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Table 1: Mean of ESP & proficiency test
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Proficiency
test

pre test D3D.73

roficiency nost test 36,76
test

ESP +test pretest 11.5

E3P Test 05t Lest 173,405
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Table 4 ;:table of t - value

t - value |eritica p d.f, | TLHE
t=value

proflciency 3.22 2,065 |p.€0,03] 29 pretesy
test & post

teat
ESP test 3,44 2,045 p.L0. 05| 29 pretest
& post

test
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Table 2: Correlation coefil clent between different tests
used In the study
TIME CORRELATIO:
ESP tests pre g test r = 0.83
post test
ESP & profi- nre - test r = 0.89
ciency test
ESP & profi- post test r = 0,71
ciency test
pre g test
Proficiency nost test r = 0,92
test
Table 3: Correlation coefficlent of ESP and
proficlency subtests 2 ’8
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This dictionary has as many pages as that book.
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She is as tall as hertriend (is). '
He answers as quickly as Ms sister (does).
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2. as + much/many + noun + as
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This dictionary has as many pages as that book
(has).
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1. Aliis 16.

Ahmad is 18.

A) Ali is older than Ahmad.

B) Ahmad is as old as Ali.

C) Ahmad isn't older than Ahmad.

D) Aliis Younger than Ahmad.
2. Ahmad s than Ali.

a) older

B) oldest

C)asold

d) the oldest
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She has a gold watch.
She has a golden watch.
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des lettres. |l invita & la Cour les grands artistes
italiens (Léonard de Vinci, Le Primatrice). De
nombreux termes italiens relatifs & la guerre
(arsenal, alerte, canon), aux beaux arts {balcon,
fresque, mosaique...), & la cour (courtisan,
ambassadeur) entrent dans la langue frangaise. i
Y a eu des tentatives d'italianiser la langue
frangaise, mais elles ont eu beaucoup d'adver
saires.
a- LES HUMANISTES DE LA LANGUE FRAN
CAISE:
lls partent en croisade contre les latiniseurs:
ex. Geoffroy Tory, auteur “Champfleury” {1529)
est le premier a se consacrer i la langue
frangaise et a dire qu'il faut établir des régles
pour “mettre les sciences et les arts en mémoire
et par écrit”
ex. Peletier du MANS A un poeté latin" (1547)
“J'écris en langue maternelle
Ettache de la mettre en valeur
Afin de la rendre éternelle...”
ex. Joachim Du Bellay dans la “Défense et
lllustration de fa Langue Frangaise” {1549) et
Ronsard dans la “préface de la Franciade
exposent a la fois les principes d'une littérature,
d'une langue, d’'un style et d'une versification
nouveaux. |l a résumé en quelques vers ses
efforts.
“... pour hausser ma langue maternelle, indonté
du labeur, je travaillai pour slle, je fis des mots
nouveaux, re rappelai les vieux.Si bien que son
renom je poussai jusqu’aux cieux''
Il a imité les Anciens, non en les traduisant mot &
mot, mais en essayant de lutter d'élégance et de
majesté en frangais. Le genre du sonnet
(emprunté aux Italiens) apparait. Le Cardinal du
PERRON écrivait (1610) a propos de Ronsard:
“Nous n'avons eu de poéte vraiment poéte que
lui”. Il est “venu lorsque la langue était a faire,
car c'est lui qui I'a mise hors de  I'enfance.”
RABELAIS: la langue qu'il utilise dans “La Vie
trés honorifique du grand Gargantua” notam-
ment, est le dernier chef d’oeuvre du Moyen Age
plutdt que le spécimen de littérature moderne en
prose.
MONTAIGNE dans les “ESSAIS’mélait la langue
francaise au francais dialectal de Bordeaux.

b - LE FRANCAIS ET LES INSTITUTIONS

L'appui des rois fut constant pour la diffusion du
Francais au XVI éme siécle. L'ORDONNANCE DE
VILLERS COTTERETS (1539) stipuie que tous les
actes et opérations de justice se feront désor-
mais en frangais.

€ — LE FRANGAIS DANS LES ARTS ET LES
SCIENCES

Au XVI eme siécle, des ouvrages de science se
publient en frangais. Ambroise PARE, chirurgien,
rédigea ses traités et manuels en frangais,
D'autres ouvrages scientifiques {de pharmacie,
physique, chimie ...} furent traduits en francgais.
Mais le latin reste tout de méme la langue de
PEurope savante.

CONCLUSION

Au début du XViléme siécle, le frangais est une
langue /litréraite et nous te devons en grande
partie aux poétes de la Pléiade. Les régles de
versification sont énoncées. Le frangais est
devenu langue majeure comme le latin et le grec.
Mais le vocabulaire, devenu trés riche, reste mal
etabli et fluent. Il y a une prise de conscience de
la nécessité de fixer I'orthographe (Meigret, Du
Bellay), mais il est regrettable que Du Bellay et
d'autres y aient finalement renonce. (L'orthog-
raphe, jusqu’a fa Révolution, restera une affaire
d'imprimeur ou une question personnelle.)

Mais la langue francaise attend un maitre, un
artisan de la langue pour lui donner pureté, clarté
et précision.
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il n'existe pasencore d'ouvrage réglementant la
langue car elle est encore dépourvue de prestige.
La littérature est encore une littérature d’amuse-
ment. :
La déclinaison du nom et de I'adjectif tend
adisparaitre.

L'ordre des mots: sujet — verbe — complément’

tend a se fixer. Des mots outiis accompagnent les
mots: articles, possessifs, démonstratifs.

Quant au vocabulaire, en {'absence de
dictionnaire, chaque auteur écrit selon sa propre
fantaisie, invente et crée des mots et des dérivés.

Mais les guerres, civiles et étrangéres, a
partir de 1328, vont dévaster le pays pour plus de
cent ans, ruiner I'état de la langue et entrainer
une évolution rapide.

IV LE MOYEN FRANGAIS (vers 1328 — 1605)

Vers 1328 commence une période de guerres et
de troubles qui ne finira que vers le milieu du
Xvéme siécle. Du point de vue politique, a
I'organisation féodale va succéder un état
centralisé fondé sur 'autorité absolue d'un roi de
droit divin.

L’invention de I'imprimerie (“la Bible" de

Gutenbergq,1455)multiplie le nombre de lecteurs.
1-DE 1328 A 1460
a— ROLE DES HUMANISTES ET DES TRADUCTEURS
L'Humaniste est un homme cultivé qui se
propose, par I'étude et I'imitation des Anciens
(grecs et latins) d’amener la langue frangaise a
une plus grande perfection. Les traducteurs
précisent la valeur des mots et enrichissent le
vocabulaire. ex. Nicole ORESME a traduit la
“Morale & Nicomaque” d'Aristote {1372) et
expliqué des sens nouveaux de mots ex.
“plantis” (en latin signifiait ““plant, bouture” est
traduit par “plantes, herbes et arbres.”. A cette
épogue, les dialectes littéraires disparaissent.
Le francais de Paris, celui du Roi, connait un
grand prestige. Entre 1450- 1500, le frangais
s'introduit partout dans le Midi et sera intronisé
comme langue officielle.

b-LES OEUVRES LITTERAIRES

CHARLES D'ORLEANS (1391 — 1465) a été un
grand poéte: il a composé odes, chansons,
complaintes ... Il utilise bien le frangais, mais le

4

frangais de la région de la Loire.
exemple: un rondel “Plus penser que dire
Me convient souvent
Sans moustrer comment
N'a quoy mon cueur tire ..."
VILLON (1431 - aprés 1463). || est clerc, maltre és
arts a I'Université de Paris, célébre de son vivant.
ex. ballade destinée a Notre Dame, composée
pour sa mere “Femme je suis povrette et
ancienne.
Qui rien ne scay; oncques lettre ne leus...”
c - LE THEATRE se¢ développe avec les '"MYS.
TERES" qui avaient pour but de distraire et
d’instruire le peuple.
d - LA LANGUE: Vers le milieu du XVéme siécle, le
frangais est évolué; les déclinaisons ont disparu,
la place des mots établie. Il existe une tradition
poétique, un systeme de versification. On
observe chez les écrivains la tentative de donner
a certains points d'usage des allures de régles,
mais personne ne manifeste la volonté de
codifier lalangue. ‘
Dés le XlIll éme siécle, le frangais essaie de
s'imposer au latin et on observe un effet de
contamination: le latinlame. Des mots savants
s'infiltrent par emprunt mais au XiVéme et au
XVeme siecles, c’est I'invasion en masse corres
pondant en frangais a la création d'un voc-
abulaire savant. Beaucoup de mots anciens
disparaissent et sont remplacés par des mots
latins: exemptes: des mots comme prudence, sclences,
réglon, Industrie, possibilité...
des substantifs en— ence: absence, diligence
—eur: consiructeur, labeur
—ité: actuallté, possibilité
—ment: avertissement, placement
-tion: affectation, condition
des adjectifs en—-able: détestable, atfable
-al, el: fatal, immortel
-ont: adhérent, présent

2—- DE 1460 A 1605

A l'aube du XViléme siécle, la France accuse un
net retard économique sur ['italie. Les guerres
d’ltalie (1494 — 1515) ont révélé les splendeurs de
la Renaissance italienne. FRANGOQIS ler joua un
trés grand rdle dans le développement des arts et



clercs en latin, mais aussi en langue vulgaire
pour étre récitées en public.

. LES CHANSONS DE GESTE Ce sont des récits
historiques versifiés.

La Chanson de Roland (fin Xléme siécle)
présente beaucoup de traits anglo — normands.

“Qlivier sent qu; il est a mort nasfret

De lui venger jamais ne li ert sez.”

(frangais actuel) “'Olivier sent qu'il est blessé a
mort. Jamais il ne saurait assez se venger.”

LA POESIE LYRIQUE: Guillaume-de Poitiers, duc
d'Aquitaine (1066 - 1127) fut le premier
troubadour. Sa poésie en langue occitane, est
une poésie de cour: elle chante I'Amour et les
mérites incomparables de la Dame.

