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Abstract

The main purpose of the present research was to study the effect of Computer Assnsted
~ Instruction (CAI) on the English language learning to the freshmen high school students. The
independent variable was the teaching method that was teaching by computer. The dependant
varlabie was learning English.

The hypotheses of the research were the study of influence of this instructional method
S(CAI) on learning different aspects of English language students: grammar and sentence
srrur,tme writing skills, vocabulary and idioms, and reading comprehension.

This study was a quasi experimental research.

There were experimental and control groups. The experimental group was taught by using
computer and the non-experimental group was taught by the traditional method. The subjects
of this research were chosen from students in one of the high school in Tehran.

The sample was students in two groups of in each class. Pre-test were given to both groups
at the beginning of the experiment. At the end of the study post-test were given to measure the
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statistical difference.
The mean scores of the experimental group were higher than the control group. The statistical
analysis showed meaningful difference between the two groups.
The study indicated that teaching with the help of computer results in better learning
achievement. The use of new technologies is recommended as the result of study. _
Key Words: instruction; computer; leaming, English language multi media; computer
assisted instruction
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abstract _

Theories of cognitive development and language provide some conceptual framework for
teachers and those who are involved in teaching children. There are some outstanding researchers
'who have made important contributions in the field of developmental psychology such as Piaget
and Vygotsky. Both of them see children as active participants and stress on social context. Brief
review of major theories of language development is presented and the whole article focuses on |
examining the skills involved in learning and cognitive development. -

Key Words: cognitive, language, development, psychology, theories.
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Books

This book is designed to address the needs and concerns of those
whose primary interest is the teaching of second and foreign languages
to adult learners in classroom settings. It does not attempl to treat issues
relating to language acquisition in children or the acquisition of a second
language by learners in informal or natural settings, although it may be
possible for the reader to extrapolate some ideas for these situations
from some of the chapters. It is designed to be used as a basic or
supplemeniary text in methodology courses for pre- and in-service
secondary teachers and university teaching assistants, or as an up-to-
date reference and resource for experienced professionals and
researchers. The novice teacher or teacher trainee will find practical
ideas for teaching language and culture, as well as some background
information to help them formulate their own hypotheses about language
learning, The experienced practitioner will, hopefully, find some new
teaching ideas or gain a new perspective on some familiar techniques of
approaches. It is also hoped that this book wilk stimulate further research

ILANGUAGE

TEACHING

In

CONTEXT

and contribute 1o the theory-building process, a process that must continue as our knowledge about language

acquisition and learning grows in the years ahead,

ojojerolelcloNoloReloloReRoRoRcloloNodoYoNoReRoYoXeRoRoYeToXoXoNo o

Oxford Collocations Dictionary
for students of English

Collocations

dicnonany for students of Unglish

UPPER - INTERMEDIATE TO ADVANCED
A new collocations dictionary that helps

students write and speak natural-sounding
x F ' English. ;

Collocations are the common word combmanons
that are the essential building blocks of natural-
sounding written and spoken English. This
dictionary contains over 150,000 collocations and
over 50,000 illustrative examples. '

* Over 150,000 collocations for 9, 000 nouns,

verbs, and adjectives.

* Collocations grouped accorrding to pan of
speech and meaning.

* Copious example sentences show the
coliocations in context.

* lllustrated topic pages pull together
collocations from areas such as sport,
business, and computing.

* Usage notes show collocations shared by sets

b of words such as languages and seasons.
' * 16-page study section helps students make the
most of the dictionary. -

Foreign Language Teaching Journal
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KEY TO THE QUESTIONS
Vol. 18, No. 71

BRAIN TEASERS
® The answer is LEMON.

LATE

NET
MIME

POACH
NEAR

= You have to make holes in the barrel.
« The horse’s name was Friday.

MISSING DICTIONARY DEFINITION

» After stating the first and the last item in a set of things, you can add inclusive to make it clear
that the items stated are included in the set.

« If you say that someone has a Keen intellect, you mean that they are very clever and are aware
of what is happening around them.

" CONCORDANCE LINES

3
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@ Praise your students
regularly, smile a lot

@ Give your students
strict time deadlines
to complete
activities but give
them enough time
to complete them

® Actively encourage
and instantly reward
spontaneous use of
the target language

® Think about every
topic, task, and
activity that you set
up: why are you
doing it?

@ Think about
different kind of
learning and
different learning
styles

@® Be prepared: have
answers ready on
an acetate

® Have a concrete
outcome (o every
topic (recorded
dialogue, poster,
display work,
presentation)

® Be enthusiastic
about what you are
teaching

® Give an example for
each activity on a
worksheet

® Grade worksheet
with exercises of
increasing difficulty

® Set a minimum task
you expect all
students to achieve

® Be aware that boys
and girls leamn
differently

® Set tasks which do

not follow on
logically from
previous learning
and which do not
have a purpose

® Set pointless tasks

' @ Explain a task in the

target language and
set students going
before checking that
they have
understood it

® Never teach a
lesson for which
students do not see
the purpose or
relevance

. @ Ask students to just

finish off a task for
homework when
some have had time
to complete itin
class

 ®Seta piece of

homework that is
not related to the
lesson

E Foreign Language Teaching Journal
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® Involve learners in regular pairwork and groupwork. This might involve students playing
games in pairs Or practising conversations together for a performance.

® Ensure that at each stage of the process students are challenged to listen carefully to the
teacher, tape recorder, video, or other students. Students will be challenged to repeat with

acceptable pronunciation and to produce accurate and neat written work.

® Provide a range of activities and skills to practise in each lesson. Not all lessons will necessarily
include all four skilis, but the four skills will be given equal attention over the course of time.

® Employ written and speaking tasks which challenge students to improve.
@ Start with statement of lesson aims and finish with summarizing what they have learned.

@ Elicit from students what the context of the lesson is. Can they figure out the aims of a lesson
- from themselves? '

® Use target language as the normal medium of communication in the lesson and get students to
do the same,

® Use authentic materials as appropriate for the age group they are teaching.
® Encourage student peer and self assessment, e. g. marking their own work.

Do's and Don'ts

Do's o Don'ts o _
® Ensure that your " @ Organize activities 5
students are which require only f
actively engaged in one student to .
the tasks participate at a time |
® Build from hearing " @ Follow a textbook '
the language, to : slavishly
saying it, to reading - @ Put too much of a
it, and eventually to . memory load on
writing it students
@ Teach grammar, but | ®Putastudentina |
do it in a context . position which
which makes sense _l would embarrass :
to leamers him/her
® Use pairwork to put - @ Getstudents to read
the focus bhack onto text out before they
the learners : have heard it
2.vol19



CONCORDANCE LINES

Here are thirty concordance lines, with the key word in the middle of the line removed. All 30
lines have the same word in the middle. Can you guess from the contexts what the missing word

is?

I have three alternatives. I can
reach Johnson and Norton and have them
Bella had called on his supporters to
when he was still determined not to
It's hard to see where the two themes
he nmight have been unwise to

Hell, I don't know. I didn't

even those letters more difficult to
Scores onte the profile scales, and
worry about that. We all know when we
in a bid to encourage more people to
However, you can always fly off to
phoning her son and soliciting him to
northeast of Sarajevo, where it will
it's part of the risk this is what you
And I thought well blimey trust me to
he said [ZF1] Well (ZF0] well don't

to start what he called the
strapped for cash if students had to
cage of them taking a decision not to
was yesterday handed the chance to
Villa before flying out to America to
has bluntly told her that William will
are that vyoung. [(t] One about to
for promotion. McGovern could now
service for your customers, why not
the pores may grow so large that they
in Bonn were to jump ship and

is. The easy answer might seem to be:
said. These two original members will

TEACHING TIPS

join
join
join
join
join
join
join
join
join
jein
join
join
join
jein
join
join
join

"Join-

join
join
join
join
jein
join
join
join
join
join
join
join

with these guys. I can go team
on them in the overwater
to fight alongside Iraq §# On
, he wrote in a letter:By the t
. Or why.[t] I think that's wha
for such limited cricket and
to be a cop, Chief"™ -- (t] Me
Cthers not only join all the
the scores to produce a pictur
that one day some bugger's gon
. [LTH] We have an equal
with these glcobe-circling ship
,John Belgardes in Dadeville,
with an escort of Ukranian arm
for this is the risk you've go
somewhere where they're out th
with in the Wrens which was wh
" process: getting to know the
one by one. [t] Ms Fitzsimons
with England. {£] John Barnes
with Sheffield United manager
with Norway for an internation
. [t) Diana was less than pleas
next term is Jonathan Leong, f
with ex-Nottingham Forest team
with nine others in the same
along grain edges.But this por
with the Social Democrats, the
with the Croats and Muslims as
with singer Glenn Shorrock, dr

Good teachers will use a variety and range of different activities to motivate their learners.

They will:

® Use flashcards to introduce new vocabulary and have a range of techniques to exploit these
materials. Typical activities will include choral repetition, group repetition, repeat if true,

true/false response, which number is picture X, etc.

® Move through a range of strategies at pace, moving from the receptive use of language towards
the productive. Successful teachers will ensure that there is at each stage in the process not

. too heavy a burden on student memory.

No.72.Vol.19
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12 Another way to say night shift is shift.
15 Asleepyhead is a person.
16 The past tense of the verb sleep is .

DOWN
1 "A night owl is a person who likes to stayup _____.
2 If you have asleepless night, you'go ____ sleep.
3 If you sleep in tomorrow morning, you will sleep __ than usual.
5 Dusk 1s the part of day between and night.
8 When you have an unpleasant and a terrible dream, you havea ____.
10 Prime time television is between seven and ____ in the evening.
13 If you stay up all night, you keep _____ all night. .
14 A synonym for the word sleepyis _.

1
2 3
4 5
6 7 8
9 10
.11 —
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they were not twins. How could this be s0?
@ Forward it is heavy, but backward it is not. What is it?
® How many bricks does it take to complete the building that is made of brick?

@ It is not an airplane, but it can fly through the sky. It is not a river, but it is full of water. What
is it? :

® Some months have 30 days, and some months have 31 days. How many have 28?7
@ The more you have of it, the less you see? What is it?

® What goes up that never comes down?

® What is always before you, but you can never see it?

® What is the center of gravity?

MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from the
definition. Can you guess what word or phrase is being defined? It may be a single word or a
compound or an idiomatic ex'pression. Each miSsing word is indicated by five hyphens, no
matter how many letters are in the missing word itself.

® If you - something, you say it in a loud voice because you are trying to attract someone’s
attention.

