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P: What would you say if they said, "Did you ever do
any wiretapping?" That is a question they will ask.
Were you aware of any wiretapping?
E: Yes.
P: You would say, "Yes." Then, "Why did you do it?"
You would say it was ordered on a national security
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What would you do if asked. "Did you ever do any
wiretapping?"
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What would you do if Brooke shields walked in right
now?
PO S Dl L
What would you do if your friend asked you to give
him some money?
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E: National security. We had a series of very serious
national security leaks.
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officer (a fourth character could be another pclice
officer). The presentation should be approximately
five minutes.

Sl Y
driver’'s license ticket

vehicle registration citation

insurance to break the law
licence plate to step out of the car
valid until rearview mirror

(date)
o Sl gy ol e Y

e Why has the police officer stopped you?

e How should you react to his anger?

e Is it possible that he had a-good reason to stop you?

e What is the best way to deal with the matter?

e What kind of language do you use when you talk to
a police officer?

e What are the possible problems you might have
(expired licence, forgetting an impertant document,
something wrong with the car)?

Sy oy ) s

e Is bribery a good way to deal with a police officer in
the United States? Why or why not?

e What is the role of a police officer in the United
States? In your country?

e What is the best way to treat a police officer in the
United States?

e If you are stopped by a police officer, how should
you act?

e Would you act the same way if you were stopped
by a police officer in your country? What would you
do differently?

iy Sy e =0

1. Recount a personal experience that you have had

with a police officer in the United States. (This is
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May | see your driver's license, please?, Would you

mind stepping over here, please?
s asbe ol Sl o 51 ki eslizal
I must have left my insurance verification at home or
the light might have been yellow.
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Being Stopped by a Police Officer

Ler Y
You are driving down a freeway in California and
you are stopped by a police officer. He is completely
unsympathetic to the fact that you are a foreign
student and your nervousness makes it difficult for
you to express yourself. You are not sure why he
has stopped you, but you know that he is extremely
angry. You are to work out a short skit with three

characters: the driver, a passenger, and the police



presence or absence of these personality traits
might affect learning grammar.

3. What kinds of teachers or learners might be
uncomfortable with dramatic activities in the ESL /
EFL classroom? In this type of situation, should
dramatic activities be omitted altogether? Why or
why not?

Sy slgdlad

1. Select one of the dramatic activities suggested in
this chapter, or devise one of your own. Try it out
on your colleagues and then evaluate the results.

2. Select several short scenes from various plays and
look through them to see what kinds of grammatical
structures could be taught by exploiting three
different scenes.

3. Persuade some of your friends to allow you to tape
their free conversation. Then play it back and see
what kind of grammar lesson you could organize
around a segment of the conversation.

Hosb

1. Stern

2. Schumann
3. Heyde

4. Guiora

5. Speech

6. John Mann
7. Hinototis and Bailey

8. Carterette !
9. Rosen Sweig

10. Feedback

particularly suited for practicing the past tense and
the narrative mode.)

2. Compare and contrast the role of a police officer in
the United States with the role of a police officer in
your country. (This would elicit the present tense,
expository mode.)
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1. Have you ever participated in a class, as a teacher
or a student, in which dramatic activities were
used? What was done? Was it effective? Why or
why not?
2. What were the four personality traits that Schumann
suggested might make second - language learning
easier? Do you agree? Explain how you think the
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wipers continued steadily as he made up
his mind" [Len Deighton, the Ipcress File,
1962, Panther 1364, 184];
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corn,plucking at the coarse leaves,
shumbling them" [Lawrence Durrell, Clea,
1960, Faber 1961, 64];
wrankies, grangles: "My mother, the Ladies, such talk,
every afternoon you'd hear great wrankles
and grangles over ... sewing cloth" [Jack
Kerouac, Doctor Sax, 1859, 14];
sploopsing: " | come sploopsing to a no - good end
and wake up" [Ibid, 20].
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suffix(es).
SASP EXAMPLES

1. a# villa, bandna, dilémma, umbrélla

2. ...ible# divisible, enfércible, revérsible,
convértible

3 .. ic# econémic, pacific, civic, physics

4, ... ine#’ examine, imagine, detérmine

5 ... il# fossil, civil, 1éntil, anvil

6. ... aphy#  photography, gedgraphy,
bibliégraphy

7. ... eV (C)#2 docean, pigeon, area, petrétium

8. .. iV (C)# militia, familiar, idiom, dictation

9. .. it#? limit, hébit, depdsit, accrédit

10. ..... ity# activity, brévity, stupidity,
formality '

11, ... o# métto, potato, tomato, tobacco

12. ... ogy# phondélogy, idedlogy, socidlogy,
bidlogy

13...... ogist#  phondlogist, psychodlogist,
astrélogist

14. ... ow* narrow,bérrow tomaérrow, sorrow

15. ... ish#° chérish, vanish, finish, pdlish

16. ... Vx# apex, matrix, hélix, xérox

C. The spelling patterns that assign the main stress
to the syilable before their preceding syllabie.
These spelling patterns are the final syllable(s) of
the word if it has no suffix(es).

SASP EXAMPLES
1. ... ate# refrigerate, calculate, punctuate
2 ated# congrajulated, déligated
ating# punctuating, démonstrating

ator#  célculator, radiator

3. . acy# accuracy, adequacy, ébstinacy

4. ... fys#t simplify, réctify, vérify, cldrify

5 ... ine#® stibmarine, medicine, dbctorine,
magazine

6. ... ism# islamism,mannerism,humanism,

positivism

4S5 48 5! 51 ansd 4 42 5 b 33 g 06 1, WgT S e pa
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el SASP 1 i sl
A. Spelling patterns that carry the primary stress of

the word.
SASP EXAMPLES
1. ... ese Chinése, Japanése, Taiwanése,

Sudanése
B. Spelling patterns that assign the main stress to
their preceding syllables. These spelling patterns
are the final syilable (s) of the word if it has no
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. Primary stress

. word primary stress
. monosyllable

. multisyllabie

. linguistic universal

. word stress pattern

. Generative Model

w ~N 0O ;M koW N

. Stress Assigning Spelling Patterns

7. ... ist# névelist, réalist, psychdlogist,
bidlogist

8. . ize# mémorize, civilize, capitalize,
réatize

9. .. ute# absolute, cénstitute, attribute

10. ..... yH#7 poéttery, industry, university,

m inistry

1) If the word is a verb.

2) V stands for a vowel and C for a consonant letter.
The parantheses signal optionality.

3) If the word is a noun or a verb and the preceding
syllable is not a prefix.

4) If the preceding syllable is not a prefix.

5) If "ish" is not a suffix.

6) If the word is a noun or an adjective.

7} If the word is at least of 3 syllables without any
suffix.
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Conmiz L. Shoemaler
£ Floyd Sheemalker

Interactive Techniques for the ESL Classroom is
designed for the instructor of English as a second language
or the student training to become an ESL teacher. It is a
resource book of exercises grouped according to type:
warmups and mixers, puzzles, competitive games, critical
incidents, role plays, and simulations. These technigues,
appropriate for beginning to advanced students, can enrich
your existing curricular materials as introductions, as
supplements, and as ways to review and reinforce. By using
these exercises in your classes, you will add variety and
interest and encourage students to express themselves in
the target language.

Our combined ESL teaching and adult training
experience has culminated in this collection of techniques.
Some activities come directly from adult training; many

started as training ideas and then were simplified and

adapted to meet the requirements of the language
classroom; others were personally developed by one of the
authors in the ESL classroom in response to students’ needs.

It is difficult to determine the source of many activities
used in the classroom or training room. They are handed
down from one instructor to another and frequently appear
in published materials with no source identified. We have
tried to supply bibliographic references for all exercises
that can be linked to specific materials; others have been
labeled "source unknown,” and the remainder were

designed by the authors,

Chapter 1 introduces recent research in adult education
and demonstrates its link with current language learning |
research. Chapters 2 through 5 compile more than 80
exercises designed for immediate use in the classroom. Each
exercise is organized by purposes, both affective and
linguistic; level of English required; size of group; and
materials needed. The procedure for using each exercise in
the classroom is detailed in easy- to- follow steps. Variations
are suggested following the exercise. These variations
frequently include ways to follow up the exercise with
wriling or reading assignments. Where applicable, cultural
notes are included. These explanations alert the instructor
to students' cultural customs or rules that may necessitate
adaptation of an exercise. The final chapter explores ways

in which to adapt and create additional interactive exercises.
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Parmiles genres littéraires, la poésie convient
fort bien aux intentions pédagogiques de la
sensibilisation; car par sa construction, ses
valeurs rythmiques et musicales, elle se
meémorise aisement et sa richesse thématique
favorise. les reflexions originalies de la part des
apprenants. Selon J. Peytard, "le texte poétique
fournit une sorte de masque langagier ambigu
sous lequel chacun peut exprimer ce qu'il ressent
sans avoir I'impression de se dévoiler."('®

D'autre part il est a signaler que l'essentiel de
la pédagogie proposée repose en effet sur un
contact direct avec le texte original. A cet égard,
les transcriptions en francais facile ne répondent
pas aux exigences de la sensibilisation. Le fait
d'opérer une simplification, fait disparaitre dans
le texte certains dispositifs sémiotiques,
indispensables a son fonctionnement qui dans
la version criginale constituent des repé tes pour
entrer dans le texte. Ainsi, I'utilisation de ces
textes est a repenser; car l'on peut se demander
ce qui reste de l'authenticité et de littérarité d'un
texte apres telles simplifications. Si on les utilise
pour initier les apprenants a la littérature, il faut
avouer qu'il n'apporte rien sur l'esthétique, la
technique, le style et l'originalité dont I'ceuvre est
porteuse. Les textes en frangais facile peuvent
tout simplement étre congus comme textes de
lecture supplémentaires pour les apprenants
du niveau |.

En somme, dans le choix des textes littéraires,
il ne faut pas oublier que le premier objectif de
tout enseignement de la littérature devrait étre
une invitation a la recherche de fonction poétique
du langage. Il s'agit donc d'une prise de
conscience des apprenants au fait qu'avec les
textes littéraires ils dépassent les limites des

normes langagiéres pour percevoir une utilisation
exceptionnelle de la langue.