Au début du Xllém S|ec|e il n'y a pas encore
de prose littéraire.

En grammaire, on note la disparition des
cas latins au profit de deux cas — le cas sujet
(nominatif, vocatif) et le cas régime (accusatif,
datif latins) — pour les noms et les adjectifs, ainsi
que trois genres({féeminin, masculin, neutre) -
L'article apparait (le, li, 1a, un, une)

Adjectif latin: bonus (masc.), bona (fém.),
bonum (neutre) trés ancien frangais: bons
(masc), bone (fém.), bon (neutre)

Nous sommes trés mal renseignés, faute de
textes, sur le vocabulaire du trés ancien frangais
et de ses dialectes; il reste trés proche du latin:

bellezour (Eulalie) <bellatiore (latin) beauté

buona (Eulalie) < bona (latin) < bonne

fut (Eulalie) < fuit (latin) < fut

corps (Eulalie) <corpus (latin) <corps

anima (Eulalie) < anima (latin) < d4me

Les Croisades et le commerce font entrer
de nouveaux mots dans la langue frangaise:
exemples: .
coton < “qoton (arabe); candi < arabe qandir”’ <
qand, mot hindou. Larabe “amir’ a donné
“amirafles” / (chanson de Rofand) puis émir,
amiral.

Il L’ANCIEN FRANGAIS (1150 - 1328)

A partir du Xlleme siécle, Paris est le centre
d'une activité intellectuelle intense. L'université
de Paris est fondée en 1200, la Sorbonne en 1252

Les enseignements se font en latin et les
explications de textes en frangais.
* Le théatre religieux se développe: on joue sur

. les parws des églises.

* {La poésie lyrique subsiste ‘dans les milisux
aristocratiques ex COLLIN MUSET, ménestrel
lorrain — Lai (milieu XIll @me)

*“Ma fame va destrousser

Mon male sans demorer

Mon garcon va abuvrer

Mon cheval er conreer...”

enfrangais moderne: Ma femme va “détrous-
ser” {ma malle en toute hite; mon domestique va
abreuver} et bouchonner mon cheval

* Ce sont surtout les “romans’’ qui dominent
{le terme désigne toutes sortesde recits enlangue
vulgaire)
ex. Tristan et Yseult
ex. Perceval leGalois de Chrétien de Troyes

“Quant li vaslez el tref entra

Ses chevax si fort s’acopa

Que la dameisele I'0i;

Sis'esveilla e tressailli ..."” (vers 657 — 660)
en frangais moderne:Quand le valet entra dans le
pavillon, {son cheval choppa si fort} que la
demoiselle I'entendit; {elle s'éveilla et tressaillit}
* Le “Roman de Renant” regroupe des récits
plaisants, ou la société féodale est caricaturée
avec des animaux: I'ours (Brun), le goupil (le
Renard), le Chat (Tibert...)

* les fabliaux sont de courts récits qui ont pris
naissance dans le Nord {a France: contes
moraux ou contes & rire, avec un comique
souvent grossier qui vise les paysans, les
bourgeois, les prétres cupides, paresseux,
gourmands.

* LES OUVRAGES SUR LA LANGUE

- L'ABAVUS (Xlléme — XIil éme siécles) explique en
frangais des termes latins:

ex. bacca: pierre précieuse

amussis: plon a macon (plomb & magon)

accelerare: hater (hater)

* LAALMA (XIV éme siécle) comporte 1100mots
ex. alatus: qui a eles (qui a des ailes)

amareo: estre amers (étre amer)

albeo: emblanchir

by migel Ak, Y.



("Merila” est un nom d’homme germanique) ou
un suffixe en BAIX {riviere).
ex. Roubaix: germanique "rhos”, cheval

~ Les suffixes en ARD (comme couard), en
AUD (badaud) sont franciques, des noms de
famille comme Richard, Renaud, Allard...
, — Des termes d'agriculture: houx {francique
“huls”), cresson (francique “Kresso”). jardin
(francique “gardo”).

- Des adjectifs: hardi {francique “hardjan”),
orgueilleux (francique “urgdli").

4 — LA RENAISSANCE CAROLINGIENNE

Au Vill éme siécle, la Gaule se repeuple,
mais les invasions barbares avaient entraing la
disparition des écoles et l'illettrisme. M&me le
Clergé &tait devenu ignorant. Charlemagne
restaure les études latines chez les prétres et le
Concile de Tours (813 ordonne au Clergé de
précher “en langue romane rustique ou en
germanique’. C'est la premiére reconnaissance
de ce que deviendra le frangais.

HUGUES CAPET (946 — 996) est le premier
roi qui ignore le germanique et cette langue
disparait au profit du roman. Le roman est une
langue intermédiaire entre le latin et le frangais.

PREMIERS TEXTES EN LANGUE. ROMANE

RUSTIQUE: LES SERMENTS DE STRASBOURG
(842)

Voici le Serment prononcé par Louis le
Germanique, mettant fin a ses désaccords avec
Charles le Chauve (842) “Pro deo amur et pro
christian poblo et nostro commun saluament ... si
salvarai eo cist meon fradre Karlo..."

(Latin classique} "“Pro Dei amorem et per

christiani populi et nostram communem
salutem... Servabo hunc meum fratrem
Carolum...”

(Frangais actuel} “Pour 'amour de Dieu et pour
le salut commun du peuple chrétien et le nétre...
je soutiendrai mon frére Charles de mon aide et
en toute chose...”

AR

I| LE TRES ANCIEN FRANGAIS (842 ~ 1150)
1 - LES HOMMES DU NORD

Les hommes du Nord (Norvégiens, Danois,
Suédois) organisaient des pillages en France
septentrionale. Les terres ne pouvaient étre
cultivées et des famines terribles sévissaient.

Des noms de lleux ont gardé des éléments

-scandinaves:

~ ="Tot" désigne un terrain enclos entourant
une habitation: ex. Aubertot (“Aubert”, nom de
seigneur), Ecquetot (esk”, chéne)
- “Bec’ désigne un petit cours d’eau
Carbec ("Kare" = ville)
Bolbec (“bol": ferme)
-“londe" désigne un bois ex. forét de la Londe.

2 — LAFEODALITE ET LES CROISADES:

L'insécurité et la misére ont favorisé
I'organisation féodale. Le suzerain et |e vassal se
doivent assistance. Le pays est morcelé et vit en
économie fermée: ce qui favorise le développe-
ment des parlers locaux, patois et dialectes (les
patois sont des langues parlées et les dialectes
des langues écrites et littéraires). Les dialectes se
divisent en deux catégories: .
- LES LANGUES D'OC (au Sud): provengal,
catalan

-~ LES LANGUES D’OIL (au Nord): picard,

francien, lorrain, wallon, anglo - normand,
normand...

exemples:

LATIN LANGUED'OC LANGUE D'OIL
aqua (m) aigo, aiga eau

pratu (m) prat preé(t)

pira(m) - pera peire, poire

Exemple de texte en provencal de Guiilaume IX
"“Plus vezem de novehl florir
Ruis et Fontanas esclarzir...”
La Séquence de Sainte Eulalle (cOomposée vers 878
dans le Nord) en trés ancien frangais:
“Buona pulcella fut Eulalia
Bel auret corps, belle zour anima..."
(frangais actuel): "Eulalie fut bonne fille:
Elle avait éu {?} un beau corps, une plus belle
ame..."
LES VIES DES SAINTS sont écrites & l'usage des



européenne'’’, par leurs traits communs dans la
grammaire et le vocabulaire: le grec, le latin, le
germanique, le celtique...) au XVl éme siecle.
Nous sommes conscients qu’il s'agit 1a de limites
artificielles.

L’histoire de la langue est intimement liée 4
I"histoire politique de la France et nous ne
pourrons faire abstraction de cette derniére.

| — DE L'tRE GAULOISE AUX SERMENTS DE STRAS-
BOURG(842)
1 — LA GAULE PRE - ROMAINE:

La Gaule est une région qui est limitée a
I'est par le Rhin et les Alpes, au sud par la
Méditerranée et les Pyrénées, a |'ouest par
I'Qcéan Atlantique, la Manche et |la Mer du Nord.

Avant l'occupation celtique, elle était
occupée par des peuples dont nous ne savons
rien des langues ni des noms.

Les historiens romains les ont appelés
“Ibéres” et “‘Ligures’.

LES GRECS ont fondé les villes de Nice
(Nicaia, ville dédiée a la deesse Victoire — Niké),
Antibes (Anti — polis, la ville (située) en face (de
" Nice).

LES GAULOIS étaient “peu évolués” par
rapport aux Grecs et aux Romains, avec comme
seuls biens I'or et les troupeaux. Le seul lien qui
les unissait était d'ordre religieux: les druides,
chefs religieux,devins et juges, formaient une
sorte de société secréte. Par superstition, ils
n’'écrivaient pas, et il reste peu de traces de leur
langue:

- Lutéce = (lut = signifiait “marais” en
gaulois) capitale de la cité gauloise des “Parisii,
instaliée d'abord dans I'ile de la Cité.

— Les noms de personnes en RIX:

Caturix (“Catu” = bataille et "'rex"" = roi)

— Les noms de lieux en DUN ("'Virddnon =
Verdun) ou DON (Dom - le — Mesnil), “dunum”
signifiant “colline” en gaulois.

- Les noms d’animaux = bouc, mouton

- Les noms de plantes = chéne

— Les noms se rapportant a I'agriculture =
soc, charrue. ’

Le gaulois était assez proche du latin ex:rix

{(gaulois), rex (latin) signifiant “roi".

2 — LA CONQUETE ROMAINE (de 154 & 52 avant Jésaus
Christ)

Elle semble s'étre faite sans difficultés, car
les tribus gauloises étaient souvent rivales, voire
ennémies.

