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7. a list of exhibits scheduled for the art museum
next month

8. Information about who won the intramural
volleyball competition

9. Information about when the play tryouts are
scheduled

10. A list of new books in the library

Mani Street Scavenger Hunt

1. Visit the post office to buy a postcard.

2. Visit the Old Shope to find out how old the oldest
antique in the shop is.

3. Visit the pharmacy to find out if you can buy
penicillin without a prescription.

4. Visit the card shop to ask if they have greeting
cards in other languages.

5. Visit the deli in the supermarket to ask if they
have Greek salad.

6. Get a free sample of chocolate candy from the
Sweet Shop.

7. Visit the Oriental Emporium to get the owner's
business card.

8. Visit the meat department of Safeway to get u
package of free dog bones.

9. Visit the Texuco station to get a free state road
map.

10. Visit the Shoe Shop to ask how much it costs to

have new rubber heels put on your shoes.

Competing for "CASH" 0 -n o5
D el slgian
S5k Go i Sl 0L 5 s Sl eslina
Ol el Ol 03 S als
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College Scavenger Hunt
Find the following items or information:
1. A map of the library
2. A # 67 bus schedule
3. An overweas postuge stamp
4. The hours for open swimming
5. A college schedule of classes for next semester
6. Information about financial aid for internutional
students
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. Whicir group had the most resources”

[£%)

. Which had the fewest resources”?

s

- How did you feel when yvou found ot what you
needed from other groups?

4. How did vou choose vou leader? Did you change
leaders? Why or why not?

5. Did your group exchunge one resource for
another? Did vou share resources?

6. What made the winning group finish their task
first?

7. Can you compare this activity to relationships
amoung nations in the world today?

8. Henv do the more powerful groups relate to the

less powerful ones?

Bargaining for Resources Tasks Sheet

Each group is to complete the following tasks:

1. Make a 3"x3" square of white paper.

2. Make a 4" x2” rectangle of gold paper.

3. Make a four-link paper chain, each link of u

different color.
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4. Make a T-shaped piece 3"x5” with green and

white paper.
The first group to complete all tasks is the winner.

Groups may bargain with other groups for the use

of materials and tools to complete the tasks.
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were OK.

Without speaking a word or talking about
their accident, both men started back to their
job.

One man's fuce was all black from the soor in
the chimney.

However, the other man's face was very clean.
The man with the clean face went in and washed
his face; however, the man with the dirty face
went back 1o work without washing his face.

Can you cxplain why they did this?

Y slenas
When Jim went to buy a barrel of apple juice
from Farmer Brown, the farmer had only about
one-half barrel left.
Jim looked into the barrel and thought it was
less than one-half full, while the farmer thought
it was more than one-half full.

They talked about it and quickly decided how
they would tell which one of them was right.
They did not use any measuing device and they
did not put anything into the barrel.

How did they do it?

¥ lons

A man lived on the twelfth floor of an apartment
building.

Each day, when he came home from work, he
took the elevator to the eighth floor, got out,
and walked up to his apartment no the twelfth
floor.

The elevator was in good operating order and

went all the way to the twelfth floor.
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A Two workmen were repairing a roof.
D They fell through a large chimney and landed
in a fireplace on the floor below.
C Both men were unhurt.
D They looked at each other, walked around the
room, stretched their arms, and decidede they
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D Why did the men walk up those four flights of

stairs?

¥ slens

B A man has a fox, a goose, and some corn.

]

He wants to take them across a river, but he

only has u tiny boat and can take only one of

the three at a time.

A If he leaves the fox with the goose, the fox will
eat the goose.

C  Ifhe leaves the goose with the corn, the goose
will have a good dinner.

D How does he get all three across the river?

Hint: The fox will not eat the corn.

Walass gy
Riddle 1: Each man thought this fuce looked like
the other's. Riddle 2: They tipped the barrel on the
diagonal. If the liquid reached the rim and still
covered the bottom, it was more than half full: if
the bottom of the barrell showed, it was less than
half full. Riddle 3: He was a midget and could not
reach any button above "8" on the elevator panel.
Riddle 4: The man takes the goose over first. He
returns and takes the fox and then brings the goose
hack with him. He leaves it and crosses the river

with the corn. finally he returns with the goose.
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On December 23, at 10:30 p.m., a red Ford truck
© was heading north on Highway 70, at approximately
%.60 miles per hour. When the truck reached slow-
; moving traffic, the driver braked and skidded on
ﬁ the icy road. The truck slid into the rear of a brown

Toyota The Toyota was totally wrecked and the
‘ idrnfer a 19-year-old woman, was killed. The driver
f - of the truck, a 25-year-old man, suffered a brokedn
. leg and back injuries.
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NOTES

1. "A Framework for Making and Using Language Teaching Games.” Guidelines

Jor Language Games. Singapore: RELC, 1981, pp. 1-7.

2. "Riddles: Intergroup Competition.” Structuted Experience kit. San Diego:
University Associates, 1980, GTB-WIL-5-ii.
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¢. A writing task, for example, a letter
describing the events heard.

d. A reading task, based on the related text.

e. Working on a grammar point exemplified
in the listening.

Underwood (1989) added some other ideas
to the above.

a. Matching the listening text with the reading
text (listening while reading).

b. Asking students to write summaries on
whatever they remember from the listening
text.

c¢. Asking students to make a list or to check a
list while listening and then comparing their
lists in pairs or in groups after listening is
finished.

With respect to the increasing significance
of the English language in our academic circles
and with respect to the inevitable importance
of listening comprehension skill as a
prerequistie skill in learning English, it is hoped
that this paper can be of help. Furthermore, it
is hoped that following guidelines presented
here can encourage teachers to proceed the task
of listening comprehension well and truly.
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activity helps the listeners to turn a stream of
sounds into recognizable words.

b. Asking students to listen to the text again
an underline key words in the script that give
the answer to the previous tasks (finding the
answers to some questions, getting particular
information, spotting some mistakes, etc.). This
highlights the need to listen selectively. It
encourages the students to look just for the
required information and to skip the rest.

c. As an alternative, students can listen and
underline redundant words, like repeated words
and phrases, such as "you see" , "you know" ,
"let's say". This helps students recognize which
words they can reject. Or teachers can have
the students underline cohesive devices, such
as "then" , "although" , " right then" . This task
helps students recognize verbal clues needed
to follow the thread of a conversation.

d. Teachers can get students to listen and
mark phonological features on the tapescript,
such as stress, weak forms, or intonation. This
exercise helps the students increase their
understanding of how the sound patterns of the
English language works.

e. Teachers can also ask students to listen
to the tape again while reading the tapescript
provided for them. This simple task is not only
stress-free but also worthwhile and valuable.

5. THE POST - LISTENING ACTIVITY

The review, or post-listening task, provides
feedback on how well students get the passage
and gives them opportunities to use what they
learned in other related communication
activities. So post-listening activities may have
either linguistic purposes or nonlinguistic
purposes or even both. These activities might
be organized in whole groups, small groups,
or individually, based upon some factors,
including the teacher's preference, the
emotional maturity of the students, the
objectives of the activity, and so on. For
example, during feedback activities in which
the teacher wishes to check responses and to
give correct answers, working with the whole
group seems the most efficient because the
purpose is to get information as quickly as
possible and to give all students opportunity
to ask questions. Organizing the class into
small groups seems to be more appropriate for
oral communication activities because more
students will have the opportunity to practice.
Related communication activities that involve
reading and writing seem to be more natural
and fruitful to be used individually.(Chastain
1988:; Rost, 1990; Rost, 1991; Hunt, 1997)

In addition, Hunt (1997) remarked that
teachers can manage the following tasks during
this stage.

a. Class discussion of the topics raised, either
as a free discussion or a debate.

b. Role play with students developing some
of the themes or issues raised.



this activity some statements are presented
which might be true or false (possibly based
on the material presented to the class). Learners
indicate or write whether the statements are
true or false, right or wrong.

p- Ticking off items. A list, a text, or a
picture is provided: listeners make or tick off
words or components as they hear them within
a spoken sentence, then they are asked to tick
off words, or components as they hear them
within a spoken description, story, or simple
list of itemns.

q. Summarizing. Learners listen to a story,
a conversation, a lecture, or a monologue, and
then write a brief summary of the content of
the listening passage.

r. Note taking. Learners listen to a short
lecture or talk and take brief notes.

s. Paraphrasing or translating. Learners
listen to a text and then rewrite it in different
words either in the same language
(paraphrasing) or in another (translation).

t. Transcribing. This activity demands
that students listen and write down what was
heard in conventional or thography. For
example, they take a phone messages for a
roommate.

u. Answering. This activity involves
listening to a passage and answering questions
about the content of the passage, eithger orally
or in black and white,The questions demanding
to be answered are given to the students in

advance, to which the listening text provides
the answers.

v. Guessing definititons. Brief oral
descriptions of a person, a thing, an action, or
a place are provided by the teacher, the students
are required to write what they think they are.

w. Matching or distinguishing. This
activity requires that students choose a written
or pictorial response that corresponds to what
they have heard. For example, they listen to
an advertisement and choose the product that
was described.

x. Transferring. During this activity,
students receive information orally and transfer
it into another form. For example, they listen
to a phone call telling them how to get from
one point to another, and then they draw a map
for somebody to follow.

y. Condensing. Learners listen (o a passage
and reduce the content to the main points. For
example, they listen to a lecture and prepare
an outline.

