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1. A transcontinental train is a train that goes
across a continent.

2, Substandard quality is quality that is below
standard.

3. Toreheat something is to heat it again.
4. A prehistoric animal is an animal that lived

before history began.

5. A machine that malfunctions is a machine that
functions poorly.
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1. He is Kind and good.
(adj.) (adj.)

‘We appreciate his kindness and goodness.

{noun} {noun)

2. Schools. educate childrén. They provide

b
education, (eerb)

(noun)
3. There is dirt on the floor. The floor is dirty.
{noun) {adj.)
4. Heis careful. He works carefully.
'(adverb)
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1. After you find out how wide the room is, write its
width here.

2.1 know the river is deep, but | don’t know its exact

3. He is proud, and there are good reasons for his

4. Young people seldom appreciate their —.
5.Isthiswideenough, orshouldlincreasethe—?

6. She told us he was dead, but she didn't tell us the
cause of his—.

7. Sometimes a strongman is not aware of his own

—

8.1don’t know how highthat ceilingis, but!’'mgoing
to measure its —.

9. The kitchen was warm, and we all appreciatedthe

10. My.young cousin knows a lot, in spite of his—.
1. (depend, dependable, dependably)
Their new helper is very —.

2. (satisfaction, satisfactory, satisfactorily)
He has completed the work —.

3. (beauty, beautiful, beautifully)
Everyone admires goodness and —.

4. (collect, coliection; collective)
When do they — the mail?

5. (artist, artistic, artistically)
Her niece is very —.

6. (destroy, destruction, destructive)
The fire produced terrible —— everywhere.
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across again poorly before below

1. A subway does not go above a city; it goes below.
2. Maladjusted people are people who adjust —.
3. A wransatlantic flight goes —— the Atlantic.

4. A prefixis a word part that comes —.

5. When we rewrite something, we write it —.
6. A subnormal temperature is not above normal, itis

7. To prearrange something is to arrange it in
advance, or —.
8. To recopy @ composition is to copy it—.
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death depth height
pride strength warmth
width youth
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7. (gratitude, grateful, gratefully)
How can we express our —?

8. {science, scientific, scientifically)
Your reasons are not very —.

9. (explain, explanation, explanatory)
What is his —?

10. (repeat, repetition, repetitive

Sometimes —— halns ug,
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The teachet’s Day is coming, and Mina is
going to buy presents, especially for her mother.
She makes a list of all herteachers and writes down
a possible gift by each name,

Mina gets on a bus by 5:30 Saturday
afternoon and goes to the biggest store in town.
First, she shops for her mother's gift; then, she
goes through every department on every floor of
the big store to select nice presents. As she buys
each gift, she checks the name off her list.

After buying the last present, Mina finds a
chair and quietly slips off her shoes. However,
since she is going to a Birthday Party this evening,
she soon puts on her shoes, gathers up her
packages, and getsonabus. She does notfeeltired
any more.
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Mina, her, possible, biggest, then, select, last,
slips. ...
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a. The Teachers's Day is coming, andMinaisgoing
to buy presents, especially for her mother.

b. As she buys each gift, she checks the name off
her list.
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a. Mina gets on a bus by 5:30 Saturday afternoon
and....

b. She goes through every department on every
floor of the big store to.....
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a. present
b. store
c. quietly
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The Teacher's Day is coming, and

She'makesalistofallherteacher's, especially
her mother and .

Mina , and goes to the biggest
department store in town.....
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The teacher’'s Day is coming, and Reza is
going to buy presents, especially for his father. He
makes a list of all his teachers and writes down a
possible gift by each name.
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She makes a list of all herteacherandwrotedowna
possible gift by each name....
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Mina gets on a bus by 5:30 Saturday
afternoon and goes through every department on
every floor of the big store to make a list of all her
teachers. The Teacher's Dayis coming,and Minais
going to buy presents, especially for her mother.
First, she shops for her mother’s gift; then, she
writes down a possible gift by each name to select
nice presents...
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Teacher’s Day - present — buy especially —
wite down, qift, etc.

Y Al
bus, department, store, shop, select, check, list,
etc.
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1.1s the Teacher's Day coming?
2. Does Mina have presents to buy, especially for
her mother?
3. Does she make a list of all her teachers?
4.-Does she write down a possible gift by each

name?
5.....
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1. What day is coming?
2.WhatisMinagoingtobuy?especiallyforwhom?
3. What does she do?

4. When does she get on the bus?
5. ..
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the Teacher's Day is coming, and mina is
going to buy presents, expecially for her mother.
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1.Chenfeld

2. Buscaglia

3. Helen Arnold

4, Listening comprehension
5. psycholinguistic

6. Copying

7. punctuation

8. Substitution

9. transformation

10. word-finding

11. sentence— making
12. Question and answer
13. correction

14, Form and content

15. capitalization

16. Word cues

17. Recall

18. Listening and Writing
19. Communicative Situation
20. Free writing

21. Charles Dawe

22. Edward Donan

23. Role~playing

24. Problem —solving
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Chenfeld, M.B. Teaching Language arts creatively U.S.A:
Harcourt Brace Jovanovich Publishers, Inc. 1887,

Dawe c. & Dornan E.A. One to one: Rescurces for
Conference Centered Writing U.S.A: Littte, Brown & co. 1984,
Raban B. {Ed.} Practical ways to Teach writing london:
Ward Lock educational. 1985,

Robinson. L. Gulded Writing and Free writing: A text In
composition for English as a second language. US.A:
Harper & Row Publishers., 1967,
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Harris, David P. Testing English As A Second language.

New York: McGraw Hill Book company, 1969.

Jafarpur, Abdel Javad. “Measuring overal language Ability."
Shiraz university, 1990.
Jafarpur, Abdol Javad.
university, 1990,

Jafarpur, Abdol Javad. "Testing Reading comprehension',
Shiraz university, 1990,

Jafarpur, Abdol - Javad. “Testing structure”. Shiraz university,
140an
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“Testing “vocabulary’". shiraz
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Finaly an Englishman named Faraday discoverd that clectrisity could be created with a magnet.
Thc camel swallows the dripings form its nose to save valucable water. Acording to planctery
scnennsts the Martian atmosfere is filled with fine red dust particles. Edich organism has some
effekt on its suroundings. They were beside the fountain in the publick square, shyning the
shoes of men who passed by. Galileo climbed to the top of the Leaning Towcer, and from there

he droped two waights. 1 made as much noize as | could with my automobil horn.
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1. He ... in the library at present. (10 work)
2. The First World War .......... for four ycurs and cnded in 1918, (10 I.M)
C TR the police .......... - the thief yet? (10 {ind) ‘

4. Had the price of gas gone down, [ ............ a higger car. (to buy)

5. I am looking forward (0 ........cc........ from .you. (10 hear)

1

b gl aay VP



et

Fr-R TR W ozl o3y f_,L@;;Lgl*_u%:‘jTJUL)b}{_)l_j_,.-T‘__’.‘.'a‘:ﬁ&lclfju-);ua_w«:a\ib-ublﬁa‘)j\p
VWV Olalps b VIV + olosls sy 5 588l miinh i i plezmlabadlglaass jabn you sl

6. While T ...ovoeveee to the news, | heard a loud scream. (Lo listen)
7. By next month, he ............. his Ph. D. (10 reccive)
8. The doctor made the patient ... in hed. (10 stay) .
P R e N A e g e e A d»-z-}f—.ﬁ:-—‘;:‘)tf‘eb IRIFARCR I
9. They said, "We wenl 1o the seaside lust week." (o o)
10. He asked me, "Where are you going on your vacation?”
11. The teacher told the students 10 be quict whilc ha was talking.
(oo ¥) At gt St 8 55500 S35 a8 L pobee 0 5V F e 5 Jpgme 015 AF 5V Y S0
12. The workman are repairing the bridge these days.
13. Why didn'l they mend the roof?
14. The plates were broken by her.
has o S € 53 ot S 3L 3 S AT 0k 028 ke DS 5 S S ao 5 ) G ye
15. The room looked dim when all the windows were shul. _ (oY)
a. shiny b. clear c. bright d. dark

16. It's a good habit 10 keep cool when we face some problems.

a. to get cold b. 10 remain calm ¢. 1o hccome nervous
17. The firemen had to use a helicopier 1o CXlingui.\'hvlhc foresi-fire.

a. put off b. turn off c.put out d. turn out
18. The villagers had abandoned their homes hefure the (lood reached there.

a. constructed b."moved c. lelt d. exchanged
19. He concealed his identity by wearing a mask.

a. covered b. revealed ¢. conserved d. revised
20. The doctor advised the patient not Lo cat raw vegelable.
a. 1asly b. oily c. fresh d. cooked

(0o ¥) s g Gnzal 5 (555 0 5ked S50 5 S Ol ol o il BB 55 87, SIS 5 LAz,
21. Many people opposed building a new highway because of the cost.
a. objecied 1o b. agreed on c. argucd with d. bartled against
22, 1 should say the computer we have recentiy imported is unique.
a, practical b. complex ¢. boring d. ordinary
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drought / confidenice / left oul
23,
24.
25,
26.
27.
28.
29.
0.

- Naturally [ am .......... wee liTed after such a long trip.

SIS B
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41.

42.

- He is an experienced guide; 1 have a ot of ... in him,

. The writer .......... works I most admire is our ncighbour.

- The suitcase was ............ heavy for the lady 10 carry.

- The question was so difficult that ........... students answered.

- Neither the driver nor his PUSSCNYCrS Lo,

a. were hurt b. wasn’t hurt ¢. was hurl d. weren’t hurt
. she had the deniist ... her 100th out,
' a. 1o take b. take C. 100k d. 1aken

- I'm going to the garage (o have my <ar ...

a. repair b. o repair . repaired d. repairing
. It will be over .......... five minutes. -
a. at b. for . in d. on
. Amir never drives fast, ..............7
a. doesn’t he h. does he ¢ isn’t he - d.is he
He is expected to work ............
a. hard b. hardly ¢ quick d. slightly

observe / survive / dedicated / 10 get rid of / investigating / cool olf / pretead / more or. less /

The police have been................. the murder for o long time.

A i, of threc months ruined the wheat.

He had ............ his life 10 the service ol his country.

Many desert animals can ... for long, periods withour water.

The firm refused 1o give him the day off 50 he had w0 ..., he was Il
[t 100k me one week ................ my cold.