Elle a entrainé la disparition progressive du
gaulois: le latin était considéré, comme langue
“supérieure” et le gaulois comme parler paysan.
Les mots gaulois qui ont survécu sont des mots
qui n'avaient pas d'équivalent en latin (ex: termes
d’agriculture: sillon, glaner). L'apparition du
christianisme a aussi favorisé I'implantation du
latin dans les vilies, puis dans les campagnes et
apporté des mots nouveaux: abbas (abbé),
caritas (charité)...

Le latin appris peu & peu par les Gaulois des
soldats romains et des marchands, n'était pas le
latin de Cicéron, mais un un latin famiiier vuigaire ex:
caballus (gaulois) cheval - equus (latin).tabulas
(gaulois) table — mensa (latin).

Les déclinaisons latines n’etaient pas non
plus respectées: ex: corpus (corpi au génitif, au
lieu de corporis en latin) - e corps’ex”

rosas (au lieu de rosae au nominatif pluriel)
la rose.

Les Gaulois saisissent mal les sonorités et
les reproduisent plus mal encore. Ces détormations
sont répétées par ceux qui ne sont pas lettrés et
aggravées par les invasions barbares, créent de
nouvelles confusions.

3 — LES INVASIONS BARBARES

Dés le Il éme siécle, des expéditions de
pillage sont menées en Gaule du Nord et de I'Est
par des Barbares d’Qutre - Rhin, qui parlent le
germanique. La seule organisation qui résiste est
celle de I'Eglise et le latin est devenu la lingua
romana rustica. Les hauts personnages ecclésiasti-
ques maitrisaient les trois langues: le germani-
que, le latin et le roman.

LES TRACES DE GERMANIQUE DANS LA LANGUE
FRANGAISE:

- Les noms de lieux avec un suffixe en
BACH ex. Forbach: “fohra” signifiant "'épicea”
en germanique et “bach”, riviére. ex. Merlebach

Ok Fisel a2, TY
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Madame M. KASPAR DEHGHAN

INTRODUCTION

Rédiger I'histoire de la langue francaise
n’est pas aisé. |l faut déja définir le mot "langue”,
car en francais, il existe une langue populaire,
une langue littéraire, une langue familiére, mais
aussi des langues scientifiques (de la chimie, de
la physique, de la médecine..). Nous nous
intéresserons plus particuliérement a la langue
commune et a la langue littéraire.

La période étudiée s'étend de la période

‘gauloise (car nous ne savons pas grand chose

des langues et des peuples qui ont existé avant
cette période — si ce n'est que certaines d'entre
elles sont réunies dans la “famille indo -



2 - Unbrauchbare Leute :

- In den Satzen fehlen die Verben und ihre
Praposition en.

Ergénzen Sie beide. . Bei richtiger Lésung
ergeben die  Anfangsbuchstaben der Verben —
von oben nach unten gelesen ~ den Kausus, der
hier bei den Prapositionen steht,

Die Verben:

arbeiten] —|drehen|-|irren|-{taugen] —!verkehrei

Die Pripositionen:

fr}-(in} [t} [ {23

Dle Sitze:

1 - Sie sich dem Winde.

2 - Sie jeder Aufgabe zu lange.
3 - Sie keinem Beruf.

4 - Sie sich — ihren Berechnungen.
5 - Sie nur ganz wenigen
Freunden.

L63ung:,1 ' 2[ 3] 4] 5[

3 - Pech im 2oo
— Setzen Sie die Wérter sinngemés in den Text
ein und flgen Sie die richtige Endung hinzu.

Dle Waorter:
Affe — Bar - Herr - Junge - Lowe — Neffe — Patient
- Wunde - Wurzel,

Der Text:

Im Zoologischen Garten beobachtete ich einen
alteren H , der seinen N , einen
zehnjahrigen J

, bei sich hatte. Plétziich stolperte der
Onkel Uber ein paar W und schlug sich
das Knie auf. Gleich danach wurde der Kleine
von einem A gebissen. Und nun muBte
man den beiden P die W
verbinden. Ein Gliick, daB es nicht ein BiB von
einem L oder B war!

4 — Zum Vergniigen

. — Bilden Sie aus den Silben finf Worter. Ihre
ersten Buchstaben - von oben nach unten
gelesen - und ihre vierten Buchstaben - von
unten nach oben gelesen — ergeben etwas, was
Sie beim Deutschlernen nie haben sollten.

Die Silben: _
auf-der-ent—ge-lauf-le-li-lung-na-na-ne

ral— tat - tio - wick

Die Worter bedeuten:

1 - bearbeitetes Tierfell
2-Menschenansammlung
3 - Staatsangehérigkeit

4 - hoher Offizier

5~ werden, Wachstum

o © ® oo

e O ® (@0|o0e

® ¢ ® O 000000 0
@ ® ® 0o

o | ® |® 0000000
Lésung:

soslal e
die Stimmung = .-, o2 A gty Jla
folgerichtig = olail, 5k pring
tatkraftig = e 5, o 10 wla b
der Schiedsrichter = .35 .15
die Leidenschaft = sz 5 Joe
besessen sein von etwas -
Op S wadme 3 ) pen odis by S5 S s g bl
schalkhaft = 3t .4Ls,.
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‘Ergénzen Sle sinngemiéb:

1~ Wie enden diese Adjektive?
- Bilden Sie aus den Silben neun Adjektive und
erganzen Sie damit die Satze. Bei richtiger
Losung beantworten die Anfangsbuchstaben
der Adjektive die obige Frage.

(Sch: 1. Buchstabe) Sch = Abk. von Schachtel

Dle Sliben: :
a-a-alt-di-disch-e—fa—gisch—gisch-i—isch-
lau - lo - misch — mo—na— ner-nisch—-o-par-
schel - si—tei —tisch — tisch = tisch—un

1. Seine Kleidung'ist . (unmodern)
2.DerMannist .(wechselhafter Stimmung)
3. Sein Gedankengang ist . (folgerichtig)
4. Der Mannist . (entschlossen, tatkrattig)
5. Die Gewurze sind . (aus Asien)

6. Der Schiedsrichter ist . (neutral)

7. Der Redner ist . (von Leidenschaft
besessen)

8. Der Plan ist doch . (verrickt)

9. Ihr Lacheln ist . (schalkhaft)

2[3f4]| s]|e]| 7]
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Sports, Vergniigens, sie besitzen auch

“ihre eigene Mode, Moral, Literatur, Musik

und Spraché.” (Tenbruck 1965: 54 und 55,

zit. in Henne 1986: 202)

So hat sich also eine gesellschaftliche
Gruppe herausgebildet, deren Kennzeichen es
ist, daB ihre Mitglieder zwar mit etwa 12 Jahren
die biologische Geschlechtsreife erlangen, aber
die soziale Reife mit 25 vielfach noch nicht
erreicht haben. (vgl. Henne, ebenda).

Die Jugendlichen bilden Gruppierungen,
die sich durch spezielle Verhaltensweisen, Kleid-
ung, Frisur, Gestik und Sprache voneinander und
vor allem von der Erwachsenenwelt abheben. Die

Jugendlichen neigen dazu, “die vorgegebene
Sprache in der Gruppe zu veriandern und
Insofern sich selbst zu verandern. Die
Abweichung sichert nicht nur die Distanz zur
Erwachsenenwelt, sondern fdrdert auch die
Solidaritdt in der Gruppe” (ebenda: 205). Die
Sprache nimmt hier einen wesentlich wichtige-
ren Rang ein als in der Welt eines Erwachsenen,
denn iber "Sprachprofilierung” (ebenda) wird’
ein wichtiger Schritt in der Ausbildung einer Ich-
Identitat geleistet (vgl. ebenda: 202 ff).

Die Gruppenbildung Jugendlicher ist nichts
Neues. Bekannt sind die Studentenverbindungen
vor allem des 19. Jahrhunderts, die Wandervégel
und sozialistischen Jugendbiinde des beginnen-
den 20. Jahrhunderts und die Biinde in der Zeit
der Weimarer Republik. Das Ill. Reich hat die
bestehenden Gruppierungen aufgesogen, fir
seine Zwecke ausgebeutet und dadurch zerstért.

“"Nach 1945 ist die Jugendbewegung erlos-
chen” {ebenda: 207). Die skeptische Generation
(Schelsky 1963, zit. in Henne 1986: 207) wachst

* heran. Erst im Laufe der 50er kristallisieren sich
wieder groBere Jugendgruppierungen heraus
(Existentialisten, Halbstarken), die spatestens in
den 60 er Jahren auftfillig in Erscheinung treten.

Um einen Einblick in die geistige Basis der
Jugendkultur zu gewinnen, gin paar Zahlen von
Claus Peter Miller~Thurau(1983:62): *'76 Prozent
der 15-24 jahrigen (gehen) davon aus, daB uns-
ere Umwelt weiterhin durch Technik und Chemie
zerstort wird - (..) 57 Prozent dieser
Altersgruppe (stellen sich) auf die totale Kon-
trolle des Menschen durch Computer gin ~ {..)

gar 50 Prozent (halten) den Weltuntergang durch
einen Atomkrieg fiir wahrscheinlich.” Ein
Ausspruch der Betroffenen selbst: Jugend 1983 -
ein Produkt des deutschen Wahnsinns. Diese
'Zukunftserwartungen dricken nicht gerade
Zufriedenheit und Vertrauen aus in die Genera-
tion, die gerade "“am Ruder" ist. Ein Grund mehr,
den Vertretern der Erwachsenenwelt kritisch
gegenlberzustehen, die sie nicht nur bevormun-
den und in der Gegenwart einengen, sondern
ihnen auch noch die Zukunft zerstéren. Mit der
groBen Masse von Jugendlichen besitzt die
Gesellschaft ein starkes Kritik- und Protest -
potential.

