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Foreign Iangl_m}es open doors to new horizon.
_-Fremdsprachen 6ffnen zu neuen Horizonten.

Les langues étrangeres vous ouvrent de nouveaux horizons.

Glogiloo lgs- P 6 lad - IFVE ¢jliaws j - pss jL Jlw



AN

Yy
TA

e s i T | WS - e

JL-'i;:-—:.f [ ]
_,.__L:.Fl b ol s gl ‘.'_'-'}i C'L-‘ .‘."J; L4
S PO  JRFIE A PP

‘ e L
=t gt i et

s et 55 S T g
'TESOL 2o b—"l U——L-«MAL? __;!JJ"}L:.«} 3_"!_"Ls L ]
ji—" .s..:-'-' Jlg; h;--j:_;mi..l- J:n:aw'-ﬂ_'

N
W gLt S5 JW) @

_,';-w B e

The Role of the Mother Tongue Revisited

M.H. Keshavarz.Ph |, D. |

e Translation for Specific Purposes

Falliahi, Ph.D. 6

¢ Roleplays in Pre - Service Teacher Training

Fditorial Board 14

e L'Approche D ine Langue Etrangéere A 1. "Ecole

Juleh Kahnamoutpour, Ph, D, 22

o Dic Schwicergkeiten der Persischsprachigen beim richtigen

Muahmmod Haddadi 26

o Auswahl und Gliederung der starken Verben Iir den

Lnterricht

FEiditorial Board 28

!L' "ﬂ‘)_’.‘,

FY i s, YTV

- v P | |
—

N . - . # .
sSAoely A 26 i P e

WIS AYRYEY U A s S AL
...J'f_--"._,-:"-h_;hl _,‘n—- -5 .-'"‘-‘;" ale ki A _.L_,‘_,'_.. Al
Jb};‘-'l.-':"i ALp ey ,"L" ey ')‘I,J A ]-‘»5];—:! s bl g
a3y O A B g g g ey e 0

e i Sl VOADS YHY L oy gt a2

gt S A 522 ed e
S s Y s s e
S s e Sy
B i
e A A b

5 e <MA:L_.JLD}BU

oo 5ty U o Y 30 11 S 7 5 11 8
{RJ)I&LTL:;.:*J.';-'\I.JL‘-JC‘“'@!,'FHJKA-—__’;II.:
..'L.__r'dm‘_;yjjr&@.gém.&:ruhfwd.

b el e L _;‘,JJ)J.LRJ-U,-J?&-__-‘-?:
' ......L‘_,.a_;tmu'kl'.u "'U‘:’ el

o gt o ,.....»‘_,J....)f._n}'h.u s

:}‘...QJLJ-';._‘JJIJJA&..J;:M mﬁ&{u ‘—','-'

caely

w.f,_ab,.,:__._;/-‘_., L‘:.-f L] L—JUU&-}U”..—
j,—&:a}_;.}-’lﬂ R.A.;‘ NJ:JJMI 'U_jﬁf‘pb 'LJ;-I.:J:
i .4':'3'-’;—1{");'4 - ‘1,“;"'&-.‘)!*;

S 2 g oz 2 b O 25l B Wl
ool g ":"J-"’gf’l"‘"’]lu'["}"_f;',‘

dlo 3 M oY 3

: - &
W PRSI S SR



LA PR -3 I
L) o ael ek aloma ¢ e U s e
Fap s Soatlng
e

CRTTART A JAL .
e St el Sl 0 S5l W=t
sty A pladl gokig 1 BSCT 5 ¢ sabe 51 el gt alaee 0
ok S O g Wl jrd 53 45 b d ol sla el (Sl LSS 5l
gt 9 S I N 3 s 2 2030 DVl et o i3 g1 3 g g
JC,LA‘_,A;;A._,,:.;L:_,,..._..SW,\\,vo'-),,....l.a_-ﬁal_,,bdu_;ﬂ

Jd})l}rix&@‘é,‘;@nu{lﬂjj)Uu)ﬁ))_,.l.\fr_,.-‘suu_)u‘

el Jams g 8 g 5 gale 4z 3 olhel Ldelas Ji L
o 5 Gy o Sl (i ) s 4 5 8y
e 5 U 5ol e g 03 5 b Jlgar o 0 5 a3 ol
ol aalisl 8 ._L:_‘)JAIJ,&JMQOIGL:SJJJJM)}MFA
.umf-t.._wbm,),si,d,_‘.
Slmabgts 5 e i g jtai Ut 15 o e OF oSl (611 Lihs o 0 5Y
B 31 (Sekas 3 8 2 b3 3 T ae Dt ¢ gl e 0155l e
33 8 0 e LN 02 5 s S il S GV 5o i gl p e
Al 28 iy amma opab e g (5 ity (S had e DL 5 S (g
8l (5 i 5 o (st e
ol 15 39 30 SLaaeb O g ae 4 poliamsilly alaes o 3 250 Y
Cdiady Ol A geb 80
U PR U S| PR RUCIN PRSP PP PUEPYPS (Y oS EF P E o
7 .cglr.ydl:o'-;uu.io.ﬂ
Sl 5 LalRils e 4 ol g o 1 O (sleay S oL o ¥
3 g aats s Ll gl
sy A Blin < g2 o o A3 3 sl sl 8 gy =
VRN TO AP TP PENCY W DS PO L PR S P
& Ak o) ol
2355 gnde Dl 8§ grenaS i3 3 )8 5l
3590 oo kS by pa s gl J3 O gean oS 313 i) s
A e L 5 5 25 i g3 g 930 8 i o llae 5
Aot iy (5 )1am 40 3 oyl Ol 2 el 5 e il
e asb 0L 2 get diae ) 3 Ol gamils 5 O s ¢ Ol o Leat&tils
IS P YU PR SO FE P ES - IR 3 |- PR L g PO .
et AT g 1R Gl ¢ 2t s o O 5 5Lz
AL 425 aals) Olimat (6 518an ol aS
%“Jl..gi,ﬁ‘_;bw;,l.;,b
i A Lol A oy S oo
e et S\ deme
Pl

e

J =

Oy A e, LT gy o b pry 3 L Jlate 00 (550
DSan 28 5 AW el s S 855,55 75 (81035 Joad
WP N P S PPR T W PUEPIRER ST Pt SR T
ol S il 5 6525 Ay B s iy e Pl 5 4 5
e e o b 50 O, b iy OV s 5 P00 s
a5 iy e gl s Km i stome 2l U PPPTOWNY

PR ST PR PR AL AE PPN JU P K IUER PR JERA
DA ATe o e S phane 1 O 35 el Al

Slo s ) 53 Sl iy Ol e tils 5 Ol s coladnn -l sl
0L el 4 b gy g

Jj P IR ) PR U ISP P VG SRR - CE PP PIC ) PR -
Ol gl aima 03 dudar (SLglS oy 25 s 6 uJ}yT&S
2 oS eai 3 AT b4 2 b GE g Dladas s ¢ A
ol Sl b g LS G el g ¢l aaliti,

AN a5 0550 alan 55 0 fomn DY g ot a0 53 3 b Slal oy Me
A BT PV PP SRR S -V ) PP SN PR L S PIRPPL It 4
J}lJJdJQ%-JSL&:—“JJd))JMUﬂPijNQﬁJ&IQJL;:’“_,:.A.—.;'J_}_,#
Pale b e edalia 5

e h Saalen (il g 5gpal B3 1t alis  age?

e sl ey Sule g g )3 IS U edaaid A ) D

T U PP K- [ By TIP3 3 et W e IR e g KV
LR NPT N Pt P YCS PPN SO S ) ST
ed 1 303 gmin 12 0l (5Loe ot (51 Ve (555 aal g 355 Woma IS
L Jilad e 5 gm0,

P S r gty i OS] By aall 5o

E55 L omiai SR s A calean o ade et e 5ol
3P e G i b el Glas g B ne o ele palde Ja
] ¢t DS YISy SVl g Ay (LS B
¢l gl vpsle 25 aal 50 g islae st <Ol Al 25 5 Olelas
S (sheds S go 5 ST oan Mgl ey 2 9 38 5 vl sl 3
b i ge Obadas 3 yaa 1oy 8 JLotl e bl gy o ade il L g 0
SIal Gasi 53 g5 4 48 (5 S g b ga ks e g ol Obld
.n,s‘@u;,;cn,@@

Sl 5 sale Sl 331 1 Tias anasnd 23 S¥ems 45 bl 5
Sy pmi el gl 1050 g0 AT ) 8 4 o g e Dladas a2
o .aﬁ@lﬁ,ﬁ&;)ﬂ_}ld,_u‘_gb:,uch—l)J:}.:q-_,;clj_'n;a\)lii:ibc;'lﬁq

Konpp omnslis adali g gyie ol el s s L
J:)'CJ.}QVT/V/YT'C)).p"/\’“.\-/A\?o)L._.'-uUubaSuJLr-u:j’.T_,



it o
C A

Sl @9%7@2@ Hylss

A
N

SRS B9 9999 el IEE g dy

((‘a
il 030357 I et gl A

30w il 3 (505800 30

s 53 p0l0bs ol oo E15 e sl am 5 aal Gl
aS 2 o sl s sl 3 1 Sk s slaa i o
Jusa Dbt 250 5 sl o S5 pd o Db L5l ks
P S T OIS S P PV P PRI
el S g 03 g 28 o ble s A el ) sl
it S SN o L g s O RS 2 S S sl
..u;'bu-

R B S SR I T IT X (S U Jr - A JERN P
e g LGl e

o 53 ke dpim 5o iy 0 gl il e i
7 3l e 1A by Jelg w5 S5k e Joges
b o S el S ol JJ‘.Jlsd);“g.;j"r'L"‘ S

T waiey
2RI Ll ae ) 5 iy WS iy —
RS L VR S P P UE T B T I i b Sl

d);.b-)l.ﬂ] p..‘;..al.?ul L*:.:L) J.},&%J-lﬁu-}ﬂ}ﬁ:}w' ‘))B-;'

:J.tm.-ul:)d)l.:.-b_g\ﬁ\u«f O P B WA EpW
enelin laed,ﬂ.)ls}u.)dhu&‘ﬁl-'e‘gﬂ TS ARE
&@;L&%}‘ﬁh@}&?;lhcﬁu@r 2
1 ALY
Clyea ol shaslinnd gl g }_.._‘__..'u £ Slew b ol o
W Syt 2l s 5 |yL;L}M_sJL(JLL|4,.}
B PO NS S 2 W ool pos o g b g ARTEIVRILEN
VPR IJEpY e R S s b S (g s it il
2 S db sl ol G G0 e s g e Lz

.Ll.h.)l_;a UL;' ‘...;.M QUU:.- .:| JJ.—.:U.A Js}.f

obj il aa, f



b gt a3Y 8 0L e Babas 5H oo 5 deo o s — ¥
5-“_)")_”,“;*"[4-1-‘9-6[#&)_3
S B 2 U LS 4 Gty 1y s Slel b

I

oitad b 5 230 5 Gy bbby & o fs Sl T
ol i 5 i 5 s 3 g

g (S il g c_-'l:.- b XS j'.&)l.-'» Pl sblioo
Tl d d 0 5 9ulS ch.d).;,_'ﬁg_,l‘;ﬁ.a 5,05 g mns S5,

59 g3 b s sloal o ool il upl.a:.-nul}‘l..l_?
12yl ‘_S—“Lﬂ-h 6)}"0[’) (_}h“ sy

bl ok slm s olee 51 o asboli iy

Sa,ls L;‘h-l..h

$anl u,_.\;-A;:-L'a;..-.a;‘-L-_,...bd'LaU_,JGLUQl}g_A

e oen ol 53 & Gl (Y150 JS 51 Sl slasi G 8 Y3
39 Condid 3 Gl s a5 alas el Coat b da g b g
9 St ool S oty pamaaind ] 0l (sl sl
ey Ak oo 5 p3Y Gh ) e S50 des
ualg.:.;bu;._.i‘u_,:_,:gbjwﬁuujoap&berj- _
8 il s b GLasil

w&iubjuwmt;gj)uhjumaﬂs%ﬂ,xp
As.Ll"JASQLD)L_JJGLAhl@J)JMdLQQ_@@L;‘.JIJM
o5V i 53 o o oS o oy it sy 15 s o
o by o b5 il g e ) 03 B g Lo 4 S puli ] e 4y ]
oS o]

5 ST N o 55, b Pl A 8553 532 )

el S50 5 pailya 1A be Gl i Wl — Y
e 100 G vl S 50y Gl

o I (gm0 Sl g Gt O lgn s g1y - T

g o il 5 0l § S By e b5 sl e = ¥
222 D geo Wil gl

C Ay 4 ot 2213 gl pald ) g lgr S (515 S e K
iz los 31 el o350 obl i |y ALl iy 03 S il
(ST VL5 PR T iy ey 350 4255 o0
Ja.L....a,_;:}.\.tUQL!)jASaﬂaJ‘Lguilmaq@l{:hﬁ
NSy Jor 1,0 e Cu g dygi a5 5 )50 U sl
O jen Gedond plal pae Jdo 4y 2o L1 N 6 5 b plen adh . Wiy

ol 4o (Bl Moy ohprea 1) ol sl bl Bhes 54
o s Jlad oo 4 5238 iy 15 0,8 4 S
Sl g J A8 10 ad clac e g oybseags 5 1) 55 5800
S

Jwa)aul.:SuLg.;:QL)‘w)ahJUm f g wdlae
g W S s e Sdla, 5l 50 i o0
233 i G JU)lG‘)lG—‘-}Y:"L 290 salizul WS 5N
g,a'l:Sh‘.an.-t_,; -J;;_)lJJUL)ude)Jgsﬂau.Mu‘ngluaL
b S35 U3 gtend 2 MS w5 42238 51 2 g il ki 5 gy
Pllgbodla Ll oy o golale gla o ol
sl sl (AUthentic) ails 5 Jool sl 5 001> (Tasks)
il § 1 il e gas s asle -

SN 53 P 28 a3 WS g 550l S d
I e 5 gl slo ol 51 e Gt A g oy o U
Ol oo &y - Canal sdalawih 10 G5 gabls 2,8 4 aals & s
G S 53 g i o gy 4 st g s a0 plil e
ol 5t el 5 (5 gs ael g ke g dia 5 sl o Ol el il
2 il Gl 5T b5 S A o a5 g el iy Sl 3 30 ok
(Information sls s s y e bl duoli gl 53 &8 gl s a5 ol
| olon £l S gap)

1) $lodaas O i g3 (19 51 A Caddls 4 oM ) 4 &
ey 5 a1 3 N oot Lany 45 08 o Ol 05 2501 3

L e ST 5| ST EPT L 1 PUISC Y L WU B

2 g0 Sl 6 K3k 4 il sla, g8 55005 e Ol yaeb
&nbagdbdhhl;s,&‘shutj 3o g gren 3 a5
VI G FPU QL O T eI PYCIN IS > A ISROPAp PR S W
_}S‘J.A‘.!.LLg)i);iédLth.:Sg)la:}leu:«u\ |l-:JIIﬁAIrL‘Eu]
b st s S o bl shadhie y o o s 1y 59l
r.lslurulj‘_’ad.oll C—m‘n..\.:.d;.:.].}jl;u‘)dl))uw‘_ghr.ﬁ
aJLullulJ.uJw-\:-uu.ﬂu#ol;_,s‘_suw)rt,uu))\_ésd'l,.’u
LAJJLJ,..S)JL;)’] L_,.b})_,lm_..]l»dlfhulru\_ll [...S
|JJ}‘-*“‘“J§'U)_,&“‘9)U11)J@E"“UHWW

EFLPC R ) OPNT IS - PP RYLINN P PR PEARRP Wy 1

S o
5 ey L g A Shas e 5ol S a0 e N

‘.J;S‘;! o.’lu:uluu).‘ Lf")ls J)u.'d.u‘_;lho”.:



L OFOA sl s o Bus e o S shaw
A YEE gl 5l
i YAYY ARHINEW,

PIW-CLYE TSI AL S ORI

}a;\W u"“L‘-JJ!.J
A D-YA e o]
A VYo e 1YL
A YeY aniall Jeass S 0

e azi ) ol QBRI S sy

e YAFY i_..li ok
A TAA r....lg; Vol e
J.éj YA L S "

g Sand y bl GBS S tiy

A4 fYAD BTN .Um 33 Ll
AT H flh‘ﬂu"‘.)-"‘
LA TYOe pole 4l s ey
AWVA e o F 53 Gy
St bl a8 i a5
ABNYY Ju 03 s
B AR Jle 02 V0
T s e YO Y0
S YA Jl YO 51 YL
A TYY ol IS 4l
eSilbes dlons — o

X sl Peo)-L,;,lhqu”,ls.;;!J.;wL,,ljg,aJ.;&_f;\?,

CL:...QY‘_‘,....,_;U Yfa,.h,‘,;.cla..o\lly‘_;ijﬁo WY e
.;.,...la.u_a;*,....bua.:.iﬁ

J}-.'SJSCLJJQ';‘J&L—O
VIEA 15) il
AR b e i DY 13 Sl

_V/5 45y phe SV Sl

u\"'n_,...