@ If you -——-- , you remain calm and determined in a dificult situation.
CROSSWORD PUZZLE

: Night and Day
ACROSS
4 The adjective form of the word nightmare is __.
6 A night table belongs near your ____.
7 The abbreviation P.M. stands for post meridiem or after ____ .
9 A synonym for the word snooze is ____. ‘
11 If you go to work nightly, you work every ____.

E Foreign Language Teaching Journal
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WORDS OF KNOWLEDGE

@ Be true to your work, your word, and your friend.

® You may delay, but time will not.

® The only true wisdom is in knowing you know nothing.

® You can never plan the future by the past.

@ If you tell the truth, you don’t have to remember anything.

JOKES

A: Which is more important to us, the sun
or the moon?

B: The moon.

A: Why? _

B: The moon gives us light at night when
we need it, but the sun gives us light
only in the day time when we don’t
need it. '

Teacher: Are “pants” singular or plural?
Student: They’re singular on top and plural
on the bottom.

SLANG FORUM

PYVIVV VYT Vhpypa @

DON’T BITE THE HAND THAT FEEDS YOU _
Definition: To be ungrateful; to turn against your family or employer or other supporters
Examples: (1) Don’t bite the hand that feeds you. Your parents may not be perfect, but without
them you never would have gotten this far in life.
(2) Always try to get along with your supporters, and be careful not to bite the hand
that feeds you.

BRAIN TEASERS

® A man builds a house with all four sides facing south. A bear walks past the house. What color
is the bear?

® A woman had two sons who were born on the same hour of the same day of the same year, But

)
H. Foreign Language Teaching Journal
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‘QUOTATIONS
@ Advice is more agreeable in the mouth than in the ear.
Aesop

‘® The more sand that has escaped from the hourglass of our life, the clearer we should see

through it. Jean Paul

. The only ones aniong you who will be really happy are those who will have sought and found |

how to serve.
Albert Schweitzer

;0 The human race has one really effective weapon, and that is laughter.
| Mark Twain

-® Wisdom begins in wonder.

BREAK!

Foreign Language Teaching Journal
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which are treated as exercises in grammatical
analysis. _

Often the only drills exercises in translating
disconnected sentences from the target
language into the mother tongue.

Little -or-no attention is _given to

pronunciation. . _
The ing;ructi'ah often focuses on the form
and igﬂéﬁtion of words.
/Tﬁe interaction is only one way, i.¢.it occurs
from the teacher to the students,

No students-students interaction takes place.
Major Characteristics of Grammar
‘"Translation Method
1 . The approach comes from "Faculty
' Psychology" and "Traditional Grammar”.
2.1t is a deductive approach to the teaching of
| grammar.

'3, Classes are taught in the mother tongue, with
little active use of the target language.

‘4. Makes use of translation and grammar study
as the main teaching and learning activities.
Long elaborate explanations of the
intricacies of Grammar are given.

words together, and instruction often
focuses on the form and inflection of
. words.

5 Little attention is paid to the content of texts,
. which are treated as exercises in
. grammatical analysis.

I15 Often the only drills are exercises in
| translating disconnected sentences from the
| target language into the mother tongue.
I'f Much vocabulary is taught in the form of
© lists of isolated words.

'8 Reading of difficult calssical texts is begun
| early. It emphasizes reading rather than the
~ ability to communicate in a language.

9 Little or no attention is given to

No.72.Vol.19

Grammar provides the rules for putting-

pronunciation,

Conclusion

In the mid-and late nineteenth century,
opposition to the Grammar-Translation
European countries. This R_(j,_form Movement,
as it was referred to, laid thé"'foun.g!ations for
the development of new ways of\\t‘eaching
languages and raised controversies that \Haye
continued to the present day, -

- Method gradually developed in several
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of the target language, achieve a better
understanding of their native language, and
finally develop their mental capabilities.

The GTM remarkably withstood attemps at
the turn of the 20th century to "reform"
language teaching methodology, and to this
day it remains a standard methodology for
language teaching in educational settings.
Hadley says: "One can understand why GTM
is so popular. It requires few specialized skills
on the part of teachers. Tests of grammar rules
and of translation are easy to construct and can
be objectively scored... and it is same times
successful in leading a student toward a
reading knowledge of a second language.”
(Hadley, 2003)

Shortcomings

GTM does not conform to the modern
objectives of second language teaching in the
sense that it does not aim at increasing the
communicative competence of the learners. It
solely focuses on the knowledge about the
language instead of the language itself, Thus,
the students do not have any opportunities to
be exposed to the everyday-life language
particularly the spoken form. GTM can
become boring and exhausting for the students.

As Richards and Rodgers (1986:5) pointed
out, "it has no advocates. It is a method for
which there is no iheory. There is no literature
that offers a rationale or justification for it or
that attempts to relate it to issues in linguistics,
psychology, or educational theory.” As we
continue to examine theoretical principles, we
will understand more fully the "theorylessness”
of the Grammar Translation Method.

This method gives pupils the wrong idea
of what language is and of the relationship
between languages. Language is seen as a
collection of words which are isolated and

independent and there must be a corresponding
word in the native tongue for each foreign word
he leams.

Students are evaluated on the basis of their
performance on the translation ability in the
form of the final exam. They are forced to
select from a multiplicity of rules and
exceptions and individual words. It is
inevitable that language learning process falls
down. Translation serves small minority of
learners.

The Worst effect of this method, according
to Mirhasani (2003) is on pupils motivation.
Students may end up with the feeling that this
1s all there is to language learning, and what
they are involved in is not rewarding or
satisfying. "Language leaming should be fun,
and bring some joy and pride in achievement
with it."

This method mainly relies on cognitive
ability.

There is a concern for accuracy, but this
concern is so extensive that it does not let
students to work creatively with language,
They are not supposed to learn to communicate
with others orally.

Too much emphasis on writing and reading
does not give the leamers the chance to work
on listening and speaking.

The lack of orientation towards proficiency
goals is the most obvious drawback of this
method, at least as it is traditionally described.

The meticulous detaii of the grammar
explanations, the long, written exercises, the
lengthy vocabulary lists, and the academic
forms of language presented in the readings
make language learning both strenuous and
boring.

Classes are taught in the mother tongue,
with little active use of the target language.

Little attention is paid to the content of texts,

E Foreign Language Teaching Journal
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Materials

In the early forms of the method, literary
and religious texts comprised the materials of
GTM classes. However, the advocates of the
method in more recent years prefer to use
textbooks specially written for the purpose of
language teaching. '

A typical session starts with a reading
passage, usually from the textbook. The
teacher reads the passage and translates it into
the student’s native tongue. The reading and
translating may also be done by different
students with the teacher helping with the
;meaning of the new vocabulary items. Then
the students are asked to write answers to the
_]reading comprehension questions. At this
éstage, the teacher explains the new
‘grammatical points in L1 along with their

H

i}jeg_u_lal;ior_ls ar_ld__i_r[egula;jtjes. Now the studen_t_s

33701
No.72.Veol.19

are ready to do different activities which
include stating the rules, translating isolated
sentences containing some grammatical points
and/or complicated vocabulary items, and
doing grammatical exercises. At times, the

~teachermay ask_ _t_i_lf, students to summarize the

passage they have \;"(Trked.‘q_[] and/or write a
dictation to practice their spell‘xi‘ﬁg;\\.x
Classroom Procedures ‘\\
The teacher usually starts his class with a
reading text from a textbook. The teacher ma\y\
be asked to translate a few lines of the text he:i-_w

just finished reading. Later on, the teacher

asked his students to translate the text. The '
teacher is to assist them in doing so. Then, they ,
may be asked to answer the questionsé
following the reading text. Here, the teacher
explains new grammatical rules in leamers’ l
mother tongue in detail, Next, the students are !
required to translate sentences that contain the
new grammatical rules and do a lot of
exercises. At the end of the chapter, one finds :
a vocabulary list that students must memorize.
They memorize the translation of new words |
and write a sentence in English using the word. |

The rest of the lesson is spent on written -
tasks, such as writing out verb paradigms and |
filling in blanks in grammatical sentences.
Students who do not complete these tasks |
before class ends are asked to complete them |
for homework as well as to memorize the !
vocabulary list preceding the reading in the
next section of the book.
Advantages |

The immediate objectives of GTM can be
summarized in increasing the students’
knowledge in grammar and vocabulary as well ;
as the skills of reading, writing, and transiating. Il
The ultimate goals of the method are to help !

students explore and appreciate the literature |



grammar and vocabulary were put to the test
in translation, If the students could translate
the readings to the first language and if they
knew enough to translate especially selected
and prepared exercises from the first to the
second language, they were judged io have
learned the {anguage. In addition to translating,
the students were commonly asked to "stare
the rule".

. " During the entire process of going from
complete explanations designed to teach the
students the rules of the language through to
the end of the translation exercises, there was
a constant comparison of the native language
and the second language. The goal was to be
able convert each language into the other, and
the process was one of problem solving, the
problem being that of puzzling out the correct
_ forms assisted by the grammar rules and the
dictionary. There was little concern with being
able to communicate orally in the language.
Consequently, there were opportunities to
listen to or speak the language in class.
Learning the grammar and vocabulary was
achieved by reading and writing exercises.

Syllabus

In the original forms of the method, there
was no preplanned syllabus and thus teachers
relied solely on the available literary and
religious sources. It was only in the early
decades of the 20th century that the advocates
of GTM started to introduce the linguistic
materials based on some predetermined
syllabus. The underlying framework of the
GTM syllabus reflects the grammatical
approach toward language. As a result each
lesson centers around one or more grammatical
" rule(s) and the introduction of new vocabulary
does not follow any particular pattern. In fact,

the reading passages indirectly determine the
vocabulary items that the students had to learn.
The passages are usually literary, religious, and
philosophical and, hence, far from daily life
language.

Activities
The teaching and learning activities can be

summarized in reading, translating, explaining

grammatical rules (by the teacher), doing
different grammatical exercises (such as
sentence transformation, answering questions,
and making sentences), writing dictation and
summaries, stating the rules in L1, writing
grammatical paradigms, and reading aloud.

Learner Roles
Although the students are very much

engaged in classroom activities and are usually .

busy doing something during the whole

session, they are quite passive as far as

language creativity is concemed. They have
no initiation in using their knowledge of
language. Moreover, they are not expected to
converse in the targel language.