Die Kritik kommt auch, und zwar knallbunt
auf 6den Betonmauern, auf sterilen Toiletten-
wanden, auf allen nichternen, unpersdnlichen
Freiflichen; No future!, Anarchie ist machbar,
Herr Nachbar!, Wir lassen uns nicht einmachen/
kleinmachen/ gleichmachen! Der Protest richtet
sich gegen Ungerechtigkeit und autoritire
Machtstrukturen, Frauenfeindlichkeit, Auto-
matisierung und Rationalisierung der Arbeit,
Leistungsdruck und Konsumterror, gegen
Kapitalismus und Materialismus Uberhaupt,
gegen Kalte.und Unpersdnlichkeit in der GroB-
stadt, die 6de der perfekten Welt, birgerliche
SpieBigkeit, Naturzerstdrung und vieles mehr.

Ahnlich, wie die Jugendlichen sich seit den
spaten 60 er Jahren durch Protest und Gegenkul-
tur profilieren, bildete sich schon zu Beginn des
Jahrhunderts eine groBe jugendliche Protest-
bewegung. Als Reaktion gegen die blrgerliche
Erziehung des wilhelminischen Deutschland
und, gegen Industrialisierung und Verstéddterung
pflegten die Wandervogel Abenteueriust und
Romantik am Lagerfeuer, Gesundheit und Nat(r-
lichkeit, aber auch Selbsterziehung und Selbst
gestaltung .und entwickelten zunehmend ein
jugendliches “AutonomiebewuBtsein” und eine
“dynamische Eigensténdigkeit” (Neuloh/ Zilius
1982: 179, zit. in Henne 1986: 19). Schon hier
handelte es sich um eine regelrechte Gegenkul-
tur mit einem ganzen "Komplex von neuen
Lebensformen erst in Sprache und Sitte, dann in
Gesellschaft, Kleidung, Kunstiibung und Ges-
chmack” (Wynecken 1920: 98, zit. in Henne 1986:
19) Es folgt:
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des taglichen Lebens (Neue Besen kehren gut),
ein Urteil oder eine Meinung (Ein Sperling in der
Hand ist besser als eine Taube auf dem Dach),
eine Warnung (Verliebe dich oft, verlobe dich
selten, heirate nie; Es ist nicht alles Gold, was
gldnzt), eine Vorschrift oder eine Klugheitsregel
enthilt (Man soll den Tag nicht vor dem Abend
foben). Viele Sprichwérter sprechen eine Sozial-
kritik aus (Als Adam grub und Eva spann, wo war
denn da der Edelmann?) oder eine
Religionskritik (Der beste Patron ist der Tierarzt)
oder schlielich einfache Haushaltsregetn (Ein
gebranntes Kind scheut das Feuer)". Sprichwor-
ter sprechen ‘“‘eine unser Verhalten betreffende
Einsicht oder eine Aufforderung zu einem
bestimmten Verhalten' aus (Rohrich 1973: 9).

Wahrend Hain versucht, eine umfassende
gesellschaftliche Funktion der Sprichwérter
herauszuarbeiten, beschrankt sich Rohrich auf
eine teilweise anfechtbare Auflistung der ver-
schiedenen Sprechhandlungstypen.

Aligemeine Ursachen
fiir die Hinterfragung von Sprichwértern

Sprichwérter erheben Wahrheitsanspruch und
werden in der Regel auch deswegen gebraucht.
Dieser Wahrheitsgehalt ist aber sehr fragwirdig,
wenn zu ein und demseiben Thema kontradik-
torische Sprichworter existieren, wie z.B. Ehes-
tand, Ehrenstand und Ehestand, Wehestand,
Kleider machen Leute und Das Kleid macht nicht
den Mann oder Gleich und gleich gesellt sich
gern und Gegensétze ziehen sich an. “‘An diesen
Beispielen entpuppt sich das Sprichwort als
einseitige Aussage, deren Weisheit nicht auf jede
Situation paBt. Sprichworter sind gerade keine
Universaiweisheiten, sondern nur fragwirdige
Verallgemeinerungen von Erfahrungen und
Beobachtungen” (Mieder 1985: VII).

Da Sprichworter offensichtlich allzu schnell
vom Einzelfall aufs Allgemeine schlieen und
Anspruch auf Allgemeingultigkeit erheben, ist es
nur natrlich, daB sich Widerspriiche ergeben,
die wiederum AnlaB zur Hinterfragung bieten. Es
mag auch negativ auffallen, daB zu jeder
beliebigen Situation ein passendes Sprichwort
aus einem schier unendlichen Sprichwér-

Ty

terschatz zur Verfigung steht. Andrerseits flhrt
auch die zu haufige Benutzung eines Sprich-
worts zur Hinterfragung. Entweder wird es so oft
gehort, daB der Rezeptionsvorgang bewulBt wird,
oder man macht sich Gedanken, wie man den
weiteren erfolgreichen Gebrauch des Sprich-
worts sichern konnte. “Alles, was oft oder zu oft
zitiert wird, tendiert zur befreienden Parodie”
(ebenda: XIII).

Da Sprichworter Erfahrungen und Werte
einer Gesellschaft ausdricken, miissen sie-
wiederum fragwiirdig werden, wenn sich die
Organisation sozialer Beziehungen und das
Wertesystem selbst verindern.

“Sprache entwickelt sich historisch nach
Mafgabe der Kommunikationsbedurfnisse derer,
die sie benutzen” (Kanngiesser 1976, zit. in
Coulmas 1981: 172). Entweder verandert sich die
Funktion des Sprichworts, oder das Sprichwort
muB sich selbst verandern, um seine Funktion zu
behalten. Erhilt sich ein Sprichwort als ein Relikt
aus einer Uberkommenen Zeit, stéB8t es irgend-
wann nur noch auf Unverstandnis (Micken, die
im Hornung summen, gar bald auf lange Zeit
verstummen; Wander 1867: s.v. Micke).

Jugend - eln Indiz
gesellschaftlicher Verinderung

Zwischen die Phase des Spracherwerbs,
“die bis zum Alter von 12 Jahren reicht’ {Henne
1986: 205), und die Phase des Erwachsenseins
schiebt sich die Jugendphase. Die Verlangerung
des Ausbildungszeitraums in einer immer komp-
lexeren, industriellen und hochgradig arbeits-
teiligen Gesellschaft verzogert die Eingliederung
der Jugendlichen in die Erwachsenenwelt. Mit
der Verlangerung der Jugendphase einher geht.

“eine Radikalisierungdieser Lebensphase,

die sich u.a. in gesteigerten Vitalitatsbed-
Urfnissen, gemessen an der Erwachsenen-
welt, ausdriickt. Daraus erwdchst eine
Teilkultur, die sich durch Eigenstandig-
keit, Eigenart, Selbstkontrolle und Abbau
der Orientierung an der Erwachsenenwelt
auszeichnet. Tenbruck formuliert es so:
Die Jugendlichen haben nicht nur ihre
unverwechselbaren FormendesUmgangs,



Morgenstundist aller Laster Anfang
Ursachen des heute weit verbreiteten
Gebrauchs von Antisprichwortern

Definition von Sprichwort
und seine Funktion In der Geselischaft

Um Antisprichwérter — wie auch immer - zu
untersuchen, mussen erst die Grundlagen gek-
lart werden. Da ist zunéchst die banal klingende
Frage "' Was ist ein Sprichwort’'?

Bezugnehmend auf Lutz Réhrich (1973: 9,
hat ein Sprichwort “die Form eines abgeschlos-
senen Satzes in fester und unverédnderlicher
Formulierung” (Hunger ist der beste Koch).
Stabilisiert, und damit quasi haltbar gemacht,
wird die Form des Sprichworts oft durch
“Stabreim, End - oder Binnenreim” (Was ich
nicht weif3, macht mich nicht heiB; Gliick und
Glas, wie leicht bricht das}, (ebenda).

Um das Sprichwort faBbarer zu machen,
mochte ich es von der sprichwértlichen Rede-
nsart abgrenzen. Diese ist ein formelhafter
Ausdruck, der erst “in einen Satz eingefiigt”
werden muB, “um eine feste Aussage zu
ergelben” (ebenda). Es sind verbale Ausdriicke,
die nach Zeit und Person veranderlich sind
(einem die Daumen dricken, wer?, wann?).
Redensarten zeichnen sich durch den bildhaften
Charakter aus (fir jemand die Kastanien aus dem

Feuer holen), wohingegen zahireiche Sprich-

worter '‘ohne jeden bildlichen Ausdruck und
ohne jede Ubertragung auskommen™ (Aller

Anfang ist schwer; Ende gut, alles gut), (ebenda:

17).

) NatUrlich gibt es wié immer Grenz-
ziehungsprobleme. Was sind z.B. die Redensar-
ten in festen Formeln wie Du ahnst es nicht! oder
Da hast du die Bescherung!? Trotz Satzwertig-
keit stellen sie keine selbstindigen Aussagen
dar, sondern mussen sich auf Vorhergesagtes
beziehen. Auch gibt es Grenzgénger, die mal als
Sprichwort (Durch Schaden wird man klug), mal
als sprichwortliche Redensart (Er ist durch
Schaden kiug geworden) auftreten (vgl. Rohrich

1973: 10).
Allen idiomatischen Wendungen - im
weitesten Sinn -.ist gemeinsam, daB ihre

Bedeutungen nicht die Summe der Bedeutungen
der Einzelworter sind. Die Gesamtbedeutung ist
Ubertragen, und die Verwendung einer idiomatis-
chen Wendung erfordert genaue Kenntnisse der
konkreten Anwendungszusammenhénge.

Umgekehrt lassen sich Sinn und Funktion eines
Sprichworts nur aus sémtlichen pragmatischen
Daten der Gebrauchssituation erschlieBen.

Um der Frage nach der Funktion des
Sprichworts nachzugehen, hat Mathilde Hain
umfangreiche Untersuchungen in einem hess.
ischen Dorf angestellt (vgl. Hain 1951 und 1978).
Nach Hain sollen Sprichwérter

- alte Erfahrungen, die als

Gemeinschaftsgut Giberliefert worden
sind oder individuell gewonnen wur-
den, in sprachliche Formeln kleiden:

- moralisch belehrend ethische Normen
vermitteln;

- Aligemeines zu allen wichtigen Lebens-
situationen bieten, Einzelfdlle werden
dabei auf die Ebene des Allgemeinen
erhoben, worin oft Trost gefunden wird:

— menschliche Kontakte herstellen, Dis-
sonanzen beseitigen.