S slacl gl Dl
sl Q—:-'L' $Bosp0 0,550 Jla e 3 s gd jatte
20038 s ot Lgland 5w o8 ulad & 51 e gl S
0l e Jldiad Jids eab 4y 3030 By S50 4 50l Gl
s bonlcdt o g oSl plenl o Casse e slas )0
)5 pos 20 53 538 gl e 100 e PPN
L,-l,,,;,_u.pmﬁ@w]xﬁﬁdu,ﬁpsgiﬁﬁm,

ol Rl s ;t,ui@@wf.;;,s.w,_cdu,,,.JauL.As
&harﬁh!ﬂbl_,&jdbh_;,fwj)fs’ﬂ453_,;;.4...1:-
ul:...al.u|f;dL..)J|Lgbaﬁdlﬁrmumahh,;)ba,a-,
}:J_,.‘.iuu._.-gﬂssdudyajw)#wtdua)))ubdljJb.ll
o 2SSt s el o0 3 8 351 pmy i o]
3593 gmme st A0S 0l 5 PPy PSR S| PR |
Ao dilaalamg 15 008 )l W gles 55 aBuils kg
0345 Kdee; amgd opl 4 4l slas] o eada Lo 0l Gini
pde boms 3 Lnin ) Lolms gb) sl 5 e pi !
apdodhe SU; Sy gl gl 6y 0 dee s il amade
sty ! '-\-1' o g 5 Loy 0 sl glacias ) 3

J}Wnul}déJ\MJ‘JLJJUWJJ)-hL-J

:.\)'L,a:)ﬂjbdmul»l 13’0"
O P OSSP R SV JO P IR F0 B
.@'&&Jb&

O PO SRR LU LSOV PR ] DU PO B

aiead ol o 8 Glws obs il il Gy g by
ks cane

L_gb.,@L@Wd_,ﬂg;ﬁj)gtgm;so)ulcﬁdtq%lfcfﬂ
gty a3 e 53 4 Al GbG ey

(b Ay =)

P 552,28 ity G35l G 31 S ey 15 Y
Sy Jool e a5y s

S0l bal, WG 6 G g 1S paan g e
il 4z yi s ol Jale Cudyl ddoa s g o pd 0 e
8 gy aa sl S sls sy B Lok a bl o) ey S s
e 120 W1 Lle Gl ss g 1 005 (52000 b ily o
338 spaon Jol Jale 4 bzl et §

s ol s )
Wl s s s oS s slany — il

ol izl wdyF



et 425 ) ula] 1 (e Silen dpmlone
AR FAS 4
VYAND oy P AT
—FpeY Al

ofsey K
MAN Loy PO Ll A R e
_YONF wi i

s Jeov 5 & 25

NN PRV N H < I PO PR < WA e T P
: l,,-L:.-no,.jub)Uwi;;sl.;smu.uu;,,wdi
cdily g D ol o )bu—uj‘_]btuy)‘m LI P

A5) ul,.a.“s,.uu,.uuuls‘;,.sus,.u,ipqu._v
(o Ol Sl (g5 4 (il 51 5V 5 b o piled 5
gl sk el £l ozl S o he & .\_Lqu,,;&_l
Fomilpts . 2 i oo o i b 1, b5 p Bl
s 5 Biln Coplis S s o oLt 3 Wl o i 1 5,8 et !

'L“LU" )‘JU.-I.-

UL..JLdvoJ jyg,JL.\a_m WJe 0-\05\93};,‘._4
L oS oS i o STl (V10 5 VY2 3 WH) s g0
o3 4ol g S eS80 e b Jlu 851 28 S aal
el s e o plis S w3 g L5 F

6»a@¢u&aﬁu)wblda_m,‘5¢§$bqw_f
2239 31 e el 05 s ity b A0S s Sile
IV N <] Y WP A WP PSS IR L fCE S RN < 0
Lrlﬂuc—hr_,aujds.ujugub}w|byd‘.b by s
2,0 gl ey S

l-ﬁ)l.’])J&;lJ&D)JJJJwJJQ&USL,JuHL‘A
S Conny S gl ag 84S s g M S S i el
QT T FEICON v - ) S QU P 0 B R L O
g_r”lg"‘ubdf‘. 033 53 et yied cdbyby &5 o Lleal )_,a-
il

Pl s G )l dl Ol 8 09 Bl 'YJ'“"'
3 0 1 il aslia dons s 5 (5 Skl ol
S gp i 1y s Sl g 2l £

o o) eSiles dsaslns

WAy f
Vol /AY ke g
NV L

ARA 72 A U
\WY/FF L e
—VAY @il

Lgails

hit

o5 S e ] g 283l dralona

¥4 K
FY/YY o g
—YAYY a6

ARAFZR 5
YYY /AP Lo ya
—Y/AD &l

WA VA K
VFY N Lo g
VAR s,

ool 5l oS

d 31 VY

Madle ol 52Kilen sglous

AR YA LI Y
ARICNZ g
R AVAL R - -

AR - 7A AT 1
VYAAY Ly
B ALy

YWeped K
VIV/Ae o
“YNY Gl

YVEA0 JS
YYANY by
—YYYA il

JU 851 a8

Jl 810 o

SRV SUR 7. 90

JL 10 5 5



iy Sl gy 5008 03 G )l b o ol sl F i
Aoy 4y G § F ey i 305§ o or QL 5 Gl L ime
&)WJGJLASJK@LJ,_;ﬂ)W;,JL’.-_)[E:JHS\:_.JI)W VR EI I
il ails (5 i (Solil el ol 4 (Seos s

3 il & i by ode o w b sy 28 Sol

\gal8lils o 2 gl kS SOV 5 il ol gl s 2y
e TP L R PP D e g POV S Py
Jtﬁ;}lﬁ;tugﬁ&&!mwntju it gty Judsa adl
izl et il i o B b LG gy s

andllan 3 )y Canmax g8 ,lpis 53l
oz u-it‘ w3 S D Sl Cheo g 3 85 (5ol
el g inl a1 3 J e B SUlael 83l 515l Sl
o il 2poge sl slad Fee b Sl s Sl
R L,J»»E;.m;q&:fdt,‘ﬁu\u 22 il Yoo apum s
Sh oAl WAYA Gl 51 VL S 580 g ey 8
Sl b o Gl il (61 g1 (6 gt b 38 o o]
ety b sy Kus 0yl gl S gl gl IS W
Ao pa G g s 4 g b a3l p Dl e 5Y
dans e I)c_t;¢l,;J,_IUL..;@@,.)-I;MIJ“;'.;L;?E;,;;J\.x;l;..l
2 S s Tojlslead s 4y P Ol ke o ga
Za,.;L_Jl.,...._sll.,h;l‘_;ubl_,ql.ls..;ﬂj.;;_,gr_',YJ_,ld,.f
o oy gn s pai &5 s a0l 2 o Solae Zs jai s g bt
1 el s g Coma 580 51 el b YL Slone il il s
Al Sl g5l 5o i O delin GISU1 i 8
p7 Ol lowial 3 (98 S 20 ol ey o g g ISG]
s 33 o 45 ey il o U el oS VA0 5 0l
30 e Sl _,L,_KLAUFJ.;L._L.... Sl gl )l
£ Ober Olonial Jloan Gty 80l ailin 35155 a0 e
£ 58 05 oLl ool jlan Gl oS0l 5 A 5 Ve e
)L?uqlﬁlbi)\_g!lrjobob‘;ﬂ):ﬁJ)rJ_‘.iajnﬁ Al
ek 0w & J 3 (Ver A= VA) 28 15 Sl ) Y
sl gr B0len 51V Slone Gty g0 7 bl il 5
ool e Dbk ool o VA G by L (PF 45 15 = vA)

S wn

2 heals S b e 5L A5l G ulens 251
oS s Chastain Js e 55 .50 566 QQU]JLGJ}.FQL)
ol 022 G o il (LS00 0 Sl g by b Sy 30y
Oldd ($ s Gehow ans --‘Jig‘-‘i-’jj‘—i-:'°~\i3li)}l'!d1“.@‘j
4'._.:)_).101,AJJ;H...SL;}‘YLQWJ..JU__SQ&;JJJL‘.JU.Af.ub
sy 5 ST e 05l 5 a5 pli Dbl
PYL S e b o Sl s 1, Wl g 5, Chastain
Lga)lqad)gﬁa)bnwjnagawud&rbﬁ Jl*l
|, Chastain ki sl s Jle pa 5536 4 6T Yl
oo bl 858 S ol n ali oMo a8 o il
S G5 3 S g ety by e el o pity S i 22
aar A0 0l g oladld s v i )ls adllen g1, o 1S
S sl ol

wSU s ) Bos S Y e Sl L i s
ol gl (3 S el g el 51 Sy i gl S S
s Dl 5o by e Gl (a3 S 5 gty L a2l
b g B S s gt 5l b Sk st STl g
2251 praies S 3,8 a1 NG e s A8 Gaa b L
u..'L.J):Ql{",l.,«S»Jggldjwl)gﬁjiiﬁhsdla_,pjha\jt{
Ll i Blas a8 sotinal cilsin aoslia g, o0 51 el
TR TS JES

Ot u—--‘§~'| O3k e Sl 5,0 Ll Sl ke
il G2l G5 o k2131 sl ol 3 88 ol i ]
MJN‘M&WQ@.‘%‘)-’;}%o#'.:KJ.J“eOUL.
252y G igal 5 Gam y i ghies oy )18 4 dalis (o
;;'L:*-"J'.:“:)-’U&Lej@@Uir”;};i@_}éwﬂ#;nb}-*ﬁju
ol 2l i il S 05 o i el 016 S s
Slp Sl 3,8 b S JN Sl S LS ] ey
a3 3leslinad g g sl duip y Sy 51 S
b e sl 3l 335 O o it 5o al o anains 6
] P O P PO YW P ORI

COTERFYRPER S VNG SR JPE A
AT SR PR { N SR JE Lo P PR PP SEW < DT
o Jele U.\-\JYL‘....-IJSAAJU. ohl I/u;.»lu_,'u.a Y Jl

dhwud)).!)l_’)]wf L,"“L,"’)‘Ylfliy}‘""' c.......“:Ju....}L)_ql

obipiml A



Z\'F. A el —
Gt S iy innd Bl (3 g Lareda et Sland 5 S0s S
‘;,-.5-3'-3- dyda & adl 0 0y sl s Wiotee aiae) o adlllas ) 4
.U_,,-Q'SJ;JL_L;&)&-Q .U:Jqch,mg,@u;twliwja

il g0

Cilidus glb iy & s ;,lf.m:’cug 2 33 ddles
ose3]

b yia e (Y

JALTZY R U SRRCAY [V SYC P P CEE
YAV 7.V S SRR W Bl ¥
Nfe AVZYeY Ol BHIE ¢
TYEAY  Ver Yo OV e oSy, pailya ¥
4 gy o (o0

Ao AA A0 OYige by Sl — )
TAAY  A0Y 2 AYe S5 o5l Y
TAVAY AA Yoo O¥I3a oS0, ol ¥

by Vg 5 5 s DY Vgt s [ty ey o b

J“S[.,-Sq.,;ci:&_lq}’l .L\o;lawé.alig;&jc.ulpq
L;)LL:_,JQL_})J&J;A:-JJj)lsigt.;w‘nby‘s));ﬂ.)dlb)utw
jugJ*SUSj‘ U'f&w_fimrn‘ydujul AJ)‘J
U"J’"“‘“"’ MLGAULJB'IJélJaL«juL.LLu uu.uul.l))_,——a.\
MJ)U.ZI-ASASML!"JH_LLJJ))}UAAF@J)JW
JSJ,:JO@}L. iy 3 el 02ls ua'l..a:é-l Fyeapa U@Macu'b'
7 el e b 510l 228 53 eolied 5) e e 131 1 S
S ok 4 Sl ol s 5 RS e ke ik a0
2 ity 3 Gl US55 g0t 5l 28 e gl ks
4 3 bkl 5o g ST Wil iy ol 5 e Sl otel
oalﬂuib)ﬁS)JULJLﬁ)yTC)M)léF.SGJL.Z'IA:SJUJJ
Ol ot ey ol et Sl & Sl a6 po e gl 2y 5)
3y plonh s al pobeaiind e dam i 5 5 s e 4 1500
22 ke e o0y IJ[,L.‘ASJ..‘.\._»L;- Wolge s o wimed 51 ik
o 3 g ey 50y A aokized S ad&GT b5 5 o DS
(s 335 S 23 g ol gy Al b ] b

b rjo'tg Olxial 530 oles 5l g 1ty

E L
oz ot T A - u-SsL
r‘:-ul_’u)l.&pullj’ul}u.ib 'I-’)LJ'IJJU}JJZQJUQP

aﬂQZn}uJL.L_.\JJ ﬁ.s‘.’odi-\-a ta;udgbu!wﬂ&b
\“’)Lﬂd1ﬁl)°"°wuﬁ§.ﬂb6@luﬂju¢ft
o t=(ZX Vo )+
e 4 o Jad O a1, Y e Z O pai i a4l
NEVCRITY FEN
'r,-au,,ot,.;;n o t= (VX Vo) 4 Boe=Fon
r_;o'u_ligb‘:..l s t=(YXVo o)+ 0o e=Veo
rLa-CJlJ.u )@Ulﬁ‘}‘ﬁ&bd&la u).lot.o)‘_,.)-d..—;u.ala
_ .F;Sf....iti..l.,LGﬂf.,;I,;d.
g 535 8) Ced dg O s (6l 0 a3l o 51 S
slbnl o o) dabd mhane bty Sl 6 557 51 ()
BLE R P R P TP A TR T B - PRt
J.\Jl_,il.d'lg)_,.duaiu&a.:,u'u.a.;m‘u.ai)'l.))‘jg'ﬁ,nq‘;agilg
23 G ez 5lo ) gl (1 ale il g e ciliis sl
d}f))&&ﬁf‘}uhug'lbkhug’;)yidl.);_)ljia.\.uj
TR SR JUNRIPARS. I X I PO P P
(oSihee) Comamn it sty Jor o 53 (e 3 2203 i) e s
e Y,
iz gl 53 (6528 83l 5 Glail (5 8 des > dallhas
LIRS PP ES I PN A ST PR STV R~
b 2t il Gy 5 e wes 3 kel gl a5, L0
Pl ) ot 4
XV ol S 5 ol slgland 2 8
AT 4}—
YA i 5 o g 5 32 ol sl gl
b b s 3 Sl ¢ Jo s oo ) 0 duﬂlw"—
AR olgieol 3 olaen
2y sl S, oS ol ye lplant -
20t 8oy 0wl slgll —
LY lans y il o (liws S shglind —
AL SRS TW



MLA....‘.)JS...»JMJLJJJ‘JJJ'I@L? RPNt PER T P
REE LR e on I v B T R SN WA J SN

NPT YSYERIIN | W AR IS PR A TR Yy P PapeR

Ul sta s ool & (26, 50 bpa b S 15 1 gl
L NS o wide b aacdd ol o0 s cind o) e 3,50
qwbrﬁjaéaﬂf Y CR VY A G UL I RPN SIPRLL g
-l il YL glaad,

S 2 8 B 0l e b 355 G prk
olis s S el Gl 5o Wbl VL o as; Gipls 51 V0
s o) A iyl 0505 4 Jah ]y 51 ) il S s e
s - ail b g N ) 5 et IS dem 5 SV P e
b gt Ainsl & o3l By s yp o) GEAS OS5 gl ga ooy
"3y ;v";’ o 3 g«)r\ OWls o 3 ol s S Mt it

):JL..AUL.MLGPJ;U_,JUB'A.SJ Lol g gt o
by oS bl ya L Saaek S d""’-’; Sy 2 e Sl 0L
Sl ity o e £ ol s sl ol a8
S sl g el kS 3 s 5 pr S Pl 1,

3 e 3 o3t oml sl ol S5 4 05V 0L o
VOS2 g ol 5 230 pdslal b g e S e s oy,
el 8ty o U o 5o 25 pe 5 Gosteliy oGS 4ty
sl e ) 6 g b o il p3lai i oal o ool
el b ol 5038 (2555

U’Jﬂg 1SS hnes
o] OV e 2

Glin iyl e 5510l S\ go5T achf o T n 51 S
U | P P Fpos DY el 5 slaly, kg
512 dallian 35 po Cosmam 3131518 Yo Jilan) oy S s a
Sl p3Y by o 1 3l ke i oyl Gl 54 0
a3 3.8 ) o i o Jadll s 3 il 5 s g Sl
RS I PPRCE I Iy POU SEEHIBCAN | WP IS
.;..:.L_.a.x.;ubosl..ai. g3l dom g i 5388 g puil i ot
34 el L L;,w,..u,.jﬂ ol LS kel
‘_.',-Jl‘_;j,.;h-)a)hsl.d e plomil s o gl Gy a0 g
ﬁ,&uulvwl,hgwwsg,dﬂut P
Ho a7 g Sl s 5 oo ol azils il 86yt o5
DS S G5 i b 051 65 gt i 0 Sinlea
4 L 51 oa e paan iy g 00 g0 U adlllan 5 g0 Cones 1
) SN EPRIE R Rt VLISV PRI N gl Yoo UNAY OV
g o3l B, e Cotam 4 glids o o) e rlqdl)'lu..:

ol gole b g plb JS 4 am g g5l g g0 Sus 4
PG ey 2 S adlyn ok g il lamios omlia iy o
b5 el 3ol o Bl 3 1 o3 b G i g
melia iy 2 b b 30 0 oty DY a5 S 51 eSS
i KL s W o Tamies

:elzid,.i_;_ S ¢

LealBliils i 5 ol ol (olSan b3 gt o SNy —
Ol o lad g gl el b W lge Cagdl S ols (slae 0
Woyys ol ) atb go 655038 80k 51 by ol 6 oo
A4S (61l Gy il b o (et [y b ft‘;'-:“
b3l Lt 5l o solo n3Y 218 0550 1 Y Gl
el Slaa L, gt Ol g oo il 30 Do g 50 01 50 a0
.JIJ['-:AIJ

A e ys p il (5 el e g0 sy o ol =
et 2 g Gl g i1 s g S sl o 50 5
ST PP - P O S COUS Y FCH IV P
u)kh}ywuudbwbu_)rﬂ’p)lf iujl&uu_)yl_,
6'}.&‘_}"@.‘*)"’_};‘*‘) L.-alngLha_)JJJ_) QJ;-S

oozl ady e



ST ol 1802 3 5 G0

(ol g dar et o 0 25 53 S o Jr 4l

3 et} 60330 SLIS 31 e B St ol S e 5 PPy
cped - Candodid LSS o Jui &u._iu.»,(uh-.u s o) tpn
| feel sleepy, | am SIEEPY o) yuo 33 4 el 0l 53 Le
u.ul......‘r-‘n&..é)fks ! Uiu:{.L‘-‘* U.....)Li ).}AS .),.n.:u.- uL:.J
by 5 ettty o i e il s lims S 0 (S5 Sl

o bl 03 o das s , My sleep comes : cul ) -

st Sl e i & 8 ol | NAVE SlECP 0rdS1 4t 5 5]
JFYEA. SCI IEPRCIN PN < PIFPEDIPRE o p R P
e sl sl S Sl 5 S Sl il g 50k 4
,(J,..._';)r.([,.,l)q,‘,gw;,lu..)u)a ciS g oolized 3 yeate
53 ity oy e 51 il 55 0aid ooliiad (o) bl o

LU PRI 08 r.....,‘ 3 J.!J -ﬁn..'é )| L;lél.'-w‘ )

515 g W daaie  Tan 0l 5o 8T 5131 & 50 Copeily !
| 5 e iy ity liaa b 3o Sl b w oSS
o o &S By yenas O gn 230 g3 el -ains JUis] B S5t
Sl ) aal ashs e TS 4 0Ly g0 50 Yleia
SISyl el i oo o o (aily heiis pole 043 W ol
e S o ols anly (b 5 el e 5o 1 gl et
LlUaa sams Sl slaas 5 5l e i e jom Sl b G
sy bl de gl ples 2 b ) Gl o 3 b3l ey,

ol ittty ol a3y, 5zl 5 g & 03kes O 013 5
TR IO PP PR P T PR OO

English; How old are you?