The printer has ........... two lines rom this puragraph.

Good drivers are always expected to ... the rules of salety.

(02 V) s g Gzl & 0550508 S5 A5 O e olets el e o
a. who b. whose ¢. that d, which
a. $0 b. such ¢ 100 d. cnough

a. very b. many Coafew d. few

He doesn’t like to live in a crowded area, and ...
a, neither I do b. so do | ¢. neither do | d. either [ don’t
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43. He drives ... than any other driver,
a. more careful b. most careful ¢. more carefully

d. most carefully

44. You must hurry ............ you'll miss the train,

a. or b. yet ¢. unless d. il
IR VORIV PG TERF £ SWPIVE I F00 .0 QU RS JEP SO BCAIPeR T BpY
45. How often do you usually have your hair cut? (o ¥)

46. No, I've never been in a submarine.
Hf@“]gjéj)ogu;bbjgum‘wrﬁ.&aﬁa&:—jbbbf:\xJ:-‘;ch::-o‘.}g.‘a

47. 'm sorry that I will be ............ 1o attend the meeting, (ablc) ' (e ¥)
48. It will be my ..covereeeeee » 10 help you. (please)

49. When 1 picked up tha bag [ was surprised by its ... (light)

50. Are you the ... Of this car? (own)

51. Where will the ............. ceremony lake place? (marry)

52. Students should believe that they cannot suceeed without the teachers” ... (assist)
COMPREHENSION: N PR g
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When a plane from London arrived at Sydney airport, workers began to unload a number
of wooden boxes which contained clothing. No one could account {or the fact that one of the
boxes was extremely heavy. It suddenly occurred to one of the workers to open up the box.

He was astonished at what he found. A man was lying in the box on top of a pile of
woolen goods. He was so surprised, that he did not cven try to run away. After he was arrested,
the man admitted hiding in the box before the ptane lclt London. He had a long and
uncomfortable trip, for he had been confined to the wooden box for over ten hours. The man
was ordered to pay £ 345 for the cost of the trip. The normal price of a ticket is £ 230!

53. Where did the plane from London arrive? '
54. What did the workers: unload from it?

55. What did they contain?

56. Why was one of the boxes extremely heavy?

57. How Io;ng had the man been in the box?

58. How much does an ordinary tickel cost?

GOOD LUCK
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The boy tired the haystack and ran away.
B - There is a shop On the corner.

It's a frult shop. '

That shopkeeper is an interesting man.

| am going shopplng.

She rarely shops on Fridays.
sty (Charles Fries) 5 ok 51 J8 4 G 0¥ S0,
S U NPT N | B PYCPRIRN . SO o3 f Nty 0b)
(Pragmatics) s LS 515 51 .3 m e i o3hs 05U S
L S o ol gy 5 diaplls gt 5 9 ) gad lnt giinne
81030 Gl QLS el o g g 98 el 3 ki o w3y ]
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Etymology —  bead,
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s morphemes) ) ;5 jloe) pa sl guliojle
olu 3 $itadls e 45 5 (0l Jhokinse gladaly oy S oS
S S gl (S AS ag o1 agm (ol el i 0l p atb
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dis — satisfy — ed — dissatisfied
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e. g. The animal kicked the man. '
The man kicked the animal.
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She has not started it yet.
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John is too far away to see.
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A - They gathered some firewood to make a fire.
The house was on fire.
The firemen were able to extinguish the fire.



charge v. (instruct, command) the judge
charged him not to forget. etc.
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He stayed a mountain against dangers.
She has a heart of stane.
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1-Pipe.n. (tube) water-pipe, gas-pipe
pipe. n. (musical wind instrument), playing
the pipe
pipe. n. (sound of the whistle) the boatman's
pipe
pipe. n. (the tobacco tube) smoking a pipe
and a few other meanings.
2~ charge v. (accuse) charged with murder
charge v. {rush and attack) the soldiers

charged the enemy.

charge v. (ask as a price) He charged me 50
dollars.

charge v.(make a record of a debt) Charge
these to my account.

charge v. (load, fill) charge with electricity
charge v. (give as a duty) charged with an
important mission
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saw oy} felt W
saw Juo w2 felt Jai ali8
mean (Cino) G, SOUN (paed) bboo

mean  (Jai) pidls gae SOUND(CE2) OPA PRI N
izt | lad o slize A el el
steel/steal weak/week
reed/read
sweet/suite

flourfflower
' s

Determine the homonymy or synonymy of the
following words. Then decide if they are nouns,
verbs 'or adjectives. Good dictionaries will help
to a great degree but there always remain some
arguments among the students of language and
scholars on the relatedness or unrelatedness of
meanings.

{-Conduct: Thesecretary conductedthe clientin.
conduct: He doesn’t conduct hilnself well at the
parties.

2 affect: some plants are quickly aftected by cold.
affect: Jane atfected not to hear me and didn't

reply.

3 -treat: Don't treat me as if | were a child,
treat: Which doctors are treating her for her

illness?

4 - pitcii:  filled to cracks of the roofs with pitch.
Pitch: Edward can’t lower the pitch of his voice.
pitch: Try to pitch the ball shorter.

5—lime: lime is used to make cement and mortar.
lime: She putin some slices of ime to flavor the
drink.

6 - hide: We should increase the export of hides.
hide: Jane tried to hide her feelings.

7 - mine: There is a coal mine near our factory.
mine: Is this bag yours or mine?
mine: They have placed some mines in the sea

for the enemy ships.
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bowfbau/ bhow/ bau /

read/ ri: d/ read/ red/

wind/ wind / wind/ wamd /

lead/ li:d/ lead/led/
job/ d3ob /Job/dzaub /
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combine {n)/ 'kombam / (v} / kan'ham /

increase (n) / mkrizs / (v) n'kris

rebel (n) / 'rebl | (V) /ribel /

separate (adj)/ 'seprat /(v)/'separeit /
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Tu me domes...?

"Dome -mol... 7

Dis donc, tu me domes...
Peaux - tu me domer...?
Je voudrals que tu me domes...
Paurrieg — vous me domer...?
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Grammaire Communica tive

dax 53 oW S 5

s Gl g
Grammalre Linguistiqie

doar elial 4520

= Zahra, donne moi une
pomme s'il te plait,

- Prénom: pas de détermin
ant (Zahra)

- L'imperaétif {donne ~ moi)
~ L'adjectif numéral au
féminin (une)

- atc.

~ Pouvez - vous me donner
une pomme?

~ Interrogation par inversion {pouvez - vous)
- Pouvoir + infinitif

~ Le pronom complement indirect (me).

- etc.

- Je mangerais volotiers
une pomme.

— Soubalt (conditiomet)
—Adverbe
~gte.

- Situ ms domais une
pommal

- Lémploi de si pour
exprimer un 50unaii

-8l + imparfair

-atc.

2 8 4 an b oaie S Ol sTieme Wi 5 5 U500 40 atdke Gl gl e L

'~ Jo pense que le thédtre
esr plus interessant

vy

- ia construction pen.
serque

- Le présent du verbe
penser

—le present du verbe étre

~- le comparative avec
éllipse

~ L'édjectif qualificatif
(intéressant)

—-ete.

‘— A mon avis le théilre est
Plus interessant que le
cinéma.

-L'4djectif possessif {mon}
- Le comparatif {plus... que)
= Ladjectit qualificatif
(interessanr)

—ete.
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1) La grammaire linguistigiue or traditionaelle
2) La grammaire Communicatrig

3) Grammaire Sociolinguistique
4) Grammaire Pragmatigue
5) Grammaire du dujet
6) Grammaire de I'enonciation
7) H. BESSE, Grammaire er didactigus des langues, CREDEF
- HATIER 1985 p, 263
8) R. Galisson «Eloge de la didactologie / didadgie des
langues el des cultugs» Bulletin de P'ACLA, vol, 10 no 1, 1888
p. 22

Wa b o1 bl 5 il it
9} Inperlangues

10} S. PT. CORDER »post - sélaptum". dans Langages n 057,
Larousse Paris 1980 P. 39
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8- light: The place was provided with enough tight,
light: It's beginning to get light now.

- light: 1 want to buy a pair of lght shoes.

light: He had alight blue shirton.,

light: Strike a match to light the cigarette,

light: Yesterday | iighted upon a rare book in a
secondhand bookshop. ‘

9 - Critival: She looks on everything with a criticat

aye.
. Critical: We are at a erttical time in our history.
10 - even: He didn’t even open the letter to read it.
aven: His even breathing showed that the boy
was no more frightened.

For further studies: .

1 - Semantics and Pragmatics, Chapter 11, “The
Study of Language.” George Yule.

2 - Polyserny and Homonymy p. 505 “Semantics”

© - Book tvio John Lyons.

3 - Semantics, General Principles, P. 400.
“introduction to Theoretical Linguistics” John
Lyons.

4~ Semantics, The Meanings of Language, P. 163,

“An introduction to Language” Third Edition.
Holt, Rinehart and Winston.
5 ~ How to compare two vocabulary systems,
“Liguistics Across Cultures”
& - “Principles of Semantics” second Edition
Ullmann S.
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liegen. sitzen und dgl.) einsetzen muften,
wurden nur einige andere Satzelemente (unflek-
tiert) angeboten. Auf diese Weise konnte auch
die Fehleranalyse konzentriert durchgefihrt
werden,

Die Prifungskandidaten waren Studenten
und ‘Studentinnen der  “Fakultit fir
Fremdsprachen” an der Universitit Teheran.
Zwei Gruppen von ihnen (53 Teilnehmer) waren
Studierende des ersten Studienjahres im Fach
Deutsch, die als Anfinger an der Universitat
Deutsch gelernt hatten. Die dritte Gruppe
bildeten 13 Studenten und Studentinnen der

englischen Sprache im dritten Studienjahr, die -

drei Semester “Deutsch als zweite

Fremdsprache" gelernt hatten.

