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Foreign Languages Open Doors to New Horizons

Although the “creative element” will always

play an important role in good teaching, the
current thought is that there are principles,
processes, skills, behaviors, techniques,
strategies, beliefs, and attitudes that have an
impact on teaching and learning and that they
can be studied and taught.
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Abstract
Learning English spetling is a complex skill which has a positive impact on reading and

writing. But this skill can not be automatically obtained and it should be taught through some
inductive approaches. Leamning to spell is a developmental process (Ehri 1986; Gentry 1982).
This article supports the idea of a developmental progression from a reliance on phonological @
to orthographic and morphological information in learning spelling. The interaction of various
strategies and sources of information are emphasized by others (Treiman & Cassar 1997,
Rittle-Johnson & Siegler 1999). However, what is critical is that teachers should provide
metalinguistic tasks like phonological and morphological training which can equip learners with
the skills required for maximal spelling performance.
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Key Words: spelling development, phonology, orthography, morphological awareness
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% Research into language learner strategies grammar strategies, and proposes a clear and, o
. E
71 has the fundamental goal of improving the focused research agenda for the next decades. f?"
- teaching and learning of second languages. The contributors are leading researchers and o
L _ This book explores the notion that the reason practitioners in the fields of language learner L

why some learners of second languages excel strategy research, education, and applied ‘

and others struggle lies in what the leamers linguistics.

themselves do-the strategies they bring to
language learning and to language use. The
volume provides a unique and timely re-
examination of key issues such as strategies
in context, strategy instruction, and str'ategy
research methods by numerous experts in the
field writingfcollaborative]y.

Andrew D. Cohen is Professor of Applied
Linguistics and Chair of the MA in ESL
Program and Director of the Undergraduate
ESL Minor at the University of Minnesota.

Ernesto Macaro is Professor of Applied
Linguistics (Second Language Acquisition) in
the Department of Educational Studies at the

It offers an invaluable overview of what is University of Oxford.
known from empirical research about listening, Applied  Linguistics  Adviser: H. G
reading, speaking, writing, vocabulary, and Widdowson

.
Slnei e

-

Language Teaching Joumnal- -
oy

.
-
n

éIL-
Jave B
For
e ST
*




.

o~
s
e

LN l‘a

: |

Y K ’I

| r'rjwowlecige /

P provement

7% §§ . o

f; Ve
\\ f’?’ /

Ay
mobasser@ut.ac.ir b olS.-Jb‘gaLnll oW u,,f‘fj.c.__...a,,a:..dw| u":w’)sﬂ‘ sy} iy
ST P G foal
APEE s 5 O RN 3 o SRR Sl gy o e sl ki
’ aidatavakoli@yahoo.com
OOeoooooononooaoooooaooooouooaooooouo-oo.o-ono.oeo
Abstract :
Das _Pronomen weg” Zihlt Zu den komplexen Grammatikstrukturen der deutschen Sprache °
und verursacht daher fiir die jranischen Deutschiemenden vielfach Sprachschwierigkeiten. In .
der vorliegenden Arbeit werden in Anlehnung giner empirisch erhobenen Datenerhebung die |
Probleme der jranischen Deutschlernenden im Bereich des pronomens “es” thematisiert, und *

auf die Fehlerursachen G der iranischen Deutschlemenden eingegangen. Tm Anschluss werden

mogliche Theraplemaﬁnahmen angefhrt.

Schlusselworter deutsche Sprache, persische Sprache, Pronomen “es”, Fehleranalyse, °
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“Sie hat ein kleines Haus.

= Es gefillt mir sehr. Mir gefillt es sehr.
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Sie hat ein kieines Haus.

— Sie will es verkaufen.

SV P
Es will sie verkaufen*
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Tisch», g9 aclsd Bl
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ol il Wil o Tisch [She gl K a5 050
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Was ist das (fiir ein Tisch)? Es ist ein

. Couchtisch.

3 ol 5y (el L
Was ist das (flir eine Lampe)? Es ist eine
modeme Designlampe.
e ol S iy 2
Was sind das fiir Leute? Es sind
Zirkusartisten.
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39,0 Ml (a3 L o el 4 Pridikativ
werden. bleiben. sein asle JLdl U ol jan a5
L «Sein-Verben» IS o L |, ;] 45 .
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<dle> s Student 4 dort. gesund wluds l
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Er ist Student.
Du bleibst hoffentlich gesund.
Das Buch ist dort.
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Der Vater/ Er muss arbeiten (Maskulinum).
Die Mutter/ Sie muss arbeiten (Femininum).
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Der Vater ist Arzt, und sein Sohn wird auch
Arzt,
— Der Vater ist Arzt und sein Sohn wird es
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Ein Unfall ist passiert.
— Es ist ein Unfall passiert.
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Die anderen waren von der Wanderung miide, .
sie war nicht miide.

—> Die anderen waren von der Wanderung
miide, sie war es nicht.
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Er raucht nicht mehr, Er hat es (das Rauchen)
aufgehort.
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Sie wollte die Priifung unbedingt mit Eins
bestehen.
— Es ist ihr gelungen. Thr ist es gelungen,
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Sie wollte die Priifung unbedingt mit Eins
bestehen.
Sie hat es geschafft.
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Es hat sie geschalfft.
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' Mir ist kalt./ Thr wurde schlecht,
ety &8 (6 alez gl jo ez piz jo €8
axyl 50 n b8 ol 3l Jold 4 fyans g -
oo 32 aelsh ol 5 Jels il Blad o5 1,
o0 aloz (19)0 4 el o0 ogmino Jyaae o ol
Es friert mich./ Es schwindelt ihr.
Es ist mir kalt./ Es wurde ihr schlecht.
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Mich friert es./ [hr schwindelt es.

Mir ist es kalt./ Ihr wurde es schlecht.
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" Sein Nichtkommen enttiuscht mich,

" Mich enttduscht, dass er nicht gekommen ist.
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Der Unfall hat sich am Abend ereignet. |
— Es hat sich gestern ein schwerer Unfail |
ereignet.
> Es haben sich gestern mehrere schwere
Unfille ereignet.
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Das Einfamilienhaus ist in den letzten Jahren
gebaut worden.
— Es sind in den letzten Jahren viele
Einfamilienh4user gebaut worden.
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Es wird den Schiilern geholfen.
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;"'/Dass er einen Fehler gemacht hat, (das)
. begreift er.
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a) Es klingelte plotzlich, Plotzlich klingelte es.
b) Er hat es immer eilig. Immer hat er es eilig.
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Es hat er immer eilig.
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Dass er nicht gekommen ist, (das) enttiuscht
mich. o
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Es juckte ihn.

- Es iiberlief 1hn kalt.

£s zog ihn zu seinen Kindern,
50 (S az bz JLdl nl 5l (B LS 0 €8 ey
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Es tror mich. Mich fror (es).
L sans Dativ G Jil o
As geht ithm gut.
Es hat mir auf Riigen gefallen,

- Es fehlt ihm nicht an Ausdauer.
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. £5 schwindelte ihr. Ihr schwindelte (es).
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Es ekelte sief ihr (vor den Wiirmern).
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- Es gibt noch einen ungeklérten Punkt.

(Akkusativ)

£Es geht um den ersten Preis.
(Pripositionalobjekt)

£5s bedarf noch einiger Miihe. (Genitiv)
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rdasle oo ulalg..a‘ Lgod.‘..;SoL:.g as uJLg.el [
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" 3. Diese Arbeit hat ... in sich.
. 4. Im Schwimmen kann er ... mit jedem auf-

nehmen.

5. Kauf dieses Hemd. Thm wird ... bestimmt
geffallen.

6. Diec Banken leihen sich das gesparte Geld
ihrer Kunden fiir eine bestimmte Zeit aus, um
... anderen Kunden zu leihen.

7. ... freut uns, dass unsere Mannschaft ge-
wonnen hat.

8. Heute 1Bt ... sich durch verschiedene Teste
herausfinden, wogegen ein Mensch allergisch
ist.

9. Was du da machst, tst ... gut.

10. Eine gute Stimmung hat ... geherrscht.
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. 1. Das weltweit titige Kulturinstitut der BRD
" ste'ht fiir spannende und offene Kulturarbeit

und modernen Deutschunterricht. Es ist mit

- 1477 Instituten rund um den Globus zu Hause.
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Sie hat es ihm angetan. (= Sie gefillt ihm)

Sie hat es auf den Mantel abgesehen. (= Sie
wiinscht sich den Mantel)

o5 o) 1 e Jla i
Es weit bringen= im Leben viel erreichen ‘
Es in sich haben= schwer sein
Es gut mit jmdm. meinen= sich jmdm.
gegeniiber gut verhalten
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1. Worum handelt ... sich?
2. Mir geht ... gut.
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2. Wenn in einem Gebiet zu viele Wilder
abgeholzt weden, tragen Wind und Wasser
die lockere, oberste fruchtbare Bodenschicht
ab, die nicht mehr durch die Wurzeln der
Baume gefestigt ist. Damit wird der Boden
unfruchtbar, ¢s wiichst nichts mehr.

