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" Abstract
. English language teaching has ramarkably been focused on by many language centers all over lhe world. Various .
international needs of nations made the invention of different teaching methods inevitable. Substantial needs of
. nations to exchange their commercial, potical, cultural, technological, and many other sorts of data drabllcally
" elevated the need for an international communication means for such exchanges. The English language knownasa .
“lingua franca” played an important role to meel these international need.
Key Words: verbal behavior, cognitive psychology, cognitive code, psychological barrier, suggestology,

communicative competence, acculturation model, Stimulus - response.
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OXFORD APPLIED LINGUISTICS

Task-based Language Learning and Teaching

Rod Ellis

This bock explores the relationship between research, teaching,
and tasks. and secks to clarify the issues raised by recent work in this
field. The book shows how research and task-based teaching can
mutually-inform each other and illuminate the areas of task-based
course design, methodology, and assessment. The author brings an '
accessible style and broad scope to an area of contemporary
importance to both SLA and language pedagogy.

Who is the book for?

How to Teach English is a book designed for people at the start of their
teaching career, at that stage where they are just about 1o do - or have just
done - an initial teacher training course. It is written for people who teach
moslly adults of whatever age,

What is it about?

How to Teach English is aboul teaching English as a foreign or second
language: what it is about, and how to do it. Here is what it contains.

« The frist two chapters discuss general issues about 1caching and learning:
How to be a good teacher, how to be a good learner,

f . Joremy
+» Chapter 3 looks at issues that help teachers to manage classes betier - using : Harmer
their physical presence and voices, and organising the room and students in

a variety of ways.

« Chapler 4 suggests a way of looking at all teaching and leaming - a way which helps teachers to decule how to
put teaching sequences logether.

- C(hapter 5 is about the language itself. It introduces some basic concepts of grammar, vocabulary, Janguage use,
pronunciation and punctuation and is intended for new teachers who may have little experience in this area.

» Chapter 6 looks at the various options for studying language, from very teacher - led presentations to rather more
learner - centred ‘discovery’ activities.

» Chapters 7-10 look at examples for teaching the so-called ‘four skills™ {reading, writing, speaklng and listening).

« Chapter 11 discusses how teachers should use texibooks - should they be followed slavishly or adapted to the
teacher and the students’ particular needs?

« Chapter 12 looks at why teachers need to plan their lessons and how they can do so.

» The final chapter (called *What if?") deals with problems which teachers frequently encounter. How, if atall, can
they be resotved?

« The Task File at the back of the book comprises a large number of exercises and activities designed to predict
and/ or build on the information in the chapters of the main book. These are intended to be photocopied for use
on training courses or to be used by individual teachers working on their own.

« The book ends with three appendices, One describes equipment commonly in use in the classroom. The second
gives suggestions for further reading, and the third contains the phonetic alphabet and some examples of phonetic
script.

3.vol19
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tasks and choosing relevant situations to practice
struciures. Language learning is seen to result from
active verbal interaction between the teacher and
the learners.

Materials

Instructional materials in this method are
especially chosen to assist the teacher 1o develop
language mastery in the leamer. The text books
consist of chapters or units including dialogs, pattern
drills and application activities. They are primarily
leacher oriented. Tape recorders and audiovisual
equipment often have central role in an audiolingual
course. The teacher or the tape serves as the
language model. A language laboratory may also
be considered essential.

Criticism

Just as the foundation of Audiolingualism had
been laid by linguists, so the first significant
challenge to this method also came from linguists.
(Bowen 1992). The theoretical foundations of
Audiolingualism were attacked as being unsound
both in terms of language theory and learning theory.
Practitioners also found that the practical results fell
short of expectations. Students were often found to
be unable to transfer skills acquired through
Audiolingualism to real communication outside the
classroom, learners did not benefit equally from

memorization and repetition as learning techniques,
and many found the experience of audiolingual
study procedures to be boring and unsatisfying.
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a complete reorientation of the foreign language
objectives of language curriculum. They advocat
a return to speech based instruction and this
general objective is achieved through training the
learners in sound discrimination, increasing
auditory memory, native like pronunciation and

: developing accuracy and fluency in-a limited

portion of language.

The basic tenets of ALM are to have students
reach a point at which they could use language
automatically and unconsciously just as native
speakers do. This objective was to be achieved
by conditioning students to give automatic,
nonthoughtful responses during mimicry
memorization of dialogs and practice with oral
pattern drills. Short term objectives of ALM
include training in listening comprehension,
accurate pronunciation and recognition of speech
symbols as graphic signs on the printed page and
ability to reproduce these symbols in writing, but
the long-range objectives must be language as the
native speaker uses it.

The syllabus

Audiolingualism is a linguistic, or structure-
based approach to language teaching in that it is
based on a corpus of structural and lexical items
arranged from easy to difficult. It contains the key
items of phonology, morphology and syntax of
language arranged according to their order of

presentation. The language skills are taught in the

order of listening, speaking, reading and writing.
It may also be considered as situational because it
aims at introducing frequent topics and situations
of the target culwre.

Activities

1. dialog memorization: students hear a model
dialog, they repeat each line of the dialog, and
after the dialog has been presented and
memorized, specific grammatical patierns in the
dialog are selected and become the focus on

No.73.Vol.19

drill and pattern practice exercises.
2. The use of drills and pattern practice:
" Backward build-up,
. expansion drill,
Chain drill,
Repetition drill,
" Infiection,
Replacement, _
Single-siot substitution drill,
Multiple-slot substitution drili,
Transformation drill,
Question and answer drilli,
Restatement,
Completion,
Transposition,
Contraction,
Integration,
Rejoinder, and
Restoration.

Learner and teacher role

Learners are viewed as organisms having
reactive role 1o the stimuli. They can be directed
by skilled training techniques to produce correct
responses; and thus they have little control over
the content, pace-or style of leamning. They lack
creativity in their use of language. They are not
encouraged to initiate interaction, because this may
lead to mistakes. The teacher tries to avoid errors
from happening as much as possible. learners by
listening to the teacher, imitating accurately, and
responding to and performing controlled tasks
learn a new form of verbal behavior by forming
new habits in the target language and overcoming
old habits of their native language.

In this method the.teachers role is very central
and active. Teacher is like an orchestra leader,
directing and controlling the language behavior of
her students. She is also responsible for providing
her students with a good model for imitation. It is
a teacher-dominated method. The teacher must
keep the leamers attentive by varying drills and



The structural linguists examined only the
overtly observable data. Such attitudes prevail in
B.F. Skinner’s thought, particularly in verbal
behavior (1957) in which he said that any notion
of “idea” or “meaning” is explanatory fiction and
that the speaker is merely the locus of verbal
behavior, not the cause. Therefore, sophisticated
methodology for collecting and analyzing data
developed. Language was viewed as a system of
structurally related elements for the encoding of
meaning, the elements being phonemes,
morphemes, words, structures and sentence types.

Leaming a language was assumed to entail
mastering the elements or building blocks of the
language and learning the rules by which these
elements are combined, from phoneme to
morpheme, to word, to phrase, and to sentence.

The following five Slogans, proposed by W.
Moulton in 1961 summarize the structuralist's
views toward language and teaching:
(Mirhassani , 2003)

1. Language is primarily spéech not writing.
Speech is language, since many languages
do not have a written form and we learn to
speak before we learn to read or write. It
manifests itself in emphasizing oral skills,
pronunciation and colloquial forms of
language.

2. Language is a set of habits. Language could
be learned through excessive repetition
resulting in the automatization of language
structures. '

3. Teach the language, not about the language.
This entails avoiding explicit grammatical
explanations.

4. A language is what native speakers say, not
what someone thinks they ought say.

5. Languages are different. They strongly reject
the use of student’s native language in the
classroom practices.

Audiolingualism not only had a convincing
and powerful theory of language to draw upon,
but it was also working in a period when a
prominent school of American psychology
known as behavioral psychology claimed to
have tapped the secrets of all human learning.

The foundation of behaviorism dates back
to the 1920s, when Ivan Pavlov, a Russian
physiologist introduced the idea of classical
conditioning based on a series of experiments
he conducted on a dog’s digestion system. To
the behaviorist, the human beings is an organism
capable of a wide repertoire of behaviors. The
occurrence of these behaviors is dependent upon

three crucial elements in learning, a stimulus, a°

respense, and reinforcement.

In this psychology, all behavior is viewed as
a response to stimuli, whether the behavior is
avert or covert. According to the theory,
behavior happens in causal, associative chains.
All learning is thus characterized as associative
learning, or habit formation, brought about by
the repeated association of a stimulus with a
response.

Central learning principles according

to behavioristic theory are:

I. Human learning and animal learning are
simtlar,

2. The child’s mind is a tabula rasa.

3. Psychological data should be limited to what
is observable,

4. All behavior is viewed as a response to stimuli.

5. Conditioning involves the strengthening of
associations between a stimulus and a
response through reinforcement.

6. Human language is a sophisticated system

acquired through operant conditioning.

Design and objectives.
The ultimate goal of ALM is gaining
proficiency in all four language skills. It demands

No.73.Vol19
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isolated from scientific advances made in other
countries. They drew on the earlier experiment of
the army programs and the Aural-Oral or structural
Approach developed by Fries and his colleagues,
adding insights taken from behavioristic psychology.

This combination of structural linguistic theory,
contrastive analysis, aural-oral procedures, and
behavioristic psychology led (o the Audio-lingual
Method. Audio-lingualism claimed to have
transformed language teaching from an art to a
science, which would enable learners to achieve
mastery of a foreign language effectively and
efficiently.

If the most noticeable characteristic of
Audiolingual was oral work, the second one was
abundant drill. Since language was regarded as a
set of subconscious habits, it was decided that the
Army’s language training programs must provide
intensive drilling, which could lead to
“overleamning” and subconscious habits in the new
language.

To sum up, speaking and drill were played up,
grammar and translation were played down.
Pattern practice helped provide inductive mastery
- of grammar. There was no translation from English
into the foreign language, but some courses
permitied occasional translation from foreign
language into English, at the advanced level. Some

literacy training was used to complement oral
instruction. Writing was not an official part of
Army language courses, but dictation was
occasionally used to reinforce oral instruction.

Theoretical Assumptions

Learning and linguistic models widely accepted
in the 1920s and 1930s influenced the type of
classroom techniques employed in Audio-lingual
classes and in language laboratories after world
war Il. The theory of language underlying
Audiolingualism was derived from a view
proposed by American linguists in the 1950s, a
view that came to be known as structural
linguistics. (Richards and Rodgers 1990). This
school of linguistics with its advocates such as,
Leonard Bloomfield, Edward Sapir, Charles
Hockett, Charles Fries and others, prided itself in
a rigorous application of the scientific principle
of observation of human languages. Only the
“publicaly observable responses” could be subject
to investigation. The linguist’s task according to
structuralist was to describe human languages and
to identify the structural characteristics of those
languages. An important axiom of structural
linguistics was “languages can differ from each’
other without limit and no preconceptions could
apply to the field.”

il
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Abstract

Audio - lingual method was the major influence on language teaching from the 1950s up to0
1970s. It was developed in the United States during world war II. It was based on structural linguistics
and behaviorist psychology. R

Basing their insights of their conceptions of the behavioristic model of learning, descriptive
linguists concluded that language learning is primarily a process of developing appropriate language
habits. (Chastain 1988). _

Learning was not viewed as a mental process, but as a mechanical one. It’s most noticeable
characteristics was oral work and abundant drill. Speaking and drill were played up, grammar and
translation were played down. Pattern practice helped provide inductive mastery of grammar. The
goal was to have students reach a point at which they could use language automatically and
unconsciously just as native speakers do.

Because of long hours of exposure to language and continuous drill and practice. It proved to be
successful at that time in USA and it is still used in some language programs today.