H

bl S ekt 1l Sl b il Sin i iy 4
L s ass ol arol oslbs S sly Ko Sa b edle w0l JSa
el S i Juol o dam 5 (VAVY s K 3) 5 Koo
Wbk o83 b b il S o Camao 05 Sy S 55050 s
PSR B WA I PRSU D [ RPYCE WO P O O
ol S 4y 3 g sl Tae by JS2 dam o gt g0
PSTESPES B STV J PLPS S LY S
S b 5 0 S 0SS e
L o) anah e 55 s 03 5 e S e 5 s
Pl gl Jlanle b 515 pas 0bs S5 4 Jsl 045 JSi i
il L 30 4201095 Sl AL 5 358 g e a8 ()
2 Sy T 5 2,8 e g 0l 05 Sl eam i S JSs A
Sl dan 5 pl o)l b "oki S s 5 e 05 238 5 ol &
) 5 B Gl g 15 18 Sl 851 o addlian Sl
e o 81 0 Jaond 5 4y ol b 5 4 8 o0 S
el 5 S 5l eobizad b L glas 558 wiazile g ene
Ly Sy onh - of (Kb ey 5 (anaie) 0 S b5 5o umbin 5 01
235 pgea (V=N J82) 5 S8 4 015

(oﬁ;)m‘(,hj

e 05

Lias 3200 Gl

Y\ JS



L —e,

S ol o gluu.ic.u___,l_(;lﬁ«_:_:_ﬂd.\.,..:u_.
2B, Lk & (God speed) .,s , (Remember God)
[EP P PR L] ISP P K S B PP P P ER
w18 ojls i 5 /Al ala st b IS0 5 s
slels 51 € pade go gt i o ilen ekl 4 ol (S
.;_‘);,ls’r.,_)l;l,pw)'Iét_;ldw)udl{;..:bj, Jﬁdd;ﬁ;
g0 L 0 SIS 4 Whon pl s a2z gy, W O
b eSS ciolar apil CB L S ol i ST e S

Sl o glae b cal 51y seo e jaea 1 Ll s ol

3y i 0l 0 4 8ol 5 eSSl Sl it d e e oyl
0 sdgagd Lo ol i lo o ol NG pliae 5 iy 0 o
ol S 5V S o e Ol e op) s oy e Syl

L S A PYES PV EcT P L AP V1 LR L.,;(‘J
Gl S dS Ll b8 s g a0 e slgdS2

a3 JU) ol sad Sl 5 s 03 ISt My 6 1, pline (s
il Db aail Syl & 5y 1 (518 O
SO I LL‘-ALPJBJCAL“!S-LS)\J:{LQA.)JJ |,

JJA:IUM}JJI\Swl

o 03 ple PU) s aaras
S 2 e 5 ol & ol 516 S o i piaw
RE€ bas S oS el oo o sl il s i
(_Q'L‘JLJ)JJ} JJ‘CDL;'IL;” f-yjl_)JL.tloMJJ._s—:.: L‘JQ-W r.._j
;J'J_-u.s;lL@.?l__.",}\ts_,L:_..iJa.:de_)jtl.a;?-\alz‘,.n_?;&l:a-
LR FFPCETN PP ] - S COpgn e s S
2 Jll el At Sy S D) s 4 0l st 2 UL S e
@um}u&fgc;@@qwﬂi)s g plogs a L

S e Jui

1. [run. (33t 2. Theyrun. .5y .
1. He sits. andi 2. They sit. ..o .
2. They went. ..,

L;l}.»\;,l‘_g)_,ic.&;dbd.gc..a:m;gu U.{..h_,sfuﬂha
Otomi uyish 03 5o oot pliae M1 5w SamscS 5
PO FEE S S P S PPN PRI FE W A 0 99
co g g oy axly lae S Sy el el e iy S5
GO DY PO <] PR LA S PP PU LS EE
Someone leaves 10 go somewhere and
something happens at home so that he has to
go back home.
i 4 o 55 51 4l S 1 gl 5 S e 2

st b e s (How many years do you
have?)
English: Where are you from?
(Which place do you belong to?)
PRI NS PGy
English: It is cold.
-l L (Weather is cold.)
el a1 (g g s le Sl e adS Ol 5o Dyl i €
. ity
d...,li‘la;l‘.l!.u.. oo ool Jast 51 Sl Wi 8
Sbae € canlgla S a omiV y 215 6lgl; 50 1 have money
Withme v, 3 == 2, TO me there is money
My money S ; J;,}J,mujtg,m ;;4.; .there is money
35503 ot o 5y ol Ui o (Gl U 45) €XiSts
BERVE DL INURpIPI - T NS PP P Py’ 0 B
it a3l Al 5 g s DM S5 4 i 5510 4 5!
A VL phe Gl s Ll s & & 5y Ll
Lma},uud\as;.ijslx_.)umwt_gh u?}Q‘)L;a)JL;L.M
PELVCN S P s ol I;U,..UJJJ_,,.W;J'&.‘\.
..QLNL;-MK_:{»J%;MULJUJH;‘_;\JJ_ASg}uu‘
» The child has a fever das (sla 4 bt £
The child .. £ . The child has a temperature L
salys He /Sheisill gls o ! ¢30 4 yhas fever
JRPSLDY- RUF U [V AN v S L PN | - PEN ¢
b e So a8 ws il gl 5 cuiliS fever , temperature
S go ol ey b 50 5 5 Lasiahe/she )yl cas
3,1 Dy e
,.JL_,u,..g,,@,.uLJJn,;«sduutl TNV
B uLaL_.JdlMLqu«S»J@uL.,LMJJx,QF
(IJ‘T‘ o) 1o oy I8 =S s Sl ol ol s
b S el My 15 £ 5 S g S e e ol 4 o
Pl e sl Sl S an Sl g oyl s
i 64 sl Jlas e & We go to a travel, good by.
Have a a-d g > JL’_.._..L{. Jolace & sl 0 iy ot o0
S,y ail . Bon voyage! Wil good trip!
u...lgul«;dbﬂjdffaﬂsuyﬂf 4o S b feo il
il ian 7 o2 S Reddy Hat & Cousin sy sac a5
red coiw o bw)bg_._._..._,déwlu....)b),;..glful
God o leeaS oo J.i.._s_wl syl e 81
e glaas ool 5 i, God speed , remember
g e 8 g Sl b Jo1 S o Y g iy Y e ]

abiisl a0t



My socks have run. Al s ‘:_LQ.!‘)R
Papad e Jyl s U had s B Gl S
O Lk 5 e 4 The motor works (functions)

Are you participating your horse in the next

race?

A shadow stretched across the room promptly.

The river flows into the sea.

A bus comes every five minutes.

What kind of business do you have?

Supplies are coming to an end.

A scar is drawn across his cheek.

My socks have escaped.
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the necklace was really a snake. He died
immediately. He died because he didn't realize
that it was a snake; he didn't know he put a snake
into his mouth rather than a necklace.
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Madam odetie, passenger with destination
Douala, is demanded on the telephone.
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necklace the very prefty thrown on the ground
in the road. He took the necklace this he threw
in his mouth for its cause that coming the one
person another to his behindness, for his that
not he encounters the one the following this way
in his behindness, not he knows and that the
neckiace the he threw in his mouth this one
snake and the man this one died right now
because not he knows his appearance the snake
or that the he ate this not this a necklace only
probably this snake.
tdeS dlis ol Jrillcow 28 S Glawa i b 1 o ples Sl
It is said that there once was a man {(not from
here, and | do not know his town or where he
came from), who one day was walking in a
plantation (or in the coastlands). He saw a little

necklace, or rather, what he thought was a very

pretty little necklace, lying on the road. He
grabbed this necklace and threw it into his mouth
because there was someone coming along
behind him, and he did not want the other person
to see it. Well, he did not know that the necklace
which he threw into his mouth was really a snake.
The man died in short order, because he did not

' recognize from its appearance that it was a

snake. He did not know that what he had put in
his mouth was not a necklace, but rather a snake.
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I'm told that there once was a stranger from
some other town who was walking in a plantation
along the coast. As he walked along he suddenly
saw a very pretty little necklace lying on the road.
He snatched up the necklace and threw it into
his mouth because there was another person
walking behind him and he didn't want him to
see the necklace. The stranger didn't know that
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French: Madame odette, passenger a’
destination de Douala, est demandée ou
teléphone.

by Sl S

Ms. Odette, passenger for Douala, you are

wanted on phone.
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He made up his mind not to go there.
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One day soon after her (Lolita's)
disappearance, an attack of abominable nausea
forced me to pull up on the ghost of an old
mountain road that now accompanied, now
traversed a brand - new highway, with its
population of asters bathing in the detached
warmth of a pale - blue afternoon in late summer.
After coughing myself inside out, | rested a while
on a boulder, and thinking the sweet air might

S B 3 YIS YUR 5] BV Ve,

53 aadl L 6lot Sledbl &8 ol hama 5 ol3T e 1 iy 4as s
e Sl S oMl 5 Al oa 03551 ol 4y el ol e e
L T 0l e Ko 3 a5 i Bl by 03 i | L
PRPESFERWAr A% POV [ JVCS TV W S| ST R
ke 03 04y S e 51 pols el e e b 0,8 L ol
$ole Slac ol w5 Gl e p s o g
Q___;,-:.’AS Gl G Sl oS avai ST el g b Bl
e by lan glodan i o iyt o b iy ) gl 5

25 ST shaen a1 s gy b 0 s o e S

objppisl i Vf



AS.:.!l_ﬂ..\.a.UP;.:l.aSt_')‘blun,,bQL,Eiaﬂ er;L’lJJ.:&aqu-
,rajaﬁa-a}:‘ghul.:.‘jl.r.p L jaBa s it ool LS
Udlain arad S Jy 48 8 515 denad S 0 s ok S P
238 o B Ll L 5 gy 5 i gl L LIS Ll
I¥A e by Sl 5 gy p1d o s SN 50 ) Lo i)
aalin in JEH o sk 1) ool 5 Wbl il p il
e LESW S L s S &8 o 55 pss0 0

il 8, ol Hohlen & cunl pldpai 5Hale cSL)
ol S asls 5l 48 ainy bt S 55l o i 4 Al
G o (- el g3 S o ey 5 6l L O las

st il 215 51 ghes 10 g denad Ol Sl il S
el 52,8V Sl & il 50 5 pols 13 S 5 0

prae y Sl g o Mi-*r*.—’g‘-; IRRAT PR P
N EOVIRER S S AV PUSICANCIINE JE T B 951 P PR Y
Jop g omb G b4 Vb5 s s pasae Y bl
23 Sho iz i |y i3l SGTL 5 Gl s 0
S gy by Gl oty S0 20 2 595 S
i r----f\w)g‘

Hleslaad b aeadn 0l 5o (f2a 53,51 592y b o e i
e 0l 50 a5 90 pla o il b ol &@JUJGJF-‘LSEHW"
Jool Nl Conl glaas o e s L aile Ja Lae
12 Towe 0 slinn 2 Mo han 5 & ol ) J ol ey I
Jﬂdq(@l&;l%uﬁ‘&xiﬁ,,bﬁbuilm@q)
...\;Suadl_,l'luqu cdadtln 5l 5 aes

s a3 U S ki i i alean Sl p
£5Y Moo e 51 46 o L Sl sl 5 5l
L oled (o8 50 0 D)y S 53 s Slghiai o i e
g,—“:&l)-’ Ll by, 0 8 & Bar 3 g 13 fos Slgope 4 2o
:JJl:af,Can}‘hﬁwJUL_J

£J,Jg.)l§q‘;bjwec.a.?ua_;..;J,\,,..b.u__,l§;|J;
ool gLl We g s LS 4y s cCidl YOU iy slias
-*-'.Su“u“"f SopS a jhy Cond i S0 5o emani
L, "It is time for us to take our medicine now"
P plae
We'll walk quietly to our place / We're not going
S i) o Wb las by iy 4 plans S ek el 1O shoU
Ayou) dccn g aidly o Olhas 5 40 8 50 508 4o Lt
ai Jsta We Billcod i 5 Ko obj 4 e a5 50
a3 b JUo s ab a2 oSl s by o l)L’.:.-.:JL.;a.'lc.a_-
ga)m)L‘,BlJBQ;):,UA&{,JJL;MQ&LJ‘_;IJSU.,,L.\)

124

do me good, walked a little way toward a low
stone parapet on the precipice side of the
highway. Small grasshoppers spurted out of the
withered roadside weeds. A very light cloud was
opening its arms and moving toward a slightly
more substantial one befonging to another, more
sluggish, heaven - logged system. As |
approached the friendly abyss, | grew aware of
a melodious unity of sounds rising like vapor
from a small mining town that lay at my feet, in
a fold of the valley. One could make out the
geometry of the streets between blocks of red
and gray roofs, and green puffs of trees, and a
serpentine stream, and the rich ore - like glitter
of the city dump and beyond the town, roads
crisscrossing the crazy quilt of dark and pale
fields, and behind it all, great timbered
mountains. But even brighter than those quietly
rejoicing colors - for there are colors and shades
that seem to enjoy themselves in good company
- both brighter and dreamier to the ear than they
were to the eye, was that vapory vibration of
accumulated sounds that never ceased for a

-moment, as it rose to the lip of granite where |

stood wiping my foul mouth.
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His fever went down,
His fever fell down,
His fever came down.
He cooled.
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His fever went down.
His temperature returned to normal.
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run into debt, rush into print, stop into a practice,
fly into a passion, spring into notice, jump into a
fight, dive into a book, wade into adversity, break
into society, stumble into acquaintance, glide into
intimacy, fall in love.
ta S g g S et LS e s ey b
break into debt, fall into print, wade into
practice
break into debt, : ;= JLS 5 8 5 aes S b LS S
s S5 fall into print, wade into practice, etc.
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Mary has been living in Tehran for 5 years.
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He said he wouldn't come.
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Mary said that she had seen the man.
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He was given the job of a janiter.
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His body is hot.
He is burning like a furnace.
He has fever. (s o > o)
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He has a fever.
He has a temperature.
He runs a temperature.
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My eye is toward your hand
Cobasd s & panle
A flower in the corner of your face

255 0 K

Don't lose yourself
M oas
put watermelon under sb's arm
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That became a thing (= 4 44 !

‘egg somebody on

{That's (something) different 5,15 3 i | That's a horse of another color.

o kol
| expect a favor from you.

| didn't expect it from you.

say it again! You can say that again!
You are telling me! You have said it!
keep/maintain a level head

That's a different kettle of fish.
That's another cup of tea.
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that the princesses in those days had used
natural cosmetic to polish their beauty.
{(Newspaper)

. Since 1976, the women has joined the popular
army, and has been permitted to join the
armed forces and to acquire an equal military
rank. Other laws have extended the mother's
have before and after delivery, and granted
the mother an additional two - year leave to
take care of her child under four years of age.
(Newspaper)

. A hold-up (robbery) took place of a motorcycle
rider at Kampung early yesterday morning.
(Newspaper)

. When you feel cold, because of the climate,
or you feel something had in your bones,
please rub Param Kocok Super Kecil. Shake
well the solution before use. (Directions with
medicine)

. Guatemala City is always full of surprises. It
has a delicious climate, for reasons of its
altitude - 1500 meters - but not so high as to
affect people from low - lying areas. (Magazine
of an airline)

. Villagers spend most of their energies in
producing corn and beans for their families.
Those are the principle products, inciuding
coffee, greens and fruit. (Magazine of an
airline)
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1. Sir, the problems of before don't forget.