L'idéal serait que la lecture d'un texte littéraire
en classe de langue soit une traversée du desir
et apporte aux éleves "les jouissances du
langage.” R. Barthes écrit & ce propos:

Le texte que vous écrivez doit me
donner la preuve qu'il me désire. Cette
preuve existe: c'est [l'écriture.
L'écriture est ceci: la science des:
jouissances du langage.”¥
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réservoir de travaux sur la langue,
mais comme “espace de langage"”
(selon I'image de R. Barthes), un
espace a observer, a interroger,
comme révélateur du fonctionnement
multiple du systéme de la langue. La
sémiotique littéraire doit permettre
dapprocher le texte littéraire dans sa
spécificité, qui est de révéler les
potentialités du langage. C'est
pourquoi le texte littéraire est présent
dans la classe de FLE: il est un
laboratoire ot, de manieére privilegige,
I'apprenant considére la langue dans
son travail, dans ses ressources, dans
sa productivite.0'"
Il faut donc conduire les apprenants a la
compréhension d'un texte par la manipulation
active du matériel linguistique dont il est constitué.

QUEL TEXTE CHOISIR?

Il serait préférable de faire une anthologie de
textes littéraires contemporains qui se propose
sensibiliser peu a peu I'éléve a la perception des
différents niveaux de langue et écarts littéraires
dont nous avons parlé plus haut. Cette
sensibilisation ne pourrait étre que progressive
etles textes littéraires doivent étre gradués selon
plusieurs niveaux de "difficulté" linguistique.
Cependant les difficultés linguistiques ne sont pas
toujours d'ordre lexical et grammatical. Ce qui
pourrait "bloquer" l'apprenant n'est pas
nécessairement les mots inconnus ou les points
grammaticaux, mais plutot des tournures et des
“éraflures” du langage littéraire.

Certes, on peut atténuer ce "blocage" par des
eclaircissement s et des exercices préparatoires

mais il vaut mieux commencer par les textes ol
les écarts sont "reconnaissables" par rapport aux
normes langagiéres déja apprises. Ce qui importe,
c'est que les textes les plus simples soient d’'une
qualité et d'un intérét capables de motiver et de
soutenir l'attention de l'appenant, condition que
remplissent, mieux qu aucun autre, les textes
littéraires ou la richesse du sens ne dépend pas
neécessairement de la complexité lexicale.

En outre, le sens d'un texte doit étre accessible
et a la portée de I'apprenant. Il y a des textes qui
cachent, sous l'enveloppe d'une écriture ultra -
simple un sens trop riche et problématique. Car,
tres compréhensible en apparence, le texte porte
en profondeur les nuances inssaisissables pour
I'apprenant debutant et risque de gacher
définitivement la valeur sémantique d'un texte.

Quel intérét de choisir L'Etranger de Camus,
alors que l'apprenant n'est pas armeé a saisir le
rapport de la neutralité du ton et la charge
philosophiqgue du texte? ce genre de textes
faciles d'apparence mais lourds d'idées,
procurent chez l'apprenant un sentiment de
malaise et risquent méme de le dérouter.

D'un autre cété, des textes trop dépouillés et
"vides" de sens et themes ne sont pas trés
attirants pour les éléves. A titre d'exemple,
introduire trop toét un extrait de Instantanés de
Robbe - Grillet (Archipel), ne nous parait pas
particuliérement motivant pour l'apprenant
étranger. Ce genre de texte descriptifs ne
présentent généralement aucune difficulté
langagiére ni thématique, mais précisement
celte "abscence” est quelque peu rebutant pour
un apprenant qui ne peut pas golter [a beauté
descriptive du texte et sentir et comprendre la
présence envahissante et ineffable des "choses”.
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un texte qui le somme de faire autre,
de modifier sa perception phonétique,
syntaxique, sémantique, en fonction
d'une organisation sémiologique qui
n'est pas la sienne. ©

Ainsi, si I'on commence |la sensibilisation au
cours de la deuxiéme année sans attendre les
cours propement littéraires, au niveau avance,
l'assimilation et l'appréciation des écaris
stylistiques se "passeront” plus aisement et plus
naturellement et les apprenants ne se trouveront
plus perplexes, sinon indifférents devant la notion
du "style" qui leur parait souvent abstraite et
enigmatique.

Il est normal que nos étudiants, non
sensibilisés dans les premiéres années a la
forme littéraire, se sentent mal a l'aise face aux
procédes stylistiques et ne puissent saisir le
langage littéraire dans sa "matérialite”. Etrangers
a la forme, ils s'attachent trop au "sujet" qu'ils
considérent la seule réalité possible.

Ce qui leur faudrait c'est une "cure" de
sensibilisation a la forme pour les préparer, dans
les cours supérieurs {(au niveau de ma?trise), a
poursuivre non pas le sujet et le déroulement du
récit, mais les courbes et les mouvements de
I'écriture. La remarque de Claude Simon est
pertinente a ce propos:

Le véritable sujet d'un livre, d'un
tableau, ce n'‘est 'histoire, ni le
speclacle appremment programmes
(... ) Le veritable sujet c'est la fagon
dont cette histoire est écrite ou ce
spectacle est peint { ... ) L'ecriture ne
reproduit pas, elle produit quelque
chose qui n'existait pas avant d'avoir
eté écrit. @

Les critigues modernes ont suffisamment
insisté sur " 'aventure" de I'écriture qui ne dépend
pas necessairement de l'aventure du récit.

[l faut avouer que nous sommes plus ou
moins tous nourris de ces réflexions modernes
sur la forme littéraire, pourquoi ne pas tenter de
les réaliser dans |le mecanisme de la
sensibilisation pour nos eléves?

R. Barthes, dans Le plaisir du texte, suggeére
une lecture profonde qui ne s'accroche pas
uniguement aux articulations de I'anecdote et se
livre au plaisir des jeux dulangage: “Vous voulez
qu'il arrive quelque chose; et il n'arrive rien, car
ce qui arrive au langage n'arrive pas au
discours."\'®

C'est precisement cela gu'il faut montrer aux
apprenants: ce qui arrive au langage! car c'est
la que commence la littérature.

En guise de conclusion, un texte littéraire
pourrait étre tres efficace, au point de vue
didactique, de la polysémie éclatée de tout
énonce, il doit donc se proposer d'enrichir la
conscience linguistique de l'apprenant et non pas
seulement sa compétence linguistique. Il nous
parait quelque peu regrettable d'utiliser un texte
littéraire uniquement pour la "fixation" d'une régle
grammaticale. Certes, l'eternel Dejeuner du
Matin de.J. Prevert convient fort bien pour
I'emploi du passé composé mais d'une maniére
generale, il ne faut pas faire du texte litteraire un
outil didactique pour I'enseignement de la langue.

A cet égard, J. Peytard, en proposant une
demarche semiotique ecrit:

Quand commence l'apprentissage
du frangais, comme langue etrangeére,
le texte littéraire a sa place. Non
comme ornement, non comme

7 N
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QUELQUES SUGGESTIONS PEDAGOGIQUES

Les procédés existent dans ce domaine qui
se fondent sur une "saisie matérielle" du texte,
au lieu de s'alourdir d'un appareil de
commentaires et de questions. M. Benamou
propose une pédagogie spécifique d'analyse
stylistique:

Pour mettre l'éleve a méme de
sentir, a plus forte raison l'analyse des
effets stylistiques d'un texte, il faut
commencer par en découvrir le
modéle sémantique immanent. Or
celte découverte ne peut se faire dans
le texte lui - méme ... C' est donc au
pédagogue quil revient d'extraire le
micro - univers semantique immanent
au texte, de monter les exercices
nécessaires a son enrichissement,
étape par eétape, jusqu'a un énoncé
proche sémantiquement du texte
littéraire, mais divergeant dans son
style.®

Un autre procédeé consiste a faire rédiger par
les apprenants une petite rédaction dont le sujet
estinspiré d'un texte littéraire. Aprés la rédaction
on distribue le texte, pour faire sentir les
différences entre le texte des éléves et le texte
original.

Cet exercice de rédaction exige que
lapprenant réactive ses connaissances de la
langue pour parvenir a rédiger et ensuite pour
discerner les écarts.

Un autre modele dans cette pédagogie de

I'écart consiste a comparer la version banale et

quotidienne d'un texte et sa version littéraire.
Par cette prise et cette pratique du texte

littéraire, selon J. Peytard "on en fait un objet de

3R

langage, singulier, certes [pour arriver] &
souligner ce qui dans le langage méme
fonctionne littérairement" (€

C. Orid - Boyer insiste lui aussi sur cette
pédagogie de différence et écrit:

En effet, le texte littéraire est une
variation langagiére unique, pour
chaque texte, un code spécifique est
a decouvrir. Et celui qui écrit un tel
texte apprend sans cesse a décryter
les codes qu'il applique sans en étre
conscient. Il apprend ainsi a découvrir
l'autre en lui et, a accepter plus tard
foutes les différences avec les autres.

Au contact d'une telle pratique I'enfant
prend 'habitude de chercher la norme
qui régit les paroles de l'autre et
d'accepter comme normales les
différences langagiéres, accroissant
ainsi ses possibilités communica -
tionnelles.Si bien qu'on peut affirmer
que la pratique du texte artistique est
ce qui permet le mieux d'accepter le -
langage de l'autre dans sa différence.

A notre avis, |'expérience de la sensibilisation
doit s'orienter a travers la saisie de ces
différences et cela est particulierement efficace
pour {'apprenant iranien dont les aspects formels
du texte littéraire lui échappe, tant il est attaché
au contenu, par une longue habitude d'approche
traditionnelle de sa littérature nationale.

Il serait donc souhaitable de lui rendre
palpables ces ruptures formelles et perturber son
“sentiment linguistique habituel"; c'est par ces
termes que H. Besse définit le texte littéraire:

Une mise en question du sentiment
linguistique habituel au lecteur ... par
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d'un nouveau pouvoir et d'une nouvelle vision
sur la langue. En effet, ce qui importe, c'est de
faire sentir et surtout de faire apprécier I'écan
qui existe entre le discours quotidien et la langue
littéraire. Dans ce cas, il est évident q'une
certaine compeétence linguistique est necessaire
pour sentir et apprécier cet écart; sinon, il est
inutile de parler de la sensibilisation. Lorsqu'un
texte litteraire étranger est presenté pour la
premiére fois a un éléve debutant, les difficultés
lexicales et les tournures des phrases sont telles
que, comprenant mal le texte, I'éleve est
incapable de s'y intéresser et tout simplement
méme de le "lire". C'est seulement, quand
I'apprenant possede un bagage luinguistique qu'il
sera capable de saisir I'écarnt entre le fangage
littéraire et le discours usuel. A ce stade, le "choc"”
produit par la rupture de deux registres langagiers
ne lui sera pas désagreable, par contre le rendra
sensible aux charmes de cette différence.

