to lip-read 035 Sl
to lip-service 31025 Jhal culer 3105y alb 5
to lithograph 03,8 Slr GBSy sk

to mainline (Gdses 3150) 0255, 0555
to mollycoddle 228 (-5) Y4 J J 055 od
to name-drop sl ki ‘..F,_;Larﬂb_ by el
to neckreign «,als 5 4b 4 ple) 3,5 b st ol
to nickname  Osts L S 4 ¢ 2 HIS S (s, o

to padlock 4 03] Jab <035 Jab
to pinpoint CO3S W b (e G5 oo

O35 Ry, 854
to play-act O3y s 1ot c0s S allas
to poleaxe Odd (an) 1 A

to proof read 035 (5, S hlé <358 Sl aiges
to push-startosts Ja <038 29,050 Jab () Loa )
to queue-jump (o 5 5 ) 03,5 S b 03y i 55

to rempage PR IOr RV RCe ey PP
Db 95 oew ol

to roller-skate 03,5 55k uSiul
to sandbag amS L 490 4 Odeor b 4
03,5 cblax 4

to shadow-box &35 (5l S5 0 503 2 p i > b
to shipwreck  (oas 225 3,6 L KauSs csly

03,8 b il

to sideline @il @le <035 mls (g3b 5!
QLS ( S) 03,8

to sidestep L 5h c0aS 5y ool b b
038 M=l

to sideswipe (Babas 55) 03y o 5
to sidetrack e 0035 593 ot Loy
03,8 Gymin  Jo!

to sight-read (i ss )3) 03,5 W Ol ) a3 Oy
to signpost  (esta) 03,5 jeme oledaly g olb &
935 pasdo g 7 4

to skyjack borlsa O340

to sky-rocket ;b o3, Yo SBLL sy o
(Cod 2530 )2) 035
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The orthographical forms of CVs

As far as writing conventions of the English
langugage dictates, CVs are arbitrarily written
in three different connecting forms. These
forms have naturally stemmed from the
traditional conventions of writing system of this
language and do not undergo any graphological
rules at all. So, language learners should learn
the special writing form of each CV.

The three conventional connecting forms of
the compound verbs are:

(a) Connecting the two words together to form
them as a single word, leaving no space
between them, such as to downplay, to
Joretell, to deepfreeze, to wholesale.

(b) Connecting the two constituents with a
hyphen: to spin-dry, to double-park, to
shadow-box, to bottle-feed.

(c) Writing them separately, leaving a space
between them: to body search, to cross
breed, to foot note, to proof read.

Some of the CVs may be written in one form
or another sometimes.

The Description of CV Patterns

Two hundred and thirty compound verbs
were collected and their Persian equivalents
were determined. After a close study and
categorization of them into seven general
patterns, now these patterns will be introduced
and described one by one.

Pattern 1: Noun .... Verb

The constituents of the CVs of this pattern
are two content words, the first one of which is
a noun and the second one a verb, and their
general function is that of the verb. The
meaning of the noun integrates the meaning of
the related verb and thus the meaning of the

verb expands to the extent that it covers the
meaning of the noun to make a verb which
characterizes the meaning of both words. The
list of the CVs that fall in this structure will
alphabetically be presented below:

to airlift 03,5 Jaze Lasl o
to babysit Oole g 5 Ol 53) c2ilaall anmy
_tobarnstorm (il b e shab 1)
o) 4t a4

to blindfold mt by (S oty
to blow-dry (5) 03,8 S22 i b
to body search (S 3D 03,5 i wussly

to body-trap ;=138 )1 ey ¢ (23108 g lniil s
to bottle-feed
to brain wash
to breast-feed
to brow beat
to bull shit

Oals e b st

SO LTS PRI

(Ol 30 Dol ot

03) o3 ¢ oy, o_,b‘....‘.:'-

03) ke B ¢ 2aldS S

to catnap Odol o o o
to chain-smoke OAAS S 25T AT
to checkmate 0ol eSS 05 S cile y 1S
to copyright 03531 G 41y (g 3 Szl G
to cross-breed (O, g5 53 M 038 (8 i
to cross-check b demglits g s e b ik

0355 (om0) 2
to cross-dress O by allane i LS

to cross-examine
to cros-hatch

03,5 Szl b o emib
03y 4le (033 5 4ila

to cross-fertilizer 33,8 lliles S

u:"l-"‘“u“’ L.‘..)J.)L.'
to cross-question 03,5 s s
to cross-refer 0315 pla)}
to daydream 02,5 (gilap L

to earmark 0013 st ¢ zal0S LS
to eavesdrop 3Lyl 298 083, mas G2l
to electroplate 03,5 6T e (5l8) oats
(Note: electro-is the short form of electrode in

the above CV),
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special semantic entity. Some of the examples
are fill out, call at, sit down, hurry up.

(iv) Phrasal verbs. This group of verbs are
very complicated as far as their semantic
contents and formal structures are concerned.
A verb phrase may consist of some types of
formal and semantic features, such as person
(Frank, 1972), tense (Leech, 1987; Whitehall,
1958), phase (Francis, 1968; Curme, 1966;
Quirk et al., 1985), aspect (Comrie, 1976;
Maslov, 1985; Nehls, 1988), progressian
(Comrie, 1976), mode (Quirk et al. 1985), voice
(Curme, 1966), status (Mirhassani, 1989).
These features will be represented with
auxiliaries, modal verbs and some inflectional
affixes. Some examples of phrasal verbs are
"have been working," "should have been

LI

bought," "must not have been displayed, will
have gone.”

Some of the characteristics which auxiliaries
add to the verb phrase are perfection,
passivization, progression, futurity, emphasis
and question. And the additional meanings the
modal verbs would bring to the verb phrase are
permission, obligation, possibility, necessity,
advisability, probability, ability, conjecture, and
the like. (¢f Wishon and Burks, 1967; Frank,
1972; Quirk et al., 1985)

(v) Compound verbs (CV). These are the
least familiar and discussed set of verbs which
have not been syntactically described in any
grammar book or other sources. For this very
reason, the researcher thought it might be
profitable to introduce them to Iranian teachers
so that they use them in TEFL tasks.

These verbs are usually formed from the
combination of two content words, namely
nouns, adjectives, verbs, adverbs. The fact that
which two words can combine to from a

compound verb is unpredictable. Since they are
not rule-governed, the collection, grouping and
description of them seems to be informative
and significant for pedagogical purpose.

The purpose of the study

The main preoccupation which caused the
investigation of the English compound verbs
was twofold. The first one was to collect them
from available sources. The second purpose
was to classify them into learnable groups and
describe them in a way that their grammatical
identity and structural properties would be
revealed.

The procedure of the study

This investigation is based on a corporal
study, namely analysis and categorization of
the elements collected in the form of a corpus
to be linguistically described. For this purpose,
a substantial number of compound verbs were
identified and collected from some valid
sources. They amounted to 227 items and were
scrutinized comparatively. Then in terms of
their structural similarities and differences,
some tentative subgroupings were made among
them. Each group, thus underwent some special
structura] characteristics. After more
investigdﬁon, it was finally possible for the
researcher to capture some crucial generality
for each group and abstract seven distinctive
patterns from the entire compound verbs
existed in the corpus.