{Sir, please don't forget the problems we

discussed before.)

2. If there is any means, send me a letter to

Riwoto.

(If there is any way to do s$0, send a letter to
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1. (2) The storekeeper said that we will refund
your money.

{b) The storekeeper promised to refund our
money.

2. (a) A certain boy told me this little story at a
party.

(p) Heis one boy. He told the little story. This
in a game he said.

3. (a) Aninternational Alphabet would inevitably
bring about a spelling reform as well.
How many children have shed hot tears
about spelling!

(b} Aninternaticnal Alphabet would inevitably
bring about a spelling reform, tco. And
how many hot children’s tears have not
been shed on spelling!

4. (a) He then reported his misfortune to the
police, who are searching diligently for the
thief.

(b) He then his mishap reported to the police,
who are the thief intensively searching.
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1. We offer as attractions horse trip or car by
fields and forests. (Tourists Brochure)

2. To move the cabin push botton of wishing floor.
If cabin should enter more persons, each one
should press number of wishing floor.
(Instructions in elevator)

3. The archeological matters in Egypt indicated
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11.(a) There are four rooms in the house.

{b) The house has four rooms and a kitchen
at the back.

12.(a) in my opinion, the government is doing
well and making many improvements in
the country. But there are may people who
do not agree that this is so.

(b) Opinions are divided concerning the
government. Some say they are doing
well and making many improvements in
the country. Others do not agree.
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The man's car - The man owns the car
The man's eye - The eye is part of the man

1. The doctor's office
2. The doctor's patient
3. The doctor's book
4. The doctor's brother
5. The doctor's hand
6. The doctor's house
£25 &Mes Li(Barnwell 1983c: 25-26 51 bl — ¢
Sogbine by SIOLSS e 50 5
1. (a) it rained all night.
(b). Rain fell all night.
2. (a) There is a book on the table.
(b) There is a table in the book.
U il
1 - Source Language
2 - Target / Receptor Language
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me at Riwoto.)
3. | will think you time to time day and day.
(I will be thinking about you often every day.)
4. | am very grateful to inform you with this letter.
(I am very happy to be able to send /write you
this letter.) '
5. lam a man who has been to Juba for 15 years.
(I have now lived in Juba for 15 years.)
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They robbed the old man.
The old man was robbed by them.
Al 8 s i S
1. The students like to study semantics.
The students like studying semantics.
2. | bought a pair of horse shoes.
| bought a pair of leather shoes.
3. (a) John was very surprised when he heard
the news. :
(b) The news very much amazed John when
he heard it.
4, (a) it was a hot day.
{b) The day was hot.
5. (a) Peter's house.
(b) The house that belongs to Peter.
6. (a) He remained silent.
(b) He did not say anything.
7. (a) | bought cloth to make Mary a new dress.
(b) 1 bought a new dress for Mary.
8. (a) | bought vegetables in the market.
(b) | bought tomatoes and onions in the
market.
9. (a) My parents are well.
(b) My mother and father are well.
10.{a) John is ill, he has a bad case of malaria.
(b) John is very ill indeed.
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TECHNICHAL TERMS AND FOOTNOTES

. soctolinguistics

. ilealized speaker/ listener
. utterances

. human differences

. human variables

. unrealistic

. insights

. speech event

L 00 N O bAwNn =

. speech pattern

10. underlying norms

11. Hymes, 1974

12. language and sex

13. see Jesperson 1922 and a review of anthropological
studies in Swacker 1975

14. tor example see Thorne and Henley 1975; Lakoff
1973; Kramarae 1981; McConnell - Ginet, Borker,
and Furman 1980; Nilsen et al. 1977; Spender 1980;
and Key 1975

15. male/ female

16. for examples see Kingsten and Lovelace 1978,
Kramarae 1981; Nilsen et al. 1977; and Thorne and
Henley 1975 a, b

17, basic behavioral values

18. sexism

19. verbal
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20. nonverbal

21, written

22. oral

23. levels

24, phonological

25. morphological

26. syntactic

27. discourse

28. for example see Thorne and Henley 1975 a, b;
Kramarae 1981; Lakoff 1973; and Key 1975

29. features

30. see Zimmerman and West 1975

31. social roles

32. applied linguists

33. valid linguistic data

34. linguistic security

35. trend

36.Teaching English to the Speakers of Other
Languages

37. communicative competence

38. mastery

39, data

40. natural language materials

41. English for Speakers of Other Languages

42, Speech patterns

43. strategy

44. speech behavior

obs il ad, 18



45, for example, see Dubois and Crouch's 1975
commenis on Lakoff's 1973 claim regarding the use
ou tag questions

46. field studies

47. effective

48. formulating

49. executing

50. evaluating

51. intuitive Judgmenis

52, discourse styles

53. status relationships

54. Spender 1980; Kramarae 1981; and McConnell -
Ginet, Borker, and Furman 1980

55. O'Bar and Atkins 1980

56. interruption patterns

57. Zimmerman and West 1975
58. socioceconomic level

59. Thorne and Henley 1975a

60. educational background

61. situational context of discourse

62. stereotypical

63. nonnative speakers

64, Strevens 1980 and Kachru 1976 _ .

65. regional varietis ‘

66. norm

67. indigenous variety

68. specific context

69. cultural beliefs

70. linguistic and cultural imperialism

71. systems

72. truly fluent

73. basic grammatical and communicative structures

74. capacities

75. living, functioning entity

76. psychological

77. pedagogical

BIBLIOGRAPHY:

Dubois, B. L., and |. Crouch. 1975, "The
question of tag questions in women's
speech: they don't really use more of them, do
they?" Language in Society 4: 289 - 294,

ry

T ———  —

Hymes, D.1974. Foundations in
Sociolinguistics: An Ethnographic Approach.
Philadelphia: University of Pensylvania Press.

Jesperson, Q. 1922. Language: its nature,
development and origin. London: Allen and
Unwin. '

Kachru, B. B. 1976. "Models of English for
the Third World: white man’s linguistic burden
or language pragmatics?" TESOL Quarterly 10:
221 - 239.

Key. M. R. 1975. Male/ Female Language.
Metuchen, N. J. : Scarecrow Press.

Kingston, A., and T. Lovelace. 1978. "Sexism
and Reading: a critical review of literature”.
Reading Research Quarterly 13: 133 - 161.

Kramarae, C. 1981. Women and Men
Speaking. Rowley, Mass: Newbury House.
~ Lakoff, R. 1973. : "Language and Women's
Place." Language in Society 2: 54 - 80

McConnel - Ginet, S. , R. and etal. 1980.
Women and Language in Literature and
Society. New York: Praeger.

Nilsen, A. P., etal. 1977. Sexism and
Language. Urbana, | 11: National Council of
Teachers of English.

O'Barr, W. , and B. Atkins. 1980. "Women's
Language or Powerless Language?" In
McConnel - Ginet and etal. (eds.). _

Spender, D. 1980. Man - Made Language.
London: Routledge and Kegan.

Strevens, P. 1980. Teaching English as an
International Language: From Practice to
Principle. London: Pergamon Press.

Swacker, M. 1975. "The sex of the speaker
as a sociolinguistic variable". In Thorne, B.
and N. Henley (eds.).

Thorne, B. and N. Henley (eds.) 1975.
Language and Sex: difference and
Dominance. Rowley, Mass: Newbury House.

Zimmerman, D. H. and C. West. 1975 (eds.).
Language and Sex: Difference and
Dominance. Rowley, Mass: Newbury House.



Framiars Fariie

Jak KAJINAMOULFOUR

L

E

] WL K o g e i e

Al ezl ‘u"ib P T IY T ETY R LRSI £
Halslal (Blyo s OB ool a an o it oy e
5,8 e el o ol 1 e S wiis

.;,Iji;gjj_:jlﬂﬁr_ulfw&;;);é;,;wdui@
ol abn O VY Ll sz s S8l e ey olil 5
3 f aple s B 8 3 i e

I
pad ey J b i
Bl g S5 Sl S

3o A S0 e dan g ol Ul i ol 48 U8
VIV g o i iy Bliaa o, 0 S5 s b yi gl ogs oy
6..—\.;&)‘5”)3):6&);915&_,4;.‘5;_‘.;»._‘...‘...QL)'L.«.L:..‘}I
Tl i G b lal s Dlst 5 ol as )t e 8,
Ol gl a Sal 51 S e S ey 4l o PPPEIEt
Coiin U1 g 3y o .a};aas.umljggal);dght,'&i
O b B andls ol ai o Uil e, ol i ooy e

obipiipl s, YA




Compte-rendu sur

"Critique

littéraire"

Mmes Jaleh kahnamouipour et Nasrine khattate

Une lecture attentive de ce panorama
diachronique de I'évolution de la critique littéraire

en France depuis le XVlle siécle jusqu'a cette

fin de second millenaire me donne la conviction
d'étre en présence d'une synthése d'une réelle
qualite scientifique et d'une évidente utilité pour
les etudiants persans des Départements de
Francgais.

Ce panorama débute, légitimement, en ce
XVlle siécle ou nait, pour le meilleur et pour le
pire, lidée de "modermité", c'est-a-dire de lien
fondateur entre ia valeur de l'oeuvre d'art et l'idee
de "rupture" avec la norme esthétique par rapport
a laquelle “loeuvre nouvelle” se definit et qu'elle
va contribuer a modifier. Dés lors, le champ
critique va trouver sa légitimité dans une
"analyse" systématique du contenu “novateur”
des oeuvres d'art en général, littéraire en
particulier, Mmes KAHNAMOUIPOUR et
KHATTATE s'efforcent de présenter
objectivement cette longue succession de

4

réinterprétations de la nature de I'oeuvre
littéraire, de sa fonction, de son rapport a la
"réalité". La juxtaposition d'analyses synthé-
tiques des grands courants critiques selon l'ordre
chronologique, "illustreés” par quelques extraits
significatifs des critiques littéraires qui furent
associés a chacun de ces courants me semble
étre une démarche cohérente tant du point de
vue theorique que méthodologique et
pedagogique.

C'est donc bien volontiers que j'émets un avis
largement favorable pour que ce document
puisse connaitre une publication, une diffusion
qui contribueront efficacement a une véritable
etude comparee de la critique littéraire
“occidentale” et persane.

Philippe DAROS, Docteur d'Etat en Littérature
générale et comparée Maitre de Conférences,
Paris llI-Sorbonne Nouvelle.
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Vorwirfe und

bringen

zur Auffihrung bringen
zum Schiuf3 bringen (= schliBen)
ums Leben bringen (= umbringen)
ans Licht bringen -

zur Sprache bringen (= besprechen)
zur Vernunft bringen’ -

aus dem Konzept bringen -

auf einen Gedanken bringen - -

(= auffihren)

zum Halten bringen (= anhaiten)

auf die Beine bringen -

in Veriegenheit bringen -

in Ordnung bringen (= ordnen)

auf den Markt bringen -

geben (z. T. erteilen)

Antwort geben (erteilen) (= antworten,
beantworten)

Rat geben (erteilen) -(= raten)

Auftrag geben (erteilen) (= auftragen,
beauftragen)

Erlaubnis geben (erteilen) (= erlauben)

Anregung geben (= anregen)

Befehl geben (erteilen) (= befehlen)

Zusicherung geben
Versprechen geben
Nachricht geben
Garantie geben

(= zusichern)

{= versprechen)
{= benachrichtigen)
(= garantieren)

i

Der Arbeiter bekommt (von dem Meister)

einen guten Rat.
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Der Assistent hat fleiBig gearbeitet
Der Assistent hat eine fleiBige und fur das
Forschmugspragramm wichtige Arbeit geleistet.
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Unterricht gebe'n (erteilen)
Einwilligung geben

Kuf3 geben

Vorzug geben

sich Mihe geben

Gastspiel geben

erfahren

Vervollkommnung erfahren
{=vervollkommnet werden)

Vereinfachung erfahren
Veranderung erfahren
Verbesserung erfahren
finden

Aufnahme finden
BerUcksichtigung finden
Unterstitzung finden

Erkiarung finden

(= unterrichten)
(= einwilligen)
(= kussen)

(= bevorzugen,
vorziehen)

( =sich
bemadhen)

(= gastieren)

(= vereinfacht

‘werden)

( = verandert
werden)
(= verbessert
werden)

(= aufgenommen
werden)

(= berucksichtigt
werden)

(= unterstatzt
werden)

{= erklart werden)

[N



Beachtung finden
Anerkennung finden

Anwendung finden

fihren

Vorsitz fuhren
Protokoll fihren
Beweis filhren
Kampf fihren

zu Ende fihren

ins Feld flihren
hinters Licht fuhren
Gesprach fluhren

machen

Angaben machen
Ausflhrungen machen
Andeutung machen
Mitteilung machen
Experiment machen

leisten

Eid leisten

Ersatz leisten
Hilfe {eisten
Verzicht leisten
Zahlung leisten
Burgschaft leisten
Folge leisten
Gehorsam leisten

nehmen

Verlauf nehmen

in Anspruch nehmen
Einsicht nehmen

in Verwahrung nebhmen
Entwicklung nebhmen
Bad nehmen

(= beachtet
werden)

{= anerkannt
werden)

(= angewendet
werden)

= vorsitzen)
protokollieren)
beweisen)
kdmpfen

= beenden)

(
(
(
(
(

{= sprechen)

(= angeben)

(= ausfuhren)

(= andeuten)

(= mitteilen)

(= experimentie-

= verlaufen)
beanspruchen)
einsehen)
verwahren)

’-\t‘-\/i‘r.»—s.,—s/--.

= baden)

sich entwickeln)

in Haft nehmen
Rache nehmen
in Schutz nehmen

Abschied nehmen

setzen

auf die StraB3e setzen
in Brand setzen

aufs Spiel setzen

in Kenntnis setzen
auBer Kraft setzen

sich in Bewegung setzen

sich zur Wehr setzen

in Verwunderung setzen

in die Lage setzen

stellen

Antrag stellen

in Aussicht stellen
Frage stellen

in Abrede stellen

in js. Belieben stellen
in Frage stellen
unter Strafe stellen
zur Debatte stellen
in Rechnung stellen
in Dienst stellen
Anspruch stellen
unter Beweis stellen
Forderung stellen

treffen

Vereinbarung treffen
Vorbereitungen treffen
Vertligung treffen
Abmachung treffen
Vorsorge treffen
Anordnung treffen
Wabhl treffen

(= verhaften)
(=sich rachen)
(= schutzen,

beschiitzen)

(= sich

verabschieden)

{= anbrennen)

(= sich wehren)
(= verwundern)

{= beantragen)
(= fragen)

(= bestrafen)

(= berechnen)

(= beanspruchen)
(= beweisen)

(= fordern)

= vereinbaren)
= vorbereiten)
(= verfugen)
abmachen)
vorsorgen)
anordnen)
wéhlen)

S
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Verzeichnis aller starken Verben, au3er den seltenen(2

-a- -i- -0 (U) -
binden bitten gehen
finden liegen hangen
versch winden sitzen .
winden
dringen
klingen
gelingen
ringen
schlingen
schwingen
singen
springen
zwingen
8 sinken
stinken
<< | trinken
schwimmen nehmen
beginnen stechen
verrinnen
s. besinnen
spinnen
gewinnen
gelten . befehlen
helfen stehten
verbergen gebéren
verderben brechen
sterben schrecken
werben sprechen
werfen treffen
stehen tun beien bleiben flieBen biegen
bleichen gedeihen gie3en. bieten
gleichen leihen geniefen fliegen
gleiten meiden kriechen fliehen
greifen preisen riechen frieren
kneifen reiben schieBen verlieren
leiden scheiden schlieBen schieben
pfeifen scheinen sprieBen wiegen
(+1] reif3en schreiben verdrieBen ziehen
m reiten schreien dreschen ligen
< schleichen schweigen | fechten betriigen
schleifen steigen flechten heben
verschleien treiben erldschen scheren
schmeil3en hinweisen melken garen
schneiden verzeihen gueilen schwaren
schreiten schmelzen
streichen schwellen
streiten saufen
weichen
essen fangen blasen backen
fressen braten fahren
vergessen fallen graben
messen lassen einladen
=4 geben halten schaffen
a2} lesen raten schlagen
< geschehen schlafen tragen
sehen laufen wischen
treten rufen wachsen
kommen stoBen
heil3en




Die (67) wichtigsten starken Verben

-a- -i- -0 ( u ) -
binden bitten gehen
finden liegen hangen
klingen sitzen
o singen nehmen
o springen
< trinken
beginnen
helfen erschrecken
sterben sprechen
werfen treffen
stehen beiBen bleiben giellen biegen
greifen scheinen riechen anbieten
schneiden schreiben schliefen fliegen
a3} schreien frieren
@ schweigen verlieren
< steigen wiegen
verzeihen ziehen
ligen
bertriigen
heben
essen fangen fallen fahren
vergessen lassen graben
geben halten eintaden
< lesen raten schlagen
o seher schlafen tragen
treten laufen waschen
kommen rufen wachsen
stof3en
heif3en
Die (23) seltenen starken Verben
-a- - - - 0 (u) -
bedingen
O wringen
o
< bersten
schelten
s.befleiBen sieden stieben
spleif3en triefen kiren
kreischen glimmen  pflegen
m speien klimmen  weben
m
< schallen bewegen
schinden  saugen
schnauben
ABA genesen hauen
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und "hangen” freilich besser unter zubringen In Einzelnen kann man auf folgende
waren). Erscheinungen hinweisen:

1. - 0 - Praterita:
ABC - entfallt
ABB - alle V. mit Stammvokal - ie -
(auBer "liegen")
vorwiegend - el- , - er, re-, - e -
(kein - u - oder - U - in der Prateritalstufe!)