Teacher Roles

The teacher is the center of the class,
making all decisions and directing the students’
activities. (s)/he teaches the grammatical rules

deductively, introduces all their exceptions,

provides L1 equivalents and definitions for
new vocabulary items, and frequently corrects
the students’ errors. Besides, in order to teach
students to translate to and from L1, (s)/he
should have a good command of L1 grammar
and vocabulary as well. Nevertheless, a GTM
teacher is not expected to have an acceptable
pronunciation, not is (s)/he required to be
competent in oral skills.

il
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versions. Today, however, psychologists have
traced the inclination of this method toward

faculty psychology. According to this school

of psychology, the development of the learners’
intellectual faculties, such as reasoning,

analyzing, and remembering, could be

achieved through the learning of grammatical
rules and their exceptions as well as lengthy
bilingual vocabulary lists with their antonyms

.and synonyms. Leamners’ intellectual facuities
.could be further strengthened through the

Lt
Ej Foreign Language Teaching Journai

kLl

-application of rules in the accurate translation
.of texts from and to the second language.

.Objectives

The primary purpose of the grammar-
transiation approach of the 1930s, 1940s, and

-1950s was to prepare the students to be able to
‘study literature. A secondary objective was to

gain a greater understanding of the first
language. An equally important goal was to

No.72.Vol19

improve the students’capability of coping with .

difficult learning situations and matenals.

In attaining these objectives, the students

< first had to learn grammar and vocabulary.

Grammar was taught deductively by means of

long and elaborate explanations. All the !
regularities and irregularities, all the rules and -
exceptions to the rules were described using '
traditional grammatical terminology. This
presentation contained the prescription that the |
students were to apply to translate the readings

and do the exercises. (Textbooks written in the
grammar-translation format were easily

identifiable: the explanations took several
pages and the exercises were relatively short.) .
Much class time was spent "talking about” the '
language. Normally, the vocabulary was listed -
somewhere in the chapter, and the students

memorized these lists of words along with the -

native language meanings.
Comprehension and assimilation of



Introduction
Looking back into the history of language

teaching reveals the fact that there were not
any resqprcli:based methods before the
lwen}ietﬁ century. The learning of Latin and
G/re'ék was modeled in language classes. Latin
__u:'as believed to develop intellectuality through
"Mental Gymnastics." It was thought by what
is called the "Classical Theory.” This method
-concentrated on grammatical rules
" memorization of vocabulary, translation of
_texts, and doing written exercises. The classical
.method became more popular and was used
|in teaching of other foreign languages.
‘Languages were not to used for oral
| communication, but to gain a reading
| proficiency in a foreign language. Later on, in
_the 19th century the Classical Method came
:to be known as the Grammar Translation
' Method. It focused on learning grammatical
rules as the basis for translating from the
second to the native language.

. Approach

- The first step in comprehending the
direction language teaching took in the 1950s
'is to consider the grammar-translation
| approach teaching that preceded it. Grammar
| translation was in fact first known in the United
?Stares as the Prussian Method. Grammar-
translation teaching satisfied the desires of the
. "mental faculties” school of thought and the
“traditional humanistic orientation", which
. placed primary emphasis on the "belles letters"”
 of the country, but it did not prove to be entirely
' suitable to the world that emerged after World
 War II.

| As its name suggests, this method

emphasizes the teaching of the second
language grammar; its principal practice
technique is translation from and into the target
language. S

No full and carefully documented:history
of grammar-translation exists. The}é\\is
evidence that the teaching of grammar afid

translation has occurred in language instruction

through the ages (Escher 1928;Kelly 1969);"

but the regular combination of grammar rules

with transiation into the target language as

the principal practice technique became
popular only in the late eighteenth century.

Theory of Language

As an ancient method, GTM had a
traditional view toward language which’

justified its attachment to prescriptive
grammars. According to this method,

language consists of lexis and grammar used
in reading, writing, and translating. The
advocates of GTM ignored the two skills of |
speaking and listening as well as pronunciation”

since they believed that the kind of language
used in everyday conversations violates the
rules prescribed by grammarians. In fact, the
influence of prescriptive grammar on this
method could be related to the teaching of the
classical languages of Greek and Latin to
monks and nuns in monasteries and convents
to enable them to translate religious books to
other European languages.

Theory of learning
GTM as a prescientific method did not have |
a specific theory for tearning in its early

No.72.Vol.19
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?Abstract

!
The Grammar - Translation approach language teaching was congruent with the view of faculty ,

psychologlsts that mental discipline was essential for strengthening the powers of the mind. |
Ongmally used to teach Latin and Greek, this method was applied to the teaching of modem !
"languages in the late nineteenth and early twentieth centuries. Its primary purpose was to enable :
students to "explore the depths of great literature,” while helping them understand their native i
llanguage better through extensive analysis of the grammar of the target language and translat:on .

Key Words: grammar,translation,teaching,method. !
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des modes dans la langue maternelle de
t’apprenant. Certes il y a des modes qui
n’existent pas dans la langue maternelle de
I’apprenant (tel que le conditionnel, en tant que
le futur dans le passé, en persan). La sGrement il
n’y pas la possibilité d’une comparaison mais
celle d’une explication en s’appuyant toujours
sur un ou deux exemples dans la langue
maternelle permettra & I'étudiant de saisir les

divergences qui puissent exister entre ces

exemples appartenant a deux langues différentes.

Exposer Papprenat 2 la langue et 'enrdler
dans une interaction verbale qui soit
grammaticalment comparable i celle de sa
propre langue est une tiche qui aboutira  une
meilleure compréhension syntaxique de la
langue cible. Car les capacités d’acception des
fformes grammaticales d’une langue étrangére
ne relevent pas seulement de la connaissance des
principes grammaticaux de cette langue mais de
celle des divergences grammaticales qui puissent
exister entre la langue cible et ia langue de
’apprenant.

Conclusion

A voir la prolifération des ouvrages de
didactique consacrés aux mille et une fagon de
développer
communicative,

une pédagogie active et
il  semblerait que
I'enseignement de la grammaire ne soit plus
considéré comme la base de }enseignement
d’une langue étrangére.

Mais le choix de contenus grammaticaux qui
permettent une véritable méthodologie de la
découverte des régularités est aussi la condition
d’un changement de statut de 1’activité
grammaticale en classe de langue. Ce qui permet
a I'étudiant d’apprendre la grammaire de fagon
implicite sans que cette matiére soit tout le temps
affichée, dans son programme d’étude, comme
un cours non-réceptif,

Souvent en réaction contre trop de théorie en
matiére pédagogique on dit «qu’il faut peu de
préceptes et beaucoup d’usage». Mais
n’oublions pas que ce «beaucoup d’usage» doit
tre téfléchi et raisonné, sinon il pourra
s’opposer 2 la théorie, ce qui n’aboutit pas a une
formation adéquate.

Notes

1. Patrick CHARAUDEAU, «Le retour de/
a la grammaire? Les enjeux d’une
grammaire du sens entre langue et
discours» in Dialogues et Cultures
Lausanne, No. 37, 1993, p. 246.

2. Marc WILMET, Grammaire critique du
Sfrancais, Bruxelles, De Boeck, Paris,
Hachette, 1997,

3. Patric CHARAUDEAU, op. cit. p. 250.
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faiblesse des arguments qui permettent
d’agréger tous ces éléments dans une méme
catégorie. Ainsi considere-t-il que je, tu, il ne
sont pas des mots autonomes, mais de simples
morph&¢mes verbaux en cours de

‘grammalticalisation, alors une séquence comme

«i] chante» n’est plus constituée d’un sujet et .

d’un verbe, mais d’un simple prédicat verbal.
~ Alors puisque tout ce qui fait partie de la
grammaire traditionnelle est & méfier, selon les
linguistes, pourquoi introduire, des le début,
dans les classes, des catégories grammaticales
dont il n’est pas siir qu’elles clarifient vraiment
la situation pour 1’apprenant débutant?

Dans I’enseignement du FLE par les
méthodes dites communicatives—dont les
exercices ne sont pas nécessairement
communicatifs—, I’enseignant ne doit pas juger
les étudiants avec le contenu du livre; par contre
avec une sorte de fluidité, en se décalant du livre,
il peut passer aux activités communicatives hors
du livre_c’est d’ailleurs la le travail
pédagogique. Et ¢’est 12 que les étudiants, aussi
bien que {’enseignant, se rendent compte que
lorsqu’il s”agit de discours hors du livre comme
nous dit Patrick Charaudeau® «la machine ne
se bloque jamais, parce que les conditions de
fabrication de ces discours ne sont pas faites
de's régles; elles sont faites d’un ensemble de
réalisations possibles de telle ou telle intention
de discours dont le choix dépendra de la
situation de la communication. Si j’ai I’ intention
de demander I’heure & quelqu’un, je ne dispose
d’aucune régle qui me dise comment je dois
configurer mon énoncé. Et de fait, j’ai le choix
enire «Vous avez ’heure?» «Quelle heure est-
iI?7» «87il vous plait» (en montrant le poignet),
etc.» o
 Donc dans le cas de I’étudiant qui débute
dans I'apprentissage d’une langue étrangére,
L’enseignement de la grammaire explicite et

No 72.Vol.19

théorique pourra décourager et méme paralyser
I’étudiant. Par le biais des situationé
communicalives, toute une grammaire peut &tre
consiruite sans qu’elle soit nécessairem_ént
oblitérée par tel ou tel modele théorique;'élle
aurait 1’avantage de rendre compte’ des
mécanismes de 1’acte du langage, et de ses
possibilités de manipulation, a des’ fins
stratégiques, du point de vue du sujet parlant et
donc de I’apprenant. _

Dans ['approche communicative  de
I’enseignement du FLE, les enseignants sont
invités a adopter une entrée holistique (qui prend
en compte de maniére globale, ’ensemble des
éléments qui participent A la communication
verbale) et multidim-ensionnelle {(qui prend en
compte chacune des dimensions de Dactivité
langagitre) qui englobe tout ce qui participe a
la communication verbale. Ainsi les
composantes linguistiques, y compris la
garmmaire, ne doivent pas €tre enseignées
chacune de fagon isolée. Il faut que Peniseignant
prenne |’appui sur les capacités langagieres déja
existantes chez les apprenants pc;ur introduire
les éléments linguistiques de la langue étrangére
qui dans le cas de nos enseignants c’est le
francais. C’est la que
Penseignement de la grammaire comparée entre

la notion de

€n jeux.

Si dans la plupart des cas une comparaison
entre la langue maternelle et la langue cible n’est
pas conseillée et pour accélérer I’apprentissage
de la langue il convient de pousser I’étudiant &
réfléchir méme dans la langue cible,
P’enseignement de la grammaire exige pzu"fois
une comparaison telle qu’on a déja mentionnée.
Par exemple pour faire comprendre I’emploi des
temps et des modes verbaux qui nous renvoie 3
la modalisation de |’action selon le point de vue
du sujet parlant, il semble nécessaire qu’on fasse
une comparaison entre Pemploi des temps -et



Pour wune modernisation de
I’enseignement de la grammaire

De nos jours dans I’enseignement de la
grammhire modernisée on privilégie des
méthodes actives de découverte qui doivent
faire appel a 1’observation et 2 la reflexion des
apprenants ainsi qu’a leur jugement
linguistique (a former). Les pratiques d’analyse
logique et grammaticale, telles qu’elles étaient
enseignées dans la grammaire traditionnelle,
sont.déjad abandonnées au profit d’une
construction progressive des notions et des
procédures d’analyse.