4. DEVELOPING LISTENING

Hunt, (1997) separated this stage from
listening stage, during which teachers
manipulate some additional activities to
develop students' listening ability.

a. Asking students to listen to short extracts
and count the words. This could be followed
by listening to the extracts again and asking
the students to write down the words. This

oy
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h. Making models/arranging items in
patterns. Individual, pair, or group of students
are given items and then instructed by the
teacher or by the tape to try to build the model
or make the pattern with them.

I. Following a route. Following a route
on a road, a plan, or a map is a popular and
reasonably authentic activity. Using a map
covering a small area, with road names written
on it which are easily recognized, turns the task
to an easier and to more helpful one, e.g., tum
right in to Azadi Road and then go past the
station and down to the post office. When the
students get acquainted with the map and learn
how to follow routes, they can be presented
with more complicated maps and routes to
follow.

J. Completing grids. Students are
provided or asked to draw a grid. Then
depending on what they discover from the
listening text, the students put their answers in
the correct boxes on the grid. A popular use of
grid is for recording information about train or
plane time schedules.

K. Labeling. Students listen to a short talk
or lecture in English and label familiar
diagrams with English words, e.g., they listen
to a lecture given by a doctor on different parts
of the body such as, heart, kidney, drain, etc.,
and they label a related diagram. This activity
helps the learners to master the lexis of a
language with which they are familiar in their
own language. The emphasis of this activity is
often on listening for meaning rather than on

learning new lexis. It is also possible to provide
the labels for the students and have them locate
the labels.

1. Spotting mistakes. The teacher uses clear
pictures, printed texts, or facts established
orally at the pre-listening stage. Then he talks
about the picture, tells a story, or describes
something the class already knows. Meanwhile
he makes deliberate mistakes or inconsistencies.
Listeners raise their hands or call out when they
hear something wrong.

m. Predicting. At the pre-listening activity
stage, the students could be given an
opportunity to speculate on what they might
hear in given situation. Then at the listening
stage. they are provided with a conversation
or a narrative. Then they try to predict or make
guesses. The students can be given the
opportunity to practise predicting when the
tcacher tells a story or reads a listening text,
and then pauses from time to time for students
to try fill the gap.

n. Scanning and skimming. Animprovised
or arecorded listening text (a weather forecast,
a news bulletin, a discussion, ctc.) is given;
learners try to identify some general topic or
information (skimming), or certain limited
information (scanning) and note the answers.
This activity can be even more motivationg
through 'real’ listening texts, and students are
asked to find in formation needed for a
particular, real purpose.

O.Trueffalse. This activity can be used for
both listening and reading comprehension. In



There are also some other reasons why
students are required to listen to the language.
In early stages of learning, linguistic purposes
and specific language tasks seem more
common; while communication activities are
more common in later stages. Another main
reason is to help students learn to recognize
the language sounds, the pronunciation of
words, the stress, the rhythm, and the
intonation.

During this stage a variety of activities can
be manipulated by the teacher, depending upon
the time, students’ interest, and the level of the
learners’ language proficiency. Some of these
activities are presented below. (Broughton,
1980; Richards and Rodgers, 1980;
Underwood, 1989; Ur, 1996).

a. Marking/ checking items in pictures.
Identifying people and things, marking items
mentioned by the speaker, marking errors,
marking choices, etc. are among the activities
which fall into this category. Since students
are not required to try to write down words
during this activity, they can concentrate on
the listening itself.

b. Which pictures? Students are offered a
selection of pictures, and while listening to a
description or a conversation, they decide
which picture is the right one. Drawings,
photos of people or scenes, indoors and
outdoors, are the most common pictures used
during this activity.

c. storyline picture sets. Students are
presented three or four pictures. They listen to
a story either read by the teacher or on the tape,

and try to decide which picture goes with the
story.

d. Putting pictures in order. The aim of
this activity is to arrange a number of pictures
presented to the students according to the
listening text. It should be kept in mind that
students should not have too many pictures,
and not to have a series of pictures. Otherwise,
the students can arrange the pictures easily
without listening to the text.

e. Completing pictures. This activity is
mostly used with younger students and is useful
especially at the very early stages of learning.
During this activity, the student is first asked
to look at the basic outline of the picture which
needs to be drawn, completed, or colored. Then
he is asked to follow the instructions and draw
in or color different items.

f. Picture drawing. This activity can be
utilized at any learning level. At early stages
of learning students are asked to draw simple
or known pictures, a chair,or a house for
example. At advanced levels they are required
to try to reproduce complicated items. The
focus of this activity is not drawing artistic
pictures, but it is listening for meaning.

g. Carrying out actions. This activity,
which is generally carried out with young
learners and at the beginning of their course,
consists of a series of physical actions
performed by students after being instructed
by the teacher or by the tape. For example,
"Go to the board and clean it "John" Stand up
and bring your book here Mary.
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c. Providing a list of possibilities/ideas/
suggestions/etc. Students make lists of their
own ideas and suggestions on a particular topic,
and use them as the basis for a while/listening
activities. This activity is very helpful and
advantageous since students include those
words and expressions which they know or
which they learn by asking for help from their
teacher or from other students. Teachers can
then check students' lexical knowledge on a
particular topic, and judge what students need
to know in order to be fully ready for the
listening task.

This activity needs no right answers, and
students write their own ideas and expressions;
therefore, it is done in a relaxed way and
students feel secured.

d. Becoming familiar with the tapescript
prior to listening. Learners read a text before
listening and check certain facts while
listening. This activity decreases the stress of
the students; however, it increases their sense
of security.

e. Reading through questions (to be
answered). This activity proves to be helpful
because the students understand what they have
to seek from the text. Moreover, they benefit
from the reading, as explained in the above
activity.Teachers can add to the difficulty of
the task by changing the questions to jumbled
ones.

f. Labeling a picture. This activity proves
to be helpful as the already known language is
revised. It is helpful for a pairwork/groupwork
activity, and it generates a lot of class

discussion. To perform this activity, students
are provided with a picture or a diagram to label
it. Teachers can help the students by labeling
the difficult words before the lesson.

g. Predicting/ speculating. Teachers give
some information about the speaker(s) and the
topic of the recording and ask students to
suggest what they are likely to hear in the
listening text. This is a good and useful activity
for advanced students and adult students who
seem to be more interested in guessing.

h. Previewing the language forms which
will be heard in the listening text. This
activity can be done through discussion
initiated by the teacher or by using prompt in
the forms of a written text. The teacher can
also familiarize the students with the particular
language forms presented in the listening text
by giving them as many examples as possible.
He can check the students by asking them to
give their own examples.

I. Informal teacher talk and class
discussion. The teacher gives her students
some background knowledge, talks about the
topic of what students are to hear in the
listening text.

3. THE WHILE-LISTENING ACTIVITLES

While-listening activities are what students
are asked to do at the time of the listening to
the text. As far as listening for meaning is
concerned, the purpose of these activities is
helping learners to promote their ability of
eliciting messages from the spoken language.



in classroom because the level of knowledge
may vary considerably within a group, in a way
that those with more knowledge can do the task
successfully, and those with less knowledge
cannot. So they might get frustrated
(Underwood, 1989).

Purpose

The important feature of a real world
communication is the purposefulness which
should be conveyed to class settings as well.
Some of these tasks are answering questions,
selecting and preparing visuals, taking notes,
or performing some actions. Ur (1996)
claimed, "The definition of a purpose enables
the listener to listen selectively for significant
information, than trying to understand
everything (p.232). In this regard, he
recommended that rather than saying simply
'listen and understand ..." teachers should give
specific instructions such as, 'Listen and find
out where the man is going; mark the place on
your map; what is he going to do.

Assigning a specific, realizable task

Students should know what they are to do
during the listening comprehension activity.
For example, the students might be asked to
answer questions, take notes, select and prepare
visuals, perform some action, make or draw
on a map while listening or immediately after
having listened to the passage (Chastain, 1988).

In addition, teachers should also consider
the following factors which are in some way
effective on the choice of pre-listening

activities. Underwood (1989) classified them
as follows:

-The time available;

-The material available;

-The ability of the class;

-The interest of the class;

-The interest of the tcacher,

-The place in which the work is being carried out;

-The nature and the content of the listening text itsclf;

He further proposed the following activities
which can be carried out during this stage.

a. Focusing on pictures prior to listening.
During this activity students are asked to look
at a picture or pictures. Teachers then check
whether the students are able to name the items
which will feature in the listening text. The
words are then elicited by questions and
answers or group explanations.

Teachers should mind not to overload
students with long lists of unknown words or
long explanations since this does not help the
students to listen naturally.

b. Focusing on a list of items/thoughts/
etc. before listening. Students are asked to
look at a list of items prior to listening. The
advantage of this activity is that it removes the
stress of suddenly hearing something forgotten,
or half forgotten, and thus being distracted from
the next part of the listening text.

This activity is also helpful for practicing
newly-learned vocabulary for beginners.
Listening exercises would be easier if the list
is presented in the order in which the words/
phrases/statements occur in the text,
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-Will you replay the recording or respeak the text,
as often as your students ask you to?

-Will you want the students to write down any
answers or to make any notes?

-Will you do the corrections in class? (p.26)

f. Practise reading the text aloud if you
want to present the listening text yourself,
rather than on the tape. Since the quality of
presentation has a high role in assisting and
motivating the learners, teachers should go
through the text or the notes before attending
the class so that they can present it reasonably
naturally.

2. THE PRE- LISTENING STAGE

The pre-listening activities are regarded
very significant in any listening program. In
this regard, Chastain (1988) claimed, “the
pre-listening activities are probably the most
important aspect of any listening sequence
because the success of all other activities
depends on the extent to which the teacher
manages to give the students the necessary
background, guidance, and direction to achieve
the objectives of the activity" (P.200). He
further stated that during this step the emphasis
should be put on some aspects which
undoubtedly help students progress.