“Im Sprichwortschatz einer Sozialgruppe
liegen die traditionellen Werte und Normen der
Sitte und Sittlichkeit in leicht gangiger Miinze
ausgepragt vor” (Hain 1978: 20). Trotz der
Binschrankung durch die dorfliche Herkunft der
untersuchten Sprecher kann man meines Erach-
tens diese Funktionen der Sprichwortverwen-
dung zumindest auf die altere Generation auch
der Stadtbe vélkerung ausdehnen,

Rohrich faBt die Funktion von Sprichwor-
tern in der Gesellschaft so zusammen: Das
Sprichwort "driickt in der Regel einen allgemein-
gultigen Satz aus, der entweder eine Erfahrung
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“Antisprichworter”

Mohammad Reza Karimi Tarl
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Examples: accede, concede, intercede, pre-
cede, recede, secede.

Exceptions: There are only four exceptions.
Three of them end in -ceed (exceed, proceed,
succeed); the fourth is the only word that ends in
-sede (supersede).

6. Singular nouns ending in a consonant plus y form
their plurals by changing the y to i before adding -es.

This rule also applies to the third person
singular of verbs.

Examples: ally, allies; baby, babies; city,
cities; cry, cries; try, tries.

Exceptions: The plurals of proper names
often add s immediately after the y: the Kellys, the
Marys, the Sallys.

Notice that singular nouns ending in a
vowel plus y are regular and simply add -s to
form the plural:

attorneys, donkeys, valleys.

7. Singular nouns ending in a consonant plus o
generally form their plurals by adding -es.

There are, however, so many exceptions
that it may be safer to dispense with the rule and
tearn troublesome words individually.

Examples: buffaloes, cargoes,
heroes, potatoes, torpedoes, vetoes. :

Exceptions: The chief exceptions are
musical terms: altos, bassos, oratorios, pianos,
solos, sopranos. Others are autos, cantos,
dynamos, Escimos, halos, mementos, provisos,
quartos,

Notice that singular nouns ending in vowel
plus o are regular and simply add-s to form the
plural;

echoes,

cameos, folios, radios, studios.
8. Mostsingular nouns endingin -s, -ss, -sh, -ch, -x,
or -z, from their plurals by adding—es.
Examples: Jameses, Joneses, ashes,
bushes, matches, pitches, foxes, taxes, buzzes.
Exceptions: bass, fish, perch, six's Swiss,
and borrowed Greek nouns ending in -is
(ellipsis-ellipses, thesis-theses, etc.).
9. Words of one syllable doubie the final
consonatnt before adding a suffix beginning

with a vowel if (1) they end in a single
consonant, and (2) they contain a single
vowel.

Notice that the rule holds only if both
conditions are satisfied. Thus a word of one
syllable ending in two consonants does not
double the final consonant before a suffix
beginning with a vowel (acting, asked, partin,
sifted, etc.). And a one-syllable word containing
two vowels does not double the final consonant
(bearing, creeping, dealing, soaring, etc.).

This rule is extended to words of more than
one
syllable, provided that the accent falls on the Jast
syllable {thus prefer — preferred, but benefit
benefited; confer — conferring, but conference).
This part of the rule, however, has so many
exceptions that students sometimes find the rule
more confusing than helpful. Webster Collegiate
Dictionary has a detailed explanation of various
rules which are very helpful for those who need
more information.
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6. Observe rhyming elements in words.

7. Have pupils group words with similar sound
elements: can, man, tan: fun. run, sun.

8. Call attention to pronunciation of long and
short vowels in such words as hat, hate; win,
wine; cut, cute; bit, bite; not, note.

9. Have the pupils observe that a vowel is long
when the word ends in a silent e preceded by a
single consonant or two consonants, like th;
bathe.

10. Have the pupils observe also that the vowel is
short when the word ends in a single
consonant preceded by a single vowel: not.

11. Assign the memorization of five key words in
order to identify the vowels and their sounds.

12. Arrange a phonics quiz: "I'm thinking of a
word that sounds like ‘that’ but it means
something | wear on my head.” The one who
gives the correct answer gives the next
statement. Watch lest the pupils confuse
spellings of the same sounds such as biue-do.

13. Give a dictation test using sentences such as:
a. The sun is shining.
b. The man is robbed.

14. Divide long words into syllables and speil
syllable after syifable.

15. Check pupil’s knowledge of phonics. Does he
perceive the difference between perand pre?

16. Give a list of Greek and Latin roots, prefixes
and suffixes, and practice them thoroughly.

Some rules of spelling
The rules given here are those which are most
generally useful.
1. The prefixes un-, dis-, mis- do not affect the spelling of the
root.

Thus, unafraid but unnecessary; disappoint
but dissatisfy; misrepresent but misspell.

unable disable misbehave
unknown disorder misconduct
unopened disregard misguided
but but but

unnatural disservice misshapen
unnerved dissimilar misspent
unnaticed dissolve misstatement

2. When a suffix beginning with a consonant is added
to a word ending in silent e, the e is retained.

Examples: absolutely, achievement, extre-
mely, indefinitely, sincerely.

Exception: argument,
probably, truly, wholly.

Three common words have alternative
spellings:

abridgment, abridgement; acknowledg-
ment, acknowledgement; judgment, judgement.

3. When a suftix beginning with a vowel is added to a
word ending in silent e, the e is dropped unless it is required
to indicate pronunciation or to avoid confusion with a similar -
word.

Examples: accumulating, achieving, boring,
coming, grievance, icy,

awful, duly, ninth,

Exceptlons:
To Keep To Prevent
acorg Soft Mispronunciation
advantageous canoeist
changeable eyeing
courageous hoeing
manageable mileage
noticeable shoeing
outrageous
peaceable To Prevent Confusion
serviceable with Other Words
singeing _
tingeing dyeing
vengeance

4. The order of the vowels in the ie combination
(ceiling, niece) is explained in the jingle:
Write i before e
Except after ¢
Or when sounded like ay
Asin neighborand weigh.

Exceptions: counterfeit, either, foreign,
forfeit, height, leisure, neither, seize, seizure,
sovereign, weird.

5. Words ending with the sound seed are usually
spelled-ceds.

#
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3. Words with similar sounds but different
meanings. Such words as altar, alter; peace,
piece; weak, week; k; weather, whether are
easily confused.

you should study and copy into your
personal spelling record any pairs which you
tend to confuse.

4. Words with irregular plural forms. Since
most English nouns take s plurals, all plurals
formed in any other way may be considered
irregular. The most troublesome plurals to spell
are those of nouns ending in o or y. Such nouns
have regular s plurals when the o or y
immediately follows a vowel (cameo. cameos;
key, keys; studio, studios), but are generally
irregular when the 0 or y follows a consonant
(cargo, veto, lady, torpedo).

5. Words which double the final consonant
before a suffix beginning with a vowel. Some
words double a final consonant before adding a
suffix beginning with a vowel (refer, referred),
while others (benefit, benefited) do not. This lack
of consistency causes many spelling orrors, and
the “rule” is so cumbersome and has so many
exceptions that students often prefer to study the
individual words which cause them troubie.

6. Common exceptions to general rules.
Any exceptional spelling is likely to be difficult
because of the tendency to make it conform to
the regulfar pattern. For example, a student who
is not sure how to spell seize is likely to
interchange the e and j because of the i — before
— erule. Similarly the rule that a silent e at the end
of a word is retained in adding a suffix beginning
with a consonant leads many students to
misspell argument. Words like these are excep-
tions to general rules and cause many spelling
errors. The only safe procedure is to memorize
the exceptions along with the rule.

Suggestions for Teaching

The teachers should be concerned with
specific teaching procedures which enable the
individual learner to realize his spelling potential
in terms of his individual sensory approach. In
the analysis which follows, the approaches to the

learning of spelling are noted. Facfors affecting a
student’s learning are following. Obviously, some
of the teaching procedures suggested are more
appropriate for the guidance school; others are
more suitable for the secondary and college
levels. The suggestions undoubtedly will lead the
teacher to think of adaptations for his particular
classroom situation.

Spelling Method, and Suggested Téaching
Procedures*

1. Visual

1. Post a list of the words the pupils ask for most
frequently, such as should, would, could.

2. Suggest that the class look at the word closely.

3. Pictureuorn,bord, gor g, morw.

4. Write some or all letters on the blackboard.

5. Have pupils find all the words in a column that
begin with the same letter or letter com-
binations.

6. Help the pupil acquire a visual image of the
word:

a. place several words on a flash card.
b. show each card quickly.

c. ask the child to write what he sees.
d. hold up the card for checking.

e. repeat the process for practice.

2, Aural
1. Let the pupils listen to the word as someone
says it aloud.
2. Say the word aloud, ask the class to pronounce.
the word.
3 Use the word in a sentence: call for examples
from the pupils.
4. Say the letters in sequence.
2. Train pupils to observe likenesses and
differences in beginning letter and letter
combinations.

4. Edna L. Furness. "Sensory approaches to Spelling" adapted in
New Dimensjons in Tenching English by Ludtke. Boulder, Colo.

Pruewt Press, 1967,
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like all other knowledge, comes to us through the
senses. We learn to spell by following certain
specified steps. First we see the letters in their
order or we hear the sounds. Next we write and
speak the letters in the order in which they are
seen and heard. We repeat the word and
comprehend it as a single, specific image. These
images can consist of (a) the sight of a word, (b)
the sound of word, {¢) the way it “feels” when
written, and/or {d) the way it “feels” when
spoken.

English spelling, as we've already noted, is
highly irregular in comparison with the spelling
of other languages. But it's helpful to know that
irregularities occur in English words much less
often than we imagine. The secret then for the
spelling is to learn what sounds are always
spelled the same way, what sounds are spelled
irregularly, and what the particular problems
behindthose irregu;ar sounds are likely to be.