Les questions utilisées pour identifier les
fonctions grammaticales (sujet, complément,
etc), dont la pertinence et la valeur heuristique

n’ont jamais convaincu les apprenants, sont

remplacées par, ia. mampulatlon d’énoncés
assuraj}; un répérage sir et la compréhension
des principales propriétés des fonctions. Enfin

les liens entre les régles de la langue et }eé
fonctionnement des textes et des discours sont’
faits de fagon plus systématique, et il est plutot;
conseillé de partir de 1’énoncé a la découverte’
des reégles en relativisant les classifications et
les €tiquettes métalinguistiques.

Des grammairiens tels que Marc Wnlmet
(1997) conseillent aux enseignants «le moins:
possible de grammaire au départ». Wilmet va!
méme jusqu'a insister sur le fait que le «pronom;
personnel  exprime une personne:
grammaticaie» et critiquant ta numération des:
personnes et la fausse symétrie entre le
singulier et le pluriel, choisit de parler de
«personne présente locutive: je, me, moi, nous,
de personne présente allocutive: 1w, te, toi, vous,
de personné absente. délocutive il{s}, elle(s),
lui, eux, se, soi et des pronoms»a_\c_cldentels le,
la, les» et dans sa conclusion critique de.
I’enseignement de la grammaire il note ta

Foreign Language Teaching Journal
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phrase en frangais 2 la structure persane:
;‘d habite a2 Téhéran» «Je a Téhéran habite»
s+ v+ compl. s + comp. + v
«Je suis iranien» «Je tranien suis»
! s+ v+ adj. s+adj. +v
f ainst de suite. Ce qui permet a I’étudiant de-
f{iiscemer des le début de son apprentissage du
FLE la différence qui puisse exister entre fes
:‘deux langues cible et matemnelle. Si1’éfficacité
fde ces efforts de simplification de la grammaire
fsur ies performances dés apprenants est encore
:’douteuse, I’intérét de ces derniers pour la
;langue et son fonctionnement sera sirement
développé car la perception qu’ils ont du
:frang:ais vachanger et ils vont se dire: «on peut
arriver A comprendre; ce n’est pas si compliqué
fque ¢a» et ainsi de la grammaire implicite,
:l’étudiant, passera i la grammaire explicite tout
fen identifiant le sujet, le verbe, le complément,
jl’adjectif et autres, a I'intérieur d’une phrase
simple dans la langue cible et en comparant la
structure de cette phrase 2 celle de la méme
phrase produite dans sa propre langue il saura
iquf:]le structure adopter dans I’emploi des
énoncés analogues du point de vue sens.
; Donc on voit bien gu’avec les étudiants on
peut faire des phrases grammatlcalement mais
la grammaticalité vient aprés le sens. Au fur et
;h mesure qu’on avance dans |’apprentissage
du FLE, on fait de 1a grammaticalité sans qu’on
parle de la grammaire de facon explicite et au
f’sens propre du terme, sans qu’on dise a
él’apprenant: «aujourd’hui on va faire de la
grammaire», ce qui peut paniquer celui-ci.
Un des points grammaticaux qui est ’objei .
?de Penseignement grammaticalisé dés le début
!’de i’apprentissage du FLE et qui a toujours

foumlt al apprenant concerne ’emploi du
détermmant défint et indéfini et la confusion
(plutdt et

entre adjectifs possessifs

No.72.Vol.19

“démonstratifs) et déterminants. Certes il faut
éviter des définitions farfelues de certamgs
catégories ou sous-catégories telles que l’arti(fle
défini ou indéfini, le nom propre et etc. ﬁes
notions nouvelles permettant une descrip_fion

- plus systématique et économique du fraz_igais
contemporain sont apparues, rendant cad\jques
d’autres héritées de description sémafltico-
logique des années passées. Par exenfplc la
notion de proposition est remplacée par celle
de phrase, définie comme une unité autonome.
Un certain nombre d’erreurs de la grainmaire
«traditionnelie» ont &€ corrigées: nc}tion de
circonstanciel comme complément .rééi par le
verbe, classification des verbes a paﬁir d’un
critére sémantique douteux (verbe gi’action/
verbe d’état), répartition des formes éverbales
en mode et en temps a partir des criteres flous
et insuffisants. Ainsi on fait appel a divers
aspects de la langue pour enseigner fun point
de grammaire. Par exemple pour ens!eigner la
négation, on ne se borne pas aux exﬁressions
bien connues ne... gue, ne... pas, ne.. jamais,
mais on inclura également les veﬁrbes de
négation, les adjectifs (type «impossible»), etc.
Selon Charaudean on peut avoir recouirs aune
grammaire du sens, ¢’est-a-dire une gra}nmaire
qui présente les catégories de discé;urs et
regroupe ces catégories en fonctiégn des
opérations sémantiques qui leur sont communs.
Par exemple «on pousra regrouper adverbes de
quantité, adjectifs indéfinis, articlj'gzs et
expressions diverses comme servant 2
exprimer ’opération sémantique ou i’imef’}tion _
de «quantification», ou regrouper 'E‘g_les
propositions relatives, gérondifs, partici’pes
avec les compléments de nom, les adjeciifs

«qualification», ¢’est-a- dlre de descnptlon des

e
e,

étres du monde.»1
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Introduction

Des observations sans cesse répétées depuis
des années indiquent que malgré de
nombreuses heures consacrées 2
I’enseignement de la grammaire dans les
universités iraniennes, les compétences des
étudiants en grammaire phrastique et textuelle
sont insuffisantes et une majorité d’étudiants
n’ont méme pas une compréhension minimale
des différents points grammaticaux tels que
I'emploi des auxiliaires, I’emploi des temps
verbaux, I’accord du verbe avec le sujet, etc.
Combien d’heures passées en exercices sur les
pluriels irréguliers du nom alors que ’erreur
la plus courante est celle de 1’absence de «s»
pour former le pluriel ou la présence de «s» 2
la fin des temps verbaux pour indiguer le
pluriel. Tenant compte des difficultés des
étudiants du FLE dans 1'apprentissage de la
grammaire, sans entrer dans les détails, on se
limitera ici & évoquer seulement deux aspects
d’un eflseignement grammaticalisé du frangais
aux étudiants iraniens. Le premier conceme le
passage d'une grammaire implicite a une
grammaire explicite dans la didactique du FLE,
surtout aux débutants, et le second s’agit du
reco_ilrs 4 une grammaire comparée pour que
les étudiants comprennent les différences afin
d’éviter des erreurs venant de I'interférence de
la langue maternelle dans la langue cible.

L’enseignement. de la grammaire a
doses homéopathiques
- ‘En ce qui concerne du passage de la

grammaire implicite 3 la grammaire explicite,
il s’agit d’examiner quelques conditions
nécessaires a ce que la grammaire soit un
facilitateur @ une bonne appropriation
linguistique et non pas le frein souvent
dénoncé. Le choix d’une méthodologie
grammaticale n’est pas neutre dans la
formation du débutant. Certes tout le monde
le sait: la grammaire du frangais est difficile..
Bien que les difficultés aient presque toujours:
une explication, voire une justification, ’ennuj:

. c’est que la difficulté reste, méme quand sa

raison d’étre a disparu. Cependant est-ce qu’il
faut parler de cette dificulté aux étudiants?
Certes ce n’est pas la peine d’en parler, surtout
aux débutants, ni de cette difficulté, ni des.
regles: s’il s’agit de leur faire aimer le francais,
P’essentiel réside dans le désir de s’en
approprier comme un espace de liberté: en leur
donnant des exemples de phrases toute simples,:
la grammaire arrivera toute seule et ¢a
s’apprendra sans qu’il ait besoin de parler des
régles. On peut intégrer la grammaire 2 doses.
homéopathiques. Par exemple au lieu de
donner une liste fermée des verbes transitifs et
intransitifs, il est conseillé d’amener les
apprenants 2a comprendre comment
fonctionnent les verbes dans des phrases toute

simples du types:

«j’habite a-Téhéran», «je suis iranien»,
«)’habite une grande ville», «je suis de
Téhérans. .. e

et tout de suite comparer la structure de-la,
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Résumé :

Compte tenu de la difficulté de la grammaire francaise dans la didactique du FLE, Ie fait de
comment I’enseigner aux débutants aduites pour qu’elle ne devienne pas un objet de blocage, est
le probiéme qui a toujours préoccuppé les enseignants. Certes il n'y a pas de méthodologie passe-
partout qui puisse simplifier la grammaire frangaise, mais au début de 1’apprentissage du FLE le
passage d’une grammaire implicite & une grammaire explicite semble étre nécessaire, auguel les
approches communicatives donnent toute son importance.

Au début de I’apprentissage du FLE, de la grammaire implicite, I’apprenant peut passer a la
grammaire explicite, tout en identifiant les formes syntaxiques et structurales. Mais quels sont les
principes théoriques les plus éfficaces pour que 1’apprenant soit receptif face a la grammaire
francaise?

Mots clés: grammaire - implicite - applications - approche communicative - interaction.
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perceptions of him/herseif, formed through
experience with the environment, interactions
with significant others and attributions of his
or her own behaviour.

Self-esteem can be defined as a personal
judgement of worthiness that is expressed in
the attitudes the individual holds toward him
or herself (Cooper Smith, 1976).

Self-concept affects school achievement, but
schooling can in tum affect the self-concept and
indirectly self-esteem, as academic self-concept
will influence a child’s global self-esteem.

As self-concept affects school achievement,
and self-concept is in turn hierarchically related
to global self-esteem, improving students’ self-
esteem could improve their school
achievement. One of the main fact'ors‘ in
improving self-concept is having high
expectations of all students. Correcting
misbehaviour should always be done in such a
way that students’ self-concept is not damaged.

The most effective way of doing something

about students’ self-concept thus seems to be
to make sure that all students have the
opportunity to experience success.

