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Letters to the Editor

We have been unable to answer many letters we received y
after Now Rouz, 1366 (March, 1987). Since the letters we receive are i
either in Farsi or a foreign language, we attemip to prepare our |
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Mr D. Mohammadi, Tehran (Received March, 1987):

The Editorial Board of Roshd, FLT Journal, thanks you
for your interest in our journal and greatly appreciates your

contribution to its publication. Your two crossword puzzies have
‘ been published in the previous and present issues of this journal.
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shoutd be in HOW, and also in HOW FAR, it can further his aims.
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Pronunication and structure drills may be suspect, but
reading a foreign language with facility is skill worth acquiring
because of the immediacy of the need in certain situations. The
importance of teaching this sikll to the would-be teacher cannot be
overemphasised. Certain categories of civil servants, like those
involved in public relations work or the mass media, would find
that being good readers is an advantage in their jobs. The task of
teaching in the 1lab <can be split into several
stages. To begin with, the student looks at the text already made

"familiar in the classroom and simultaneously listens to the voice on

the master track. Next, he may listen again, at the same time
looking at the text. But this time he is asked to repeat each sense
group or sentence. The student’s effort is thus recorded on the
student track. The tape must then be played back to allow the
student to listen to the master track first and then to his imitation.
The student can listen for discrepancies and try to narrow the gap.
This would inevitably be a process of trial and error. Initially he
may fail to notice discrepancies. That is hardly surprising, as his
cars are just as unpractised as his tongue. With sustained practice,
he cen train his ears and improve his discrimination skills. Both
receptive and productive. The third step is to have the student
read aloud eithount the help of the tape. This can be done in the
classroom. Mistakes are still made, but these are not time-wasting
as they are conducive to problem-solving procedures which the
student would develop. Later, the same process is repeated with
unfamiliar texts until the student reaches the target level. As his
reading skills improve. The student’s comprehension of the text
can also be tested. Questions on vocabulary, identification of
topics, and discrimination of fact from opinion can be asked. The
content of the text might be better under stood if he is asked to
produce his responses in writing.

Thus in certain laboratory exercises several skills can be
integrated. Whatever equipment is used it should have a bearing
on teaching methods in two ways., Firstly, it should be simple
enough to operate. That is to say, it should not interfere with
either the teaching process or the learning process. Secondly, it
should be versatile enough to permit the teacher to use various
strategies. In the main, this involves monitoring two-way
communication between the console and the booth, and group
conference. But there is an apparent conflict of interest here.
Every added feature of versatility means greater difficulty of
operation. The machine might get in the way. However, not every
operational feature will be used all the time. It is enough if it is
there when it is needed.

To sum up, laboratory practicc requires preparation in
class and adequate follow-up. It creates variety in instruction. We
can see that it is not unlike library assignments. Again, like the
library, it cannot satis factorily repiace the teacher but can only be
an auxiliary to the teaching learning process. A laboratory should
be regarded not as a panacea for all our pedagogical ills but as its
name implies, as a place for continued experiment and innovation
in teaching methods. One hopes that we will have gauged its full
potertial long before the term ‘language laboratory’ is finally
discarded or the equipment itself fully incorperated every
classroom.

(ELT, X0XXIv/4, 1930)
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Language Laboratory Practice

E. L JOHN

Those who claimed to be oracles on ELT had at one time
pronounced that being able to speak like or something like an
educated native speaker was the essential condition for claiming
knowledge of the language. To this end, the language laboratory
was used aimost exclusively as an aid to speech work. In fact, until
a few years ago the language laboratory was more famitiarly
known as the phonetics laboratory.

Since then, experience has shown that spoken English does
not have a global standard as written English has. The educated
Jamaican, for instance, would rather speak like an educated
Jamaican and is not particlarly eager to imitate the educated
speaker from the south of England. How many native speakers of
English can claim to have acquired Received Pronunciation? Neel
1say that we have learned to accept a range of intelligible accents?

If the teaching of speech, and in particular of
pronunciation, is not indispenasble, can we afford the luxury of a
laboratory for teaching other skills?

....... 4 & % ¥ & B wW w E T o EE s oo omE B oworoE o oa =

That ;ves the teacher an ideal opportunity to experiment
with it as an adjunct to classroom work.

Our experience has shown us that the laboratory and the
classroom can be complementary. One of the basic problems of
foreign language teaching is to provide enough practice of

~ whatever it is profitable to practise in a given situation. The

laboratory can help solve this problem up to a point. Skills already
presented in the classroom can be practised in the laboratory for
reinforcement. It allows the pupil to work at his own pace, thereby
reducing the margin of frustration and failure. Besides, each
learner can work all the time. Again, the learner can communicate
with the teacher without feeling self-conscious. There is, however,
a certain amount of isolation in the laboratory, and this comes
from the lack of interaction with other learners.

This shortcoming can be partly corrected if the laboratory
lends itself to conversion into a classroom and vice versa in a few
moments: This will facilitate a quick transition from one strategy
to another. One would like to believe that the teacher already
knows WHAT he wants to teach. His interest in the integrated lab-
cum-classroom, whenever such a combination is warranted,
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BITTER CONTRADICTIONS IN HUMAN
CHARACTER

The following is a poem by Edwin
Arlington Robinson (1869-1935), one of the o
most productive new American poets. What , pal=s) [
bit of phitosophy about Life does this poem %@f o A
suggest to your mind? Does it not remind s
you of Rudaki's sagacious advice in these
VErses:

Adapted from:
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Richard Cory

Whenever Richard Cory went downtown,
We people on the pavement looked at him:
He was a gentleman from sole to crown,

A WORD
A word is dead
When it is said,

. . . Some say.
Clean-favored, and imperially slim. I say it just
C Begins to live,
And he was always quietly arrayed, That day.

And he was always human when he talked;
But still he fluttered pulses when he said,
“Goodmorning,” and he glittered when he walked.

Emily Dickinson {1830-1886), one of the greatest and most imaginative
American women poets.

And he was rich-yes, richer than a king-
and admirably schooled in every grace:

In fine, we thought that he was everything
To make us wish that we were in his place,

So on we worked, and waited for the light, 1- '“:leaf’ ‘:;“";1? used as a symbol for the
And went without the meat,! and cursed the bread;? more cesirable things of life.

And Richard Cory, one calm s er night, 2 - _b'read here stands for the bare
Went home and put a bullet through his head. necessities.
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No Authors Title Yo! Page
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[Crossword Puzzel No. 2

Compiled by: MrD Mohammadi

CLUES ACROSS:
1 - Usually people with no hair wear it. An indefinite article To pull forcefully.
2-Youandlare..... . Preposition for direction to or within a place. A preposition used for surface and in frént of the
days of the week.
3 - A gec-politically important country on the map of the world. You have tosleepina ........ . if you go to picic,
4 - English speakers use it instead of “‘all right”.
5 — Third person masculine reflexive pronoun.
6 - To command or direct someone to do something for you.
7 - We had much ....... in Iran during this winter. '
8 - Not she. Only a good mechanic can fix your car ...... .
9 - Either ...... ... , niether ..... nor. A bank document which is usually opened by the: buyer in favor
of the seller. American English says, “GOTTEN.” '
10 - A large wild Asian cat with yellow skin having black stripes. A title used before the
surname of married women.
11 - Not out. It likes mouse.
12 - I have orange. Ball game played on horseback with mallets. This boy is not my
brother, ...... is my friend.