Linguistic knowledge

As mentioned earlier, the aim of any
activity is meaning and
communication. However, the type and the
number of unknown linguistic forms and
vocabulary items affect the students ability to

listening

comprehend satisfactorily. But since students
should cope with perceiving the meaning while
encountering unknown structures and
vocabularies, as in real life situations, these
elements should be included in the activites.
Moreover, this exposure to unknown elements
in context is a way of teaching new forms.

Background information

In order to comprehend what a speaker says,
relevant schemata and background knowledge
should be activated. Therefore, teachers should
familiarize their students with the topic of the
listening material.

Interest and Motivation

According to Underwood (1989), "Listening
activities should be interesting, so that students
feel they want to listen and carry out the
activities. Interest can partly stem from the
topic and the content of what is said" (p.27).
Teachers should attempt to motivate the
students and arouse their interest by choosing
proper materials of their interest.

Interest is also generated by activites, tasks,
and definite purposes which are in themselves
interesting and satisfying to do (Chastain,
1988 Underwood, 1989). Meanwhile activities
should not be monotonous, repetitive,
laborious, and too long. Students should feel
that they are able to accomplish the task and
the assignment successsfully. Underwood
(1989) contended that failure very rapidly leads
to demotivation.

Those activities which depend mainly on
previous knowledge are better not to be used



productive.

7. Students should be encouraged to make
intelligent guesses.

8. A context should be established for
students to listen since language does not
occur in a vacuum.

In order to take advantage of the above
factors in the class situation and to make the
class time more fruitful and systematic,
listening class is to be sequenced into five
stages.

1. THE PLANNING STAGE

Hunt (1997), in his paper published in BBC
English Language Practice, claimed that,

The first step to preparing a lesson is
listening to the cassette which teachers intend
to use, read through the transcript, and gather
together any pre-planned matenals. Teachers
should make sure the cassette is in good
condition. A poor quality recording or
damaged cassette is frustrating for everyone.
Then they should check whether any of the
speakers on the cassette have an accent which
students might find unclear, whether there is a
lot of noise, and whether the recording can be
heard clearly by everyone in the classroom.

As Underwood (1989) recommended, there
are a number of steps teachers should take
when planning the listening work for their
class.

a. Check to see whether the activities are
suitable or not. Teachers should listen and
read the tapescript to check the text and to
determine whether the students are able to do

the activities.

b. Consider whether the listening work
will fill the time. Teachers should plan what
else they will do if the listening work is too
little, especially when they are working in the
language laboratory. Teachers should also plan
what they will do if they have too much work
for the time available. Will they abandon some
parts, or will they do the parts in subsequent
sessions?

¢. Think about visual aids and devices.
Teachers should also think about related visual
aids required in the class, whether they are of
good quality.

d. Consider whether any special
equipment will be required. Students should
know 1n advance whether they would need any
special equipment (e.g, rulers, scissors, colored
pencils, etc.) so that they can bring them to the
class when they are needed.

e. Consider what procedure you would
adopt for the listening session. Underwood
(1989) posed the following questions in this
regard:

-Will you use a recorded text or will you present the
text yourself? _

- Will you go through the whole thing without
stopping? Will you want to use pauses?If so, it is useful
to mark the transcript of the tape so that you will know
where to stop the machine in class. .

-How will you organize each step? Will pre-listening
work be done, for example, in pairs/groups or
individually?
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in some communicative situations, (e.g., radio
announcements, conversations on the phone,
in which the speaker is not physically observed
in the act of communication), with a
consecutive lack of paralinguistic features,
adds to the complexity of the task.(Anderson
& lynch, 1988).

In spite of the grand importance of this
fundamental, complicated, and cumbersome
skill in the modern world of language teaching
and learning, the significance of this skill is
not fully observed by school teachers and
students. Furthermore, it has been neglected
even by textbook writers. Since the process of
listening comprehension is internal and thus
not subject to direct, external observation,
examination, and correction, language
practitioners usually tend to overlook its
prerequisite importance in language learning.
Due to this reason, as well as due to financial,
functional (acute shortage of required devices,
maintenance, cost, etc.), and timing limitations,
this skill has never received a proper emphasis
by students and teachers.

Another problem of the students is the
shortage of necessary audio-visual aid and
devices, used to facilitate learning languages.
Radios, records, tape recorders, films,
television sets, videos and computers are
among those necessary devices which are
highly requirde for accomplishing the
important task of improving listening abilities,
but unfortunately even if available, they are
not utilized in our schools on most occasions.

Assuming that a good cooperative effort has
been made to eliminate the problems, can we
still courageously claim that all the barriers on
the way of teaching listening skill are removed?

The answer is ncgative.

Most school teachers seem to lack suffi-
cient acquaintance with the methodology of
teaching listening comprehension skiils.

A teacher needs to be. to some extent, fa-
miliar with the practices and procedures used
in teaching listening skill. However, the only
ways of teaching listening, which are preva-
lently seen to be applied our school are, for
example, pushing students to listen to a tape,
chunk by chunk, to repeat it aloud and/or to
write down what they hear. The students might
also be asked to listen while reading the text.
These techniques, though useful, are not sutfi-
cient at all. The purpose of the present paper
is, therefore, to familiarize teachers with dif-
ferent listening procedures and activities, to be
used to enhance listening comprehension in
their classes.

Chastain (1988, pp. 190-191) reiterated that
teachers should consider several factors to
develop listening comprehension skill in their
students.

1. Meaning should be the focus of attention.

2. The purpose should resemble those in real
life situation.

3. Students should be expected to com-
prehend the gist rather than comprehend
everything they hear.

4. Students should have a requisite back-
ground knowledge on what they are
supposed to listen to.

5. Students must develop a tolerance for the
ambiguity and uncertainty encountering
unknown materials.

6. Since real language includes redundancy,
trying to attend to every word is counter-
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Listening Comprehension

Activities

Introduction

Listening comprehension is one of the most
fundamental language skills. Primarily, it is the
basis of communication in real life situations,
communication is feasible only when the two
parties involved are able to comprehend each
other. Likewise, it is the axis of communication
and learning in the classroom setting. This skill
is, therefore, highly emphasized in language
classes because without an appropriate input,
no proper output is manifested. That is why
this skill is considered as the prerequisite of
speaking ability. Only after competence in
listening comprehension has been established,
can learners take on performance and develop
it toward communication fluency (Farhady,
Jafarpoor, Birjandy, 1995).

On the other hand, listening can be regarded
as one of the most complicated and
cumbersome language skills to develop.
Firstly, languages we hear have built-in
redundancy which means that utterances

Parviz Maftoon
Iran Universitiy of Science and Technology
&
Mohammad Reza Esmaeili
Islamic Azad University
Tehran Branch

contain more information than necessary for
comprehension. Therefore, the listener needs
to be very attentive to perceive all the elements
of the text he hears. However, attending to
every word and utterance is a tedious and
frustrating job, as well as a counterproductive
class activity. More importantly, it is beyond
the capacity of the auditory perception of every
listener. Secondly, in the act of oral
communication, the stream of speech continues
without waiting for the listener to catch up, so
there is no possible opportunity to regress or
mediate. Moreover, the absence of the speaker
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various aspects of their instruction, from
methods of teaching to kinds of term projects.
The researchers believe that there should be
committees for literally every course of the
program in which decisions have tobe made
about even the very minute issues encountered
by the students as well as the instructors.

5) Inter-branch assessments can be
conducted in certain intervals to increase
students' motivation and to insure that the
standards are observed in different branches.
The inter-branch assessments can also be
conducted in the form of centralized evalu-
ations either on a term or yearly basis.

6) The courses included in the curriculum
need a thorough revision, with respect to their
relevance, contents, materials, and methods of
teaching.

7) The objectives of this major set by the
Ministry of Culture and Higher Education are
not clearly stated. In fact attempts should be
made to delineate the objectives so that the
knowledge and skills of graduate students can
be evaluated against them objectively. An
international English proficiency assessment
test like TOFEL can be used for evaluating
graduates' English proficiency. Regarding the
other objectives of the program, appropriate
criterion tests must be developed.
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@ Students find English To Farsi translation
more applicable.

® Students do not find all courses equally
useful. Methodology and Morphology are
evaluated as very useful. The reason may be
that the former has application in teaching and
the latter teaches them roots, suffixes, and
prefixes which ultimately increase their know-
ledge of vocabulary.

@® Students are generally dissatisfied with the
outcomes of the program.

Implications

1) It was found that the admitted applicants
to English translation major are not competent
enough to be able to benefit optimally from
the educational program they undergo. In other
words, freshman students of this major are too
weak in their English to be helped by different
educational variables. Perhaps if the major
were not headed for trai- ning translators and
if it were simply developed to increase the
English knowledge of the students, admitting
applicants with such inadequate knowledge of
English could be justified, because in that case
the curriculum would consist of different
courses of English language teaching and the
whole program would pursue one single
objective, ie producing competent English
speakers. The researchers suggest that the
current English translation major presented at
the undergraduate level be modified and
changed to a graduate major. Instead, a new
English major can be developed for the
undergraduate level which can function also
as the foundation of the other existing English-
related graduate majors of TEFL, linguistics,
and English literature.