Nach der Prifung wurden die Prifungs -
unterlagen von 1 bis 66 nummeriert. Um die
beobachteten Fehler detailiert darstellen zu
kdnnen, habe ich ein Formular erstellt, das im
Anhang 2 dieser Arbeit dargestellt ist und zur
Aufnahme der Fehler. dienen sollte. Fir jeden
Teilnehmer wurde ein solches Formular
ausgefillt, in das die Haufigkeit der einzelnen
Fehler mit der Angabe der Fehlerart, der Name
des Teilnehmers, dessen Studienfach, die
Prifungszeit sowie die Zahl der unbeantworteten
Fragen eingetragen wurden. '

Bei der Fehleranalyse wurden aber auch
Fehler beobachtet, die ich bei der Erstellung von
Testaufgaben nicht beriicksichtigt hatte. Es
wurden insgesamt die folgenden 12 unvorher —
sehbaren Fehlerkategorien unterschieden, die
Ofter wiederholt worden waren. Davon fielen 5
Kategorien in den Bereich Verb, und die
restiichen 7 stelliten andere Fehler dar:

. 1. Das Weglassen von_ trennbaren Verb-
vorsilben -~ - - 7 T
2. Anwendung von Vergangenheitsformen
statt Prasens und umgekehrt
. .3. Wollen statt werden und umgekehrt
. 4.DasVerbessen -
. 5. Feste Prapositionen _
6. Angabe von Subjekt im Deutschen ,
1. Obereinstimmung von Zahiwort und
Nomen '
- B. Sie statt ihr

9. Angabe von Artikel
_ 10. Falsche Anwendung von Prapositionen
Im Dativ und im Akkusativ

11. Fragewort als Einleitung eines Neben-
satzes

12, das statt daB

Die Anzahl der Fehler wurde jeweils sowoh|
als Gesamtmenge als auch als Prozentzahl
angegeben. Es sei hier betont, Dab die Prozent -
zahlenangaben keinen statistischen Wert haben,
sondern nur Tendenzen zeigen. Die Haufigkeits -
tabelle der vorhersehbaren Fehler ist im Anhang
1 zu finden.
, Es sind die wichtigsten grammatischen
Stoffe im Bereich Verb im Deutschen und im
Persischen behandelt worden, um dem Leser
einen Ubersichtlichen Einblick zu verschaffen.
Alle Testaufgaben sind analysiert worden, und
die jeweils typischen Beispiele aus den Prifungs
-unterlagen sind mit den méglichen Fehler —
ursachen aus der Muttersprache (Persisch)
genau dargestellt worden,

Es wurden insgesamt 5139 Sitze analysiert.
3897 Fehler sind registriert worden; davon
gehoren 3068 zu den vorhersehbaren Fehlern.
Von Verstandnisfehlern, die auf mangelnder
,Kenntnis, Wortblindheit und dgl. beruhten,
‘wurde in der Analyse abgesehen. Die
durchschnittliche Priifungszeit betrug ca. 65
Minuten. Insgesamt 471 Fragen blieben un -

- beantwortet, die ca. 8% aller Fragen bildeten.

Anhang 3 zeigt drei Muster von den korrigierten
Prifungsunteriagen.

Die vorliegende Arbeit soll einerseits dazu
beitragen, Voraus setzungen fiir die weitere
Verbesserung unserer Lehrmaterialien auf allen
Niveaus zu schaffen, andererseits kann sie ais
mogliches Unterrichtsmaterial auf dem Gebiet
Vergleichende Sprachwissenschatt fiir die Lehr-
veranstaltungen an iranischen Universititen
eingesetzt werden.
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Schwierigkeitender iranischen Studenten

deutschen Grammatik (Eine Fehleranalyse

.moglichen Fehlerursachen in den Bereich Verb
fallen. Insgesamt waren 10 wichtigste gram-
matische Punkte in bezug auf Verb vorhersehbar,
die zu falschen Satzformulierungen im
Deutschen fihren konnten:

1. Verbflexion

2. Kongruenz von Subjekt und Pradikat

3. Die Stellung des Pradikats

4, Rektion der Verben

5. Die Verben “sitzen”, “liegen”, “stehen”
und dgl.

6. Reflexive Verben

7. Die Modalverben

8. Das Prasens

9. Prateritum und Perfekt

10. Die Ahnlichkeit der trennbaren Verben

im Deutschen

Mohammad Hosseln Khadjehzadeh

M

Auf Basis der ausgewihiten Grammatik -

bereiche habe ich dann 85 Tests in zwei Gruppen

erstellt: 75 persisch - deutsche Obersetzung-
stests aus den Bereichen 1 bis 9, und 10 Multiple-
choice-Aufgaben aus dem Bereich Nr. 10.

Bei der Durchfilhrung dieses Projekts
muBte ich mich méglichst an einem bestimmten
Rahmen haiten, deshalb habe ich die persischen
Satze kurz und einfach formuliert, um das
Testniveau auf die Grundstufe I zu beschréanken.

Damit der Prifungskandidat sich auf die
einzelnen Sétze konzentriert, wurden auch die
deiitschen Wérter'neben jedem Satz angegeben,
deren Fehlen zu MiBverstidndnissen oder zu
semantischen Fshlern fihren konnte. Aber die
Angabe des * " .fsmaterials richtete sich nach dem
jeweiligen arammatikbereich, z. B. dort, wo die
Kandidaten das treffende Verb (wie stehen,
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Die deutsche Sprache wird in Iran auf drei
verschiedenen Stufen unterrichtet: in den Orien-
tierungsschulen und auf den Gymnasien {wahl-
bar auch als erste Fremdsprache) und an den
Universitaten als vier-bis siebenjahriger Studien-
gang. Auf jeder dieser Stufen wird Deutsch flr
Anfanger angeboten, und jedes Jahr werden
viele Studenten bzw.Studentinnenaufgenommen,
die keine Deutschkenntnisse
zen und an den Anfangerkursen teilnehmen
missen. Der Lernvorgang vollzieht sich also
nicht in einem deutschen Sprachraum, sondern
oft in dessen Simulation oder auf Basis der
Muttersprache der Lernenden (Persisch).

Und da Englisch als die geldufigere und
vermeintlich leichtere der modernen Sprachen
betrachtet wird, ist Deutsch in Iran von vorn
herein dazu verurteilt, die Rolle als zweite oder
dritte Fremdsprache zu spielen.

Vor jeder Behandlung dieses Themas muB
darauf hingewiesen werden, daB- die Planung
eines Fremdsprachenunterrichts bzw. die Erstel
lung eines Lehrbuches ohne Berlicksichtigung
der jeweiligen Muttersprache des Lernenden fast
undenkbar ist, zumal die Muttersprache die erste
Sprache ist, die jeder Mensch in seinem Leben
anerkennt. Die Muttersprache kann also als ein
Faktor betrachtet werden, der den LernprozeB

-des Lernendén kontinuierlich begleitet und ihn
standig positiv bzw. negativ beeinfluBt.

Prinzipiell muB erst einmal festgestellt
werden, daB es beim Lernen einer fremden
Sprache drei Arten sprachlichen Kontakts bzw.
Sprachlichen Einflusses gibt:

- der EinfluB der Muttersprache auf die
Fremdsprache, ,

- der EinfluB der Fremdsprache auf die
Muttersprache und

- der EinfluB frither erlernter Sprachen auf
die 2. Z. gelernte Sprache.

Das groBe interesse der iranischen
Studierenden an der deutschen Sprache hat
mich wahrend der Zeit, wo ich an der Deutschen
Abteilung der Teheraner Universitat unterrich-
tete, dazu veraniaBt, einen ubersichtlichen:
Verglieich (ber die grammatikalischen Struktu--
ren der deutschen und der persischen Sprache:
anzustellen. So ein Vergleich konnte nicht nur

T

besit-

Untersuchung einiger

beim

im Bereich “Verb”)

auf theoretischen Regeln aus der Grammatik des
Persischen als Mutter-bzw.. Ausgangssprache
und des Deutschen als Zielsprache basieren,
sondern er setzte auch einen umfangreicheren

Test voraus, der als Corpus dienen sollte.
Dazu habe ich im JunilJuli 1992 einen

persisch — deutschen Ubersetzungstest mit 66
iranischen Tellnehmern in drei Anfangergruppen
durchgefiihrt.

Der erste Schritt fir die Erstellung von
Testaufgaben war die genaue Feststellung von
den einzelnen grammatikalischen Fallen mit
unterschiedlichen  Erscheinungsformen im
Deutschen und im Persischen. Dazu habe ich
viele deutsch - persische sowie persisch -
deutsche Grammatikbicher, sorgfaltig, studiert,
um die eventuellen Fehlerquellen zu finden.
Dabei stellte es sich heraus, daB die meisten
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repeated several times, chorally or individually.
1.Are you depandent on your friend?
2. Who is dependent on you?
3. Is Iran dependent on India?

6. differ

| am 100 kilos. How much do you weigh?

Qur weights differ.

| need a car. You need a house. so our
needs differ too. We differ a lot.

After contextualization, the word should be
repeated several times, chorally or individually.

1. Do you and your sister differ?

2. Do a bus and a train differ?

3. Do peoples sleep needs differ?

Teachling the reading part;

Ask the studentsto opentheirbooksand read
the first paragraph silently. Afterthatask one ofthe
students to tell the class what the paragraph is
about. This activity will be carried out fortherest of
the passage and aftereach partsomequestionsare
going to be asked. The questions are as follows:

Questions based on the first paragraph:

1. When do we sleep more easily?

2. Does the heart beat more slowly when we
are asleep?

3. How much did you sleep last night?

4. Do you dream a lot?

5. Do you like to sleep a lot?

Questions based on paragraph two and
three:

1. Do children sleep more than adults?

2..00 men sleep more than women?

3. What happens if we don't sleep for along
time? .

Questions based on the last paragraph:

1. 1s our health dependent on sleep?

2.1s our sleep dependent on our health?

3. How can we find out what we need on the
way of sleep?

After this, read the whole passageinanormal

speed. Then read it once more but this time divide
the sentences intc managable parts, read them
aloud and ask abrightstudenttoreaditonce more.
Comprehension questions, true false exercises
and multiple choice questions will be done,
provided that the students give reasons for their
answers.

Presenting grammatical points:

1. Introduction:

Before the class begins, ask one of the
studentsto puthis friend's book somewhere in the
classroom. Obviously whenyouask the studentsto
open their books one of the students will mention
that his book is lost (of course he may say it in
Farsi). Then you immediately transfer it to English.
Is your book lost? Then you write this sentence on
the blackboard: (His book is lost). Then add more
sentences such as:

Your class has been cleaned.

Something is written on the board.

The window is broken.

The door is closed.

Those windows are not closed.

| may be invited to a party.