Key Words: structural linguistics - contrastive analysis - behaviorist - psychology - drill - pattern
practice - habit formation - stimuli - imitation

The Audiolingual Method
Background and History

The audio - lingual method was developed in

the United States during world war I¥. To supply
the US. government with personnel who were
fiuent in German, French, Italian, Chinese,
Japanese, Malay and other languages, and who
could work as interpreters and translators it was
necessary to set up a special language training
program. And it was speaking ability that was
needed, even than the ability to read.
Since the nation’s foreign language teaching
.effort had been relatively limited, the military
turned to linguists and anthropologists for
assistance in describing the exotic languages that
would need to be learned, and for help in
preparing teaching materials and training courses.
Thus the Army Specialized Training (ASTP) or
briefly Army Method was established in 1942.
Fifty - five American universities were involved
in the program by the beginning of 1943.
This method proved to be successful and thus
strongly recommended for foreign language

teaching all over the US. The objective of the

army programs was for students to attain.

conversational proficiency in a variety of foreign
languages. It consisted primarily of a shift in
emphasis from the written to the spoken language
and of immersion in intensive, practical
instruction.

Franz Boas, Leonard Bloomfield and others
had determined that these so called primitive,
American Indian languages, constituted a
valuable resource not only for linguistic
investigation but also for insights on how to teach
a language.

The emergence of the Audio-lingual Method
resulted from the increased attention given to
foreign language teaching in the United States
toward the end of the 1950s. The need for a
radical change and rethinking of foreign language
teaching methodology was prompted by the
launching of the first Russian Satellite in 1957.
Government acknowledge the need for a more
intensive effort to teach foreign languages in
order to prevent Americans from becoming

! Foreign Language Teaching Journal

1
i

s
[ b2
2%

No.?3.Vo¥.1. 9L'



—
i
1

'\ﬁ Roshd & Teachers

y‘, Knowiedge Improvement

]
,r ;;\\.\ | S o _ e
/ 'f ‘ \'\-._ - o _;-'/ i b .I_.;’r { i \"‘g
e Audio - L.ingu al
_/fj_\“_ ;;/] - ‘.\:_ \ - // ) ”j‘_—‘-_- ..\h \‘//:, .. ‘\i\:_ _.' !

Foreign Language Teaching Journal

L]

{
-No.7

i

etho

8CQ0BHQCOCOO0OQOLROLOOB®O

Saedeh Ahangari
Tabriz Istamic Azad University

s S

33 o Sl e ol - 2nls YAV VA8 Sladlo o Ol st 505 80U 358 5 Sl kg lans gl 2y
o gl (A1) ity 3 B 2O ol 523 2 etonta VLY 53 095 lg Ko D)3

Lol Las 015 (5 8ol o Sngr 53k 0ol r 580k slap S 55 00 53 SLLENS, (Slaias 4 1GI1L i 5 DLl 20045
s Kt 00t K Olyea &S ¢ a3 1513 S0 Olge s & 5180k ¢ Shas ol 03 e Ll slacote 125
S e S

330015 (315 Gl a3 5SS ¢ g5 ol 3 el (AL Olph Sy e i )8 ) 5k sle S
oy 8 Sy R S g a2 SN T Ga b S 50U 5 pd o D CedloS e 5 0L g

o855 0 5 Sila gl s by Loyl 0L 5 e il a8 el b5 2obs St alom o O 085 gl 2500 Ol s oph eot ks
Ly NS4y Ol o dshen

tl w29z St (o813 3 palde ol a3 5 2l 0L L oL e s 1Sl 5 528 5 Ladl o s s i€ o2y,
238 g sl 02l 3y g ) el glaasts s gl 53 o8 R

gl ¢ o3BOh L nle S € 8 € L) b2 Oy ladlie Lo g g Sl le 20 T lasllals

3.Vol.19



presented are just some schematic drawings
which are not coloured and are not attractive
to the students. There are no maps to help
students locate the places referred to. The
printing style, the type, and the layout are
ordinary. The binding, cover, quality of paper,
and clarity of illustrations are satisfactory. And
finally, the coursebook is readily available all
over the country.

G. Enjoyment Idnex

The coursebook provides scope for
individual teaching styles. Most active teachers
enjoy working with such material at this level.
However, it is quite demanding on the teacher.
It requires the teacher to be organized,

otherwise s/he will be short of time. Therefore, .

most inexperienced or less active teachers do
not enjoy working with it.

Conclusion

This article has provided a brief overview
of the issues on evaluating language maierials.
To this end, using the checklist textbook
evaluation proposed by Rivers (1981), an
evaluation of "A Preparatory English Course”,
published by The Iranian Ministry of
Education, was presented. The writer of this
article believes that the elimination of the
weaknesses pointed out throughout this
evaluation would lead 1o an improvement of
the course.
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+ English. In other words, the material does not
: bring out contrasts between the foreign culture
" and the culture of the students. The emphasis
is on similarities and common experiences or

. practices among people all over the world.

 Consequently, there are no explicit chauvinistic,

. racist, or sexist elements in the text material or

- jllustration.

' D, Linguistic Coverage and Organization of

Material
Pronunciation is not dealt with satisfactorily

- and systematically in this coursebook. The

treatment is just confined to teaching stress and

- intonation and little attention has been paid to
' the teaching of English sound system as an
" interdependent whole. The similarities and

differences between English and Persian sound
systems could have been compared in the

~ pronunciation section of each lesson.

Grammar is presented both deductively and

inductively depending on the type of structures
- and their degree of complexity. The choice of

these structures hasl been such that the most

frequently used structures have been
" introduced. However, there seems to be no

ordering of the structures according to their

. difficulty level, and no continual reentering of
_ the structures. Instead, there are plenty of drills
" and exercises of various types which provide

- ample practice.

Vocabulary is weli-presented throughout the

" coursebook. An average of about fifteen

vocabulary items with synonyms or definitions

- and examples of their use is presented at the
. beginning of each lesson. These words are

N

considered as the new or problematic words
used in the reading passages following them.
Moreover, there are some incidental vocabulary

3.Val19

presented in other sections of each lesson. In
addition, a lot of attention has been paid to word |
formation, specially the way common suffixes -
are used to change parts of speech.

Reading is introduced from the beginning. -
The reading materials provide for progressive ,
teaching of the reading skill. As mentioned
earlier, the content of the passages is’
appropriate for the intended students and can .
motivate them. As a result, it becomes quite -
possible for the teacher and the students to work
on all language skills through such reading
materials. '

E. Types of Activities

Each lesson contains some dialogues
representing realistic situations. The language -
used is authentic and most sentences are short '
enough for students to handle. In most cases, |
there are segments within the sentences which
can be useful in creating variants for
communicative interaction. The dialogues are ‘:

“not too lengthy, so they can easily be used in

the classroom.

As mentioned before, there is a wide variety
of useful drills and exercises to engage students |
in language production. However, there seems -
to be no indications of the ways in which
students can be encouraged to use what they .
have learned in "actual communication” (in '
speech and writing). The coursebook lacks i
"extra activities” such as games, songs, poems,
crossword puzzles, and material for fun and
relaxation which is usually introduced in the :
form of humor, problems to solve, anecdotes, |
rhymes, cartoons, and curious customs. ’

F. Practical Considerations
The illustrations are very féw and the ones |



The course is a teacher taught intensive one

* with four hours of instruction per week. Each
' book contains four lessons containing
- interesting passages and helpful activities such

- as drills, exercises, and short cloze passages. All

the materials are at the appropriate level and pace
if the students’ previous experience with the
language is taken into consideration.

B. Appropriateness for Teacher and Student
The method based on which the coursebook

. has been prepared seems to be the Eclectic
" Method. However, whether or not the materials

are used “eclectically” is a matter of practice and

. depends on the users. For example, though the

course is designed in such a way as to minimize

. the use of native language in the classroom, there

may be some teachers and students all over the
country who prefer to make excessive use of their
native language mainly as a direct consequence

. of their limited proficiency in English.

There are some cassettes and films with

relatively acceptable quality, but there are no

slides, filmstrips, transparencies, large pictures,
or flashcards available with the coursebook. The
publisher has provided a teacher’s guide in a
separate volume containing some strategies in
teaching reading passages and grammatical

structures presented in each lesson, and a word a
list at the end of each book, which shows the

lesson in which every vocabulary item has been

used,

C. Language and Ideational Content

The language used in both books is authentic
academic English, However, there are some
cases of strange forms which may not be used
by native speakers of English. For example, the
sentence: "...he hates to be confined within the
four walls of an office..." in book two (p.93)
seems to have been produced under the :
influence of Persian. Besides, there are some

other language forms like "as payment for"

(p.20), "have high opinion for" (p.21), and
“He’s remembering" (p.35) which are the :

deviant forms of "as a payment for", "have a
high opinion of", and "He remembers",
respectively.

The content of the reading material, the

situations in dialogues, and practice activities

are interesting and worthwhile enough to attract
the attention of nearly all the students.
However, there is no theme or related themes
for different sections through the books.

No direct reference is made to the culture .
and contemporary life of the people who speak
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Introduction

i Language teaching and language learning
- are multifaceted enterprises. Every language
teaching/learning situation is unique because
of the complexity of language, language
learners, language teachers, and diversity of
language materials. Ideally, the development
| of new programs and curriculums is initiated
by thorough needs analyses and, once
implemented, programs and curriculums are
modified continuously in response to ongoing
assessments of their effectiveness. Therefore,
evaluation is essential to successful education
' because it forms the basis for appropriate and
effective decision making (Genesee, 2001).

. James Brown (cited in Johnson, 1989)
| defines evaluation as the "systematic collection
and analysis of all relevant information
. necessary to promote the improvement of a

curriculum and assess its effectiveness and
efficiency as well as the participants’ attitudes
- within the context of the particular institutions
| involved”.
Evaluating materials is a complex process.
| First, it demands that we establish their relative
- merits from among a wide range of features.
| Pedagogical factors to be considered include
{ suitability for the age group, cultural
| appropriateness, methodology, level quality,
| number and type of exercises, skills, teacher’s
! book, variety, pace, personal involvement, and
1 problem solving. Second, we have to bear in
| mind not only construct validity or ‘the extent
to which a reviewer thinks that a book will or
E will not be useful to a specified audience’, but
| also the materials already in use. Third, we need
| to consider whose views we wish to consider in
| exercise (Chambers, 1997).
" The need to evaluate materials takes on
. special importance. Such an evaluation,

No.73.Vol.19

according to Ellis (1997}, provides the teacher
with information which can be used to determine
whether it is worthwhile using the materials to
make them more effective for future use. :
However, there are limits to how *scientific’ such
an evaluation can be. As Sheldon (1988;cited in
Ellis, 1997:37)observes, ‘it is clear that
coursebook assessment is fundamenially a
subjective, rule-of-thumb activity, and that no
neat formula, grid or system will ever provide a |
definite yardstick’. |

It is, therefore, essential for teachers to know
for what qualities they should look when
evaluating a textbook. In this article, we are
going to evaluate the coursebook “A Preparatory
English Course, Books 1&2" published by the
Iranian Ministry of Education. In so doing, we
will use the checklist for textbook evaluation
proposed by Rivers (1981:477). It consists of :
1) appropriateness for local situation, 2)
appropriateness for the teacher and student, 3)
language and ideational context, 4) linguistic
coverage and organization of material, 5) types
of activities, 6) practical considerations, and 7)
enjoyment index.