3. Es gibt jedoch eine Tendenz zur Klein-
familie bei wachsender Zahl der Haushalte.
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= Sont comparees dans cet article des valeurs temporelies des verbes dans ces deux langues

en tenant compte de {eur différence et leur ressemblance, gclon le cas. Bien gue pourvues de |

structures grammancales part iculiéres, €e8 deux langues € manquent de points communs,

=D dont la découverte poumnt rendre 1a tache facile auX studiants et aux traducteurs Frangais-

:;: Persan L étude comparative permet, & autre part, 4’ asseoir les bases d'une connaissance g‘
a pratique de langue en stablissant un € ensemble de regles et de principes qui engendrent toutes !'.
o~ phrases possibles d’une langue pamcuhere Quels sont les slements gquivatents de deus |
HF" langues? Au piveau de ta valeur temporelle, sont-etles cornpm‘ables’? Les temps grammattcaux
& sont-ils mterchangcableh"’ Dans ce qui suit, nous allons essayer de proposet des solutions a ces,
t:; problémes. .
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Introduction

L’étude comparative des langues permet de savoir que bien que d’apparence trés lointaines (par
I’écriture et le lexique), deux langues comme le frangais et le persan possédent quelques affinités
de part les valeurs temporelles du verbe. Méme si I’existence d’une origine commune est évidente,
ces deux langues différent complétement sur le plan de leur structure ; pourtant, nous avons €ssaye,
dans le cadre de cet article, de faire quelques rapprochements pouvant faciliter le travail & des
traducteurs et des €tudiants en deux langues, et ¢’est ’objectif visé par cet article. Dans ce qui suit,
nous allons tenter d’établir une comparaison , susceptible de révéler les affinités linguistiques entre
le persan et le frangais. Le postulat principal est le suivant: si, dans ces deux langues, on retrouve par
comparaison une ressemblance donnée (au niveau de la valeur temporelle), il est probable que cette
caractéristique serve de point de repére pour faire des rapprochements nécessaires & une profonde
recherche. Les points suivants rapprochent ces deux langues: '

Le présent indique un événement ou un état de choses contemporains de I’acte d’énonciation et
ce procés est présenté comme vrai par le locuteur au moment de 1’énonciation. Le passé composé
est un ac'compli du présent: le procés est envisagé comme accompli par rapport au moment présent
de I’énonciation. Méme quand on |’utilise dans le cadre du récit, il conserve toujdurs une valeur
d’accompli du présent; il présente donc le procés comme ayant encore un impact sur le moment ou
I’on parle ou écrit, conservant ainsi un rapport avec la situation d’énonciation. Avec le passé simple,
on établit un simple constat, on observe un événement sans prendre sa durée en considération. Avec
[’imparfait, on considere ’événement, le fait pris dans sa durée ; ses limites ne sont pas prises en
compte, ni le début, ni la fin. Eventuellement méme, on peut pointer une forme d’implication plus
forte du narrateur, du locuteur avec I'imparfait. L’imparfait parait plus subjectif et le passé simple
semble mettre a distance et considérer les événements avec plus d’objectivité. Le passé antérieur
exprime I’antériorit¢ d’un fait passé par rapport 4 un autre fait traduit par le passé simple et il
marque |’achévement rapide de I’action, dans un contexte au passé simple.
Le présent

Le présent de I’indicatif est le plus employé des temps du verbe , au moins a I'oral. Le présent
s’oppose aux autres temps de I’indicatif par son absence de marque temporelle, que [’on peut

interpréter comme un vide sémantique (Riegel Martin, 2008, 298 ). FLT
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A brebis tondue Dieu mesure le vent.
Mige olaals ay ol sy
Faute avouée est a moitié pardonnée.
- La passion pour les mineurs peut provoquer
des embétements majeurs.
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- Tu arrives trop tard le train part 4 I’instant.
- Le train arrive de Paris: Je sors a I’instant
du lycée.
L5|°‘L::.’._l Ol Sy le ) g0y W S03 ool ogdle.d
il fi 1y 490
wle god g s 00 L Jls a3 e
Je rentre dans cing ans 2 mon pays.
rererse ) Suoen o)lgs Jbo 99 3} oy
-Dans dix ans I’homme va sur toutes les

planetes.
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-Depuis qu’elle est veuve, la corneille ne met
plus de rouge a bec. (fournier, 152)
- Il neige depuis vingt-quatre heures.
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Présent de narration
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- Ces jeunes grenouilles tirent leur jupe sur

leur genoux pour dérober aux gourmets la vue

de leurs cuisses dodues (Fournier, 2008: 8).

II conduit avec prévenance sa délicieuse vieille

maman impotente chez le vétérinaire pour la
faire piquer (Idem, 6) -

. - Le marchand d’éléphants déclare qu’il’

n’assurera pas la livraison dans les étages

(Idem 118). ‘
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- les aveugles profitent de leur infirmité pour
jouer a colin-maillard (Tdem ,144).

-Au bal costumé des moutons, les brebis et
les agneaux mettent des loups (idem 160),

- Le gangster essuie toujours avec soin la
lame de son couteau avant que le sang de

- sa victime ne séche. (idem; 141)
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L’eau bout & 100 degrés
ST e0 Sy 490 & yae) -
La Terre tourne autour du Soleil. La paix est
un nom abstrait; surtout pour ceux qui sont a

c6té des canons. (Idem 33)
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- 51 tu veux la paix, prépare la guerte..

- Au Vatican, lors des parties de saute-mouton, le
pape, s’il n’en a pas le gofit, a le droit de refuser
de faire le mouton (Foumnier 2008, 175).

Passé composé

“Le passé composé exprime un fait passé par

rapport au moment ol ’on parle et considére

comme achevé, tantdt il s’oppose au passé
simple, parce qu’il s’agit d’un fait en contact
avec le moment de la parole, soit qu’il ait eu
des conséquences dans le moment présent”
(Gosse André, 2000, 1254).
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- L’unijambiste est contrarié car le chausseur a
refusé de lui vendre une seule chaussure.

- Depuis qu’il a des hémorroides, le paon refuse
de faire la roue (Fournier, 2008, 176).

- Le dentiste qui a arraché une molaire au lion
est dans un état grave (Idem).

- Depuis qu’il a perdu la combinaison de son
coffre-fort, le milliardaire est obligé de
mendier (Idem).
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- Le bilicheron ivre décapita (a décapité) par
erreur deux de ses enfants.

- Christophe Colomb a découvert (découvrit)

I’ Amérique en 1492.

13

- En 1789, la France connait une grande
Chateaubriand commence Les
Mémoires en 1803.- En 1789, le peuple de

révolution.

Paris prend la Bastille.
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-Je savais qu’il ne viendrait pas
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Elle savait qu’il ne saurait pas se taire.
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Moi, j’étais le gendarme, et tu volais un vélo
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Moi, j’étais le gendarme, et tu' avais volé une

voiture
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-8’1l pleut demain, je ne sortirai pas (Présent

hypothétique).
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-Si vous n’avez pas trouvé demain la solution,
Jje vous 'expliquerai.
55 o0 ool ol 4y w3l 0ls g 15,3 51
Si demain il n’a pas répondu, je I’appellerai.
Ak EM] e 4y il aid, Yo od Ko Sl g U 5
Si dans deux heures la fi¢vre a monté, appelez
— moi.
Passé simple
Ce temps du verbe situe le procés dans le passé.
Le passé simple donne une vision synthétique
et compacte du proces : i1l I’envisage comme
un novau indivis, comme un tout fermé
sur lui-méme et offre une vision globale,
indifférenciée, non sécante (Riegel Martin,
2008 :303).
Olej 2B 52 55 2 0 9 W)l Ly (60,115 (o 90 0
Jo ol 5l e ploj (5235 5 (690 gealsS asetee
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-l acheta une téte de veau a la triperie et
demanda qu’on lui fit un paquet cadeau.
- Le douze septembre mille sept cent cinq a
vingt heures, il béilla (fournier 69).
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-Jamais gourmand ne mangea bon hareng.
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- Un bienfait reproché tint toujours lieu
d’offense
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- Pour joindre les deux bouts, mon pére
travailla la nuit . A
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- Quand il a bien travaillé, on le félicite.
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-Dés qu’il a eu de bonnes notes, il est

* récompensé.
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- I’ai fini dans cing minutes,
- Nous avons fini dans une heure.
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- Quand tu as lu le journal, tu me le passes.
- Dés que tu as fini de lire, passe-lui un coup
de fil. '
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- La reine mere s’est pris les pieds dans sa
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traine et s’est écrasée sur le sol comme une
bouse (Fournier, 2008, 163).

-La vie ’ayant décu, le brochet désespéré s’est
jeté dans le ciel (Idem).

- Le roi les salua, leur donna a diner, puis
demanda ce qu’ils voulaient.