2) The next issue relates to the variability
observed among subjects of the same stage in
different branches. Every educational program
is developed for a particular audience and if
for any reason there is too much heterogeneity
among the students, most naturally that
program will not be able to fulfill its objectives.
Since English translation major applicants of
Tehran prefer to study in one of Tehran bran-
ches, the result ot this inevitable competition
is that less competent applicants get admitted
in the branches of TAU in the neighboring
towns of Tehran. As a result, freshman students
of different branches are not at the same level
of knowledge particularly with regard to
general English proficiency. It may be helpful
for all branches to administer a placement test
to newly-admitted students based on which
they can determine how much instruction they
need before they can be mainstreamed into the
regular program. In fact if the level of the
students, admitted each year to every branch,
is within a fixed range and does not fluctuate
from year to year, the placement test will not
need to be administered every year but once
after which the intensity and duration of the
pre-university courses (as it is called nowa-
days) can be determined.

3) With the high number of students in
classes (sometimes up to 60 in some cases)
even the most ideal programs are bound to fail.
This problem becomes more detrimental in
courses such as Language Lab, Advanced
Writing, and different translation courses where
students need to receive direct feedback from
their instructors on their performance.

4) The program is also suffering from the
discrepancies among the instructors regarding
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half of the program. As a result, students always
show progress from one stage to another,
although they are capable of limited translation
even at the onset of the program, at Stage L.
The reason for this very behavior is that
knowing some grammar and having a bilingual
dictionary can suffice for a poor trans- lation.

Conclusion 2

Regarding the success of the program, it was
not possible to evaluate the performance of
subjects objectively since no such criteria are
proposed by the Ministry of Culture and Higher
Education. The two tests were originally
developed based on what a few instructors in
this major expected from the English Trans-
lation graduates. The researcher decided to set
the tests themselves as criteria for the
interpretation and evaluation of the results. Put
more simply, based on experience, 75% of the
maximum possible score in each test was taken
as the criterion, which resulted in the score of
60 in the graded general English test (maxi-
mum possible score being 80) and 22.5 in the
translation test (maximum possible score being
30). The mean of Term 7 (Stage 4) subjects
had to reach the two criteria for program to be
evaluated as successful. In none of the
branches, such high means were obtained,
neither in the general English proficiency test
nor in the translation test.

Conclusion 3

Inter-branch comparisons revealed that
subjects of the same stage in different branches
do not belong to the same population. In fact
in all four stages of the program, it was possible
to detrmine the highest and the lowest groups

of subjects based on their average performance.
Roodehen and Takestan had consistently the
lowest means, while Tehran-North usually had
the highest means. High performance of
subjects in TNB may partially be related to the
fact that one of the two researchers is a faculty
member at this very branch and hence the
subjects felt more responsible in taking the tests
with all their potentials. The entrance cxami-
nation may be another reason for such a vari-
ability because most naturally applicants with
higher competence in English try to get admi-
tted in branches located in Tehran. This
variability may have external sources as well
such as instructor. materials, assessment. and
term projects.

Conclusion 4

What can be concluded from the infor-
mation obtained from the questionnaires can
be categorized as the following:
@ Students do not have sufficient and accurate
information about the objectives and content
of the major prior to applying for it.
® Students do not have an accurate evaluation
of the degree of their English language
proficiency neither upon enrolling as freshman
students nor when they are about to graduate.
® Students do not make serious attempts to
compensate for their English language incom-
petence after they are admitted to the univer-
sity.
® Students do not realize the role that English
language and translation can and should play
in their career and hence only a small minority
is or plans to be involved with jobs which
require a relative mastery of the English
language.



single branch. In statistical terms, it can be said
that students of English Translation Major at
different stages of the program do not and
possibly cannot belong to one single popu-
lation. In nontechnical terms, one can say that
English translation students are indeed influ-
enced by the program and improve from one
stage to the next. To find how many populations
may exist, the exact location of significant
mean differences were found. In Tehran-North
Branch, regarding both abilities, two distinct
populations could be found; the turning point
seemed to be some time in their sophomore
year. In Tehran-South Branch, the leap took
place in the first year, since the sub- jects there
did not show significant improve- ment in their
sophomore, and junior years. Their translation
ability, however, once again increased
noticeably towards the end of the program.
Tehran-Central Branch, however, enjoyed a
gradual improvement in both abilities from one
stage to the next. In Garmsar, the same gradual
improvement was observed. especially with
regard to the translation ability. Karaj subjects
can be categorized to two populations, the
hypothetical border line falling some time in
their sophomore year; significant improvement
was observed in both knowledge areas as
subjects moved from their second to third year.
InTakestan, subjects at Stages 1 and 2, ic Terms
1 and 3, belonged more or less to the same
population. Nevertheless, they manifested
significant improvements at Stages 3 and 4.
Roodehen subjects available only at Stages 1
and 2 did prove to belong to two different
populations with respect to both knowledge
areas. Finally, subjects in all branches
manifested gradual improvement in translation

ability from one stage to another. Regarding
general English proficiency, however, the
improvement was more notable from Term 1
to3and 3 to 5.

The underlying causes of this pattern of
progress may be of different sources:
® Students are usually more motivated in the
first terms of their education. Their motivation
may be caused by their long strive for getting
admitted to the university which is indeed a
great success for the majority of Iranian high-
school graduates. Furthermore, it may be due
to the fact that they have begun a new era of
their life and thus are very excited about it.
Their excitement and motivation usually
diminishes as they reach the later terms of their
study. ‘
® In the first three or four terms, students have
to pass so many different general English
courses. In fact, the curriculum is designed in
a way that technical courses are to be taken
after the general English of students has
improved to some extent. Thus, the courses
offered from Term 5 onward are designed to
increase the knowledge of students in areas
other than English, such as theories of trans-
lation, literary criticism, general linguistics,
methods of language teaching and testing. In
fact, the main progress in general English
proficiency is expected to happen in the first
two years when courses are particularly headed
for this objective. Regarding translation ability,
it can be argued that the progress abserved in
first two years is the result of the improvement
they make in general English proficiency. The
progress observed in the second half of the
program may be the outcome of taking various
translation courses particularly offered in this
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tests. The a priori comparisons were made
between the freshmen. sophomores, juniors,
and seniors of all the branches holistically and
every branch separately. Another series of one-
way ANOVA analyses was conducted to com-
pare the students of different branches with
each other.

2. Fisher's Least Significant Test or
Protected ¢ was used for making multiple
comparisons between means with a significant
overall F value. The reason for the application
of Fisher's L.SD was to control the likelihood
of Type I errors (Howell, 1989, p 236).

3. The Scheffe Test, as a more conservative
test, was performed to make post hoc compa-
risons between the means regardless of whether
or not the overall F was significant. Generally
speaking, the Scheffe test makes it harder to
reject a true null hypothesis (and thus
committing a Type 1 error) by increasing the
critical value.

4. The t-Test was employed to compare the
means of pairs of independent samples in one
of the branches where subjects were available
only at two levels.

5. Pearson Product Moment was used to find
out possible trends of gotogetherness between
the translation ability and general English
proficiency. In the pilot study, a few
correlational coefficients studies were also
computed for reliability and validity purposes.

6. The results of the questionnaires were
analyzed based on the artificial scales
(Henning, 1987) used to objectify the data and
then transformed into percentages for easy
interpretation.

Results

The two hypotheses were tested against the
data obtained from every single branch and
against the data of all branches as a whole.
Literally, in all cases the obtained F-ratios for
the means of groups of subjects on the general
proficiency and the translation tests were
highly significant (with less than 0.0001%
probability of error) and thus both hypotheses
were strongly rejected. Post hoc tests indicated
that the mean of every group of subjects is not
significantly different from the subjects of the
next or previous terms. Comparing the means
of the subjects of every term across all branches
always yielded significant F-ratios indicating
that the subjects of the same terms from
different branches do not belong to one single
population. Running a series of correlational
computations between the scores in the two
tests of general English and translation ability
yielded coefficients ranging from 0.59 to 0.79.
The correlation coefficient of 921 subjects in
the two tests turned out to be 0.64. The data
obtained from the questionnaires were guite
revealing regarding the subjects' expectations,
self-evaluations, jobs, use of English language,
experience in translation, and some other
variables related to the success of such prog-
rams.

Conclusions

The following conclusions were reached
from the quantitative and qualitative data
gathered and analyzed in this research project:

Conclusion 1
The two null hypotheses were strongly
rejected in all branches as a whole and in every



students have about 12 credits of English
lierature which give them a good background
for literary translation. Journalistic translation
was chosen for a similar reason and that is the
emphasis given to the translation of news in
various courses of this program.

3. A questionnaire was developed to gather
qualitative data on the senior students' opi-
nions regarding the general and specific issues
of the program.

The final versions of all the three instru-
ments were made only after they had been
revised based on the comments of three
colleagues and the outcomes of the pilot study
in Tehran-North Branch.

Scoring

The scoring procedure can be analyzed in
three phases:

1. The general English proficiency tests
were scored manually using a key.

2. The scoring of almost 1000 production
translation tests may be considered even more
challenging than the actual gathering of data
in that size. A scale of four factors was
developed consulting the expert instructors of
literature and translation; the four factors being
structure, vocabulary, naturalness, and general
comprehension of message. First, two raters
scored only 100 tests randomly chosen from
the exact sum of 992 papers. Then the raters
were evaluated for their inter and intra-rater
reliability on those 100 tests. Since the results
indcated that the raters are consistent in their
scoring, only one of them rated the remaining
892 translations.

3. A sum of 212 questionnaires were

carefully analyzed and the findings were
converted to percentages for easy interpre-
tations.

Procedure

Since the study was designed to have a
cross-sectional approach towards data
gathering and wished to evaluate the status quo,
the researcher had to administer the tests to the
different groups of subjects without any
particular treatment. The important issue was
to evaluate an ongoing program without any
kind of interference which could result in the
betterment or deterioration of the program.