Evaluation
A. Appropriateness for Local Situation
The course is eclectic in its approach and is
intended develop all the four language skills
(listening speaking, reading, and writing) in the
students through a variety of activities
concerning vocabulary, reading comprehension,
grammar, language functions, and pronunciation.
In other words, the writers’ main concermns are |
the development of general proficiency and a
“preparation” of the students for their future
studies in case they enter university, as stated in
the teacher’s guide provided and as the name of
the course itself implies.
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Abstract

This article attempts to introduce the major considerations in textbook evaluation and the
steps to be followed in evaluating language materials. To this end, an evaluation of "A Preparatory
English Course”- a coursebook published by The Iranian Ministry of Education-has been done
using the checklist for textbook evaluation proposed by Rivers (1981:477). The writer of the
article hopes that such an attempt would help the authors of the coursebook to improve their
materials.

Key Words: assessment, evaluation, curriculum, deduction, induction, eclectic, approach,

communicative interaction
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@ A cloud.

@ All months do.
@ Darkness.

® Your age.

® Your lurure.
® The letter V.

MISSING DICTIONARY DEFINITION
@ If you scream something, you say it in a loud voice because you are trying (o atrract someone’s

attention.
® If you hold your nerve (keep your nerve), you remain calm and determined in a difficult situation.

CROSSWORD PUZZLE
1
L
3
2w A L
4 5
N1 |G|l ulT|m|lalr|1]’s{H
T E T U
H s {elD W|lo|o BN
9 10
plolz & R S I
U L E G
T E "N{ilelualr H
v T
Pl rPa| v vl alr M M
w N R A
A o R
K W E
Brli|rR|E[ D S loele[ep|T
Y

CONCORDANCE LINES

The missing word is up.
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Following are two vocabulary games which will start you on the road to coilecting and adapting
others for your classes.

LAST LETTER
The last letter of the word must be the first letter of the next word. .

Have a student saya word, such as “dog.” When answered, have him ask the next student who
must reply with a word, starting with “G,” such as “girl.” Then, the next student must answer
with a word, starting with“L,”, such as “lesson.” The sequence may then continue.

WORD ASSOCIATION

Begin by saying word, such as “Park.”
For example:

Teacher: Park

Student A: Grass

Student B: Trees

Student C: Jogging

Student D: Picnic

Student E: Hot Dog

Student F: Kites

Any association is ok.

If the student can’t answer (Count of 5-4-3-2-1), he must stand up. The last student seated is
the winner.

If the association is not obvious, the student is asked to explain the association.

KEY TO THE QUESTIONS
Vol. 18, No. 72

BRAIN TEASERS

® The bear is white. The house is built on the North Pole.
@ There are more than two babies.

® Ton (1000 kg.)

® Only one, the last brick.

. 3 | Foreign Language Teaching Journal
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CROSSWORD PUZZLE

BABY ANIMALS

ACROSS o1 i’t

P

]

2. A babygoatisa.........

4. A baby cowisa ... .
6. A baby sheepisa.........
7. A baby gooseisa..........

aln
-

0

h

DOWN
1. A baby horseis a ........
3.A babyduckisa........
5.A babycatisa ... .

LI

00010

-l

SCRAMBLED SENTENCES

The following proverbs are all mixed up. Your job is to put them in order so they make sense.

@ help... God ... helps ... themselves ... them ... that

® success ... succeeds ... nothing ... like

@ feather ... of ... together ... a ... flock ... birds

® rolling ... moss ... a ... no ...gathers ... stone

® good ... no...is... news ... news

@ better ... live ... in ... than ... with ... shame ... honor ... die

® of ... wisdom ... the ... is ... experience ... mother

@® a ... doing ... doing ... if ... worth ... worth... well... job’s... it’s
® beware ... buyer... the... let

® fire... fire... with... fight

TEACHING TIPS

Language games are fun to play. They help give practice in language while keeping the class
lively and interesting. Students like to play games.Why don’t you give them a try?

Foreign Language Teaching Journa!
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SLANG FORUM
NEEDLE IN A HAYSTACK

Definition: This phrase is used when you are looking for something that is very hard to find or
when you are unlikely to succeed in a search.

Examples: (1) The movie theater was so crowded that getting a seat was like finding a needle in
a haystack.

(2) Finding his notes among those papers was like finding a needle in a haystack.

Etymology: A needle is a very small tool used to sew cloth, and if a needle were sitting in a
stack of hay (cut grass), it would be very hard to find.

BRAIN TEASERS.

@ If you were standing directly on Antarctica’s South Pole facing north, which direction would
you travel if you took one step backward?

He has married many women but has never been married. Who is he?

What is the longest word in the English language?

What two words contain the most letters?

The more it dries, the wetter it gets. What is it?

What do the numbers 11, 69, and 88 all have in common?

You answer me although I never ask you questions. What am 1?
® What gets harder to catch the faster you run?
® What letter is never found in the alphabet? -

® What gets whiter the dirtier 1t gets?

MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from the
definition. Can you guess what word or phrase is being defined? It may be a single word or a
compound or an idiomatic expression. Each missing word is indicated by five hyphens, no matter
how many letters are in the missing word itself.

® A person is one who is characterized by diligent study and fondness for reading.

® He wasa ----- boss, roaring at employees for their slightest error.

Fareign Language Teaching Journal
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WORDS OF KNOWLEDGE

® Until you value yourself, you won’t value your time, Until you value your time, you will not
do anything with it.

'® You can tell whether a man is clever by his answers. You can tell whether a man is wise by
~ his questions.

® To find out what one is fitted to do and to secure an opportunity to do it is the key to
happiness.

® Live every day as if it were your last because one of these days it will be.

® No problem lasts forever. No matter how permanently fixed in the center of our lives it may
seem, whatever we experience in this ever-changing life is sure to pass. Even pain.

JOKES

: Why are all those people running?

: They are running a race to get a cup.
: Who will get the cup?

: The person who wins.

: Then why are all the others running?

> o> W

Teacher: Did your father help you with
your homework?

Student: No, he did it all by
himself.

A: What's the use of having a train
schedule if the trains are always late?

B: How would you know they were late
if you didn’t have a schedule?

Ll
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Roshd & Teachers

Prepared by Parviz Maftoon (Ph.D. in TEFL)
p.. maftocon@iust.ac.ir

'QUOTATIONS

® Some books are to be tasted, others swallowed, and some to be chewed and digested.

Francis Bacon

;O It requires wisdom to understand wisdom: The music is nothing if the audience is deaf.

Walter Lippman

'® It is hard to believe that a man is telling the truth when you know that you would lie if
* you were in his place.

i - H.L. Mencken

'® When we long for life without difficulties, remember that oaks grow strong in contrary
- winds, and diamonds are made under pressure.

Peter Marshall

'@ For some, life lasts a short while, but the memories it holds last forever.

Laura Swenson

No.73Vol.19
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D|v1de Students into groups of five (it depends
on the nimber of students you have) and ask

them to stand in line. Give to the students of the -
front a'marlger to write on the whiteboard. Then -
draw with your finger an imaginary letter of the
alphabet on the back of the students at the end

of the line. They must do the same with the

student in front of him/her and so on. The -

students with the marker are supposed o runto
the board and write any word that begiris with
lhat letter. Students love it!

" Whispering Game (by Vera Mello)
Level: Easy - R

Divide the class into (WO teams. Lme up the\"-
players If there's an odd number of players, one

can be the teachers helper”. The teacher or his
. and the Ind1an (?) game Kabadi (‘7)

helper wh:spers a'message to the first person of

both group A and group B. The game only stars |
grammar or vocabulary area you've been

when both players know the message. Then each
player wh1spers the message to the next player
in his"group successively. until the last player
gets the message. The team which can repeat

the message first and correctly receives a pomt \

Start the game over with the second student of
each group becoming the first ones in line.

Acting Adverbs {(by Thomas J ackson)
Level Easy to Medium

“This activity is a great way to mtroduce lhe_

idea of how adverbs affect the way a verb actian
is done. Divide the blackboard in two and wme
as many verbs on one side and as ‘many adverbs

~ ontheother as you can (gel the class to come up

with them). At this stage you can also teach how
adjectives 'turn into' adverbs by writing down
adjectives e. g. angry, happy, and adding the' lly

* Then divide the class into two teams and perhaps

glve them goofy team names ([ ﬁnd lhey CI'IJO)"
giving each other names). '

Then get one team to choose A verb and
adverb combination and the other team has 10
act it out, e. g. talk crazily. -

N My experience with this activitv has been
with younger learners where some kind of

reward is offered at the end llke stamps or bemg
the first team to leave at __f_l_je end of _,,c__l_ass You

-can think of you own reward (or penalty) to
- motivate your class. It can be a’lot of fun with
~ both the actors and the 'directors’ e’rljo“ying

makmg fools out of themselves of watching

* others makes fools of thomselves

Cut Up Sentence Kabadi (by Jolm Mehcrs)
Level Any o
This i 1s acombination of a ba51c TEFL game

~Prepare some cut up sentences from the

working on and place them on a table at the
front of the class. Arrange the students into

: leams standm g behind a'line or ‘marker. They

have to run to the table and arrange. lhe words
into corfect sentences; however, they are not

. altowed to breathe in. To prevent this students
" have to repeat ’kabadi’ over and over If they
~ stop saying the word lhey have to return to their

teams. The ﬁrst team o’ correctly arrange all
their sentences is the winner. This can gct a b1t
wild but its fun. :
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Games: How teachers choose them

According to Carrier (1990) teachers should
first consider the level of the game to fit their
students’ language level. They should choose the

game that fits the purposes of that class or the

content. Teachers should be very careful about

choosing games if they want to make them

profitable for the learning process. If games are
to bring desired results, they must correspond to
either the student's level, or age, or to the material
that 18 to be introduced or practised.

Games: How teachers manage them
The teacher has the role of the planner of
the ceremonies:

a. Pre-game activities:

» Prepare the needed thing.

« Give clear instructions. Unless the leamers
know what he is expected to do and how
to do it, the aim cannot be achieved, and
the game cannot be played.

« Consider different abilities of the students
in forming groups.

» Teach the grammatical points and write
the sentence patterns on the board.

b. While-game activities:

« Not intérrupt to correct mistakes in
language use. '

« Write down the mistakes and categorize
them into grammar, -vocabulary and
pronunciation mistakes.

» Not compel an individual to participate.
Some learners may not want to
participate due to personal reasons. Also
students have different learning styles
and preferences.

» Stop the game if it is tiring or boring.

« Cooperate with the students during the
game.

I

3.Vol19

¢. Post-game activities:
» Give a summary of main points in the
game.
» Correct the mistakes in general without
addressing a certain student.
« Evaluate the student's performance.

General consensus of the session:
Reflections on the issue

The participants of this session who were
all English teachers in Guidance schools of
Golestan Province mention the following
feedback points,

» Games can energize the classroom and
relieve a lot of tension.

« Games can help us to be creative and
innovative in our job. We can deal with
something refreshing and different in the

- class. o

+ Games help students see beauty in a
foreign language and not just problems
to memorize.

» Becausé of the limitations of the sylllabus,
games often cannot be used, as much as
they should be.

~ « The principle and other staff of the schools
should have a background about using
games in the class until they don't think
that our classes are noisy.