»» (systeme hypothétique) b, odles o ¥

passé composé jl paie (ol il (gl ansh 3 L5

D590 ol o) Gl 0 45 (Gige 0 99 (o0 eolazid

CCEELLLLETTTTI T I

FL

VAR ale 3 geslad o)l o Comt 000 5



225 s05 098 (g werdila by 8,0 ol 59, I)-‘" -

- Je répétais tous les jours les mémes fautes,
pour devenir enfin incorrigible.
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Simd e las antérieur
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Dés qu’il fut sorti papa entra.
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- Dés qu’il fut sorti, il commenga 2 éternuer.
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-Dés qu’il eut prononcé ces mots, un concert
de protestations s’éleva dans la foule.
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Le passé antérieur
Il est d’un emploi bien restreint, et comme
le passé simple, auquel il correspond, il est
réservé 4 la langue écrite. (Riegel Martin,
2008 :303)
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-Dés qu’il eut prononcé ces mots, un concert

e passé antérieur .l

- Trois fois de suite il alla au restaurant.
w2l oley b el o ola sleslag, Gl ln Y
Glp e andld by 0 Sl e eolizdl (ool) 5lbas
passé,passé composé ;Lo il aladad i Sl
Sy o ool simple
-Je suis allé avec les enfants a la plage, ils ont
joué au ballon et ils ont construit un chateau
de sable, puis, ils se sont baignés.
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- Elle me vit, me salua et entra.
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- Les voila, ils arrivent. (présent)
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Je vous appellerai quand le repas sera prét.
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-Avertis-moi quand il viendra. o
-Nous partirons quand nous aurons obtenu
notre passeport,
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- Yavais ce mal tous les jours, mais je ne

plaignais pas.
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jambe on allait lui couper; celle-ci ou
celle-1a? Le chirurgien voulait lui faire la
surprise (Fournier, 2008, 136).
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-Aprés chaque opération, le chirurgien mettait
lui-méme de coté les abats de ['opére.
L’homme-tronc mettait toute son élégance
dans ses chapeaux (idem, 32).

- Le dimanche, quand il s’ennuyait, il comptait
jusqu’a six mille vingt-cing ou six mille
soixante-dix, suivant I"humeur (Fournier,
2008, 72).
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- Il pleuvait, quand nous sommes sortis.

- Nous roulions vers le Nord, soudain il a
commencé & pleuvoir.
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- Il était grand et maigre .

- La mer était calme, il faisait beau et bon.

- 11 était falot, elle était falote, ils se marierent

de protestations s’éleva dans la foule.
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-Aussitdt que ’enfant eut terminé ses devoirs,

sa mére lui permit d’aller jouer.

il S ol 1 IS S35 45 1l azen 45—
S g5l ols ojla o
-Aprés qu’il eut brouté, trotté, fait tous ses

tours «Janot lapin, retourne aux souterrains
séjours. '
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- Aprés qu’il eut recu des ov;tions, il regut sur
la téte une noix de coco. (fournier, 110)
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-11 eut vite répondu.
ol 1) e dem 535 e s 50
-I1 eut tout mangé en un instant
- El le dréle eut lapé le tout en un instant (La
Fontaine).
- Le chien affamé eut vite mangé.
L’imparfait
L’imparfait peut étre employé pour indiquer
un procés passé unique, plus au moins coutt,
introduire des faits d’arriére-plan, ou présenter
lescirconstancespréalablesaumilieudesquelles
peut se produire un événement important
exprimé au passé (Riegel, 2008 :307)
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- Nous venions d’entrer quand le téléphone
sonna.
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- 11 sortait a peine que !’orage éclata
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- Racine entrait dans la gloire a 25 ans.
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- le train siffla trois fois: on arrivait.
- Je repris courage: dans deux heures le renfort
arrivait,
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- Un peu plus, la bombe explosait (finalement
elle n’a pas explosé).
Un pas de plus j’étais mort .
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- Jai commencé a reprendre espoir: elle
arrivait d’un moment a ’autre.

-Le pauvre paysan commenga & sourire: il
pleuvait bientdt.
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Je voulais prendre de votre temps.
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Monsieur nous voulions vous parler.
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- En ce moment-1a, j’habitais cette ville depuis
plus de dix ans.

- Par une étrange coincidence, le préfet de
police qui inventa les boites a ordures
s’appelait Poubelle. (exprimant une durée
dans le passé, Fournier, 125)
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en en envisageant les limites temporelles , et
le passé composé qui a des retombées dans
le présent. Afin de rendre la tiche facile aux
enseignamts lors des cours de grammaireje
me dois de proposer quelques solutions: 1-
Une compréhension profonde des valeurs
temporelles des deux langues. 2- Illustrer lors
des cours de grammaire les affinités existantes
pouvant aboutir a une prise de conscience
générale sur les deux structures. 3- Eviter
toute décision hitive sur une généralisation
massive des structures. 4- Mettre a profit les
formes adaptables pouvant rapprocher les

deux langues .
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Bescherelle, fa grammaire pour tous, Hatier, 1990,

Christensen Marie — Héléne, Grammaire, le robert et nathan,
1995, paris. o

Bénard Evelyne, Christian Lavenne, Grammaire wiile du
Jfrancais, Hatier, 1991.

Fournier Jean-Louis, Grammaire francaise er impertinence,
Pavot, 2008 .

Gosse André,, le bon usage, Paris, DUCULOT, 2000,

Grevice Maurice, Précis de grammaire francaise, DUCULOT,
1969

Le petit Robert, ROBERT, Paris, 1996.

Les difficult&s usages du francais, Larousse, 1983,

Monneric — Goarin, le frangais an présemt, Paris, Didier et
Hatier, 1'998.

Orsena Erik, . La grammaire est une chanson douce, Stock, 2008,

Rabaud Patrick, La grammaire en s 'amusant, Grasset, 2b07.

Riegel Martim, Grammaire méthodique du francais, Puf, 2008,

31 F-

WAL Jub Y cpa e ooz 9

- Une minute plus tard le train déraillait (aurait
déraillé).
- Sans la présence d’esprit du conducteur, le
train déraillait.
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[si on joue au gendarme et au voleur] J’étais le
gendarme et tu volais un vélo.
[si on joue au docteur} Moi j’étais le malade et
tu appelais le d_octéur.

La conclusion
L’'usage des temps verbaux dans les deus
langues nous a permis de situer le proces,

¢’est a dire ’action exprimée par le verbe, dans

. une époque donnée — le présent, le passé,—

par rapport au moment de I’énonciation; Par
exemple, les temps du passé comme le passé
simple, Pimparfait ou le passé composé
désignent , dans les deux langues , des faits
passés au moment ou !’on parle, ils renvoient
a la méme strate temporelle, mais selon la
langue mobilisée la maniére de considérer les
faits passés différe. On peut en effet employer
plusicurs formes temporelles distinctes pour
situer dans le passé un événement. La simple
opposition des formes francaises aux formes
persanes, ne correspond pas toujours terme a
terme aux oppositions de valeur, apparemment
confuses, mais elle .converge sur gquelques
résultats analogues: L’imparfait n’envisage
pas les limites temporelles du procés visé ,
inversement le passé simple cerne le procés
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he had passed many courses and also because he had proved himself to be a great teacher,
he was invited by Ms. Jane Stivenson, to Isfahan University. After 2 years, he could go to
the States to finish his MA. He received his MA in TEFL in 1353. Immediately after, he
applied for the PhD program in Education and successfu'lly completed it in 1356.

After his arrival, he started teaching at Isfahan University and in 1357 he became the
Head of the English department. A few years later, he was invited to Tarbiat Modares
University to establish its English department. Dr. Mirhasssani started his work in this
university in 1364 and during the years to come he educated a good number of Iranian
instructors. | '

It would not be an exaggeration to say that Prof. Mirhassam was the inaugural father of
English language teaching in Iran. He helped numerous universities in Iran to establish
their English departments. Also, with his enthusiasm, many universities started to run
MA and PhD programs for the first time. During his academic life he translated, wrote,
and complied more than 78 books. He was also the editor in chief of Roshd English
Language Teaching Journal published by the Ministry of Education for more than 20
vears. He established the English Language and Literature Society of Iran (TELLSI) and
also its official journal (TELL). After half a century of academic endeavor, In Ordibehesh
1388, Prof. Mirhassani died in Erfan hospital, Tehran.

One of his major and constant concerns, as he stated in the interview with Tafahom
newspaper, was teachers’ needs. He always called out for improving teachers’ financial,
professional, and social status. To him, education would be useless if teachers’ concerns
are ignored.
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2. what one can do with aluminum cans &. the quickest way from one place to another
3. that which surrounds a photograph - 9. used to scoop fish out of the water
5. a facial cleanser containing alcohol and 10. used to unlock a door
astringent 11. a tiny gray rodent
6. object used to stop up a hole 12. panes of glass
7. printed proof of something

- N /’

Close-up!)

Professor Seyed Akbar Mirhassani

It was a while we had intended
to introduce Iranian scholars in
the ‘Close-Up’. During the last
days we were preparing ETF
9, we were shocked to hear that
Dr. Mirhassant had passed away.

- What you are going to read here
was mostly prepared before the
news.
Professor Seyed Akbar Mirhassani
was born in 1320 in Isfahan. He
studied in Hatef and Kazerouni high
schools and received his Diploma

in Mathematical Sciences. He was
born in a middle class family, so he
had to simultaneously study and work for a living.