The research (Mosley, 1996) has shown that
the effect of achievement of self-concept is
stronger than the effect of self-concept on
achievement. Therefore, one might assume that
the best way to improve self-concept is
probably to improve students’ achievement,
Effective teachers are supportive of students
and create a climate in-which their contributions
are valued. Praise is useful, but must also be
realistic.

conclusion

Effective teaching involves the teachers’
personal traits, teaching traits that provide
proper learning opportunities, and intellectual
faculty. The first two categories involve the

{ Muijs, Daniel and Reynolds, David (2001). Effective |

teacher’s inherent abilities, whereas the third
one concerns with the acquired abilities.

In a nutshell, we might conclude that paying
enough attention to a combination of both
inherent and acquired abilities of teachers will
provide us with highly effective teaching.
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Effective teachers like to know the school and

_community intimately, and gaining knowledge
about their students is an ongoing adventure.
~ Being a part of the community in which one
teaches can provide insights impossible to
achieve as a commuter.

If possible, a teacher should live in a
community of the type where his/her students
live, not necessarily for life, but at least for a time.

¢) A Mental life ‘

The highly effective teacher has a

characteristic that includes the abilities to be the

following (McEwan,2002).

1. Metacognitive: able to read one’s own mental
state and then assess how that state will affect
one’s present and future performance.
Teaching is a complex cognitive skill. Sijde
(1990) believes that classroom teaching
consists of a number of linked problem
situations: the solution of one problem
situation directly influences the next problem
situation, '

2.Strategic: able to think aloud and model
strategic learning for students.

3.Reflective: able to think about personal
. teaching behaviours for the purpose of self-
growth.

4.Communicative: able to articulate ideas, issues,

No.72.vVol.19

beliefs etc.

5. Responsive: able to flex to the changing needs
and demands of the profession
d) Teacher expectations

One of the most important factors both in
classroom climate and in school and teacher
effectiveness generally are the teacher’s
expectations of her or his students. From the late
1960s onwards, according to Muijs & Reynolds
(2002), research has found that teachers’
expectations of their students can become a self-
fulfilling prophecy. Students that are expected to
do well tend to achieve better, while students who
are expected to do badly, usually tend to fulfil
their teacher’s expectations as well.

Of course, one could argue that the
relationship between teacher’s expectations of
their students’ achievement and students’ actual
outcome is merely the result of teachers having
accurate perceptions of their students’ ability.
However, research has shown (Muijs &
Reynolds, 2001) that teachers form expectations
of students even before they have anSr evidence
for their performance.

These expectations may be related to student
ethnic, gender, age, finacial status, social class,
and other background characteristics.

Negative teacher expectations can be a
particular problem in schools and sometimes in
universities in disadvantage areas and for students
studying a particular subject.

The effective teacher is aware of his/her own
(often unwanted) biases, and does not treat the
student’s social disadvantage, for example, as a
sign of less ability.

e) Enhancing students’ self-esteem and self-
concept in school and classroom

To clarify what is meant by these two often
confused concepts Shavelson and Bolus (1982)
and Shavelson, Hubner and Stanton {1976)
define the self - concept as a person’s



external to the classroom situation and some of
which may be caused, or at least reinforced, by
the classroom situation.

Home circumstances can predispose students
to misbehavriour. It can be a good idea to ask the
student to see the teacher after the lesson to
discuss what problems cause her or him to
misbehave. In most situations it is necessary for
teachers to spot the misbehaviour as quickly as
possible and deal with it immediately. It would
be counterproductive if dealing with it flow more
the actual misbehaviour itself.

Developmentally, students at certain ages
(particularly early adolescence) will feel the need
to rebel and seek attention in the classroom.
However, lessons which are perceived as boring
or irrelevant by students may provoke
misbehaviour. On the other hand, schools and
teachers that are either too authoritarian or too
lax on discipline are more likely to encounter
misbehaviour.

Finally, Muijs & Reynolds (2001) believe that
there is a clear relationship between students’
school achtevement and their behaviour in the
school; low achievement often leads to
misbehaviour. Therefore, one may conclude that
misbehaviour can be limited by providing a
relevant curriculum that allows all students to
experience success.

e)Effective use of homework

There is quite a bit of research that has
attempted to clarify whether or not homework is
effective, often with ambiguous results, however.
The main reason, according to Muijs & Reynolds
(2001), is that it is very difficult to isolate the
effects ‘of homework from a variety of other
factors affeciive in students’ achievement.

Therefore, teachers are to be careful in dealing
with homework. The effective teacher knows
about the effective use of homework. Students

who attend classrooms about two hours a week
are not expectled to learn anything properly. So,
teachers resort to homework to fill the gap
between the time spent in the classroom and the
time, which is needed to learn a particular subject
matter.

- In order for homework to be an effective tool,
the teacher needs to adhere to a number of
principles:

- These are the two major principles: students at
different grade levels are assigned different
amount of homework; homework at different
grade levels takes different forms.

III. Intellectual faculty that
demonstrates knowledge, curiosity, and
awareness )

a) Book learning

The highly effective teacher has a sound
knowledge of content and outcomes (what the
school has determined is essential for students to
know) as pointed out by McEwan (2002).

To maximize the effectiveness of teaching, a
number of conditions on which the teacher may
have little effect, need to be met such as clearly
structured lessons. A clear structure leads to a
better understanding of content.

It is recommended that material should be
presented in small steps pitched at the student’s
level. Information should be presented with ahigh
degree of clarity and enthusiasm. Muijs and
Rynold (2001) argue that teachers need to focus
on one point at a time, avoid digressions, irrelevant
material, ambiguous phrases or pronouns.

b) Street smarts

The highly effective teacher knowledge of the
students, the school, and the community in which
he/she is teaching and uses this knowledge to
solve problems in the instructional setting.
McEwan (2002) believes that this teacher has
street smarts.

No.72.Vol19
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this claim lie in the following features:

1. He clearly has substance (i. e. knowledge
of content and instructional effectiveness)
to go along with his style.

2. Escalante’s style is a genuine expression
of one who is both a person and a teacher.

Escalante’s style, according to McEwan
(2002, 15) “includes his interest for mixing up

- his English with bits of Spanish and two Bolivian

Indian dialects as well as his constant use of
invented words and phrases. ‘“Take your break
and don’t come back’is Escalante’s way of saying
get out of class”.

¢) Motivational expertise

A teacher is a motivator above all else,
students differ in terms of the level of their
motivation. Some have low and some others have
high motivation to learn. The teacher as a
motivator tries to draw student’s attention to the
need of learning the material due to be taught
and tries to increase their motivation. He/she
believes in his own ability to make a differense
in the lives of students and pursues them to
maintain the highest possible behavioural and
academic standards.

Expectations should be coupled with excellent
instruction. Excellent instruction without high
expectations will not push students to their full
potential. Of course, high expectations without
the apprtoprate instruction cause them frustration.

Many times a teacher does not change his

teaching approach when a student isn’t learning,
he lowers the expectations for that student. This
is not the proper solution. Instead, he/she should
change his teaching make the high expectations
possible. The teacher should keep the motivations
of his/her students at a high level, not only by
varying hisfher method of presentation or his/her
instructional materials but also by giving students
a sense of security, success, and achievement,

No 72.Vol.19

“Many researchers and authors believe that
success in a task is due simply to the fact that
someone is motivated”(Brown, 1994, 152).

d) Instructional effectiveness

The highly effective teacher is an instructional
artist: a skilled communicator with a repertoire
of essential abilities, behaviours, models, and
principles that lead all students to learning.

One of the principles utilized by the teacher
is testing system. Testing completes the task of
teaching. There is no successful teaching without
application of testing, testing shows the extent to
which the teaching has been fulfilled successfully.

The next principle which the effective teacher
makes use of, is the aim of the course. It is a
crucial element which determines the content. It
is not possible to determine the proper content
without taking the aim of the course into
considération. _

The aim of the course also determines the
method of teaching. In other words, there is no
fixed method of teaching for all courses and in
all situations. The aim, content, the method and
the issue of assessment are all interrelated.

Classroom observation

Also, there are some useful instructional
strategies for the teacher to preempt misbehaviour -
such as scanning the classroom, circulating
around the room periodically, making eye contact
normally, targeting the questions, using
proximity, giving academic help, changing
activities, or pace, noticing misbehaviour,
noticing disrespect and moving pupils.

Dealing with inappropriate behaviour

To deal with misbehaviours in classrooms, the
teacher should not forget the causes of
misbehaviours, student misbehaviour can result
from a variety of causes, some of which are



to communicate more effectively with parents,
organizing staff, development opportunities for
his colleagues, or developing leadership skills
among students; he is constantly making a
difference.

“A good example is the best sermon” once
mentioned by a wise man. 1t is significant to be
aware of the influence a teacher’s behaviour has
on students in acting as an example or as a model
for their behaviour.

d) The teacher as an artist

Teaching means transferring new information
or knowledge from the mind of someone (called
the teacher) to the mind of someone else (called
the learner). Throughout this process a substantial
number of factors get involved. The more skillful
the teacher is, the easier the process would be.
Teaching makes use of many branches of science:
psychology, sociology, pedagogical technology
etc.

Teaching involves art and science. The
effective teacher artistically conveys his
knowledge in the act of teaching. The more
flexible, innovative a teacher is, the more
successful the act of teaching would be.

II. Teaching traits that get results
a) With-it-ness

McEwan (2002) argues that the highly
effective teacher demonstrates with-it-ness: the
state of being on top of, tuned into, aware of, and
in complete control of three critical facets of
classroom life: (a) The management and
organization of the classroom, (b) The
engagement of students, '(c) The management of
time.

It is an important skill that comes to some
extent with experience. Kounin (1970) referred
to it as with-it-pess. It is the ability to spot all
misbehaviour in the classroom quickly and

accurately and to identify the r{ghl student as the
wrong doer, without any mistakes.

A successful language teacher, conducts his
classroom like a well-oiled machine. Students
know what they are supposed to do when they
come into the classroom everyday: how to pass
in papers and tests, where to get supplies when
they run out, what to do if they need help and the
teacher is busy, how to respond to signals from
the teacher to get their attention, where to put
homework that is due, the procedure for returning
library books.

The teacher may take time (as much as
needed) at the beginning of every school year to
explain, rehearse, and reinforce all of the
procedures he wants students to handle. His/her
students know exactly what to do.

Two of the most improtant aspects of effective
management skills, according to Finochiaro
(1979) concerns maintaining adequate control
over the movement of pupils around the
classroom and keeping the degree of noise
produced at an appropriate level.

No one can claim that a completely quiet
classroom is the best class or a noisy classroom
is a bad one. There is no fixed standard - what
may be acceptable by one teacher may not be
acceptably by another teacher in another contexi.

b) Style

The effective teacher exhibits a personal
unique style, bringing drama, enthusiasm,
liveliness, genius, humor, creativity, and novelty
1o teaching.