CLUES DOWN:
1 - You usually have your tea ..... sugar. You can buy an expensive car only if you
have 2 ..... of money.
2 - First person objective pronoun for girls. Not healthy. A public house where you
can have lodging, meals, drink usually situated in a country.
3 - When you want to flatter someone you usually put some watermelons under his
e pit. A male pig.
— — 4 - Houses in Rasht have mostly ..... roofs, Not there.
Key to 5 - First person singular objective case. To pull, tear and cut quickly with force.
6 - She is studying ..... the university. The name of a famous comedian.
puzz e No. 1 7 - You put it after the verb to make a sentence negative. This country in the west has
given shelter to many of the Iranian counter-revolutionaries and is also a major
arm suppilier of the Iragi regime.
8 - Short for Editor and Education. To ....... the earth you need a pick and a shovel.
Short for company.
9 - 1000 kilo grammes. A puzzle, riddle or thing or person that is puzzling.

10 - A preposition in the old English meaning “To". Rice is grownin the ..... of Iran.
11 - Jumbled O.K. He always ..... up at seven o’clock.
1 2 3 4 5 6 7 8 9 101 12 1 2 3.4 3 6 7 8 % 10 1
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A Basic English
Grammar

BEGINNER TO INTERMEDIATE

John Eastwood and Ronald Mackin

This simple grammar covers all the
structures taught in most beginners’
courses. Each structure is presented in
short example sentences accompanied
by concise notes on usage and form.
The examples use a controlled
vocabulary but none the less
demonstrate realistic everyday English.
The text is clearly presented and the
use of a second colour makes the
examples easy to pick out. Both the
examples and the notes are numbered
for easy reference.

In addition to the grammar sections
there are several chapters giving
examples of the language used for
various communicative purposes, e.g.
starting a conversation, telling people to
do things, expressing likes and dislikes.

There are also sections.on word-
building, punctuation, spelling, numbers
and money, a glossary of technical
.terms and a full index.

Basic English Usage

PRE-INTERMEDIATE TG POST-INTERMEDIATE

Michael Swan

Basic English Usage provides clear,
practical explanations of the most
important recurrent problems which
cause difficulty for intermediate
learners. It derives much of its approach
and content from the widely used
Practical English Usage by the same
author, but is designed for students at a
lower level. Each entry is arranged
alphabetically, and contains information
on a particular problem point. The
entries are illustrated with examples of
acceptable (and sometimes faulty) usage,
and correct examples are highlighted in
a second colour for additional clarity.
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In both 13 & 14,

13. “John said that you and I am
/ are going to the party.”,

14. “My friend and I am/ are
going to the party.”,

despite the nearness of singular
pronoun subject “I"" to verb form,
the plural verb forms seem to be
more acceptable. This preference
of plural over singular might be
explained on the grounds that, in
both 13 & 14 constituent pronouns
of the subject NP take part in the
activity,

In addition, it can be argued
that on syntactic grounds, subject
NPs in 13 & 14, if pronominalized
will result in the plural pronoun
“we'’, which naturally will induce a
plural concord.

However in sentences 15 - 17
the situation is different.

15. He told me that either you
or I am / are going to the party.

16. He told me that either he or
you is / are going to the party.

17. He told me that either you
or he is/ are going to the party.

Here, only one noun alone,
exclusive of the other, is at the
center of some activity. Here the
choice of verb form to agree with
the selected subject seems to be
governed by proximity, which also
turns out to be in harmony with
grammaucal concord.

The examination of the above
data shows that in sentences where
grammatical concord fails to
account for subject — verb agree-
ment, it is the notional conocrd
which governs subject - verb
concord. The principle of nearness
of subject to verb form, or
proximity tuns out to be of
secondary importance.

Bibliography
Quirk, R., 5. Greenbaum, G. Leech & J.
Svartvik. A Grammar of Contemporary
English. New York: Seminar Press, 1972.
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' NEW BOOKS

An English Pronuncaatmn
Companion

An English
Pronunciation
Companion

POST-INTERMEDIATE TO ADVANCED

A C Gimson and S M Ramsaran

This companion to the Oxford Advanced
Learner’s Dictionary of Current English
provides students with extra help with
common problems of English
pronunciation. Aspects of pronunciation
covered include: phrase and sentence
stressing, the important differences
between British and American speech
forms, and the appropriate use of weak
forms. An accompanying Cassette gives
practical examples.




form.

Chllective noun subject = a
collection of separate individuals
takes plural concord

examples: sentences 2, 4 above.

On the other hand if the
collective noun subject is regarded
as a single individual or entity, the
verb takes singuiar form.

collective noun subject = an
individual entity

takes singular concord

examples: sentences 1, 3, 5
above.

In these cases, it is the idea of
the number, rather than syntactic
marker for that notion, which
dictates the agreement between
subject and verb; therefore it is
referred to as Notional Concord
(Quirk et al).

Sentences 4 &5, in addition
have adjectival relative clauses
which are dependent upon and
modify the nouns in question, and
therefore they can take either
sungular or plural concord. It must
be noted that, the internal struc-
tures of these relative clauses too,
are crucial in selection of singular
versus plrual concord. For instance
in sentence No. 4, we have two
other markers which dictate the
choice of a plural concord. These
include:

a. Presence of the plural pro-
noun “they” in the head cluse, &

b. presence of the plural refle-
xive ‘“‘themselves” in the relative
clause, in addition to unmarked
form of the verb “quarrel”.

In sentence No. 5, on the other
hand, the marked form of the verb
for 3rd person “‘dates”, dictates the
choice of singular concord. How-
ever, in both 4 & 5, besides these
syntactic markers, at a higher level,
the choice of agreement seems to
be dictated by the idea of regarding
“family” as being singular or
plural. Therefore, here again, it

can be said that, it is the notional
concord which mainly and primar-
ily dictates the choice of verb form
to agree with its subject.

In the following sentence,

6. “His aged servant and the
subsequent editor of his papers was
/ were at his death bed.”

the plural concord seems to be
more natural. The explanation is
that one tends to regard the two
different noun phrases as referring
to two different individuals. How-
ever this might not be always the
case, especially in retrospection
and after conscious attention, the
choice singular versus plural seems
to be not so clear cut. Anyway,
judging by the linguistic intution of
the native speakers, the plural
concord would be more plausible.

However, in sentence No. 7,

“Your fairness and impartiality
has ; have been much
appreciated.”, singular concord
seems to be more acceptable. This
might be explained on the grounds
that, semantically “fairness” and
“impartiality” seem to be referring
to the same conception. Quirk et al
note that the selection of singular
versus plural concord seems to be
more 1llusive in case of abstract
nouns rather than non - abstract
nouns.

In the case of sentences such as
8&9,

8. “Either your brakes or your
eyesight is at fault.”

9. “Either your eyesight or your
brakes are at fault.”,

where, subject Nps are COOl‘dl-
nated by means of “either ... or” it
can be said that the notion of
proximity of nearness of subject to
verb, governs the selection of
singular versus plural agreement.
Thus in sentence No. 8, singular
“eyesight” being the closest noun
to verb renders the verb form,
singular. On the other hand, in

sentence No. 9, because the closest
noun to verb is plural, the plural
form of the verb is induced.

Sentence No. 10,

10. “Neither he nor his wife
have arrived,”,

Contains negative correlatives
“neither... nor” which more or less
have a connotation of plural
pronoun “they”, and therefore the
sentence takes a plural agreement.
However the choice can also be
justified on notional grounds. That
is to say that it is the idea of
plurality that dictates the choice of
plurat concord and not the gram-
matical marker of plurality.

In sentence No. 11,

11. “More than one person has
signed the petition.”, “one” or
rather “person”, functions as the
head noun of the subject NP;
therefore, according to the general
grammatical rule of subject - verb
agreement, the singular form of
verb is selected.