Ce que nous entendons par le bagage
linguistique ne se porte pas uniqguement sur une
compétence lexicale et une parfaite maitrise
grammaticale, mais exige au moins une certaine
connaissance des "normes" dans les tournures
et les structures des phrases. Car, 'ecart
stylistique n'existe pas forcément dans le choix
des mots. Un poéme est écrit avec les mots de
"tous les jours". Ce qui le rend beau, c'est ia
rupture avec la structure de la langue, c'est ce
"désordre" instaure dans l'ordre du langage. La
substance d'un texte littéraire se fait par les mots
qui peuvent appartenir a des textes non
littéraires, mais le texte litteraire ies explore et
les transforme. C'est le mécanisme de cette
transformation gu'il faut faire sentir et faire
appreécier aux apprenants.

Plus un texte se teinte de "littérarité" plus il
rompe avec les habitudes langagiéres sans que
pour autant augmentent les difficultés lexicales
et grammaticales. Parfois méme il n'y a aucune
difficulté langagiére: un silence lourd de sens,
une coupe étrange, une pause inhabituelle
peuvent eclater foute la richesse polysémique
de lalangue et c'est précisement cet éclatement
qu'il faut faire sentir aux apprenants.

Il convient ici de citer le mot fameux de
Jacobson: "chaque mot du tangage poétique est
déformeé par rapport au langage quotidien ...... la
forme poeétique fait subir une violence a la
langue."Comment sensibiliser I'apprenant a cette
violence? Comment faire golter la singularité,
la surprise et les ruptures que les écarts
stylistiques procurent?

Selon J. Peytard, il faut considérer le texte
littéraire comme "le lieu de travail du langage
c'est- a-dire, ou 'on peut percevoir et analyser
des effets discursifs singulier, .... en essayant
de faire ressortir ce qui apparait d'abord, le plus
immediatement dans les écarts, tout ce qui fait
I'inattendu et les surprises attachantes ... tout ce
qui fait I'etrange du langage dans le texte et
derange nos habitudes perspectives ... le texte
devenant ce iaboratoire ou le iangage est en
expérience."®

Il convient donc d'interroger le texte sur les
differences et les déformes du langage littéraire
mais a condition que lI'apprenant connaisse déja
les formes, pour apprecier la beauté et I'étrangeté
de ces dg - formes.

Ainsi, I'écart de nature litteraire favorise la
réflexion sur la langue et permet une
comparaison entre les normes et ce qui s'écarte
des normes.
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A la suite d'une nouvelie réflexion sur le texte
littéraire en tant que matiére didactique dans les
cours de langue, de nombreux ouvrages et
articles se sont consacrés a ce sujet, dont la
plupart ont tendance a une démystification de la
littérature. On a beaucoup parlé de
"désacralisation”, et les concepteurs de
méthodes modernes, ont cherché a mieux
intégrer le texte littéraire dans le courant
d'apprentissage de la langue et d'en faire un
moment vrai dans les cours de langue. Dés lors,
la littérature est descendue de son piédestal, elle
a perdu sa place monumentable pour avoir une
présence plus réelle et plus palpable.

J. Peytard, en critiquant les méthodes qui
situent la littérature "au sommet et au terme" de
I'apprentissage de la langue, estime:

De cette image sacralisée et
sacralisante a la fois, insidieusement
et en dega de toute conscience, se
forme en nous la représentation d'une
conslruction’ hiérarchique, au sommet
de laquelle se tient majestueusement
la littérature que I'on n'est capable de
contempler qu'aprés un long
apprentissage.(”’

Ainsi, en considérant le texte littéraire comme
une sorte de "laboratoire langagier" et non plus
comme une image sacralisée, J. Peytard suggére
de ne pas différer 'approche de 1a littérature:

On aimerait suggérer aux didacticiens
qu'il convient de ne pas placer le texte
littéraire a fa fin ou au sommet, ou au
hasard de la progression méthodol-
ogique, mais d'en faire, au début, dés
l'origine du "cours de langue”, un
document d'observation et d'analyse

des effets polysémiques. En regardant
le texte dans sa matérialité scipturale,
et en débusquant les "différences”, en
fous points, a tous niveaux. En lui
reconnaissant sa spécificité, en tant
que discours situé et défini, @

Tout en confirmant la pertinence de ces
réflexions®, notre tache dans le présent article
consistera a montrer dans quelle mesure peut -
on réaliser cette nouvelle démarhe didactique du
texte littéraire dans les universités iraniennes.
Car les obstacles et les difficultés ne manquent
pas et la réalite de la classe ne se révéle pas
toujours favorables a ce projet. .

Une premiére expérience de sensibilisation
permet- elle une appréciation spontanée avant
que la tangue littéraire soit complétement
connue? '

Certes, cette appréciation n'est pas toujours
spontanée et ne s'obtient qu'au prix d'un travail
soigneusement mené sur le texte, car il ne faut
pas oublier que tous les apprenants ne sont pas
également dotés de ta méme sensibilité leur
permettant un acces spontané au texte littéraire.

POUR UNE PEDAGOGIE DE L'ECART

L'expérience de la sensibilisation au niveau
debutant est particulierement pénible et
beaucoup de didacticiens estiment que le
passage a l'appréciation littéraire ne se fera
qu'une fois établie la maitrise de Ia langue pariée
et écrite.

Tout d'abord, il faut s'intérroger sur la nature
et le mécanisme de cette sensibilisation. Celle -
ci doit étre une expérience concréte de la
richesse de la langue et l'idéal serait de réaliser
chez les apprenants la possibifité de I'acquiosition
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LA LITTERATURE A QUEL NIVEAU?
LA PEDAGOGIE DU TEXTE
LITTERAIRE EN
F.L.E

NASRINE KHATATIE
"Lire le texte littéraire, c'est chercher a percervoir les
mouvements du langage la ou ils sont les plus forts.”

J. Peytard
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sunterscheidung nicht auf einen gleichen
Wortstamm basiert. Substantive wie Bote/ botin.
Koch/ kéehin sind eine Art Unterscheidung im
Rahmen der Berufsbezeichnung. Dagegen gibt
es viele Geschlechtsunterscheidungen mit véllig
unterschidlichen Wortstammen, wie: Sohn -
Tochter, Knabe - Madchen, Bock - Ziege...
Natdrlich hat die Sprache als ein selbstindiges
System bei der sprachlichen Geschlechtsbez-
eichnung der Lebewesen einen nicht geringen
EinfluB ausgelbt und viele Bezeichnungen
unabhéangig von ihrem tatsachlichen Geschlecht
rein formal bestimmt.

Die Funktionen des Genus

1-Mit Hilfe des Genus werden Homonyme
auseinander gehalten: der Leiter, die Leiter - der
Erbe, das Erbe...... :

2-Bei den von Verben abgeleiteten Substan-
tiven wird unter anderem mit Hilfe des Genus vier
Gruppen von Verbabstrakte unterschieden:

a - Das Geschehen wird durch das Maskulin
auf einen bestimmten Fall begrenzt: Der Lauf, der
Schuf.

b - Feminin bringt die Wiederholung zum
Ausdruck: die Lauferei, die SchieBerei......

¢ - Das Geschehen wird durch neutrum zu
einem unbestimmten Verlauf: das Laufen, das
Schiefen...

d - Mehrmals wiederholte Aktionen kénnen mit
Abwertung durch das Neutrum zu einem
Gesamtvorgang zusammengefasst werden: Das
Gelaufe, das Geschiepe...

3-Verlegung auf Neutrum kann der Verach-
tung und Abwertung Ausdruck geben: das Men-
sch! das Pack! das Ekel!

4-Neutrum ist auch ein Mittel der Bemitlei-

dung: das arme Wurm!

5 - Mit Neutrum kann man beide Geschlechter
umfafen: Morgen findet eine Besprechung statt,
da mup alles anwesend sein.

Zum Schlup bringen wir ein schénes Beispiel
dafir, wie das Genus auch stilistisch benutzt
werden kann, besonders in der dichterischen
Gestaltung. In dem folgenden Gedicht von
Heinrich Heine, hat der Dichter den Genusunter-
schied der zwei Baume zum Mittel der Personi-
fizierung und Andeutung der Liebe gemacht:

Ein Fichtenbaum steht einsam
Im Norden auf kahler Héh

Ihn schlafert: Mit weiBer Decke
Umbhdllen ihn Eis und Schnee

Er traumt von einer Palme

Die, fern im Morgenland
Einsam und schweigend trauert
Auf brennender Felsenwand

Beniitzte Literatur:

1- Grundfragen der deutschen Grammatik,
W.Schmidt, Volks und Wissen Verlag Berlin
1977.

2- Deutsche Grammatik fur Auslander, Helbig-
Buscha VEB. Verlag Enzyklopédie Leipzig 1972.

3- Duden Grammatik Duden Verlag 1984.




Andererseits werden auch den Dingen und
Sachen bei ihrer Bennenung nattrliche Geschle-
chter zugeschrieben. z.B.: der Wald, der Zorn,
die Nase, die Freude...... Die Ursachen fur
dieses Phanomen kénnen sowoh! inhaltlich als
auch formal sein. Die Gattungsbezeichnungen
der grofern Lebewesn sind in der Regel
maskulin, wie; Hirsch, Lowe, Adler... Das gleiche
betrifit die grofen Raume und Richtungen wie:
der Norden, der Frihling! Dagegen sind die
kleinen Lebewesen bestimmt von dem
weiblichen Geschlecht: wie: Mlcke, Taube,
Maus..., was ja auf die patrialschalische
Weltanachauung zurickgefuhrt werden konnte.
Weiter sind nach dieser mannlich bestimmten
Teilung die Namen der jungen Tiere sowie alle
Diminutive neutral: das Fohlen, das Lamm, das
Klicken, das Ringlein.

Allerdings gibt uns die praktische Lebeserfah-
rung die Berechtigung, manche Diminutive nach
ihremn naturlichen Geschiecht zu bezeichnen und
die grammatische regel zu (bergehen: Das
Madchen da, sie hat diesen Antrag gestelit.

Es gibt auch in der deutschen Sprache der
Gegenwart den Trend, daf} bei der Berufsbezei-
chnung und Titeln das feminine Geschlecht nicht
beachtet wird, wie: Frau Minister, Frau Profess-
or... Hier werden die Personen unabhangig von
ihrem Geschlecht nur nach ihrem beruflichen
Status charakterisiert.