In order to practice how to use games in the
classroom, the workshop participants used the
following games to practice and process
according to the materials discussed through
the work group reflections:

The Alphabet game (by Andréia Martins)

Level: Any Level

This game is used to practice alphabet and
check their vocabulary. Do as a competition.



a. Pre-game activities
b. While-game activities
¢. Post-game activities

6. Transfer the game to overhead. (15 minutes)

7. Groups present their games in systemic way
to larger group. (135 minutes})

8. Take the other groups' feedback about the
game. (10 minutes)

9. Report back consensus and reflection (5
minutes)

List of needed things in the Workshop
® Sheets of papaer

@ Box of transparencies and OHP

@ Magic markers-to write on overheads

The workshop: A brief overview -
Games: What they are

A game 1s a form of play governed by rules.
They should be enjoyed. They are a way of

getting the learner to use the language in the
course of the game (Byme, 1995). A game isan

activity with rules, a goal and an element of fun
(Hadfield, 1990).

language and begin using it in a spontaneous
and natural manner within the classroom
(schutz and Fisher, 1988). The main reason
why games are considered effective learning
aids is that "they spur motivation and students
get very absorbed in the competitive aspects
of the games; moreover, they try harder at
games than in other courses” (Avedon and
Brian 1971). §. M. Silvers (1982) says many

teachers are enthusiastic about using games.

as "a teaching device", yet they often perceive
games as mere time-fillers, "a break from the
monotony of drilling" or frivolous activities.
He also claims that many teachers often
overlook the fact that in a relaxed atmosphere,
real leamning takes place, and students use the
language th'ey have been exposed to and have
practiced earlier. W. R. Lee (1979) holds that
most language games make learners use the
language instead of thinking about leaming
the correct forms. He also claims that games
should be treated as central not peripheral to

the foreign language teaching program.
- According to Richard-Amato (1988), they
"add dlverswn to the regular classroom’

activities, "break the i 1ce,_ [but also} they are
used to introduce new ideas". Further support

. comes from Zdybiewska (1994), who believes

Games: How they help

Games are effective because they provide

motivation, lower students’ stress, and give them
the opportunity for real communication.
(Richard-Amato, 1996)

- Games: What they for

Well- chosen games are highly motivating
since they are amusing and at the same time
challenging. Furthermore, they employ
meaningful and useful language in real contexts,
they also encourage and increase cooperation
(Ersoz, 2000). Students stop thinking about

games to be a good way of practicing

language, for they provide a model of what

learners will use the language for in real life

- in the future.

- Games: How teachers use them

Hadfield (1990) suggested that "games
should be regarded an integral part of the
language syllabus, not an amusing activity for

‘Friday afternoon of for the end of the term.

"Games should be regarded as supplementary
activities. The whole syllabus should not be
based on games only - even for young learners.

H Foreign Language Teaching Journal
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Abstract

In recent years, there is an increasing interest in using games in English language teaching
classes. Using games gives the opportunity to learn a language as well as enjoy oneself at the same
time. Games are defined as a form of play governed by rules. They are a way of getting the learner
to use the language in the course of the game. Furthermore, they employ meaningful and useful
language in real contexts they also encourage and increase cooperation. Games are highly motivating
because they are amusing and interesting. They can be used to give pracnce in all language skills

and be used to practice many types of communication. Even though games are often associated

with fun, we should not lose sight of their pedagogical values, particularly in foreign language
teaching.

The workshop was held in the Institute for Educational Research in Gorgan for the English
teachers of the Guidance Schools on 14th, Azar 1382 (5th, December 2003). The aim of this
workshop was to demonstrate the role and importance of games in language leaming. Also it dealt

with discussing the role of an English teacher in selecting and organizing a game.

Key Words: Game, Pre-game, While-game and Post-game Activities.

Workshop Structure:
Presentation
The role of games in language teaching-
power point presentation (90 minutes)
1. About games: |
a. What they are.
b. How they help.
¢. What they for.

2, About teachers:
a. How they use games.
b. How they choose games.
¢. How they manage games: pre-game,
while-game and post-game activities.

Group interactive session
1. Genera!l Orientation about interactive
workshop (5 minutes)

2. Small group formation (maximum 8 groups).
Breakdown by regional representation and

experience level. (10 minutes)

3. Brainstorming activity (20 minutes)

No.73.Vol.19

a. Choose some games from a 122-game list
distributed among the groups.

b. Sort the games into 5 different learning
categories: grammar, vocabulary,
conversation, writing and spelling. (at
least one game per category)

4. Take a game in one category and proceed with
the following steps. (60 minutes)

Identify and decide on the following points:
a. An appropriate title for the game,
b. Skills focus for the game
¢. Language functions practiced in the
game
d. Object of the game
e. Vocabulary focus for the game
g. Student language level
h. Time required for this game
i. Typical group size for this game
j. Preparation required for this game
k. Required materials for this game

5. Proceed how the game works. (45 minutes)
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formuler les réponses suivantes aux questions
posées dans l'introduction. La presse:

1- Favorise le rapport al’écrit

2- Donne du sens a 1 apprentissage par sa

dimension soc1ale et parce | qu ‘elle permet

d’intégrer le vécu des apprenants. -
3- Motive les apprenants a I’expression orale
4- Estunriche support pour l’etude dela langue

par la diversité des textes.

" 5-Est r1che au mveau socioculturel et permet de

stlmuler une commumcataon mterculturelle au,

2

sein du groupe ‘dans la classe. .

Pour la deux1eme questlon “nous avons
constaté qu’a partlr du moment ol I’ apprenant
a un certain acquis dans le domaine du frangais,
on est capable’ d’aborder un tel support dans
une classe de Ian gue. Il est posmble de l'utiliser
désla 15°ou 20° seances du frangais. L'acte de
la familiarisation peut se faire 2 partir de la 10°
séances, Mais c'est au bout de 50 heures de
frangais que l'on peut: utiliser ces-documents
sans rlsque de perturber le cours normal. de
I apprentlssage

Dans/ cette perspecfﬁre les textes choisis
pour etre érudiés en classe de frangais langue
etrangere doivent étre de nature.a faire appel a
la sub}ectmte de chaque apprenant, comme par
exemple ses golit, ses idées et son expérience
personnelle On préférera donc des textes
présentant un point de vue personnel; anecdotes,

fax}_s divers, portraits, interviews et reportages.

-L’enseignant peut, donc, faciliter cette
demarche en sensnblhsant ses apprenants dés

lexicaux ainsi qu’au smet traité. Dans chaque
cas, I’enseignant va établir un programme de
travail en fonction du texte choisi, du temps dont
il dispose et des besoins et des capacités de ses
apprenants.

J-Loin d'étre exhaustif, le présent article essaie
d'attirer l'attention des enseignants, des
mstltutlons et des chercheurs a porter un regard
plus sérieux sur les textes Joumallsthues afin
de les utiliser plus efficacement dans les cours
de langues.

1

"documents et
textes authenthues , Ié“frangais_\_\actuel,
Hatier, Paris-cedex/ 1979, P.3. "

Ga_nto Hélene, "utiliser la presse écrite ﬁour

“construire son cours”, in le frangais dans
le mor;de, n° 243, Aofit/ sept, 1991, P. 62

Demari Jean- Claude "I’écriture de presse', Lin

le francais dans le-monde, Recherche Et

Application, Février Mars 1993, P. 180.

Kahn Giséle, "quelques stratégies pour aborder

la presse écrite”, in le farncais dans le

monde, n’spéciale: Médias: faits et effets,
juillet 94, P. 125.

Nott David, “la presse écrite pas a pas” in le
francais dans le monde, n° 194, Julllet-
Aoit 1985, P. 59.

Notes _
1. Demander aux apprenants d'aller chercher dans
leurs dictionnaires le sens des mots, d'étre sens;i;ble
au regisire, au ton et au style, et de puiser dans le
texte pour exprimer leurs propres idées. .
2. Qui donnent des éléments d'informatioff en
repondant i plusieurs des question de rcferences
(qu1‘7 quon" -ou? quand‘? comment?). |
3. Qui suscitent I' mteret dul lecteur par une formule

une prise de position et une évocatiof. -



iltustrations et les lettres. L.a couleur a
particuli¢rement attir€ leur attention. Le toucher
des journaux a suscité des remarques trés
spontanées. Cet échange a eu 'avantage
d’exploiter un vocabulaire peu courant pour
eux. Nous avons enfin constaté que chaque
niveau, a besoin d’un texte différent pour
provoquer } ’apprenént a prendre la parole et le
pousser vers ’autonomie,

Les apprenants ont, ensuite, répondu a des
questionnaires déja établis pour évaluer
I’efficacité de tel support dans une classe de
langue. Les questionnaires ont été€ distribués
€galement dans un institut de langues aux
niveaux de transition ou le cours de
conversation est basé sur le document
authentique. Le résultat de cette enquéte a
montré que l'usage d'un tel support dans une
classe de langue est trés efficace pourvu que
I’apprenant soit déja familiarisé avec ce support
pédagogique.

En vérifiant les réponses données i la
question 13, ayant pour but de mesurer
efficacité des extraits de textes journalistiques
utilisé€s dans le manuel, nous pouvons constater
que la plupart des apprenants ont choisi la
réponse (un peu) % 40 ou (trés utiles) % 38.

Les inconvénients:

Il est tout a fait évident que I’enseignement
a travers la presse €crite n’est pas toujours un
fait simple. A ’usage, ces manuels présentent
des inconvénients majeurs.
" - Ils sont vite périmés: en I’espace d’un an ou
deux, la conjoncture politique ou économique,
le régime scolaire ou universitaire auront
suffisamment subi de changements pour
nécessiter des mises au point fastidieuses, voire
ennuyeuses. _
- mis & part certains articles du monde qui, sans
faire la moindre concession au lecteur, semblent

avoir ét€ rédigés pour passer directement aux
archives, un article de presse est surtout fait pour
€tre consommé a chaud; en passant dans les
pages d’un manuel, il risque de perdre non
seulement de son actualité, mais aussi de son
intérét.

- Méme si Paspect typographique original est
conservé, I'article n’est plus 2 sa place, comme
un poisson hors de I'eau et privé de son milieu
habituel, il respire mal; les autres articles, la
publicité etc., constituaient autant de plages ou
I’ceil et I’esprit du lecteur viennent un instant
se reposer.” (David Nott, 1985, P. 59)

- Au point de vue linguistique, 'emploi d'un tel
support a l'inconvénient d'introduire trop de
mots nouveaux ef par pendant chaque séance
et par conséquent le cours risque d'étre
surchargé et pas tres efficace!

Conclusion

L'objectif principal de cette recherche a été
d'inciter les enseignants & employer plus souvent
les textes journalistiques dans les cours de
langues. En tant qu’un support pédagogique, le
Journal peut motiver les apprenants i participer
plus vivement a la conversation. On sait bien
que la presse est un outil interdisciplinaire sur
lequel on peut s’appuyer pour améliorer les
compétences dans le domaine de la langue, 3
I’écrit comme a I’oral, mais aussi dans d’autres
domaines transversaux tel que |’envie
d’apprendre, le traitement de }'information,
["autonomie, et dans les domaines disciplinaires
comme la géographie, la politique et 1a culture.

L'enthousiasme chez les
apprenants, en ce qui concerne la manipulation

constaté

des journaux, la lecture des articles et la
production €crite est la preuve de l'efficacité
de ces documents dans une classe de langue.
Les pages précédentes nous permettent de

£
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préliminaire pour donner un minimum de base
linguistique aux apprenants. Ainsi; 8 s€éances
ont-elles été consacrées a l'apprentissage
méthodique du francais lors desquelles nous
avons accordé une grande importance a
I’expression orale, En pbussant les apprenants
2 s’exprimer 2 travers les expressions acquises.
Cetle phasc a été effectuée A partir de la
méthode «Le Nouveau Sans Frontiéres 1».
Pourquoi cette méthode? Parce que dans ce
manuel, on constate presque 'image d’un
journal régoinal qui facilite le fait du
déroulement du cours a partir de la presse €crite.
Dans la phase de I’exploitation, I'emploi des
images du journal facilite la compréhension
globale.

Au bout de la huitieme séance, quelques
journaux et magazines frangais et iraniens ont
été mis 2 la disposition des apprenants afin de
les familiariser avec ces documents; ceci s'est
fait dans la phase de !'exploitation, pour
mesurer la connaissance acquise. La motivation
constatée chez les apprenants .a €té
remarquable; méme si, & ce niveau, ils n'avaient
pas encore le bagage linguistique suffisant pour
pouvoir s'exprimer. Ils ont ainsi eu un premier
contact physique avec la presse €crite frangaise.
Tous les apprenants sont arrivés A prononcer le
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nom des journaux frangais sans aucun
probleéme. Et puis, ils ont commencé a feuilleter
les journaux et les hebdomadaires.