In sentence No. 12,

12. “Nobody, not even the
teachers WERE listening.”,

the principle of proximity or
colseness of a subject to its verb
dictates the selection of plural verb
form.

In addition to subject - verb
agreement in regards number, in
the following sentences, the
appropriate forms of the verbs
have been underlined and the
principles, if any, that govern
person agreement in English have
been given.

13. John said that you and I am /
are going to the party.

14. My friend and I am / are
going to the party.

15. He told me that either you
or I am / are going to the party.

16. He told me that either he or
you is / are going to the party.

17. He told me that either you
or he is / are going to the party.
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The subject - verb agreement is
one of the troublesome areas of
English syntax for Iranian student.
This article is the result of an
attempt to state the principles that
determine subject-verb (number)
agreement in English on the basis
of data such as the sentences given
below. In English, verb forms
agree with their subject in regards
number and persor;/? This is espe-
cially evident in the case of third
person singular of regular finite
verbs, where the form of the verbis
invariant, except for the 3rd person
singular in the present tense.

Regarding the 2nd person,
‘you' is used always with the
unmarked form of a verb, i. e. the
verb form without the infinitive
marker ‘to’,

In the Ist person, the situation is
different. Here, English has on the
one hand, a Ist person speaker
alone, and on the other land, Ist
person speaker with someone else
or others but necessarily neither
inclusive nor exclusive of the
hearer; the latter is generally
referred to as Ist person plural.

In general, the subject-verb agree-
ment is governed by the grammati-
cal agreement or concord. That is
to say that in majority of sentences

i

present tense verb agrees with its
subject, in number and person.
Therefore it is plausible to say that
certain agreement rules induce
agreement between subjects and
their verbs. In fact, it can be said
that, because majority of English
verbs are not all modified for
subject agreement, except in the
3rd person singular present tense,
we could suffice to present a single
rule, whereby verbs end up with ‘s’
morpheme in the present tense,
when the subject is 3rd person
singular.

For ‘be’ naturally we need
special rules or explanations
because ‘be’ is associated with

‘tense marker, in addition to the

markers for person and number.

However subject — verb agree-
ment rule needs modifications in
some cases. For instance the
general grammatical subject-verb
agreement rule fails to account for
the following sentences.

1. The public consists of you and
me.

2. The audience were enjoying
the play.

3. The
€normous.

4. They are not a family who
quarrel among themselves.

audience was

5. Theirs is a family which dates
back to the Norman Conquest.

6. His aged servant and the
subsequent editor of his papers was
/ were at his death bed.

7. Your fairness and impartiality
has / have been much appreciated.

8. Either your brakes or
eyesight is at fault.

9. Either your eyesight or your
brakes are at fault.

10. Neither he nor his wife have
arrived. '

11. More than one person has
signed the petition.

12. Nobody, not even the
teachers, were listening.

Sentences 1-5 contain a special
kind of subject, which are usually
referred to as collective nouns) i. e.
nouns which despite lacking the
grammatical marker ‘- s for
plaural, usually refer to a group of
referents, and not just one. Hence,
problem arises as to whether
collective nouns should be
regarded as singular - because they
do not carry plural marker, or
plural - because they refer to more
than one referent.

~ Disregarding discrepancies
which might arise from distribution
of collective nouns in different
dialects of English, we can say that:
in case of sentences which contain
collective nouns, where the gram-
matical concord fails to account for
subject-verb agreement, there are
other factors which enable speak-
ers of English to select either
singular or plural concord, despite
the fact that they might seem
interchangeable at first glance. For
instance, in sentences 1 - 5,
singular or plural concord is
selected on notional grounds. That
is to say that(whenever a collective
noun, functioning as subject of a
sentence, is regarded as being a
collection of individuals in ques-
tion, the verb takes the plural

\



Whether (or not)

Question: T would like to know
which of these sentences is prefer-
red: “We can’t decide whether it
will rain” or “We can’t decide
whether or not it will rain.”

Answer: Whether or not is
preferred in formal usage. That is
to say, if you are writing a formal
report, making a speech or deliver-
ing a sermon, the or nof should be
included. However, in ordinary
conversation or in journalistic
writing, the or not is often omitted.
Also, if the or not results in an
awkward-sounding sentence, by all
means leave it out.

- Effect —— Affect

Question: Would you please tell
me exactly when it is correct to use
the following words? (1) Effect and
affect. (2) Effected and affected.
Also, (3) What part of speech they
are and (4) which should be used in
the following sentence: “We will
restudy the machine shop rates
which will be by the new
position of the tool crib.”

Answer: To effect something is
to cause it or bring it to pass.
Recently, for example, responsible
leaders of both unions effected
(caused) an amalgamation of the
CIO and AFL.

To affect a person or thing is to
produce a change in or to have an
influence on him or it. Thus, the
status of certain independent
unions was not affected (changed)
by the amalgamation of CIO and
AFL.

Actually, though the words

sound very much alike, they are
quite different in meaning and
need never be confused with one
another.

Effected and affected are past
participles (verbal adjectives} of
the words we're considering,
although affected as an adjective
has another special meaning of
“behaving in a stilted and artificial
manner.”’ :

In the sentence given, the
correct word to use is affected since
the shop rates are to be altered (not
caused) by the new position of the
tool crib.

couple of any other commodity, no
matter how unrelated they may be.

Cupfuls —— Cupsful

Question: I just noticed in a
newspaper recipe the word cupfuls.
Shouldn’t it be cupsful?

Answer: The newspaper is cor-
rect. Cupful is a simple unit of
measurement like quart or gallon
and forms its plural regularly by the
addition of s. The same is true of
handful, glassful and spoonful.

Couple

Pakistan

Question: What would you say
about the omission of of in phrases
like, “He’d had a couple drinks,"
or, “T only went there a couple
times”? To me these sentences
sound incomplete, but I seem to
hear this sort of thing more and
more frequently, especially from
young people, Please rule on this
usage.

Answer: The instances you
quote are common enough in very
informal speech but they would not
be at all acceptable in more formal
speech or wnting. A careful
speaker would at all times retain
the of.

Incidentally, the word couple is
one which has gradually altered in

meaning over recent decades.
Originally and still quite
correctly —— it meant two people
or things closely linked or

associated with each other, such as
a “married couple.” Today in
colloquial use it has become a
synonym for fwo and one now
hears of a couple of autos or a

Although only an autonomous
nation since World War II, its
name was created back in 1933, in
anticipation of the eventual crea-
tion of the state. Like so many
recently coined words, Pakistan is
an acronym - that is, a word made
up of the first or last letters of a
group of other words. Thus Pakis-
tan contains these elements: P for
Punjab; A for the Afghan border
states; K for Kashmir; S for Sind;
and TAN for Baluchistan.

By what is certainly more than
just a happy coincidence, Pakistan
also is composed of the Persian
root pak, meaning pure, unadulter-
ated or holy, and stan, a common
Urdu suffix meaning land or place.,
Thus Pakistan besides containing
elements of the names of each of
the states which made it up, also
means ‘‘Land of the holy.”
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(3) quand la possession est indiquée par un pronom
d’objet indirect.

Elle lui lave le dos. (Elle lave le dos de sa petite

soeur. )

2. Employez I'article indéfini:
a) Quand la partie du corps est qualifée par un
adjectif qui précede normalement le nom.

Elle a de grands yeux bleus.
Elle a de beaux doigts effilés.

b) Dans les autres situations avec deux
adjectifs vous avez le choix entre ['article
défini ou indéfini.

Elie a les cheveux noirs et soyeux. {(ou)
Elle a des cheveux noirs et soyeux.