Each general pattern will be described in the
following sections, and the whole list of the
compound verbs belonging to different patterns
will be presented.
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Abstract

There are formally five different categories of verbs in En glish which are referred to as simple,
complex/derivational, two-word, phrasal, and compound verbs. The fact is that the first four
categories are usually depicted in the English classrooms for pedagogical purposes, but the last
one is somehow ignored and underestimated.

The assumption of this investigation is that since compound verbs have not been presented
and described in grammar books or any other sources, they have not been valuable and considered
significant for instructional purposes, while the researcher believes they are important.

For this survey, the researcher collected a substantial number of compound verbs to prepare a
proper corpus to study and by scrutinizing their characteristics, he was successful to detect
seven distinctive grammatical patterns among them. In this article, these general patterns have
been described one by one and the instances of compound verbs related to each pattern have
been presented. It is hoped that this endeavor will shed light on the grammatical values and

significance of compound verbs.

Key Words: compound verbs, English verbs, verb categories

Introduction

Structurally speaking, there are formally five
kinds of verbs in the English language whose
distinction will facilitate both teaching and
learning of them. This distinction will also
make English teachers not to focus on some
more familiar types over the others and
disregard the value and the teaching of some
others.

The assumption underlying this research is
that compound verbs (CV, hereafter) are the
least-taught verbs and are usually ignored in
the teaching English as a foreign language in
Iran.

The questions of this study are, "What are
the compound verbs?" and "What are their
structural constituents?"

The five types of verbs in English then will
briefly be depicted here to clarify the
grammatical distinctions among them:

(i) Simple, or single-word, verbs. They are
verbs which are usually made up of a single

morpheme and can be inflected and used
individually in sentences. Some of them, for
cxample, are: write, poured, exaggerated, goes
(Stageberg, 1971).

(i) Complex, or derivational, verbs. They
are a set of verbs in English the base parts
(stems) of which are originally a noun, an
adjective, etc., but they have been changed to
verbs by the addition of a verb-derivation affix
(i.e., prefix, superfix, suffix, or zero morpheme)
such as nationalize, record, thicken, enslave,
behead, etc. (Ibid Stageberg).

(iii}) Two-word verbs. These verbs are
composed of a main verb followed by and
connected to a preposition or a particle. They
Inay carry two types of meanings: literal and /
or idiomatic. In some rare cases, more than one
preposition may be required to make up a verb
unit of this type, such as "look forward to." The
main verb and its related preposition(s) or
particle together constitute a verb unit or a
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illustrative examples, and more exercises on
this area. It is also important to bring such
errors to the center of learners’ attention, and
'by giving them proper exercices to impede or
‘decrease their occurrence.
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The validity of the agreement test was

‘measured using the correlation coefficient

measurement. The result was r = .60 which
indicates a moderate positive correlation.

‘According to Jafarpur (1997), this index is

acceptable for a teacher-made test.

For the reliability of the Agreement Test,
the KR-21 formula was measured the result of
which was 0.53. According to Jafarpur (1997),
this percentage is not very high, but it is
acceptable.

The one-way ANOVA statistical measurement

was also used to investigate the difference

between the four common agreement

‘subcategories. The subcategories are the

independent variables and the students’ scores
serve as the dependent variable. The results are
presented in Table 4.

‘Table 4
The Results of ANOVA Measurement

Source D.F Sam of Mean F Ratlo F Prab

Squares Squares

Between Groups 3 22824 T6.08

Within Groups 76 £93.42 323 1349 0.00

As Table 4 shows, significant differences

‘exist among the four main subcategories of
‘subject-verb agreement as the F Ratio for the
ANOVA test was 23.49 which was significant
at 0.05 level of significance. In order to find
‘the difference among the four subcategories,
“the Scheffé test was conducted the result of

which is presented in Table 5.

Table 5

The Scheilé Test
Group Mean Level H 2 4 3
[t 1.58 3
Col. 478 2 v

4 * .

Plu. 5.88 3 * *

As Table 5 indicates, there is a significant
difference between the means of collective nouns
and intervening elements and also there is a
significant difference between pronouns which

take singular verbs and intervening elements.

Plurals that are singular have a significant
difference with the intervening elements as
well. Pronouns which take singular verbs and
plurals that take singular verbs also have a

signiftcant difference with the collective nouns.

Conclusion and Pedagogical Implications
The results of data analyses lead to the
conclusion that there is a significant difference
among the four groups. The information
obtained from the data reveals that among the
four common types of subject - verb agreement

the intervening elements are the most:

problematic ones for EFL learners and the order
of difficulty of other types are as follows:
collective nouns are the second and pronouns
which take singular verbs and plurals that take
singular verbs equally stand third.

This study may be significant for linguists,
teachers, syllabus designers and test
developers, as they should know the
problematic areas of EFL learners for remedial
purposes. By studying errors in subject-verb
agreement, they may also gain insight into the

learners’ state of knowledge in the target
language as well as the learning stategies they

may be using.

Practically, this study may be significant for
course designers and teachers to provide a
focused instruction for Iranian learners on

problematic areas. Teachers should give more
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Procedures
Data Collection Data Analysis
The tests were administered during the By applying the one-way ANOVA, the

normal class hours. In order to reduce the effect  differences among the four common types of
of non-linguistic factors, such as anxiety and  agreement were investigated.

frustration on the sample population, the

subjects were informed that the results would  Results and Findings

not be considered as part of their class work The subjects’ performance on the
“activity. In this way, the subjects felt free from  experiment was analyzed using the statistical
pressure and hence were cooperative. program of SPSS. In order to provide a
‘Moreover, the 100 students took both tests in  homogeneous group, the Oxford Placement
one session in order to have the same subjects  Test was administered to the subjects. The

on the experimental task. mean and standard deviation of this test was
calculated, as illustrated in Table 2 below.

S coring Table 2

The total proficiency test score was 50 S P
points with one point for each correct item. | " [T S | e | [ T
There were no negative points for the wrong e | s | 2200 | 200 | o7 | s251 | 1100 | 316000
answers or for the questions not answered.

There were 40 items in the Agreement Test. As Table 2 indicates, the mean of the Oxford

45 Therefore the maximum possible score would ~ Placement Test was 31.69, the standard deviation

‘be 40 and the minimum would be 0. In other ~ was 5.70 and the range was 27.00. According to .
words, the possible range of scores in the the leaflet produced by the test designer of the
Oxford Placement Test (Allan 1985), the
participants of the present study are placed at
lower intermediate level of proficiency.

The same calculation was done for the
Agreement Test, as illustrated in Table 3 below.

Agreement Test would be 0-40. For each
subtest then the expected range would be 0-
10. In reality, however, this was not the case.

'The range of scores for each subtest is given

in Table 1. Table 3
The Apreement Test

Variables Max Min Range Moen | StdDev | Ronge | Max | SE | Vardan | Min | sum
M
Int. 8 0 8 o i
Col. 1o ] [+] 2006 583 21.00 33.00 058 3a.03 6.00 206,00
Pro. 10 0 10
Fiu. 10 Q 10
- The mean of the Agreement Test, was

Key: Int. = Intervening elements

Col, = Colective nous calculated to be 20.06, the standard deviation

Pro.a Pro hich take si verbs
o2 Prarats im take sl vt was 5.83 and the range was 27.00.



all papers contained at least one subject-verb
error and seventy-eight percent of papers with
a subject-verb agreement error had only that
error.