Vowels are complicated and the five long
vowels are spelled and pronounced regularly in
mate, mete, mite, mote, and mute, and the five
short ones are illustrated in bag, beg, big, bog,
and bug. With the long vowels there are some
alternate possibilities. The long a is sometimes
spelled ai or ay, as in paid, and pay. The long e
can be spelled several alternate ways: ee as in
need, ea as in each, and le asinrelief. The long o
can be spelled oa, as in boat, and ow as in bow.
The long u can be spelled as ue, as in hue, or ew,
as in few. People who are expossed to more
education, rely more on the visual image of a
word, and less upon the auditory image. To be
sure, a speller has to rely on phonics and
syllabication in learning to spell. He has to rely
also on a correct visual image of the word or
expression. That is, he observes closely the
spelling, noting the length of the word, the letters
on the line (m.., n, o, etc.}, those having parts
above the line {I, t, etc.), and those having parts
below the line (g. q). He makes a mental picture
of the configuration of the word. At the same time
the observer associates the word with a related
one, slept, for instance, would be associated
with sleep.

f
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in recent years the linguists have suc-
ceeded to some extent in reducing English to a
system. They start with a sound, for example, the
phoneme i. Next collect words having the sound:
bit, easity, been, English, build, busy, bonnie,
pulley, myth, women, chamois. They note the
different spellings for the sound and look for
patterns in which these spellings occur.

Below are several sounds, their corres-
ponding letters and words iflustrating the sounds
and spellings.

Phonemes Graphemes Exampies .

ae a, ai, ay, au, i hat, plaid, prayer,
laughter, meringue

u 00, u, 0u, 0 book, put, could, wolf,
woman

p p, pe, pp, gh pen,ripe, stopper, hiccough

b b, be, bb bed, imbibe, bubble
THE MOST COMMON TRAPS IN SPELLING

Although any word which in not spelled
phonetically (as it sounds) may give trouble, six
types of words are especially likely to cause
errors. These are:

1. Words containing a “colorless” vowel.
Vowels in unstressed positions (ago, agent,
awkward, maintenance, incredible, bachelor) are
likely to be pronounced as a very weak uh. This
sound is called the colorless. or neutral vowel.!
Because it is quite common in English and
because its sound gives no indication of its
spelling, the colorless vowel is responsible for
many spelling errors. There is nothing to guide
one in spelling this sound. The only solution is to
memorize the vowel in any word which
repeatedly causes trouble. The best heip is a
memorizing device, such as magnifying the
syliable in question — ba LANCE, indepen DENT,
elig IBLE, spon SOR, fo REIGN, chauff EUR.

2. Words with ie or ei like niece, receive,
and friend are frequently misspelled through the
interchanging of the e and the i. Most of these
errors may be easily removed by teacher
explanation of some rules and practice.



It has been found that the English and the
Americans have made and are still making

attempts to simplify spelling and to make people
write words exactly as they pronounce them.

However, there are several reasons for their
failure.
English pronunciation especially in its

vowels, has undergone considerable changes.
The result is further discrepancy between sound
and symbol when letters.for pureiy etymological

reasons, are inserted in words whe_re they are not
pronounced, like debt, doubt. receipt.

IMPROVING SPELLING

The first step in improving spelling is to
make a record of your errors which you actually
misspell in your writing. The best way to begin
such an inventory is to refer to a dictionary and
check those words which cause you difficuity,
ignoring those you seldom use or never misspell.

The checked words then become your
basic, private spelling list. You should copy their
correct spellings in alphabetical order into a
special notebook, leaving space for later addi-
tions.

You shculd keep your basic list up to date
by scoring out words you have mastered and
adding new words you have misspelled.
Remember, it is the erros you have made that you
are really intersted in correcting, and more
accurately your list records them, the more
useful it will be.

Keeping such a list will of itself help a great deal,
but the list should be reviewed regularly. Any
normal student who conscientiously studies
such a list for ten minutes a day should be able to
eliminate all his common spelling errors within a
short time.

In studying your list, concentrate on the
part of the word which you misspell. Generally,
we do not misspell words but syllabes. For
example, most students who misspell secretary
interchange the second and third vowels, most
misspellings of "tragedy” are a result of placing

an extra d before the g; and misspellings of such
words as receive, belief, and friend come from
reversing thejand e.

Identifying your specific errors allows you
to concentrate on the syllable in which the error
occurs.

For words which prove unusually trouble-
some it is often helpful to learn or invent some
memorizing device; a rule, a slogan, a jingle -
anything, no matter how absurd, which will
remind you of the correct spelling of a particular
syllable. it is wise to invent your own memorizing
device. Some students find it extrmely helpful to
remember statements like a good secretary
keeps a secret, Remember the gum in argument,
and every cemetery has a ‘meter” in the middle.

Finally, a concern with spelling during
composition shouid, so far as is practicable, be
postponed until revision. 1f you break off the
writing of a paragraph to consult a dictionary,
you may lose a thought you cannot recapture, If
you keep a record of your misspellings, you will
be conscious of troublesome words, so that
when you are uncertain of a spelling, you can
place a check in the margin and go on. Then,
when the first draft is finished, look up the
correct speliing of all checked words. Indeed, a
student with severe spelling troubles will be wise
to proofread his whole paper at least once for
spelling alone. In short, then: (1) keep a spelling
record, (2) study it at regular periods, (3) identify
the trouble spot in the word, (4) devise a means
of remembering the correct spelling, and (5)
check your spelling when prootreading. If this
procedure is followed conscientiously, spelling
will soon ceaseto be a problem.

Moreover, our knowledge of word forms,

1 - Lord chesterfield, Letters to His Son, November 19,1750
in Ludtke, New Dimenslons In the Teaching of English,
Boulder 1967

2. Kenneth B. Crooks, "Reading and Science Instruction,"
The American Biology Teacher, 19: 135 143, May 1957.

3. Mario pei, The Story of English, philad. Lippincott, 1952, p,
282,
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SPELLING

AND ITS

TEACHING

S.Akbar Mirhassani

One requirement of English students is to
spell the words as they are spelied by educated
writers and recorded in dictionaries. Schools and
universities are responsible for ensuring that
their graduates can spell the words correctly.
Therefore, instructors must insist that all-writing
shows a decent regard for accepted spelling, for
conspicuously bad spelling is considered a sign
of iliteracy. Socially and professionally, a student

who cannot spell is at a disadvantage. It is easier -

to judge a man'’s spelling than most other things
about him; and, whether rightly or, not, people
do jump to conclusions about a persons's
education and intelligence on the evidence of his
spelling. A student who refuses to make a serious

and sustained effort to cure major spelling
deficiencies penalizes himself in college and out
of it.

Students who spel! poorly usually act on
one of three assumptions: (a) that spelling is not
important, (b) that nothing much can be done to
improve one's spelling, or {c) that the only way to
learn is to spend hours momorizing spelling lists.
None of these assumptions is sound. Spelling is
impornant. Provided that misspelling is not a
result of an organic or psychological disorder,
there is no reason why any student cannot train
himself to be a reasonably good spelier.

in the eighteenth century, Lory, Lord Chesterfield
wrote to his son. ‘Mind your diction in whatever
language you either write or speak , contact a
habit of correctness and elegance. Orthography
is so0 absolutely necessary for a man of letters, or
a gentleman, that one false spelling may fix
ridicule upon him for the rest of his life, and |
know a man of quality who never recovered the
ridic::le of having spelled wholesome without the
"

High school students with such a deficiency
are frightened away from writing. “pupils who
cannot read or spell, always fear the new "' words,
the “big"” words and the ‘hard’ words, which they
cannot read, pronounce, understand or spell.
Poor readers are often poor spellers, and poor

-spellers, poor readers.'”

The English language is exceptionally
unphonetic in its orthography. It has made
numerous and vast alterations in its sound
structure, but has not modified its orthography to -
accord with these changes.? English, authorities
seem to agree, shows the maximum of irregu-
larity.

The main reason for irreguiarity of English
spelling lies in the very formation of the English
language, which has preserved or reintroduced
the old historical spelling of the principal
languages contributing most to it: old English,
(Anglo — Saxon), old French, Latin, and Greek.
For example, many Greek and Latin loan — words,
such as “bona fide”, “alibi"”, “phenomenon”, still
have their original spelling.

e
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composition drill etc.

Sometimes the name of activities are also
given to the drills and thus we will have drills
labeled such as:

discrimination drill
cognition drill oral drill
listening drill writing drill
repetition/imitation drill comprehension driil etc.
An important point about activities to be
mentioned here is that activities can be used for
different purposes, at least for three distinctive
goals, which are (1) to teach a new objective, (2)
to stabilize and reinforce what has been taught

production drill

before, and (3) to measure the achievement of

the learners. So the same activity will be used for
three different purposes and consequently will
be called or named by three different labels. If it
is used to teach a new objective for the first time,
it is named “a drill'; if the same mechanism is
employed for a special practice to reinforce what
has already been learned, it is called “‘an
exercise”. And finally if the same technique is
used for evaluating the achievement or the
aptitude of the learner, it will be named “'an item”’
or atestitem.

Now that we have explained the three main
elements of the “Teaching Model, that is, the
specific objective, the activities, and the direction;we are
in the position to briefly point out some general
implications of the model. This model has been
proposed so as to teach any of the seven
objectives. (To observe a complete example of
the application of this mode! see Vossoughi, H.,
“A Sample Vowel — Lesson” in Roshd No. 4 V1. |
Summer 1985, 1364 and also see Vossoughi, H.,
“A Sample Reading — Lesson” in Roshd serial
No. 7 Summer 1986, 1365)

The model is also advantageous enough to
be used in teaching English to the students in
elementary level upto the post intermediate stage
not only audiolingually but also in the cognitive —
habit approach. When it is used in elementary
stage especially for guidance school learners, it
is usually used through audiolingual approach.
Thus the short directions are the only tools to
give the students practice and have them learn to
use the language. They learn the system through

using it. Language learning is accomplished
inductively and some brief explanatin about the
rules may be given to the class after the students
have mastered the use of the rules. .