Die Urspriinge der Genuseinteilung
Woraus erklaren sich die verschiedenartigen
Widerspriiche zwischen Sexus und Genus? Ein
Grund dafir ist, daj die Sprache, die zwar ein
System darstellt, nicht nach einem vorgefaften
und einheitlichen Plan logisch aufgebaut ist,

sondern bei der Erfillung der unendlich
vielseitigen kommunikationsaufgaben sich
urwichsig und langsam entwickelt hat. Sie ist
hervorgegangen aus vielseitigen gesellschaft-
lichen Wechselbeziehungen, aber hat sich in ihrer
Entwicklungsphase als ein groffes Gebilde mit
ihren Formen und Wortbildungstypen verselbs-
tandigt.

Der Ausgangspunkt der drei Genusunterschei-
dungen ist vielleicht die Unterscheidung der zwei
naturlichen Geschlechter von der Geschiechtlos-
en dritten Gruppe gewesen. Denn wortlich bedeu-
tet neutrum auch "keines von beiden.” Bei den
belebten Wesen ist das natlrliche Geschlecht
eine Realitat, die zumindest bei vielen Tieren flr
den Menschen so wichtig war, da er es beachten
mupte und lernte.

Aber warum wurde auch den Dingen ein
Geschlecht zugeschrieben? Ein Grund ist
vielleicht die personifizierende Denkweise des
unterent - wickelten Menschen, der ausgehend
von sich selbst, sich die ganze Natir als belebt
vorstellte. In seiner naiven Weltanschauung
waren Baum und Berg, Himmel und Fluf} beseelt
und die Umwelt von Damonen und Géttern erfalit
gewesen. Spuren solcher Weltanschauungen
sieht man in den alten Religionen, deren
Hauptcharakteristik die Vielg6ttrei ist. Die Romer
haben sich die Wind - und Flupgo6ttheiten
mannlich gedacht, zugleich identifizierten sie die
Baume und Blumen mit weiblichen Gottheiten.

Aber mit dieser Erklarung allein kann man nicht
auf alle Erscheinungs - formen des Genus eine
Antwort geben. Denn in vielen Fallen wird das
tatsachlich vorhandene Geschlecht gar nicht
beachtet, wiez. B. : Hase, Vogel, Huhn...... In
diesem Zusammenhang muf} auch noch erwahnt
werden, daf} in sehr vielen Fallen die Geschlecht-
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Die persische Sprache verfugt Uber keinen
bestimmten Artikel, und das den lranern
gelaufigere Arabisch weist auch nicht mehr als
einen bestimmten Artikel auf. Vergleicht man also
das Sprachpaar Persisch - Deutsch, s0 steht
man, was den Artikel betrifft, vom Deutschen aus,
vor einer Liicke im Persischen, denn im Gegenteil
zu der Persischen Sprache besitzt das Deutsche
3 bestimmte Artikel, deren Hauptleistung es ist,
das Geschlecht der Substantive zu bestimmen.
Aber die Verteilung der Substantive auf die drei
Geschlechter bleibt nicht auf die Lebewesen
beschrankt, vielmehr betrifft auch die Dinge. Und
grade hier stellt der persisch sprechende
Deutschlerner entmutigt fest, day besonders die
Geschlechts - bestimmung der Dinge, aber auch
mancher Lebewesen in sehr vielen Fallen nicht
logisch motiviert ist, ja sogar in Widerspruch zu
logischen Erwagungen steht. Hier beginnt die
Verwirrung. Man sucht und hat kein "Verstan-
dliches" Mittel, keine halbwes gultigen Regeln in
der Hand, auf relativ einfachem Wege das
Geschlecht der Substantive im Voraus richtig zu
erraten, und weil das Erlernen des Substantiv
jeweils mit dem Artikel mihsam ist, so beginnt
der standige Verstofd gegen die Regeln.

Die gelaufige und vielleicht die einziege
Methode fiir die Erlernung des Artikels in den
iranischen Oberschule ist die formbezogene
Methode. Man hat das formalgrammatische
System zum allgeimen System erhoben, anderes
gesagt, man hat sich vorallem auf semantische,
wie formale Merkmale der Substantive gestitzt.
Demnach sind zum Beispiel die Jahreszeiten,
Monate und Wochentage Makulin, oder die
Suffixe wie - ei, - heit, - schaft u.a.m. Feminin.

Diese Methode ist allerdings sehr praktikabel
und hilfsreich, daber das Formale allein, solange

das Wesen des Genus nicht behandiet worden
ist, kann uns bei den Zweifellfallen und Aus-
nahmen sowie Schwanungen keinen sicheren
Halt und Durchblick geben. Wie erklaren wir mit
unserer Logik Satze wie: Frau Minister hat
gestern ihre Amtsantrittrede gehalten. Oder: Das
Machen? Sie hat sich komisch benommen.

Da die formorientierte Aneignung des Artiels,
wie gesagt, grade in Zweifell - und Ausnahme-
fallen keine Erklarung bietet, so versucht der
folgende Artikel, sich umso intensiver mit dem
Wesen des Genus auseinanderzusetzen und
mehr aus pragmmatischer Sicht dessen Entwick-
lungsziige Ubersichtlich zu machen. So kommt
man dem Wesen des Genus und damit dem
Wesen des Artikels mehraus logischer Sicht
ndher. Und die bewuf3te Aneignung und
dementsprechend die sichere Verwendung des
Artikels ist allein dadurch moglich.

Genus und Sexus

Wie schon in der Einleitung erwéhnt, bleibt
die Geschlechtsbestimmung der Substantive im
Deutschen nicht allein auf die Lebewesen
beschrankt, sondern umfasst auch die Sachen.
Diese sind zwei unterschiedliche Kategorien, die
man auseinanderhalten muf. Das natirliche
Geschlecht mit den Artikeln der und die wird mit
Sexus bezeichnet, und das grammatische
Geschlecht, genannt Genus mit den Artikeln der,
die, das.

Das grammatische Geschlecht der Substan-
tive von Lebewesen stimmt in den meisten Fallen
mit ihrem natarlichen Geschlecht Oberein, wie:
der Vater, die Mutter, der stier, die Kih, der
Hahn, die Henne. Es gibt aber auch viele Falle
der nicht Ubereinstimmung, wie zum Beispiel:
Das Weib, das Madchen, die Wache usw.
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levels. For example, words can be read to the
students and they would be required to write
down the words with correct spelling. An
interesting strategy in such exercises would be
to give students a chance to check the correct
spelling of the words with the books. Trying this
.strategy once in while would help students to
improve their spelling ability.

Another example would be letter cloze
administrated in oral form. That is, certain words
are given in written form, but with some missing
letters. The teacher reads the words and the
students completes them. A third technique
would be giving pictures to the students and
asking them to write the words corresponding
to the pictures. And finally,a sentence which
define an object is read to the students and they
are required to guess what the sentence defines
and write down the word. For example:

The examinee heafs:Something you write with

The examiner guesses and writes pen

Care should be taken, however, to give clear
definitions which woulid lead to the exactly
intended word. All the above mentioned
techniques can be applied at the sentence level
as well.

5 .2. Dictation as a listening comprehen-
sion practice. The natural rate of speech which
is the criterion for reading dictation passages
helps students to train their ears to comprehend
spoken language. Listening comprehension is
a skill at which most students do not have a good
command. Through dictation the teacher can
help students improve their listening
comprehension ability.

5.3. Dictation as a writing exercise.As
mentioned before, dictation can be used in class

47R

to improve students writing ability. In fact itis a
kind of semi-controlled writing. Through this
technique students will receive the content of
the composition, try to reconstruct it and write a
compaosition on the basis of the materials they
have heard.

6. Conclusion

This paper was an attempt to provide the
readers with the concept of dictation as a
teaching as well as a testing device. The
procedures for developing, administering, and
scoring a dictation test were explained. The
verity of dictation tasks were presented. And
finally, the pedagogical applications of dictation
were discussed.
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total number of words and calculate the
score of the examinees. For example, suppose
a dictation includes 200 words and a student
makes 40 mistakes (combination of misspelled
words, missing words, and exira inserted
words). This particular student’s score is 200-
40=160. Adjusting this score on the scale of 20,
the student's score will be 16, not zero. I would
like to take the opportunity here and ask all
teachers and educators to follow this
procedure in scoring dictation tests both in
L1 and L2 situations. This is the most
acceptable and justified system of scoring
dictation tests.

4. Varieties of Dictation Test

Dictation is shown to be a versatile test
measuring auditory tasks, as well as
comprehension skills manifested in written form.
Therefore, in addition to the standard dictation,
scholars have developed different versions of
dictation for different levels of language ability.
Among the popular varieties, three techniques
will be briefly explained here. They are elicited
imitation, partial dictation, and dicto-comp.

4.1- Elicited imitation. Elicited imitationis a
frequently practiced technique for children and
elementary level language learners. The
procedure is that a sentence is read to the
examinee, live or taped, and the examinee is
required to repeat it. Although the procedure
seems simple, it is not so. Repetition requires
active short term memory and a good amount
of processing. The scoring system may be giving
one point to every correctly repeated word.

4.2- Partial dictation.Partial dictation is a
flexible technique which can be used for both
adults and children at both elementary and

advanced levels. The procedure of
administering a partial dictation is as follows: A
passage is written with some missing parts and
given to the students. The same passage is read
to the students. The students are required to fill
in the missing parts as they listen to the passage.
Every completely filled blank will be given a
point. This technigue can be made more difficult
by deleting more words or phrases, and it can
be made easier by reducing the amount of
deleted parts.

4.3- Dicto - comp.

This form of dictation is, in fact, a combination
of dictation and composition. The examinees
listen to a passage, live or taped, and are
required to write down whatever they remember
from the entire passage. Although this technique
requires a high level of comprehension and
reconstruction abilities on the part of the
examinees, it suffers from a shortcoming
regarding its scoring system. The scoring of
dicto-comp is often subjective. Therefore, it is
not recommended to be used as a testing
device.

5.Pedagogical
Applications

In addition to the use of dictation as a testing
device, it is a useful teaching device. Of course,
all pedagogical uses of dictation cannot be
explained here. However, some of the common
features are mentioned here. Others are left to
the creativity of the teachers.

5.1_ Dictation as a spelling practice.A
common use of dictation at elementary level of
language teaching is to improve students’
spelling ability. A variety of procedures can be
employed to use dictation at word and sentence
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an item, every syllable is taken as the unit of
scoring and given a point. For example, the word
teach is considered one item, but the word
teachingis considered two items because it has
two syllables. The syllable count method
removes the disadvantage of differing lengths
of the words. However, it has a disadvantage
that determining the number of syllables in a
word is not always an easy task.