In 1348, he graduated from the University of Isfahan, yet his quest for learning made him
set off for the United States to pursue his education. He started his MA in Teaching English
as a Foreign Language (TEFL) in Colorado University; however, he could not go beyond
the 3rd semester owing to financial problems. So, he had to return to the country. Since
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5. Jokes

Person turns on the compliter without a
keyboard plugged in. When he turns on
the computer, the computer finds out that

there is no keyboard attached and it gives

prrrrreas, .

a “Keyboard Error”. She then asks:
- Why did it give me a keyboard error?
There isn’t even a keyboard attached!?

e
Brain TeasersD

Computerese!

Twenty terms associated with computers are hidden in this crossword puzzle. The terms
are defined in the clues, but these definitions are not the definitions associated with
computers. Thus, a web 1s defined as “that which a spider weaves.” Good luck

/Across B w
1. kind of illness that causes the common cold 12. that which a spider weaves
4. one who makes newspaper copy 13. a small disc used as a fastening ornament
] 6. a bachelor’s apartment 14. a fine-mesh object used to keep bugs from
8. those who are hired to address an audience entering a home
1 9. development of contacts to further one’s career  15. that which a person says to enter a secret
11. one who keeps order in the halls place
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2. Riddles’

- Anyone! A house can’t jump!!

II|What You Need to Know)

4. Pi'overbs

(Don’t complain about something' that 1s
given to you for nothing.)

--Forgign Language Teaching Journal- -«
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- Last year, my father bought a bike as a gift for
my graduation, It was great, but the color.., you N
know! When I said I wished it were white instead :l‘.\‘

.
aanrtt?

When I was getting prepared for the dinner

I was invited, I was confused. | could not

actually decide on the color of the tie.
1 didn’t know whether I was coming or
going!!

of black, he was astonished. He looked at me and said e
nothing. Then, I knew_I had looked the gift horse in the mouth!

.
.
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® Allow your students to speak freely without correcting their mistakes. Let your students
know that you will be correcting their mistakes during grammar time but not outside of
it. ‘

@ Put your students into small groups to practice what they have learned, to carry out
tasks, and to exchange information.

@ Accommodalte a variety of learning styles in your -
classroom. Some people learn best by reading,
others by hearing, others by doing. In addition
% to providing your students with plenty of
b‘y& comprehensible input, be sure to write new
! vocabulary, grammar points, and phrases on the
_i board for those students who absorb information
f; best by seeing it..To accommodate those in your
classroom who learn best by doing, incorporate
role-play, physical response activities, and get your
students to talk to one another standing up. Moving

around also relieves tension.

I gWHa'r You Need to Knc;hD

1. Superstitions

(As an old costume, people hung clothes

from a doorknob as a sign that someone - O
inside had died. Otherwise, it would invite ORI
misfortune.) fRC
- I wish you could take your clothes off T ; §
the door and put them away. ! zg
- Sure, Il do it in an hour, | ”," %
- No! Please! My parents are on the way ' ,»-'::"“ %
here and I want everything to go well. ”::,/{’/ g

R & M |
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1 can’t understand why people are frightened by new ideas. I'm frightened of old ones.
John Cage

- History is the version of past events that people have decided to agree upon.

Napoleon Bonaparté

Teaching Tips)

A few PRACTICAL tips!
Below are a few practical tips which can help language teachers improve the quality of
their practices. |

@ start your lesson with initial and ongoing assessment. Find out what it is that your
students want to study as well as their actual abilities in English. From time to time
reassess their abilities and help them to become aware of the progress they are making.
Check in with your students to see how they feel about the class and if there is anything

new they wish to study.

@ Check for real understanding. Students may look at you

and nod without really understanding. Make sure
they understand you by asking them a question
using the language you wish to target.
® Try to recognize boredom. Student
boredom can indicate that students don’t
understand you, you’ve been talking for too
long, or that they need to get out of their
seats and do something different.
® Bring real objects‘ into your classroom. It
is more interesting to talk about an authentic box

of cereal than simply to look at a picture of a box of

® Give your students homework to do, including those grammar worksheets. Don’t
waste class time doing work that students could do on their own. Their class time is better
spent listening to your English and participating in real communication.

@ Allow for occasional translation. If all but a few students understand an abstract word
or a particular phrase, allow for a quick translation. It saves time and will help to keep

everyone up to speed.
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Ph.D Students in TEFL, Tarbiat Modares University
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The Note . :
We hope this new edition of ETFun finds you all in perfect health. When we were

preparing ETFun 9, we heard an extremely sad piece of news. Dr. Mirhasani, to whom
this edition’ of ‘Close-Up’ is dedicated, passed away in Ordibehesht 1388 after many
years of academic endeavor. We take the opportunity to express our condolences on this

occassion to all English language teachers.

Quo‘l’able QuofesD

- Education is a progressive discovery of our own ignorance. ( %
Will Durant

- What luck for the rulers that men do not think. , Q 3
~ Adolf Hitler /_ i
. s :
SN
- Those who cannot remember the past are condemned to repeat it. Y &
'George Santayana ' B
FLi 40
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must have a conduct expressive of the
morals. While teacher educators cannot
ensure that a pre-service teacher’s conduct
will be exemplary of moral virtue (just as
they cannot ensure that she will adopt the
methods she is taught), they can ask her to
teflect upon attributes of her style that may
be indicative of the morals in her conduct
and to think about what these attributes
suggest with regard to who she will be as
a teacher and how she will interact with
students. Secondly, teacher educators can
.ask a pre-service teacher to attend to the
morals in the conduct of her colleagues.
Aftention to whether and how teachers
convey morality as they interact with their
students may lead the pre-servic teacher
to consider the importance of quality
interactions between teachers and students.
Perhaps such considerations will result in
teachers who attend to all aspect of their
conduct and who are concerned about the
moral quality of their interactions with
students.

@ [n-service teacher education

The goal for teacher education with in-
service teachers in the same: to encourage
teachers to attend to all aspects of their
conduct and the quality of their interactions
with students. That being the case, the
task of in-service teacher education is the
development of teachers’ conduct that is
more expressive of the moral. It involves
changes in attitudes, values, skills, not

just changes in knowledge, information,
or intellectual rationales for action and
practice. Movement in such a direction
1s enhanced through deep reflection to
understand one’s beliefs, knowledge, and
practical reasoning. One way teachers
can articulate and appraise their practical

reasoming is by working with a partner

I ~

Attention to whether and how teachers
convey morality as they interact with their
students may lead the pre-servic teacher
to consider the importance of quality
interactions between teachers and students.

to examine why they do and what they
do in their daily teaching practice. The
teacher and her partner may attend to the
teacher’s moral conduct with the goal of
developing them further. The undertying
purpose for engaging in such a dialogue is
to enhance the considerations of morality
so that she may educate children in ways
that are empowering, that successfully
and powerfully impart knowledge and
understanding, that promote the learner’s
capacity for discernment and reflection,
thatengender the development of character
and that promote the welfare of the learner
as a person and as a prospective citizen
in a democracy (Fenstermacher and
Richardson, 1993 cited in Fallona, 2000).

References
Bergem, T (1990). The Teacher as Moral Agent. Journal of
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cultyral and linguistic borders. Linguistic
and discourse limitations make it very
difficult to find stable points of vantage
from which to work conceptually and to
analyze and evaluate data and evidence.
Notions such as “morality” or “right,”
for instance, do not translate easily across
languages (Johnston, 2003).

:Lastly, it is worth noting that in some
areas of research, objectivity 1s hard to
come by. A case in point is the topic of
religious beliefs in language teaching.
The professional discourse on this topic
has been marked by extreme polarization,
and it remains unclear whether it is even
possible to find 2 common language in
which to conduct a debate. This seems
a reflection of the broader fact that
questions of morality and values tend to
“push people’s buttons,” and that this can
happen even in academic circles and can

seriously compromise possibilities for

The task for teacher educators engaged
in pre-service teacher preparation is to
encourage pre-service teachers to attend to
the importance and potential impact of a
teacher’s moral considerations.

enquiry (Edge, 2003).

The net result of the problems and
difficulties reviewed here is that all work
on the moral dimensions of teaching must

acknowledge its own limitations, and

M _.

No.1 Fallvol.24 ;

the field as a whole must move forward
cautiously and tentatively. Findings must

always be regarded as subject to change.

Implications for teacher education
Morality as an aspect of teachers’ conduct
needs to be attended to in teacher education.
Whichever theoretical underpinning or
approach teacher educators choose, there
is a common theme that teaching is moral.
The following is a brief discussion of the
mmplication of considerations of morality

m teacher education.

® Pre-service teacher education

The task for teacher educators engaged
in pre-service teacher preparation is to
encourage pre-service teachers to attend
to the importance and potential 1mpact
of a teacher’s moral considerations. One
thing that can be done is to provide pre-service
teachers with new ways of looking at
teaching and their roles as educators. This
includes moving pre-service teachers
beyond considerations of method and style
to considerations of the morals. Rather than
submitting to pre-service teachers’ desires
for a beg of tricks, teacher educators can
show future-teachers that there is much
more to teaching than the methods that
teachers use. They can draw attention to
teaching as a moral endeavor grounded
in the relationship between student and
teacher. For a quality relationship between

a teacher and a student to ensue, a teacher



all teaching, including language teaching;
but he argues that an awareness of the
moral dimensions of teaching and of the
moral consequences of alternative courses
of action is crucial for effective decision-
making in classrooms and schools.
Insummary, itisclear that enquiry into the
moral dimensions of language teaching has
extended to numerous aspects of classroom
teaching, schools, and educational systems,
and has frequently overlapped with areas
such as ethics, the politics of language
teaching, social responsibility, teacher
education and development, and religion.