EXERCICES

I. Donnez le pronom possessif qui correspond a
'adjectif possessif: (Oral)
MODELE: Mes cheveux
les miens.
. Tes enfants
. Leur talent
. Ma solution
. Vos craintes
. Notre inquiétude
‘ . Mon probleéme
II. Répondez aux question suivantes avec un pronom
possessif: (Oral)
MOELE: Est—ce votre livre?
QOul, c’est le mien.
1. Est—ce leur auto? Votre auto? Votre liver? Vos
chiens?
2. A-t—il retrouvé ses clefs? Et vous? Et vos
invités?
3. Mon costume (mon tailleur) est-il élégant? Et
votre veston (robe / tailleur)?
- 4. Tes calculs étaient-ils faux? Et ceux de tes
collégues? et mes calculs?

hh bW N~

I11. Remplacez les tirets par le possessif (ou P'article
défini) qui convient. Dans chacune des phrases
le possesseur est souligné pour vous indiquer
quelle personne du possessif il faut employer:
(Oral ou Ecrit)

MODELE: Retournes-tu 4 —— village natal

pour féter Nogl?
Retournes-tu a ton village natal pour féter

No€l?

1. Beaucoup de Francais prennent —— vacances
en ao0t. Lee Americains prennent ~— en toute
saison.

2. Marie s’est briilé —— main en préparant ie diner.
—— doigts sont tout rouges.

3. Chacun des invités a jeté —— verre par terre aprés
le premier toast. v

4. Vous aurez chacun —— res ponsabilités, moi,
responsabiljtés j'aurai —— (pluriel) mon pere
aura — (pluriel).

5. Madame, votre enfant a trés chaud A — téte. Je
vais 'emmener chez —— médecin.

IV. Trouvez une autre fagon de dire: (Oral)

MODELE: Ce sont mes cravates.
Ces cravates sont & moi (m’appartien-
nent).

1. Ce sont leurs timbres.

2. Est-ce ton mouchoir?

3. Ces pierres précieuses lui appartiennent.

4. Serait-il A vous, ce fusil?

V. Devoirs ecrits
Employez autant de possessifs que possible:
A. Description de votre chambre. Comparez
toutes vos possessions a celles de votre camarade
de chambre (ou & celles d’'un ami).
B. Description d’un professeur, son physique, ses
qualités, ses tics.

X
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G. Avec les pronoms indéfinis on, chacun,
quelqu’un, employez les possessifs:

son le sien

sa lasienne

ses les siens, les siennes.

vestiaire.» Quel manteau? Celui de Paul, ou celui de
Marie? Il faut donc préciser: .
1. Avec 2 + pronom disjoint.

lla mis son manteau 2 lui (ou 2 elle} au vestiaire.

Quelqu’ un m’a prété sa montre.
On prend sa retraite 2 soixante-cing ans.
Chacun prend les siens.

2. Avec propre.

Il a mis son propre manteau au vestiaire.
(Propre = 2 lui.)

MALIS, si un sujet pluriel est modifié par chacun, le
possessif est de la méme personne que le sujet.

3. En répétant le nom.

1l a mis le manteau de marie au vestiaire.

Vous chanterez chacun votre chanson, lls partent
chacun de leur cté.

4. En employant un pronom démonstratif.

I1. L’emploi des possessifs

A. Dans une situation ou il est question de
possession, il y a toujours:

1. une possesseur {ou plusieurs possesseurs).

11 a mis le manteau de celle—ci au vestiaire.

III. Les possessife avec les parties du corps
Normalement on emploie V'adjectif possessif devant
une partie du corps ou un vétement.

Il a perdu son manteau.
Paul et Marie aiment leur pére.

2. une possession {ou plusieurs possessions).

11 a mis ses mains dans ses poches.
11 a enlevé son chapeau.
Il a pris sa main pour la guider.

j’at vendu ma statue en bronze.
Paul et Marie aiment leurs parents.

B. Exprimez la possession avec:
1. un adjectif possessif.

EXCEPTIONS:
1. Employez I'article défini:
a) Quand il s’agit d’une action habituelle ou
fréquente qui ne préte pas & confusion.

Voila mon ami. 1l a ses livers avec lui.

2, un pronom possessif.

11 a haussé les épaules.
Levez la main. Donnez-moi la main.

Il a son billet, moi j’ai le mein.
j’ai regu les leurs.

Cependant, si la partie du corps est qualifiée, il faut
employer le possessif.

3. une construction possessive:
a) étre a (appartenir a)

lla haussé ses énormes épaules.

Cette lampe n’est pas 3 moi (ne m’appartient pas).

b) Dans une phrase qui décrit Papparence
physique.

(B)de + nom

1l a les yeux bleus et le visage pale.
il est arrivé le chapeau sur la tete.

Les Vétements d’Alice sont dans l1a valise.

C. Regle d’accord
Accordez le mot possessif avec ’object possédé.

¢) Quand la structure de la phrase rend la
possession évidente.Ceci est le cas:
(1) avec tous les verbs pronominaux.

Nous achetons nos vétemnts en ville.
Hélene a pris son crayon.
Thomas a mis sa pipe dans sa poche.

Monique s’est cassé le doigt.
je me suis lavé le visage.

D. Comme l'adjectif et le pronom possessifs
n’indiquent pas si le possesseur est masculin ou
féminin, il faut faire attention de ne pas écrire des
phrases équivoques comme: «Quand Paul est arrivé
au salon avec Marie, il a mis son manteau au

Yo

(2) avec les expressions avoir chaud, avoir
froid, avoir mal, etc.

Vous avez de nouveau chaud 2 la téte.
Henri avait froid aux mains.
11 a mal au bras.




TABLEAU 1

Les Possessifs
ADJECTIFS OBJET PRONOMS
POSSESSIFS
POSSESSEUR POSSEDE POSSESSIFS
Il son chien le sien
ou } sa chienne la sienne
Elle ces chiens les siens
——————__ __ chiennes les siennes
notre chien e notre
Nous \ chienne la nitre

chiens

les ndtres

nos — chiennes//

votre

chien le vbtre
Vous \ chienne la vitre

chiens les vOtres

’/‘——’—- . /"/
vOS§ vhiennes

Iis leur chien le leur

ou T T—————__ chiemne la leur

Elles leurs chiens les leurs

chiennes/
Bo ma mon
. miens, aux miennes; du sien, des siens, des siennes,
ta deviennet ton
etc.

sa son J'ai réussi a mes examens mais mes amis n’ont pas

devant un nom (ou un adjectif) qui commmence par
une voyelle ou un h muet.

Mon amie n’aime pas mon histoire.

réussi aux leurs.
11 a parlé du livre de jean-Paui, mais il n'a pas parlé
du mien.

Notez que le h est aspiré (pas muet) dans honte,
haine, huitieme, etc.

ATTENTION: Il n'y a pas de contraction aves
I'article la.

Ma haine pour mon professeur de sciences €tait sans
bornes. — Quell honte!

Ce paquet sera envoyé non pas 2 ta soeur mais 2 la
leur.

C. Répétez I'adjectif possessif devant chaque nom.

11 a mis son manteau et son chapeau,

D. Ne mettez jamais de e a leur au feminin.

Leur intention était de vendre leurs autos,

F. Accents

Mettez un accent circonflexe sur:

le ndtre, les nétres, le voree, les vdtres.
Remarquez la différence de pronociation entre le
ndtre, le vbtre (pron.) et notre, votre (adj.}

E. Contractions
N’oubliez pas les contractions lorsque le pronom
possessif suit les prépositions a ou de: au mien, aux

Vos haricots (o fermés) sont plus chers que les nitres
{o ferme).