The third method of scoring, which is probably
the most convenient and unbiased is the
morpheme count method. In this method, every
morpheme is taken as the unit of scoring. For
example, the word go is considered one item,
whereas the word going is counted as two items
because it has two morphemes. As a matter of
fact, the morpheme count technigue seems to
be quite objective and research findings show
that this method is the most appropriate because
it produces more reliable and valid scores than
the other techniques. (Farhady & Malekpour,
forthcoming.)

Before leaving the discussion of scoring the
dictation, it should be pointed out that regardless
of the scoring system, whether word for word,
syllable count, or morpheme count, two
important points should be seriously taken into
account by teachers and administrators. The
first point relates to the idea of spelling errors.
Some people resist ignoring the spelling errors.
They believe that ignoring spelling errors would
lead to carelessness in writing among the
students. Of course, rightly s0. However, ignoring
spelling in scoring a dictation test does not
mean, by any means, that spelling is not
important. There are different methods of
teaching and testing spelling which can be

practiced in a language education program.
Furthermore, research shows that counting
spelling errors does not significantly influence
the ranking of the scores in dictation tests. That
is, it reduces the scores of all the testees to
almost a similar degree. Therefore, in a ranking
system of testing, counting the spelling errors
would not change the results. Thus, teachers
who feel strongly about spelling errors, may
consider spelling errors as wrong and deduct
from the scores of the dictation. As a matter of
fact, in our country where dictation is often used
as a spelling test, it is recommended that the
teachers and administrators take into account
the spelling errors, but at the same time follow
the procedures for developing and
administering the dictation tests as suggested
here.

The second point, which is more important
than the first, is the way the total score in a
dictation tests is calculated. An erroneous, but
unfortunately common practice, in scoring a
dictation is that the maximum score is assumed
to be 20. The number of errors made is
deducted from 20 and assigned as a student’s
score. If a student made 20 mistakes,
regardless of the length of the dictation, the
student’s score would be counted zero. This is
the most unfortunate and unacceptable way of
scoring a dictation test. Assigning the score of
zero to a testee means that the testee does not
Know any word in Enghish. It is strongly
recommended that the teachers and
administrators avoid such an unfair procedure.
The correct way to score dictation test is to
count the number of words in the dictation
and deduct the number of errors from the



which are usually recorded, the administration
of the dictation test is completed. After
administering the test, the important point is how
to score it. However, before moving into the
scoring procedure, one more point regarding the
punctuation of a dictation test shouid be
mentioned. In some dictation tasks, the
punctuation marks are given as the part of the
reading of the passage. In such cases, the
testees should be instructed appropriately. The
tester should make sure that the examinees
clearly understand, for example, that when they
hear the word COMMA, they should not write
down the word COMMA. Rather, they should
use the punctuation mark referring to COMMA,
i.e.,(,). Itis advisable to provide the examinees
with the punctuation marks because these
marks facilitate the testees, understanding.
Further, punctuation marks are part of the
natural discourse in written language. When the
administration of the dictation passage is
completed, the next step is to determine the
techniques for scoring it.

3.1.5 - Scoring a dictation.One of the
controversial issues regarding the dictation tests
is the scoring method employed. The most
common method of scoring a dictation test is
the so called word by word scoring. In this
method, every morphologically independent
word is considered an item and every item is
given one point. This technique is the most
frequently used method of scoring dictation
tests. It should be mentioned that sometimes
the testees insert some extra words which are
not part of the passage. In such cases, every
extra word is considered an error and one point
is deducted for each. An important point in using

this method of scoring is that spelling errors
do not count uniess they change the
meaning of the words. For example, if the word
color is speiled as coflor, it would not be
considered an error because spelling this word
with two I''s does not change its meaning.
However, if the same word is spelled as cooler,
it will be counted as wrong because this type of
spelling changes the meaning of the word. Thus,
in the word for word scoring method, it should
be remembered that spelling errors do not
count as long as the meaning of the words
are preserved.

The reason for not considering the spelling
errors 1s that most scholars believe that
knowledge of spelling is not a significant
indication of language ability. That is, knowing
the rules of spelling does not necessarily
contribute to the total communication ability of
the language learners. As a matter of fact, most
native speakers make errors in spelling their own
language.

There are some objections to the word for
word method of scoring. One major criticism is
that giving one point to every word may not be
a valid system because words are not of the
same length. That is , writing small words such
as at, in, on, in comparison to writing longer
words such as occasionally, differently ,
unfortunately is not the same. They are not of
the same level of difficulty. Nor do they take the
same amount of time to be written down. Due
to these objections, different methods of scoring
dictation tests are offered.

An alternative method of scoring dictation
tests is the syllable count method. In this
method, instead of considering every word as
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identified by slash signs developed through the
readings of a native and a near native speakers
of the English language. Minor discrepancies are
adjusted.
One of the most useful facts about
energy / is that it can be changed from
one form to another. / These changes
are happening all the time./ Most
machines have as their purpose / the
conversion of energy from one form to
another. / Furthermore, / even in
ordinary activities, / energy changes
form....
The last suggestion regarding the place of the
pauses in a dictation passage relates to the
- examinees level of proficiency. If there is some
information available on the levels of the
language ability of the testees, it might be
“possible to adjust the location of the pauses
depending on the language proficiency level of
the examinees. Generally speaking, the more
proficient the examinees, the longer the chunks
between the pauses. However, except for some
classroom situations, rarely do the testers have
; prior information on the language abilities of the
 testees. Therefore, most testing specialists
- suggest the readings of the native or near native
speakers in order to determine the placc of the
- pauses.
The second important point regarding the
' reading of a dictation passage is to determine
. the length of pauses between the two chunks.
Inappropriate timing would change the dictation
i task into a speed writing activity which is not the
- purpose of dictation at all. Thus, pauses should
. be long enough to allow the testees to write down
' what they hear.

As a matter of fact, there is no clearly
established rule or criterion as to the length of
the pauses. However, an agreed upon
procedure is that the words in a chunk must be
spelled out slowly by the tester and the time
should be doubled as the length of the pauses.
Consider the following example with the location
of pauses marked by slash signs:

The young man/ started to run /
when he heard / the strange voice./

The first chunk includes the young man.
The length of the pause between this chunk and
the next chunk should be determined by
practically spelling out the words in the chunk.
That is, the reader should slowly spell out the
words as T_H_E_Y_O_U_
N_G_.M_A_Nand timeit. Suppose it takes
12 seconds to spell these words. The length of
the pause, then, should be set at 24 seconds.

It should be pointed out that the place and
the length of the pauses should be marked on
the dictation in advance. The length is usually
marked by a slash sign and the time of the

pause by a number which refers to the number

of the seconds that the reader should wait until
he reads the next chunk.

When the second reading is completed,there
is the third reading which is almost the same
as the first reading. That is, reading the text for
the third time at normal rate of speech would
complete the process of administering the
dictation. The only difference between the first
and the third reading is that in the third reading
the testees are allowed to check their written
work and make any corrections or modifications
they wish.

Through these three readings of the text,



One point which should be taken into account
and strictly observed is the way a dictation
passage is read. Regardless of the number of
times that a passage is read, the reading must
be at the normal rate of speech. Thatis, there
should not be any sort of artificial or deliberate
slowing down of the reading rate. This does not
mean artificial or deliberate speeding up of the
reading rate either. In either case, the reader
violates the naturalness criterion of the context
of language. Thus, the speed of reading must
follow that of the normal rate of speech.

Keeping in mind the normal rate of speech,
a dictation passage is read three times. The first
time, it is read as a normal reading passage.
The purpose of the first reading is to let the
examinees get the general idea of the passage.
At this stage, examinees are not allowed to write
down any word or to make any notes from the
content of the dictation. They are required just
to listen to the passage in order to grasp the
main idea of the passage.

Probably the most difficult part of
administering a dictation test is the procedures
for the second reading. Since the second
reading, in addition to being at the normal rate
of speech, includes pauses among the chunks
of the passage to let the examinees write down
what they hear, it should be done more carefully
than the other readings. There are two important
points to be taken into account regarding the
second reading. The location and the length of
the pauses.

Regarding the first point, i.e., where to place
the pauses, there is no clear cut rule or criterion.
However, some suggestions can be made upon
which most scholars agree. First, the pause

shouid be piaced at the natural discourse break
points rather than in the middle of the phrases.
Some scholars suggest that the pauses should
be placed at the end of every collection of words
that are constituents of a node in the tree
diagram of the sentence drawn on the basis of
the transformation grammar. Consider the
following sentence:

The young man started to run after

he heard the strange voice.

Taking the tree diagram of this sentence into
consideration, the following patterning can be
suqggested for the location of the pauses marked
by slash signs:

The young man/ started to run / after
he heard / the strange noise

Each segment can be roughly placed under
a single node if the tree diagram of this sentence
is to be drawn. Although this procedure seems
reasonabile, it is not always practical. The reason
18 that sometimes there is only one word under
a particular node such as in the following
sentence:

He went home.

Where there are three nodes (NP, VP Adj P).
On other times, there are too many words under
a node that seems unmanageable to read all
the words as a single chunk.

Another suggestion regarding the location of
the pauses is to have the text read by a few
native or near native speakers of the language
and identify the place of the pauses at the points
the readers naturally stop. Although there might
be some individual variations as to the places
of pauses in this procedure, it seems most
practical of all. The following is part of dictation
passage, in which the places of the pauses are



passages taken from the text book would serve
~as a reasonable criterion for selecting the
unseen passage.
- Of course, due to the difference between
“reading and listening activities, it is advisable to
select passages which are easier than those in
- the text book. To this end, the readability index
~which is between the mean and one standard
- deviation below the mean of the passages taken
from the text books would be most appropriate
- for the dictation passage.
- As a numerical example, suppose that the
teacher randomly selected five passages from
the text book. Applying the readability formula,
: the passages yielded the following readability
levels:
Passage 1: 16
Passage 2: 18
Passage 3: 23
Passage 4. 23
Passage 5: 20
The mean readability of these passages
would be 16+19+22+23+20/5=20.
The standard deviation of the readability
| indexes of these passages would be around 3.
| Then the selected passage should have a
| readability of 17 to 20.
. It should be stated, quite firmly, that
readability should not serve as a single blind
criterion for the selection of a passage.Rather it
' should serve as an auxiliary device to verify the
teacher’s own judgment on the appropriacy of
the passage. So, only after judging the context
' and the content of the passage by the teachers,
should the teacher apply the readability formula.
3.1. 3- Determining the length of the
passage The third key word in the definition of

dictation is the length of the passage. There is
no agreement among scholars on the length of
a dictation passage. Most of them state that a
dictation passage should be long enough to
create a coherent piece of connected discourse.
Also, most of therm agree that passages with
100-200 words would be appropriate. Of course,
in the process of word count, all morphologically
independent words such as "a" ,"the", "at", "in",
"on", etc. are considered words and thus
counted. Repeated words are also counted as
independent words.