Evaluation:

Au niveau débutant le manque de

connaissance linguistique et surtout du
vocabulaire empéche de faire marcher la phase
de I’exploitation a partir du document
authentique. C’est au bout de la huitieme séance
qu'ils ont commencé a décoder globalement le
message rédigé, bien slr, dans un langage
relativement simple; cette expérience a été
répétée lors des séances suivantes, ou chaque
fois, une part plus importante était consacrée 2
I'étude des texles, sans, pour autant abandonner
les cours de francais comme l'axe de
l'apprentissage; le résqltét était & chaque fois
noté pour étre ensuite analysé; et nous avons
constaté que si ce genre de document est
introduit trop t6t dans un cours de langue, le
recours A la langue maternelle sera inévitable,
parce qu'il va y avoir trop d'explications
grammaticales  donner aux apprenants qui n‘ont
pas une connaissance suffisante de la Jangue pour
pouvoir les comprendre en frangais. Une
premigre remarque a donc éi€ faite s tot: il
vaut mieux aborder un tel support dans une
classe de langue au moment ou les apprenants
auront fait plus de 50 heures de francais.
" Ceci dit, méme au niveau débutant, la
plupart des apprenants étaient capables de lire
les gros titres et surtout la Une et la couverture.
Les informations politiques, sociales,
économiques el autres les ont intéressées.

Il faut bien rappeler que la prise de contact
avec le journal était, dans un premier temps,
physique et la premiéré impression due a la vue,
tout d’abord, a suscité de nombreuses
remarques de la part des apprenants,
notamment sur le formati, les couleurs, les



L’efficacité de la presse écrite comme
un support pédagogique

La relation de t’éducation et des médias
semble contradictoire, Il va sans dire que la
classe est le lieu des savoirs stables et structurés,
mais I’actualité se fait I'écho d’un monde en
action. Quand méme, la presse est un moyen
privilégié d’appréhender le monde extérieur.
De plus, la presse écrite offre de nombreuses
possibilités pédagogiques qui permettent de
donner sens A l'apprentissage et d’envisager un
nouveau rapport aux savoirs. Elle permet de
proposer aux apprenants de développer des
capacités fondamentales telles que I"aptitude &
utiliser de nouveaux supports de lecture. La
capacité a s’informer avec discernement, la
participation 2 la vie de la cité et P’adhésion 2
des valeurs universelles. Le résultat de nos
observations a trois niveaux peut montrer
I'efficacité de la presse écrite dans
I"apprentissage du FLE.

L’observation d’un cours de conversation au
niveau avancé (cinquigme trimestre) pour un
public masculin, nous méne 2 dire que
"utilisation de la presse écrite au lieu d’un
manuel queiconque peut avoir de bonnes
conséquences a conditions que les textes choisis
soient tout a fait adaptés aux besoins des
apprenants. De plus, I'utilisation des documents
authentiques dans un cours de conversation,
surtout dans un niveau avancé, peut amener les
apprenants a enrichir leur savoir et les conduire
a prendre une place active dans une société
francophone. Bref, I’écriture d’articles peut
motiver pour [’apprentissage et le
développement de certaines méthodes de travail
notamment celle d’étudier la mise en page,
I’enrichissement du vocabulaire et le
pertectionnement de la grammaire. L’étude de
la presse met I’apprenant devant les réalités du
monde contemporain et lui permet de s’y situer.

Le deuxiéme cas étudié est un cours de
conversation au niveau intermédiaire. Le
support pédagogique choisi est un extrait de
Joumnal télévisé. Le public est constitué de 12
apprenants ayant de 15 2 65 ans. Une

observation faite dans une classe du niveau

moyen {un cours de transition) montre qu'il vaut
mieux que le professeur aborde un petit extrait
d'un texte Journalistique, pas trop chargé de
vocabulaire ni de structures 3 déchiffrer. Nous
avons, au fur et & mesure, compris que la
réaction des €tudiants est un élément important
dans le choix d’un texte pour aborder dans une
classe de FLE. Nous avons aussi été convaincu
que les apprenants sont moins intéressés par
les films. Ils ont envie d’avoir le texte sous la
main. On peut conclure que cela leur donne
plus de confiance. 11 faut bien rappeler que la
méthode du travail a un réle primordial dans le
déroulement d’un cours par la presse écrite.

Le troisiéme cas est un essai personnel au
niveau débutant pour voir I’efficacité d'un tel
support sur 'amélioration de la production
orale et écrite, dans une classe composée de 7
débutants purs, ayant fait des éudes supérieures
dans différentes disciplines.

Objectifs:

- Traiter de la fonction de la presse écrite dans
I’apprentissage du FLE.

- Faire connaitre la presse comme moyen de
transfert culturel.

- Se servir de la presse écrite comme un outil
dans la phase de I’exploitation pour améliorer
ou motiver les apprenants afin de pouvoir
prendre Ia prise de parole autonome.

Mise en pratique:

Avant de passer 2 l'usage des textes
journalistiques en tant que support
pédagogique, il aurait fallu une étape
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demande une méthodologie particuliere. Il est
a I’enseignant de prendre en considération les
démarches qui sont capables de donner une
réponse convenable aux besoins des éleves. Les
apprenants sont donc capables de constater soit
la forme, soit le texte authentique dans la
méthode a partir de laquelle ils apprennent le
francais. 1ls sont persuadés que la presse est le
reflet de la vie réelle qui se déroule dans la

société francophone ou ailleurs. La vari€té des.

thémes abordés dans un quotidien ou un
magazine donne la possibilité  I’enseignant
de faire e meilleur choix parmi les informations
sous forme d’article, de faits divers, de
publicité, de titre, etc. Il a é1é constaté que les
textes dits authentiques facilitent la
compréhension globale et poussent les
apprenants vers la prise de parole autonome par
rapport 2 ¢ce qui est abordé comme manuel dans
une classe de langue. A partir de ces documents,
les éléves peuvent réagir devant le sujet traité
afin d'exprimer leur opinion, argumenter, mais
aussi d'écouter et de commenter les avis
contraires. En d’autres termes, ils apprennent
les regles de la discussion.

La presse écrite, un fond riche en

éléments lingnistiques
A partir d’un extrait de la presse €crite, un

73Vol19

enseignant de frangais langue étrangére pourrait
mettre en place divers types d’activités et
d’exercices. Nous affirmons cette idée que "de
plus en plus d’enseignants de frangais langue
étrangére remettent en question la légitimité des
textes utilisés dans teur classe qu’il s’agisse de”
livres de grammaire, de recueils de textes ou
de manuels complets. [ls se tournent
naturellement vers la presse, reflet réel de la
langue, immédiatement disponible et riche
d’une grande variété tant linguistique que
thématique.” (H. Canto 1991, P. 62).
L'enseignement des points grammaticaux et
I'explication des tournures inhabituelles est un
art que doit apprendre un enseignant. On va
étudier 1€ passif en s’appuyant sur les faits
divers qui utilisent énormément les formes
passives, soit directement, avec ou sans
complément d’agent, soit indirectement sous
couvert des formes actives avec "on" ou de

foon

noms tels que "destruction”, "arrestation”, qui
ont un sens passif. '

I! est A noter que les enseignants peuvent
entamer le cours 2 partir des titres qui sont la
plupart du temps courts et simples. Nous les
trouvons souvent dans le sommaire d’un
journal ou d'un magazine. Le titre est décisif
pour la lecture car il fait partie, avec les photos
et la maquette, du premier niveau de lecture.”
Le titre a donc deux buts:

1: Permettre le choix de lecture

2: Attirer ’attention des lecteurs.

Au départ, nous allons constater une sorte
de résistance par rapport a la presse écrite. Nous
allons arriver 3 réduire cette résistance par des
outils trés simples comme le titre qui attire
I’attention des apprenants au premier regard.”
(J-C, Demari 1993, P. 180). Il est & noter gu’au
départ les titres informatifs? sont plus efficaces
que ceux qui sont incitatifs?



d’un cours d’expérimentation dans une classe
composée de 7 apprenants débutants purs.

La presse écrite: un élément efficace
dans la transmission de la culture

La presse est un moyen pour transmeitre la
culture. En d’autres termes, a travers ce moyen
~ I’apprenant va réagir face aux différences
culturelles et chercher 4 s’adapter A une
nouvelle situation. Le document de presse
permettra a I’apprenant de chercher derrigre les
mots, & découvrir I’'implicite. Le rapport
€ducatif a la presse est souvent marqué par le
cOté informatif et culturel de ces documents.
Pourtant, 1I’intérét porté par les diverses
catégories de lecteurs 2 tel ou tel type de
publication n’est pas aléatoire: une certaine
connaissance de titres et de ce qu’on peut
espérer trouver dans chacun est utile 2
I’apprenti lecteur. L'étude des titres s'avére trés
efficace dans un premier temps. Il serait
possible de déterminer le public cible 3 partir
de la "une” ou de la couverture, du sommaire,
s’il en existe un, & partir de titres d’articles jugés
significatifs. "(G. Kahn, 1994, P. 125).

La place des documents authentiques
dans une classe de langue

On sait bien qu’aujourd’hui les concepteurs
de méthodes ont donné une large place 2a
Iutilisation des extraits de presse écrite comme
une partie inséparable de I'enseignement d*une
langue étrangere. Selon les spécialistes
"apprendre une langue étrangére, ce n’est pas
seulement maitriser un code différent. C’est
aussi entrer en contact avec les modes de vie et
de pensée de ses utilisateurs que ce soit a la
faveur d’échanges oraux ou par I’intermédiaire
des textes que les francophones lisent: dont ils
discutent et sur lesquels ils réfléchissent. C’est
la une des finalités normales de I’apprentissage

d’une autre langue. "(S. Moirand., C. Porquier
1979, P. 3).

Le choix des articles:

On peut bien dire qu’il est aux enseignants
de connaitre les besoins des apprenants pour
pouvoir faire le meilleur choix afin de susciter
une sorte de motivation chez les apprenants.
Afin de réaliser ce but, nous chercherons donc
a atteindre trois objectifs principaux:

1: Motivation a I’expression orale

2: Entrainement 2 la compréhension globale

3: Etude de la langue

I va sans dire que cela nécessite un acceés
facile aux documents authentiques pour
pouvoir vérifier I’efficacité de tels documents
dans une classe de langue.

"Pour un apprenant étranger, travailler sur
les documents authentiques est toujours
tributaire de la méthode par laquelle, il cherche
a apprendre une langue étrangére. Le choix du
texte supplémentaire doit donc se faire trés
attentivement. Nous avons pour but de justifier
Pinfluence des documents dits authentiques sur
I"apprentissage du frangais. Il faut bien rappeler
que selon lige, le sexe et le niveau de
I’apprenant, le choix d’un article de presse
écrite en tanl que support pédagogique change
d’un nivéau a 'autre.” (S. Moi}and., C.
Porquier 1979. P. 5)

Méthode de travail:

C’est a I’enseignant de maitriser
parfaitement les différents moyens d’aborder
la presse écrite pour pouvoir enseigner 3 partir
d’un document authentique. L enseignant doit
etre formé de fagon académique pour arriver i
bien exploiter ce genre de support dans un cours
de langue.

Chacun des supports (quotidiens,
hebdomadaires, revues, et périodiques)

E Fareign Language Teaching Journal

No.73.vol.19



Fey
EI Foreign Language Teaching Journal

N

o

authentiques comme support pédagogique est préconisée par la plupart des didacticiens. Les
documents sont, ainsi, souvent détournés de leur fonction premigre pour devenir des aides a

I'apprentissage de savoirs et de savoir-faire.