Much of these lines of enquiry continue to

be expanded.

L

Problems and difficulties
The problems and difficulties of research

on the moral dimensions of language

teaching are both evident and numerous.

First, there is the most obvious matter of
how “morality” is understood and defined
tfor research purposes. Conceptual work
is still needed to clarify what is mean by
basic terms such as “moral,” “right,” and
“good.” There is an ever-present temptation
to drift towards everyday understandings
of these terms, which can be dangerous
and misleading.

Second, the location of morality and
values at the intersection between the
social and the individual makes in hard to
attempt valid generalizations about moral
dilemmas. Societal values (for example,
individualism,  collectivism,  privacy,
solidarity) can be identified, but it is hard
to say to what extent particular individuals
share them. Working at the intersection
of cultures and languages compounds the
difficulties of research (Johnston, 2003).

Thrid, the aspects of morality that are
of most interest are also those that are
buried deepest and are least available for
inspection. For this reason, speculation is
often the only recourse for the researcher.
As an example think of the complexity and.
high levels of interpretation involved in
examining teachers” expressions of moral
value by Fallona (2000).

Fourth, there are considerable barriers

to conducting effective research across
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agency” of the teacher: that 1s, the ways
in which the teacher’s actions and words
convey usually implicit moral messages
to her learners. In introducing implicit
moral messages into teaching, Johnston
et al. looked at the three categories said to
capture the morality of teaching: classroom
the curricular

rules and regulations;

substructure; and expressive morality.
Johnston et al. (1998) identified examples
of all three categories tn the classroom
data they studied. They argued further
that in relatively culturally homogeneous
classrooms there is likely to be a large
degree of shared understanding between
teacher and students about elements such
as the curricular substructure, but that in
multilingual and multicultural classrooms
there may be profound disjunctures
between the moral messages sent, usually
unconsciously, by teachers and the way
those massages are interpreted, also usually
unconsciously, by different learners.
Subsequent research in the moral
dimensions of language education has

partially followed the lead of these two

pieces and has concentrated on certain
key topics. These include: the moral
dimensions of classroom interaction;

values and politics; professional ethics;
and the role of religious beliefs in language
teaching.

The most extensive examination of the
moral dimensions of language teaching to

date is probably Johnston (2003). In his

The location of morality and values at
the intersection between the social and the
individual makes in hard to attempt valid

generalizations about moral dilemmas.

book, which focuses specifically on English

language teaching while considering
examples from different national settings,
Johnston fooks in particular at five major
areas, the moral dimensions of classroom
discourse and classroom interaction;
moral aspects of critical pedagogy and the
political dimensions of language teaching;
the morality of forms of assessment and
the

of language teacher identity, including

evaluation; moral- underpinnings
religious identity; and the role of values
in various aspect of teacher professional
development.

Johnston’s work 1s built around the notion
of moral dilemmas: that is to say, points
at which teachers are obliged to choose
between two or more courses of action
knowing that any possible choice will have
both good and bad consequences, many of
which are largely unpredictable. Johnston
identifies a number of key moral dilemmas
frequently encountered in the field of
English language teaching, categorizing
them into dilemmas of pedagogy, of
teacher-student relations, and of beliefs
and values (pp. 145-146).

Johnston claims that moral ambiguity

and polyvalence are permanent features of
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Table 1. Fallona’s framework for applying Aristotelian virtues to teaching

Moral Virtue Application to teaching
Bravery Making judgments in troubled circumstances about what is to be done and how to accomplish it.
Truthfulness | Being honest, having integrity, and secking the truth
Wit Having tact and joking/having fun with stuednts in a testeful way
Honor Positively reinforeing students who merit it for their good efforts and work all done
Milness Having a good temper
Magnanimity | Expressing dignity and pride in yourself, your students, and your profession
Magnificence Modeling excellence for students
Generosity | Giving of yourself to your students (e.g., time)
Temperance | keeping the expression of feeling and actions under the control of reason
Justice Fairness in the application of both rules and norms to individual children
Friendliness | Showing care and respect for children and accepting responsibility for them

This study’s central contribution is that
it calls attention to the moral conduct
of teachers. Although limited by the
framework for interpreting a teacher’s
expressions of moral virtue, it provides
a means and a language for abserving
and describing virtue in teaching. It also
illustrates the complexity involved in
making manner visible. Some virtues
like
mildness are expressed through conduct
that is observable. On the other hand,

interpreting expressions of magnanimity

friendliness, wit, courage, and

and temperance requires input from
teachers. The same is true when making
interpretations of a teacher’s expressions

of truthfulness and justice.

Major contributions in language
education

Two articles in the mid-1990’s can be
said to have opened up enquiry into the
moral dimensions of language education.

Edge (1996), in a paper examining what

he called the “cross-cultural paradoxes”
of the profession of English teaching,
identified three such paradoxes of values.
These were: first, the mismatch that is
frequently found between the values of
what Edge calls “TESOL culture” and
the national educational cultures in which
English teaching is conducted. Second, the
fact that in any context, English teaching
is unavoidably wrapped up with political
issues of both “liberation and domination™.
Third, the paradox of “respect for the right
to be different”, a value Edge claims that
the field of English teaching embraces,
and the

in the students whose views teachers are

intolerance often encountered

supposed to respect.

Johnston, Juhasz, Marken, and Ruiz
(1998), in turn, took a much more *““local”
and smali-scale approach, examining
discourse from the classrooms of three
ESL a university-based
Intensive English Program (1EP) to reveal

aspects of what they called the “moral

teachers at
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practice of teaching for guidance in
identifying its moral meaning, but rather
turn first to sources outside the practice:
personal values, moral philosophy, social
and political ideology. ‘The moral in the
practice’ is his proposal to account for the

morality in teaching. His central premise

throughout is that teaching draws its moral

significance from the very nature of its
practice. Thus, rather than seeking moral
méaning from sources outside of teaching,
teaching as a practice is itself imbued with

moral significance.

Empirical studies

Moral phenomena have usually been
discussed in the context of educational or
moral philosophy, hence, little empirical
research has been conducted on morality
in teaching. Only in recent years, the
field has developed into a combination
of philosophical and empirical enquiry
(Weiss, 1999). Thus we should admit that
there is a great deal to be done. Due to the
significance attached in the literature to
the empirical studies in this field, some of
the major contributions are reviewed.

Goldstein and Lake (2000), worked on
the preconcetved conceptions of caring
held by preservice teachers and concluded
that student teachers’ perceptions can
be an ideal starting point for productive,
educative dialogue about caring and
elementary school teacher practice. Their
study offers insights into the nature of

.

allvoi.24 |

preservice teachers’ understandings of
caring: with this knowledge teacher
educators can address misconceptions or
under-developed understandings and can
work to develop methods and strategies
which will support the development of a
richer and fuller view of the role of caring
in teaching.

For Fallona (2000) the moral in teaching
is present in the manner of the teacher,
which is seen as separate from a teacher’s
method of teaching. An Aristotelian
conception of moral virtue was selected
because Aristotle’s attention to. particular
aspects of human action makes his
conception of virtue applicable to teaching.
To apply the Arnstotelian moral virtues
to teaching, Fallona constructed his own
framework. To this aim, the definitions of
each of the Aristotelian moral virtues were
contextualized in the actions of teachers.
Table 1 outlines the framework constructed

by Fallona.
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presumes that the schools embody in their
structure and functioning larger societal
inequities and forms of injustice. Schools
therefore must radically be changed. The
primary moral responsibility of teachers
1s to engage in this transformative work,
a call which gives rise to tmages of the
teacher as the critical pedagogue or
transformative intetlectual. These images
suggest that teachers are under a moral
obligation to advance the rights of the
least advantaged in society, and to resist
or subvert any institutional or political
agendas thatimpede that advance. Teachers
should assist learners in deconstructing
dominant societal ideologies and n
learning to claim a voice of their own.
The moral significance of teaching, in this
framework, boils down to the requirement
to help change institutional structures and
configurations.

The differences in the three approaches
are striking. Valli discusses differences
in their presumptions about social reality,
about the appropriate projects of teacher
reflection, and about the nature and benefits
of ethical judgment. According to Valli,
for a deliberative teacher, the morally right
thing is making sound judgment while
acknowledging legitimate differences; for
a relational teacher it is becoming involved
in the reality of the other; and for a critical
teacher, it is exposing and transforming
social ills. Thus the three approaches

differ both in their assumptions about the

moral and about the moral dimensions
of teaching. Valli argues that the three
approaches are not easily reconcilable,
making in problematic at best to presume
that a teacher could be simultaneously
caring, critical and deliberative.
According to Hansen (1998), each of
the approaches offer a standpoint for
teacher educators to adopt in introducing
candndates to the idea that teachmg is a

Teachers should assist learners
in deconstructing dominant societal
ideologies and in learning to claim a-

voice of thelr own

moral activity. But Valli’s statement leaves
unsettled the issue of which approach to
take, or posed differently, which approach
It
leaves unresolved the question of whether

might be best or even more moral.

teacher educators should in fact adopt a
single approach, or should, in contrast,
present all three to candidates and assist
them as best as possible in thinking them
through. Valli’s own predilections seem
oriented toward a critical viewpoint, but
she takes care to leave both the question
and the criteria of choice to the reader.