3.1.4 - Administering a dictation test. After
selecting the appropriate passage, the last key
term, i.e., procedures for administration of the
test should be clarified. Administering a dictation
test is quite different from that of a reading
comprehension or a grammar test. In
administering a dictation test certain factors
would influence the quality of the test. For
example the overall speed of presentation, the
length of sequences of the materials that are
presented between pauses, the quality of
presentation, the number of times the text is
presented, and the particular dialect or
pronunciation in which the text is presented are
all the factors which contribute to the difficulty,
easiness, and most important of all to the validity
of the test. These factors may not influence a
reading comprehension test, but will definitely
change the outcome of a dictation test.

As a commonly agreed upon procedure, a
dictation is read three times and taped. The
reason for taping is to avoid fluctuations which
might occur due to the differences among the
readers or to the differences between one reader
reading the same text on different occasions.



3.1- Standard dictation. Standard dictation
is defined as a passage of appropriate lenght
and difficulty with a particular way of
administration. There are four key- words in the
definition: a passage, appropriate length,
appropriate difficulty, and procedures for
administration. Each will be discussed in more
detail.

3.1.1- Selecting a passage.The first point
in constructing a dictation test is selecting the
passage itself. A passage is often a combination
of certain paragraphs. That is, the minimal unit
of a passage is a paragraph. A paragraph is
defined as a combination of sentences
expressing a unit idea. This means that not any
combination of sentences would produce a
paragraph and likewise, not any combination of
paragraphs would constitute a passage. For a
combination of sentences to produce a good
paragraph,itis necessary that the characteristics
of a paragraph be present. That is, a paragraph
should meet the criteria of a natural discourse.
The major criteria of natural discourse are
cohesion and coherence. Cohesion refers to the
internal structure of the paragraph. In other
words, cohesion deals with how the sentences
in a paragraph stick together. Coherence,
however, goes beyond the syntactic structure
of the passage and deals with the
meaningfuiness of the paragraph within the real
context of language. This implies that putting
unrelated sentences together would not
constitute an acceptable paragraph for a
dictation test. Thus, a passage should be
selected that meets the criteria of natural
discourse.

3.1. 2- Determining the appropriateness of

the passage.The second important point,
beyond the nature of the text, is the level of the
difficulty of the text. Since dictation puts a heavy
load on the short- term auditory memory, the
passage should not be as difficult as the one
selected for reading comprehension tests. The
reason is that in a reading comprehension test
the examinee has the chance of reading and
re-reading the paragraph, whereas in dictation
type tests students depend solely on their short
- term meaning.

As with selecting a passage for the purpose
of a reading comprehension test or a cloze test,
a reasonable technique to be used for selecting
an appropriate passage for a dictation is the
readability formula. Again no claim is made on
the absolute appropriacy of the readabitity
formuias. However, research indicates that
readability formulas provide an acceptable
criterion for selecting a passage. An example
may help clarify the point.

Suppose a teacher intends to select a
passage for the purpose of dictation. Of course,
taking a passage from the students’ text book
would not be appropriate because the passage
must be unseen. Selecting an unseen passage
eliminates the possibility of pre-memorization of
the passage by the students and thus removing
any potential unfairness on examinees’
performance.

To do so, the teacher should have an idea of
the level of the complexity of the passage in the
students’ text books. An acceptable procedure
to obtain a criterion of passage complexity is to
select some passages from the students’ text-
book and apply one of the readability formulas
to the passages. The average readability of the
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dictation is a valid and reliable measure of
language ability (Oller, 1979).

The new trend on the use of dictation as a
test of language ability stemmed from the
principles of teaching language as a global
- phenomenon. Scholars claimed that dictation is
not a test of merely spelling. Rather, it is a test
which activates the whole family of auditory
tasks which reflect major aspects of language
in patural settings. This new treatment of
dictation as a test was supported by the
opponents of audiolingual type of teaching and
testing procedures. The controversies'going on
between two major poles of language testing,
i.e. discrete - point and integrative approaches
led to the supremacy of the latter. When the
- principles of discrete - point testing theory were
questioned, the integrative testing approach
received prominence.

According to integrative testing, language is
used for communication and it should be tested
in a communicative context. One of the major
requirements of a communicative setting is
contextualization of language. The discrete-
point approach used sounds, words, and
sentences in isolation and out of context.
Therefore, scholars attempted to use tests which
utilized language in a contextualized form. Two
of the most popular forms of the tests in this era
were cloze and dictation because these, tests
utilized language in a contextualized form. Since
the cloze procedure, its development, scoring,
and use were explained elsewhere (Farhady,
1997), the remainder of this paper will deal with
the construction, administration, scoring, and
other varieties of dictation type tests.

3. Construction, Administration, And

Scoring Of Dictation

Considering the explanations given before,
dictation should not be considered a test of
spelling anymore. It is a test of language ability
to receive, perceive, conceptualize,
comprehend, analyze, synthesis, reconstruct,
and produce the language. The input form is
oral but the output form is written. Therefore,
selecting words or isolated, disconnected, and
non-coherent sentences would not be suitable
for the purpose of dictation. The reason is that
dictation measures more than just speliing.
Heaton (1984) believes that the complex
elements involved in a test of dictation were
largely overlooked until fairly recently. The
combination of skills involved in tests of dictation
include auditory discrimination, auditory memory
span, spelling, the recognition of sound
segments, a famitiarity with the grammatical and
lexical patterning of the language, and the
overall textual comprehension. Of course, all
these abilities are materialized through the
written form of language.

Itis interesting to note that the above-
mentioned abilities tested through a single test
of dictation are often measured by independent
tests.That is,there are tests of auditory
discrimination, tests of auditory memory span,
tests of spelling, tests of sound discrimination,
tests of vocabulary, and tests of syntax. However,
alt these tests are, in fact, integrated in a single
dictation test. Thus, due to the versatility of
dictation tests, care must be taken in constructing
such tests.In order to provide a reasonably
comprehensive description of constructing a
dictation test, the so-called standard dictation
will be taken as the example case.



set of words or sentences were read to the
students who were required to write down the
words and sentences with correct spelling.

The traditionai use of dictation has probably
more disadvantages than advantages.
However, some scholars approve of using such
a dictation as a teaching device rather than a
testing device. For example, dictation may be a
useful technique to improve the students spelling
ability at the elementary stages of language
learning. Even on some occasions, the use of
dictation is recommended as a test of spelling.
Rivers (1981) claims that when certain
combinations of phonemes create problems for
the students, dictation can be a useful technigue
for verifying students’ achievement. Futher,
dictation can be used as a technigque to check
students’ phonetic and phonemic discrimination
ability. In spite of these advantages of the
traditional dictation as a teaching device, its use
as a testing technique is not appreciated very
much by language testers.

As a testing device, which is unfortunately
practiced in some language teaching situations,
traditional use of dictation is not appropriate
because of the following reasons. First, the
selection of the words or the sentences to be
dictated is often biased. That is, teachers often
select difficult words as well as sentences with
complex linguistic elements. This kind of
selection of the materials to be dictated is not in
harmeony with the use of language in natural
communicative settings. Second, performance
on such tests, which only focuses on the spelling
ability of the language learners, may not have
direct relationship to the students’ language
ability. That is, knowing the correct spelling of

the words does not necessarily correspond to
one's ability to use language in communicative
settings.

Because of these shortcomings of the
traditional dictation, and with the advent of
audiolingual method of teaching, which led to
the development of objective discrete-point
tests, dictation lost its value as a testing device.
Even some scholars including Lado and Harris
recommended banning the use of dictation as
a testing device. For example, Lado (1961)
believes that dictation does not test much of the
language because both the words and the order
of words in a sentence are given to the students.
Harris (1969) also claims that dictation as a
testing device is both uneconomical and
imprecise because it does not measure any
significant part of language. Along the same
lings, Davies {1970) states that dictation as a
testing device is imprecise, lacks diagnostic
value and leads to negative backwash effect.

These criticisms on the use of traditional
dictation as a testing device led to a period of
time in which dictation was not used as a test
altogether. However, with the advent of
communicative trends in language teaching the
concept of dictation regained its deserving
position in language testing. The use of dictation
as a testing device changed from measuring
only the spelling ability of the language learners
to measuring the global language ability of the
learners. Probably, Oller was the first person to
revitalize the idea of dictation as a language test.
During 1970’s a great number of research
projects dealt with the validation of dictation as
a language proficiency test. The results almost
unanimously supported the hypothesis that
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Dictation As a Testing'And a
Teaching Device

1. Introduction

The use of dictation as a testing device has
a long history. During different eras of language
teaching, dictation has received different
degrees of attention both in teaching and in
testing foreign languages. In old days, especially
at the time of traditional language teaching,
which corresponds the so-called pre-scientific
era of language testing, dictation was a popular
device for measuring the iearners language
ability. With the emergence of the modern
teaching methods such as the audiolingual
method, dictation lost its value as a testing
device. The reason for the decline of the
importance of dictation was basically the
dominance of the structuralist discrete-point
testing. According to the principles of testing in
this period, the objectivity of the scoring of the
tests carried the most importance. Since
dictation was not scored as objectively as the
multiple choice tests, it was not favored by the
language testers. However, with the emergence
of the cognitively oriented methods of teaching,
which emphasized the holistic nature of
language, dictation regained its importance.
Ever Since the emergence of the integrative
theory of testing, dictation has become one of
the most prestigious language testing devices.

Along with these developments, the concept

Hossein Farhady

of dictation itself has gone under different
definitions. At each period, dictation has been
treated differently by different teachers and
testers. That is, the concept of dictation has not
been consistent over time. Therefore, this paper
Is an attempt to clarify the concept and offer
some guidelines for an efficient use of dictation
by language teachers. More specifically, the
purpose of this paper is to provide the readers
with information about (a) the origin, use, and
the development of dictation, (b) the
construction, administration, and scoring of
dictation, (c) the varieties of dictation tests, and
(d) the pedagogical implications and applications
of dictation in a foreign language teaching
contexts.