Ce qui prouve |'importance de tel support c’est plutdt la simplicité, le transfert d’information
et de culture. Cette recherche a pour objectif de prouver ’influence de la presse écrite sur
I’apprentissage du frangais par les apprenants iraniens. Ayant une grande diversité, la presse
écrite peut étre utilisée A des fins pédagogiques dans le but d’améliorer le niveau de I’apprentissage.

Le présent article cherche 2 répondre 4 une question globale: Quel est le role de la presse

écrite dans I'enseignement du FLE?

Mots clés: Presse écrite, enseignement, support, apprentissage, documents authentiques

Introduction ‘
Cette recherche vise 2 traiter de 1a fonction

de Ia presse écrite dans I’enseignement du FLE

1

en s’ appuyant sur les expériences retenues dans

les cours de frangais langue éirangére.

Travailler sur les journaux peut contribuer

considérablement 2 la motivation des

apprenants. L'étude des textes journalistiques
peut également permetire aux apprenants
d’envisager les savoirs d'une autre fagon et les
aider  transmettre ces savoirs et & en connaitre
les utilités.

Les objectifs de cette enquéte sont résumés
dans les quatre questions suivantes:

1. Quelles sont les caractéristiques globales de
la presse écrite qui mettent en évidence leur
role dans I’enseignement?

2. A partir de quel niveau peut—on aborder la
presse écrite dans un cours de langue?

3. Quel type de presse écrite peut—il avoir plus
d’influence dans ’enseignement du FLE?

4. Par quel moyen peut-on arriver 2 bien
exploiter ces (extes?

Pour répondre a ces questions nous partons
des hypotheéses suivantes:

a. La presse écrite se caractérise principalement
comme un moyen d’information simple et
actuel qui montre surtout une grande vari€ié.

b. En raison de I’existence d’un nombre

73.Vol19

considérable d’expressions dans la presse
écrile qui dépassent les limites du frangais
fondamental, il vaut mieux qu’on les utilise
A partir du niveau moyen ou avancé.

. Le choix du texte dépend de I’objectif de
I’enseignement et cela se modifie selon
I’age, la condition sociale, la branche
d’étude et le sexe.

d. A travers la sensibilisation!, nous arrivons 2

faciliter des
journalistiques.

I' exploltdtlon textes

La présente recherche est effectuée dans un
cadre méthodologique descriptif et analytique.
En d’autres termes, a partir de cette recherche
nous essaierons de prouver ’efficacité de la
presse écrite dans 1’amélioration de
I’expression orale et écrite chez les apprenants
iraniens.

Nous demandons d’abord, dans quelles
mesures la presse écrite peut étre un véritable
support pédagogique et quel est I’intérét pour
I'enseignant d’exploiter cet outil en classe de
langue. Puis nous essaierons de déterminer les
aspects attrayants de la presse pour P'apprenant
et ses apports en terme d’apprentissage, chez
les apprenants iraniens.

Enfin, pour arriver a des résultats précis, nous
recourons A nos expériences personnelles lors
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Résumé
La finalité de I'enseignement d'une langue étrangére est de permettre aux apprenants d'avoir
un acces direct et aisé a I'ensemble des sources écrites et orales, Ainsi ’utilisation des documents
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Mohan, B, &Lo, W (1985) Academic writing
and Chinese students: Transfer and
developmental factors. TESOL Quarterly,
19, 515-534. i

Raimes, A. (1985) What unskilled ESL students
do as they write: A classroom study of
composing. TESOL Quarterly, 19, 229-258.

. Silva, T. (1993) Toward an understanding of

" the distinct nature of L2 writints: The EFSL
research and its implications. TESOL
Quarterly,. 27. 657-669

"WRITING BACKGROUND SURVEY
I. About studying English

1. So far how long have you studied English at

school? .

2. Have you studied in an English- spesking country

{even for a short time)?

1f so, when, where, and for how tong?

H. About Writing in English.
1. Which of the following activities did you do
regularly in high school and for preparation for
entrance exams? (Check as many apply).

a. translating individual Persian seniences into
English.

b. writing English sentences to practice grammar
and / or vocabulary)

¢, combining short sentences into one longer
(complex/compound) sentences

d. writing more than one paragrahp

e, other (please specify)

2. Which of the following kinds of writing did you

do? (Check as many as apply)
a. journal
b. personal impressions of materials read
d. summaries of paraphrases of meterials read
e. short expository papers
f. letters
2. other (please specify)

3, Please estimate the amount of required writing
{not translation into English) that you did while
in high school? (Check only one)

a. more than ten pages i)er term.
b. 5-10 pages per term.
¢. 2-3 pages per lerm.

No.73.Vol.19

d. about a page per term.
€. none.

4. Which of the following kinds of writing did

you do on your own {not connected to school
work) before coming to the university (Check "'
as many as apply)

a. journal

b. personal impreesions of materials read

c. literary work (stories, poems, etc).

d. summaries or paraphrases of materials read

e. short expository papers

f. leuers

g- other (please specify)

h. none

5. Please estimate the amount of self-initiated

writing that you did before yoy enter the
university? (Check only one)

a. more than ten pages per term

b. 5-10 pages per term

€. 2-5 pages per term

d. about the page per ternt

e. none

6. How difficult is it for you to write for academic

purposes (Such as writing a term paper)?
a. very difficult
b. difficult
c. not very difficult
d. not at all difficult

7. How difficults is it for you to write for

personal purposes (such as writing a personal
lettery? (Check only one).

a. very difficult

b. difficult

¢. not very difficult

d. not at all difficult

8. Which of the following activities did you do

in the English classes you ook before comming
to the university? (Check as man); apply)
a. summarizing
b. outlining before writing
c. discussing the topic of writing in class
d. developing a paragraph so that the readers
can follow it easily
f. organizing a paragraph centered on one
main idea
f. revising after writing
g. writing term papers



Parsian essay scores and English essay scores, it
is highly probable to predict that the students who
show a high degree of ability in L1 essay writing
will show the same degree of ability in L2 essay
writing. Thus, improving the first language essay
writing can be. associated with the improving of
the second language essay writing,

The second hypothesis, that students’L1
writing ability and L2 proficiency both
influence their L2 writing ability, was
confirmed. L.2 proficiency plays a major role
in explaining L2 writing ability.

In qualitative analysis, according to the
subjects’ responses to the writing background
questionnaire, two main characteristics
differentiated good and weak writers:

. Having previous writing experience
beyond a paragraph level, 2. practicing writing
summaries to paraphrases.

First, good Iranian EFL writers were
characterized by their writing experience
beyond a paragraph level. This implies that
weak writers may become more proficient by
doing the same thing. Second, the researcher
also found that the good writers were
characterized by their experience in summary
writing and paraphrasing. These findings
suggest that L2 writing ability may be related
to some types of L2 writing experience.
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the “Cronbach Alpha Method” was used for
determining this reliability. In this study the
inter - rater reliability for the English and
Persian: essay scores in both topics were

matrix revealed that the two independéh—t:
variables had positive significant correlations
with the dependent variable. The results are
summarized in the following table:

acceptably high as follows:
First topic Second topic
English Essays persian Essays TOFEL scores & holistic r=.38 r=.36
. Scores of English essays
| First topic: Alpha = 95.93 First topic: Alpha = 94.99
: : . P e : pe 2P TOFEL Scores & analytical  r=32 r=.31
| Second topic: Alpha=94.28  Second topic: Alpha= 94.56 Scores of English essays .
. Holistic scores of English r=.68 r=61
Thus, the researcher used the following  |& Persian essays
scores as the variables for the final quantitative ~ |Analytical scores of English 1 =76 =73
& Persian essays

analysis: TOEFL scores, English essays’
holistic and analytical scores, and Persian
essays’ holistic and analytical scores.

In the qualitative analysis, the researcher
compared the good and weak writers in terms
of their responses to the writing background
questionnaire. To check the reliability of the
questionnaire used in study the instrument was
administered on four different occasions, and
the consistency of the responses was checked
by the researcher.

Statistical Procedure

To determine whether the relationship between
the first language essay writing and he second
language essay writing some correlational
analyses were conducted. The results of these
analyses are shown on the table below:

Second topic

r=.81

First topic
r=.84

English ¢ssay scores &

Persian essay scores

For proving the second hypothesis the
researcher correlated the two independent
variables - the TOEFL scores, and the Persian
essay (holistic and analytical) scores in both
topics - with the dependent variable - English
essay (holistic and analyiical) scores in both
topics. The Pearson Correlation Coefficient

No.73.Vol.19

p<.001

Also, the two independent variables - the
TOFEL scores, and the Persian essays (holistic
and analytical) scores were highly correlate with
each other (r =.89, p<.001.) Thus, the second
hypothesis in the present study, Iranian (EFL
students’ L1 writing ability and L2 proficiency
are dependent to each other,: was confirmed:

First topic Second topic
TOFEL scores & holistic =589 r=387
Scores of Persian essays
TOFEL Scores & analytical r=.384 r=.83
Scores of Persian essays
p<.001

For testing the differences for significance
between good and weak writers in the qualitative
analysis, some chi - square analyses were carried
out. The researcher also compared the good and
weak writers in terms of their responses to the writing
background questionnaire. There were two
significant differences between the two groups: 70%
of the good writers had previous writing experiences
beyond a paragraph level X (1,n=111) = 1.16, p<.01,
and 79% of the good writers practiced writing
summaries or paraphrases X) 1,n=111)=1.20, p<.01

Conclusions
According to the positive correlation between
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Procedure

The researcher collected all data by giving
the subjects five distinct tests over a five - week
period in six classes at two different branches
of he Islamic Azad University.

‘The researcher chose the same topics in L1
and L2 because different topics might affect
both quality and quantity of writing. The
researcher chose these topics because they
were the most popular among Iranian fourth -
year university students. She counterbalanced
L1 and L 2 tasks in order to avoid a possible
order effect. Fifty - nine participants from three
classes first wrote in 1.2, and then in L1, after
a one week delay and the remaining 52 from
three classes wrote in the opposite order ( L1
-> L2). For both tasks, the researcher did not
inform the participants beforehand what topic
they were going to write on. They were not
allowed to use a dictionary and had 30 minutes
to complete each task. Some might argue that
the 30- minute writing time was not sufficient
to complete all of the activities questioned in
the post writing questionnaires. The researcher
allocated 30 minutes for writing each
composition, so that presumably all students
could afford to complete the whole writing
procedure. The rational behind using 30
minutes time limit was that in most in - class
compositions and essay - writing tests the time
allocated was 30 minutes. Even in standard
proficiency test such as TOEFL this time lmit
1s observed.

Also, the subjects filled out a questionnaire
asking for information on previous writing
experience, attitude toward writing, and self -
evaluation of writing ability in L2.

Data Collection

The evaluation of the subjects’ performance
on the TOEFL was perfectly objective because
any item of the test had only one correct
response. However, for the evaluation of the
essays, the two different methods were
utilized: a holistic rating and an analytical
method. Kondo - Brown (2002) suggested that
the raters should have similar professional
backgrounds and have many years of teaching
experience and graduate degree in a language
related area. Three English L2 writing
specialists, with the above mentioned
conditions, scored the English essays,
according to H. Jacobs, . Zinkgraf Wormuth,
Hartfiel, and Hughey’s ( 1981) ESL
composition profile. They assigned ratings for
five criteria: content, organization, vocabulary,
language use, and mechanics. Each
participant’s score was the sum of the three
raters’ scores, with a possible range of 40 to
90 points. Similarly, three Iranian L] writing
specialists rated the Persian essays, on the basis
of the translated version of Jacobs, et al.’s
(1981). ESL composition profile ( the
translation was checked by some experts to
ensure its content validity .{ Each participant’s
Persian essay score, like the English essay
score, was the sum of the three raters’ scores,
with a range of 48 to 97 points.