Hansen goes one step further in
delineating the problem with the current
approaches and proposing a fourth
approach. The problem is that advocates
of the three approaches appear to assume
that teaching is a socially constructed

activity. That 1s, they turn not to the
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a desired goal, and the subtle moral
relationship between teacher and student
which obliges teachers to be reflective
about the dominant power position they
hold in the classroom. Tom further adds
that teaching is moral because it entails the
subtle ability to analyze situations and to
use instructional skills appropriate to these
situations. This ability has moral overtones
for Tom because it bears directly on the
kind of influence a teacher might have
on students. From Valli’s perspective, in
the deliberative approach the moral is not
grounded in a particular theory or moral
philosophy. Rather, she suggests, what 1s
moral is left up to the individual teacher’s
judgment as it is shapéd and constrained
by community consensus. In many cases
the moral is guided by tacit conceptions of
value.
2. Relational approach

Valli contrasts deliberative approach
with the relational approach, exemplified
in her view by Nodding’s (1984) work
on caring. Noddings’ ethic of caring has
been very influential over the past 20
years. Central to Noddings® work is her’
fundamental premise about teaching:
that the relationship between teacher and
student is at the core of teaching; concern
for students comes before concern for
content, assessment, and other aspects of
schooling. These aspects are not ignored,
nor considered of minor importance; but

they are understood first and foremost

No.1.FallvVol.24
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' The relationship between teacher

]
: and student is at the core of teaching;
I concern for students comes before

l

| concern for content, assessment, and
'|

|

‘ other aspects of schooling.
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through their connection to students and
their learning.

This

philosophy and feminist theory which

approach draws upon moral
centers the moral life around issues of
personal character and how individuals
regard and treat other individuals. Valh
suggests that is rootedness in receptivity,
relatedness, and responsiveness rather
than in moral reasoning precludes its being
subsumed under the category of moral
deliberation. Nodding is quite critical of
moral theories which privilege rationality
or the use of abstract principles and codes
of conduct over personal care and concerns.
Although she has argued that caring can be
reconciled with institutional structures in
school if they are substantially reshaped,
she remained troubled by perspectives that
look to institutions or programs first rather
than to individuals for addressing moral
needs. [n the relational approach, according
to Valli, relationships are more important
than rationality, empathetic understanding
more important than abstract principles.
3. Critical approach _
The third approach to the morals in
teaching, which Valli examines, is the
critical approach which is heavily informed

by Marxist political theory. The approach




on teaching can hardly help but complicate
the task faced by teacher educators
(Hansen, 1998). To illustrate the point the
main theoretical approaches with their
conceptions of morality are presented.

Hansen (1998) reviews two classifications
oftheoretical constructs underlying morality
in teaching. Based on one classification,
there are deontological or obligation-
based views according to which teachers
should do certain things because they are
right and just; aretaies or character-based
view which presume that teachers should
be certain kinds of persons; e.g. caring,
compassionate, thoughtful; consequentialist
or outcome-based views which state that
teachers should help produce students with
moral qualities like civic-mindedness or
cultural sensitivity; and so forth.

He also quotes another classification
from Valli (1990) who identifies three
different

teacher education which emphasizes the

approaches to ‘reflective’
moral foundations of teaching. Valli calls

these ‘Deliberative’, ‘Relational’ and
‘Critical’. Her typology represents much
of the current thinking about the moral
dimensions of teaching. What follows is a
summary of these approaches provided by
Hansen (1998).

1. Deliberative approach

Valli associated this approach most clearly
with Tom’s (1984) work on teaching as a

moral craft, which marked a renewed

S e e,

interest in the moral aspects of teaching.
He urges teachers to think critically about
their purposes and how to justify them
from a moral point of view. According to
the deliberative framework, a person who
is critically reflecting does not only ask
how to do something, but, rather, if it is
worthwhile, if it is good, for whom it is
good. Tom critiqued the long-held view of
teachingas an applied science, according to
which research in the social and behavioral
sciences will yield principles and strategies
teacher should ‘apply’ to the problems
they encounter in their classrooms. For
Tom, two aspects of teaching imbue it
with moral meaning: the curriculum, as

selectively planned and taught, reflects

- FL:
+No.1 Fall.vol 24

Foregn Larg.age Teaching sourmal »



--- Foreign Language Teaching Journal-—

&

ARPHHIHIO

Introduction.

Research on the moral dimensions of
teaching is a fairly new field of research
(Elbaz, 1992; Colnerud, 1997; Hansen,
1998; Fallona, 2000; Buzzelli & Johnston,
2001; Husu & Tirri, 2003). Despite the
importance of Dewey’s early writings
in this area, little attention was paid to
the morality of teaching until the early
1980°’s (Colnerad, 2003). Since then,
it has been the subject of increasing
attention in the educational literature,
first by theorists such as Hansen (1998)
and others, then by researchers working
with empirical data (Colnerad, 2003).
lLike other kinds of teaching, language
education 1s fundamentally and, some
would argue, primarily moral in nature
(Buzzelli & Johnston, 2001). Work on the
moral dimensions of language teaching
has largely been grounded in work on
morality in general education. So, in the
present study, the main approaches to
morality in general teaching and their
theoretical constructs are reviewed and
some of the related empirical studies
Then, the

contributions in morality in language

are presented. principal
teaching, particularly in English language
context, are summarized. At the end the
necessity of further studies on morality
in EFL contexts is highlighted and finally
implications of the current study in teacher

education are presented.

No.1.Fall.Vol.24 |

Morality: definition

A fairly straightforward definition of
morality wasofferedby Buzzelli & Johnston
(2001). According to them, the morals
constitute “that
and understandings which are evaluative

set of person’s beliefs

in nature: that is, they distinguish, whether
consciously or unconsciously, between
what 1s right and wrong, good and bad”.
According to them, the moral dimensions
of teaching inhere in certain key facts.
First, all teaching aims to 'change people;
there is an implicit assumption that this
change is for the better. Second, there are
limitations on the degree to which science,
research, and objective facts about teaching
and learning can guide teachers in the
decisions the make; the great majority of
teachers’ work 1n actual classrooms has to
be based on teachers’ beliefs about what
1s right and good for their learners, that is
to say, it 1s rooted in moral values. Third,
like any relations between human beings,
relations between a teacherand her students
are moral in nature, revolving around key
issues such as trust and respect. The innate
power differential between teacher and
students merely reinforces this basic fact.
Theoretical underpinnings: different
approaches

The research literature yields different
conceptions of moral and of what aspects
of teaching embody moral meaning. The
plurality of moral theories brought to bear
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Abstract

This paper is intended to help better understand the often hidden moral dimensions of classroom
interaction and to shed light on the extent to which morality has been worked on in language
teaching and specifically in EFL context.

In the process of engaging with this issue, the researchers found it useful to review the available
literature on the concept of morality in teaching. 1t was found that there exist different yet related
theoretical frameworks to the concept of morality in teaching, among which are the ‘ideational’,
‘relational’, “critical’ and “teaching as practice’ frameworks. Further, the researchers have realized
that only recently, i.e. in the mid-1990s; enquiry into the moral dimensions of language teaching
has been opened up. It has mainly concentrated around certain key topics: professional ethics, the
moral dimensions of classroom interaction, values and politics and the role of religious beliefs in
language teaching. Still, Within this broader framework, studies favoring morality in EFL context
are highly limited in number (Johnston, 2003).

Pinpointing the problems and difficulties of research on the moral dimensions of language
teaching, the researchers recommend the necessity of much more work on the moral heart of
teaching in EFL context. Finally, implications of consideration of morality in teacher education
are discussed,

Key Words: morality, ethics, professional development
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introduced procedures which would in turn
necessitate a follow-up process designed
to provide support and supervision to the
trainees in the experimentation phase.
Short term teacher training courses are
currently offered without a follow-up
which limits their usefulness to a great
extent. To enhance their usefulness the
training course designers should arrange
for a follow-up in which trainee teachers
are observed and enc0'uraged to experiment
with the new procedures.
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more judicious in their decision making. As individuals, teachers have particular
So, only one observation immediately temperaments and personality traits that
after the training course may not suffice.  influence how they ‘approach new ideas
Observing the teachers over time may  and situations. Thus, learning outcomes

in teacher education are a function of both

- Training is useful to the h what programs offer and what teacher
extent that trainee teachers are trainees bring to the training course.
introduced to a range of teaching :
procedures consistent with the Pedagogic limplications (-
course design and the adopted LT ST
approach The results of the present study suggest
\ J that we should modify our expectations

from short-term teacher training courses.
provide more dependable results. Training is useful to the extent that trainee