‘ haufigste Form: ie:0:0
ABA - nur - u- im Prateritalstamm :
(kein-u-)
im Prasensstamm nur - a - a:u:a
2. - i - Praterita:
ABC - nur "gehen” und "hangen"
ABB - im Prasensstamm alle - ei -
(auBer "heil3en")
keine anderen Verben _ ei:ii
ABA - im Prasens vorwiegend-a-,-0-
(-u-,-au-), keine-e-! _
auBer "fangen” haben alle - ie - a'ie:a
3. - a - Praterita:
ABC - die formenreichste Gruppe ind _
) ing:a: u
ink
inn .
el:a:o
. er/re
ABB - nur "stehen" und "tun”
ABA - vorwiegend zwei Binnenlaute: ess:a:e
e :a:e
Es ist vielleicht bedauerlich, daB historisch historischen Formen, sondern an dem heutigen
zusammengehdrige Verben bie diesem Schema Erscheinungsbild, und wenn er sich zu erinnern’
auseinandergerissen werden, aber der versucht: am Klangbild.

Auslander orientient sich gew&hnlich nicht an den
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allerdings nur ein bis dreimal vorkommen.

-a-: a: u (band) -i-: i a (ging) -o- . o: o (floB)
a:o(gewann) ii(griffy -u-: ©0 (bot)
a:a (stand) ie: ie(blieb)  u:a(wusch)
a: o (brach) ie: a (fiel) U a(grub)
a:o (stahl) ie: a (riet)
a: a (tat) ie: U (rief)
ae (al3) ie: O (stieB)
a:e (las) ie: au (lief)

ie: ei {hief3)

Diese Vielfalt 1&Bt sich nur aus dem
historischen System erklaren und das ist nicht

Gliederungsmaoglichkeit. Die Standard angaben:
Infinitiv - Prateritum - Partizip fihren zur
Einlernreihe vom Typ:

binden - band - gebunden,

Und zwar gehdrt der Infinitivvokal mit zu dieser
Reihe. Das Gliederungsprinzip ist nicht die
Vokalgualitat an sich, sondern der Wechse! der
Vokale. Es ergeben sich wiederum nur drei
Maoglichkeiten:

1. binden - band - gebunden : A-B-C

2. greifen - griff - gegriffen :A-B-B

3. Waschen - wusch - gewaschen: A-B - A

Als zweite Stufe kann man nun diese beiden

brauchbar. Geht man aber nicht vom Schemata kombinieren. Er ergibt sich folgende
Formenbestand, sondern von den Gliederung ( jeder Punkt steht fiir ein Verb):
Lerngewohnheiten aus, zeigt sich eine neue
-a- -~ - o{u) -
ABC |...ll il
ABB R PO
ABA |+ -<-- R OO

Theoretisch gibt es neun Gruppen, aber man sieht, daB nicht alle Felder

besetzt sind. Die meisten Verben konzentrieren sich auf die Felder:

-i-fABB

greifen

-a-/ABC

finden

Daraber hinaus gibt es ein paar auffallend
regelmafBige Bildungen, die nicht nur als
Gedachtnisstitze dienen kdnnen, sondern auch
in beschranktem MafBe erlauben, noch nicht
gelernte oder vergessene Formen zu
erschlief3en,

-o-/ABB
fliegen

Die Wechseltypen A B B und A B A zeigen
zunachst deutlich, dail3 die meisten starken
Verben nur noch zwei Ablautstufen besitzen:
Prasens und Prateritum. Der Typ ABC
beschrankt sich auf die - a - Praterita (und die
Verben "gehen" und "hangen", die als "gangen"
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(erbl ). bEaB werden

gestalten B
erwarmen.

- Schreck empf inden”

Einige Verben zeigen bei gleichen Be deutung
einen Wechsel in starker und schwacher Form
oder auch nur ein Schwanken in bestimmten
Stufen. Die Ursachen dafir sind bekannt, die
starke Form kommt auf3er Gebrauch.

(Noch vorwiegend stark: gebaren*)

vorwiegend schwach: melken

verschleiBen salzen

schmelzen  spalten.

(verderben:verderbt!)

Damit ist man wieder an der Grenze zu den
als selten bezeichneten Verben angelangt.

" Lassen sich auch keine Regeln aus diesem
Sichten und Sortieren ableiten, so ist doch eine
Tendenz deutlich: je haufiger ein Verb gebraucht
wird, um so fester und eindeutiger ist seine Form.

Gliederung
‘Die starken Verben mul man lernen, kein

*} Ein Beispiel fir perfektionisimus: in einem finnischen
Lehrbuch fur. Anfanger {Oberschule} wird der Imperativ

(!)"gebier!” als Lernpensum geboten.
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noch so schénes System hilft dariiber hinweg.
Das ideale, weil es das Verstandnis weckt, das
historische der Ablautreihen ist fir die meisten
Schuler zu anspruchsvoll. Auch hier fihrt die
Beschrankung auf weniger Vollkommenes
vielleicht weiter. Bei dem folgenden Versuch bin
ich davon ausgegangen, daf3 der Lernende ein

einfaches Schema in die Hand bekommt, das -
er nach Bedarf stufenweise differenzieren kann.

Die erste Stufe ist die der Prateritum - Vokale,
sie ist erfreulich klar und fest:

.-
I'Igriffll

-a-
"band”

-0 (u) -
*flof3"

Die Reihenfolge ist unwichtig.

Eine Untergliederung in lange und kurze
Prateritum - vokale wird allgemein nicht nétig
sein, sie werden kaum als "grammatisches"
Problem erkannt. An sich ist es jedoch keine
Schwierigkeit. Die Ratlosigkeit setzt erst bei der
Perfektstufe ein. Exakt genommen gibt es 21
verschiedene Méglichkeiten, von denen einzelne



gebraucht, sie lassen sich auch wegen ihrer
anderen Bedeutung nicht einfach durch
"anzeigen” , "bezeigen" usw. ersetzen. Echter
Lernballast ist seften. Wiederum trifft man ihn
unter Verben, die zur Alitagssprache gehéren,
wie "pflegen” in seiner Bedeutung "der Ruhe
pflegen". Die schwache Form hat hier die starke
verdrangt.

Man sieht: die Form eines Verbs hat bei der
Auswahl seine Bedeutung, sei es

a) durch seine Varianten: weisen - beweisen.

b) durch seine Flektionsart: pflog - pfiegte.

Sobald es aber um die Form geht, taucht das
Problem der Bedeutung auf. Ohne genaue
Kenntnis der Bedeutungsunterschiede 143t sich
keine Sicherheit erreichen. Ein Wechsel
zwischen starker und schwacher Form ohne
Bedeutungs unterschied liegt etwa bei "sinnen”
und "schinden" vor, mit Unterschied bei
"erschrecken” (transitiv - intransitiv) und
"wachsen" (etymologisch).

Der Verzicht auf diese 23 starken Verbformen
(nicht auf die Verben!) bedeutet bei einem
Auslénder noch keine Sprachverarmung.

1 - Als nicht selten sehe ich dagegen "rinnen",
"bergen”, "sinnen", "schleiBen”, "weisen" und
"zeihen" an, weil sie in ihren Varianten "ver-
zerrinnen”, “verbergen”, "sich besinnen" ,
"verschiei3en" (von Material!), "beweisen" u. a.
und "verzeihen" oft gebraucht werden. Sie
zahlen daher zum notwendigen Bestand an
starken Verben. Eine weitere Differenzierung
innerhalb dieses Notwendigen wird auch immer
anfechtbar sein. Daher kann auch die Liste der
folgenden Verben, die ich als wichtig ansehe,
nur als Vorschlag gelten.

- a - Prateritum: binden, finden, klingen, singen
springen, trinken, beginnen, helfen, sterben,
werfen, bitten, liegen, sitzen, erschrecken,

sprechen, treffen, nehmen, siehen, essen,
vergessen, geben, lesen, sehen, treten, kommen
(25);

- i - Prateritum: gehen, hangen, bei3en,
greifen, schneiden, bleiben, scheinen, schreiben,
schreien, schweigen, steigen, verzeihen, fangen,
fallen, lassen, haiten, raten, schlafen, laufen,
rufen, stoBen, heiBen (22):

- 0 - Prateritum: flief3en, riechen, schlief3en,
biegen, anbieten, fliegen, frieren, verlieren,
wiegen, ziehen, ligen, betrigen, heben, fahren,
graben, einladen, schiagen, tragen, waschen,
wachsen (20);
insgesamt also 67 Verben, die man flur den
taglichen Umgang auch bei maBigen
Sprachkenntnissen braucht. Sie haben den
Vorzug auffallend klar in Form und Bedeutung
Zu sein.

Einige ("hdngen", "wiegen" und "wachsen")
gehdren zu einer Gruppe von Verben, die stark
und schwach gebeugt werden und dabei andere
Bedeutung annehmen.

Ein wesentlicher Unterschied besteht natiirlich
bei denen, die etymologisch verschiedener
Herkunft sind und im Infinitiv zufallig gleich
lauten:

stark schwach
"Weichen" - aus dem weich machen
Wege gehen
"Scheren" - (Haare) (s. sch.} s. um
schneiden etw. bekiimmern

"Wachsen" - groBer werden mit Wachs
einreiben.

Der Unterschied der anderen Verben besteht
in der Aktionsart und - richtung. Sie entsprechen
meist den faktitiven Verben vom Typ: sitzen -
setzen. Nur der gleichlautende Infinitiv hebt sie
von diesen ab:
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Auswah! und Gliederung der starken
Verben flir den Unterricht
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Von Dr. Werner Bartsch, Damaskus

Vollstandige Listen der starken und
unregelmaBigen Verben bietet jede Grammatik.
Fiir den Lernenden ist Vollstandigkeit jedoch
selten verlockend. Selbst der Fortgeschrittene
strebt weniger danach als nach Sicherheit.

Mitunter haften gerade seltene Formen leicht
im Gedachtnis. So unterlief der gleichen Person,
die die Wendung "sie genas eines Knébleins'
mihelos reproduzierte, beim impulsiven
Sprechen der Fehler "ich schreibte ihr einen
Brief".
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Darum will ich versuchen, eine Auswahl unter
den starken Verben zu treffen und sie dann zu
gliedern.

Auswahl

Die mehr oder weniger haufige Verwendung
in der Umgangssprache soll dabei der erste Filter
sein. Es ist klar, daB ein Verb wie" genesen”
seltener vorkommt als "schreiben”. Allein, das
Schema selten - haufig hat seine FuBBangeln.
"Weisen" zum Beispiel kann man im Vergleich
zu "zeigen" als selten bezeichnen, doch seine
Varianten "anweisen”, "beweisen"”, "Uberweisen”,
"hinweisen" u. a. werden nicht nur haufig
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Ein allgemeines vorurteil der persichs-
prachigen ist, "daB" sej voll gelich mit " «< " im
persischen. " £ " verbindet allein oder auch einem
zweiten Bindewort beigeflgt, fast unbegrenzt die
verschiednsten Arten von Nebensatzen, Objekt,
- Subjekt, sowie Attributsatze. Z.B.:

o & de; > (@
& sy bl e (D
A.(.\Ai.:'l) Slesa (C

Die Einleitung zum Nebensatz bei den Satzen
a und b erfoigt im Deutschen mit "daB", aber im
Satz ¢ weichen "« * und "daR" in ihrer Funktion
auseinander. Zwar kann auch "daf" im
Deutschen einen Attributsatz einleiten, wie:

Es ist unser innigster Wunsch, daB du
zuruckkommst.

Aber im Gegensatz zum persischen sind die
haufigsten Bindewdrter zu den Attributsatzen im
Deutschen die Relativpronomen und
Relativpartikel. Relativpronomen ist praktisch die
wiederholung des bestimmten Artikels als Ersatz
fir das Nomen im Nebensatz. Daher gibt es sie
genau genommen im persischen nicht. Also im
Beispiel ¢ wird der Nebensatz mit einem
Bindewort eingeleitet, das dem
persichsprachigen, aus der sicht seiner
Muttersprache "unnatirtich" und "unbekannt" ist,
so daf3 es leicht durch das persische Muster
verdrangt werden kann, denn das Aquivalent bei
der Ubersetzung Jeder Art von Relativpronomen
ins persische geht immer auf " < " ;

der Mann, der..................... £ 5o,
die Frau, die ....................... S 55
dasKind, das ..................... & gham

Und nun wenn man diese Relation aus
persischer. Sicht umstelit, ergeben sich die
folgenden falschen Gebilde:

* der Mann,dafi3....!
" die Frau, daf3.....!
* das Kind, dafR3....!

c) Wie kann man diesen typischen Fehler
vermeiden?
Einmal hilft uns, wie gesagt, die kontrastive
Grammatik, denn damit ist das BewuRtwerden
um die Unterschiede zweier Sprachen in versch-
iedenen Bereichen erleichtet. Aber in diesem
konkerten Fall, was die Gleichsetzung von "daf3"
und " 5 " betrifft, ist es vielleicht angebracht,
wenn der Lernende, bevor er daf3- Satze lernt,
die erste Alternative zu "daRB", namlich die
struktur  "zu+Infinitiv"  kennenlert, die
impersischen auch mit" & " dbersetzt wird:

Wir hoffen, dich wiedersehen zu kénnen.

e RILTER D] PR P PRV

“zu" als Bindewort bringt eine grofi3e Relation
und Einschrénkung in die vorstellung, "daB" sei
ein allseitiges und volles Aquivalet zu " <"
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a) Unsere Vorstellung von wort - und
satzbauregeln ist gepragt und bestimmt durch
unsere Muttersprache, so daf3 wir beim Erlernen
einer fremden Sprache unwillklrlich die
Eigenheiten unserer Muttersprache auf die
fremde sprache Ubertragen. Diese falsche
Verallgemeinerung ist dort auffalliger, wo die
grammatischen Regeln des jeweiligen
Sprachpaars am wenigsten Ubereinstimmen.
Unser Erfolg ist also auch davon abhéngig,
wieweit wir diese natlrliche Tendenz Uberwinden

26

kdnnen. Dabei sind Vorkenntnisse iber die
auseinandergehenden syntaktischen Regeln, d.
i. ein kontrastiver vergleich des jeweiligen
Sprachpaars und die Klassifizierung der
Unterschiede im Wort - und Satzbau sehr
entscheidend.

b) "daB" als Einleitungswort zu Inhaltsatzen,
und dessen Stellung gegeniber "+«—_S" im
persischen.



référence, le systéme de représentation qui nous
a servis dans certaines circonstances de notre
passé reste celui que nous employons le plus
facilement tout au long de notre vie, qu'il soit
approprié ou non.

Alors nos capacités ne se limitent pas a celles
dont nous sommes conscients, et selon la
formule de Miltan ERIKSON “nous savons plus
que NouUs Ne savons que Nous savons'.

Aprés neuf ou dix ans le filtre perceptif de
I'enfant commence a s'aveugler. C'est pourquoi
l'approche des langues étrangeéres est conseillée
avant cet 4ge. Une expérience bilingue précoce
peut amener l'enfant 4 developper des
compétences de locuteur natif dans les deux
langues. C'est pourquoi ceux qui apprennent une
langue étrangére & un age plus avance, ont plus
de difficultés dans la prononciation que ceux qui
'apprennent dés l'enfance (les organes
phonétiques sont plus souples chez l'enfant que
chez l'adulte).

Selon les psychologues et les phonéticiens
e foetus est capable d'entendre les sons: le
rythme et les bruits dans le ventre de sa mere
par exemple, ou bien les paroles peuvent lui
paraitre douces comme une caresse ou dures
comme une gifle. Ainsi parait - il qu'en ecoutant
le babillage d'un bébé de huit mois on peut
comprendre de quelle nationalité il est.

Dans certains pays comme la Finlande il
existe des creches ou I'on expose les bébés a
toutes sortes de sons pour créer un crible
phonétique par rapport aux sons qui existent
dans différentes langues étrangéres, afin de
preparer enfant a une prononciation correcte
de langues étrangéres dans l'avenir. Et surtout
on les expose aux sons qui n'existent pas dans
leur langue maternelie.

Quant a I'enseignement du frangais comme
langue étrangére aux enfants iraniens, au
printemps dernier un seminaire s'est tenu 4

Téhéran, organisé dans une des écoles privées
ou les enfants commencent a apprendre la
langue frangaise dés I'école primaire. Dans ce
séminaire Mme Magdeleine LERASLE qui a
effectué plusieurs interventions en tant que
représentant de CREDIF?,a longuement parlé de
I'enseignement et I'apprentissage précoce d'une
langue étrangére chez les enfants. Selon Mme
LERASLE d'une part on doit considérer comme
tardif tout apprentissage linguistique au dela de
neuf ou dix ans et d'autre part comme
I'enseignement chez le jeune enfant est de par
sa nature global c'est-a-dire qu'il concerne tous
les plans de la personnalité (physique-affectif-.
social) et toutes les modalités d'approche multi-
sensorielle sont concernés, la méthode
didactique pour I'enfant doit s'appuyer sur cette
activité totale qu'est fe jeu, le jeu par le dialogue,
les échanges verbaux, les contes, les chants,
les comptines, les mimiques verbalisées, les
devinettes... en somme, tout ce qui, pour I'enfant
est ludique. Et nous espérons pouvair publier
dans les prochains numéros de cette revue
quelques communications de Mme LERASLE
concernant l'apprentissage d'une langue
seconde a I'école.

Notes

1 - Brian WENK Enseigner aux enfants, éd. Miché&le
Grandmangin, coll. clé international, 1989, p. 6.