2. Isolation and description: -

After several repetitions try to make the
students give you the generalizations. Then write
the rules on the board. be + past participle

3. drili - type exercises:
Practice the speax out drills orally.

4. production:

The students will be askedto dothe “writing”
exercises (1, 2, 3, 4) at home and the” vocabulay
drill” part. as well.

Tell the students to be readyfor a dictationon
lessons one and two and also to be ready forabrief
quiz on lesson 2.
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A Sample Lesson

By: Masoumeh Talebzadeh
(Fars)
(Shiraz)

Plan from Book 3

level: Grade Three
Number of students: 40

Lesson 2
Teaching Points: 1. New words
2. Reading Part
3. Structure
Teaching Aids, blackboard - chalk - drawmgs—
flash cards.

Review:
Warm up:

Ask some questions using self pronouns
while checking homework. This way the gram-
matical point of the previous, lesson will be
reviewed.

1. Zahra, who has done your homework?

2. Maryam, do you think that zahra has written
her homework herself?

3. Nahid, who has written zahra's homework?

4. Mina, you have got a very nice hand writing.
Have you done your homework yourself?

5. Azadeh, who has done Mina's homework?

View:
Teaching point:
(New Words Books closed.)

1 - Confused
Techniques:

Draw a picture of a boy who seems to be
tired and confused and say:
This is Ali. He has not slept for two nights
because he has had two examinations. Now he is
confused. As an alternative or reinforcement you
can convey the meaning of this word through
gestures.
Then students are individually asked to repeat
this word.
Ask the following questions:
1. Is Ali confused?
2. Why is he confused?
3. When do you usually get confused?

\{4]

4, What do you do when you are confused?

2-dream

Techniques: _
Draw a boy who is asleep, and say: Now Ali is
sleeping. He is dreaming. After asking the students
to repeat this word first chorally and then
individually, ask the following questions:

1. Do you always dream?

2. Do you like to dream?

3. Do children dream too?

4. Who does not dream at all?

3 -function

Function means work. My watch has stopped. it's
battery is not functioning. After the choral and
individual repetitions ask the following questions:
1. Can you function as a teacher?

2. Does the battery of your watch function?

3. Does the tape recorder function?

4, disturb
Again the picture of a boy or refer to the previous
picture whichisdrawn ontheblackboard and draw
afly on Ali's face.
His face should be conforted so that the students
recognize that he is disturbed. Then say: Now afly
is disturbing Ali? He can not sleep easily. After some
choral and individlual repetitions.

The following questions will be asked:

1. Do you like to disturb your friend?

2. Do flies disturb you when you are asleep?

3. Does a loud noise disturb you?

4, Does music disturb you?

5. If a fly disturbs you what will you do?

6. Have you ever disturbed your friend?

5. dependent

A littie child is dependent on his parents
because he cannotmake food or buy clothes for
himself herself.

After contextualization, the word should be
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envelope” because you need something to carry
your fruit in. Alternatively, if you have written a
letter and you ask for ““a bag", again people will
not understand you. Imagine that a person wants
to compliment somebody about his personality,
and he says “You are big" instead of saying “‘You
are great"”. .If it happens that the other person, is,
in fact, fat, he will feel insuited and he will be
annoyed.

This means that we shouid take great care
that wrong vocabulary that has already been
learnt is replaced by correct vocabulary. Here
again our memory plays an important role. it can
be an obstacie in the way of correcting past
errors. Wrong vocabulary may persist and this
persistance will strengthen the memory traces of
the wrong vacabulary item; this means that
simple correction will not lead to desirable
conseguences.

Under such circumstances, the best thing to
do is (1) to teach the correct form, (2) to avoid
creating situationsinwhichthestudentwillusethe
wrong form, and {3) to create situations inwhich
the student will be forced to use the correct form.
Examples of situations in which the student is
forced to use the correct form after the correction
has been made are:

Teacher. When you buy fruits, do you carry

themin plastic bags of paperbags?

Student: In plastic bags.

Or,

Teacher: Was Gandhi a great leader, or a
great president? '

Student: (He was) a great leader.

In this way the teacher prevents his student from
using andso practisingthewrongvocabularyitem.
At the same time, he helps him to strengthen the
memory traces of the correct item.

One thing needs to be made clear here.
Otherwise, what has been said may lead to a
misunderstanding. The asymmetrical nature of
memory is only one of the factors which may cause
errors to persist. There are several others. One of
these has to do with the nature of the language
learning mechanism. There are errors which are
normally referred to as “developmental”. These
are caused by the way that the language learning
mechanism processes the input data. Another
reason for certain errors may be the duality of

competence and so the differences between
production and perception of speech (Moshfeghi
1989). Yet another aspect of second language
learning is related to consious rule learning and
unconscious- language performance. Each of
these requires intensive investigation,

in sum, an attempt has been made to show
that one of the most important causes of the fack
of desirable success in error correnction is the
nature of our memory, that is, the fact that it is
not symmetrical; we cannot forget in the same
way as we learn. Thus when an item is learnt
incorrectly, neither the teacher nor the student is
capable of removing it from memory, at ieast in
the short run, and so even if the correct form is
registered in momory, the wrong form will also’
persist. This means that the correct form will
have to compete with the wrong form and the
stronger one will win. It has been suggested here
that although nothing can be done to remove the
wrong form from memory, somthing can be done
to strengthen the correct form so that it will

cverpower the wrong form, % has been
suggested that the teacher should (1) teach the
correct form, (2) avoid giving the students tasks
that will allow them to use the wrong form, and
(3) create situations in which the student will use
the correct form,
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correct errors. The student makes an error. The
teacher teaches him the correct form. The student
now has the knowledge of the correct form in his
memory, But the memory traces of the correct
form, which is new, are weak, while the memory
traces of the incorrect form, which is well
established through repeated practice, arestrong.
When the student produces spontaneous speech,
that is, when he is not paying special attention to
form, the stronger of the two forms is accessed.

What we need to do in such cases is to take.

actions that will prevent the accessing of the
incorrect form and that will force the student to
access the correct form. If we manage to do this
repeatedly enough, the memory traces of the
correct form will become strong. If we continue
strengthening the memory traces of the correct
form, at some point in time the memory traces of
the correct form will be stronger than those of the
wrong form and in the studen’s spontaneous
speech production the correct form will be

accessed andused,
Now the question is how one can help the

student to strengthen the memory traces of the
correct form to the extent thathe willbe morelikely
to use it even when he is not conscious of
accessing it — that is, when he is speaking
spontaneously. We are now certain that at least
some of the times the student should not be
blamed for such problems, because he wishes, as
much as we do, to remove these acceptitanduseit
to his own benefit.

One kind of problem mentioned at the
beginning of this article is pronunciation. In order
or remove or reduce the extent of pronunciation
inaccuracy, the student must be given practlce on
the correct form. This can be done both in class,
with the teacher acting as the model of
correctness, and at home. Students can obtain
tapes of their learning material which have been
read by people whose pronunciation is good

enough. These tapes are available at the audio.

visual aids centres of some Departments of
Education if not all. There are others which have
been commercially produces and can be
purchased. Such tapes should be listened to and

repeated always with conscious attention to the

model and to one's own imitations of the model.
Regarding grammatical problems, teaching

should be planned in such a way that learners will
constantly be exposed to the correct forms.
Whenever subjects are required to produce
spontaneous speech, the possibility of practising
their own errors should be eliminated, of at least
minimized. This can be done in a number of ways.

One way of eliminating or minimizing the
chances of practising already learnt and stored
wrong structures is to avoid giving the students
free homweork that will demand from them the
production of sentences in which those struc-
tures are used. For example, if the form “the man
who is standing there is my uncle” is the focus of
attention and the teacher knows that the student
will produce “the man who he is standing there
he is my uncle”, the teacher should avoid
requiring a full sentence in a free assignment.
Istead, he should start with simple dialogues like:

A: Which one is your uncle, the man

standing there, or .the man running
across the street?

8: The man standing there.

Once this has been established, he should
introduce a more elaborate form in a dialogue
like:

A: Which one is your uncle, the man who is
standing there, or the man who is
running across the street?

B: The man who is standing there.

In this way, the teacher minimizes the practice of
wrong forms and in this way, the teacher
minimizes the practice of wrong forms and
maxmimizes the chances that the correct form
will finally over-power the wrong one. if the
students no longer practise the wrong form, the
probability that it will be forgotten over time will
increase.

Vocabulary is also problematic when wrong
learning has occurred. Wrong use of vocabulary
is often worse than bad pronunciation and
grammar. This is because bad pronunciation and
grammar do not lead to a breakdown of
communication — obviously this depends on how
bad pronuciation and grammar are. What is
meant here is that functionally “! want go” and "'l
want to go™ are identical or at least similar. But
the choice of "envelop” for “bag™ or vice versa
can cause total misunderstaning. Imagine that
you have bought some fruit and your ask for "‘an
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increased.

There is one more aspect of our memory that
we have totakeintoconsideration whenwewantto
discover why the problems mentioned at the
beginning of this article persist. Memory is not
symmetrical. Registration and forgetting are not
mirror images of each other. That is, we can easily
learn something, a word, someone's name, a
telephone number, a date, an address, atimetable,
and so on. All we need to do if the item we wish to
learnisimportantfor usistopractiseit. If we repeat
it sufficiently, it will be registered in ourbrainandit
will stayinourmemory store. Butthereis nowaywe
canwilfully forgetsomethingthathasalreadybeen
registered in our brain, at least as quickly as we
managed to learn it. (If you think you can forget
wilfully in the same way as you can learn, try to
forget a relative’s name, or a friend's name, or a
telephone number that you knowverywell; ortryto
forget your knowledge of Persian and of English.
You cannot.) )

We have looked at two important aspects of
memory —— that memory traces are strengthenad
through practice and that learning is within our
control but we do not seem to have any conscious
control over forgetting. Now that we know these,
let us see how these two aspects of memory can
cause problems and how we can use the same two
aspects to slove these problems.

When we learn something —e. g. aword — if
we learn it incorrectly, it will be registered in the
memory store in its incorrect form. Through
repeated practice, its memory traces will be
strengthened. Every time we use it, we give a little
more strengthto its memorytraces. Asthe memory
traces become stronger, the item will be easier to
recall or access.