But there were also some cases in which  teachers are introduced to a range of
the teachers who had experience inteaching  teaching procedures consistent with the
also did not follow the TTC guidelines.  course design and the adopted approach.
The reason might be the incompatibility of ~ However, the extent to which these
what the teachers had gained through years ~ procedures would be used 1s limited by
of experience and what was introduced as  the way they are interpreted by the trainee
sound practice in the training course. Their  teachers in the light of their ingrained
experience might have convinced them beliefs and their assessment of the resources
that what the training course introduced and constraints of the teaching context
as effective practice was not feasible. This  which would determine the feasibility
case is also in line with what Hollingsworth ~ of the introduced procedures. The
(1992) has theorized. He claims that prior  implication is that trainee teachers should
knowledge and experience serve as a  be convinced of the theoretical rationale of
filter to pedagogical learning during the  the procedures and their feasibility before

pre-service years, altering how s
pedagogical instruction is learned The implication is that trainee teachers
should be convinced of the theoretical
rationale of the procedures and their

i feasibility before they incorporate them in
their arsenal of teaching procedures.
years of experience in teaching Y_ Y.

and enacted by teachers. This was
actually observed in this study
since some teachers who had a few

did not follow exactly what was

prescribed to them in the training course  they incorporate them in their arsenal of
and preserved their previous beliefs and  teaching procedures. This might require
personal theories, a period of experimentation with the
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and their teaching practice in class. That
is to say they failed to put into practice
what they valued through the attitude

common observation that some teachers
who agree with particular types of

questionnaire. The researchers are of [
the opinion that the reason why the
novice teachers did not follow some
of the TTC guidelines might be due
to their being overwhelmed with a
plethora of principles on the one hand
and being new to the atmosphere

and inexperienced on the other. This Y__

One way to think about the role of teacher

program made a difference by surveying

~

education is to assume that teachers
themselves might be the best source of
evidence. Teacher educators often try
to find out whether a teacher education

the graduates and asking them if the
program made a difference.

S

might have made it difficult for them
to make on the spot decisions in spite of
their willingness to do so.

This finding supports Ajzen’s (1988)

claim that teachers’ attitudes may be
something” and their actual behaviors
may be something else based on the
opportunities. and resources available to
them. This point is consistent with the

activities do not carry them out in their
classrooms. For these teachers, attitude is
not predictive of their behavior. The point
to remember is that teachers’ inadequate
performance should not be considered as
an indication of their incompetence. If they

are given enough time and practice they
would probably gain the confidence to be

i FLT
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(see also Graph 5).

observation checklist was designed in four
main sections: Presentation, Execution/
Method, Personal Characteristics, Student/
Teacher Interaction.

Table 4 below provides the frequency of
the student teachers’ weak points regarding
the above sections. ‘

: Table 4. Frequency table for the teachers’
weaknesses in the main categories of their
teaching practice.

Presentation 13
Execution/ Method 14
Personal Characteristics 0
Teacher/ Student [nteraction B

As can be seen in the above table the
teachers did not have any weak point in
regard to “personal characteristics”. The
weak points in the teachers’ practice were
observed mostly in the other three areas

AN
18,
14}
12
10k
84 !
B/ i
4} |
24
0
PHESENT  METHOD  INTERAGT  PERSONAL I
Discussion______ | I ] |

The above mentioned results for the
first stage of the research indicate that the
TTC significantly affected the trainees’
attitude in only the “learning environment”
category which consists of items listed
under three subcategories: A} Relationship
with Students, B) Presentation and C)
Culture and Adjustment. The reason for

No.1 Fall.vol.24 ;
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the lack of change in the other two sections
(Individuals and Activity) might be due to
the fact that the teachers’ attitude toward
these two sections had already been
positive as their responses to the items
were mostly in the positive range both
before and after the training course. _

As mentioned before, the topics and
subjects taught in the training course
were chosen from the basics of teaching
and learning. The most essential matters
and issues that all experienced teachers
had practiced in their teaching before and
the'inéxperienced teachers had observed,
during their school years, in their own
practice of teaching. So they already had
a positive attitude towards them (maybe
unaware of it themselves). This could
Justify the pattern of change in-the trainees’
attitude.

As for the results of the second phase of
the résearch, according to senior (2006) it
is nearly impossible for teacher trainees to
implement all the principles of language
teaching that they have been taught in
training courses since these courses are
overloading trainees with a plethora of
methods, and teaching skills. This may
account for the high number of mistakes
in the two areas of presentation and
execution/method.

Also by the
obtained from the questionnaires and the

comparing results
observation checklists, we noticed that in
some cases there was a mismatch between
the student teachers’ attitude in stage two



the observations were intended to be used
for research purposes only.

In phase three, the stimulated recall
interviews were conducted. After preparing
the profiles, contacts were made with the
teachers and an interview was scheduled
with them. The interview started with the
strong points of the teachers’ profiles and
then shifted to the weak points observed
during classroom observations. The teachers
were asked for the reasons and the rationale
behind the digressions and records were
made of the answers in their profiles. Each
interview lasted 15-30 minutes.

Results

oo ]
To answer the first question of the

study which dealt with attitude change,
the questionnaire data were analyzed.

The questions in this questionnaire were
categorized under 3 sections: Learning
Environment, Individuals, and Activity. A
paired sample t-test was used to compare
the means of the same group at two
different stages of the short term TTC.
The result of the paired t-test for the
first section of the questionnaire (the
learning environment) in table 1 shows
that the difference was significant (P <
0.05) and so accbrding to this result the
group underwent a significant change in
attitude.

|

Table 1. The Paired t-test obtained for the
“Learning Environment” section.

M sD t df Sig.

L Pair 1 - STAGE! -2.43 1,71 -56¢ 715 . 00 .

N

[ ")

Table 2 presents the results of the
paired t-test run on the questions related
to the “individuals”. As the figure (0.28)
indicates, the difference was not significant
(P>0.05).

Table 2. Paired {-test obtained for the
“Individuals® section

M 5D 1 af Sig.

Pair | - STAGE2 ~2.00 223 -2.68 B 028

Table 3 shows that the possibility level
for the last section (the activity) is 0.88
which is bigger than alpha level of 0.05
{0.88 > 0.05) and so in this section the
difference between the two means is not
significant.

(‘I‘able 3. Paired t-test obtained for the “Activity” section W

\'
\
&

M SD t Sig. i

%

df

Pair 1 - STAGE} -.30 6.51 .88

In the second phase of the research an
observation checklist based on the content
of the TTC was designed and used by the
researchers. The aim of this phase was to
observe the teaching practice of the student

teachers to answer the second research

question which dealt with effect of the short
term pre-service teacher training course
on the trainees’ practice. To answer this
question, one of the researchers attended
each of the student teachers’ classes and
observed their teaching practice. Based
on the outcome of the checklists, profiles
were designed for each of the teachers. The

R
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items of the questionnaire were adopted
from Christison & Bassano’s (1984)
Teacher Self-Observation Form, cited in
Brown (2001. p 435) and the rest (9 items)
were added by the researchers. To check
the content validity of the questionnaire,
another questionnaire with the same
items but a different scale (3-point-scale:
relevant, no idea, irrelevant) was designed
and given to the trainers of the training
course in order to elicit their views on its
content. They all confirmed the items to
be consistent with the syllabus taught in
the TTC classes. The questionnaire was
then piloted with a group of 27 university
students similar to the target participants
and its reliability which was calculated
through Guttman split-half formula turned
out to be 0.90.

Observation Checklisf” ]
In order to observe the student teachers’

teaching practice, an observation checklist
was prepared. The items listed in the
researcher’s checklist were compared
with a checklist in Brown (2001. p 432).
The items in this checklist which is called
“Teacher Observation Form: Observing
other Teachers” overlapped with those
included in the researcher’s checklist. By

‘comparison, 26 items which covered the

syllabus and content of the TTC were
selected. Therefore a 26-item 5-point
Likert-scale observation checklist was
designed. The five categories were: 4=
excellent, 3= above average, 2= average,
1= unsatisfactory, N/A= not applicable.

No.1.Fall.Val.24 ;

Stimulated Recall Interview ] ]
The observed lessons

were audio-
recorded. The aim was to have evidence
of what the teachers had said and done
in class. The results of the observation
checklist were used to prepare a list of the
strong and weak points of each teacher.
The weak points of the teachers’ profiles
were complemented with episodes of
teaéhing which were not consistent with
what had been tanght in the TTC classes.
These episodes were used in the stimulated
recall interviews as evidence for the weak
points.

Procedure | R ]
' The data for this study were collected in

3 phases over a period of 5 weeks. In phase
one, one of the researchers participated in
the Teacher Training Courses of an institute
which was a 3 week course, 3 hours a
day except for Thursdays and Fridays.
The purpose was to document the course
content and activities. Based on the content
of the course an attitude questionnaire was
designed which was administered to the
participants once at the beginning of the
course (before any training was given) and
once at the end of the course (after the last
session of training).

The teacher observations were done in
phase two, week 4. For this phase of the
research an observation checklist was
used. The researcher attended each of the
9 teachers’ classes (two classes a day). The
teachers were informed that an observer
would participate in their classes and that



Similarly, when a teacher claims a program
has contributed to her knowledge or skills,
or has not contributed to her knowledge or
skills, do we know for sure how accurate
these judgments are?