The above empirical research determined
the frequency of subject-verb errors made by
students placed in the developmetal writing
courses and students placed in college-level
writing courses and the types of errors each
group made. However, the present research
focused on the most common types of subject-
verb agreement namely intervening elements,
collective nouns, plurals that take singular
verbs, and pronouns that take singular verbs
to determine which of the four common types
of subject-verb agreement is more problematic
for EFL sophomores at Islamic Azad
University. Moreover, the empirical research
study conducted by Bailis et al. (2002) is, to
some extent, broad while this research is
narrowed down to four common types of errors
in subject-verb agreement in order to specify
the most serious and less serious errors among
_the subjects. Furthermore, the empirical study
by Bailis et al. (2002) had two different groups
of subjects at different levels of education, that
1s, at developmental writing courses and at
college level writing courses; whereas, the
present study had only one group namely 100
Iranian EFL sophomores.

Considering the objective of the study, the
following question is proposed: Is there any
‘difference among the four main types of
:‘subject-verb agreement in terms of difficulty
for EFL learners? The null hypothesis for this
'research question is that there is no difference

among the four main types of subject-verb
agreement in terms of difficulty for EFL
learners.

Methodology
Participants

The participants of this study were 100
available Iranian EFL sophomores studying at
the Islamic Azad University in Shiraz.

Instrumentation

Two tests were used in this study: a
proficiency test and a researcher-made test.
These will be briefly presented below.

First, a proficiency test namely Allan’s
(1985) ‘Oxford Placement Test’ was
administered in order to ensure the
homogeneity of the subjects. This test consisted
of 50 grammatical multiple-choice items. Then,
an Agreement Test, made for the purposes of
the present study, was administed in order to
find out which subcategory of subject-verb
agreement is problematic for the students. The
Agreement Test consisted of 40 grammatical
multiple-choice items. The 100 students took
both tests. To calculate the reliability of the
Agreement Test in the present study, the “KR21
method”was used. The reliability of the
Agreement Test was 0.53 which was"
satisfactory for the purpose of the study. The
validity of the Agreement Test was empirically
computed. That is to say, it was validated
against the Oxford Placement Test (Allan,
1985) and a correlation of (r =0.60) was found '
between the scores of these two tests, |
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singular, and thus require singular verbs
(Burchifield, 1996; Doneskey, 1996}, e.g.
Each takes her turn at rowing.
Everyone in the group has his own set of
prejudices.
Everybody has done his/her homework.
Reber (1999) states that when ‘either’ and
‘neither’ are used as subjects of the sentence,
they, too, take singular verbs, e.g.
Neither solution works for the committee
chair.
Burchfield (1996) holds that “there is one
indefinite pronoun, i.e. none, that can be either
,singular or plural; it does not matter whether
‘one uses a singular or a plural verb unless
something else in the sentence determines its
number”. (p. 36) Examples include:
-None of you claims responsibility for this
incident?
None of you claim responsibility for this
incident?

Unfortunately, empirical studies on the four
‘common types of subject-verb agreement
outlined above are scarce, however one which
is directly related to the present study was
conducted by Bailis, Kreitchet and Belle
(2002). The authors postulated that students
_entering college commit certain types of
-writing errors. In order to find out the nature
of such errors, they conducted a pilot study of
25 writing placement papers randomly selected
'from newly admitted students at Community
 College of Philadelphia. Errors were identified
and categorized using the organizational chart
of the Harbrace Collage Skills Handbook (11th
| edition), and then each paper was evaluated

for form and content: thesis, topic sentences,
support, coherence, and logic. The errors in
form and content were of the type commonly
used to characterize a beginning writer’s paper.
Grammar problems that were thought to be the
most common among beginning writers were
not so.

An error which they expected to find with a
greater frequency was subject-verb agreement.
Since the sample used for the pilot project was
based on twenty-five papers, they decided to
examine the nature of subject-verb errors using
a larger sample of placement papers. Bailis et
al. (2002) wanted to find out how prevalent
subject-verb errors were in their students’
writing, the placement level of students who
made them, and the category of subjects-verb
error they made. The purpose of the study was
to determine the frequency of subject-verb
errors made by students placed in
developmental writing courses and students
placed in college-level writing courses and the
types of subject-verb errors each group made.
In their study, 118 writing placement papers
were randomly selected. Each paper was read
and marked for subject-verb errors.

The results of this study were that students
who scored on their writing placement tests at
the developmental level made significatly more
subject-verb errors than students who scored
at the college level. Further, the most cornmon
type of error, that is verbs not agreeing with
their subject, which was exclusive from all
other types of subject-verb error, accounted for -
more than fifty percent of all subject-verb
errors. It was also found that thirty percent of



children works perfectly.

Such intervening elements may cause

confusion for the learner with regard to the
choice of the verb. When words come between
the subject and verb, a subject-verb agreement
‘can occur. In fact, one of the most common
problems in achieving proper agreement is
mistaking the subject with other nouns in the
sentence. According to Warriner and Griffith
(1977), Lim and Kurtin (1982), Quirk et al.
-(1987), Broukal and Nolan-Woods (1991), and
Burchifield (1996) experessions such as
‘together with’ ‘in addition to', ‘as well as’,
“along with’, ‘accompanied by’ , ‘rather than’,
‘besides’ and ‘including’ do not affect the
number of the verb, e.g.

‘The teacher, along with this students, was
watching the procession.

The weather, as well as economic condition,
is a consideration.

EFL students need to be made aware of such

grammatical features of English.

Collective Nouns

A collective noun is defined as a word that
-refers to a group or collection of persons or
1things, such as ‘class’, ‘faculty’, ‘herd’,
‘committee’, ‘jury’, and ‘audience’ (Division,
1972). Such words imply more than one person
‘or thing but are considered singular and take a
singular verb.

According to Tipping (1962), Division
(1972), Willis (1975), Warrier and Griffith
(1977), Leech and Svartvik (1983), and
‘Broukal & Nolan - Woods (1991) when
.collective nouns refer to the group acting as a

whole the subject is singular and requires a
singular verb, such as ‘The team is winning

the game’. On the other hand, if the group is

acting as individuals the subject in plural and
takes a plural verb, e.g. ‘The team are trying
on their uniforms’.

Graver (1990) states that “English people
as well as foreign students are often doubtful

about which relative pronoun to use after words

like these: association, company, government,
class, group, club, society, committee and team.
When we use these words, we may consider

themn either as denoting an entity or as denoting °
anumber of individuals, and we treat the words

as singular or plural accordingly™. (p. 135).

Plurals that take singular verbs

Some nouns that appear plural in form are
actually singular in meaning such as athletics,
news, economics, measles, mathematics, etc.
(Willis, 1975; Shaw, 1986; Burchfield, 1996).
When used as the subject of the sentence, these
nouns require singular verbs, e.g. ‘The news
of baby’s birth brings great joy to the entire
Jfamily’ (Rainey, 2000).

With sums of money and periods of time
also a singular verb should be used (Reber,
1999), e.g.