The procedure will, however, be reversed
for the high — school students who are in the
intermediate and post - intermediate levels. The
model can be used to teach them cognitively. The
teacher gives some short explanation about the
specific objective and about the rules involved
before any activity is handled. In this way, the
knowledge or the rules about the objective will
be given to the students in the target language
first and then the:learners — with some previously
acquired competence — will start to practice the
use of the language. So they proceed to learn the
language inductively. The applicability of this
model can best be demonstrated when we try to
use it in teaching the usual lessons of the graded
textbooks of guidance and high schools. It is
about 10 years that we have employed it for this
purpose. Most of the student - teachers and
many. of the trainees of in - service programs
have learned it and have been content to handle

it in their classrooms.
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may be used professionally or clumsily by
different teachers. The general pattern of
“directions’” however, is similar to polite
requests. Some examples of the prevalent oral
directions, especially used in elementary and
intermediate levels are as follows:

Please,listen to me carefully!

Repeat after me,please!

Please,look and listen!

Look and say twice,please!

Repeat after me, and change the setence with the
given words!

Come to the blackboard,please!

Close your books,please!

Please,open your books to page 10!

Read the first paragraph, please!

| say the first type, you say the second type! (for
transformations) -
Please, read silently for comprehension ques-
tions. etc.

As the aboves mentioned directions reveal,
the number and types of the directions can be
numerous according to the kinds of activities.
However, it should once more be emphacized
that the ‘“‘directions” ought to be short, clear and
in a polite form in order that they can be readily
understood by the learners who should respond
to them instantly. “Directions’ should also be
pleasant and appealing enough for the learners
to obey and follow and to evoke their interest and
eagerness. What, if the teacher gives harsh and
insulting directions? It is obvious that the
learners will be resentful and displeased, thus, a
negative attitude will unconsciously be devel-
oped in them which psychologically prevents
them from following the teacher’s directions, that
is, the co-operation between the teacher and the
learners will be weakened.

Polite, pleasant and enjoyable directions
with kind tone and serious manner would foster
. and enhance the students’ inclination towards
.the class activities and secure their active and

voluntary participation. So the modal verbs such
as must, have to, should, ought 1o, are ta, etc. should
carefully be avoided in giving directions espe-
cially when they are used in high school classes.
Some teachers, unconsciously, have got used to
addressing their classes with directions of the

Ty

following types:

Now you must repeat after me!

You should listen to me carefully. Very carefully!
Don't speak, and pay attention to me! ~

| give you sentences one by one and you must
change them into past tense!

These kinds of teachers should notice that
the students are not their slaves. The classroom
is not a military field and the learners are not
blind obedient soldiers to be treated in such a
way; on the contrary, they are very sensitive,
impulsive and expectant creatures.

What Are Activities?

What we have so far called activities in the
description of the “Teaching Model” specifically
refers to theactivities of atypical TEFL classroom
in which both the teacher and the students are
involved in order to achieve a certain objective in
the learners. So the activities are, in fact,
elaborated techniques from different methods
and approaches which are scientifically struc-
tured and are also based upon some linguictic
and/or psychological theories. These particular
activities are technically and specifically called
drills.

“Drills" are pre — determined mechanisms
which are scientifically organized to be offered
by the teacher in due time and to be performed

by the language learners in order to accomplish a

specific objective, namely, a language skill or a
linguistic component. Some: of the most preva-
lent and known drills for elementary and interme-
diate levels are as named below:

replacement or substitution drill (single or
multiple slots)

transformation (or inversion) drill

completion drill {which is at least of three main
types) such as: fill in the blanks with:

(a) the missing words
(b} the proper forms of the words in
parentheses
(c) aword or a phrase selected from the list
choice drill (Yes/ No; True/ False; Correct/
Incorrect; One/ Two etc.)
multiple choice drill
matching drill



The next activity, then would be achieved readily
only if the previous one has already been
accomplished well. This is why these activities
are numbered ad appropriately named as (1)
recognition, (2) manipulation, and (3) produc-
tion. Due to the importance of these activities,
they will be briefly explained below:

B. 1 Recognition. Through recognition type of
activities, the teacher introduces the content of
the specific objective to the students. That is, he
exposes the learners to the problem in question
orally and they are supposed to recognize the
linguistic problem auditorily and distinguish it
well. The sense modality involved, then is mostly
hearing and somtimes it is accompanied by
seeing. This activity is also called “introduction”
and for sound elements it is particularly called
“discrimination”. These activities, no matter
what they are called, are all of receptive
characterization.

B. 2 Manipulation. The next type of activities in the
instruction stage is the manipulational activities.
The student is supposed to utilize the language
problem he has already recognized or has
already been introduced to. Of course, he cannot
use it by himself. For this particular reason, the
‘teacher gets him to repeat after him by modeling
the exact language eiment. The teacher helps
him by producing a model and the learner tries to
imitate it as carefully and properly as possible.
These kinds of activities are styled by some other
names depending the way they are approached.
The names are such as: repetition, reproduction
and mim-mem (mimicry and memorization).

B. 3. Production. The third activity, namely, the
production implies that the learner can use the
language he has aiready manipulated by himself
in conversation, in response to any suitable
stimulus or in an appropriate situation. “Produc-
tion” is the most important part of instruction
stage if it is successfully attained, but not the
final one of the teaching task. It is, however, the
ultimate goal of the language lesson. When the
learner can produce the objective satisfactorily
as a newly formed habit or linguistic skill, it is
believed that the instructional stage has been

fulfitled. However, this newly acquired behaviour
may fade out or weaken gradually after a while if
it is not maintained firmly and renewed
frequently. The model has been accommodated
with the next stage in order to cope with this
problem in learning.

C. Post-instruction or Reinforcement stage

In this stage, the teacher prepares some
spiral and recursive usage of the problem in
different types of activities for the learners to
practice the newly learned language problem
more as reinforcement activities in order to
stabilize the new behaviour in the students and
make it penetrate in their minds. In this regard, a
series of activities which are neither preparatory
nor instructional referred to as post - instruction
activities, are used. They will be explained more,
later.

Directions ,

We have so far discussed the “specific
objectives’ and the types of activities. The third
significant element of the “Teaching Model” is
the “directions” which has been left to be
explained here. Directions are short and clear
orders or instructions which are supposed to be
given to the learners immediately before any
activity or practice.

The teacher of the type of the language
class we described here is in fact a co-ordinator
of the language learning in the classroom. He has
to get the language-learners to do pre-structured
activities in a technical way and in a very precise
order in chorus, groups, pairs or individuals so as
to establish new linguistic behaviours in them.
So the learners need to be instructed carefully
and directed adequately in this stage of the
classroom. They wait for the teacher's directions
about “what to do" and “what not to do”'.

In fact, it is the teacher who assigns what
activities should be performed at what time, by
which students, and in what sequence. The
teacher guides the class by employing the proper
“directions”. Although the directions are more or
less cliché forms for many different activities
such as recognition, manipulation Of production; they
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s0, the language class is legitimately a goal -
oriented class. in such classes, the teacher hasto
get the learners to perform some proper and pre
~ determined activities. This can be handled by
the intermediation of some short and clear
informative expressions or orders to which we
refer as "directions (or instructions) hereafter.
The objective taken up as a teaching aim is by
itself part of a broader goal or portion of the
language. Thus each ojective is called a “specific
ohjective’, and the procedure of the instruction in
this way is referred to as microteaching.

The speclfic objective, the predetemined class -
activitles and the relevant directions are the back-
bones or the building blocks of the Teaching
Model in question. By having these main
elements at disposal, we can depict our model in
an alphanumerical form as follows:

A Sample Teaching Model
I. Specific objective
Il. Activities
A. Pre - instruction” of
(direction {activities)

B. Instruction Stage

1. Recognition (directions & activities)

2. Manipulation (directions & activites)

3.-Production {directions & activities}
C. Post - instruction or Reinforcement Stage

(directions !t activities)

Motivation Stage

As shown above, this model consists of two

main parts: () a specific objective and (ll) a set of
activities. The specific objective is what the teacher
intends to teach, and the activities are a series of
technical and pre — determined practices which
should be given by the teacher and performed by
the students in order that the objective may be
achieved as a new linguistic behaviour at the end
of the class period. At any time of teaching, only
one specific objective can be handled by this
model. The next objective can be taught
sequentially but not simultanously.
Activities. The activities incorporated in the model
are functionally of three general distinctive types
classified as A, B, and C. They are presented on
the basis of the priority of their applications.

A. Pre - Instruction Activities. The first type of activities

™™

is regarded as pre — instruction activities as they
are used at the very beginning of the teaching
task with the intention of: prompting the
learners' .inclination and of arousing their
curiosity towards the objective. These kinds of
activities can also be called motivation activities
because theyare particularly used to attract the
attention of the learners towards the class and to
help them concentrate on the lesson. They can
also be called pre-instructional as they somehow
are related to the preparatory stage of the
teac:ii 2 and not the teaching objective itself.

In this stage, regarding the type of
objective, the teacher can stimulate the class and
orient the students towards the subject matter.
Usually personal and individual questions of
interest, pictures, realia, short and clear stories,
contrastive situations and other types of instru-
ments can be used to motivate the class. In this
presentation | don't intend to demonstrate the
application of the different stages of the model
here as it requires a class session of workshop
type. However, it is worthwhile mentioning here
that creating motivation is a matter of personal
taste for every teacher. It relates to the creativity
and the innovation ability of the teachers most of
whom would find it safer to ignore, especially
those who do not follow this model. Ther are still
a few English teachers who manage the class by
demanding the students to be quiet and only
listen to the new lesson. These types of
preparatory ventures are of course disap -
pointing rather than stimulating which make the
students remain passive and nonassertive.