Badt, and Kauffiman (1987)
provide some evidence which support the

Strang,

above-mentioned argument. In their study,
they measured teachers’ skills both before
and after a program treatment. They also
asked, afterwards, the teachers themselves
to estimate the degree to which they had
changed. The researchers’ assessment of
teacher change showed their proficiency
moving from 52 percent to 87 percent.
However, the teachers’ assessments of their
change showed amovement from 8 percent
to 85 percent. Therefore, as we can see, one
cannot rely on the outcome measures based
on teachers’ self-evaluation.

So another way to study whether or
how teacher education makes a difference
is to follow teacher candidates through
their teacher education, gathering data
on them at several points along the way,
to see whether and how their ideas about
teaching change over time. Researchers
working within this genre want to learn
what student teachers are like when they
enter their programs, how they change
over time in response to their programs,
and what they are like when they finish.

Method [ 5. |

The present study can be categorized as
descriptive with a case study design. The
fieldwork was conducted in an English

Language Institute in Tehran with the aim
to study teachers participating in a short-
term Teacher Training Course (TTC). The
participants were a sample of 12 trainees

"(males and females) homogenized by the

institution’s entrance examination test
(a TOEFL test along with an interview).
The study limited its participants just to
the trainees in that particular TTC. From
among the 12 male and female trainees only
9 of them cooperated with the researcher.
The 9 participants who cooperated were
all females so in this way the gender was
controlled. Their age range was between
19 to 30. Some of the participants were
majored in fields other than English such as
French and E¢onomics. These participants
had either leamed English in an English
language institute or had acquired it in a
second language environment. Four of
the participants had prior experience in
teaching.

The instruments used in this study were
a questionnaire, an observation checklist
and a stimulated recall interview.

Questionnaire ) J[ ]
To get an idea of the training course
content and activities, one of the

researchers attended a whole training
course and made a record of the content
and activities in that program. Based on the
record of content and activities, a 35-item
5-point-scale questionnaire was designed.
The purpose of the questionnaire was to
examine the changes in the participants’
attitude. Twenty six out of the thirty five

[
[
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in-service teacher education. Still other
researchers have limited their inquiry to
description of parts of the system rather
than exploring relationships among parts
(e.g. American Association of Colleges of
Teacher Education, 1987, 1 98?; Howeyand
Zimpher, 1989, 1990). Instead of looking at
how teacher education programs intluence
teacher candidates, these researchers have
looked at what teacher educati on programs
are like. _

All of these approaches to research in
teacher education have been profitable.

One way to think a_boutithe role of
teacher education is to assume that
teachers themselves might be the best
source of evidence. Teacher educators
often try to find out whether a teacher
education program made a difference
by surveying the graduates and asking
them if the program made a difference.
Adams and Craig (1983) surveyed teacher
education programs in 1980 and- found
that 74 percent claimed to be conducting
some sort of follow-up of their graduates.
One such survey was conducted by the
National Education Association (NEA).
NEA surveyed its members and asked them
to evaluate the contribution of 14 different
sources of knowledge about teaching,
one of which was pre-service teacher

Fall Vol.24 §

education (Smylie, 1989). The pre-service
teacher education program was ranked by
these teachers 13th out of the 14 sources
of knowledge. The highest-rated source
of knowledge was direct experience. In
1975, Pigge (1978) performed a survey
which provided the same results. He
surveyed graduates of Bowling Green
University and gave them a list of 26
competencies on which the respondents
were to rate themselves. Teachers felt they
were at least adequate on 14 out of the 26
proficiencies. Pigge also asked teachers
how important these various competencies
were to their work and where they learned
these competencies. Generally speaking,
teachers thought that those competencies
most necessary to their work were learned
on the job, whereas those considered least
necessary were acquired in their teacher
education programs.

Some have argued that teacher judgment
as an outcome is not reliable and so this
can be a limitation in these studies, for
several reasons: First, we do not know
what criteria teachers use when they make
these assessments. For example when a
teacher rates her/himself as adequate or
better than adequate, on what basis does
she make this judgment? Are teachers’
criteria the same as an observer’s criteria?
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Educational Resources Information Center
(ERIC) was funded by the U.S Office of
Education to “concentrate on research and
programs dealing with pre-service and in-
service preparation of teachers” (“Notes
and News,” MLJ, 52, 1968, p.440) but
even with these efforts made in upgrading
teacher effectiveness during the 1960s and
the prediction that “a new phase” in the
history of FL teaching would begin (p.18),

- few of the “innovations” had a lasting

impact. :

In 1980 Goepper and Knorre saw a
strong need for intensive pre-service
preparation. Although the contents and
experiences offered in their model of
teacher training did not differ a lot from
those described by others they believed
teacher training was no longer exclusively
a training course to familiarize student
teachers with instructional materials to
provide a “bag of instructional drills and
tricks” for an audiolingual classroom. For
the first time, their model included issues
such as, “appropriateness of particular
methodologies for students of varying
aptitudes, ages, and skills” (p. 447).

Nowadays teaching is no longer seen
exclusively as an art, as it was during
the early parts of the century. Although
the “creative element” will always piay
an important role in good teaching, the
current thought is that there are principles,
processes, skills, behaviors, techniques,
strategies, beliefs, and attitudes that have
an impact on teaching and leaming and
that they can be studied and taught.

Research could help both teacher
educators and education
better

teacher education

teacher
policymakers to  understand
whether and how
makes a difference. Many researchers
have concentrated on the trainee
teacher component of teacher education
(Goodman, 1986; Hodges, 1982;
Silvernail and Costello, 1983; Tabachnik
and Zeichner, 1984). The typical research
design for studies of trainee teachers has
been a single-group longitudinal design to
compare before and after data on student
teachers’ beliefs or knowledge or skills.

Other researchers have studied in-service

- programs rather than pre-service programs

(Carpenter, Fennema, Peterson, Chang,
and Loef, 1989; Coladarci and Gage, 1984;
Griffin and Bamnes, 1986). In-service

-

Although the “creative element”
will always play an important
role in good teaching, the
current thought is that there are
principles, processes, skills,
behaviors, techniques, strategies,
beliefs, and attitudes that have an
impact on teaching and learning
and that they can be studied and
taught

\ .

programs often have more clearly defined
goals: many of them are preparing teachers
in very specific subjects, for instance, on
teaching secondary science, or on teachin g
elementary reading. So researchers have a
more manageable task when they study
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Almost 20 years ago, Sarason,
Davidson, and Blatt (1986) called teacher
preparation an “unstudied problem” and

urged researchers to look at what actually
went on inside programs as a basis for
understanding their effects on teachers.
Just as teachers can make a difference
in children’s learning, - so teacher
educators presumably have an impact on
their “student teachers.” Teachers may
benefit from teacher education in many
qualitatively different ways: They may
acquire knowledge, alter their beliefs,
gain skills, or develop new attitudes and
dispositions. And all of these outcomes
may be ifnportant to teaching practice.
Rather than looking to see whether

candidates have acquired the particular

knowledge or skills transmitted by a

program, nowadays researchers in this
field are mostly interested in how the views
and practice of trainees change as they
participate in different kinds of teacher
education programs. In most institutes
before starting to teach, student teachers
are required to undergo short term pre-
service training courses. The content of
these courses in most places 1s oriented
toward the knowledge and understanding,
skills and dispositions, attitudes and beliefs
that teacher educators seek to alter in their
teacher candidates. But the question is:
Do these training courses actually have
any effect on the trainees’ attitude and
practice?

This study was aimed at investigating

No.1.FallVol.24 ;

those dimensions of programs that are
most likely to contribute to changes in
teachers’ attitudes and practices. Through
a case study a group of trainee teachers
undergoing a short term teacher training
course were followed over time to track
changes in their attitude and practice.

£ L

Background D=
During the early 20th century, there was

this belief that teaching was an art and
that teachers were born rather than made.
It is obvious from early MLJ (Modern
Language Journal) articles that very little
formal teacher training was required, and
FL (Foreign Language) teachers were
basically “self-made”. However Aron
(1922) argued that “As long as the teacher
depends on a pedagogical bag of tricks

" and not on skills in teaching based on a

thorough knowledge of and about the
‘material he is teaching, namely language,
just so long language teaching cannot claim
classification as a profession” (p.77).

In this regard, in 1915 in New York
some attempts started for a formal, state-
wide assessment of teacher qualifications
for certification purposes. So by 1926, in
the state of New York, a bachelor’s degfee,
specified courses in education, and the
language-specific exam became necessary
requirements for gaining certification.
By 1941, teacher development was an
established field, even though its need
was not yet fully accepted by traditional
academics. '

During the early to mid-1960s the
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Abstract

The present article reports on a research designed to examirne the effect of short term teacher
training courses on teachers’ attitnde and practice. The study was conducted on 12 trainees in a
language institute in Tehran. An attitude questionnaire was used once at the beginning and once
at the end of the training course to check the participants® attitude change. The trainees practice
was then observed using an observation checklist. A stimulated recall interview was conducted
to check the reasons for the discrepancies between the course guidelines and the trainees’
practice. The results of the attitude questionnaire showed that the trainees’ attitude had changed
significantly in one area of the three areas under investigation. The analysis of the data collected
through the observation checklist and the stimulated recall interview showed that the trainces’
performance was not acceptable in the area their attitude had undergone a change. The article
concludes by suggesting that attitude change does not necessarily lead to a change in practice.
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