Ten dollars is a high price to pay.

Five years is the maximum sentence for the
offense.

Pronuns that take singular verbs

Indefinite pronouns such as ‘another’,

‘each’, ‘none’, anyone’, ‘anybody’, ‘every
body’, ‘everything’, and ‘no one’ are always
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commits errors due to negative transfer from
L1 to L2. For this reason, Brooks (1960) and
Lado (1957) encouraged teachers of English
‘to focus their attention on the areas where L1
and L2 were different.

As a reaction to CA, Error Analysis (EA)
emerged, which recognized a positive attitude
‘towards errors. From the study of error analysis
‘the learner can get some information about the
nature of his or her knowledge of the target
‘language and discover what still he or she has
‘to learn in the learning process.

Considering these different views on learning
L2, the aim of this study is to investigate the
.extent to which Iranian university students
learning English as a foreign language have
difficulty in recognizing subject-verb agreement

.in English.

The term subject-verb agreement or concord
.indicates that the subject of the sentence and
its verb agree in number and person. Failure to
match a subject with its verb result in a subject-
verb agreement error. Shaw (1986) maintains
?that “grammatical agreement means oneness
~or harmony of parts of a sentence” (p. 72).
}According to Quirk, Greenbaum, Leech and
Svartvik (1987), “concord can be defined as
} the relationship between two grammatical units
'such that one of them displays a particular
feature (e.g. plurality) that accords with a
displayed (or semantically implicit) feature in
‘the other” (p. 755). Warriner and Griffith
1(1977) also state that “subjects are closely
‘related to their verbs, and a careful speaker
'makes them agree with each other by matching
. verb forms to subject forms. When such words
‘are correctly matched, we say they agree. When

they fail to match, we say there is an error in
agreement” (p. 107).

Subject - verb agreement can be one of the
most challenging aspects of writing. While
short clauses provide for an easily identifiable
subject, longer clauses with extensive phrases
can make proper subject - verb agreement more
of a challenge (Weinhold, 2000). According to
Leech and Svartvik (1983), Sharpe (1991), and
Holbrook (1996), certain types of subject-verb
agreement are problematic for language
learners. They believe that the main common
errors in subject-verb agreement are:
intervening elements, collective nouns, plurals
that take singular verbs, and pronouns that take
singular verbs. Therefore, a brief description
of these four common types of subject-verb
agreement seems necessary.

Intervention elements

Intervening elements are phrases and
clauses which appear between the subject and
the verb of the sentence. In other words,
sometimes a subject and a verb are separated
by clauses, phrases or a single descriptive word,
e.g.
The quiz as well as all workbook exercises was
collected.

According to Wood (1966), if a clause
separates the subject from the verb, it 1s
important to remember the actual subject-word
to make the verb agree with it, e.g.

All the books which have been placed on that
table by the window need rebinding. '
The wireless set which you gave to my
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Abstract

The aim of the present research was to investigate to what extent Iranian EFL learners have
difficulty in recognizing four common types of subject-verb agreement namely intervening
elements, collective nouns, pronouns that take singular verbs, and plural nouns that take singular

verbs. Accordingly, 100 Iranian EFL sophomores studying at the Islamic Azad University in .

Shiraz participated in this study. First, a proficiency test was administered to ensure the
homogeneity of the subjects. Then, an Agreement Test, was administered in order to find out
which subcategory of subject-verb agreement was most problematic for the students. The
reliability and validity of the Agreement Test were calculated. By applying a one-way ANOVA,
the differences among the four common types of agreement were investigated. The results of the
ANOVA test were submitted to a Scheffé Test to find out the whereabouts of the difference. The
results showed that there were significant differences in the frequency of errors produced by the
students in the four common types of subject - verb agreement. That is, the intervening elements
“were most problematic for EFL learners and the order of difficulty of the other types were as
follows: collective nouns are the second, and pronouns which take singular verbs, and plurals
that take singular verbs equally stand third.

Key Words: subject - verb agreement, order of difficulty, Iranian EFL learners, language learning.

Introduction

Although there are certain similarities
between L1 and L2 language learning, the two
processes are essentially different. Cook
(1991) believes that an attempt to recreate the
conditions of childhood is unrealistic and does
not take into account the different ways in
which infants and adults learn. Corder (1986:7)
- also behieves: “The process of learning a
second language is of a fundamentally
. different nature from the process of primary
language acquisition.” People learning a

second language know how to communicate
ideas. L2 learning is different in this respect
from L1 learning.

With regard to L1 errors, there have been
two major approaches, namely, Contrastive
Analysis (CA) and Error Analysis (EA). The
proponents of CA believed that the major, if
not only, source of errors was interfernence
from L1. Accordingly, similar .1 and L2 forms
result in “positive transfer”. However, where
L1 and L2 forms are different, the learner
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Nackter Kaiser vor dem Konig

In der nordschwedischen Stadt Umea ist ein
nackter Schauspieler wegen Erregens
offentlichen Argernisses zu einer Geldbufe
von 200 Kronen (rund 66 Mark) verurteilt
worden. Der 30 jidhrige gehort zu einer
Theatertruppe, die beim Besuch des
schwedischen Konigspaares in Umea Hans
Christian Andersens Mirchen "Des Kaisers
neue Kleider" als StrafBentheaterauffiihrung
dargeboten hatte. Der Schauspieler hatte sich
dabei in Gegenwart des koniglichen Paares
seiner Kleider entledigt, da auch der Kaiser in
Andersens Mirchen nackt ist.

(AP)

Bei dieser Aufgabe geht es um ein
Rollenspiel, d. h. jeder soll eine Rolle
iibernehmen. Ihr diirft die Rolle, fiir die ihr
euch interssiert libernehmen. Es sind folgende
Rollen zu ersetzen:

- Du bist Zeuge der schwedischen Stra
PBentheaterauffithrung: Schildere dem
Gericht den Vorgang.

- Du bist Verteidiger (Rechtsanwalt) des
angeklagten Schauspielers: Beantrage und
begriinde Freispruch fiir ihn.

- Du bist der Anklédger (Staatsanwalt);

Beantrage eine hohere Strafe gegenmden
Schauspieler.

- Du bist der Schauspieler: Am Ende der
Verhandlung hast du das Schlu3 wort.

- Du bist der Richter/ Richterin: Verkiinde und
begriinde das Urteil.

- Du bist die Konigin/ der Kénig von
Schweden:...

Ihr habt 15 Minuten Zeit fiir die
Vorbereitung des Spiels. Danach soll jeder
seine Rolle vor der Klasses spielen.

Die Aufgabe der dritten Gruppe:

Die Textsorte wechseln

Schreibt bitte das Mirchen von des Kaisers
neuen Kleidern als kurze Zeitungsmeldung! lhr
sollt bei dieser Aufgabe auf die Unterschiede
zwischen einem Mairchen und einer
Zeitungsmeldung achten. Die Zeitungsmeldung
hat eine ganz andere Welt als ein Mirchen. Sie
berichtet oft von einer realen Welt. Die
Einzelheiten, die als Schmuckstiick fiir ein
tauchen bei einer
Zeitungsmeldung nicht auf. Sie ist also viel
kiirzer und sachlicher als ein Mirchen. Thr sollt
beim Schreiben dieser Zeitungsmeldung auf
diese Punkte achten. Damit ihr die Unterschiede
zwischen einer Zeitungsmeldung und einem
Mirchen besser begreifen konnt, lest bitte die
folgende Zeitungsmeldung und vergleicht sie
mit dem Mirchen!