Because strong memary traces lead to easier
recall, the item will be more readily used by the
learner. But he will not use the correct form of the
language item, because the correct form does not
exist in his memory and so is not available to him;
consequently, he will use the only form that is
available to him, the incorrect form. Because the
incorrect form is repeated through use, its memory
traces are further strengthened. Thus a vicious
circle is formed.

Inthe middle of all this, teacher comesinand
decides to teach the students the correct form. He

does teach the correct form, and on the spot the
correct formis learnt. Memorytraces ofthe correct
form startin the memory store. Buttheseare weak,
as against the strengthened memory traces of the
old incorrect form.

The memory traces of the old incorrect form
are not destroyed when the correct form is taught
andlearnt. No one has any control over them. They
are beyond the control of the teacher or of the
student. So they will stay in the brain ofthelearner,
alongside the weak memory traces of the correct
form.

It is true that through conscious effort the
learner may be able to control the incorrect form
and prevent it from being produced, and in the
same way, he may consciously force himself into
using the correctform. Butthere aretwo problems.
One is that to amount of conscious effort to
eliminate or weaken the memory traces of the
incorrect form directly can lead to immediate
success. The second problem is that in
spontaneous speech production, theformthathas
gtronnar mamanns trarae will amaras and tHhis
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eme gence will give more strength to its memory
traces, which will prevent the correct form from
being practised and becoming more readily
available for use.

There is still another problem that is related
to pronunciation. When students read aloud, they
use their old, well established (and perhapswrong)
pronunciations and this causes the memorytraces
of the incorrect pronunciation to be strengthened.
Even when they read silently the memory traces of
their own pronunciations are activated. (The.
reader can test this by closing his mouth and
reading a piece of written or printed material. He
willhear, somewhereinhishead, hisownvoice, his
own pronunciation and his own intonation. No
amount of consciouseffort cansilencethisvoicein
the head.) This means that even in silent reading,
students strengthen the memeory traces of their

“well established pronunciations.

We are certainly faced with a dilema. Qur
memory, which is so precious and so neccessary
for our learning, is causing us all these problems.
We know our memory causesthese problems, This
is a few steps forward towards the solution of the
problem. But how can we solve the problem?

Let us review what happens when teachers
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interfere with his learning of the corresponding
items of the target language. They argue that
because the sounds/6/,/ / and /w/ do not exist in
Persian the Persian /t/, /d/ and /v/ sounds interfere
with the learning of the respective English sounds.
Intheir view, it is because of thisthattheerrorisnot
eradicated (Lado 1957, 1964; Selinker 1972).
Others would try toexplainthese problemsin
terms of teaching and learning. They would argue
that these errors occur because the teaching has
been inadequate - if the teacher had taught well,
they would say, the students would have leant
these items properly and so sucherrors would not
persist (Lado 1964; Rivers 1968; Corder 1973).
Yet some others mightblame the studentsfor
lack of attention. These would argue that the
students do not pay due attention to these
elements. They believe that these errors would be
eradicated if the students were attentive enough.
But the problem is that as soon as we cause the
students to pay attention to the element in
question, they declare that they know it and show
behavioural evidence of their knowledge. Despite
this knowledge, when the students produce
spontaneousspeech, theerroneousformappears.
Some others might try to explain these
problems in terms of aptitude. These might argue
that linguistically better gifted students would not

produce such errors.
Some would try to account for the

persistance of theseerrors through forgetfulness.
These would argue that the students are so
forgetful and that the errors are there because the
students forgetthattheyshoulddosuchandsuch.
Finally, some of us might consider these as
unimportant. We might argue that the ultimate
aim is that the students should be capable of
communicating and interacting with speakers of
other languages. We might say that such adegree
of accuracy is not necessary for communication
with those who do not speak our own language.
Perhaps there is some truth in some or all of
these explanations in some of the cases. The
learners’ mothertongue canbeafactorinbringing
about some of these errors. Insufficient teaching
and learning my lead to the production of
unacceptable linguistic forms. It may be the case
that sometimes students do not pay sufficient

attention to what goes on in the classroom. Some’
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people are less gifted than othersandso partofthe
problem (no matter how small it may be) can be
caused by aptitude ~ we must remember that
teachingin schools is formal teachingand some of
the variables involved may be differentfrom those
involved in first language learning. Everybody may
forget at least some of the times. However, these
explanations do not (and cannot) tell the whole
truth. Some of them can be shown to be false. For
example, the idea that accuracy is not necessary
for successful communication is not always
correct. Inaccuracy sometimes leads to the break
down of communication.

ifwedoaimatsomelevelofaccuracythenthe
correction of errors is necessary. But how should
we correct errors? How can we achieve the level of
accuracy necessary for successful communica-
tion? In order to take the correct path, we need to
know it is that errors persist.

An important factor in language learning,
and indeed all learning, 1) What is learnt is
registered in the brain; 2) what is learnt is retained
in the brain over time; and 3) it is retrieved from
memory, or it is recalled, when it is needed fora
certain task (Burns + Dobson 1984, Gross 1989).
~ An example will make the point clear. Let us
look at the process of vocabulary learning. When
we learn a new vocabulary item, for instance
“apple”, information about how it is pronounced,
information about the class of objects to which it
refers, and information about the relationship
between the word and the class of objectsneedsto
be learnt. :

Let us take the first of these, the information
about how the word is pronounced. This
information needs to be registered in the brain; it
must be kept in store over time; and wheneveritis
needed one must be capable of accessing
(recalling} it from the memory store.

Psychologists tell us that through repeated
use and practice, the last two aspects of the
memory process — the retention and the recall -
are enhanced (Gross 1984). Thatis, whenwe usea
word repeatedly, it will stay in the memorystorefor
a longer period of time and it will become
increasingly easier for us to access or recall it
whenever we need it. Again we learn from
psychologists that this is because memory traces
or memory processes are strengthened or



teacher reminds them that they have already
learnt the correct ‘form and the students
acknowledge that this is true. They produce the
correct form on that occasion and the teacher is
satisfied. Yet after some time when the students
are involved in spontaneous speech production,
they unconsciously produce the wrong form. And
this continues. Let us take a look at some
examples. :

Theteachernoticesthatastudentoragroup
of students say/de/whentheyshould be saying/aa/
. Thisis acommon pronunciation problemamong
Iranian students. The teacher uses one or more of
several techniques available to him in order to
teach the student or students the correct
pronunciation. To his present satisfaction, the
students produce the correct pronunciation, and
the matter isabandonedbecauseitis assumedthat
the problem has been solved. However, later the
students produce / de / when /3-/ is required. The
teacher becomes annoyed and reminds the
students that they have already practised the
correct pronunciation and the students acknow -
ledge that they have already learnt it. To the
teacher’s present satisfaction,they produce the
correct pronunciation, and the matterisabadoned
assettled. Yet onalateroccasion, theerroris made
again and the teacher is exasperated. The same
procedure is repeated. This is only one among
many such cases. Other examples are / ven / for _
/wen/,/tin/for/9in/,/"bri:kfa:st/for/"orekfost/, /
'teibel/for/'teibl/,/inte’restiv/for/ mteastg [, ete.

In much remedial teachin?, teachers have
often taught the students the uses of the articles
with results similar to those mentioned in the
above paragraph. When the student produces
Spontaneous speech, or writing, he says or writes
“I'read book”, “I like apple”, | spoke toteacher”,
etc. When the student is asked to recite the rules of
the articles, he correctly recites them; when he is
reminded of his mistakes in the use of English, he
often succeds in correcting them. But systemati-
cally, he makes the same mistake when he
produces spontaneous speech. This causes him
and his teacher a great deal of annoyance. Every
timetheerroriscorrected, both theteacherand the
student abandon the matter as settled. Yet the
error persists in the student's subsequent
spontaneous speech.

Another example is the third person singuiar
simple present tense “'s”. The teacher spends a
good deal of time and effort to teach his students
that a main verb requires “s” or “es” (and the
respective phonological realization) at the end if it
is used in the simple present tense third person
singular. Students often produce evidence that
they have learnt the formula. Nevertheless, when
they speak or write spontaneously, they fail to
produce the “s” or “es" or the respective
phonological realization, When the teacher draws
their attention to the error, they succeed in.
correcting it. But the chances are high that their
later spontaneous production will be without it.

The area of vocabulary is no exception. It is
common experience among teachers of Englishin
Iran to notice a student saying “| am sitting at the
table and | am writing a letter” when he is actually
sitting at a desk. The teacher uses one or more
techniques to remind the student of the difference
between "table” and “'desk”. But alas! The same
cycle recurs. The teacher corrects, the student
acknowledges that he has learnt the item, but the
student makes the same mistake when it comesto
spontaneous speech production on later occa-
sions.

The same cycle of events can be observed in
the area of discourse. In much remedial work, the
teacher reminds the student that the answer to
"How are you?" is “‘Viery well, thank you."Butona
later occasion, when spontaneous discourse
occurs, the studentsays, “Thankyou”, in response
to “How are you?" and thus omits the true answer
to the question, i.e. "Fine" of “Very well”, etc.
Again the teacher corrects the error, the student
acknowledges having learnt the item and
subsequently the error persists: itrecu rssystemat-
ically,

Another example of a recurrent mistake in
discourse is the use of substitutes for | beg your
pardon?” or “Pardon?”. Students frequently say
“Repeat” or “Please repeat” when they fail to
understand what theteacherissaying. Theteacher
may correct the students' error, but the students
produce the direct imperative when they speak or
write spontaneously.

Some specialists would try to explain these
problems in terms of the learner's mothertongue.
They say that the learner's mother tongue items
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~ Error

Correction

and the Asymmetrical

Nature of Memory

In doing second or foreign language
remedial work, every teacher has had the
unhappy experience of teaching his students a
correct language item and noticing that the
students produce the same item in an erroneous
form. "Teachers may have noticed that such
systematic recurrence of errors usually happens
when the students have already had some
experience of the target language, the language
they are now trying to learn. It is the aim of this
paper. to explore into this problem, to try to
identify one of its possible causes and to suggest

(4}

Farhad Moshtegh,
Faculty of Foreign Languages,
University of Esfahan.

some possible solutions.