The essays were also assessed holistically
by these experienced raters. The raters
assigned each composition to one of seven
levels of proficiency based on the “ Writing
Scale”proposed by Carroll and Hall{ 1985).
This scale was employed because it seemed
the most appropriate for the holistic evaluations
of compositions and essays.

For computing the inter - rater reliability
of the essay scores assigned by the six raters

No.73.Vol.19

Foreign Language Teaching Journal

i
LA
ha



students, typical in freshman writing courses,
often write about topics related to their native
janguage background; the evidence suggests
that information on such topics is more readily
retrieved in the first language.

In another study concerning the
relationship between L1 and L2 writing Hirose
and Sasaki (1996), investigated the factors that
influence Japanese university students’
expository writing in English. They examined
70 students of weak, intermediate, to advanced
English proficiency along a variety of
dimensions, namely, second language (L2)
proficiency, first language (L1) writing ability,
writing strategies in Ll and L2,
metaknowledge of L2 expository writing, past
writing experience, and instructional
background. They cosidered these multiple
factors as possible explanatory variables for
L2 writing. Quantitative analysis revealed that
students’ L2 proficiency, L1 writing ability,
and metaknowledge were all significant in
explaining the L2 writing ability. Qualitative
analysis indicated that good writers
significantly different from weak writers in
that good writers paid more attention to overall
organization while writing in L 1 and L2;
wrote more fluently in L1 and L2 ; exhibited
greater confidence in L2 writing for academic
purposes ; and had regularly written more
than one English paragraph while in high
school.

METHOD
Subjects

A total of 111 franian senior university
students ( 26 men and 85 women) majoring
in English participated in this study. Thier ages
ranged from 21 to 30 years, with an average
age of 25.5 years. They had studied English
for an average of 9.5 years, mainly through
education in Iran. The students were from the
Islamic Azad University, Tehran Branch and
Roodehen Branch. The subjects were assumed

passed the courses of Paragraph Writing and
Essay Writing.

The subjects were administered a TOFEL
proficiency test by which they were divided
into three levels of proficiency based on their
obtained scores: Advanced, those whose
scores were two standard deviations above the
mean, Intermediate, those whose scores fell
within one standard deviation above and below
the mean, Weak, those whose scores were two
standard deviations below the mean.

Out of the 111 participants, the researcher
chose the writers she judged to be “good”(60
students: 10 men and 50 women), and
“weak’’(51 students: 16 men and 35 women)
for the qualitative analysis. The subjects were
selected on the basis of their English essay
scores: “good”writers had scores more than 1
standard deviations above the mean, whereas
“ weak ” writers were 1 standard deviations
or more below the mean.

Both the good and weak writer groups were
similar in age, and instructional background.
The two groups were homogeneous in that
were typical iranian fourth-year university
students who had studied English through
formal instruction in an EFL environment.

Instrumentation
The following instruments were utilized

in this study:

1. The TOEFL Test ( 1992) that measured
and determined the subjects’ level of
general English proficiency. L2
proficiency was measured through the sum
of the three subscores of structure,
vocabulary, and reading comprehension
tesis.

2. Two essay writing tests both on the same
topic, but one was to be written in English
and the other in Persian .

3. Two essay writing tests, exactly the same
as above, but with different topics.

4. A questionnaire eliciting the participants’

Foreign Language Teaching Journal
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quantity of planning. They noted that weaker
writers’ failure to use writing strategies in
English was based on their failure to use these
strategies in their first language. In other
words, strategies that were never acquired in
their first language could not be iransferred to
the second language.

As Flower and Hayes (1981) have indicated
with writers of English as a first language,
writing processes are ongoing throughout a
writing task, and writing does not begin and
end with one draft. Traditional approaches to
writing, such as modes of discourse or
grammar - based approaches falter because
they do not help students to see writing as an
evolving process. Rather they place constraints
in the path of writers. Such constraints can
hinder the development of writing skills,
particularly for those writers whose first
language is not English. One constraint on
composing process faced by all ESL writers
is language. If ESL writers retrieve
information about a writing topic from
memory in their first language and then have
to translate into English before writing
anything down, this act of translation can lead
to an overload of their short - term memory
and a diminishment in the quality of the
content of their writing. :

But evidence of a first language assisting
writers can be found in some studies of ESL
adults. Chelala (1981), Lay (1982), Johnson
(1985) and Jones and Tetroe (1987) found that
switches to the first language aided ESL
writers in retrieval of topic information. While
the first two studies report these findings
peripherally, Lay's study directly addresses
the issue of first language use while
composing. Her study, limited to four Chinese
subjects and their composing in English,
investigated, among other questions, how
much the first language is used and whether
there are any patterns in the use of the first
Ian’guage. She found that her Chinese subjects
tended to switch to using their first language

when writing about a topic studied or acquired’

in their first language background. She also
reports that their first language served as an
aid and not a hindrance to writing, since her
subjects used Chinese when they were stuck
in English - to find a key word, for instance
Lay notes that the greater the number of
switches into the first language, the better the
quality of the essays in terms of organization
and ideas. Lay’s results suggest that foreign
students will be able to plan more easily and
will have one less constraint on composing in
English if they write about topics acquired in
an English language setting.

In another study, Friedlander (1987)

suggests that certain writing situations will be_
improved if ESL writers are able to use their.

first language at certain points while they are

generating their texts. This study suggests that

planning and preliminary considerations of a

topic can be enhanced if ESL writers:

understand that using the language of topic -
area knowledge can have a positive effect on
their planning and writing. This study also
suggests some directions that can impact on
classroom pedagogy. First, planning on certain
language topics seems to be enhanced when
writers use the language of topic- area
knowledge. In this case, if writers are writing
on topics related to their first language
experience, their writing should be assisted
and they should be able to draw on a greater
amount of topic area information if they create
a protion of their plan or preliminary draft in
their first language. Second, translation from
the native language into English appears to
help rather than hinder writers when the topic
- area knowledge is in the first language.
Writers would thus lose little by writing in
their first language and then translating into
English at the appropriate time for their
emerging texts. Third, the writers in this study
were able to access more information when
working in their first language on a first
language topic. Newly arrived foreign
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appropriate rhetorical and linguistic means to
express them, However ; a closer examination

of L1 and L2 writing will reveal salient and .

important differences drawn from the intuition
of ESL writers ( Silva, 1993), and ESL writing
practitioners ( Raimes, 1985), In first language
writing a great deal of emphasis is placed on
originality of thought, the development of
ideas « and the soundness of the writer’s logic.
In contrast, the same cannot be said of second
language writing because of the wide variety
of situations in which people learn and use
second language. As Cushing Weigle ( 2002)
has suggested second language learners can
be distinguished by age, by level of education
and first language literacy, and by the real
world need for writing outside the classroom.
In addition to these factors, the ability and
opportunity to write in a second language are
also determined by other considerations. One
important factor is the stage or level of
acquisition of the second language. One can
not write in the second language without
knowing at least something about the grammar
and vocabulary of that language. If such
differences exist, then in order to make
intelligent decisions about adopting and / or
adapting L1 practices, EFL writing practitioners
need to have a clear understanding of the
unique nature of L2 . writing, of how and to
what extent L2 writing differs from L1 writing.

Review of the Related Literature

Traditionally, ESL teachers have
emphasized the need for ESL writers to think
and write as complelely as possible in English.
The belief is that if ESL writers do any of their
work in their first language, this will inhibit
acquistion of the second language (L2) and
will interfere with the generation of L2
structures, due to transfer of structures and
vocabulary from the first language in an
incorrect way. For instance, Arapoff ( 1967)
suggested that students should avoid topics
related to firsthand experience because they
may then translate from their first language
into English.

However, a number of studies have
indicated that, regardless of a language
prescription, writers will transfer writing
abilities and strategies, whether good or
deficient, from their first language to their
second language. Mohan and Lo (1985), for
instance, cite a study by Das which indicated
that students who lacked first language
strategies displayed a similar lack of strategies
for writing in their second language. Mohan
and Lo suggest that this deficiency may be
developmental - students who have not
developed good strategies for writing in their
first language will not have appropriate
strategies to transfer to their second language.
Edelsky’s study (1982)of the writing of first,
second, and third graders in bilingual program
also indicates that writing knowledge transfers
across languages. Her results show that writers
apply their knowledge about writing from their
first language to writing in their second
language, in order to form hypotheses about
writing in the second language.

In another study, Jones and Tetroe (1987)
looked at ESL writers generating texts in their
first and second languages; they found that
these ESL writers transferred both good and
weak writing skills from their first language
to English. This transfer was independent of
language proficiency, which affected only



Abstract . T

Writing is a basic communication skill and a unique asset in the process of learning a second:
language. In leaming second language skills. learners face two different systems: system of
mother tongue and that of target language. As a matter of fact, students should understand
similanities and difference between the tanguages concerned and the process through which
they leamn to write. The present study aimed at: 1) investigating the relationship between the
first language essay writing ability of the Iranian EFL students and their essay writing
performance in English; 2) investigating the impact of Iranian EFL students’ L writing ability
:and their L2 proficiency on the quality of their English essay writing; 3) investigating the

impact of Iranian EFL students’ previous L2 writing experience on the quality of their English
essay writing. In order to arrive at a logical answer to the aforementioned problems 111

university students were chosen from a pool of 200 students. They were divided into three

groups of advanced, intermediate, and elementary based on their test scores in TOEFL.

To evaluate the two first factors - second language proficiency and first language writing
ability - the subjects were given two English essay writing tests as well as two Persian essay
writing tests with in an interval of about two weeks. But of evaluating the third factor - past
writing experience - the subjects were asked to complete a questionnaire to reveal their essay’
writing ability.

Analyses revealed that: there is a positive relationship between the first language essay
writing ability and second language essay writing, Iranian EFL students’ L2 proficiency and
their L1 writing ability both influence the quality of their L2 writing ; and good writers were'
significantly different from weak writers in that good writers: a) had previous writing experience
beyond a paragraph level, and b) practiced writing summaries or paraphrases .

Key Words: Writing, first language (Persian), second language ( English) , previous writing

experience, second language proficiency.

Introduction

Writing is viewed as an instrument through
which people communicate with one another
in time and space, transmitting their
accumulated culture from one generation to
another. When we view writing in this broad
perspective, we can see how vitally related
our written language is not only to the life of
the individual but to the total life of the
community. Until recently, however, little is
offered in terms of methodology or practical
application for helping the ESL/EFL students
develop this important skill. Reasons for this
may lie in the lack of emphasis on teaching
writing in language textbooks in general, as
well as in the lack of materials specifically
developed for and focused on the teaching
writing. During the last decade, steps were
taken to gradually draw the attention of

teachers 1owards highlighting writing as a
required skill to fulfill the scholastic purposes
of learners studying English as a foreign
language ( EFL) as well as an important means
for the mastery of the target language.

In recent years, EFL writing practitioners
have frequently been advised to adopt practices
from L1 writing. Underlying this advice seems
to be the important assumption that L1 and
L2 writing are particularly identical or at least
very similar. At a superficial level, such an
assumption seems warranted. There is
evidence to suggest that L1 and L2 writing
are simliar in their broad outlines; that is, it
has been shown that both L1 and L2 writers
employ a recursive composing process,
involving planning, writing and revising, in
order to adapt their ideas and find the
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organize and make their points. TBLT aiso
implies that education and learmning must be
recognized as an act in which a learner plays
the role of an active constructor of
knowledge. It will also provide teachers with
an enthanced estimation of the thinking and
learning potential of students (Norton &
Toobbey, 2004).