Mirchen dienen,

Nackter Kaiser vor dem Konig

In der nordschwedischen Stadt Umea ist ein
nackter Schauspieler wegen Erregens
offentlichen Argernisses zu einer GeldbuBe
von 200 Kronen (rund 66 Mark) verurteilt
worden. Der 30 jihrige gehort zu einer
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schwedischen Konigspaares in Umea Hans
Christian Andersens Mirchen "Des Kaisers
neue Kleider" als Strafentheaterauffiihrung
dargeboten hatte. Der Schauspieler hatte sich
dabei in Gegenwart des koniglichen Paares
seiner Kleider entledigt, da auch der Kaiser in
Andersens Mirchen nackt ist.

(AP)

Schreibt bitte eure Zeitungsmeldung auf
eine Folie, damit wir sie vor der Klasse
projizieren kénnen.
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Die Aufgabe der ersten Gruppe:

Inhalte vergleichen - Mairchen neu
errzihlen |

Schaut bitte diese Zeichnung an, und
versucht die folgenden Fragen zu beantworten!
Bei dieser Aufgabe geht es um die inhaltlichen
Unterschiede und Ubereinstimmungen
zwischen dieser Zeichnung und dem Mirchen
"Des Kaisers neue Kleider". Auferdem soll
das Mirchen nach dieser Zeichnung neu erzihlt
werden. Schreibt bitte eure Antworten auf die
Folie, damit wir sie danach projizieren konnen!

. a) In welchen Punkten stimmt diese Zeichnung

mit den Mirchen iiberein?

b) Wie unterscheidet sich die Zeichnung vom
Inhalt des Mérchens?

c) Konnt ihr nach dieser Zeichnung das
Mirchen neu erzihlen?

Achtet bitte bei der Antwort der Fragen auf
die folgende Zeichnung! Sie kann euch dabei
behilflich sein.

»~ WIR SIND SEHR ZUFRIEDEN
MIT DEN NEUENKLEILDERN,
SCHNEIDER, HIER IST EUER

UNTERSCHIEDE
UBEREINSTIMMUNG

Die Aufgabe der zweiten Gruppe:

Das Rollenspiel
Lest bitte die folgende Zeitungsmeldung
ganz genau durch!




Zeitin |LZ| Interaktion Medien/ Sozial-| Didaktischer Kommentar
Minuten form
7 - 5
6 |5. Die Auswertungs - und Diese Phase gibt den Lernern, auch

Korrekturphase

Als dritle Phase eines didaktischen
Spieles wird die Auswertungsphase
bezeichnet. Da aber diese Phase
viel Zeit in Anspruch nimmt, wird
man auf diese Phase in dieser
Stunde verzichten.

Als letzte Aufgabe sollen die
Lemer ihre Meinungen iiber den
Veriauf des Spiels oder iiber das
Spiel im Unterricht itberhaupt
sagen, was ihnen daran gefallen
oder mi B fallen hat.

L: "Wie war das Spiel? Was meint
ihr liber diese Art des Aufbaus der
Kommunikation im Unterricht?
Welche Vorteile knnte es eurer
Meinung nach haben?"

In der niichsten Sitzung konnte der
Lehrer die Auperungen der Lerner
im Spiel, die schon aufgenommen
worden sind, anf das Papier
bringen und mit den Lernern iiber
sprachliche Fehier und iiber die
angemessenen Ausdriicke fiir jede

Situation diskutieren. Durch die
Videoaufnahme kénnen die Lerner
ihre Au B erungen wiederhoren und
sich selbst korrigieren.

L: "Unsere Stunde ist zu Ende
gegangen, ich danke euch fiir eure
Mitarbeit und wiinsche euch viel
Erfolg."

wie die anderen Phasen, in der ersten
Linie die Mdglichkeit einer
Diskussion. Sie diskutieren ihre
Sprachproduktion und ihre Fehler
selbst und entwickeln damit ihre
Fahigkeit der Selbstkorrektur.
Mangel an Zeit kann diese Phase in
einer anderen Sitzung durchgefiihrt
werden. Die Lerner werden die
wichtigen Fehler, sprachlichen oder
andersartigen, die im Laufe des
Spiels auftauchen kinnen asuwihlen
und selbst korrigieren, Sie werden
gleich auch die Gewohnheit
abbauen, die Moglichkeit eines
unabhiingigen Spracherwerbs
absehen will. Der Lehrer steht hier
nicht im Mittelpunkt des Unterrichts
und hat nur eine fiithrende Rolle, was
wiederum die Lerner zu einem
selbstiindigen Erwerbsproze § fiihren
kann.




Zeitin | LZ}| Interaktion Medien/ Sozial{ Didaktischer Kommentar
Minuten form
15 4
5 |4. Spielphase In dieser Phase, die als produktiver
Teil des Spiels im Unterricht

Nach der Vorbereitungsphase bezeichnet wird, iiben die Lerner den
sollen die Lerner ihre Rollen vor o 2o produktiven Teil des
der Klasse spielen. o o Erwerbsprozesses. Das Spiel verlangt
L: "Seid ihr fertig? Nun fangen © von ihnen bestimmte
wir mit dem Spiel an.” Verhaltensweisen. Sie machen
Die drei Gruppen spielen ihre Erfahrungen im Spiel, die
Rollen vor der Klasse. Bei der Wirklichkeit vorwegzunehmen. Sie
ersten Gruppe wird zuerst die Folie konnen sich in die gesellschaftlichen
Gemeinsamkeit und Rollen versetzen und diese Rollen
Verschiedenheit der Zeichnung mit OHP iiben. Die Lemer haben meist keine

dem Mirchen vor der Klasse
projiziert, dann sollen sie das
Mirchen neun erzéhlen. Danach
beginnt die zweite Gruppe mit dem
Rollenspiel. Schlie B lich projiziert
die dritie Gruppe die kurze
Zeitungsmeldung des Mirchens,
die sie schon auf die Folie
geschrieben hat.

Wihren dieser Phase steht der
Lehrer fiir die Riickfragen
sprachlicher oder sonstiger Art
bereit, er greift aber nicht in das

Spiel ein.

Erfahrung mit
Sprachgebrauchssituation in der
Fremdsprache. Das Spiel gibt ihnen
in der ersten Linie diese
Moglichkeit.




Zeitin | LZ| Interaktion Medien/ Sozial{ Didaktischer Kommentar
Minuten form
15 3
4 | 3. Die Vorhereitungsphase Die Lerner werden sich in dieser

Die Gruppen sind nua gebildet und
jeder hat eine Rolle, fiir die er sich
vorbereiten soll.

L: "Jeder weiB t schon seine
Aufgabe. Versucht euch mit Hilfe
des Mirchens fiir das Rollenspiel
und die zwei anderen Aufgaben
vorzubereiten. Thr habt ungefihr 15
Minuten Zeit. Danach konnen wir
mit dem Spiel beginnen. Habt ihr
noch Fragen dazu?"