The teacher notices a certain error in the
spontaneous speech production of his students.
If he aims at accuracy, he may try to correct the
error. He may draw the students’ attention to the

fact that the form produced is erroneous and that-
it needs to be corrected. He teaches them the
correct form. As soon as he observes signs of

correct production, he is satisfied and he passes
on to some other learning item. However, later on
the students produce the erroneous form. The



SOME COMMON GREEK ELEMENTS
1. mono (p.) ~one 17. geo (r.) —earth
2. tetra(p.) —four 18. bio {r.) -ife
3. penta (p.) five 18. homo (p.) -same
4. hexa (p.) —six 20. gam (r.) -marriager
5. phon (r.} ~sound 21.therm (r.) -heat
6. tele (p.) -far, distant 22. astr, aster {r.) -star
7. graph, gram (r.) -write 23. cardi (r.) ~heart
8. ophthaim (r.) -aye 24. pneum (r.) —air, wind, breath
9.theo (r.)—god 25. chloro (r.) —grean
10. iso {p.) —equal 26. hemi {p.) —half
11. cracy, crat (s.) <rule, 27. micro {p.) ~samll
government 28. neur (r.) - narve
12. poly (p.} -many 29. phos, phot (r.) <light
13. phil {r.} -love 30. leg (r.) -word, science
14. soph (r.) -wisdom 31. phobia (s.) —fear of
15. mania (s.)—madness for  32. hydr (r.) —water
16. chron (r.) ~time

Exerclse Il

A. Using the above information try to do the

following drill and circle the letter of the best

meaning of the italicized word.

1. an external sign: a) broken b) outside c) false
d) inside

2. found himself penniless: a) without any money
b) full of energy c) guilty of a crime
dj complately lost '

3. four hours elapsed: a) passed out of existence
b) needed for a cake to bake c) ahead of time
d) in the future

4. excise the tumor: a) enlarge b) diagnose ¢) cut
out d) grow :

5. fruitless search: a) without success b) long
c) difficuit d) dangerous

6. the child’s effervescence. a) anger b) drink
c) toy d) high spirits

7. a hapless explorer: a) daring b) handsome
c) without iuck d) dishonest

8. Walter's ex-wife: a) new wife b) former wife
¢) unhappy wife d) widow

9. the listless patient: a) lacking interest or
energy b) excited ¢) freindly d) beyond help

10. a peerless achievement: a) startling b) blind
¢) without equal d) happy.

11. retract the testimony: a) remove b) confirm

¢) destroy d) take back

12. edict of the king: official statement b) crown
c) title d) wild party

13. tentacle of the octopus: a) tent — like home
b) body part used for holding c) thick hair
d) poison sprayed on an enemy

14. extract the tooth: a) loosen b) protect ¢) pull
out d) brush

15. enjoyed Tolkein's trilogy: a) set of three
written works b) set of three games c¢) set of
three parties d) shortage of work

16. obtain a clue: a) lose b) get and hold
c) understand d) find but later lose

17. effect of the drug: a) cost b) harmfulness
¢) what it does to the body d) amount needed

18. prisoner's detention: a) crime b) trial ¢) alibi
d) confinement

8. iiitie traction on the snow: a) puiiing power
b) moonlight c) soot d) sliding

B. Circle the letter of the best meaning for
each vocabulary word.
1. snug: a) nasty b) secure c) elaborate d} quiet
2. falter: a) hurry b) stampede c) totter d) tumble
3. snugly: a) securely b) roughly ¢) noisily d)
neatly
4. snugness: a) warmth b) difficulty ¢} coopera-
tion d) coziness
S. falter: a) fear b) tear c) stammer d) run
6. falteringly: a) waveringly b) wishfully ¢) openly
d) badly
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26. his family's predecessor: a) children
b) ancestors
¢) heirs
d) property
27 feartul person: a) excited:
b) full of fear
c) lacking fear(]
d) beyond help
28. postmortem examination: a) before death
b) required
c) legal
. d)after death
29. premature announcement: a) too early
b) on time
¢) too late
d) overlooked
30. antiaircraft guns: a) machine guns mountedon
the wing tips of attack
and pursuit planes
b) ground-based weapons
designed to be used ag-
ainst enemy aircraft
¢) weapons
mounted ontrucks and
jeeps _
d)high-speed machineguns
31. posterior of the animal: a) side
b) rear
¢c) front
d) fur .
32, anti — Russian: a)-favoring the Russians
b) opposing the Russians
c) pro — Moscow
d) excluding the Russians
33. antibody: a) organic defense against diseass
germs
b) corpse
) an unknown person
d)criminal
35. multicellular structure: having a) no cells
b) one cell c) many cells d) one mililion cells

36. the towering monolith: a) single piece of
stone b) building ¢) monument d) tree house

37. practice of monogamy: having a) no marriage
b) many wives ¢) many chilren d) one wife

38. multiplex consideration{ a) simple %) many
c) forelgn d) difflcult

or

39. antimagnetic material: a) easily magnetized
b) impossible to magnetize d) made of soft iron
d) already magnetized

40. angry multitude: a)crowd b) tenant c) animal
d) community

41. insects multiply: a) study b) disappear
¢) increase in number d) fly

Exercise Il

Any how, English is a rich language. It has
inherited its words from many sources. Many
foreign languages have made their contributions
to English. The full story of the English language
is too long to tell here, since it is the product of
the history of the English peopie.

Directly and indirectly, English has bor-
rowed words from many languages, including
Greek, Latin, French German, l[talian, Dutch,
Danish, Indian, and even the languages of the
Orient (perhaps as a result of the Crusades). The
word assassin, for example, comes from the
Arabic word hashshshin, an eater of hashish, a
drug that hired killers were thought to have used
when committing their crimes.

Since a very large number of English words
have been derived from Greek and Latin, you can
help to build your vocabulary by learning the
more common prefixes, suffixes and roots in
those languages.

SOME COMMON LATIN ELEMENTS

, (The abbreviation in parentheses indicates whether an
element is a prefix, a root, or a suffix.)
1. uni(p.)-one 18. terr (r.) — earth
2.escent (s.) - becoming, growing '19, ocul (r.) -eya
3. bi (p.)-two 20. ora (r.}— mouth
4.tri (p.) ~three 21. ous (5.} - full of, like
5. quadr {p.} - four 22. pater, patr (r.) - father
6. cent (p.) - hundred 23. flor (r.) - flower
7. mill (p.) - thousand 24, frater, fratr (r.) - brother
g. ped (r.() —)foo; 25.al{s.)—-pertainingto,

. super (p.) -above
10.ty (s.)-make _ sultedto
11. trans (p.) —across
12. per (p.) ~through
13. ary (8.} -pertaining to
14. gray (r.} ~heavy
15. ity {8.) —condition, quality
18. contra, contro{p.) -against
17. aqua (r.) - water

268, corpor (r.) -body
27.sub{p.) -under

28. pend (r.) -hang

29. ad (p.) -to, toward
30. mit(r.) —send

31. vid, vis {r.) ~ 500 .
32 flect, flex'(r.) ~band



¢) question
d) destroy
4. rescind the offer: af publicize through news
media
b) declare in writing
¢) write one sentence for
d) take back carefully
5. impeccable behavoir: a) loud and noisy
b) not open to criticism
¢) friendly
d) hard to understand
6. the water receded: a) got higher
b) moved back
¢) rushed past
d) was deep
7.inject the serum: a) force into
b} withdraw
¢) produce
d) spill
8. involved in the plot: a) drawn into
b) excluded
c) emphasized
d) retained

c) excellent
d) realistic
10. repeal the law: a) take back
| b) write
¢} throw down
d) enforce ‘
11. joyful greeting: a) embarrassed
b) happy
¢) tired
d) timid
12. zestful cheerleader: a) without life
b) full of life
¢) angry
d)not busy
13. portable sewing machine: ) permanent
b) electric
¢) modern
d) easily carried
14. imported perfume: a)expensive
b) brought in from another
country,
c) made at home
d) important
15. nonabsorbent material: a) fire resistant
b) will not soak up

c) fragile
d) will soak up

16. the flag unfurled: a) dropped

b) waved
c) chaltenged
d) unfolded
17. nonviolent demonstration: a) warlike
b) peaceful
¢) raging
d) ruthless
17. nonviolent demonstration: a) watrlike
b) peaceful
¢} raging
d) ruthless
18. an ungodly incident: a) wicked
b) sad
c) holy
d) religious
19. unbiased opinion: a) not prejudiced
b) popular
c) wanted
d) creative
20. highway interchange: a) junction where two or
roads
together
b) patrol car
¢) traffic light
d)sign
21. intramural basketball: a) artistic
b} competition within
_ the schooli
c) between classes
d) compulsory
22. intramuscular injection: a) under the skin
b) outside the muscle
c) into the bone
d) within the muscle-

23. preamble to the constitution: a) discussion of
b) part coming
before main part
¢) criticism
d) conclusion

24. postpone the trip: a) announce

b) cancel entirely

¢) plan

d) put off until later
25. letter’'s postscript: a) afterthought

b) postage

C} message

d) greeting
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Exerclse.|

Following the information about some word

parts, given below try to do the exercises.

(1) re-
origin : Latin re (back, again)
Meaning : Back, again
Context : “return”’

(9 in-
Origin : Latin in (not, into)
Meaning 1 : Not
Context 1 “incorrect”
Meaning 2 : in, into, within
Context 2 : “inhale”
other Forms :im—(immodest}, il - (|Ilega|) ir-
~irregular);

(3) ful-= -
Origin : old English full|{full of)
Meaning : Full of, characterized by
Context : "'hopeful”

(4} port-
Origin : Latin portare (to carry)
Meaning : To bear or carry
Context : “transport”

(5 non-
Origin : Latin non (not)
Meaning : Not
Context : “nonresident”

(6) un-
Origin : Anglo — Saxon un {not}
Meaning 1 : Not
Context 1: “unhappy"”
Meaning 2 : Reversal of verb action
Context 2 : “unfold”
Note : do not confuse with uni -, the Latin
word part which means “one" as in united.

A7) inter-
Origin : Latin inter (under, in)
Meaning : Between, among
Contest : "'interaction”

(8) intra—

Origin:  Latin intra (within)
Meaning: Within, during

00

Context: “intramural”
Qther Form:intro - (introvert)
(9) pre -

Origin: L&tin prae (before)

Meaning: Before,aheadoftime,priorto, infront of

Context: ‘“predict”

(10post- . |

Origin:  Latin post (behind, after)
Meaning: After or later

Context: “Postpaid”

(11)anti—

Origin:  Latin anti {against)

Meaning: Against

Context: ‘‘anti— American”

Note: Do not confuse withante—, a Latin
word part meamng“before
asinantecedent.