Votre cousine est sotte {0 ouverts) et la nbtre (o
ferme) aussi.
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Précisions sur Les possessifs
L’emploi des possessifs
les possessifs avec les
parties du corps
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1. Précisions sur les possessifs
A. Les formes
Vair le Tableau 1 ci-dessous.

TABLEAU 1
Les Possessifs

POSSESSIFS ADJECTIFS OBJET PRONOMS

POSSESSEUR POSSEDE POSSESSIES
mon Chein le mien
Je < ma chienne la mienne
chiens les miens
mes —=——""___ chiennes les miennes
ton chien le tien
Tu /ta chienne la tienne
chiens les tiens
tes : :
- —————__ __chiennes les tiennes




It this series of notes, the attempt will be to keep you
informed of the major areas of controversy in the teaching of
foreign languages, not necessarily to come to a definite conclusion
or even suggest a definite answer to any one of these questions but
primaniy serve the commitment that the frequent discussion of
these questions are essential to the deeper understanding of this
profession and to a more successful foreign language teaching.

Why do we teach foreign languages in our schools? Or
How can we justify a place for foreign language teaching in our
schoo! curriculum? The question seems to be easy, important, and
controversial. It is an easy question, some say, because many have
already answered it. Many have said we need to include foriegn
languages in our school curriclum because:

(a). our students need to use foreign languages after they
have left school; (b) our students need to communicate with the
speakers of these languages; (c) they need to study books in these
languages, etc.

There may be a bit of truth in these and many other
answers of this kind, but are they realy convincing?

Do these answers justify indiscriminitive teaching of
millions of students of this country? What percentage of our school
students may use these languages after they have left school? What
percentage have this remote possibility of using them for
communication with their natives? What percentage may use these
languages to extract information from books?

Do not jump at conclusion that we advocate the omission
of foreign languages from the school curriculum. No, that neither
is our intention, nor our belief and commitment. what [ have tried
to clarify is that {the question, though old, is not easy and the
answers, not very much oonvincingi, )

The second point is not so difficult to prove ~The question
is important simply because the nature of your answer will
automatically affect every phase of your teaching,

We have come down now to the important point that the
question is controversial. We do not feel that answers given io this
question so for are conclusive,

Rogers (1982) indicating his doubt about most of these
conventional answers to the question, quotes a metaphor from
Edward de Bono (1967). The metaphor is about digging of holes
and deepening and enlarging existing holes instead of deciding to
dig new ones:

“It is not possible to dig a hole in a different place by
digging the same hole deeper ... Ii the hole is in a wrong place,
then no amount of improvement is going to put in the right place.
No mather how obvious this may seem to every digger,
it is still easier to go on digging in the same hole than to start all
over again in a new place... The disinclination to abandon a half
dug hole is partly a reluctance to abandon the investment of effort
that has gone into the hole without seeing some return... Yet great
new ideas and great scientific advances have often come about
throgh people ignoring the hole that is in progress and starting a
new one.” RogersiConcludes that:

“Perhaps ELT / ESL / EFL / TESOL ‘experts’ should
consider climbing out of their current ELT holes and should start
looking for sites for more useful, more productive holes, even
though, as de Bono says, experts are not usually the first to leap
out of the hole that accords them their expert status, to start

oAy

digging else where’.

So far, we have argued convincingly, we hope, that the
question of foreign language teaching in school education is a
difficult crucial and controversial question. Before we attempt a
convincing answer to the above question one further point about
the school curriculum to be emphasized. Curriculum, what the
students need to learn in school, must be continually reviewed in
the light of present and future needs. No subject may be included
in the curriculum on the grounds of conventional acceptance.

Generally speaking, school education is to achieve two
things (Rivers 1981): (a) provide students with skills that will
enable them to fulfill usefull roles in society. (b) provide all
students with the opportunity to develop every aspect of their
personality and talents to the fullest. We strongly believe that
foreign language teaching at school level is primarily concerned
with (b) and only secondarily with (a). At this level of education, it
is still too early to predict with some degree of certainty who is
going to fulfill which role (s) in society. However, (a) is the prime
purpose of foreign language teaching at university level of
education where the leammers are adults and know clearly for what
specific purposes and skills they need to learn a foreign language.
Therefore, at school level, it sounds convincing to argue, that we
can not restrict the selection of the content of the language course
to those passages and exercises which are specifically about the
learnerrs’ environment and culture.

Now it is obvious to me, like many who have attempted to
answer the question of this note, I have not come to any conclusive
rerpark on the place of foreign languages in school education. It
seems, however, a worthwhile attempt to leave you with a list of
relevant questions and hope that you will discuss them with your
colleagues. Let us know what you think of these questions:

1. Considering our society, what do you consider to be the
optimum time to begin official foreign language teaching?

2. Should all secondary school students learn a foreign language?

3. What should the Ministry of Education do to increase public
awarcness of the importance of the study of the foreign
languages and to encourage increased support for language
programmes?

4. What do most of your students consider to be the objectives of
foreign language teaching at schools?

5. What is the educational value of learning a foreign language as
part of the students’general education. It aids the students w0
develop their potentialities and talents to the fullest. If we
understand this statement fully, we will have no problem to
note that it has implications for every phase of language
teaching enterprize. For instance, we can no longer limit
language teaching to the mastery of one of the language skills 3
only, or studying a foreign language?

6) What are the factors in your local situation which will help you

decide the principal objectives of your language teaching?
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Notes on:

Areas of Controversy
in
Teaching Foreign Languages.

J. B. Sadeghian
Allameh Tabataba’i University

Note No. 1 - Controversial questions on justification of a
place for foreign languages in schoo! curriculum,

For the healthy and steady evolution of any profession,
including FLT ( Foreign Language Teaching), proper questions
raised are as beneficial and helpful as proper answers to these
questions.

At the early stages of the development of 2 profession
questions raised get easy and prompt answers or they can not be
answered at all. Through the years, people interested and
involulved attempt to answer those unanswered questions or raise
their doubt about the acuracy of some of those early easy answers.
Thus the healthy and steady evolution of a profession gives rise to
a number of so called ‘controversial’ questions. The existence and
discussion of this type of questions in a field, not only is not a sign
of weakness, but it is & sure indication of its prosperous
development,
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the line, but by the number of
stressed syllables.

Consider the following example:
43. Bréak, Bréak, Bréak

On thy c6ld grey sténes, o séa

Although the second line con-
tains four more syllables than the
first, they are considered to be of
equal 'length because both lines
contain just three stressed syll-
ables. We must learn to stress
certain syllables and leave the
others unstressed if we want our
English to sound natural.

B. Unlike Persian stress, which
is predictable, stress in English is
unpredictable, and  therefore
important to meaning. Interest-
ingly enough, a rolling sténe is a
stone which is rolling but a rolling
pin may be doing nothing at all®

C. The vowel sound of any
unstressed syllable in English is
schwa /a/ as in:

44.  about / abaut /, objéct /
dbd3z ékt /, sofa / saufa/,
sociéty / sasaiati/

Pell'\ception |
and Identification

Having learned the funda-
mental concepts of word stress and

sentence stress  in English, the
students should be ready now to
perceive and identify stressed syll-
ables. For this purpose, they may
utizize various devices, such as
stress marks, black dots, boxes,
numbers, colors, and lines as stress
Marks, black dots,boxes, numbers,

colours, and lines as indicated

below:’

45.

Marks dots boxes numbers colours lines
téacher @e o 1+0 red+ black t@_;C—fl-ér
objéct o® ol]l O+1 black+ red object

detérmine o @@ o[

Cognition

At advanced levels, the stu-
dents may be asked to mark the
stressed  syllables in  words,
phrases, and sentences and inter-
pret them on the basis of their
stressed patterns as exemplified by:

Words - phrases — sentences

46.  objéct
47. blackboard

48.  English teacher

49,  Frénch teacher
50. They are cooking dpples.