Wenn es noch Fragen gibt,
versucht der Lehrer, sie zu
beantworten. Wihrend der
Vorbereitungsphase mischt er sich
nicht in den Verlauf des Spiels ein,
ist aber bereit, die Fragen die
dazwischen auftauchen kénnen, zu
beantworten. Z. B. bei der Aufgabe
1 soll der Lehrer die Unterschiede
zwischen Erzihlen und Berichten
hervorheben und bei der Aufgabe 3
soll er die Lerner auf die
Unterschiede zwischen einer

[ Zeitungsmeldung und einem

Mirchen aufmerksam machen.

Phase fiir das Spiel vorbereiten. Die
Vorbereitungsphase kann den
Lernern helfen, ihre sprachliche
Fehler zu verringen. Auch der
Verlauf des Spiels wird dadurch
gesteuert, da sich die Lemer auf
Einzelprobleme konzentrieren

kannen.
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oder: “Welch prachtolle Schleppe er hat an
seinem Gewande!” oder: “Wie gut alles sitzt!”,
und einheitlich befanden sie: “Uberhaupt ist unser
Kaiser ein ganz wunderbarer Mann und
ohnegleichen!” Und alle dachten sie dabei: Wenn
nur keiner merkt, da Bich diimmer bin als erlaubt
und dem Kaiser nicht geniigend treugesinnt,
um die neuen Kleider zu sehen, denn beim
besten Willen sehe ich nur seine Unterhosen,
und die hitten ldngst in die Wische gehort.

Bis dann der kleine Junge, der sich gar
nichts dabei dachte, ausrief: “Aber er hat ja
gar nichts an!”

Da stand der Kaiser nun plétzlich da und
blickte auf die ausgebeulten Knie seiner

Unterhosen und auf das gehidkelte
Unterldtzchen auf seiner Brust, wortlos, so als
hétte es ihm die Sprache Verschlagen, und der
Nachbar zur Linken des kleinen Jungen faf3te
sich ein Herz und sagte gleichfalls: “Aber er
hat ja gar nichts an!”, und der Nachbar zur
Rechten sagte auch: “Aber er hat ja gar nichts
an!”’, und dann sagten die Leute es alle und
von allen Seiten, und der arme Kaiser, der doch
nicht herumstehen und Maulaffen feilhalten
konnte wie sein Volk, sondern seine Pflicht zu
tun hatte, mu Bte die Zihne zusammenbei fen

und weitermarschieren unter seinem

kaiserlichen Thron-himmel, die ganze lange
StraBe hinunter.

Das Thema der Stunde ist nun
bekannt. Um mit der
Vorbereitungsphase des Spiels
beginnen zu kdnnen, sollen jetzt
die Gruppen gebildet werden.

L: "Bildet nun bitte drei Gruppen!
Wir haben drei Aufgaben zu 15sen.
Wir brauchen eine ziemlich grope
Gruppe fiir das Rollenspiel und
zwei andere Gruppen fiir die
beiden anderen Aufgaben."

Nach der Gruppenbildung verteilt
der Lehrer die Aufgabenbliitter.

L: "Lest biite die Aufgaben genau!”
Nach dem Lesen der Aufgaben,

_| versucht der Lehrer die Fragen,
welche die Lerner in bezug auf die
Aufgaben haben konnen, zu
beantworten und die Aufgaben
fiir sie klar zu machen.

L: "Habt ihr die Aufgaben
verstanden? Gibt es Fragen dazu’

Zeitin |LZ | Interaktion Medien/ Sozial- | Didaktischer Kommentar
Minuten form
5 2
3 | 2. Die Gruppenbildung und In dieser Phase soll die Situation fiir
Rollenverteilung eine Gruppenarbeit vorbereitei

o werden. Man arbeitet in der Gruppe
normaterweise leichter, da die Angst,
die man als Einzelne haben kann,
abgebaut wird. Au Berdem gibt die
Gruppe den Lernern die Moglichkeit
eines Meinungsaustausches, Vor
allem wird der kommunikativ
produktive Sprachproze p durch
Gruppenarbeit zustande kommen,
Die freiwillige Rollenitbernahme
motiviert die Lerner, sich vor der
Klasse zu du fern, au ferdem wird
sich dadurch die Lust an dem
Unterricht bei ihnen erhhen. Durch
die Gruppenarbeit und vor allem das
Rollenspiel sieht sich der Lerner
gefordert, an der Diskussion
teilzunehmen. Die freiwillige
Rolleniibernahme gibt auch dem
Lerner die Moglichkeit der Auswahl
einer Rolle, fiir die er sich
besonderes inieressiert. Er wird also
mit Lust an dem Spiel teilnehmen,
und auch dadurch wird der Aufbau
der Diskussion gefordert,




1. Aktivierung des Vorwissens
5 | durch die Bekanntmachung des
Themas der Stunde

Der Lehrer begrii Bt die Klasse,
stellt sich vor und erlédutert das
Thema der Stunde.

L. "Guten Morgen. Ich heife X,
wir wollen heute spielen und
dadurch natiirlich auch etwas
lernen. [hr habt schon das Mirchen
"Des Kaisers neue Kleider" gelesen
und wi Bt genau, worum es in
diesem Mirchen geht. wenn
nicht, so steht eine nelte zusammen
fassung dauber gleich hier unten.
Das konzept dieser Geschichte
besagt: Allein die Unschuldigen
und die Kinder sagen die Wahrheit,
Nun haben wir einige Aufgaben
zu diesem Mirchen, die wir mit
Hilfe von Spielen 1asen méchten.”

Zeitin |LZ | Interaktion Medien/ Sozial-| Didaktischer Kommentar
Minuten form
3

Das Bekannigeben des Themas der
Stunde motiviert die Lerner zu
einem aktiven Einstieg ins Thema,

ruft ihr Vorwissen dariiber hervor,

Dadurch wird das Versiehen des
Themas leichter. Das Spiel gibt den
Lernemn in der ersten Linie die
Moglichkeit, sich in die

gesellschaftlichen Rollen zu
versetzen, was den Aufban einer

Diskussion ermdglicht, in der die

Lerner sich selbst korrigieren

missen, um sich verstindigen zu

kénnen.