Nothing is achieved without enthusiasm. It
provides a suitable atmosphere for learning, in
which less time is spent uselessly. Distracters are
too weak to occupy the enthusiastic mind.

The story of Jamie Escalante known as the
best teacher in America is legendary. Escalante
has his own particular style. The reasons behind
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love with a field of knowledge and highly
interested in transferring his/her own knowledge
to the youth attending the classroom each day
also he should be drawn to the dilemmas and
problems of the new generation.

b) Positive and real

The highly effective teacher is positive and
real, demonstrating the qualities of caring,
empathy, respect, and faimess in relationship with
students, parents and colleagues (McEwan
2002).“Good teaching cannot be reduced to
techniques; good teaching comes from the
identity and integrity of the teacher”(Palmer,
1988,10)

The teacher not only teaches his/her students
to read and write, he also gives them daily lessons
in caring, empathy, respect, and faimess.

A positive classroom climate very much
depends on the type of relationship the teacher
establishes with his/her pupils. Celce-Murcia and
MclIntosch(1997) believe that learning occurs
mostly where there is mutual respect and rapport
between the teacher and his/her students. Mutual
respect develops from the fact that the pupils
consider their teacher a competent one, and who
cares about students’ progress by planning and
conducting effective lessons and carrying out his/

2.Vol.19

her various tasks with commitment.

Creating a pleasant classroom environment
appears to be the effective teacher’s main task.
The most important aspect of classroom climate
is the relationship between the teacher and
students. This relationship can range along a
continuum from formal to informal, and from
warm to cool. A warm, supportive environment
has been found t0 be important to teacher
effectiveness. Teachers who are perceived as
being understanding helpful and friendly been
found to enhance student’s achievement and their
effective outcomes(Wubbels, Brekelmans and
Hooymayers, 1991).

The effective teacher creates an unthreatening
environment.in which students’ opinions are
valued and respected. Wrong answers do not
provoke their negative reactions reactions.
Teachers who are concerned with students’
emotional and social, as well as academic needs
have led more student involvement in lessons.

However, with respect to classroom climate,
teachers cannot operate within a vacuum. School
climate will strongly influence classroom climate,
and in order to be effective, the school and
classroom need to be complementary.

Celce-Murcia and Mclntosch argue that the
teacher’s positive view of culture of target
language provides him with motivated and
interested students. It is a crucial point that needs
more research to investigate different aspects of
students’ familiarity with the target language.
However, it is not in the domain of this article.

¢) The teacher as a leader
According to McEwan (2002) the highly
effective teacher is a “leader” who positively
affects the lives of students, parents, and
colleagues. A highly effective teacher makes an
impression wherever he/she focuses his/her high-
energy efforts. By coaching a new teacher in how



Introduction

Scholars have tried to create a schema that
would describe and identify effective teachers for
over a century. They have determined different
characteristics for effective teachers.

Historian, Richad Traina(1999), examined the
autobiographies of 125 prominent Americans
from 19th and 20th centuries. He paid special
attention to the descriptions these leaders gave
of the teachers whom these prominent Americans/
admired most.These leaders’ descriptions were
remarkably consistent, To view some of them,
one may refer to the following statements: (a) a
command of subject matter, (b) a deep care and
concern for students, and (c) a distinctive or
memorable attribute or style of teaching.

However, effective teachers don’t always
present themselves wrapped in neat and
predictable packages. “Thay evoke strong and
sometimes even negative feelings” (McEwan
2002,2).

One of the earliest large-scale studies of
teacher’s characteristics found that “superior
intellectual abilities, above average school
achievement, good emotional adjustment,
generosity in the appraisal of behaviour and
motives of other persons, early experiences in
caring for children, and a history of teaching in
the family” were some of the characteristics that
applied “ very generally to teachers judged by
various kinds and sets of criteria to be
outstanding” (Ryans, 1960, p366). The search for
“the effective teachers” continued to focus on
what teachers were like, but rarely on what they
did or should do during the act of teaching.

The coleman report (1966) further reinforced
the notion that teaching quality mattered in terms
of students’ success in school.

In response to Coleman’s assessment,
researchers in the early 1970s identified teachers
whose students consistently achieved higher than

students in other classrooms and they closely
compared what these teachers might have done
differently from the teachers of low-achieving
students.

The definitions of an effective teacher began
to change as the emphasis shifted from what
teachers ‘were’ to what they ‘did‘, and what
effects those behaviours had on students’
achievement. {McEwan, 2002). Howrver, the
writer of this article believes that a good definition
includes both of them, i.e. what a teacher is and
what he/she does. _

In the light of aforementioned ideas, defining
an effective teacher in a few traits is a challenging
task but not an impossible one. Although there
may not be a clear-cut classification for the traits,
and each trait may belong to one or more
categories, the traits that will be described in the
following pages would appear in three major
categories:

L. Personal traits that indicate character of
the teacher
II. Teaching traits that result in the student’s
achievement
II1. Intellectual faculty demonstrates
knowledge, curioSity and awareness of
the teacher

In the following section, each category is

described respectively:

L. Personal traits that indicate character
a) Mission- Driven, patient and passionate

The effective teacher is mission-driven, i.e.
he has a mission or duty to teach, feeling a call to
teach as well as a passion to help students leam
grow(McEwan, 2002)

Patience as an essential trait for teachers, plays
a significant role in conducting the class. The
teacher should be patient enough toward all

. students especially less motivated ones.

To be a passtonate teacher is to be someone in

l
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Abstract _ .

Offering a new point of view, this article tries to classify and describe the traits of potent teachers.
The traits are described under three major categories, due to the emphasis they put on a particular
aspect: First, pérsonal traits that indicate the teacher’s character or personality and other psychological
features; second, teaching traits that may result in a proper learning; third, intellectual faculty that

“demonstrates knowledge, curiosity and awareness. In this study, special attention is given to a
combination of what an effective teacher "is", the inherent abilities, what he/she “does’" in the act of
teaching By his/her acquired abilities.
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and since freshmen have had fewer chances to
use the language, they are probably in earlier
stages compared with students of higher years and
educational levels who have had more experience
of language learning at the university and who
have been more engrossed in learning. This
condition would probably precipitate more
favorable attitudes towards language learning.

Summary And Conclusion

The principal objectives of the present study
were to compare different views about autonomy
and to shed light on the various contingencies and
thoughts which have given rise to this important
pedagogical goal. As such, it aimed at examining
the role of gender and year of study in students’
predispositions towards autonomy. To this end, a
questionnaire was prepared, and based on factor
analysis of responses, five underlying factors were
extracted. Those factors were learner
independence, dependence on the teacher, learner
confidence, attitudes towards language leaming
and self-assessment. Although index of autonomy
was higher for females, the differences were not
statistically significant. In other words, students’
gender did not show any impact on their readiness
for autonomy. MA students received higher scores
in leammer autonomy in comparison with students
of other years; however, the differences in means
were not statistically significant either. It can be
concluded that level of study does not have impact
on students’ autonomous- behavior. As
achievement of a sense of autonomy would impel
language learners to make the most of the
available resources and would elevate students’
self-concept so far so that they would try to
increase their knowledge in spite of all drawbacks,
attention to this goal can be of great significance.
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assigned to the response categories starting at
the favorable end and for negatively stated
items the values 1, 2, 3, 4, and 5 were assigned.
The minimum possible score for each item was

"1 and the maximum possible was 5. Therefore,
a student would at least obtain a score of 40
[(40) (1)] and at most 200 [(40) (5)] on the
questionnaire.

Resuits

In order to find out whether or not
significant differences existed between the
means, t-test for independent samples was run.
The means of males and females were
compared and it was found that females
obtained slightly higher means regarcling the
factors of learner independence, dependence
on teachers, learner confidence, and self-
- assessment and males received a higher mean
with regard to attitudes towards language
learning. However, the differences did not turn
out to be statistically significant as presented
in Table 3.

Table 3: Comparison of Means of Males and Females Consldering
the 5 Factors

Riears |Meana far| SO for | SD far
for Malrd Females | Mabes | Femala
Leamer 4081 4] .46 X¥1 LA L A5 [1+4] L5
[nt=penderee

Faitors t-vatoe | 4.4, | 2-Tail Sig

Dependtrar On 25.68 Hd) 287 343 jA5 | 160 148
Teacher

Leamer Confi bl w4 | 47 4.10 181 |is6| 060
Aninds Towanis|  14.72 1428 | 287 k¥3 6 |1e8] a8
Language Leaming

Self-ntscaxment 18.23 18.42 287 240 A3 166 Eo

The total means for males and females as
indexes of autonomy were also compared.
Although females had a higher mean (128.99)
as compared to males (126.43), the difference
was not statistically significant.

The one-way ANOVA was performed to
compare the means of students of different

No.72.Vol.19

years with regard to the five factors. The
differences in means were not significant for
the factors learner independence, dependence
on the teacher, learner confidence and self-
assessment. When the means of students of
different years were compared considering
attitudes towards language learning, it was
found that the differences in means were
significant at .0166 level.

. Tabte 4: One-way ANOVA for Attitudes lowzrds Language Learning
by Year of Study

Source of Voriznce | d.F.{Sum of Squares | Mean Square | F F

Berwern Group 4 13539 184 LI L
Wilkin Group 163 1628 89 1122
Total 167 196428

The Scheffe test was used to determine the
pairs which were different and it was found
that the means of group ! (freshmen) and
group3 (juniors) were significantly different at
.05 level.

Students’ scores on learner autonomy for
different years were also compared. Although
MA students received the highest mean
(133.11) and juniers, sophomores, and
freshmen received the next highest means, the

differences were not statistically signiticant.
It can be argued that year of study affects
students’ attitudes towards language learning



The present study also intended to embark
on the concept of learner autonomy as
conceived by language leamers in an Iranian
context.

Procedure _

All male and fernale B.A. and M.A. students
majoring in English Literature at the
Department of Foreign Languages and
Linguistics of Shiraz University were involved
in the present study. Participants were from two
levels of education referred to here as
undergraduate (B.A. students) and graduate
(ML.A, students). 168 students (53 males and
115 females) participated in the study. They
differed with regard to their gender and level
of study. Table 1 indicates the composition of
the participants.

Table 1: Composition of Participants

Year of Study Number Percent
Freshman 35 20.8
Sophomore 43 25.6
Junier 49 29.2
Sen.ior : 24 14.3
MA Student 17 10.1

The necessary data were collected through
a questionnaire the items of which were taken
from two other questionnaires by Cotterall
(1995b) and Cotterall (1999) with some
adaptations. The items of the questionnaire in
this study were obtained from those of the
previously mentioned questionnaires which
showed students’ beliefs regarding autonomous
language learning.