The general proficiency tests were
administered in one 80-minute class session.
The answers were to be written on answer
sheets. The translation test, also taken in 80
minutes, was administered in another session
with an interval of 2 to 15 days. Subjects were
allowed to use English-to-Farsi dictionaries
and thus had to be notified of the day of the
translation exam in order to bring their dic-
tionaries along. They were asked to write their
answers on separate sheets of paper. The
questionnaires were distributed on a different
day only to seniors and were to be answered in
a 10-minute period.

Data Analysis

The statistical analyses conducted in this
study were mainly based on different para-
metric methods of comparing averages. The
ones used here are listed below:

l. One-way ANOVA was conducted to
compare the average performance of students
in general English proficiency and translation
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subteets thavine passed s total of 110 to 125
civditerwere compared with 32 senior seventh
leren stmdents on hoth veneral English and
Fruelish fe Varst translation tests. No signi-
e differenee was observed between the
nen perfarmance of the two groups on both
tosts aodd thus it was cauttonsly concluded that
ihe perforsmance of the seventh term subjects
van represcint the exit behavior of graduating
stadonts, toe

instrnmentation

Lo fasues were tuken into consideration
vemarding the instrumentation to be used in this
Feseiei
® Sohjects at ditterent levels of the program
Inet 1o he evaluated using the same tests in
ceneral Enghish and trimslation ability to make
mean comparisons possible.
@ The avaiiable general proticiency English
tests «uch as TOEFI. and FCE. being too
ditficuit for the subjects, did not enjoy a
salistactory ievel of discrimination power.
Thus, a graded general Proticiency English test
had 1o be aeveloped.
® Sinee no stundurdized English to Farsi test
was available. a graded one had to be
developed.

'thie instruments developed to serve the
purneses of thus reseairch are the followings:

1. An 80-item multiple choice test was
designed to measure the subjects’ general Eng-
lish proficiency. It consisted of 24 structure
items, 24 vocabulary items, 24 reading
comprchension items. and finally 8 function
items. The structure items were based on the
corieni of the material of the two Four-credit

courses the students of English Translation pass
in the first two terms of the program. The items
were arranged from easy to difticult, ie basic
and frequently used structures were tested first.
The order of the grammatical structures based
on which the items were developed was
checked with different English course-books
as well as with three EFL. teachers. The voca-
bulary items were mainly based on the book
Essential Words for the TOEFL (1993) which
introduces words in an easy-to-difficult
fashion. The four reading comprehension
passages were sclected from among the
TOEFL reading compre- hension passages and
ESL teaching textbooks based on their
readability calculated by the Fog Formula
which turned outtobe 13, 17.2, 19.4.and 21.5.
It should be mentioned that the average
readability of 10 reading compre- hension pas-
sages chosen randomly from diftferent TOEFL
tests was calculated to be 22 based on the Fog
Formula. The ecight function items were
developed with regard to the range of interac-
tions the students of English Translation are
expected to handle as consulted with three
instructors who teach different courses of this
program.

2. A production test was developed with the
aim of measuring the students’ ability in
English-to-Farsi translation, the Kind of trans-
lation which 1s emphasized in almost all their
translation courscs. The test consisted of six
isolated sentences each presenting a challen-
ging point in translation, and four paragraphs
two of which resembled the excerpts the stu-
dents work on in their literary and journalistic
translation courses. The reason for including
these two types of text in the test was that the



differnet kinds of texts.

For investigating whether the two objectives
of the program are realized or not, this study
attempted to evaluate the gradual improvement
of the students with regard to their general
English proficiency and translation skill in
seven branches of Islamic Azad University
(IAU).

Design

Descriptive developmental researches are
usually conducted longitudinally, in which one
case or a large sample of subjects are evaluated
at different stages of their progress (Cohen, and
Manion, 1989). Nevertheless, there are many
cross-sectional descriptive studies in the
literature of SLA and particularly first language
acquisition 1n which representatives of age
groups or stages of development simul-
taneously undergo a thorough investigation and
the typical behaviors of each of these stages
are compared with each other to trace the
patterns of change (Cohen and manton, 1989,
Shatz, 1982; Slobin, 1982). Due to time limita-
tions, this study, too, had to be conducted cross-
sectionally, evaluating the subjects at four
stages with the assumption that every year, the
admitted students into the English translation
program are more or less at the same level with
regard to their general English proficiency and
translation ability. This assumption was based
on the fact that the same criteria are employed
for the screening of applicants in different
years, and thus freshman students of the
English translation major of different years
enjoy more or less the same level of
competency in general English.

Hypotheses

The quantitative data gathered in this study
were analyzed to test the following two
hypotheses:

1) There is no significant difference between
the average performance of subjects at four
levels of the program in the graded general
English proficiency test.

2) There is no significant difference between
the average performance of subjects at four
levels of the program in the graded English to
Farsi translation test.

Subjects

The population being all the undergraduate
students majoring in the English translation
program both in state and IAU, the sample of
this research was sclected from seven branches
of IAU in Tehran and the neighboring towns,
ie Tehran-North, Tehran-Central, Tehran-
South, Garmsar, Karaj, Takestan, and Roode-
hen branches. From every branch, a sample of
at least 140 subjects was randomly chosen.
Every group of 140 subjects comprised of 4
groups of students (usually 30 to 40 subjects
each), representing the freshman, sophomore,
junior, and senior students. The freshman
subjects were all in their first term and had at
most 8 weeks of instruction in general English
courses only. The sophomores were in their
third term and had passed 30 to 35 credits.
Junior students, being in their fifth term, had
passed a sum of 65 to 70 credits. Senior stu-
dents, having passed about 100 to 110 credits,
were usually in their seventh term. In the pilot
study in Tehran-North Branch, 30 eighth term
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could have had a better record. had it been fully
implemented.

Introduction

The ever growing diversity of human
knowledge has led to the establishment of
numerous different categories of science and,
thus, the advent of hundreds of various
disciplines each requiring i1ts own metho-
dology and, inevitably, its system of evaluation.
The discipline of second/foreign language
teaching is no exception to the aforementioned
fact although there is a consensus that the
evaluation part of the fiecld has not received
the attention it deserves. Beretta (1992)
complains about this very shortcoming and
states that "to date, very few books have
appeared on the evaluation of language
teaching programs in general” which "com-
pares unfavorably with the general field of
educational evaluation” (p 5). The status quo
1s that evaluation though "an intrinsic part”
(Rea-Dickins & Germaine, 1996, p 3) of
foreign/second language teaching is not a
widely-practiced activity.

Generally speaking, evaluation in cducation
and language teaching takes its specific formal
and informal forms. It ranges from small-scale
classroom quizzes to large-scale evaluations
of textbooks and curricula. Johnson (1989), in
his overview of the book the Second Languuage
that curriculum
development and renewal can only proceed
effectively if supported by evaluation. The
significance of evaluation becomes more patent

Curriculum, asserts

when one realizes that there is not always a
direct equation between planning, teaching,

and learning. In other words, there is always
this concern that what is planned will not nece-
ssarily be taught and what is taught will not
necessarily be learned (Nunan, 1989). The
reason may be that in the implementation of
what is to be done at each of these three stages,
the involved parties run into problems. Evalu-
ation studies, in general, aim at first confirming
the existence of faulty implcmentations in the
aforementioned stages and then at locationg
their whereabouts.

The undergraduate English translation
program in Iran has become one of the most
wanted majors in humanities and every year
thousands of students enroll in this program
with the hope of becoming competent speakers
of English with specialized abilities to translate
Farsi to English and more desirably English to
Farsi. The complications of this program
particularly arise from the duality of its
objectives. In fact, one cannot categorize it as
an ordinary language teaching (TEFI.) program
since it also aims at training translators. That
is, this major is not designed just to tcach
English language to Iranian students at an
undergraduate level, nor is it designed just to
train students who are competent in Farsi and
English and only need to learn the theoretical
and practical principles of translation. The
Supreme Council of Programming in the
Ministry of Culture and Higher Education has
set the following two objectives for this
program:

1. gaining general proficiency in all the four
skills of English language, and

2. gaining translation skills and having
adequate opportunities to actually translate
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Abstract

The undergraduate English translation
program is one of the most popular fields of
study in the universities of Iran. It aims at

increasing the general English proficicncy of
the students as well as their skill in English to
Farsi and Farsi to English transiation. A
descriptive cross- sectional study in the form
of a summative product-based evaluation
investigated the behavior of students at four
stages of the program to trace any changes
which could be interpreted as improvement or
even loss with respect to their general English
and translation ability. A total of 921 subjects
were compared at four stages of the program
(almost 240 subjects at each stage) with regard
to their average performance in two graded
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tests of general English proficiency and English

to Farsi translation. The findings of a series ot

one-way ANOVAs strongly suggested that in
all branches as a whole and in every individua!
branch, the mean of subjects at different stuges
of the program differed significantly from each
other implying that the ditferences arc not by
chance and the four groups of subjects do not
belong to one single population. Furthermore,
patterns of progress observed from one stage
to the next, were especially signiticant from
Stage 1 to2 and 2 to 3, ie from Term 1 to 3 and
3 to 5. Surprisingly enough, mean comparisons
between branches revealed that subjects of the
same stage in different branches did rot belong
to the same population, showing consisteitly
low means for some branches and high means
for some others. It was concluded that the
undergraduate English Translation program
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question de l'imperfectivité.