Alle Welt wei 3, wie die Geschichte mit des
kaisers neuen Kleidern ausging.

sollten sie moch eine ganz besondere
Eigenschaft haben: Wer ndmlich diimmer war

Die neuen Kleider, welche die beiden
Betriiger fiir thn gewebt und geschneidert
hatten, wobei sie all das schone Gold und all
die schone Seide aus dem kaiserlichen
Schatzhaus in die eigene Tasche steckten,
sollten herrlicher und priachtiger werden als alle
Kleider, die der Kaiser je getragen hatte, und
der Kaiser wae beriihmt fiir seine Kleider. Die
neuen Kleider sollten sogar noch herrlicher und
prichtiger sein als alle Kleider, die alle anderen

Kaiser je getragen hatten, und auPerdem
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als erlaubt oder dem Kaiser nicht geniigend
treugesinnt, der sollte diese Kleider in all ihrer
Pracht und Herrlichkeit nicht sehen kénnen,
so sehr er auch hinguckte. Und da keiner im
Lande zugeben wollte, daf} er diimmer war als
erlaubt oder gar seinem Kaiser nicht gentigend
treugesinnt, so sagten die Leute alle, wie sie
da entlang der StraPe standen mit ihren
Fahnchen zum Winken und ihren Tiichlein zum
Wehen: “Ach”, sagten sie, “wie wunderbar
schon sind doch des Kaisers neue Kleider!”
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Didaktischer Schwerpunkt: Gruppenarbeit mit unterschiedlichen
Aufgaben fiir das Spiel

Vorgelegt von Gh. Ali Askarian
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Schlusselwirter: kommunikative Situation; Produkativer Lernprozess; Motivation zum
unabhiéngigen Lern- prozess; .
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Lernziele (LZ):

a) Grobziel: Kommunikative Situation durch das Spiel aufbauen und damit eine der wesentlichen
Voraussetzungen fiir fremdsprachilichen Erwerbsproze 3 hervorheben

b) Feinziele (FZ):

1. Das Vorwissen {iber das Thema aktivieren, um die Aufgaben besser zu verstehen;

2. Durch das Spiel die Sachlichkeit und die Trockenheit der Unterrichtssituation abbauen;

3. Moglichkeit einer Kommunikation aufbauen und damit den produktiven Lernproze 3 aktivieren;

4. Den Einflu [} des Lehrers auf Interaktionen im Unterricht reduzieren und die Lemer motivieren,
sich produktiv an dem Erwerbsproze 3 zu beteiligen;

5. Die Lerner haben die Moglichkeit sich selbst zu korrigieren;

6. Motivation zu einem unabhingigen Lernproze B verschaffen.



viendront aider 1’apprenant qui est 2 méme,
maintenant, de s’en servir. La lecture des textes
littéraires, dialogues, le visionnement des films,
I’écoute de diverses émissions radiophoniques,
etc. en font partie.

Conclusion

Quant aux exercices supplémentaires
“dosés™ (si on peut se permettre cette
expression!!),, il est & dire qu’en principe, ils
peuvent se réaliser dans le cadre d’un travail
d’équipe et en fonction du manuel utilisé€ dans
chaque établissement. Les principes de base
sont, pourtant, les mémes, a savoir :

- les exercices se congoivent de fagon
systématique, englobant le contenu lexical et
syntaxique de chaque le¢on et allant du simple
au complexe, comprenant peu a peu les
€léments des legons précédentes.

- Sur le plan quantitatif, ils répondent aux
besoins en fonction du nombre des jours
d’intervalle entre toutes les deux séances du
cours. Par exemple en raison de trois jours
d’intervalle, il va falloir trois séries d’exercices
a un mininun de cinq phrases et un maximum
de dix. Le nombre des exercices dans chaque
série dépend du nombre d’éléments lexicaux
et syntaxiques nouveaux compris dans la legon.
Les exercices ainsi répartis commencent dans

chaque-série-par-les-éléments-inéditsde-ta———

nouvelle legon mais petit 2 petit se greffent aux
éléments lexicaux et grammaticaux des legons
précédentes.

- La conception de ces exercices
supplémentaires est déterminée par toute
I’équipe en fonction des objectifs du cours.
Ainsi, différents types d’exercices peuvent étre
concevable. Il s’agira donc des variantes
adaptées a chaque situation de classe.

- Les exercices en question peuvent étre

congus sous forme orale ou écrite; ce qui
implique éventuellement une ou plusieurs
cassettes-audio ou méme des cassettes-vidéo
composées des parcelles de films comprenant
apprises. Ceci n’est,
effectivement, qu’un entrainement au service
d’un des quatre skills a savoir la
compréhension orale, la compréhension écrite,
Pexpression orale et I’expression écrite, mais
qui est, en plus, accompagné de tous les
éléments contextuels et ¢ulturels qui, au-dela
de la chaine parlée, peut marquer la structure
en question.

L’idée des exercices supplémentaire dosés,
passe encore un stade de perfectionnement a
I’Universite Tarbiat Modarres; |’ auteur de ces
lignes espere que les résultats de ce projet
pourront se mettre bientot & la disposition de
tous les collégues qui se chargent des cours
préuniversitaires et servir aux apprenants
débutants de la langue francaise étant
désespérément a la recherche d’un point
d’appui qui pourra les guider & monter, avec
plus de confiance, la pente douce de
I’apprentissage.

les structures
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de régles (surtout des détails treés spécifiques)
peuvent leur échapper. Le temps a laissé sa trace.
Le manque d’entrainement meéne a I’oubli...

A ce stade, un regard théorique sur les
exercices s‘avére nécessaire; un regard objectif
porté par des enseignants qui, comme dit
Galisson (1980, p. 131) constituent “les
maillons qui crédibilisent et fécondent la
recherche” et grace a qui la théorie se nourrit
du réel.

Certains apprenants ayant le golt et

I'imagination d’approfondir leur connaissance
en dehors des heures du cours savent se
débrouiller tout seul. Ce sont ceux qui

progressent facilement et sans probleme.
D’autres, par contre, moins forts en cette
matiére, mais qui, surtout, ont besoin de plus
d’entrainement, ne savent pas comment
s’entrainer pendant le temps qui s’écoule entre
toutes les deux séances de cours. Ce n’est plus
une question de paresse! Mais, plutdt, le fait
que la révision passive de ce que I’on a déja
compris et méme entrainé n’ offre pas un grand
intérét.

Ces constats nous ménent 2 dire qu’un
facteur aussi important que ceux dont nous
avons parlé ci-dessus, est le caractére suivi de
I’entrainement. Autrement dit, dans
I’enseignement du FLE, dans les pays non-
francophones, il faut prendre des mesures

permetiant aux apprenants de remédier au
manque de communication en langue cible
dans le contexte naturel de la vie quotidienne.
Ceci ne peut se réaliser qu’a ’aide d’une
réflexion profonde 4 la maniére dont on peut
faire entrainer les éléments nouveaux de la
lecon de fagon progressive et tout au long de
la période pendant laquelle I’ apprenant est loin
du milieu pédagogique et institutionnel. 11
semble que le meilleur moyen pour ce faire
est de répartir les exercices de fagon a ce que
les apprenants puissent les faire dans
’intervalle temporel entre toutes les deux
séances. Autrement dit, les apprenants auront
une prescription établie par ’enseignant leur
permettant de travailler un peu chaque jour tout
en sachant ce qu’ils auront 2 faire. Ceci leur
permettra d’acquérir les mécanismes de la
langue frangaise de fagon progressive. Si
I’objectif principal est de donner aux
apprenants des habitudes langagiéres
persistantes, il faut bien reconnaitre que la
formation de ces habitudes et la spontanéite
requise ne dépendent pas uniquement des types
d’exercices congus mais aussi de la fagon dont
on fait ces exercices.

En principe, ces exercices supplémentaires
ont pour but de permettre aux €leves de
“s’approprier les éléments linguistiques
récemment assimilés et de les intégrer a
I’ensemble de 1’acquis pour les utiliser & bon
escient” (Demis Girard, p.51), mais aussi de
permettre aux apprenants de rester en contact
quasi-permanent avec la langue étrangeére
qu’ils envisagent apprendre malgré tous les
mangques diis a I’apprentissage de cette langue
dans un pays ou on ne la parle pas.