Forty items were incorporated into a five-
point Likert-type rating scale ranging from
strong agreement to strong disagreement. In

order to establish the validity of the
questionnaire, it was given to a number of
professors and experts in the field and they
were asked to mark inappropriate items.
Appropriate items which provided indexes of
students’ predispositions towards autonomy
were included in the final version.

Factor analysis showed the five clusters of
items which formed different factors and these
factors were leamer independence, dependence
on the teacher, learmner confidence, attitudes
towards language leaming and self-assessment.
For every factor, participants got numerical
indexes together with a total score which
showed students’ predispositions towards
autonomy.

The five factors together with their percents
of variance, and cumulative percentages are
shown in Table 2.

Table 2: Percent of Yartance and Cumulative Percentage of Factors

Percent of Comutative
Factor

Variance Percentage
Leamer Independence 164 164
Depend on the Teach 10.8 21.2
Leamer Confidence 57 328
Adtitudes woward Language Leamning 4.3 7.5
Self-assessment 4.0 415

The reliability of the questionnaire was
established via Cronbach’s alpha. The
Cronbach’s alpha for the whole questionnaire
was found to be. 76. As Ary, Jacob and
Razavieh {1996) maintained, coefficient alpha
or Cronbach alpha is the best index of
reliability for an attitude scale. It provides a
measure of the extent to which all the items
are positively intercorrelated and measure one
characteristic.

For positively stated items the numerical
values 5, 4, 3, 2, and | were respectively
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school and university population all paved the
way for the idea of autonomy.

In her article, Cotterall (1995a) contended
that autonomy was desirable for philosophical,
pedagogical, and practical reasons.

Crabbe (1993) claimed that autonomous
learning was justified by.a combination of three
arguments: the ideological, the psychological
and the economic. The ideoclogical argument
stated that the individual had the right to be
free to exercise his or her own choice in
learning and in other areas. The psychological
argument contended that we learned better
when we were in charge of our learning and
the economic argument was that society did
not have the resources to provide the level of
personal instruction needed by all its members
in every area of learning.

Autonomy-Oriented Progects

A project was carried out from January to
May 1998 in which computer technologies,
specifically the possibilities offered by MOOs
(Object-Oriented Multiple User Domains),
were used to train students to become
independent active learners and to create

enthusiasm for language learning by providing -

rich cultural contexts and access to native
speakers as informants. In this project, the
possibility and potential of teaching intermediate
learners of a foreign language (in this case,
English and German) via the internet was
assessed.

Donaldson and Katter (1999) argued that the
project aimed at combining principles of
autonomous language learning and tandem
learning with the resources of the internet in
order to provide a good learning environment
for language leamners with an intermediate ability
level. Autonomous Language Learning aimed

No.72.Vol.19

at the development of language and language-
learning awareness and the learners became
much more aware of their needs and were both
better motivated to learn and, in the long run,
more competent in their use of foreige/Second
Language (L2).

The ALMS of the Helsinki University
Language Center underscores autonomous
approaches to language learning. As Sirvio
(1998) declared, the ALMS was based on a task-
based learning model, where student-centered
approach and concept of “learning to learn” are
the key elements. The ALMS was first

-implemented in the learning of English as a

second dlanguage at the university level. As
Karlsson, Kjisik, & Norlund (1996} confirmed,
in the Project students were perceived as
thinking human beings with different needs,
skills and motivations. Students were given more
control over what, when, how and where they
learned, The changes in attitude were in a
positive direction. There was a general
improvement in motivation and students
discovered that leaming could be fun and useful.
They had a realization that they were empowered
for life and that they themselves had control over
what they learned. There was also a growth in
awareness that affected othe domains in life. The
success of failure of an individual student of
teacher working in an autonomous setting rested
largely on their attitudes.

Park (2002} reported that studies of learner
autonomy led to the development of the Leamer
Autonomy Profile by four researchers. Their
instruments identified four factors of leamner

_ autonomy:

(1) The desire to leamn

(2) Learner resourcefulness
(3) Learner initiative

{4) Learner persistence



active roles are allocated to language learners and they are deemed active participants in the
process of language learning. The present study investigated those learners’ beliefs which
demonstrated their predispositions towards autonomy. All male and female BA and MA students
majoring in English Literature at the Department of Foreign Languages and Linguistics of Shiraz
University were involved On the whole,168 students participated in the study. They differed
with regard to their gender and year of study. The necessary data were collected through a
questionnaire the items of which were taken from two questionnaires by Cotterall (1995b) and
Cotterall (1999) which were incorporated into a five-point Likert-type rating scale. Factor analysis
of students’ responses revealed the existence of five underlying factors for learner autonomy
which included: learner independence, dependence on the teacher, learner confidence, attitudes
towards language leaming and self- assessment. Based on t-test for independent samples and
_Analysis of Variance (ANOVA) it came to light that gender did not have much impact on students’
readiness for antonomy, while year of study affected students’ attitudes towards language leaming
and juniors showed the highest tendency towards language leaming, which was one of the
underlying factors of autonomy, compared to the freshmen who obtained the lowest index in this
regard.

-Key Words: leamer autonomy, learner independence, dependence on the teacher, learner
confidence, attitudes toward language learning, self-assessment

Introduction
The swing of the pendulum has recently
shifted towards empowering students.
Language learners are no longer regarded as
passive recipients of instruction, rather they are
deemed active participants in the process of
language learning. 3.
The demands of the changing world impose
on learners the need to take increasing 4.
responsibility for their leaming and to exercise
more control. By the same token, Warschauer,

1. Are male and female students different in
their readiness for autonomy?

2. Are male and female students different with

regard to the underlying factors of

autonomy?

Does year of study affect students’

predispositions towards autonomy?

Are the underlying factors of autonomy

different for students of different years?

Turbee and Roberts (1996) argue that a main
goal of modern approaches to language
teaching is to enhance student autonomy and
control over the language learning process.
This study aimed at comparing students’
views on autonomy and to shed light on the
various contingencies and thoughts which have
given rise to this important pedagogical goal.
In particular, the study intended to find
answers to the following questions:

Background to the Study

Various social contingencies and currents
of thoughts paved the way for the emergence
of the idea of autonomy. Gremmo and Riley
(1995) stated that reaction against behaviorism,
the wave of minority rights movement, adult
education in Europe, developments in
technology, the increasing demand for foreign

language, the commercialization of much .

language provision, and the vast increase in

E Foreign Language Teaching Journal
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Abstract
The swing of the pendulum has recently been towards empowering students. Teday, more
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Accordingly, it's advisable for teachers to .

integrate grammar structures into short and
meanmgful conversat:onal texts, Of course,

grammar po:ms may not all be equglly sunable for

being: conlextuahzed j'*' oS s
- Many leachers may ﬁnd it dlft' cult and tiresome
to prepare approprlale texts for every small point,

and on the othef hand, many bcgmnmg studenismay

- not be able to process the foreign language beyond

‘learner a more natural, realistic and dynamic

- short constituents, i.e., words, phrases and sentences.

As Swan(2002: 148) puts it, “It is important to -

choose grammar points relevant to studenis’ needs
and level rather than blindly going through the

syllabus from left to right”.In the contextualization ; ?
' Halliday, M. A. K., & Hasan, R. {1989). Language,

the teacher should consider how suitable the point |

of grammar points, apart from these two criteria,

is for being contextualized.

The suggested technique doesn't reject the !

deductive teaching practiced in the class, but rather,
its objective is to reconcile the conventional
grammar teaching with functional and
communicative considerations. Taking a context-

based approach to teaching grammar gives the

impression of grammar, making her/him develop
proper appreciation of the form-function relations.

They are exposed to fairly ample linguistic input . .

“and can not only learn the rule in question in an

almost psychologically real way but also ‘notice’
many other form{especially communicative forms),

“and this noticing, in turn, can be a prerequisite for

further learning(Thornbury 1999).
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:the text so that the learner could have more

subjects were to write the correct form of the verbs .

in brackets. The mean and Standard control group

'/.were respectwely\ 12.38.and 2. 26,\and for the |

cxperlmenlal group were 13 8 dnd 2.87To

;compare Ihc means of' the [wo groups the t-tcst

_ was employed The t- obscrved was 2.028. At lhe
' 0.05 probability level(p. s 0.05), and the degree of '_

_ freedom of 58, t-critical is 2.000, so t-observed was

greater than t-critical. and this result indicated that :
the difference between the groups was statistically .

' significant.

Also to show how much the experimental group !
was attentive to the context and communicative |

. features, some short conversational passages were

given to both groups. In each exercise, the subject

+ was expected to fill a blank with an appropriate form

. that best expresses the relevant communicative '

function. The exercises were like the following one:

- Mrs. Wilson:.................... to have some more :

chicken?

. Mrs, Brown: O No, thanks I've had it iwo times.

"exposure to the rule. Also, the tense was mostly .. ;

'used in a way that its different meanings were

“understood by the learner so as to prevent her/him
. from this supposition that there is only one to one

i correspondence between form and function. Some

! texts were the exact extracts from different books;

‘some others were adapted to conform 1o the .

; subjects’ level and needs, and some were teacher-
rmade. The texts were either presented in the form
'of hand-outs or written on the blackboard. The

a} Do you like
c) Will you like _
The number of the correct answers by the

b) Would you like
d}would you want

- experimental group was far more than those of the .

- control one. The majority of the subjects in the

experimental group had ‘noticed’ the conversational

" clues. This shows that the contextualization of the '

- rules contributes not only to the better learning of

. the rules but also to the improvement of the learners’ -

~communicative competence.

Conclusion

' students were given opportunities to practice the

texts to leam the tenses in discourses similar to

;lhose of the everyday life dialogues. After the
, treatment, a post test was given to both groups. The

“ test comprised 20 items on English tenses: 15 items
~were of the multiple-choice type, and the last 5
-items were in the form of short texts which the

No.72.Vol.19

"cognitively and affectively benefit from the :

Ou the one hand, the adult EFL learners.

grammatical explanation and deductive
thinking{Ausubel 1964), and on the other hand, in
order to develop their communicative competence, !
they need to relate their grammatical competence
to their social needs. -



This teachnique makes the learner work with
language at the suprasentential level and get
famrllar with thc aspects of drscoursc (cohesmn .
'and coherence) A smgle structure canrbe
?meamngfully repeated in the text and this
_ rcpetttton could contrlbute to its retcntton In lhe
:drscourse “the learner can recogmze varrous "
| meanings of a single form and also sees how a
 single meaning can be expressed through different i
forms. In the text below, the present progressive
tense conveys two meanings: the first expresses

an action happening now, and the second and third - :
: . of the experiment, it was attempted to control as

:express future:

Jack: Are you doing anything right now?
John: No. Nothing in particular. Why? What’s up? -

" Jack: We’re going to the movies in half an hour.
i Are you coming with us?