2 - Centre de Recherche et d'étude pouria diffusion du
Francais.
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mélodie en la répétant, en fixant son attention
sur son rythme et sur la fagon de prononcer le
texte. Les chansons nous montrent les
allongements et autres régularités de la langue
sous une forme pl‘us claire. En outre apprendre
a chanter, c'est aussi apprendre a faire partager,
échanger, communiquer, ce qui suppose déja
des échanges significatifs entre maitre et éléves.
Et pour compléter I'expérience de, la chanson,
les éléves peuvent mimer les paroles, tout en
les chantant.

Evidement chansons et comptines doivent
étre accompagnées de gestes et dimages. Dans
l'enseignement traditionnel on demandait aux
apprenants de répéter plusieurs fois une méme
lettre pour se l'approprier. Mais dans
I'enseignement moderne on leur demande de la
répeter dans un mot, voire dans une phrase.
C'est a dire au lieu de leur faire répéter "e", “a",
“oi", etc, on leur demande de répéter par
exemple des phrases telles que:

- C'est pour moi? )

/sE pu(r) mwa?/

- C'est pour toi,

/sE  pu(r) twa/

- C'est une poule?

/sE ty(n)' pu(l)?/

- C'est une oie.

/sE ty' nwa/

Quant au flou phonétique de l'enfant,
Trobeskay et Guberina, deux phonéticiens
Yougoslaves oni effectué de nombreuses
recherches a la suite desquelles a été mise en
oeuvre l'exploitation du crible phonétique chez
I'enfant. Selon ces deux phonéticiens (dont une
grande partie de recherches est consacrée aux
problémes phonétiques et de prononciation,
chez les enfants sourds) - d'ailleurs quand on
commence a apprendre une langue étrangere,
on est sourd face a cette langue - les enfants, a
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cing ans, se trouvent dans ce flou phonétique.
C'est pourquoi les chansons et les comptines
destinées aux enfants apprenant une langue
etrangére, doivent étre faites de fagon a ce
qu'elles puissent corriger ce flou phonétique;
autrement dit par exemple quand il s'agit d'un
enfant non - frangais qui apprend le frangais a
cing ans, comme il a I'habitude d'entendre les
sons de sa langue maternelle, face a cette
derniére son oreille est comme une passoire,
elie laisse passer les sons qui lui sont familiers
et laisse tomber les autres. Alors cet enfant
discrimine les sons de sa langue maternelle.
Mais on peut facilement créer le circuit
phonétique chez cet enfant par rapport aux
langues étrangeéres. L'intelligence de I'enfant est
tellement maléable et a de telies possibilités de
développement que plus on la stimule, plus
I'enfant est capable d'assimiler et de créer. C'est
pourquoi les différents sons étrangers lui
deviennent peu a peu familiers et entrent dans
un fonctionnement automatique permettant a
'enfant de parler. C'est le propre de tout
apprentissage qu'une-fois intégré, il devient
disponible automatiquement et plus on estjeune,
plus cette intégration est facile. Vous vous
souvenez certainement de I'époque ou vous
appreniez a faire de la bicyclette, les premiéres
tantatives étaient dures et cet apprentissage
vous paraissait irréalisable. Puis la maitrise
progressive de cet apprentissage vous a fait
apparaitre cet exercice banal et accompli
automatiquement.

Méme si vous restez vingt ans sans faire de
bicyclette, le jour ol vous la reprenez, vos acquis
de I'époque réapparaissent. En quelques
instants vous retrouvez votre savoir - faire
d'antan. Tout apprentissage est stocké dans
notre intelligenc'e ou méme dans notre
inconscient. En outre les apprentissages de
I'enfance ayant valeur de modele et de



‘comprendre”. Le jeu des sons, du rythme et
de la mélodie d'une langue flatte leur esprit
ludique. Et comme nous le rappelait le poéte
Rilke, les enfants ont I'habitude de ne pas
comprendre les choses du monde adulte. Plutdt
que de saisir immédiatement des énoncés, ils
peuvent se les approprier progressivement:
d'abord les sons, ensuite le sens, a travers les
différents contextes dont il émerge. Dans bien
des cas ou le contexte ne donnerait toutefois
pas accés a la signification, la compréhension
peut é&tre assurée par le mime ou par
l'iflustration."

Certains parents pensent qu'en étudiant
quelques heures par semaine le frangais ou
I'anglais, au bout de trois ou quatre ans l'enfant
doit pouvoir dominer la langue cible. Ce n'est
qu'une illusion, car dans un milieu ou la langue
enseignée n'est pas régulierement parlée par les
apprenants, la rapidité et I'efficacité de
l'apprentissage est limitée par rapport a
l'enseignement de cette langue dans le milieu
autochtone. Il est vain d'imaginer que queiques
heures par semaine durant quelques années
suffiront a assurer la biling ualité des éléves. Tous
ceux qui se sont donné la peine d'apprendre au
moins une langue étrangére, savent qu'il s'agit
d'une entreprise longue et difficile, nécessitant
un investissement considérable en motivation et
en disponibilité.

Les méthodes scolaires traditionnelles étaient
plutdt fondées sur I'écrit et rendaient les
apprentissages artificiels dont le peu d'utilité
fonctionnelle en dehors de la classe est bien
connu. Mais actuellement dans I'enseignement
d'une langue étrangére aux enfants, il est
conseillé de se servir davantage de modéles de
frangais parle. Il est également proposé de
respecter, avant tout, la rythmicité de la langue
orale. Ce qui est nécessaire dans cet

apprentissage dont l'efficacité marquera toute la
vie de l'apprenant, c'est l'acquisition de tel ou
tel détail dans le rythme et la musicalité de la
langue cible, ainsi que la prononciation correcte
de cette langue. Ceci doit I'emporter sur
l'appropriation accélérée de vocabulaire ou la
matitrise de grammaire, auquel il sera possible
d'acceder plus tard.

La plupart des linguistes sont de l'avis gue
I'Age le plus propice pour l'apprentissage d'une
langue étrangere est de cing ans, pour deux
raisons: d'une-part a cet age l'enfant domine
suffisamment sa langue maternelle dont il
connait les structures; d'autre part, commeiln'a
pas encore appris, a cet age, la langue écrite, il
est parfaitement dispose a apprendre une
deuxiéme langue parlée pour laquelle tous les
éléments moteurs et les jeux langagiers du
rythme priment. Comme il n'est pas possible
d'assurer des cours de pronociation ou de
phonetique aux enfants, la forme ludique permet
de sensibiliser les éléves aux particularités
phonétiques de la fangue sans avoir recours a
des exercices ou des explications lassants. Une
place importante est réservée a I'écoute, puisque
I'enfant doit pouvoir différencier deux types de
sons en parlant. Cependant les autres activités
concernent des questions de plus grande
généralité: ie rythme, la mélodie, les
allongements, les liaisons, etc... Comme a cing
ans les enfants se trouvent dans le flou
phonétique, on doit avoir recours aux chansons
et aux comptines; ces derniéres sont //|\
appropriées a la correction de ce flou phonétique
mettant en avant les ressources rythmiques de
la langue. Elles contribuent ainsi au plaisir
qu'éprouvent les enfants a jouer avec les mots
sans pour autant ies comprendre. En ce qui
concerne les chansons, leur intérét pédagogique
est maintenant bien reconnu. On apprend une
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L' APPROCHE D'UNE _
LANGUE ETRANGERE A
- L'ECOLE
Dr. Jaleh Kahnamouipour
Université de Téhéran
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% A quel age faut - il commencer & apprendre
une langue étrangére?

* La période sensible pour apprendre une
langue étrangere se situe entre cing et neuf ans.
*k L'enseignement précoce des langues
étrangeres.

Souvent en parlant de l'acquisition précoce
d'une langue seconde, certains parents, méme
certains enseignants s'inquieétent que cette
approche ne paralyse les enfants dans
l'apprentissage correcte de leur langue
maternelle; ils craignent qu'elle ne se fasse au
détriment de I'acquisition de leur propre langue
considérée comme fondamentale dans le
fonctionnement de la pensée et donc au
détriment du développement intellectuel. Mais il
n'y a aucune raison sérieuse pour dire que
Fapprentissage précoce d'une ou méme de
plusieurs langues étrangéres, réalisée dans de
bonnes conditions, et avec des enfants d'une
intelligence normale, ait des répercussions
‘négatives sur l'assimilation de la langue
maternelle.
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L'enseignement précoce d'une langue
etrangeére et les conséquences d'une expérience
bilingue précoce pour le développement cognitif
de 'enfant ont fait I'objet d'un bon nombre de
recherches effectuées par les linguistes. A de
nombreuses reprises ceux-ci ont insisté sur I'age
adéquat pour une premiére approche d'une
langue étrangére: cette période sensible se situe
avant neuf ans; on peut méme partir de cette
thése communément admise que F'enfant agé
de trois & dix ans éprouve un fort besoin de
communiquer et présente par conséguence un
vif intérét pour l'acquisition de toute forme de
langage. A cette age lI'approche d'une seconde,
ou méme de plusieurs langues, éveille le méme
intérét que celui qui stimule l'acquisition de la

premiere langue.

Pour enseigner le franc¢ais ou n'importe quelle
langue étrangére aux jeunes enfants, il est
nécessaire d'utiliser une méthode qui soit
complétement différente de celle employée pour
les adultes.’ "Contrairement aux adultes, les
enfants acceptent, dans certaines conditions, de
manipuler une langue étrangere sans devoir tout



say or imply that it is not very respectable to get your class
to do oral drills, which are condemned as "meaningless,"
"boring,” or "uncommunicative." Teachers have responded
by, for example, setting oral exercises in which there is an
“information gap.” ... Too often, though, these conscientious
teachers set up communicative activities without first
helping their pupils to overcome difficulties in pronunciation
or giving them any controlled practice, because drills are
out of favour. To hope that our pupils will learn English simply
by being encouraged to communicate is, I suggest, to
mistake ends for means. What is fallacious nowadays is
the assumption that the new communicative technigues
displace the older manipulative ones. Both sorts are
needed. Pupils need first the chance to conquer formal
difficulties and then the opportunity to exploit semantic
possibilities. (Abbott 1881 229).

In practice ... games and simulations... have a role to
play, but it cannot happilty be a major role in a long-term
language programme. Such techniques are frequentiy used
with great success in short courses for intermediate and
advanced adulls and adolescents - but these are building
on the basic work, however inadequate it may appear to be,
of earlier teachers in more conventio-nal schools. {Brumfit
1984: 82).

7. Trainees might be reminded that the role-cards used
in microteaching were proper role-cards, in fact. Since some
“learners" were told not to co - operate, disagreement was
built into the microlesson. Information gap was secured by
the "teacher" not knowing how "learners” would be have
and the "learners” not knowing what (or how) they would
be taught.
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roleplays.
- Was the roleplay successful?
- Why/why not?
- How was it constructed?
- Could it be improved?
- How?

.~ The disagreement factor
I life communication is usually stimulated by the
- fact that people either know different things or
have different opinions (cf. Morrow 1981: 62). If
communicative activities are to resemble real-
. life communication-which is certainly their aim -
it is all right to talk about the
advantages of group work, but it is
much better to let the trainees
experience il.

can it be assumed that learners will have different
opinions on a given subject? If the subject under

. discussion is sufficiently complicated and

~ controversial, it would be a most peculiar
coincidence if everybody had exactly the same
views. In other cases, however, it is safer to allot
conflicting opinions {(cf. discussing group work).
Itis also possible to let the learners have different
pieces of information regarding the situation in
question.

Trainees will see that the ambitious aim of
imitation real-life communication is best achieved
by having conflicting views built into the
communicative activities (e.g., in "Expectations”
the Boltons and the Krawczyks have different
views about the baby's future).

Trainees are also bound to notice that the
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- participants' opinions can be different because

they know different things and that in order to
make an activity more challenging learners can
be given a piece of information with a stipulation
that it is not to be disclosed, although it has to
be acted upon.

Conclusion

Eventually, trainees should realize that real- (3 3) If the trainer chooses examples of roleplays

e —

carefully, it will be easy for trainees to see the
points he/she is making.

Making trainees aware of the importance of
roleplays and the ease with which they can be
written is an important task of all teacher trainers.
Time devoted to discussing those issues can be

considered exceedingly well spent.

o —

+ English Teaching Forum, Volume xxvll', Number 4
Qutober 1989.

This article is based on a paper presented at the 1988
IATEFL Conference in Edinburgh.

1. Although the following comments on preservice

- trainees are based on the experience of working with Polish

trainees, trainers who work in other parts of the world will
probably have experienced similar attitudes.

2. For a group of 18, the slips are in three different
colours and are numbered from 1 to 6, each number
appearing three times, each time on a different colour.

3. The reasons why some trainees cooperate with the
“teacher" whilg others do not are entirely insignificant here.

4. Cf. Golgbiowska (1987: 73-74).

5. Cf. Jones (1982:6): "In simulations generally
questions are more important than answers.”

6. The following quotations can be used to warn trainees
against overestimating the role and function of roleplays:

Nowadays, proponents of communicative methods often
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remember the three imperatives is to put them
on all role-cards. In this way whenever a learner
consults his/her card he/she is reminded of the
principles. The teacher may decide, however, to
prepare rule sheets and distribute them among
the class-one per group. The more attractive and
conspicuous they are, the more likely they are
to be effective.

Writing role-cards

The experience of participating in roleplays
iIs bound to trigger the trainees' own
inventiveness. The trainees might start with
improving existing role-cards or adapting them
to the needs and interests of specific groups of
learners. Gradually, they will become more
adventurous and write originai role-cards. They
should be encouraged to do that, as any
materials created with a clearly specified
audience in mind-one's own learners!- are bound
to be better than those produced commercially.

Before trainees set out to prepare their own

+ sets of role-cards, the trainer should make sure

that they know enough about the principles that
govern this communicative activity. Here is what
the trainer can do:

1. Choose a few roleplays that trainees have
taken part in and that worked particularly well.

2. Ask the trainees to analyse the individual
roleplays and role-cards as they remember them.

- What was the roleplay about?

- Who were the participants?

- How were they characterized (if at all)?

- What kind of information were they provided
with? Did all the participants know the same
things?

- In what way did the role-cards encourage
the participants to talk?

3. Discuss the key concepts (information gap,
opinion gap and built-in disagreement” and the
relationship between them. it might be useful to
arrive at the following statements:

- Having opinions that differ does not
necessarily mean disagreement.

- In order to have a guaranteed disagreement,
opinions must differ. '

- Having opinions that differ does not
necessarily mean possessing different
information.

- Knowing different things can result in
different opinions.

- Knowing different things does not guarantee
different opinions

- Disagreement does not necessarily mean
possessing different information.

- knowing different things can result in
disagreement.

- Knowing different things does not guarantee
disagreement.

Other problem areas that the trainees’
attention should be drawn to include learner -
centred lessons, the importance of fluency-
oriented work, attitude towards errors, student
talking time versus teacher talking time (STT vs.
TTT).

4. Provide the trainees with the full set of role-
cards of one of the roleplays and let them
analyse how the information/opinion gap is
exploited.

5.Divide the trainees into groups and ask them
to prepare one set of role-cards per group.

6.0ne by one, the groups give the role-cards
to other groups, who take part in the roleplays
with no prior preparation. The other trainees
waich and listen.

7.The trainees discuss the individual
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be to initiate a discussion, which will set the
scene for the roleplay itself and/or make the
learners aware of the several aspectis most
problems have.

Since the teacher has, theoretically at least,
a selection of ways to introduce the subject of a
roleplay, what should he/she be guided by? The
answer depends on the resources that are at
the teacher's disposal. As circumstances vary
from country to country, teachers wouild be
advised to use the most appropriate and relevant

materials at their disposal. In some cases this

might mean something as basic as a short oral
introduction by the teacher. In any case, he/she
has to be careful not to spend too much time on
this preliminary discussion or introduction, so that
the subject is not exhausted before the roleplay
takes place.

0 For a teacher of English, the language used

!

. in 4 discussion is perhaps more important than
the subject matter. Roieplays are basmally an
_exc%ma_ﬁg_lgarneré talk.® that is why it is.
necessary to devote some time to the language
those activities generate. When they are aimed
at the intermediate and advanced learners, there |
should not _be too many problems with
pronuncuatlon vocabulary, or grammar 6
Experlence has shown, however, that even
ﬂadvanced learners are often.not able to vary the
yway of expressing the same meaning. Therefore
some work on functions might be essential.
‘When the teacher works on his/her future
Iesson he/she may plan to ellcn or pre- teach

) the functions that the learners will need dunng

the subsequent activity. This can be done in the
same way that one elicits or pre-teaches
language during any other lesson.

0)

their role-cards and to prepare an outline of what
they are going to say. ’

It is possible-for variety's sake-to have all
learners with the same role work together at this
stage. After the learners have discussed their
parts, they re-group to take part in the roleplay

proper. This arrangement will encourage
learners to discuss among themselves any -
doubts they have without referring straight away

to the teacher. In this way they learn to be more
independent. They can also exchange their
views as to how the roleplay will develop or think
of arguments they can use {(e.g., In
"Expectations” those learners who have the part
of Mrs. Bolton may think of ways to change the
subject of the conversation). This stage of the
lesson can also be a substitute for the
introduction of the problem by the teacher, which
was suggested earlier.

Rules for roleplays

Practice has shown that before learners get p’f*])

truly acqualnted d with roleplays, they tend to
forget certain basic prmmples The result is that
the activity fails, and learners, together with their-
often inexperienced-teacher, lose heart. The
same may happen in the case of trainees new
to roleplays. That is why it is advisable to let the
Iearners have three rules in front of them at all tlmes
(39
DON'T SHOW YOUR ROLE-CARD TO
ANYBODY.