Ceci dit, il n’y a qu’au niveau débutant que
ce dosage d’exercice peut s’avérer efficace; aux
niveaux plus élevés d’autres types de supports



voit bien que dés I’introduction de nouveaux
éléments et le passage aux nouveaux exercices,
bon nombre de régles retenu antérieurement
échappent 2 leur compétence, Cect donne a
rétléchir!

L’efficacité de ces exercices dépend,
effectivement, de plusieurs facteurs. Le
probléme ne se pose pas de la méme fagon pour
tout type de cours. Si on admet que les
principales fonctions des exercices sont
essentiellement la fixation des éléments
nouveaux et ’acquisition d’un niveau
d’expression plus performant, il faut dire que
les concepteurs des méthodes ont fait tous leurs
efforts pout mettre a la disposition des
enseignants et des apprenants une diversité
importante de cet outil pédagogique.

Le type de cours auquel 1’apprenant
participe est un facteur important dans I’ impact
de ces exercices. Un cours de FLE i I’étranger
n’a pas le méme effet que celui qui est réalisé
en France ou dans un pays francophone. En
France, |’apprenant étranger a toutes ses
chances d’entendre et de parler la langue cible
dans un contexte naturel et en toute spontanéité.
Ce qui n’est pas le cas d’un apprenant étranger
a I’étranger.

La diversité des exercices varie également
en fonction du niveau d’apprentissage.

qui cherchent a s’appuyer sur tout ce qui peut
les aider & devenir autonome et indépendant le
plus rapidement possible. C’est surtout le cas
des apprenants a I’extérieur de I’hexagone.

L efficacité des exercices dépend, pourtant,
beaucoup des contraintes institutionnelles. Le
type de cours (ordinaire ou intensif) est décisif
dans I'impact des exercices. En principe, les
cours intensifs, permettent un progrés plus
rapide, vue le nombre d’heures consacrées 2
I’apprentisage. Un inconvénient pourtant se
présente: la fréquence des cours n’implique pas
plus d’entrainement sur chaque élément. Le
programme est certes plus chargé et cela ne
laisse pas assez de temps aux apprenants de
pratiquer davantage les éléments précédents.
Pourtant, les séances réguliéres et fréquentes
favorisent la fixation des éléments appris:
I’apprenant ne trouve pas le temps d’oublier
ces maltiéres.

Dans les cours ordinaries, au contraire, les
unités sont réparties sur un intervalle plus
étendu. Les cours ont, donc, lieu sur un espace
temporel plus distancé. Ce qui n’est pas un
avantage dans le processus enseignement/
apprentissage. Le programme n’est pas aussi
chargé que dans un cours intensif mais
I’intervalle entre les cours ne facillite pas
I’assimilation du contenu.

" entrainement nécessaire au niveau avancé ne
se présente pas sous une forme identique avec
celui du niveau moyen ou élémentaire,

L’objectif d’apprentissage aussi est un
facteur qu’il ne faudra pas éloigner de vue dans
la conception des exercices qui doivent, en
principe, servir de support aux matiéres
apprises.

Effectivement, les exercices ne sont pas les
seuls supports pédagogiques; d’autres types de
supports peuvent rendre service aux apprenants

Compte téniu de ce que nous venons de dire,
et malgré |’abondance de différents types
d’exercices adaptés aux situations diverses, les
apprenants n’appliquent pas la compétence
requise (soit qu’ils font les exercices d’un seul
coup juste apres le cours; ils réussissent alors
a les faire correctement puisqu’ils ont 4 1’esprit
toutes les régles apprises ce jour-13. Soit qu’ils
les gardent pour la veille de la prochaine
séance. Dans ce cas, ils ont moins de chance
de tout faire comme il faut. Un certain nombre
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Résumé

Les exercices ont une importance primordiale dans 'apprentissage des langues étrangeres;
pourtant, ces exercices si variés ne donnent pas le résultat requis. Le probléme est di, A notre
avis, 2 un manque de pratique réguliere. Le présent article est consacré a I'étude de la répartition
des exercices de fagon & élever leur niveau d'efficacité.

Mots-clés:

Dosage, exercices, efficacité, fonctions des exercices.

Introduction

Un facteur important dans |’enseignement/
appretissage des langues éirangéres est
I’entrainement. Depuis 1'apparition des plus
anciennes méthodes, les exercices ont toujours
joué un rdle décisif dans I’enseignement des
langues. Le role des exercices a fait 1’objet de
plusieurs études chez tant de didacticiens qui
se sont consacrés a la fabrication de différents
types d’exercices afin de rendre service aux
enseignants soucieux de, trouver une solution
pour faire assimiler la matiére enseignée. A cOté
des différentes parties de la legon, ces exercices
ont subi des changements significatifs pour
remplir de mieux en mieux leur fonction de
support pédagogique. Quel enseignant ne s’est
pas donné la peine d’en faire beaucoup d’autres
paralellement & ceux qui existent déja? Tant de
professeurs qualifiés (Arnaud, Jeaﬂ]nard,
Lamailloux, Cadiot - Cueilleron, Delatour,
Jennepin, Leon-Dufour, ...) se sont mis a
préparer avec le plus grand soin des quantités
d’exercices de tout type faisant preuve de clarté
et de rigueur et qui procédent du simple au
complexe; des exercices qui recouvrent les
éléments lexicaux de la lecon tout comme le
contenu syntaxique. Or, soigneusement élaborés,
ces exercices n’arrivent pourtant pas a faire parler
les apprenants. Ils ne leur peremettent pas
d’atteindre 1’automatisme ou plutdt la
spontanéité requis. O est donc le probléme?

En tant qu’une des plus importantes activités
d’apprentissage, les exercices, ayant des
formes treés diverses, assurent plusieurs
fonctions dans 1’apprentissage des langues.
D’aprés Michel Pendanx (1998-pp. 140-141)
les fonctions principales des exercices se
limitent a la sensibilisation, a V' entrainement,
a la structuration et a 1'évaluation.
Effectivement, chaque forme n’assure pas
forcément une fonction unique. Une seule
forme d’exercice peut a la fois étre employée
pour assurer plusieurs fonctions et supposer
divers “traitements tangagiers”. Ainsi donc, en
rapport avec ces fonctions, différents types
d’exercices ont été congus. Robert Galisson
(1976, p. 202) définit I’exercice comme “‘toute
activité qui présente des caracteéres répondant
a des principes méthodologiques et entrant
dans le cadre d’une typologie, et qui a pour
but 1’assimilation et la mise en place
fonctionnelle des éléments-linguistiques
antérieurement présentés et expliqués”. Malgré
I’abondance de différents types d’exercices
adaptés aux situations diverses, les apprenants
n’arrivent pas a une performance souhaitable.
Ils comprennet facilement, ils retiennent les
régles, ils réussissent méme a faire les exercices
correctement. [is donnent donc I’impression
d’avoir appris le contenu grammatical de la
lecon, il y a une longue distance. Surtout on



Un moyen d’élever le niveau d’efficacité
dans ’entrainement chez les débutants
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