: John: Er, let me see...

. Apart from the structure to learn, (s)/he can
- notice how a grammatical structure can be related
: to the forms of different communicative functions. -
| For example, in the first text, ‘excuse me’ initiaties .

''a conversation, ‘would you please’ is used to make -

suggestion.

The teacher had better use texts that match the ; ] presentation of the tenses were different: the control

i students’ needs and provide opportunities for them
'to practice the texts, trying to present the rules as

! fashion so that the students constantly encounter

 them. This will expedite the transfer of the items

- from the short term memory to long term one.
Although the teacher cannot replicate the .

“authentic communicative situations seen outside

An Experlmenl

To see how effective the above-mentioned |

techmque is, an exprenmenl was conducted in an

VELT msutunon 60 hlgh\SChOOl students/were

.assigned into two groups an’ expenmemal group
(30 students) and a control grou/p (30 students) A

] pretest ‘was. admmtstered and the. F test was applied |

 to see if the groups are comparable. The observed

. Fwas 1,22, which was less than the critical F, 1.81.

This showed that the difference between the groups

wasn’t significant and they were liable to be !

- compared. In order to increase the internal validity

., many relevant variables as possible, All the subjects |

- were adult Iranian EFL students who had registered

for the English course of the third grade of high
. school. Both groups received formal instruction for
12 sessions. (2 sessions per week), and both groups

- were taught by the same teacher. The grammatical |

points selected for the treatment were the English

tenses. (The reason for choosing tenses is that the /

category of tense is of multiple types, and this

.+ group was taught traditionally, i.e, the principles
- of the grammar-translation method was drawn on. |
well as the communicative acts in a ‘spiral”

. The structure (fomula) of the tense to be taught

mulitiplicity allows for better discrimination among E
the subjects, thus providing meaningful |

_information). Both groups were thaught most of .

‘ i , t * g | \ . . ;
2 polite request, and ‘you can...’expresses a 'the English tenses along with their own

coursebooks; however, the techniques of the |

was introduced deductively, and it’s use(s) was

; explained in the learners’ native language, i.e., |

' group, each tense was explained in English (or in

“the class, (s)/he can at least simulate some !
“conversational situations, aiding the leaner to |

process linguistic items in a more or less similar | |
way to the naturalistic processing. .

- was made to use a single tense more than once in

| Persian. Then a few exemplary sentences (detached ,
. form any context) were used to demonstrate the '
. application of the rule. As for the experimental |

Persian if they felt confused); then it was placed in :
tex(s containing some communicative acts. Attempt .

Foreign Language Teaching Journal
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‘categories of verbal behavior’ (Richards et. al.

\‘communicative acts’. e.g., greetings, farewells,
irequests admissions, apologies, complaints, offers,
icompllments, etc.(see Brown 1987, p. 204). Of

i course, the adult leamer is aware of these functions;

Ethe aim is to show her/him how they are realized in |

!
|
1

: 'however the teacher should take care that the .

1992). These functions are referred to as "

thhe foreign language(Rutherford 1987). Long’s :

!‘ ocus on form’ appreach assumes that grammar
| PP g
sinstruction is best provided during communicative

activity”, according to Brown(2000: 250}, “is a

g purposes, so it seems reasonable 1o integrate the

“texts. In the process of the contextualization,

No.72.Vol.19

'

activity.{Sheen 2003:225), and “a communicative |

| series of communicative acts or speech acts which |

]
i

are used systematically to accomplish particular :

- grammar structure to be taught into conversational -

" Tourist: Excuse me sir, I'm visiting London,

lmgmsnc context conforms to the learners’ level of ‘
achlcvemcm The texts should be worked out in a!
way that they can serve as ‘comprehensible
.input’ Krashen (1985) believes that classes are
:effcctwe when they are primary source ofl

fcomprchcnmbte input. Consider, for example. the :
. follwing text for the presentation of the ‘present

progressive’ tense:

sightseeing, you know, and now I'm
looking for Trafalgar square. Would you
please show me the way to the square?
Man: I’m going to the square. You can come |

; along with me.
Tourist: OK. Thank you.



'struclu'res “As Rivers (1981: 47) puts it, “Students
rmay progress like a well- trained parrot- -able to repeat
whole sentences perfectly, bul uncertain of the
- meaning of what they are saymg and unable 1o use
memorized matenals in contexla other than lhose

in which lhey have learnt them”- "~ -
The two mentioned types of grammar instruction,

;though pedagogically prevalent, tend to limit the
knowleduge of grammar to the level of syntax .

: without reference to structure to structure beyond
“sentence, thus reducing meaning to semantic
- propositions (Cook 1991).

The Functional Approach
- The functional approach to language is mainly
concerned with the use of language in context and

is intimately related to the communicative approach
(Bems 1984), It considers the individual as a social .
' being and investigates the way (s)/he acquires and :
uses language in order to communicate with others

in her/his social environment. According to the
- functional linguistics, the primary units of language
“are not merely its grammatical and structural

.features, but categories of functional and

discourse. (Richards & Rodgers 2001: 161).
Halliday, the most prominent proponent of the
functional grammar, states that grammar is concerned
with the description of language in use because it is
the onty way which all the components of meaning
-are brought into focus(1970). Two fundamental
Ic(:mc(f:plz-: involved in the functional grammar are
“fanction’, and ‘context’. There have been numerous
- definitions and classifications of the term ‘function’.
Halliday (1989:15) equates the word function with
the word ‘use’, i.e., the way people use their language
to achieve a large number of different aims and
purposes. He offers an abstract and general
-classification of functions (macrofunctions):

‘ideational’, ‘interpersonal’ and ‘textual’. The

ideational function serves language (o express
‘content’.ie. commumcatmg expenence and logical

’ relallons The mterpersonal function serves. to

- and to the setting(1973:99, see also Halliday 1978,

establish and maintain social relations, and the textual
functlon is concemcd with thc creation of text,
expressmg the structure of information and the
relation of each part of the discourse to the whole

- 1989). Grammar, in his view, is a component of

language which makes us produce a text which is

- ideationally and interpersoanlly relevant to the

situation of communication, so he doesn’t regard

- grammar as simply the combination of words into

phrases and phrases into sentences, but rather as a

" system that the individual draws on so that (s)/he

can make her/his meaning in the most ‘appropriate’
way in the context. Halliday, in his ‘systemic
grammar, refers to ‘meaning potential’ which

_embodies a range of possibilities and options in

behavior that are available to the individual, These

_ options are organized into sets of systems, Thus,

language is a series of systems and ‘choices’ among |
these systems, and choices are made in accordance -

“with the context. A single form can take on an
‘communicative meaning as exemplified in

unlimited range of meanings, and a single function
can be expressed through different forms. It’s the
contextual factors that make possible the right choice
among various forms and meanings.Grammar acts
as an intermediary among meaning, context and
choice, so language cannot be analyzed without

. reference to meaning, which is in turn, determined

by the context.

Pedagogical Implications

The insight we can take from the functional
approach is the incorporation of ‘function’ and
‘context” into teaching grammar. It is proposed that
the grammatical structure to teach be contextualized
with regard to language functions. In the classroom
situation, functions are often described as the .

Foreign Language Teaching Journal
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of this paper is to propose a functionally oriented technique of teaching structures so as to help the leaner

relate ‘usage’ to ‘use’, making him develop a better and more psychologically real attitude toward grammar.

[t is suggested that grammatical structures be contextualized based on ‘communicative acts’. To evaluate

such a technique , two groups(control and experimental) were compared. The experimental group was

taught within a functional framework, while the control group received a traditional instruction. The results

were in favor of the experimental group indicating that teaching grammar in the stretches of discourse

would lead to-a hore efficient leamning than when it is taught in vacuum.
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! Introduction
. Due to various reasons such as the EFL learners” :
cogmnvc and affective development, the number of
" the learners, time limit, avoiding the painstaking _]Db |
; of preparing communicative tasks, elc.,

many |
teachers are inclined to adopt a sentence- based and . '
; analyllc way in teaching grammar rules, as a result,
| the learner often treats grammar as an abstract and |
isolated system that should be analyzed rather than

;used for communication, and for this reason, even ;
. after a long period of formal instruction, (s)/he fails |
to express her/his meaning through grammar. In fact,

fsihe is more concerned with “usage”, and “use” is

jof little significance. According to Widdowson,
(1990:81), “Grammar is not just a collection of
Zsentencc patterns signifying nonsense, something
for the learner’s brain to puzzie over”. He also says, :
 “for the learner to learn only the intricacies of the
J grammar without knowing how to use it is rather :'
like learning about the mechanisms of a clock

i without knowing how to tell the time. What is crucial

5 for the learner to know is how language structures
; are allied to language use for the achievement of
| meaning. "(ibid: 95). To promote such an alliance, it -
;is suggested to apply functional considerations in
éteachjng grammar so as to show the student how :
 linguistic items are linked to their communicative

| values in text and discourse.
i

No.72.Voi.19

' (Richards & Rodgers 2001:

Sentence based Grammar Instruction
The techniques of grammar-translation method, '
pracuced in many language classrooms, are rooted |

in the formal and analytic teaching of classical j
languages which justifies language learning as an :

intellectual discipline in which the mind is trained |
by the logical analysis of the language and much
;, memorization of rules...{Rivers 1981:28). Sentence |

; is the basic unit of introducing grammar rules
6). It’s laughtE
- deductively and in the learner’s native language; the

| aim is to draw her/his attention directly to the rule. |

: ‘Parsing i.e. the form and inflection of words, is a

- well-established technique(Celce- Murcia 1991: 6).
i The leamer gets some knowledge of rules, forms
;and exceptions which contributes to her/his
1 knowledge‘about’ language rather than language :
- itself. '
Another widely applied technique of grammar |
teaching which has derived from the principles of
' the behavioristic structuralism is ‘drill’ or ‘pattern
. practice’, in which language is often manipulated -
. without regard to meaning in context (Celce - Murcia
.'1991: 6). This technique which is based on guided |
' repetition gives rise to a static leaming. The leamer (

becomes a passive recipient of rules trying to .

mcmonze the formal properties of abstract
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Abstract

Sentence- based, context- free and form-focused way of teaching grammatical structures has often
made the language learner view gramimar as an object for analysis rather than a means of communication,
thus proving to be of little contribution to her/his proper use of language in the social situation. The purpose
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