{12) mono ~

Origin:  Greek monos (alone)

Meaning: One, singlé, or alone

Context: ‘“monoplane”

Note: You will also want to |earn uni -, the
Latin prefix which means “one” or
“single’, asin united.

{(13) multi-

Origin:  Latin multus (many)

Meaning: More than one, many.

Context: '‘multimilionaire”

Note: You will also want to learn poly —,
another Latin prefix meaning “many”
as in polygamy.

In each of the italicized words below,
underline the word parts which you have learned.
Then, using your knowledge of these word parts,
circle the letter of the best meaning of the
italicized word.

1. repulse the attack: a) turn back
b) encourage
¢) meet
d) fail
2. retract the statement: a) emphasize
b) correct
c) lie about
d) take back
3. refresh your memory: a} stamp out
b) bring back



new words from reading and less from hearing
them. For example, you probably will not learn the
word “chastise” by hearing someone repeat
“‘chastise” several times instead, you may learn it
fromreadingitmanytimesinsentencesiikethese:

“Mrs. “Robinson chastised Goerge for
breaking the vase by sending him to bed without
supper”.

“Carolyn was afraid to come to school
without her homework because she thought her
teacher would chastise her'.

" “Mrs. Murphy chastised students who were

late to class by making them stand in a corner all -

period”.

"Society chastises, or punishes, thieves by
putting them in prison”.

“Children learn from praise, not chastise-
ment"”’, _
Can you guess now what the word chastise
means? You have probably guessed that it means
“punish.” Most sentences do not give such
obvious clues to the meanings of words, but if you

know how to look for clues, you may still be able to

find enough to help vou guess the meaning of a

new word. There are several types of cluesthatare

often given in sentences:

1. Direct definition: Sometimes the writer
thinks that his reader will not know a work, so he
writes the definition right into the sentence. For
example, the sentence “Society chastises, or
punishes, thievves by putting them in prison’" has
the definition of chastise (punish) right after the
word.

2. Explanation and examples: Sometimes
you can figure out the meaning of a strange word
by examining specific examples or explanatory
words that the writer provides. By studying
carefully the sentence “Mrs. Robinson chastised
George forbreaking thevase by sending himtobed
without supper”. you probably figured out that
“sending him to bed without supper” was an
example of chastising him, and you already know
from your own experience that this is a form of
punishment.

3. Contrast; Sometimes é sentence shows

you the meaning of a word by giving you its
opposite, For example, in the sentence “Children
learn from praise, not chastisement”, the word
"not” shows you that praise and chastisement are
opposites. So you can guess that chastise; is

similar to punish,

In your classes, you are probably meeting
§0 many new words that you may think you will
never remember them all. You may encounter
words like “backbone". “psychology”, “capil-
lary” and “‘respiration’. These words may look
long and difficult, but they are really quite simple
if you know how to break them in to their parts.

"Backbone”, of course, is easy. It is made
from "back™ and “bone” and it means “the bone
in your back.” “psychology” is easy too. You can
break in into two parts, ""psycho’ and “logy"’. The
trouble is that you probably do not know what
“psycho” .and “logy” mean! “psycho” means
“mind” and “logy”" means “the study of". So
"psychology” is “the study of the mind”, a
course where you learn about how your mind and
emotions work.

- The other words would be simple, too, if
you knew what their parts meant. But their parts
are not simple English words like "back” and
“bone". They are words from other languages,
mostly from Latin. But they are used over and
over in English. For exampls, one dictionary lists
over 70 words which include “psycho”. So, by
learning one Latin word part, you have a key to 70
new English words.

If you learn word parts borrowed from Latin
and other languages, which are used as parts of
many English words, you will learn to recognize
these parts in unfamiliar English words, and
because you know the meaning of the word
parts, you will be able to figure out the meaning
of the strange word. For example, look at the
groups of English words below. After each
group, write the Latin word part that appears in
all words in that group. What do you guess the
word part means?

1. reread, restraighten, resupply, rethink, retreat

2. insensitive, inexhaustible, indispensible, incor- -

rect

3.impont, exsport, transport, deport, portable

4. nonsense, nonskid, nonworking, . nonstop,

nonviolent

5. hopeful, successful, peaceful, playful, forgetfui
Here are the word parts you may have found

above; re, —in—, non—, port—, ful. Learning these

word parts will give you the key to the meanings

‘of countless other ones.
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Word Formation and Practice

We have to be realistic about vocabulary study.
Learning new words cannot guarantee your
success automatically. But knowing the mean-
ings of important words can be useful. If a word
you don’t quite understand keeps cropping up in
your reading, your rate is siowed down and your
. undederstanding and enjoyment are limited. If
you find yourself having to make do with a
general word like “nice” or “pleasant” because

you don't know a more specific word to say what

you mean, you may feel frustrated and your
speaking and writing will lack power.

Vocabulary study, therefore, can be of value
to you — but only if the words you have to learn
are those that are in common use in the kind of
reading you'll be doing, or are those that will help
you say what you mean in a more interesting way.
Learning the meanings of obscure words may
make you feel sophisticated but will do little to
make your reading easier or your speech more
sparkling. ’

When reading English material, you face
new words. As you encounter them in reading,

oY
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you can use your word formation ability to guess
their meaning properly, and then practice using
them actively in your own speaking and writing,
so that you never have a chance to forget them.
By devoting ten minutes a day to the study of
vocabulary you will take command of many
useful new words as well as synonyms and
antonyms. '

How do you learn new words? Did you learn
words like “I” ““the” “dog,” and “yes” by looking
them up in the dictionary or asking your teacher
or studying them in a vocabulary book? Probably
not. You most likely learned these words by
hearing them many times and noticing what
people did when they said them.

For example how did you learn the word
“no”? Your teacher probably used it may times,
and then stopped you if you continued what you
were doing. You soon figured out that ‘o’ meant
“Don’t do that!”

Butyou probably do not get such cluestothe
meanings of new words. you learn most of your



My whole being melted because my beloved is far
away

My soul is burning with the fire of love for mylady’s
face

(Hafez, “The Sonnets”)
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Neither can | find a ladylove like you torturing me
Nor can you find a constant lover like me

Neither can | sever my affection with you
Nor can you leave me in my agony.

(Fakhredin Asa'd - e - Gorgani, ''The Third

Letter of Vis to Ramin”)

o ] e G gt ] b St
S by 4 g sy 3l L
(b (B33 aplizsh)

Either 1 will be namelessly imprisoned inthe prison
of the love
or all of a sudden | will achieve my heart’s desire,

(Foroughi Bastami, “The Revenge™)

In presenting the above poems, the teacher
may be running into difficulties answering the
students’ questions concerning parallelism as a
foregrounded element in, for example, the line by
Hafez. As a matter of fact, on the surface level, it
does not seem any poetical element has been
foregrounded in the line. At closer inspection,
however, thereisaparallel between/tan/(body)on
one side which is “melting” because of being far
away form the beloved and ‘jan’ (soul) onthe other,
which is burning due to the fire” emanating from

the face of the loved one. In the same line / douri/ .

(the distance) s juxtaposed by the / mehr/ (love) of
the beloved. Thus parallelism is subtly interwoven
in the poem’s texture,- making its covert
significance different (as Hafez is always "diffe
rent” from others) from its overt application as
practiced by poets previously mentioned.

If students raise the point why it is that some
poets —Hafez, Shakespeare, Sepehri, Hopkins-do
not use direct or simple statements, the teacher
may answer all great poetry is suggestive, imolied

and indirect because only through this “special
language” can the poet communicate with the
dark, unexplored layers of the mind.

If poems like the above prove too difficult for
the students, itis better fortheteacherto postpone

them for future use of reserve them for advanced.

students. This is actually preferable to long
discussions on the teacher's part on artistic
“merits” of poems which students, due to
linguistic deficiency, cannot absorb.

1. Alex Preninges, ed., Princeton Encyclopedia of poetry
And Poetics (London: The MacMillan Press LTD,
1985), P. 599.

2. Forafuller discussion of deviation see: Geoffrey
N. Leech, A Lingulstic Gulde To Engtish poetry (London:;
Longmon Group Limited,1969, rep. 1992) PP. 23,
88.

3. Leech, P. 73,

4. C. Hugh Holman, A Handbook to Literature
(Indianapolis: The Bobbs Merril ¢o. Inc., 1977) P.
446,

5. Premiger, op. cit., P. 599.




Candlelight on one side, the beloved's face onthe
other
| am in fire on one side, the butterlly on the
other
She has laid a trap for my heart by hair and
mole

Thetrap ononeside, the decoyonthe other.

(Ra'fat Semnani, “The Congress of Hearts™)

Evidently this poet is enamoured with
parallelism — of -all poetical devices - because it
dominates as the foregrounding elementinaimost
any line in his “Divan."”
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Your love pushes me town to town, alley to alley,
Your affection makes me run from field to field,
The flood of tears, the blood of the heart, gushing
from my eyes and heart

Drop by drop, sea by sea, river by river, rili by rill.
(Ra'fat Semnani, “Bosom to Bosom'')
Sometimes for each item in the first

hemistich thtre will be a parallelinthe second one;

as for example, often applied by Pope. it is also a
favourite amongst our modern poets:
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There was spring and you and love and hope

Spring was gone, you went away, everything

passed.

After the sudents have become familiar with
the idea of parallelism, it is time for the teacher to
introduce them with more sophisticated examples
in which the subtle use of repetition or parallelism
has greatly enhanced the total effect of the piece:
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You were not faithful, | was; you did not
see your wrongdoing,
I did
You broke (promises), | did not; you
_ severed, | did not If | rued what ! did, if|
met with people's castigation It was
indeed you hidden behind all these.
(Mehrdad Avesta, A Ray of Hope")

s ab bad ol e Sy 2
g dat Dpu asln e i 0 40

rﬁg—- s A
g b [ g g A g ]
{3l g Vo pr) el 380)

All my heart desires, is the gracious thou,
All the source of melancholy in my mind, the
gracious thou.
Whenever | cast these eyes of mine at the world.
it is thou today, it Will be thou tomorrow.