L'imperfectivité (I'inaccompli) précise
une action comme non achevée et s'identifie
alors, sur le plan aspectuel, a la durativité. A
titre d'exemple, on peut remarquer que I'énoncé
"Paul dort" (ou dormait) reléeve de
I'imperfectivité puisqu'il fait voir le sujet en
train de dormir sans aucune précision sur le
terme de cette action. Dans ce cas, I'aspect
imperfectif peut étre, chez 1'énonciataire,
producteur d'un¢ certaine attente concernant la
fin d'un proces. D'ou vient le nom de
I'imperfectif pour souligner les procés dont la
fin nous échappe.

Pour conclure, nous voudrions attirer
I'attention du lecteur sur un point qui reste
ambigii dans I'étude que nous venons de mener
sur différents types d'aspects en frangais.

En effet, dans tout ce qui préceéde, nous
avons eu l'occasion de constater qu'il s'agit
toujours d'un procés et de la maniere dont il se
déroule. I1 s'en suit que dans les aspects, il est
sans cesse question d'un point de vue sur une
action. Ceci nous améne a reconnaitre
l'intrusion d'un observateur dans les discours,
les paroles ou les phrases. Par exemple,
I'énoncé "Paul dort" nous fait confronter 4 un
observateur, qui, bien qu'implicite, nous fait
part de son point de vue sur l'action de dormir
dans laquelie Paul s'est engagée. Deux rdles
sont donc a distinguer dans un tel énoncé: d'une
part, un sujet de faire qui prend l'action en
charge et de l'autre, un sujet cognitif (de la
connaissance) ou observateur qui décompose

le/faire/ du premier ct le fait apparaitre comme
un proces.Ce role de l'obscrvateur peut étre
assumé soit par un délégué de I'énonciateur
(responsable du discours) installé dans le
discours ("il apercevait Jean qui était en train
de marcher"), soit par I'énonciataire (le lecteur)
a qui s'adresse le discours ("vous remarquez.
bicn de quelle maladie souffre Jacques").
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La ponctualité s'explique par opposition a
la durativité, De ce point de vue, elle reléve de
l'instantané et caractérise une action par sa
brigveté et sa rapidité. Autrement dit, 1'action
sera marquée par "I'absence de durée”.

La ponctualité fera pendant a I'inchoativité
si elle nous fait voir un procés dans son
commencement et elle correspondra 2 la
terminativité si elle indique la fin d'un proces.
Le ponctuel est signalé par 'emploi du passé
simple. Tout en s'opposant a l'imparfait (le
duratif), ce dernier met en jeu le caractére
événementiel des discours, se situe au niveau
du "faire” et témoigne davantage de la
réalisation d'un acte.

Contrairement a l'imparfait qui décrit ou
inscrit les faits dans la durée, le passé€ simple
montre ou bien le passage rapide a l'acte-le
début d'un procés- ("ce matin, Jean quitta son
appartement assez tot") ou bien le résultat d'une
action-la fin d'un proces- ("jean arriva au
bureau avant ses collegues”).

Bien entendu, pour aller au bureau, Jean doit
non seulement quitter son appartement, mais
il faut qu'il fasse en plus le trajet entre
I'appartement et le bureau (la durativité). Et
finalement, l'arrivée de Jean au bureau sera
considérée comme l'accomplissement de toute
une série d'actions. En conséquence, "quitta"
et "arriva”, mis au passé simple dans les
exemples ci-dessus, dessinent deux instants
décisifs (deux événements) dans T'histoire de
la vie du sujet (Jean) et nous font part, sur le
plan aspectuel, de la ponctualité.

Une autre particularité du passé simple tient
au fait qu'il favorise, au niveau du discours,
une certaine condensation ui entraine
Féconomie de la parole. Tandis que l'imparfait
rend le discours élastique et lui procure de
I'expansion®. Pour éclaircir mieux ce point de
vue, nous pouvons reprendre l'exemple
ci-dessus mentionné; "Jean arriva au bureau”
sera de l'ordre de la condensation et on peut
remarquer une équivalence entre cette forme
condensée et une autre forme correspondante
et en expansion, qui, par l'intermédiaire de
I'imparfait, nous donne une description de la
situation de Jean aprés son arrivée au bureau:
“Jean arriva au bureau; en voyant le tas de
dossiers, il pensa a tout le travail qui l'attendait
¢t 4 tous cecs gens qu'il devait recevoir en une
seule matinée".

La Perfectivité (I'accompli) s'utilise
comme un terme aspectuel pour désigner la
réalisation ou I'accomplissement d'un proces.
De ce fait, on peut la substituer a la
terminativité. Le niveau perfectif de la parole,
tout comme l'aspect terminatif, présente les
faits dans leur ach¢vement et nous fait rendre
compte des actions abouties. Il est clair que
I'aboutissementt d'une action dépend de la mise
en place de tout un processus (un déroulement)
constituant 1'étape qui précede la perfectivité.
Dans "Jean arriva au bureau”, I'arrivée de Jean
se révele d'une certaine maniére comme une
perfectivité. Alors qu'elle nécessite 1'acte du
départ et le parcours de tout un trajet (la
durativité). Ce qui nous amene a aborder la
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Maintenant, nous allons nous efforcer de
définir chacun de ces termes aspectuels a partir
des exemples bien précis.

L'inchoativité est un terme aspectuel qui
signale le déclenchement de I'action. Dans le
discours, I'emploi de cet aspect nous situe tout
au début de l'acte. Cette présence aspectuelle
aura donc pour effet de créer chez I'observateur
l'attente de la suite de l'action. Par exemple,
dans I'énoncé "je me suis mis A travailler”, "se
mettre 3" ne désigne que le commencement de
I'acte de "travailler”. Alors que I'énonciataire
aimerait €tre informé sur ce qui s'est passé
aprés. Commencer, se mettre i, débuter,
démarrer, entreprendre, prendre a. lancer et
esquisser font partie des verbes qui expriment

Finchoativité.

La durativité correspond, sur le plan
aspectuel, au développement de Faction. Située
entre l'inchoativité et la terminativité, elle
signifie qu'un "intervalle temporel, (...) est
entierement rempli par un procés"?. La phase
durative du discours fait voir une action dans
sa durée. Dans ce type d'aspectualité, nous
ignorons le début et la fin d'un procés. Et nous
serons seulement informés sur la durée d'un
acte. Autrement dit, 'action est vue en train de
se faire. Le présent descriptif, représentatif de
"permanence” ou de "vérité générale”, ainsi que
I'imparfait sont la marque de la durativité.
"Tourner” dans "la terre tourne autour du soleil"
nous fait confronter 4 un présent de vérité
générale et fait constater l'acte de "tourner”
sous l'aspect duratif. De méme, "aimer” dans

"elle aime follement sa fille" se présente
comme un présent de permanence et souligne
la durativité de 1'acte d'aimer. Et enfin,
"marcher” dans “je marchais plus vite que
d'’habitude” est mis a l'imparfait, qui, comme
nous venons de le préciser, marque la durée.

Aussi, deux sortes de durativité sont i
distinguer:

1- 1a "durativité discontinue": c'est lorsqu'un
intervalle se trouve rempli de plusicurs procés
identiques ou comparables;

2- "la durativité continue”: ¢'est lorsque I'on
a affaire 4 un seul proces.

La terminativité souligne 'achévement
d'une action et de ce fait, elle présuppose
I'existence de deux autres configurations
aspectuelles, c'est-a-dire l'inchoativité et la
durativité.

Au moment ol un procés touche a sa fin et
est présenté dans sa phase terminative, nous
pouvons prétendre qu'une action a été réalisée.
La terminativité met donc l'accent sur la
réalisation et la fin d'un proceés. Elle se
manifeste dans les verbes et les expressions
comme: terminer, finir, achever, aboutir,
accomplir, arriver, cesscr, arréter, réaliser,
mettre fin 8, mener & son terme ou a sa fin et
etc.. Dans les énoncés comme "elle a fini de
pleurer” ou "il a accompli son devoir”, finir et
accomplir annoncent la fin de quelque chose
ct révelent la mise en place de l'aspect
terminatif. Il est & rappeler que les verbes qui
signalent le terminatif sont exprimés, dans la
plupart des cas au passé.
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Aujourd’hui, on ne peut pas enseigner un
texte et analyser un discours sans prendre en
considération leur niveau aspectuel qui
comporte deux points essentiels: le verbe et
I'action. Cet article nous permet d'entreprendre
une ¢tude des aspects qui aidera les enseignants
a mieux mattriser leur classe de langue au
moment ou ils ont affaire & 1'explication d'un
texte.

_ Université Tarbyat Modarress

Du point de vue linguistique, l'aspect se
définit comme une distinction qui indique 1'état
d'une action exprimée par un verbe: dans son
commencement, dans sa durée et dans son
achévement.

Cette définition témoigne d'un lien étroit
entre l'aspect et le temps, étant donné que
'action sera temporairement prise en compte
dans son début, sa continuité ou sa fin. A.J.
Greimas considere l'aspectualité comme une
"forme de surface sous laquelle se présente a
nous et peut étre déchiffré le temps"'.

Ainsi, situant le "proceés” (le déroulement
d'une action) dans le temps, I'aspectualisation
s'affirme comme une surdétermination de la
temporalité.