51. They are raéing horses.

O O+1+ 0O black+red+black determine

Interpretation

Verb
a board used in schools for writing
on with chalk
a teacher whose nationality is
English
a teacher who teachers French
on the stove they have apples
which are being cooked
they are horses for racing

Notes

1. The words stress and accent may be
interchangably used.

2. We may have adverbs of time, place,
direction’ or manner. _

3, The word abridged is a grammatical
‘term which means shortened or contracted.

4. Complex sentences are of .various
kinds, but we have chosen relative clauses
for illustration because they are more

complicated than noun clauses and adver-
bial clauses.

5. Rélling pin is a cylinder of wood ot
other material used for rolling out dough,
ete.

6. Red and one are used to indicate
stressed syllables; zero indicates an unstres-
sed syliable, . ’ '
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14. Please turn the l{ght on.

15. Please turn the radio on for me.
6. Sentences which end with an
adjective followed by a preposition
and an object pronoun the stress
falls on the adjective. Examples:
16. That was very nice of you.

17. English is e4sy for us.

7. In comparatives the sentence
stress falls on the noun or pronoun.
Examples:

18. English is easier than Pérsian.
19. I can’t do this as well as y6u
can, )

20. My brother is older than I am.
8. In short answers, the stress

generally falls on the auxiliary.

used. Examples:
21. Is the teacher coming? Yes, he
is.
22 Can you solve this problem? No,
I can’t.
9. Injtag questions, the stress falls
on the auxiliary. Examples:
23. He’s a professor, i$n’t he?
24. It’s raining, ién’t it?
25. They have read the story,
haven’t they?
10. In abridged clauses with so and
neiher, the noun or pronoun used
with these words receive the
stress.* Examples:
26. Reza is a student. So is Ali.
27. Reza hasn’t written his
homework. Neither have L.

| Variations for Emphasis

The stress patterns described
above may be modified when we
single out certain words for
emphasis. One way to get special
emphasis is to give primary stress
to the word we wish to emphasize.
Consider these examples:

28. Normal: He wants to eat all
the time.

29. Emphatic: He wants to éat

all the time.

Sometimes such a stress on the
emphasized word in the sentence
deletes the second primary stress.
Examples:

, 30. Normal: He fell into the
river,

31. Emphatic: He féll into the
river.

Notice that in sentence (31) only
the verb fell is emphasized.

Another mode of emphasis may
be observed in yes - no questions.
In these questions the element to
be emphasized receives the prim-
ary stress. Consider these exam’
ples:

39. Normal: Are you walking to
the park this evenmg"

33. Emphatic: Are you walking
to the pdrk this evening? |

34. Emphatic: Are you walking
to the park this evening?

35. Emphatic: Are yéu walking
to the park this evening?

Complex Sentences

The examples we have discussed
so far are all simple sentences.
Complex sentences, on the other
hand, consist of a main clause and
a subordinate clause. This combi-
nation may result in thebreaking up
of the spoken sentence into more
parts because we may speak slowly
and carefully or we do not have
enough breath to carry through to
the end in one spurt. Therefore, we
pause and put in another primary
stress. Let wus consider this
example:

36. The girl who is waiting is a
stident.

We could read sentence (36) as
one unit and one primary stress as
indicated. We may also read this
sentence with one more stress as in

(37):

37. The girl who is waiting is a
student.

We mighteven, if we were
speaking slowly, have another
pause after the word girl:

38. The girl who is waiting is a
stident. _ )

However, since the relative
clause is restrictive, none of these
breaks are marked by commas in
writing.

The extra pnmary stresses on
sentence (38) are optional because
we have a restrictive relative
clause. With a non - restrictive
relative clause the stress pattern is
different. When a non — restrictive
relative clause is inserted in the
middle of the main clause, there
will be three obligatory primary
stresses and two commas as in:

39. The chairs, which were in
bad condmon were thrown away

40. Rédio, which must compete
with télevision, is still p6pular.

When a non - restrictive relative
clause comes at the end of a
sentence, there will be two primary
stresses and one c¢omma as
observed in this sentence:

41. Mary remembered her sléd,
which had been rusting in the back
yard since win}er. '

42. Reza was born in Teherén,
which is the capital of Irdn.

Pedagogical Implications

Concept Formation: The first
task of the teacher with respect to
teaching word stress and sentence
stress in English would be to clarify
the following concepts:

A. English is a stressed time
language. Length of line in English
poetry, for instance, is not deter-
mined by the number of syllables in

\A
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In the first part of this article we
were concerned with word stress,
namely, the stressing of syllables in
words of more than one syllable.
Since we do not talk in words but in
sentences, or at least in phrases,
our knowledge must go beyond

single words if we are to under-

stand the accentual system of the
English language.’

The distribution of stresses in
syntactic units higher than the word
is subject to rule just as it is within
the word. Some of these rules may
be presented as follows:

1. In very general terms, it must
be said that the last stressed word
in a sentence, such as a noun, verb,

lae o 5 sl o g gl ] S

adjective or advertr? bears the
primary stress when saying some-
thing which does not express any
special emphasis or contrast.
Examples:

1. It’s a big hSuse.

2. Where do you live?

3. He was hére.

4. He’s coming tod4y.

5. She speaks English fluéntly.

6. Turn to the right.
2. If the last word in the sentence is
a personal pronoun, the first stress
ordinarily falls on the preceding
word. Examples:

7. He doesn’t like me.

8. What's in it?

9. Where did they piit it?

3. Sentences which end in a noun
followed by a preposition and a
pronoun the stress falls on the
noun. Examples:

10. Please open the dodr for me.

11. She showed her bag to us.
4. If a sentence ends with a
compound or a compound followed
by a preposition and a pronoun,
the stress falls on the first element
of the compound, Examples:

12. She has a new sewing

machine,
13. He bought the théater ticket
for us.

5. In a sentence with a phrasal
verb, the noun object receives the
stress. Exampies:

ok u-"'J'J-‘] ~,



B. Javad is not as tall as Amir

C. Mr. Tehrani is taller than Javad, but he is not
as tall as Amir

D. Amir is taller than Javad and Mr. Tehrani

39. When it rains, the temperature is..........
0 degrees Centigrade.
A, alsways
B. usually
C. normally
D. never

40. According to the passage, Reza did not
expect to see Amir because ..........
A. he didn’t know that Amir was at the meeting
B. no one knew that Amir had left his office
C. he hadn’t seen Javad teaching Amir to drive
D. he didn’t realize that Amir was quite well

41. Brief, light sleep means.......... .
A. nap

B. yawn

C. hug

D. lawn

42, A smallbranchiscalleda.......... .
A twig

B. frog

C. doom

D. plum

43, Amir was contemptuous of the efforts of
his friends to raise money for the charity,

The word contemptuous means .......... in the
above sentence.

A, scornful

B. deep in thought

C. without a sense of humor

D. self-satisfied

44, He began to choke while eating the fish.

In the above sentence, the word choke
means.......... .

A. cough and vomit

B. be unable to breathe because of something in
the windpipe

C. grow very angry

D. shake terribly

45. Think deeply about
A. contemplate

B. vex

C.tug

D. poll

46. Theatrical
A. angry

B. histrionic

C. proud

D. foolish

47. Suffice

A. be adequate
B. harass

C. be wan

D. acquiesce

48 The old man was courteous when anyone
spoke to him.

A. polite

B. glad

C. kind

D. pleased

49. Ascend
A.goup
B. talk

C. come down
D. fetch

50. The secret of “good” multiple—choice
items, according to this article, lies in devising
distractors which are convincing and attractive  to
the studentswho .......... .