DON'T REVEAL ALL THE
INFORMATION AT ONCE.

SPEAK ENGLISH!

When the time for the actual roleplay comes{ 33 }

the leamers should always be given time to read -

18

The most effective way of making the learners
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or techniques tried out on themselves means that
the teachers will later use only the ones they
are convinced about, which implies using them
with more enthusiasm. That enthusiasm is bound
to be detected and then hopefully shared by their
learners,

It seems, however, that while roleplaying in
the context of microteaching is usually
appreciated by trainees as a useful experience,
it is relatively rarely that they realize the full
potential of the technique.

After the trainees have taken part in and
discussed both group work and microteaching
with the use of role-cards, they should
experience roleplays proper.

Roleplays
Example:

EXPECTATIONS*
(for groups of 3 - 4 learners)

Mr. Bolton

Your daughter Susan is expecting a baby. You
are delighted. You think that it is never too early
to start making important plans. You think that if
itis a boy, a proper school (a good knowledge of
Latin!) is the oniy basis for a future career as a
lawyer, doctor, or diplomat. if it is a girl, she has
to speak foreign languages, sing, and play the
piano very well. In this way she will find a good
husband. You start the conversation.

Mrs. Bolton

Your daughter Susan is expecting a baby. You
are delighted. You think that Marcin and Susan
are old enough to be left alone to decide on their
baby's future. Anyway, it is bad luck to plan the
future of an unborn baby. (Do not telf others about

your superstition because they are bound to
laugh at you.) Last night you had a dream and
you are sure the baby will be a boy. You think
your husband talks too much. Try to change the
subject of the conversation.

Mr. Krawczyk

Your daughter-in-law Susan is expecting a
baby. You are delighted. You do not believe in
schools at all. They ruin natural talents. You think
that if your grandchild is ieft alone, he or she will
spontaneously become a great artist. It does not
matter if the baby is a boy or a girl.

Mrs. Krawczyk

Your daughter-in-law Susan is expecting a
baby. You are delighted. You think that Marcin
and Susan are far too young and inexperienced
to decide about the future of your granddaughter
(You are sure it will be a girl!). You think she
should become a second Madame Curie. You
have already bought her a "Young Chemist" set.

Note: In the case of too few learners available
to take partin the roleplay, one of the role-cards
can be left out (Mrs. Bolton or Mr. Krawczyk}.

Introducing a roleplay
J(':rn a well - planned activity the need for
» participants 1o be prepared to take part in it will

always be taken into account. Thus, learners will
benefit most from roleplays if they are adequately
prepared to take part in them. That is why the
teacher may first wish to introduce the general
theme of the roleplay.

This can be done in several ways. A video,
slides, pictures, audio recordings, and printed
texts on the same or related subjects can be
used. The purpose of those audiovisual aids will

a
P
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learners, deaf mutes or even relatives of an
imaginary Minister of Education.” Geddes and
Raz (1979: 60)mention a similar problem:

The "class”... might be told: "Pretend that you are

a class of 3rd-year learners in a secondary

school. ..." "Pupils" may not stick to their roles,
adopting a new one temporarily for a particular
response, or they may overact and make the class
dissolve into giggles®

Error cards

Geddes and Raz (1979: 60) suggest using
role-cards, as "this can help to sensitise both
puplls and teachers to aspects of pupll-teacher
interaction.”

Examples:

You are a good student but sometimes you

like to act the clown and to make the rest of

the class laugh. You are a very shy pupil.

When the teacher asks you a question you

usually don't answer because you are afraid

of giving incorrect answers. (Geddes and Raz

1979:60) ,

Edge (1984) recommends error cards, i.e.,
cards that contain "instructions regarding the(
deliberate making of a particular error,” for
practising techniques of correcting mistakes. He
also adds that:

When the explicit focus of the trainer is elsewhere,

on questioning, for example, the cards are also

useful. They can be used to make the "trainer” -

"learner” interaction more realistic without being

focused on. (Edge 1984: 121)

An examp!e_of an error card:

1. You confuse he and she.

2. You cannot self-correct, but you can accept

peer-correction.

3. Make the same mistake again, but self -

16

correct if given the chance.
(Edge 1984: 119)

It might be advisable to combine the types of

cards recommended by Geddes and Raz (1979)

and Edge (1984). That would be especially useful

when lack of time does not allow enough

microlessons to be focused specifically on one
particular technique, e.g., errorcorrection

techniques. One set of universal cards like that
can be used throughout a teacher-training 3
course. With the set relatively big, the same role- |
cards will not turn up too often, even if they are ;

assigned at random.
Examples:
- Answer out of turn.
You are well-behaved.
Try to translate everything.
Keep staring out of the window.
You need encouraging.
Cooperate with the teacher.
You cannot pronounce /0/ and /d/.
Say nothing unless asked by name.

Feedback -
) During the feedback session, "pupils” should

be asked whether the "teacher reacted to their -

behawour dunng the microlesson.

Thus mlcroteachmg is a case of roleplaylng
Furthermore, it can be enhanced by the use of
role-cards. The problem arises whether trainees
will make the necessary transfer from the use of

_role-cards in microteaching to their role in

language-teaching activities.

First of all, it may be useful to make the .
trainees aware of the fact that the technique of -

roleplaying has been practised on them and that
this has been an opportunity to find out whether

it works or not. On the whole, having methods |



3. Trainees have problems with transfer; they
are unabie to extract the essence of a technique
out of a particular exercise or activity and to apply
itin other circumstances. Admittediy, this inability
i5 not confined to pre-service trainees, but it is
more acute in their case.

Group work

. As has already been said, resistance to group
work is one of the more common problems
trainers come across. It is all right to talk about
the advantages of group work, but it is much
better to let the trainees experience it. As teacher
trainers we should be particularly aware of the
need to practise what we preach. We teach how
to teach, after all.

It is possible to engage trainees in some
language activity that requires group work and
then discuss the technique. Time can be saved,
however, by focusing the activity on the very
problem of group work. Here is a procedure that
has been found effective:

I. A group of 18 trainees are asked to think
about the advantages and drawbacks of pair and
group work in the Polish (or any other
monolingual) context.

II. The format of the discussion is explained:

Stage 1: Trainees take one slip of paper each.?
All those with 1 on the slip get together, all those
with 2, etc. Numbers 7, 2, and 3 stand for being
in favour of group work, while numbers 4, 5, and
6 for being against. The colour of the slip of paper
is irrelevant at this point. Trainees discuss the
view they have been allotted. They are to put
down as many arguments as they can.

Stage 2: Trainees re-group according to the
colour of their slip of paper: all those with white /

green/yellow slips get together. In this way three

groups of six are formed, half of the trainees in

each group being for and half being against
group wrok.

Each group is asked to make a list of all the
points relevant to the subject of group work in
the order of priority, e.g.,

1. Learners are active.

2. They might use their mother tongue.

3.

Stage 3: (optional) Groups compare their lists.

(Il. Feedback regarding group work is
conducted. Trainees are encouraged to share
their real views and to say whether the sequence
of activities has had any influence on their
attitude towards the technique.

IV. Trainees are asked to comment on the idea
of being allocated views. The trainer might point
out that this technique is akin to roleplaying (if
trainees have come across this type of exercise
before}.

Microteaching

Rather than engage trainees in an activity that
requires group work and then ask them to extract
the essence of group work, the trainer would be
well advised to discuss group work in groups
(as suggested above). Similarly, it is a good idea
to use role - cards in a teacher-training class,
not because the trainer wants to present the use
of role-cards (and thus the advantages of

- 7.1 roleplaying) but because in the teacher-training

class they have a purpose in their own right.
Peer-group microteaching is a case of
roleplaying with "learners" improvising. Yet if the
learners' behaviour is left to the trainees'
discretion, many of them might be too
cooperative and "understand" everything too
quickly. On the other hand, as Broughton (1979:
49-50} points out, "a number of enthusiasts...
[take] upon themselves roles of problem

15



Roleplays in Pre-Service
‘Teacher Training*

Aleksandra Golgbiowska
Institute of English Studies
University of Warsaw

V4AS 81 ¥ 5 s Forumaa jlas §,

It is the purpose of this article to suggest
procedures that will: (1) Acquaint pre-service
“teacher trainees with roleplays, i. e., a technique
in which fluency is practised in the format of
- group work. This will be done through a series
of activities that will require discussing group
work in groups, then experiencing role-cards
during microteaching and, finally, taking part in
roleplays. (2) Prepare trainees to write roleplays
of their own.

Pre-service teacher training

There is a significant difference between pre-
service and in-service teacher training. Trainees
with no teaching experience usually have only a
dim idea of what a real language classroom is

14

like,. even though all nonnative teachers and
most native teachers of English have first-hand
experience of learning a foreign language. While -
the causes of this phenomenon are beyond the
scope of this article, three implications seem
relevant.! . '

1. Trainees tend to have a combination of
grammar-translation and audiolingual leanings,
extracting the most discredited features of both
methods. They see the classroom as a place for
strictly controlled acéuracy-oriented work only.

2. Those trainees who did not experience
group work in their English lessons at school
usually do not believe it can work. They feel they .
have to be in absolute control of everything that
goes on in the classroom.



intuitive truth, instinctive faithfulness, or accuracy
at any level. By this assertion, | do not assume
the literal translation to be the end-product of
any TSP work; rather, it is my firm notion that,
as a pre - translation procedure, it can serve
much the same as a mechanical and automotive
device in facilitating the process of translation
and providing the accuracy required. Therefore,
as | see i, aliteral approach must not be avoided,
at least in the preliminary stage of translation if
it secures semantic equivalence to the original.

TSP Semantic Translation

Some fusion, some approximation between
the fiteral method and the aesthetic function of
language, is required to make up a semantic
translation within TSP criterion. It attempts to
reproduce the precise contextual meaning of the
original inside the constraints of the target
language grammatical structure. A semantic
translation allows the translator no more freedom
than the text, but it is not dogmatic or
uncompromising. It takes into account the
aesthetic value of the SL text and compromises
on meaning where it is appropriate. It is flexible
and admits a sense of creativity within the entire
per cent of fidelity with the original.

In general, a TSP semantic translation is more
appropriate for auther - bound (expressive) texts
in that it is written at the author's linguistic level,
follows his thought processes, tends to pursue
the subtle differences of meaning, aims at
concision in order to reproduce pragmatic impact
and, on the whole, assures the translator's loyalty
to the source language writer. The more author-
bound the text is, the more attention a translator
has to give to the precise contextual meaning of
each word for the reason that words,
collocations, and phrases rather than sentences
contain the finest nuances and delicate varations

in meaning. For example, the translation of
poetry is the most concentrated type of all author-
bound texts in that, as a unit, the word has
greater importance in a poem than in any other
type of context.

to be continued
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TSP One-to-One Translation

This approach may serve as a pre-translation
procedure for the beginners of TSP in that
translation starts from there. It casts the source
language (SL) context in target language (TL)
word order and translates the words singly by
their most common contextual meanings. It
means that the out-of-context meanings. of the
SL words may differ. For example, the English
"take an exam" and its Persian equivalent
"smtaehaan daadaen" can be said to correspond
contextually with each other, but out-of-context,
the English verb “take" and its Persain equivalent
"daadeen" are semantically different.

There is a distinction between the one-to-one
and word-for-word translations. The second
approach preserves the source language (SL)
word order and transfers the words and lexicon
into their most common dictionary equivalents
in target language (TL). Since a word-for-word
translation does not generally respect the rules
of the collocational meanings or the patterns of
the word order in the target language which are
the most powerful contextual principles of
translation, it is not recommended as a mode of
pretranslation for TSP line of action.

TSP Literal translation

Literal translation goes beyond the one-to-one
method and ranges from one word.to one word
(e.g. star: setaare "Persian correspondent”),
collocation to collocation (e.g. pay a visit: baazdid
kaerdaen), phrase to phrase (e. g. the
photographs in the drawer: aeks-haaye daaxele
kesho); clause to clause (e. g. because the
weather was nice: ziraa hae vaa xoob bud), to
sentence to sentence (e. g. | am going to speak
to the director: teesmim daareem baa modir
sohbaet konaem).

In literal translation the unit of translation - the
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minimal stretch of language that has to be
translated - is shorter and to some extent closer
to word, and, in poetry , even to morpheme. In
general, when words like technical terms, non -
definabe! vocabulary, metaphors, conceptual
expressions, or scientific and descriptive
discourses are less context-bound, it is more
likely that a literal translation is appropriate;
whereas, if they are more context-bound, it is
less likely that a literal translation can be used.

Today there is some resistance to literal
translation and the present linguistic theory in
discourse analysis is leading to the rejection of
this method as a legitimate transiation procedure.
As quoted by Newmark (1983: 68), Neubert
(1983) states that "one word of a literal translation
rarely corresponds semantically; grammatically
hardly ever." S

| agree that, in many circumstances, a literal
translation may either sound quite unnatural or
cannot be applied. For example, the translation
of poetry is a field where most emphasis is
normally put on the creation of a new
independent poem, and where a literal
translation is usually condemned. All the same,
a great deal of plays like drama and fiction are
translated for the enjoyment of the public's
readership or performance on stage and,
therefore, the translator should always assume
the readers and spectators as his ultimate
purpose and bear their demand or desire in his
mind - a factor that influences his methodology
throughout his work. _

However, a literal approach is effective in its
own right and there is a proper place for its
application in most worthy TSP translations. For
example, a conscientious translator regards this
method as the first step in translating
authoritative statements, legal texts, or other
serious official works where he has to aim at
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TSP Sample Translation No. 4
Main translational category: Communi-
cative.
Sub-translational category: Reader-bound.
Translator: The auther.

To: Eng. Amir Behroozi:

By virtue of this statement, you are hereby
appointed as the deputy of the managing director
of this corporation acting in charge of the
executive and operational affairs of Tehran
Glass-manufacturing Plant. Following are your
maost outstanding cbligations relevant to the
performance of your activities concerned:

(1) Enforceable programming and
schedualing the compiemental works of the
factory with regards to the country's potentialities
and restrictions and most likely obtaining aids
from abroad. (2) Arranging man-power
provisions required for the accomplishment of
the constructional and installational operations
within our organizational framework and with the
consideration of the current regulations of the
company. (3) Supervising precisely and
permanently the enforceable tasks to secure the
interests of the project and avoid any failure or
negligence which are apt to result in the waste
of the profits of the firm. (4) Setting up the factory
for the stages of operation and manufacture and
planning inservice - training for the labors as well
as supervisors of our departments. (5) Exploring
the synchronized performance of various
endeavors and turning the fulfillment of certain
portions of the project to contractors in order to
accelerate the completion of the plant. (6)

Outlining the exploitation of mines for meeting
the needs of the raw material pertinent to the
factory, extracting the minerals, and conveying
them to the site.

You are advised to devote your entire
cooperation and sympathy for the achievement
of your heavy responsibilities assigned.

Notes on the sample translation No. 4

The original is a vocative text. | mean it
addresses an individual giving him some
occupational instructions. The translator's base
level for this text is the reader. On this ground,
where the original follows the SL norm, the
translation follows the TL register, and by
expanding the topics beyond the SL, the
translator deviates from the literal translation in
order to transmit the message perfectly to the
reader. In this manner, he attempts to emphasize
on the reader and therefore on the naturainess
of the writing strengthening certain emphases
and boldly overtranslating some lexical details.
In short, in a vocative text like this, the most part
of the translator's mind has to be on the reader
whilst the other on the context. In such texts,
naturalness is most important. When the
translator is faced with a degree of deviation of
the SL from the naturalness - from ordinary
language - he should not reflect this degree in
his translation. An unnatural transiation is usuaily
marked by interference, primarily from the
mother tongue. That is why some translators may
not translate into TL properly if it is not their
language of habitual usage.

TSP Methods of Translation

The following exploration is intended to
examine the possible methods of transiation
within the limited scope of TSP and determine
the effectiveness of each method for any specific
purpose.
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Notes on the sample translation No. 3

The text is informative in that it presents the
results of clinical trials including medical
examinations and surgery as well. So it demands
a communicative type of translation to be seton
the facts of the context and convey the data
concerned. Whilst the communicative method
works so admirably in producing equivalent
effects for translation, it seems that certain
transpositions appear to go beyond the linguistic
functions and require general options for stylistic
or cultural consideration. For this purpose, the
dates of the St_are converted into the TL system
(cf. January 26th, 1986: Bahman 6, 1364}, or a
phrase like "respectfully" is added. There
remains a further problem of translating a few
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words that are associated with a particular
situation or individual. As a rule, such words are
first translated into their most proper equivalents
and, if necessary the original terms added in
brackets (e. g. digitalis; Starr-Edwards). This
fashion helps the translator to be certain his/ her
readership recognizes the words.

" TSP Vocative (reader-bound) Texts

| describe them as reader-bound since in view
of TSP The core of these texts is neither the
writer, nor the topic, but the addressee, or the
reader. They include topics on command,
persuasion, publicity, etc., including instructions
requests, cases, theses, and propaganda. A
translator should, of course, bear in mind that
few texts are purely expressive, informative, or
vocative; most include all three functions with a
foremost and prominent emphasis on one of

‘them running throughout the text.

TSP Sample Text No. 4

Text general category: Vocative.

Text sub-category: Instructional (a partial
statement of a real text without having the names
to be factual).
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writing which conveys the meaning through a
balance of some of the tensions in the process.
The translator has realized the intention of the
writer and reproduced the "message" of the
original. But the translation is literal, set at the
translator’s level of language and knowledge and
almost a one-to-one type of writing. It is not
normalized and yet there are several instances
of emotional dramatic challenging statements in
the initial text for which the equivalent effects
are poor or inappropriate.