La langue frangaise contient trots configura-
tions aspectuelles:

1- /l'inchoativité, la durativité, la termina-
tivité/;

2- /la ponctualite, la durativité/;

3- /la perfectivité (I'accompli), 1'imperfec-
tivité (I'inaccompli)/.
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> Verbindungen aus eincm Adjektiv und
einem Partizip oder aus zwei Adjektiven
werden getrennt geschrieben:

wenn der erste Bestandteil ein Partizip ist:

driickend heif3, kochend hei. Ieuchtend
blau v.a.;

wenn der erste Bestandteil cinc Ableitung
auf-ig, -isch oder-lich ist:

Hesig grof3, mikroskopisch klein, bliulich
griin u.a.;

wenn der erste Bestandtetl gesteigert oder
erweitert werden kann:

diinn besiedelt. ernst gemcint. schlecht
gelaunt. unten erwiihnt, weit verbreitet u.a.

> Wie schon bisher irgendein, irgendwann,
irgendwer u.a. schreibt man jetzt auch
irgendjemand und irgendetwas zusammen.

Unvertiindert bleiben Fille, in denen der
zweite Bestandteil erweitert ist: irgend so ein/
eine/einer irgen so etwas.

Schreibung mit Bindestrich

> In Zusammensetzungen werden Zahlen,
die in Zitfern geschrieben werden, mit einem
Bindestrich vom Rest des Wortes abgehoben.

Man schreibt jetzt also 8-Achser, 5-Eck, 16-
Ender, 6-hebig, 2-jahrig, 4-Hidhrige, 6-
monatlich, 14-tigig, 8-Zylinder u.a.

Wie bisher steht jedoch kein Bindestrich,
wenn die Ziffer mit einer Nachsilbe verbunden
ist. Es bleibt also bie 68er, 1000stel., 4 fach, 15er
u.a.

Aber in Zusammensctzungen: 68er-
Generation, 15er-Schliissel u.a.

> Ein Bindestrich kann gesetzt werden, um
einzelne Bestandteile einer Zusammensetzung
hervorzuheben, wenn uniibersichtliche
Zusammensetzungen deutlicher gegliedert
werden sollen und wenn drei gleiche Buchs-
taben aufeinander treffen.

Man schreibt also Ichsucht oder Ich-Sucht,
Sollstirke oder Soll-Stirke, Moselwinzer-
genossenschaft oder Mosel-Winzergenossen-
schaft.

Schifffahrt oder Schiff-Fahrt. Schifff- racht
oder Schiff-Fracht. Teeernte oder Tee-Ernte
u.a.

> Mehrgliedrige Worter aus dem En
glischen werden zusammengeschrieben,
kinnen aber auch mit Bindestrich geschricben
werden, wenn der erste Bestandteil ein
Substantiv oder ein Verb ist.

Man schreibt jetzt also Airconditioning oder
Air-Conditioning, Blackout oder Black-out,
Centrecourt oder Centre-Court, Chewinggum
oder Chewing-Gum, Handout oder Hand-out,
Artdirector oder Art-Director, Feedback oder
Feck-back, Kickdown oder Kick-down, Layout
oder Lay-out, Jobsharing oder Job-Sharing v.a.

Bei verbindungen aus Adjcktiv und
Substantiv wird jetzt vorzugsweise zusammen-
geschrieben. Getrenntschrcibung ohne
Bindestrich bleibt aber méglich. Dann werden
die substantivischen Bestandteile jedoch
grofRgeschrieben. Also: Happyend oder Happy
End. Highsociety oder High Society.
Smallthalh oder Small Talk u.a.



hilt stand), stattfinden (die Veranstaltung findet
statt), teilhaben(wir haben daran teil)u.a.
Bilden Substantiv und Verb eine untrennbare
Zusammensetzung, dann bleibt es ebenfalls bei
der Zusammenschreibung: schlafwandelner
schlafwandelte, schlussfolgern- sie schluss-
folgerte.

> Verbindungen aus Substantiv und
Partizip werden getrennt geschrieben, wenn die
Getrenntschreibung auch im Infinitiv gilt und
in der Verbindung kein Wort erspart wird.

Man schreibt also Achtung gebietend wie
Achtung gebieten, Aufsicht fithrend wie
Aufsicht fiihren, Erdol exportierend wie Erdol
exportieren, Handel treibend wie Handel
treiben u.a.

Aber: mondbeschienen= vom Mond
beschienen(vom wird erspart)u.A.

> Verbindungen aus einem Verb im
Infinitiv und einem zwciten Verb schreibt man
nur noch getrennt.

Auf dem Stuht/Wegen schlechter Noten
sitzen bleiben.

Das Buch/Den crfolglosen Trainer fallen
lassen.

Ebenso: bestehen bleiben, dennen lernen,
floten gchen v.a.

> Verbindungen aus einem Partizip und
einem Verb werden ebenfalls stets getrennt ges-
chricben.

Wie bisher schon getrennt leben schreibt
man jetzt auch verloren gehen, gefangen halten
1.a.

> Verbindungen aus aneinander, aufeinan-
der, auseinander usw. und Verb werden grun-
dsidtzlich getrennt geschrieben.

Man schreibt jetzt aneinander fiigen/
geraten/grenzen/legen usw., auseinander
biegen/gehen/halten/leben/nehmen/setzen
usw., gegeneinander prallen/stoRen u.a.

> Verbindungen aus Adverbien, die mit-
wirts gebildet sind, und Verb wetden
grundsitzlich getrennt geschrieben.

Mit der Firmta wird es aufwirts gehen, im
Beruf vorwirts kommen u.a.

> Verbindungen mit dem Verb sein werden
grundsitzlich getrennt geschrieben.

Man schreibt jetzt also an sein, auf sein,
beisammen sein u.a.

> Verbindungen aus Adjektiv und Verb
werden getrennt geschrieben, wenn das Adjek-
tiv steigerbar oder zumindest durch sehr oder
ganz erweiterbar ist.

Man schreibt also ernst nehmen(sehr ernst
nehmen), gerade sitzen(ganz gerade sitzen), gut
gehen(besser gehen); cbenso: offen stehen,
schleaht gehen, schwer fallen, libel nehmen
u.a.

Zusammengeschrieben wird, wenn das
Adjektiv nicht steigerbar ist. Es bleibt also
beifernehen. festsetzen(=bestimmen)u.a.

> Bestimmte Verbindungen aus zusa-
mmen- gesetzten Adverbien und Verben
werden getrennt geschrieben.

Dazu gehdren anheim fallen, iiberhand
nehmen, vorlieb nehmeu u.a.

Zusammen-oder Getrenntschreibung ist
moglich bei infrage stellenl in Frage stellen.
instand setzenlin Stand setzen, zugrunde
liegen. zu Grunde liegen, zustande bringelzu,
Stande bringen, zutage forden/ zu Tage
fordern u.a.
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Anfangsbuchstaben):

Goethe'sche Dramen, die Grimm'schen
Miirchen u.a.

Aber wie bisher: eulenspiegelhafte Possen,
eine kafkaeske Stimmung, die Berliner
Bevolkerung, die Schweizer Berge u.a.

> Die Anredepronomen du und ihr sowie
dic besitzanzeigenden Pronomen dein und euer
werden in Briefen jetzt immer kleinges-
chrieben. Gropschreibung gilt weiterhin fiir die
Hoflichkeitsanrede Sie und das dazugehdrende
Pronomen Ihr.

Laut-Buchstaben-Zuordnung

> R nach kurzem (betontem) Vokal wird
durch ss ersetzt.

Man schreibt jetzt Fass, Stress, Biss,
Missverstindnis, Boss, Fluss: siec muss(zu:
miissen), er hasst(zu: hassen)u.a.

Statt duf schreibt man jetzt dass.

B> Eine gropere Zahl von Einzelwortern
wird dem so genannten Stammprinzip angegli-
chen, d.h., ein Wort folgt in der Schreibung dem
Wort oder der Wortform, dem bzw. der es
zugeordnet werden kann.

Man schreibt jetzt Ass wegen des Asses,
die Asse, Tipp wegen tippen, Gidmse wegen
Gams: nummerieren wegen Nummer,
platzieren wegen Platz u.a. Es bleibt aber beifit
und Top.

Wenn in Zusammensetzungen drei glciche
Buchstaben aufeinander treffen, bleiben alle
erhalten.

Man schreibt jetzt Bestellliste. Schifffahrt;
Kaffeeernte, Teeei,

Hawaiiinseln u.a. Es bleibt bei dennoch.
Drittel und Mittag.

Beachte: Wer unschéne oder uniibersich-
tliche Schriftbilder vermeiden will, kann auch
mit Bindestrich schreiben: Auspuf f-Flamme,
Tee-Ei.

> Das ph kann in phon, phot und graph
und in einigen Einzelfillen durch f ersetzt
werden; neben-tita und-tiell sind in einigen
Fillen auch-tial und-ziell moglich. Vereinzelt
kénnen gh, rh, th zu g, r, t werden.

Man kann jetzt schreiben: Delphin oder
Delfin. Photometrie oder Fotometric, Dik-
taphon oder Diktafon, Geographie oder
Geografie;

Difterential oder Ditferenziul, essentiell
oder essenziell, substantiell oder substanziell:
Spaghetti oder Spagetti. Katarrh oder Katarr,
Panther oder Panter, Thunfisch oder Tunfisch.

Ansonsten bleibt die Schreibung der
Fremdworter im Wesentlichen unverindert.
Man schreibt also weiterhin Philosophie,
Rhetorik, Rheuma, Apotheke, Strophe,
Diskothek, Leichtathletik, Mathematik,
Theater u.a.

Getrennt-und Zusammenschreibung

> Verbindungen aus Substantiv und Verb
werden in der Regel getrennt geschrieben.

Nach dem Muster Auto fahren, Klavier
spielen schreibt man jetzt auch Rad fahren. Eis
laufen, Halt machen, Maschine schreiben uv.a.