And finally, although genuine task-based
textbooks are not available on the market
vet, ESP teachers may adapt the present
materials if they wish to use a task-based
approach. Doing so, by locating and
designing goal-oriented communication
tasks and designing post-task phases, ESP
teachers may develop materials to create a
situation in classroom which generates the
type of behavior required for successful
completion of a given task. The tasks
designed should take into account both target
situation needs and learning needs;
therefore, by adjusting the level of difficulty
of the tasks, teachers may work with
authentic texts from the start.
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Therefore, the researcher administered a pretest
to both groups. By doing so, the researcher

‘wished to make sure that the two groups did

not differ significantly at the outset of the study.
After the test, the t-test statistical procedure was
applied. The following table reveals the results.

significantly different at the outset of the
study; however, they behaved differently on
the final test. The researcher is satisfied to
claim that the final calculated t-test (3.03)
at 0.05 level of probability is due to the
independent variable (TBLT). The following
table summarizes the data analysis.

t-test for the posttest scores
Group N X SD t-observed
Ge . 30 36.2 5.63 303
Ge 30 38.1 5.62
P<005  df=58 t-critical = 2:00

Since the calculated t-test (1.29) does not
exceed the t-critical value (2.00) at 0.035 level
of probability for d.f. = 58, it may be concluded
that the samples are not significantly different
and probably behave as samples from the same
population at the beginning of the study.

At the end of the study, a teacher-made test
was given to the control and experimental
groups in order to find out the probable
differences between the performances of the

two groups on a task-based reading’

comprehension. Then in order to confirm or
reject the null hypothesis, a t-test was run at
the end of the study. The results revealed that
the calculated t-test exceeded the critical
vatue (2.00) at 0.05 level of probability for
d.f. = 58; therefore, the researcher felt
justified and safe that the null hypothesis
could be rejected. Consequently, the
treatment (TBLT) that the experimental
group received during the semester had
proved effective. The two groups were not

R Ge . T1 X T2

R Ge T1 T2

R = Random G = Group Tl = Pretest
X = Instruction T2 = Posttest

Ge = Experimental group Ge = Controd group

Conclusions and implications
Generally speaking, in task activities at

college level, the goal is to read a text and

do something with the information.
According to the results of this study, it can
be cogently concluded that assigning
students real-world tasks conveys to them

* the value of reading for message and

influences their reading comprehension
positively. Task activities provide students
with something to do afier reading and
enhance interest and recall on the part of
students. In other words if students are
involved in the process of learning, they feel
that they are doing something that will be
better
comprehension takes place. Furthermore,
TBLT places learners in situations that
require authentic use of language in order
to communicate (Fried-Booth, 1997). As a
result, learners find they need skills to plan,

jater use; consequently,



In task cycle students are actually involved
in doing the task and using whatever linguistic
resources they possess to achieve the goals of
the task. In this phase teacher may provide help
or eluctdation in the case of a breakdown in
communication.

In post-task phase the teacher has an
opportunity for form-focused work. Some of
the specific features of the language that
occurred during the task are identified and
analyzed. Therefore, the teacher can work on
functions, syntax, words, categories of meaning
or use, and phonological features.

Because of the fact thal texts were used as
the main source of input in this study, some
criteria were followed in order to choose texts
and control the difficulty of the tasks. Following
Wilson (1986) texts were selected according
to criteria such as the density of information,
the author’s style, the amount of unfamiliar
Lexis, and the diagram 10 print ratio. The
difficulty of the task was also controlled —
without interfering with the principle of
authenticity-by keeping these criteria in mind:
information density, redundancy — rephrasing
and restalements used to simplify, length, speed
at which a task should be, done, and visual
support. ’

On the basis of texts, at elementary stages,
the students were assigned to do a variety of
tasks such as labeling a diagram or table
(location and transfer of information), choosing
a topic or the main idea for a paragraph or text
(extraction and transfer of information), and
putting some jumbled statements in the order
that occurred in a text, e.g. about an operation
on a lathe (transfer and evaluation of

information). At more advanced stages,
students were assigned to study a text, e.g. about
grinding or turning, and then write down the
steps to machine a workpiece to the specified
dimensions. Here is an example of the tasks
assigned for the first few sessions.

Students received a text about dimensioning
in engineering drafting and a drawing that was
slightly different from the one in the text. The
teacher introduced topic-related words that
were useful in accomplishing the task. The
assignment was to study the texts, which was
about different_kinds of lines used for
dimensioning and the locations that each size
should go. Then students were asked to identify
different lines on the drawing and insert the
given sizes in appropriate places. The
accomplishment of the task depended upon
understanding the text. Afiter the students
achieved the goal of the task, the teacher began

to work on problematic areas. At the end of the -

class students were evaluated on the extent they
achieved the goal of the task rather than
language itself.

Data analysis

Rescarch question: Does TBLT aid reading
comprehension of Technical and
Vocational students in ESP courses?

Null hypothesis: TBLT does not aid reading
comprehension of Technical and
Vocational students in ESP courses.

The raw scores by themselves cannot
confirm or reject the null hypothesis; in
addition, the means of the scores do not help
so much in achieving a conclusive resuit.
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purpose, depending on the information needed
and the task to be carried out, means applying
different strategies. Since the acquisition of
“reading skill to consult English textbooks or
catalogs may be students’ main reason for
following ESP courses, authentic texts can be
used from the start by controlling the difficulty
of the tasks (Wilson, 1986). The same texts can
be also used at different points during a
semester, each time with a different task or

purpose.

The last point to mention is that because of
the nature of the tasks assigned, students
inevitably have to use the other skills in
classroom, too. Hutchinson & Waters (1987)
argued that although need analysis reveals that
reading ability is what ESP students need,
learning to read effectively encapsulates
writing, knowledge of sound,and rhythm of a
language and speaking. However, since this
study concems the role of TBLT on reading
comprehension and texts are used as the main
sources of input for accomplishment of tasks,
the present study focuses on this component of
language.

Method

Subjects

Sixty male students participated as subjects
in two groups of thirty in this study. The
participants were selected on the basis of
random sampling from the students of Machine
Tools at Mofateh Technical and Vocational
Center in Hamedan. The subjects, in the form
of two thirty classes, had all passed more or
less the same courses. Moreover, the two

classes were homogeneous as far as general
knowledge of English was concerned. The age
range of the subjects was from 19 to 23.

Design

The design of this study was “pretest posttest
control group design.” Sixty college students
took part as subjects in two groups of thirty.

1-test for the pretest scores
Group N X sD t-observed
Ge 30 27.9 4.3 1.29
Ge 30 27.26 3.9
P<D.05 df=58 t-critical = 2.00

Procedure

The two classes were conducted two hours
a week, and the study lasted for a semester. In
the contro! group class, the teacher introduced
the new words and phrases, and the students
began to translate the passages and answer the
comprehension questions. For the experimental
group, the same passages were redesigned to
fit a task-based framework. The procedure is
explained below.

TBLT requires the teacher to set up and
mionitor a situation in which task-based leaming
can take place. Therefore, following Estaire &
Zanon (1990), Gatbonton (1994), and Willis
(1990), the class time was divided into three
phases: pre-task, task cycle, and post-task.

in pre-task phase the teacher’s responsibility
is to introduce and create interest in doing a
task, then (s)he activates topic-related words
and phrases that will be useful in carrying out
the task; that is, (s)he provides linguistic and
conceptual input for a given task.



Therefore, tasks selected in this approach

must satisfy a number of criteria:

1. Authenticity of language and content

2. Economy: that is,tasks thai have maximum
coverage of language items to maximize
efficiency of language learning

3. Tasks must include conceptual, linguistic and
physical aspects. This means that each task
has an identified and relevant specific-
subject content; is at an identified,
appropriate and manageable linguistic level;
and has an identified and appropriate
performance requirement (Wilson, 1986).

TBLT and advantages

The assumption behind TBLT is that
language should not be “atomised and practiced
in small increments” (ibid., p-19) rather it can
be well learned when students are placed in a
situation where they have to use linguistic
resources available to them to achieve
meaningful communication. Therefore, the
principle of task-based language learning is that

students learn a foreign language best by

carrying out task-based language learning

activities. The task is the main objective

(Mascetti & Stoks, 2002). The role of the

teacher and teaching materials is to structure

the lessons so that understanding of the concept
develops together with the ability to manipulate
and control the linguistic aspect of the task. In

other words, the teacher sets up and monitors a

situation in which task-based learning can take

place. The teacher’s intervention is plausible
only in those cases that communication will
break down; that is, problems are only dealt

with if and when they arise (Seedhouse, 1999;

Wilson, 1986). Some advantages of TBLT are

as the following:

1. TBLT has a richer potential for promoting
language learning than do other syllabus
types (Long & Crooks, 1993),

2. TBLT is learner-centered, rather than
language centered (Ellis, 2003).

3. Students can work with authentic texts from
the beginning (Breen, 1984). '

4. Students learn by doing (Wiison, 1986)

5. Students will be intrinsically motivated when
the course is based on their immediate needs
(ibid).

6. Students can be evaluated on their ability to
perform a task according to certain criteria
rather than their ability to successfully
complete a discrete-point test (Ellis, 2003).

Assigning a task means giving students a
real purpose and having a purpose means
having a reason to read and approaching a text
with a particular goal in mind. A task approach
conveys to students the value of fluent and
efficient reading, because reading for a specific

fl
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In order to achieve homogeneity between the two groups, a Nelson test was administered to
select two groups of thirty. The subjects in the control group were required to study texts, translate
them, and answer some non-task-based comprehension questions, while the experimental group

‘was taught on the basis of TBLT.

At the end of the term, a teacher-made test was given to the students to determine the influence.
of treatment on the experimental group. Drawing on the t-test, the researcher came up with the t-
observed that was greater than the t-critical value at the. 05 level of significance. Therefore, the
paper suggests that despite the traditional approaches adopted at Technical and Vocational Centers
(TAVC) in which students are required to read texts and translate them into Farsi, TBLT is an
instructional approach that contextualizes learning by presenting students with problems to solve

and prepares them well for accomplishing some tasks in the world outside the classroom.
Key Words: task-based language teaching, reading comprehension, ESP

Introduction

Traditionally, in ESP courses studems are
required to read texts, translate them into Farsi,
and answer comprehension questions. The
problem with traditional approaches is that they
don’t consider reading as being purpose driven,
and comprehension questions generally address
all information in the text in an undifferentiated
manner as if all ideas or aspects of the text were
equally important. However, rarely in real-

. world reading do we pay equal attention to

everything in a text, and exercises that lead
students to approach a text in this way may well
remove the important element of interest from
the reading process (Nunan, 1993). In this paper
we will try to review the purpose of ESP, the
concept of task, and investigate probable
advantages of TBLT.

ESP |

Hutchinson & Waters (1987) note that ESP
owes its growth to expansion in scientific,
technical, and economic activity on an
international scale, development in the fields
of linguistics-shift of attention away from

3VOI'|9

defining the formal features of language to
discovering the ways in which language is
actually used in real communication, and
emphasis on learners’ needs and interests as
having an important influence on their
motivation to learn,

Therefore, they define ESP as “...an
approach to language teaching which aims to
meet the needs of particular learners” (p.21);
consequently, all decisions as to content and
method should be based on the leamer’s reason
for learning.

Task ‘
The definition of task adopted'in this paper
follows Willis (1990, p.127): “By a task I mean

_an activity which involves the use of language

but in which the focus is on the outcome of the
activity rather than on the language used to
achieve that outcome.” As this definition
implies, learning is done by doing and materials
are no longer viewed as merely texts to which
students are exposed but as activities the
learners must engage themselves (Seedhouse,
1999).
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ABSTRACT

This paper investigates the teaching of reading comprehension in ESP courses within the
paradigm of task-based language teaching (TBLT), concentrating on Machine-Tools students at
Mofateh Technical and Vocational Center in Hamedan. Two homogenous groups of students,
who were taking their ESP courses, participated as the subjects in two groups of thirty, a control
group and an experimental group. They were male and their age range was 19-23.
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