A. do not know the correct answer

B. have the correct information

C. have sufficient knowledge

D. All of the above




D. laughed at Reza’s remarks

250 did you go to the library yesterday.
A. why

B. when

C. where

D. whom

26. ““Amir can’t read English.”“And .......... o
A. neither can Reza

B. Rezaceither can

C. socan't Reza

D. Rezacan'ttoo

27. According to the passage,the total number
of people reported dead or missing as a result of the
floodis.......... '

AT

B. 16

C. 9

D. 12

28. *‘I was amazed to find nobody in the house.”
According to the passage, when the writer found
nobody in the house, he felt .......... .

A. angry

B. amazed

C. happy

D. bored

29. According to the passage, Amir went to the
store to.......... .

A. buysome sugar

B. because he needed some pens

C. for some books

D. because he wanted some notebooks

30. The writer suggests that he had studied
engineering for ..........

A. alongtime

B. several years

C. atleast five years

D. never

31. According to the passage,thecapital of Iran

1§ e

A
B. Shiraz
C. Isfehan

D. Tabriz

32. We may infer from the passage that pe-

..........

A. need the same kind of rest

B. do not need the same kind of rest
C. rest much more than they should
D. do not usually need rest

33. According to the passage,the man was tal-
king about.......... .
the weather
clothes
his visit to the museum
sports

Jowy

34. According to the passage, .......... went to
the beach.

A. Amir and Reza

B. Javad and Amir

C. Reza’s friend

D. Javad’s brother

35. We can infer from the passage that Amir
andReza builta .......... in the sand when they went
to the beach.

A. castle

B. dam

C. city

D. fort

36. When I saw Amir yesterday, it was the first
timel .......... him since Now-Ruz.

A. met

B. have met

C. had met

D. has met

37. According to the reading passage,two-thirds
of thecountry’s.......... comes from imported oil.

A.energy

B. technology

C. industry

D. psychology

38.According to the reading passage,Javad is not
as tall as Mr. Tehrani, but he is a little taller than
Amir.

A. Mr. Tehraniis taller than Javad and Amir
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word astounded means ...........

A,

greatly relieved

B. greatly surprised
C. greatly amused

D.

11.
the park.
A,
B.

greatly bothered
Amir enjoyed .......... the children playing in

looking into
looking at

C. looking about
D. looking over

12. According to the passage,Iran is located in.....

A.
. Africa

14.

Asia

America

. Australia
. According to the passage, aluminumisa......

. light
. soft

dark

. brown

According to the passage,Jack first traveled

in space when .......... .

Grammatically,

A,
B.
C.
D.

he used an ocean liner
he traveled in a space ship.
he wentin a submarine
he jumped from a building.

15. Iwantto..... home now.

A.
B.
C.
D.

gone
go

going
went

16. Some birds fly south whenit gets cold.

south is .......... in the above

sentence.

A.
B.
C.
D.

17.The part of speech which tells“how] “when}’

An adjective
An adverb

A noun

A complement

or

TUowrg UNwpE UOER
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. You should start
. practicing

“where”isan.......... .
. Noun

Adverb
Pronoun.
Conjunction.

.......... your grammar.

performing
reviewing

. relating

. Who.......... you come here?

ordered

. This book belongs to Amir. Itis.......... .
. Amir’s book

the book of Amir
the book of Amir’s

. Amir’s books

. ““Amir got a poor grade on the English test.”
........ , this would not have happened.”
. he had studied

had he studied
he studied

. was he studying

22, According to the passage, Toronto is located

I cerennnans
A,

B.
C.

D.

Canada
Ontario
Australia
America

23. Ineverknewwhen.......... .

A.

B.
C.

D.

the boys have gone
have the boys gone
the boys had gone
had the boys gone

24. According to the passage, Amir .......... .

A.
B.
C.

obviously liked what he heard
became angry on hearing Reza’s remarks
did not understand what he was told

fo
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Whose book .......... over there?
A is this
B. thisis
is that
D. thatis

Good tests are not made easily. A test
prepared in not an orderly manner, if taken, will not
really be indicative of the test — takers’ knowledge or
of how much they have achieved in learning. Writing
good test items is indeed an art which calls for
originality, imagination, and concentration of the
test writer,

Prior to writing the items, it is a must for the
test’ writer to develop a blueprint specifying the
content of the test. This detailed outline should
indicate not only the categories to be tested but also
the percentages of individual items to be written
around each problem. To the readers interested, the
writer recommends the article by Dr, Farhady,
entitled Fundamental Concepts in Language Testing:
Item Characteristics, published in the preceding issue
of Roshd: FLT]J.

The following is a sample test comprising items
on vocabulary, structure, and reading comprehen-
sion. It should be noted that there is no reading
passage provided for any of the reading comprehen-
sion items:only the item itself is of concern here.
Some of the following items are written for this
article, and some are taken freely from different
books on testing. The reader is asked to evaluate the
test and decide which items require slight modfica-
tions and which call for revision or rewriting. In the
forthcoming issue of this journal, each individual
item will be reviewed; appropriate suggestions will
then be offered.

SAMPLE TEST

1. A delicious meal is very ......... :
A. amenable

B. palatable

C. commendable

D. reliable

2. Youneeda.......... to enter the building.
A. perdiction

B. perspicuity

C. permit

D. permutation

3. Amir picked an .......... off the tree and ate
it.
A. apple
B. banana
C. tangerine
D. peach

4. According to the passage, penecillin is
obtained froma.......... .

A bacteria

B. mold

C. coal —tars

D. tropical trees

5. Someone who designs housesisa.......... :
A designer

B. builder

C. architect

D. plumber

6. The boy’s hobbies referred to in the passage
were .......... .

A. camping and fishing

B. fishing and swimming

C. collecting stamps

D. driving long distances

7. In area, the passage implied the .......... is
the greatest country in the world today.

A. Soviet Union

B. China

C. Canada

D. India

8. According to the passage, Amir soon
returnedto.......... .

A. work

B. class

C. school

D. home

9. The word astronauts refersto.......... .
A. travelers in a space ship

B. travelersin an ocean liner

C. travelers in a submarine

D. travelers in a balloon

10. Amir was astounded to hear the news. The
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Second, it visually confuses the testees.

2. Whose book is that over there?
A. No change in the stem is required.
B. is this
C. thisis
D. thatis

This type is not preferred either. First, if the
correct option is inserted in the stem, its recognition
will usually become easier when read by the testees.
Second, if a distractor is put in the stem, then there is
a violation of the rule which specifies not to expose
the test-taker to incorrect sentences.

3. A. Whose book is this over there?
B. Whose book this is over there?
C. Whose book is that over there?
D. Whose book that is over there?

This type is not recommended at all. First of
all, there is no stem existing to present the problem.
There are some incorrect sentences present here; it is
not pedagogically sound to expose testees to
erroneous sentences. Finally, it requires more time
to read such an item comparing to other item types.

A. is this
B. thisis

4. Whose book C. is that over there?
D. that is

5. Whose book ..... over there?
A isthis
B. thisis
C. is that
D. thatis

6. Whose book ..... over there?
A. is this
B. thisis
C.is that
D. thatis

Types 4, 5, and 6 are satisfactory, Type 4,
however, interrupts the flow of meaning to some
extent. Type S is useful when economy is of concern;
it takes less space. Nevertheless, if separate answer
sheets are to be provided, the same format—

horizontal format for the anwser sheets — must be
constructed to avoid confusion on the part of the
test - takers. Type 6 seems to be the most favorable
type.