2. Origin, Use, And Development Of
Dictation

There is no verifiable evidence as to the origin
of dictation. Some scholars believe that dictation
is as old as language teaching itself. From the
early days of language teaching up to the
present, dictation has been used, in one way or
another, as a technique to reinforce students’
ability in accurate writing. Of course, writing was
not considered to be any sort of creative writing.
Rather, it was considered to be the ability to
make correspondence between the phonemes
and graphemes of a given language. Often a



were taken into account in this experiment.
Students were divided into the two levels of high
and low. Those students whose scores fell
somewhere in the range of 0-50 were considered
low, and those who got 51-100 were considered
high. The other steps for measuring the
correlation coefficients between groups, the
t- test, and the like are exactly the same as
the first experiment. Hence, we go forward to
Table 3 which shows the mean, standard
deviation, and standard error of each group:

Table 3
group mean SD - SE
SHT 57.53 10.46 1.52
SHV1 58.59 11.60 1.69
SHV2 16.69 8.11 1.18
SLT 30.57 7.77 1.13
SLV1 31.59 9.64 1.40
SLV2 9.52 4.62 .67

Looking at the tables, correlations-- either
negative or positive-- especially the degree of
freedom, ..., and the conclusions after each set
of tables, we will detect that, briefly speaking,
language proficient students can cope with both
types of sentences without much difficulty and
compensate for the lack of contextual cues, while
other students at lower levels of language
proficiency appear to be more successful with
those texts which encompass more contextual
cues.

Since contextual cues are proved to be
effective on the guessability of the new words
and consequently on the improving of the reading
skills, then teachers of English shouid pay more
attention to the clues and the reading materials
should include much more cues than now. This
not only helps the students guess the meanings

of the new words more easily but removes the
students’ anxiety and facilitates learning as well,
Sufficient contextual cues, therefore, should be
provided for the EFL learners sc that they can
play "psycholinguistic guessing game" which
requires "skills in selecting the fewest, most
productive cues necessary to produce guesses
which are right the first time"(Goodman,
1967,p.128).

The findings of this study imply various
activities in the classroom. It was found out that
language proficiency levels are not crucial in
inferring the meaning of unfamiliar words in cue-
adequate sentences. We noticed that high
language-proficient students scored relatively
higher than less proficient students in both cue-
adequate and cue-inadequate sentences
because their proficiency in the English language
can compensate for the lack of contextual cues
in cue-inadequate sentences. On the other hand,
it was observed that students at low levels of
language proficiency usually benefited from
cotextual cues in cue-adequate sentences to
guess the meaning of unfamiliar word in each
itern; therefore, the presence of contextual cues
is controversial for them.

Consequently, it may be suggested that
teachers should be responsive to the students’
language proficiency levels. If, for instance, they
want to teach at low levels, they ought to know
that students need to move from dependency to
independency on the teacher to become an
autonomous user of the English language. To
achieve this goal, students should go through
comparatively definite reading phases. They
should become familiar with reading strategies
as well. The teacher should make use of those
texts that contain more contextual cues for new
words to remove students’ anxiety of learning a
foreign language and gradually attract their

attention to the other matters in learning to read.
RN
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in the language in the text), and extralinguistic
input should be available, or familiar, to the text-
receiver.

One of the ideas that are currently gaining
ground with regard to vocabulary acquisition in
a foreign language is the view that inferring the
meaning of word from its context makes an
important contribution towards the retention of
the word in question. A precondition for this is
that the meaning should be guessed correctly.
Carter (1987) and Li (1988) carried out a series
of experiments to explore the retation between
guessing the meaning of unknown foreign words
from contextual cues and retention.

This study will test two null hypotheses:

1. There is no significant correlation between
the Iranian students’ scores on cue- adequate
and cue-inadequate sentences.

2. There is no significant correlation between
the Iranian students’ high scores on language
proficiency and their ability in inferring and
guessing the meaning of new words in context.

The above null hypotheses were put into test
to see if the contextual cues could help students
infer the meanings of the target words. These
vocabulary tests were standardized through the
needed steps. The tests were administered to
38 students approximately at the same language
proficiency level of the subjects of this study. ltem
difficulty and item discrimination were estimated.
As a result of this estimation, some of the items
were omitted or modified. They were again
administered to another rather homogenious
group to find out whether the revised items were
acceptable or not. At last, 30 items for each test
were ready to be administered. The pupils were
asked to choose the best synonym for the
underlined word as to the contextual meaning of
the target word in the sentence.

The tests, then, were analyzed and the results
were computed to find out the correlation

coefficient between (1) the general language
ability and each of the two vocabulary tests, one
including cue- adequate sentences and the other
cue- inadequate ones, and (2) the two above
mentioned vocabulary tests.Two methods were
applied to the students’ scores on one TOEFL
and two vocabulary tests. In the first method,
simply the students’ levels of fanguage
proficiency were not paid attention to, while in
the other method they were divided as to their
language proficiency levels. In the second
method, there were highs and lows. Then a
computer program, SPSS, was used for
computation. Table 1 illustrates the mean,
standard deviation, and standard error of these
three tests in each group:

Table 1
group mean SD SE
FT1 44.05 16.36 1.68
FV1 45.09 17.22 1.77
Fv2 13.10 7.49 0.77

Table 2 represents the correlations between
the groups mentioned earlier. They also deal with
t-test to find out the significance of these
correlation coefficients. These figures are also
from the SPSS computer program:

Table 2

CN | Groups r df t 2-tail
value | prob.

t | FT-FV1 .92 93 -1.47 | 145
2 | FT-Fv2 | .66 93 |23.74 | .000
3 |FV1-Fv2| .62 93 |22.34 | .000

The students’ language proficiency levels



The Effects of Contextual Richness
on the Guessability of the New Words

of a Text

Abstract

Teaching a second or foreign language
depends on many factors among which
communication seems to be the major aim. This
goal is achieved through listening, speaking,
reading, and writing. Vocabulary is regarded as
one of the common components for the above
mentioned skills. Teachers of English as a
second or foreign language know very well how
remarkable vocabulary is. Unfortunately, little
attention has been given to vocabulary in some
classes for many years.

As Allen (1983) remarked, in teacher-
preparation programs today, vocabulary needs
to be given more attention. He further added that
lexical problems frequently interfere with
communication; communication breaks down
when people do not use the right words.

Furthermore, some of the later researches
have been devoted to the investigation of the role
of context in foreign language learning (Ellis,
1987).

Lyons (1977, p.572) also emphasized the role
of context in second and foreign language

A. Mirhassani
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learning situations. He made a distinction
between the linguistic and extralinguistic
elements of context. The concern of this research
will be the linguistic elements of context, i.e. the
contextual clues. Since adequate cues in context
can relieve EFL learners from the anxiety of
unfamiliar words, it might foillow that reasonably
sufficient contextual cues should be provided in
texts for foreign language learners, so that
enough information can be created for them to
play the "psycholinguistic guessing game”
(Goodman, 1967) -- if the game is part of the
instructional goal(p.128}.

Moreover, since adequate contextual cues
can enhance inferring and remembering the
meanings of unfamiliar words in context, it might
follow that "more comprehensible input”
(Krashen, 1989) should be involved in acquiring
vocabulary. To provide more comprehensible
input means to provide more accessible frames
of relevant reference according to schema
theory. Carton (1987} asserted that to make the
verbal input in the text more comprehensible,
both linguistic input (i.e.,the message conveyed
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able to apply it.

Chastain refers to "competence" and
“performance" or the ability to "encode" and
"decode" oral and written messages in the foreign
language. (p. 48) This is possible if the learner
obtains the four skills (listening, speaking, reading
and writing) well, i.e., to have a ready active
knowledge on the foreign language.

In addition to the above mentioned four skills,
Finicchiaro believes that acquaintance with a fifth
skill - culture of the people whose language we
are learning - is also a vital factor for better
understanding and making ourselves
understood. (chap. V.p. 140 ff.)

These are all possible provided our teachers
themselves have a full command on the foreign
language Diller explains, "Responsible teachers
could fashion their own method consistant with
the present understanding of what language is
and how itis learnt." (p. 126)

The importance of teacher has never been’

denied. According to all authorities in the field of
language teaching, teacher is preferred to any
mechanical and electronic device such as
language laboratory, tape, cassette, computer,
etc. The reason is that teacher are intelligent
beings. They see, feel and detect not only the
learners’ mistakes but also the areas of their
difficulties, while a machine cannot do so.

The importance of teacher is to that extent that
we read in ELT (January 1992) the suggestion
of employing native speakers for teaching foreign
languages in all countries of the council of Europe
(The EEC).

So, all teachers of foreign languages should
~ try to gain an ability in the foreign language close
to that of the native speakers. This is possible if
they continuously try to add to their knowledge.

» B b

Highet suggests that a teacher of a foreign
language should constantly add to his knowledge
of that language, read journals and papers and,
every now and then, a book. He should have a
small private library, and listen to tapes, records,
radio, and communicate with native speakers,
and travel abroad, if possible.
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and modern psychology, i.e., Behaviorism (based
on conditioning in learning - stimulus, response,
reinforcement) were the bases for modern Audio -
Lingual and Audio - Visual techniques, in early
1950’s.

Later in the same decade (1950's) Noam
Chomsky's "Generative Transformational
Grammar" theory opened a new dimention in the
field of language teaching techniques. Cognitive -
Code Theory, based upon mental activity and
understanding or "cognition" was its outcome.

Since that time, a great number of new
approaches to foreign language teaching
methods have developed all based on cognitive
psychology or behaviourism or a combination of
both, along with modern psychology, new findings
in linguistics, anthropology, and sociology, etc.

TWO CONCEPTS OF PSYCHOLOGY

The two mainstreams, or schools of
psychology upon which we can say all methods
are based are BEHAVIOURISM and MENTALISM.

Methods based on the former, emphasize oral
activity and mechanical approach to language
teaching and learning, such as constant practice
in listening, speaking, imitating, repeating and
trying to make automatic habit formation, while
those techniques based upon the latter pay much
attention to mental activity emphasizing on the
shortcomings of pure mechanical practice for
cognition and understanding. Richard Tucker
mentions that scholors are still trying to find out,
"what is that happens in the brain of the learner
that suddenly begins to understands the foreign
language and begins to use it." (p. 519)

So on the basis of suggestions of Noam
Chomsky cognitive school believes that language
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is a rule - governed activity rather than simply
mechanical behaviour or habit formation.