TSP Informative (context-bound) Texts

I label them context-bound because within the
range of TSP they are peculiar in that they do
not lean towards writer, nor the reader; rather,
they are indications of the external situation, the
facts of a topic, the reality outside the personal
effusions of the originator of the text. They
incorporate four principal types of work,
including: (1} official/legal texts, such as power
of attorney; articles of association; constitutional
law; affidavit of support; marriage/divorce
certificates,; birth certificates; school, college, and
university certificates, diplomas, or transcripts;
driver's license, etc; (2) technical texts involving
engineering, scientific, and medical works in
such areas as physics, mathematics, statistics,
chemistry, mechanics, thermodynamics, statics,
central heating, computer science, metallurgy,
communication, medicine, dentistry, nutrition,
agriculture, etc; (3) institutional texts about
politics, economics, finance, government or
business administration, etc, and (4) reported
ideas and theories embracing technical reports,
scientific papers, articles in periodicals, minutes/
agenda of a meeting, etc. Broadly speaking, the
texts in the informative category make up a vast
majority of the translational works in international
organizations, translation agencies, and private
or national companies.

TSP Sample Text No. 3

Text general category: infomative.

Text sub-category: Reportage (a partial
statement of a real text).

Dear Sir:

The following is a report of our examinations
on Mr. Arthur Avenessian.

| first saw Mr. Avenessian here at the Mayo
Clinic January 26th, 1986. At that time he
indicated to us that he had had rheumatic fever
during his childhood. A heart murmur was first
noted in 1961. In 1964 he began to have some
cardiac symptoms and about 1974 the patient
began to tire easily and have frequent palpitation.
This developed to the point of where it was
difficult for him to carry on with his work. He then
developed atrial fibrilation sometime during the
year 1975 and an electrocardiogram taken at that
time showed left ventricular hypertrophy and
some digitalis effect on the segments.

His physical examination at that time revealed
chronic rheumatic heart disease with severe
aortic valve incompetence. His heart was very
large on the chest x-ray and his
electrocardiogram showed left ventricular
hypertrophy and strain. It was my impression that
he was severely disabled because of his aortic
valve disease and that he should have heart
surgery. Accordingly, Dr. D. W. McGoon of the
Section of Cardiac Surgery saw him in
consultation and on January 28th, 1986, Dr.
McGoon exercised the aortic valve and inserted
a Starr-Edwards aortic valve prosthesis. The
patient recovered nicely from the surgery and
was dismissed February 20th.

TSP Sample Translation No. 3
Main translational category: Communi-
cative.
Sub-translational category: Context-bound.
Translator: The author,



technicality; (2) the level of emaotional tone, (3)
the constant features of the writing, its register,
(4) the intention of the auther, or (5) the features
linked to the readership. On the basis of these
peculiarities, | am adopting Newmark's text-types
(1988: 39-42) including expressive, informative,
and vocative texts as derived from Buhler's
(1967) functional theory of language and
adapting them as models that are most
effectively applied for TSP translation.

TSP Expressive (author-bound) Texts

| call these texts author-bound for the reason
that having regard to ESP, they have the
personal "stamp" of their author, i. e., they convey
the originator's feelings and behaviour and
represent the image in.his.mind. They comprise:
(1) literary writing-works that have lasting value-
including poems, novels, plays, short stories, etc;
(2) authoritative statements composing of (a)
political speeches and legal declarations
expressed by politicians, party leaders,
government adminstrators, and (b) philosophical,
etc., texts written by acknowledged scholars and
authorities, and (3) personal correspondences,
essays, and autobiographies if, of course, they
convey the personal effusions of the originator
and are not addressed to a readership.

TSP Sample Text No. 2
Text general category: Expressive.
Text sub-category: Literary: a prose

Man:

A man's life is full of crosses and temptations.
He comes into the world without his consent;
and goes out against his will, and the trip
between the two is exceedingly rocky. When he
is little, big girls kiss him, but when he is a grown
up man, little girls kiss him. If he shows affection,
he is a soft specimen; if he seems to care for
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no one, he's cold-blooded:; if he is poor, he is a
bad manager; if he is rich, he is dishonest. If he
needs credit, he can't get it; if he is prosperous,
everyone wants to do him a favour. If he is in
politics, it is for pie; if he is out of politics, he is
no good to his country. If he doesn't give to
charity, he is a stingy cuss. If he does, it is for
show. If he is actively religious, he is a hypocrite;
if he takes no interest in religion, he's a hardened
sinner. If he dies young, he had a great future, if
he lives to be old, he missed his calling. The
road is rocky but man loves to travel it. (By:
J.W.Hunt) :

TSP Sample Translation No. 2
Main transiational category: Literal.
Sub-translational category: author-bound.
The translator: A college student.
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Notes on the sample translation No. 2
The original is an imaginative piece of artistic



TSP Text-types

In general, there are two ways of translating
human communication: intralingual and
interlingual. In intralingual type of translation, the
human communication is interpreted into other
signs of the same language and such a
translation involves the exploration of the
potentialities of the two texts the source writing
and the transiite - rated one. The ability to
synchronize these two texts together requires,
as a pre-condition, a comprehensive syntactic,
semantic, and stylistic knowledge of the two
contexts.

TSP Sample Text No. 1
Text general category: Expressive.
Text sub - category: Literary: a poem.

i) ML;L:.A FL ;5;13{.»45[-.\.1: U‘;'J‘)
J._u_))d_.-La_:_.a' HJMJ‘“"-FJTJ—?
BUEY P U S-S WS P

SUNIE YL A -5 LA 1) B TP I
A asilpms e Pl MS A 3

Q).LLBMJ.AJJJJLL&A&
Jt.;é)' 4.;L-«.ila) .C...L_..t-l_-v- EYEYEW u}_‘:-
ol S gl plS ai ) Gl e

st i 518 s o s
EE T SR U B

AL il ) 5ol il e S
Aoyl o ) e il U

TSP Sample Translation No. 1

Main translational category: Intralingual:
poetry to prose.

Sub - translational category: Free.

The translator: Dr. Khalil Khatib - Rahbar.
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Notes on the sample translation No. 1

The translator has lowered the tone of the
poetry and given it the flavour of a natural prose.
Each verse is a paraphrase much longer than
the initial text. The translation pleases the senses
of the original through its metaphors; however,
the sound-effects like rhyme, metre, intonation,
stress and balance do not play their part in
translation. in fact, in most cases, the sound
effects of poetry are not capable of being
translated into prose intralingually. To some
extent, the original is sensitively translated and
its aesthetic component has been preserved.

When human communication is translated
from one language into another, it is called
interlingual which is what concerns mainly us
here. To start with, it is imperative to distinguish
the types of texts indispensable for this type of
translation within the extent of TSP line of work.

In general, the texts concerned with TSP
interlingual translation may be either author-
bound, context-bound, or reader-bound, each
with certain linguistic components characterized
by either (1) the degree of formality, generality,
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By: M Fallahi

While a lot of thought has gone into the concept of English for Specific
Purposes (ESP) with the aim of improving the learner's performance or
catering more relevantly to the particular needs of individuals or groups
by means of specialised courses, Translation for Specific Purposes
(TSP), seems to have been left out of consideration. Granted that
translation has a part to play which is relevant to the translator's needs,
it seems a long way, in practice, from meeting them. In fact, the lack of
sound and verifiable criteria responsible for the methodological variations
of translation is in all likelihood the source of such a deficiency. The
purpose of this paper is to present a body of knowledge and assumptions
about translation, distinguish the text - types, identify the intentions and
methods, and provide a determining prin'ciplé for the practice of

translation for specific purposes.

The main argument going on for a long period
of time has always been whether to translate
faithfully or freely. Even during the Renaisance,
the great revival of arts, literature, and learn'ing
in Europe in the 14 th, 15 th, and 16th centuries,
that began in ltaly and spread gradually to other
countries, translators believed that a transtation
could be compared to a woman: "if she was
beautiful, she was not faithful, if she was faithful,
she was not beautiful" (E. Nida, quoted by
Solh - Joo, 1986, P. 39).

Today, the mental picture of this idea has

changed, but the basic problem still remains. |
mean, even, at the present time; the major
criterion for judging a translation has not been
appropriately specified, or in the case of theory,
the assumptions are, in most cases, tentative,
controversial and fluctuating. In the following
discussion, I'll suggest that some kind of
accuracy must be the only criterion of a good
translation, but the kind of accuracy, | assume,
depends first on the type of the text and then
the method applied with an intention of
translating for a specific purpose.



of the learner (child vs adult), the teaching -
learning situation (naturalistic vs formal, and
ESL vs EFL), the proficiency level of the
learners (beginners vs advanced), and the like.
Thus, as an example, when Dulay and Burt
(1972) claimed that only 4.7% of the errors
produced by their subjects could be accounted
forin terms of MT interference, provided that their
percentage was accurate, it should be borne in
mind that their subjects were children learning
English in an ESL context which provided them
with ample linguistic input. No doubt if their
subjects were adults learning English in an EFL
context with minimum amount of exposure to the
TL, the influence of the MT would have been far
greater.
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he said that aboy in garden is

As can be seen, it is possible to trace errors
which Richards classifies as ‘intraligual and
developmental' to the influence of the MT.
However, this by no means implies that such
errors are explicable only in terms of MT
interference; rather, the point of emphasis here
is that when attempting to determine the sources
of errors, one should take into consideration
various possibilities. To further illustrate this point,
let us consider an error commonly produced by
Persian speakers and examine its causes.

One of the common errors of Persian -
speaklng learners of Enghsh as stated earlier,

is the retentlon of a pronomlnal reflex of the_

relativized NP in the embedded sentence The
following examples illustrate the retention of
object pronouns in relative clauses.

| tried to cook a delicious food which they liked
it. '

He is the person whom | have known him for
many years.
It was my food which we have forgotten
it. ‘ '

With regard to the sources of errors, according
to the multifactorial approach advocated here,
several possibilities should be considered.
Primarily, errors in the retention of direct object
pronouns can be attnbuted to MT mterference
asin Perslan the retentlon of these pronouns is
permlssmle such as the translation of the first
sentence above:

man say j kardam yazaj-e xusmazaei bepa-
zam ke anha (anra) dust daste basand.
These errors can also be caused by analogy

with 'subject-verb-object construction in English.

That is, since the learner is familiar with
sentences such as 'l know him', 'l have forgotten

it', etc., where an object pronoun is required, he
erroneously uses the same construction in
relative clauses.

it is also possible to ascribe these errors to
the learner's ignorance of the TL rule restriction,_

ie. the students are not aware of the fact that

e rEs
the retention of personal pronouns inside relative

clauses is not allowed in English.

This error can also be attributed to the transfer
of tramlng, i.e itis poss:ble that the Iteafiters
have not ye yet st been enllghtened on the difference
between lndependent and dependent clauses
Consequently, they have treated the subordinate
object clauses as independent clauses with
transitive verbs which require objects. Materials
and methodology of teaching can be held
responsible for this kind of error.

Conclusion

Two main conclusions can be drawn from the
above observations:

(i) It is possible to find more than one
contributory causes for a given error, and

(ii) t is desirable to adopt an unbiased attitude
towards the role played by the MT as a causal
factor of errors.

With regard to the first conclusion, it must be
added that since second - language acquisition
is a complex process in which a variety of factors
are at work, a multidimensional and combinatory
approach should be adopted for the investigation
of learners' errors. Only through such an
approach can a researcher acquire a broad and
panoramic view of the causes of errors.

With respect to the second conclusion, it

needs to be emphasuzed that the role of the MT( 25
should not be consudered in |solat|on in the 44

treatment of errors; rather, it should be seen in
relation with other parameters, such as the age



often leads to the production of errors like the
above.

2. Present Perfect instead of Simple Past

I have written this letter yesterday. - ¢

| have learned English at school.

I have graduated from high school two years
ago.

Explanation:

In Persian, temporal adverbs designating an
action done in the past, such as yesterday and
last year, can equally be used with the past and
present perfect. This brings about an area of
interference from the MT which results in the
above errors.

3.Retention of Object Pronouns inside
Relative Clauses

That is the man whom | know him very well.

This is the chair which the teacher sits on it
every day.

(an explanation of this type of errors will be
provided shortly).

4. Redundant Use of Prepositions

| visit with my friends every Friday.

He resembles to his father very much.

The student entered in the room quietly.

My parents selected a wife for me and |
decided to marry with her.

He always tries to help to poor people.

He took the boy to home and helped him very
much. .

All of these errors are traceable to the
influence of Persian as in this language
prepositions are necessary in the above
contexts.

5. Omission of the definite article 'the

a. before the superlative degree of adjectives
He is @richest person in town.
He always tries to write 8best compositions.
Tabriz is @coldest city in Iran.

b. before certain geographical names which
require the definite article
Last summer we went to Obeach.
Tabbas is located on gdesert.

c. before restrictive adjectives
fimain food in our country is rice.

d. before nouns referring to times of day and
night in a generic sense
I have a class in 8 morning.
! usually take a nap in Oafternoan.

e. before nouns made particular in textual
situations
... Then | heard some crashes from @ sitting
room.
| got up, went out and saw that 0dog was
eating some meat.

f. before unique nouns
8 weather gets very warm in summer.
When | read 6Koran to my students they do
not make any noise.

All of the above errors are explicable in terms
of MT interference since the nouns and
adjectlives in these categories do not require
articles in Persian.

6. Errors in Tense Sequence

He said that there is a boy in the garden.

If we translate this sentence into Persian, as
is illustrated below, we find that this is exactly
how a Persian speaker phrases this sentence.

u goft ke pesari tuy-e baG ast



gave more prominence to Error Analysis
Hypothesis (EAH) as an alternative approach to
the study of errors. The field of EA was also
promoted by growing research interest in the 60s
and 70s in first and second language acquisition
and the possible similarities between the two.
However, in this process some researches have
gone from one extreme to another in so far as
the role of the MT is concerned (Burt and
Kiparsky, 1972; Selin'ker, 1972; Dulay and Burt,
1972 and 1974; Richards, 1971; Ghadessy,
1980). In their attempts to underestimate the role
oftheMTas a causal factor of errors, some error
analysts have overemphasized the role of non -
interference factors. Dulay and Burt (1974) for
mterference - I|ke _errors (or goofs as they
preferto call them) as ‘L1 developmental' errors..
The same biased trend can be found in other
references cited above. However, the first
extensive list of 'intralingual and developmental'
errors was given by Richards (1971) in his
influential and widely - cited article "A Non -
contrastive Approach to Error Analysis." Other
writers in the field have drawn largely upon
Richards' article as a source of information, and
some have attempted to provide further samples
for his list of intraligual and developmental’ errors
(see, for example, Ghadessy, 1980). Since
Richards (1971) claimed that his list is
“representative of the sort of errors we might

expect from anyone learning English as a second -

language" (P. 173), we take from his list those
categories of errors which are commonly

Table 1
Intralingual and
Developmental Errors

1. Present Pfogressive instead of Habitual
Present Tense
I am having my hair cut on Tuesdays.
| am working 24 hours a week.
" I 'am going to school at 8 o'clock every.
morning.
We are drinking tea after lunch every day.

Explanation:

The present progressive aspect and the
habitual present tense in English have one single
counterpart in Persian. As the following pair of

- sentences illustrate, in Persian it is the temporal

adverbs / hala/and /? aknun/ 'now' in sentence
(a) and /har ruz/ 'every day' in sentence (b) which
designate the proper time of the action and not
the tense or verb construction. '

Examples:

a. man hala be madrese miravam (progressive)
| now to school go
'l am going to school now."

b. man har ruz be madrese miravam (present
habitual).
| every day to school go
'l go to school every day.'

As can be seen, the main verb / miravam /
remains the same in both sentences and only
the temporal adverbs change; whereas, in_

committed by Persian - speaking learners of (14) English, depending on tense and aspect, the

English and examine if it is possible to explain
these so - called 'developmental and intralingual’
errors in terms of MT interference. These are
presented in Table 1 below.

main verb of the sentence changes Such a
difference between English and Persian causes
a__great deal of confusion for beginning and
intermediate Iranian students of English and



THE ROLE OF THE
MOTHER TONGUE
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ABSTRACT

In the past few decades, the field of second
and/or foreign language learning has witnessed
two extreme views with regard to the role played
by the learner's mother tongue in the production
of errors, namely the Contrastive Analysis
Hypothesis (the strong version) and the Error
Analysis Hypothesis. In this brief account, a
critical review of these two approaches, in so far
as the role of the mother tongue (MT) is
concerned, will be offered and a compromise
approach will be introduced with regard to the
sources of errors in general, and interlingual
errors, in particular.

During the hey day of the Contrastive Analysis
Hypothesis (CAH), MT interference was
considered the main, or even the sole, cause of
errors. Lee (1968), one of the prominent

advocates of this theory, declared that "... the .

prime cause, or even the sole cause, of difficulty
and error in foreign language learning is

interference coming from the learner's native
language" (P. 186).

This extreme and one - sided approach is
obviously unjustifiable as it does not take into
consideration other possible causes of errors.
In fact, empirical studies have failed to
substantiate MT interference as the sole, or even
the main cause, of errors. On the contrary, it has
been demonstrated that there are many types
of errors which cannot be attributed to the
learner's native language (Duskova, 1967;
Buteau, 1970; Nemser, 1971; Richards, 1971:
Jain, 1974). Thus, CA is criticized for ignoring
factors such as overgeneralization of target
language (TL) rules, learning and communication
strategies, inadequate materials and methods
of teaching, and the like, which may affect the
iearner's performance in the TL.

The shortcomings of CAH to adequately
account for second - language learners' errors
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