Those who take the test may be asked to mark
their choices in either one of the following ways:

1. To write the answer to the item in the blank
provided in the stem.

Whose book Mﬂ“t over there?
A.is this
B. this is
C.isthat
D. thatis

2. To write only the letter of the answer in the
blank, or in a box appearing next to the item, orona
separate answer sheet.

Whose book ... C ... over there?
A. is this
B. this is
C. is that
D. that is C

3. To put a tick (v) or a cross (%) next to the
letter of the answer, or in a separate box, or on a
separate answer sheet,

Whose book .......... over there?
A. is this
B. thisis '
v C.is that
D. thatis

A B ¢ D
A

4. To underline the answer.

Whose book .......... over there?
A is this
B. thisis
C. is that
D. that is

5. To encircle the letter of the answer or to mak
the answer on an answer sheet.




item, is referred to as the stem or the iead. The aim
of the stem is to offer the problem as clearly and
concisely as possible. Unless the test-taker under-
stands the stem, there is no way or no use of knowing
whether or not he has processed the item correctly.
Numbers 2, 3, 4 and 5, the choices from which the
testee selects his answer, are known as choices,
options, responses, or alternatives. Only one option,
in this case Number 5, is the answer, the correct
option, or the key. The other three options, namely
Numbers 2, 3, and 4, are referred to as distractors, or
incorrect responses. The task of distractors, then, is
to distract the majority of test-takers —~ those who do
not know the answer -- from the correct option. In
short, the multiple-choice item is made up of a stem
followed by choices, only one of which is the correct
option or definitely better than the others.

Forms of the Stem

Stems take different forms. The following
represent the most widely-used forms of the stem. In
this article, however, the last form—-the incomplete

statement — — is employed for its wide applicability.
1. A word

To review

A. Tore examine

B. Torelate

C. Torelax

D. To require
This form is not appropriate because it does
not provide the test-taker with a context.

2. A phrase
All of a sudden
A. Gradually
B. Rapidly
C. Finally
D. Basically

The problem mentioned for the above form
also exists in this case.

3. A question
(a) “How doyoudo?”
A “T'mvery well.”
B. ““Thank you.”
C. “And you?”
D. “How do you do?”
(b) “Is Amirstill in Shiraz?”

“No, ..... in Tehran since 1365.”
A. he lives

B. he’s living

C. he’d lived

D. he's iived

Forms (a) and (b) are very popular, particularly
when language use is concerned; besides, the dialog
form of the stems provides the test-taker with a more
complete context. Generally speaking, however, the
main purpose of teaching English in Iran is to
improve the reading ability of the learners. Since
Iranian students of English do not usually have the
opportunity to be sufficiently exposed to listening
and speaking English, the above forms do not seem
to be preferable in our educational situation in which
the reading skill is emphasized. It should be kept in
mind, however, that these forms are of high
importance for testing specific skills. Furthermore,
the more context a stem provides for the test-taker,
the clearer the problem will become to him.

4, A complete statement
Amir was happy to see me.
A. glad
B. kind
C. interesting
D. pleasant

5. An incomplete statement

There is going to be a good film..... T.V.

tonight.

A at

B. by

C.in

D.on

Forms 4 and S are satisfactory. Form 4 has
limited applications; form 5 seems to be the most
favorable one because of its wide applicability.

Types of Multiple-Choice Items

There are usually three, four, or five options
provided in a multiple-choice item. The items are
written in any of the following ways:

1. Whose book ..... (A. is this B, this s C. is

that D. that is) over there?

This type is not preferred. First, the options
interrupt the flow of meaning in the sentence.
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Writing Better Multiple-Choice Test Items:

Some Practical Guidelines
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Making good multiple-choice test items in
English is not an easy task. It requires a lot of time
and concentration. However, all English-language
teachers have to make such tests for either diagnostic
or evaluative purposes. The purpose of this article is
to provide teachers with some practical guidelines in
constructing better multiple-choice test items.

There are several types of test items each with
its own variations, which measure the performance
of test-takers objectively. The multiple-choice test is,
however, the most extensively-used type of test.
Here, the testee is presented with a problem to which
an answer should be selected from among provided
choices. That is why multiple-choice items are also
referred to as selection items. Such items may be
compared to problems in everyday life in which one
is confronted with different alternatives only one of
which is the optimum or the best solution to his

.;.l_,;_!;-.-.:_o,l.lsali.:;h Sadda pyp S5

problem.
Since some terms are repeatedly referred to in

this article, it seems appropriate to make the reader
familiar with them first,

Components of an Item

Let’'s consider the following multiple-choice
item. The components are numbered to make the
clarifications easier.

(1) Thave been waiting here ..... ten minutes.
(2) A.at

(3) B.in
(4) C.of
(5) D.for

Numbers 1, 2, 3, 4, and 5 altogether make an item.
Number 1, the initial part of each multiple-choice

of Letters and Humanities, in 1985,

Some of the points raised in this article were used in a workshop conducted by the author at Tehran University, College
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EDITORIAL

Py,

Four years ago, when we were asked to
form the editorial team to assist the
publication of this journal under the
auspices of the Ministry of Education, we
were very much aware of the immense
difficulty of this undertaking. We knew that
this task would make considerble demands
on our mental and physical resources,
However, we accepted the challenge wil-
lingly because we happen to believe that a
national journal which is mainly concerned
with national FLT problems, is essential for
a healthy and steady evolution of our
profession.

Looking back at these past vears, we
note that the task has been even more
demanding than we had expected. The
obstacles. were many and of varied nature.
Very often a misplaced full stop, or a mis-
spelt word could spoil the work of many, let
alone those out - of our control factors
which often made us hesitate and reconsider
the acceptance of the responsibility. We
stayed, however, and continued our efforts
to publish the journal simply because a
modest success in publishing a few issues
and attracting a large readership were highly
rewarding and encouraging,

In the first issue of this journalonethe
objectives we stated to achieve was:

To bridge the gap between
theory and practice.

Our practicing teachers, we stated, find
it hard to see the relevance to their teaching
of the methodology courses and the
teaching/learning theories they advocate.
The organizers of methodology courses at
universities and teacher training centers,in
turn,become frustrated when they find that
majority of teachers are unable to apply the
principles so vital to the success of the
protession. To solve the problem and bridge
up the gap between the two, the Board of
Editors took a number of decisions. We
decided to give a preference for those
articles, notes, comments,... which were

. essentially concerned with Iranian teaching-

learning situations, We also decided to
publish articles, notes, etc.in Farsi as well as
in any one of the three foreign languages
taught in our institutions. These decisions,
though relevant to our aims and objectives,
created certain technical and practical
problems. For instance, they made our
choice of articles and other contributions
very limited. Very often we were unable to
publish articles of somehow theoretical
nature though they were very informative to
most of our teachers. The decision on
accepting articles for publication in four
languages created technical as well as

practical problems. Those who are
involved in the publication of journals
know it quite well how difficult it is to
publish a journal in two languages let alone
in four. The content of the journal often
looked like that of a mixed bag. You could
not easily decide to what direction to page.

To solve the problem, the Editorial
team will also consider those informative
writings which are somehow thearetical in
nature and discuss certain teaching/ learning
principles. However, the language of these
writings need to be intelligible to the
majority of our practicing teachers. We
have further decided to speed up a bit the
gradual decrease in the number of Farsi
articles in each issue. Qur readers will note
that a number of regular features of this
journal, for instance, the Editorial, which
normally appeared in Farsi, will be in
English.

Once more, at the end of this editorial, I
wish to thank you all, whether as regular
readers, contributors, or as people on the
editorial and production side, for your
sincere interest in this journal and for your
contribution to its publication. Let's hope
that this journa! will remain an important
national periodical in the field of foreign
language teaching.

J.B. Sadeghian
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