Zusammenschreibung bleibt bei Verbin-
dungen, in denen das Substantiv verblasst ist.
Demnach weiterhin:

Preisgeben(er gibt preis), standhalten(sie



deshalb wie bis-her kleingeschrieben. Also: mir
ist/wird angst und bange; ich bin es leid; es ist
mir recht; du bist selbst schuld; er ist pleite
usw.

> Substantivierte Ordnungszahlen werden
grof geschrieben.

Man schreibt jetzt also als Erstes. die Rechte
Dritter, als Dritter an der Reihe sein. wie kein
Zwetiter arbeiten u.a.

> Substantivierte Adjektive, die Bestand-
teile fester Wendungen sind, werden-un-
abhiingig vom eigentlichen oder iibertragenen
Gebrauch des Adjektivs-groRgeschrieben.

Man schreibt jetzt also in Argen liegen, zum
Besten geben/halten, im Dunkeln bleiben/
tappen, auf dem Laufenden halten, sich iiber
etwas im Klaren sein. auf dem Trockenen
sitzen, im Triiben fischen, etwas im Stillen
vorbereiten u.a.

Es bleibt aber bei, von fern. von klein auf,
tiber kurz oder lang, seit langem, von nah und
fern. bis auf weiteres u.a.

Grof3 schreibt man auRerdem

Sprachbe/eichnungen in Verbindung mit
Pripositionen: cin Referat auf Franzosisch
halten; ein in Englisch abgefasster Brief u.a.;

Tages/eiten in Verbindung mit vorgestern.
gestern, heute, morgen, {ibermorgen: gestern/
heute/morgen Abend. vorgestern Nachmittag
u.a.

und in Fillen wie: jeder Einzelne, als
Einzelner, der Einzige, als Einziger. das Ganze.
als Ganzes. nicht das Geringste u.a.

Beachte: Kleingeschrieben werden in der
Regel weiterhin die Worter viel, wenig, eine,
andere mit allen ihren Beugungsformen.

> In festen Verbindungen, die aus einem
Adjektiv und einem Substantiv bestehen, wird
das Adjektiv generell kleingeschrieben.

Wie schon bisher die schwarze Magie, die
gelbe Karte, die goldene Hochzeit u.a. schreibt
man jctzt auch die erste Hilfe, das groRe Los
u.a. .

GroRschreibung gilt weiterhin bei

Titeln, Ehren-, Amts-, Funktionsbezei-
chnungen,; also:

Thre Konigliche Hoheit, der Heilige Vater,
der Regierende Biirgermeister, der Technische
Direktor v.a.;

klassifizierenden Bezeichnungen in Botanik
und Zoologie; also:

das Fleipige Lieschen, die Gemeine
Stubenfliege, der Rote Milan u.a.;

Kalendertagen; also:

der Heilige Abend, der Erste Mai, der Weifie
Sonntag u.a.;

historischen Ereignissen und Epochen; also:

der Dreipigjihrige Krieg, der Dcutsch-
Franzosische Krieg 1870/71,

der Erste Weltkricg, die Altere Steinzeit, die
Goldenen Zwanziger u.a.

[> Werden aus Eigennamen Adjektive auf-
isch oder-sch gebildet, schreibt man nur noch
klein,

Man schreibt jetzt also goethische
Gedichte("Gedichte von Goethe "oder"
Gedichte in der Art Goethes"), das ohmsche
Gesetz, der ohmsche Widerstand, freudsche
Schriften, freudsche Fehlleistung u.a.

Wahlweise kann auch mit Apostroph
geschrieben werden (dann mit grofem

o))
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Johanna spielte auf dem Klavier und
Johannes sang dazu.

Oder: Johanna spiclte auf dem Klavier, und
Johannes sang dazu.

> Infinitiv-und Partizipgruppen werden nur
noch durch ein Komma abgetrennt oder
zwischen Kommas eingeschlossen, wenn die
Gliederung des Satzes verdeutlicht oder
Missverstindnisse ausgeschlossen werden
sollen.

Man kann also schreiben: Sie gingen ohne
sich vom Gastgeber zu verabschieden. Oder:
Sie gingen, ohne sich vom Gastgeber zu
verabschieden.

Etwas Besseres als eine Urlaubsreise zu
gewinnen Konnte mir nicht passieren. Oder:
Etwas Besseres, als eine Urlaubsreise zu
gewinnen, konnte mir nicht passicren. Mit
Wanderkarte und Kompass aufs Beste
ausgeriistet starteten sie in die Berge. Oder: Mt
Wanderkarte und Kompass aufs Beste
ausgeriistet, starteten sie in die Berge.

Beachte: Ein Komma muss jedoch wie
bisher stchen, wenn dic Infinitiv oder Partizip-
gruppe durch ein hinweisendes Wort an-
gekiindigt wird oder wenn die Infinitiv-oder
Partizipgruppe nachgetragen wird, sodass sie
aus der Satzkonstruktion herausfillt: Sie
erinnerte ithn daran, die Post zu holen. Die
Weinfreunde, ohne sich zu besinnen, nahmen
die Einladung an.

Worttrennung am Zeilenende
C> st wird getrennt: Wes-te, kiis-te, meis-
fens u.a.

> ck wird nicht mehr getrennt: ba-chen,
De-ckel, tro-cken, Zu-cker u.a.

P> In Fremdwortern werden Verbindungen
aus Konsonant + 1,nn oder r entweder vor dem
letzten Konsonanten getrennt, oder sic
kommen ungetrennt aut dic neue ;'eile: nob-le
oder no-ble, Sig-nal oder Si-gnal u.a.

> Worter, dic nicht mehr als Zusammensct-
zungen empfunden oder erkannt werden,
konnen jetzt auch nach Sprechsilben getrennt
werden.

Man trennt jetzt also he-rauf oder her-auf.
Mai-nau oder Main-au. Helikop-ter oder
Heliko-pter, Pii-dagonge oder Piid-agoge u.a.

Grof- und Kleinschreibung

> Substantive, die mit Priipositionen cin
festes Gefiige bilden, aber mit diesen nicht
zusammengeschrieben werden, schreibt man
grof.

Man schreibt jetzt also in Bezug auf wie
bisher schon mit Bezug auf.

Ebenso: aufer Acht lassen, sich in Acht
nchmen u.a.

I> Substantive, die mit Verben e¢in festes
Gefiige hilden, aber nich mit diesen zusa-
mmengeschricben werden, schreibt man grof3.

Man schreibt jetzt also Rad fahren, Hof
halten, Kopf stehen, Leid tun, Maschine
schreiben, Pleite gchcen, Angst haben,
jemandem Angst und Bange machen, scin
Eigen nennen, Ernst machen, Recht behal- ten/
be-hommen/haben u.a.

Aber: In Verbindungen mit sein werden
angst, bange, emst, recht, gram, leid, pleite.
schuld und wert als Adjektive aufgefasst und



Die wichtigsten neuen Regeln mit
Beispielen ' '

FYRY.Y

STl sl 28 s cilalie sliaat 4 Sladl OL 5 dpter sl e 550,55 Va0l Ol s et 53 ¢ VR85 ad )5 o
SBT3 a8 358 Jasdl ey 50 VRAA St Tt el 9 gladTtr 25K 6 g i 5l g e, O
.JﬁaL!\:.:.a..ﬂ_)JL'f__,.l.; \Q°\ (JLAJ.‘JU.'J.: &d)w«wﬁ

ujfduTjwyLbﬁSj&TujJa L..\:.SU,nL;.._.J‘_}ljoaLﬂ_; cc)u1rﬁjl{\)t_;§h.ﬁ)blﬂs cJ.lJ;a_—jaa'-Jir..»_)
Prperal

S S5 s ol I e 5 050 5 5105 Gla) 53 8L o Jasedl e 48 At 5Tl sy m Mol ol IS i 55
s ST Dol 8 SLS 5 5 Lao ey e ohy O 4y Ty (65 yvan g 5 il b gloosla gy opt 315 3,8
(S o0 gl (559 0 0l (slghs

JJ‘fdljUﬂ“PﬁO&ﬂ‘bU&‘M Q—A‘J'F‘QEJLG:‘-JJ_ «.dl.«flbbj)at_g)l:&y:b_dp-ab‘)hol
Jiﬁbuﬁa.:a_a_;,q‘_g)l.lfa.hafswu;ﬁ}g,L.a.u,'.:u._i_,;i..bf_.ns.:hsfp 335 a5 gdet i s L
G U pate 33 L8, slaely aKT by 5 taﬁf_)bip){a\JL:’uaj‘_,Jhl&!)cd&ﬂi@jJJ&Tc‘J—a <338
) gt Sl

J__o.L-:rJd.l.?u-gJO._l'lji .JJ.!JA“,:'-@UJH“““JL..JJL’_J:._' ‘o‘&shw)}‘ﬂdb_’:w‘ﬁ)d‘%bj
i 5 ol (AL 1y dydor 2K 3T el 3 0 age 0355 om0l oy o jo 5 Kin 5 036 ol
.L:-ullODJ_’TJ_L:)J) Lo.lﬁi.;!bé'j

ju_._o}ﬂ.l}_-}r_h)._.n Ldjﬂd‘“wb‘f&ﬁhl@k—dﬁ tu-—g_,.n_?_)j‘gk_;:;-‘,s LGJL@A}L&J&L&J&‘?J‘

. J}..:l L54: oJ,_._J L:;- Jx)ls
Sl 3 gomads
Zeichensetzung
> Sind/ zwei vollstéindige Hauptsitze mit  nicht mehr vorgeschrieben.
und verbunden, dann ist das Komma vor und Man kann also schreiben:
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