CONCLUSION

Iin order to draw a reasonable and practical
conclusion out of linguistic, psychological,
pedagogical, social, and anthropological studies
we have to bear in mind that learning a language
is skill rather than knowledge, the same as
swimming and typing. Nobody can learn
swimming and typing on the basis ot theories in
the classroom. No method can deny the
importance and values of practice and drills. This
is what every teacher of foreign languages
shouid be aware of. It has been accepted these
days that all learners must be active in classroom
all the time: They must imitate the teacher, repeat
after him, practice and get involved in all kinds
of oral and written drills in order to activate their
passive knowiedge.

if teachers bear this in mind, they must be sure
that any method they choose will be quite
effective and fruitful provided. a) they can handle
it well and b) they are constant in their way of
teaching.

What is meant by being effective and
successful?

We can claim a course of language teaching
has been effective and successful, or fruitfull,
when the learners obtain full command of that
language. Henry Sweet refers, "to learn to think
in a foreign language." This is the highest level
of progress in language learning. As he adds,
"We cannot think in a foreign language till we
have a thorough and ready knowledge of it." (p.
197) Thornton emphasises on making "meaning”
by using language. (p. 44) Meaning can be made
by full command on the language and by being

A ol A



felt for oral communication in living foreign
languages. A similar need was also felt in Europe
at the opening years of the present century as
the direct result of the invention of the modern
means of communication and transportation.
Itis from this time that the definition of foreign
languages altered remarkably and consequently,
the methods of teaching had to change. As we
read in ILEA (1989), "Spoken language has

primacy over written language. Talk came before-

writing in the development of language while the
ability to talk developes before the ability to write
in the lives of individuals. " (p.45)

Thornton (op. cit) suggests, "The essence of
language is to communicate, ... to meet the
demands of everyday life. " (p.44) And Mary
Finochiaro believes," Language is a system of
arbitrary vocal symbols which permits all the
people in a given culture, or other people who
have learned the system of that culture, to
communicate or interact." (p.3)

Today in the field of language pedagogy, a
great number of authorities - if not all - have
similar references to the importance of oral
aspects of language teaching for communication
and application in real situations as the core of
foreign language instruction. These authorities
include Mclntoch, Prator, Madson, Chastain,
West, Newton, Heaton and many others.

Even the new generation of linguists, called
descriptive or structural linguists, have become
mainly concerned with the study of "oral language
in conversational speech." (Chastain, p. 60)

A brief Review of the Foreign
Language Teaching Techniques

The Grammar - Translation method which has
also been termed as the conventional or classical
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method was applied for many centuries for the
teaching of classical languages -Latin and Greek-
in the West.

After the establishment of the modern system
of education in Iran, this method was applied for
teaching foreign languages (mainly French and
later English) in schools and later at universities.
Today it (Grammar - Translation Method) still
overshadows the teaching of foreign languages
in our country,

Direct method, which like Grammar-
Translation is not new, has its roots in ancient
Greece and Rome, as Romans applied a kind of
direct method for teaching Greek to their children.

Titone explains that when the Egyptians
needed to know the language of their conquered
subjects they sent their young bureaucrates for
practical training to those countries where they
were expected to work. (p.5.)

At the end of 19th century there appeared
several varieties of the direct method which
differred only in some details. (Rogova, p. 11.)

Direct method which carries other names as
"naturai”, "initiative", "direct psychological”,
“phonetic”, "reform" , "analytical" or "oral" method
(Steinberg, p. 130) , according to Larsen -
Freeman, " was revived as a method when the
goal of instruction became using a foreign
language to communicate,” (p. 18) in the opening
decades of the present century.

Reading method was advocated in the
1930s; and Army method was initiated by the
United States Army during the Second World war.
This method is based on mimicry - memorization
or mim - mem.

Army method and later ASTP (Army
Specialized Training Program), along with new
technology (the newly invented tape - recorder)
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was the superior form of language, with speech
being a debased form. (p.45).

it is worthwhile to mention here that even
traditional or historical linguists started their work
with concentration on written language and
literature.

For many centuries, foreign languages -
mainly Greek and Latin - were taught at high -
schools and universities in Europe just as a
subject to be studied, i. e., literary texts were
studied and discussed thoroughly in the native
language of learners. In fact, a lot was taught
"about" the language, but not "the language"
itself, i. e, practicing language for application in
real situations. Larsen - Freeman (1986)
believes:

"Teaching of the classical
languages, Latin and Greek ... was for
the purpose of helping students read
and appreciate foreign language
literature. It was also hoped that,
through the study of grammar of the
target language, students would
become more familiar with the
grammar of their native language and
this familiarity would help them speak
and write their native language better.
Finally, it was thought that foreign
language learning would help students
grow intellectually; it was recognized
that students would probably never
use the target language, but the
mental exercise of learning it would
be beneficial anyway. (p.4.)

Henry Sweet (1972) maintains, "There is a
school of educationalists who have a strong
conviction of the great value of the study of ...
[foreign languages] as a means of training the
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mind." (p. 228) He further explains that those who
hold these views also urge the convenience of
the study of written form of language as a direct
result of "not having to attend to pronunciation”,
and having to deal only with a limited literature
which has been thoroughly , worked up for
educational purposes. (lbid, p. 229) Then he
adds, " Many of them further believe that the
present methods of teaching foreign languages
have the contrary eftect of weakening the mind
and making it more superficial." (ibid) This is
because of stressing oral activities and neglecting
written language and literature to be taught
through the conventional ways of instruction.

It was not until the beginnings of the present
century that oral language gained its status for
being taught and studied. [n the United States
of America, until the Revolutionary War (1775 -
1785), schools - the same as our old "maktabs”-
were under direct influence of religion and were
controlled and instructed by the church.

Chastain explains that the purpose of teaching
foreign languages (until that time only Latin and
Greek) "was to gain a better understanding of
the Scripture , i. e., the Bible. (p. 9)

After the war - which was caused by the direct
influence of the French writers of the 18th century,
French inteliectuals aiong with the American
pioneer spirit which lead to American
independence from Europe - came the time of
establishing a new government: The poor Indians
were defeated: new towns and settiments were
founded; and the war was over. The next step to
be taken now was to establish a new system for
education and also to arrange regular relations
among the peoples of different states and
countries for trade, economic, diplomatic and
financial reasons. As a result, a severe need was
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Modern Trends in EFL
Teaching Techniques

Bahram Toossi
Associate Professor
Ferdowsi University

The method a teacher appiies in classroom is
an important element for achieving the goals of
teaching a foreign language.

To choose a proper method, we need to decide
on one of the definitions or descriptions of
language. This definition is important since it will
clarify the goal of teaching, and this goal (aims
and objectives), in its turn, will guide us to a
proper method to be applied in a given situation,
i. e., grade, level, learners’ age, etc.

On the other hand, there is no generally
accepted definition for language.

According to Chastain (1988)." Trying to
identity and label the charactristics of language
is extremely difficult. Language is so complex and
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can be approached from so many different points
of view that even a satisfactory definition has
proven to be elusive". (57).

In the field of foreign language pedagogy,
language has been considered as written and
oral.

For many centuries, written language,
specially literature, was considered the only form
of language acceptable for teaching and
studying.

Wilkins (1989) suggests, "Traditionally in the
description of language a much higher status was
accorded to the written than to the spoken, (p.5).

Thornton (1986) also writes, "It used to be
thodght (by some and still is, it seems) that writing

»H» B b



i svisel wllaw it @8

ST et ol a
mug{gf{g_rﬂﬁboﬂ%uvfn._ruJ:oa.ﬁfk%_#.v.\.nx__.w.J
U sy ot Tl b3 Al ol 5 s a2 jlons SSL YA S F Yoo
3 SaS il B Sl e ST astedd eSS Sl s
N‘u_.ffﬂ_\...hrrm(ﬁ&r.}mb.urhuhb.of rrlg_fﬂpb.nfunﬂg_v_r_.umof

-k dad g3 0nls
diml @
sl @

ity Mo e @
Dol g 1okl 1 s SLS @
LS L4 oS Lobls
;.ﬁwg_u.ﬁf ALY
Ll A 0 )le @

“th.r..r..éqg.n.
I PESERIERY

g g Ul g B s 5 Gl g otas .
I Jo-JPI S+ S WP WIS W)

=181 I3 (5l e gl lod ol Lisil b
§ 3907 LlhdglS g oo gl (bodkae

b 1 g (b 932 m 5o 3 30T s Un0 ¥ 399

RO g

usn s sl

3 A ol
sl s poaelp
ol s

?_.S PITEIS o
3987 (559
s hjgel
Hboidty 907
b 3987
b el
ol oty g0l
AUl B ylo g0l
3 r}mbq
g wdl g o igel
bty el
9 Shjgel
s g ayled plezs b e gl e il @

rm_Cn!..,.#L..YC pFWhv%a._..,lﬂ(thL._LE_Hu.ub ﬁr‘huuhu
VOAVO, YY) “rﬂ.c....nrwuk}n CAAY YA -0 Ll

-

R




Roslrd oLl 3y {ygal Sy
Foreign Language Teachmg Journal
Bllitor - Hossein Vossoughi Ph. D (Linguistics)
Akbar Mirhassani Ph.D (TEFL) Teacher Training University
Tarbiat Modarres University
- Parviz Maftoon Ph. D (TEFL)

Bxecutivs Dirsctor Iran University of Science and Technology
Shahla Zarei Neyestanak

Organmization of Research & Educational - Juleh Kahnamoii Ph. D (French Literature)
Planning Ministry of Education, Iran Tehran University

Bditorial Board - Mahmood Haddadi M.A. (German Literature)
- Parviz Birjandi, Ph. D (TEFL) Shahid Beheshti University

Allam-e-Tabatabai University

Advisory pensl

Mohamimad Hossein Keshavarz (Linguistics) - A. Rezai Ph. D (English Literature)
Teacher Training University Tabriz University

- Ghassem Kabiri, Ph. D (Education) - J. Sokhanvar Ph, D (English Literature)
Gilan University Shahid Beheshti University

Roshd Foreign Language Teaching Journal (FLTJ) is published three times a year under the aus-
pices of the Organization of Research & Educational Planning. Ministry of Education, Iran.

Comtributicn te Roshd PLAIY:
The Editorial Board Welcomes previously unpublished articles on foreign language teaching / learning, par-

ticularly those based upon experiences gained from and / or researches done at Iranian schools.

lienuseripts:
If you imtend to submit an article for publication, please send three type. written copies of your manuscript
together with three copies of its abstract to:

P.O.Box 1587
Enghish Language Department
[ranshahr Shomali
Building No. 4

A manuseript in Farsi is to be accompanied with an English abstract. and if in English. French or German

with a Farsi abstract.

The opinions Expressed in Roshd FLIT are the contributors’ and not necessarily those of the Ministry of
Education or the Editorial Board.