(Abu Saied Abel Khayr, “Lyrics™)

In the above couplet by Avesta, repetition is
used for euphoric purposes only and does not
serve any artistic intention. The teacher may draw
the students’ attention to the point that what is
meant by repetition in poetry is not a mere
mechanical one which exactly doubles the

previous statement, like slogans or shouts

("Hurrah! Hurrah! We want Boris! We want Boris!).
These repetitions, though often uttered with
enthusiasm and filled with emotion, depending on
the occasion and the spur of the moment, are
beyond the pale of literary analysis, since the
second part of these utterances do not show any
novel sentiment or idea. This important point
should be made clear to the students so when the
teacher analyses Avesta's couplet stating that it
does not have the artistic effect that a poem by a
better craftsman, say, Sa'di has, he does not mean
Avesta’slineisthesameas people’s slogans, being
totally devoid of any poetical worth. The point the
teacher should emphasize is the poem does not
reach the high level of first grade verses found in
Persian literature.

The second poem by Abel Khayr is
structurally a *“collage” of parallelism and
repetition. This can provide students with an
opportunity to voice their opinions on the
comparative merits ofthisoneandalso of Avesta's,
the teacher playing the role of mentor. If the

majority of students prefer the second one, then
the teacher might ask them to quote some more
examples of the second type. He himself can give
them the following for further discussion, the first
by a classic; the second by a modern poet.
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My heart is bound to the melancholy of thy love,
God knows, -
| broke away from others love and the moon‘faced,
God knows
Thoughlsufferedaillthe painsinflicted by thelove

| have not abandoned hope, God knows.
{Maghrebi Tabrizi, “God Knows"")
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What am 1?7 a forgotten story
A picture of youth gone with the wind

Aho can forget the memory of Safa who said:
What am 11 A forgotten story.

(Esmail Safa, “The Lovers’ Tavern’)

Often Persian poets, both ancient and
modern, use a special form of parallelism to
foreground the contrastintheline. Thiswasalsoa
favourite device amongst English neo classic
poets like Dryden and Pope, as was noted earlier.
The Persians, it seems, are more scrupuious to
observe a delicate balance or parallel betweenthe
two hemistiches:
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And time yet for a hundred indeci-
sions...

(T.S. Eliot, “The Love Song of J.
Alfred prufrock.”

if students show enthusiasm and interest in
poems of the above kind, the teacher can present
other modern poets like Dylan Thomas or Robert
Frost. Thomas, too, uses a greatdeal of parallelism
and repetition for the effects he intends to convey
through the medium of poetry. Especially
interesting poems in this connection include “The
Force That Through the Green Fuse Drives the
Flower”, “This Bread | Break", And Death Shall
Have No Dominion” and especially “Do Not Go
Gentle into That Good Night."

For homework or extensive study, the
teacher can divide the students into groups,
assigning each group to find a suitable example of
parallelism either in English or Persian, the latter
naturally leading us to the next section.

C. 2 Parallelism And Repetition Forgrounded In
Perslan Poetry

Considering the application of parallelismin .

4

Persian poetry, the teacher may refer to Hopkins
dictum, quoted at the beginning of this section,
which says the artifice of poetry reduces itself to
the principle of parallelism. His statement may be
more interesting for lranian students since,
paradoxically, Persian poets of all ages have
proved themselves to be more staunch adherents
of Hopkins than their English counterparts.
Indeed, Persian poets have played around with
repetition and parallelism as poetic devices which
can be exploited for various purposes say, for
embellishing and beautifying the sound and sense
or for deepening the idea behind the form. As
usual, itis betteriftheteacherquotes poemswhich
are composed for the “musicality’” of the line
rather than enhancing the sngnmcance like the
following:
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performs a fiendish action. As far as poetic
intensity is concerned, the compounded form of
contrast and parallelism foregrounded in the
poem’s texture gives a sharper perspective to the
two contrastive deeds, making them artistically
part of each action. Similarly in Pope's line we first
encounter a prosaic and obvious statement “toerr
is human” which forms the background of the
foregrounded part that conveys the poet’s lofty
idea “to forgive is divine.” Like Dryden’s line, we
have parallelism in the form of a sharp contrast
between “to err” and “human” on one hand and
“to forgive” and “divine” on the other.

Here again it is seen that any other syntactic
or semantic arrangement or modification of the
sentence would have greatly decreased the
statement’s effect: the vulnerability of human
nature. The teacher can also bring in examples
from modernpoetry,ifhe sowishes, butasusual he
- should be on his guard in proposing poems in free
verse with elaborate imagery which might prove
difficult for the students.

Parallelism, like other schemesandtropes,is
used much more subtly by twentieth century poets

than the poets of bygone days. But for advanced
students the teacher may provide someinteresting
examples. Among modern poets, T.S. Eliotcan be
a good candidate, since repetitions and parallel
statements abound in his verse. A good case in
point is “The love Song of J. Alfred Prufrock.” In
this poem the repetitions not only bind the
leitmotive but also reveal the mental dilemma of
the protagonist. Amongst the many repetitions
there isthe famous “in the room women come and
go / Talking of Michelangelo™ which refers to the
trite talk of society women. There are aiso
numerous references to time element - a favorite
theme in Eliot’s verse -in such phrases as:

And indeed there will be time

For the yellow smoke that slide along

the street....

There will be time, there will be time

To prepare aface to meet the faces that

you meet

There will be time to murder and create

And time for all the works and days of

hands.

Time for you and time for me,
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if the teacher deems it necessary, before
introducing the subject to the studehts he may
draw a distinction between parallelism and
repetition, the latter, too, a favourite device in
English and Persian poetry.

Repetition is defined as a sound, syllable,

word, phrase, or metrical pattern (acting as) a.

unifying device in all poetry.”* Shakespeare usesit
for both tragic or comic effects. In the following
lines from Hamlet, he exploits the impressions
created by the connotations of thewordsandthem
in other lines:

And let the kettle to the trumpets speak.

The trumpet to the cannoneer without,

The cannons to the heavens, the heavens to
earth. ,

7. S. Eliot uses it for the dua! function of
emphasizing the theme and revealing the mental
conflictinherentin the poem.Forinstance,in*“Ash
Wednesday” we have the following lines:

Teach us to care and not to care

Teach us to sit still,

Pray for us sinners now and at the hourof our

death.

Pray for us sinners now and at the hourofour

death.

The teacher may point cut here that the
artistic purpose of these repetitions and similar
ones in the poem is to unveil the agony of the
persona who seeks prayer as a refuge to solve the
dilemma exposed in the opening lines. Thus
repetition serves as a means of binding the
conclusion of the thought process to the
beginning.

After some more exercises of the abovekind,
the teacher may introduce paralielism by first
providing ampleexamples from diverse poetsfrom
classic to modern times. As an introductory
example, the teacher can providethestudents with
an alliterative line from any of shakespeare’s
sonnets.For instance,sonnet no.30,which begins
with the line: “When to the session of sweet silent
thought”, can be a suitable example. Here one can
notice that the three consecutive sounds of/sfin,”
session”, “sweet”, and “silent” constitute in
themselves a kind linguistic foregrounding which
together with the special incantatory rhythm of
iambic pentameter make the line more “organ-
ised" than, say, a piece of ordinary discourse.
However, it is in the realm of syntax that one can
furnish many examples of parallelism. Preminger
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givesthe following fromthe Lord's prayerinwhich
a subtle foym of this literary device has been
employed with utmost success;

QOur Father which art in heaven,

Hallowed be thy name.

Thy kingdom come,

Inearth as itis in heaven.

(The Holy Bible)

Then he considers the paraphraseable
meaning as “Hallowed bethynameintheearthasit
is in heaven, thy kingdom come in earth asitisin
heaven, etc., thereby considerably enriching the
interpretive value.”

if the above example proves to be rather
difficult for the students, the teacher may furnish
another example which can show more clearly the
syntactic application of parallelism:

Il fares the land, to hastening ills a prey,

Where wealth accumulates and men decay.

(Oliver Goldsmith, ““The Deserted Village)”

Grammatically speaking what we have here

is subject + verbal in phrases ‘‘Wealth accumu-

lates” and “mendecay.” itisinterestingtodrawthe
students’ attention to the fact that if the poet had
not used parallelism.as a means for foregrounding
the main idea in the poem and had opted to write
instead ‘‘Wealth has accumulated and good men
decay” he would have ruined the very effect for
which he had striven to achieve; i.e., the
relationship between the accumulation of wealth
on the one hand, and men's decadence on the
other. The latter verse would give a considerably
weaker idea because there would not be a close
grammatical relationship between the two
clauses.

Another form of parallelism in which
rhetoricians give the term ‘antithesis’ can be
plentifully found in eighteenth century poetry
especially inthe works of neo - classicist poetslike
Pope and Dryden. The following are just asample:

He raised a mortal to the skies;
she drew an angel down.
(John Dryden, “Alexander’s Feast™)
To err is human, to forgive is divine.

(Alexander Pope, “An Essay on Criticism”)

To explain the artistic application of
parallelism at work in Dryden’s poem, the teacher
can point out to the students thatinthe poet’sline
we are witnessing two actions going on
simultaneously bytwo persons. But, Whereas“he”
in the poem does something celestial, “she”



ALINGUISTICSTUDY OF
THE SCHEME OF
PARALLELISM AND
ITS SIGNIFICANCE
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In this article, which is heavily indebted
to the tenets of Formalistic Approach in the
analysis of literature, parallelism will be first
discussed, then its application in English and
Persian poetry considered.

Parallelism is defined as a “state of
correspondence betleen one phrase, line or
verse with another,” and is considered to be
different from other schemes and tropes such as,
metaphor, paradox and other figures of ordinary
speech which by their very nature demonstrate a
“deviation™ from the the norms of ordinary
speech. Rather it is the reverse of deviation
because it foregrounds extra regularities in the
poem'’s texture, whereas deviation draws atten-
tion the irregularities in syntax and lexicon,
among other things. However, according to the

By: Sirous Ghazael

same logic, one might argue that the foreg-
rounded section of a discourse with paralled
phrases can itself be considered a sort of
deviation per se since it makes a text more
organised than it actually should be, which by
and in itself may give us reason enough to
classify it as a “special” deviation from language
norms. whatever the teacher's stance on this
point may be, i. e., whether he considers it as a
deviation or not, he should draw the students’
attention to the importance of parallelism as a
feature of poetic language. Leech considers it
one of the most important aspects underlying all
versification and quotes Gerald Manly Hopkins

 who went so far as to claim that the artifice of

poetry “reduces itself to the principle of
parallelism'*,
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