B - Instruction Stage. In this stage, the teaches
takes up the specific objective he intends tc
present, and applies to the three various types ol
activities in a sequential order. In this stage, the
sequencing of the activities is really a key
concept. The activities (whose special qulaifica-
tions will be described later) are to be carefully
distinguished and handled in a very due time,
because each one follows the other and
reinforces and complements it. In other words, a
sort of sequential order exists among the
activities of this stage which requires that each
one precede another and serve as the basis for it.



A
TEACHING
MODEL

Hossein Vossoughi, UTE

The teaching of English as a foreign
language has not been successful in schools in
Iran because of some impeding factors. One of
the most influential factors is believed to be the
teaching strategies and instuructional traditions
employed by the teachers.

The fact is that the English teachers either
are not familiar with scientific methods, or they
cannot apply them in the classroom effectively
even it they are very well informed. Thus the
outcome of the teaching of both groups are
inevitably the same. It is obvious that knowing

about the methods does not necessarily secure
their adequate application. That is, knowing
about approaches is necessary but not sufficient
for effective teaching.

To help teachers to use methodic techni-
ques in EFL classes properly, a “Teaching
Model” has been developed. The Model has been
experimented within the last few years in about
fourteen in — service training programs in several
provinces of Iran. Furthermore, it has been
practiced in the “teaching - practice courses |
and II" at the University for Teacher Education in
Teheran.

The “Teaching Model” in question s
flexible enough to be used in teaching at the
elementary stage audiolingually and at the
intermediate and the post - intermediate levels
cognitively. In other words, its teaching effi-
ciency ranges from pure habit — formation
approach to cognitive - habit approach. The
application of the functional or communicative
approach, however, is to be left for the high -
school graguates who enter the advanced
lagnuage learning programs for different pur-
poses,

The purpose of this paper, then will be to
introduce the “Teaching Model” Which has
adopted many techniques from audiolingual and
cognitive approaches and has been adapted to
the teaching of English as a foreign language in
the guidance and high schools in Iran.

It is postulated that in a typical and
desirable TEFL class at elementary or inter-
mediate level the objectives of teaching would be
either to develop a specific language skill such as
(1) listening comprehension, (2) speaking, (3)
reading comprehension, (4) writing; or to teach a
language component of the target language,
namely, (5) pronunciation, (6} structure, and (7)
new vocabulary. Learning each and any of these
seven language sikils or components can be
regarded as a teaching objective.

More specifically, in each class period the
elements of one or more objectives of the type
mentioned above, are supposed to be taught by
employing certain activities in such a way that
these objectives are achieved by the learners as
new behaviours. !f the procedure of the class is
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A. Everything grows old; everything passes away;
everything disappears.

B. Everything grows old, passes away, and
disappears.

C. Everything grows old. Everything passes away.
Everything disappears.

D. Everything grows old: passes away: disappear.

Put the following sentences and passages into
Farsi:

15. That man, the offender, was arrested.
16. The man, you say, has come.

17. This old town of Salem-my native place, though
| have dwelt much away from it both in boyhood
and maturer years possesses, or did possess, a
hold on my affections, the force of which | have
never realized during my seasons of actual
residence here.

18. The grass plot before the jail, in Prison Lane, on
a certain summer morning less than two centuries
ago, was occupied by a pretty large number of the
inhabitants of Bostan, all with their eyes intently
fastened on the iron-clamped oaken door. -

19. “Ah, but,” interposed, more softly, a young
wife, holding a child by the hand “let her cover the

mark as she will, the pang of it will be always in her
heart.”

ltem no A B c . - D Blank
1 1 4 2 43 -
2 - 39 2 8 1
3 1 LAl 23 15 -
4 2 4 4 40 -
5 " 11 22 6 -
6 21 4 25 - -
7 - - 4 46 -
8 1 4 a7 7 1
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5. The Greeks whowere philosophersusedtotalka
lot.
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6. 1 saw him, Leaving the room.
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8. “Oh, no”, said the first girl, "*‘it couldn’t be that,

because he was in the American Army during the

War'll
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10. Going to lunch, | saw him,
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11. We were playing football, daytimes, and chess,
nights.
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A.The German economic deligation arrived in
Iran to talk with the government officials. Mass
media.
B. The German economic deligation arrivedinIran
to talk with the government officials — Mass media
C.The German economic deligation arrived iniran
to talk with the government officials; Mass media

D. The German economic deligation arrived inlran
to talk with government officials: Mass media
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A. Aithough he is a good driver, but he is always

fined by the police.

B. Although he is a good driver but he is always

fined by the police.

C. Although he is a good driver, but, he is always
fined by the police.

D. Although he is a good driver, he is always fined
by the police.

_ Choose the alternative which is not acceptable
in English:

wly Pigel ok, ¥ Y



Arianpurs) The Old Man and the Sea(translated into
Farsi by Yahyavi, Shahin, Azima, Daryabandari,
Karamifar, and Manzoori)

For a quick review of the role of punctuation
in translation, only a sentence selected from the
Old Man and the Sea and its Persian translation by
each of the above mentioned translators will
suffice here.

Why not? the old man said. ‘Between
fishermen.’

(Hemingway, 1952, p.7)

R S T R v | S
(Yahyavi, 1952, p.2
i 2
.Lh,_g:.nb S s aadb
(Shahin, (7), p.22)
038 g opl 3 o b & o Kale lazm
(Azima, 1978, p. 26)
oS elags oo b ol aly ¥
{Daryabandari, 1984, p.72)
el o oSl o S Ly 28 30 g
{(Karamifar, 1991, p.11)
i
{Manzoori, 1991, P.9)

Part 2 introduces the punctuation-oriented
translation test. Based on the data collected and
with regard to two criteria, syntax-wise punctua-
tion and meaning-wise punctuation a test labled
as the punctuation-oriented translation test was
constructed and administered to the fourth-year
students studying TEFL course at alZahra
University. The result of the test indicated that
the subjects had more difficulty with, answering
the meaning-wise items than syntax-wise items.
The questionnaire containing the test items and
the table displaying the result are presented at

Fa

the end of this paper. The shaded boxes in the
table represent the correct choices.

Chapter Five. Conclusion

it is concluded that punctuation as a
language element must be taken into considera-
tion in its own place. In addition, it should have a
room in any language teaching and testing
courses. Finally,it must be considered as another
translation issue beside the other issues and be
included in any transiation course.

IN THE NAME OF ALLAH
Translation test

Choose the best alternative from those given and
write its letter on your answer shest.
1.“Ibelieve”.said Reza. ‘thatthistheoryisshaky.”

A wcmd JJ e b i onl S Lo, oif « piiae A —
B. ot JP e e o pliae gmr S Ci Lo —
C. il Loy e J e avi ol S pame an
D. PRI Iy 3 - PSR SO & PEVIRINE. ol Lo,
2.1 met him studyingabook.
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D. rAJS QU}L !) }‘ H_)‘SSLS{&AHL‘ J'L'—JJ

3. The bar, where we glanced first, was crowded,
but Gatsby was not there.

A oy bl o Jsom s s bl Jst 8 =
B. oyl oo Jsompbimas il Joh € 4
Coongi bl (o Jyom bt s bl Jl & Sl b
D.sps bl (S Wy f ot &Sl P2 U

4. It was pretty good times up in the woods there,
take it all around.
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B. i Sy S ageas B o Gr
C. JCNCY I JE S S S ol sy



donkey.
Tommy Andrews,says the teacher,is a silly
donkey.
b. The children are going to bed at eight
o'clock.
The children are going to bed at eight
o'clock?
Farsi examples:
a. "“'L.;t_)‘.["f‘;‘r-’fdi)tl"

(We are for people, not people for us)
L-Gb; f"f ry f’)"dl,}! L-

(We for people not, people for us)

b. (When did Hassan say.)
(Who? Hassan said?)

W S 4
JEF SR I

7. Punctuation in reading

It is clear that punctuation marks are good
tools to ensure the readability of the texts.
Holzinger (1922), Nesfield (1964), Paulston and
Bruder (1976), and Shaw (1986) are among those
authors who have agreed on this respect.

8. Punctuation In teaching and testing

Although many writers have emphasized the
role of punctuation, we rarely see it to be included
in any English language teaching programme.
Paulston and Bruder (1976) state that our students
need to know howto punctuatefortworeasons: (1)
to be able to write comprehensibly and (2) for their
reading. Also, Finocchiaro and Bonomo (1973),
Leslie (1977), Falk (1978), Celce - Murcia (1979), as
well as Raimes (1983) have commented on this
matter,

Though rarely tested, punctuation marks
may lendthemselvesto mosttechniques oftesting.
They are well testable according to Bloor et al.
(1972). Paulston and Bruder (1976), Celce Murcia
and Milntosh (1979), and Madsen (1975) have
expressedtheir views on punctuationtest. The test
can be constructed for elementry, intermediate,
and advanced levels.

9. Panctuation in loglc and mathematics
Punctuation in both logic and mathematics
plays an important role as well.

Examples:
2 X 3+ 52 X{3+5)
(P v q (pg)
(X) (HX MX):

10. punctuation in translation

This is the focal point in this study.
Saffarzadeh (1984) seems to be one among rare
persons who have briefly dealt with the role of
punctuation in transiation.

Chapter three. Punctuation marks, identifi
cation and application.

In chapier three, the major punctuation
marks such as comma.semicolon.colon,fullstop,
question mark, exclamation mark, etc have been
introduced, defined, and -exemplified. Also,
English and Farsi have been compared from the
perspective of punctuation to see similarities and
differences between the two languages.

Exampies:

a. "I believe”, said Reza, “that this theory is
shaky.”

(t.;u.ul JJ.]};‘ A._...a)i a] 6 r.\.&:.la CJ‘” :O-a; LbJ
b.TheGreeks who were philosophersusedto
talk a lot.

A e 2 Al Ssle Wiog i gk oS by

¢. The Greeks, who were philosophers, used
totalk alot. '

S Cames 0L Al Caole el by,

The above examples clearly indicate that
punctuation can be both syntax - wise and
meaninng-wise.

Chapterfour.Itis composedoftwoparts. part
1 covers the data collected from such sources as
the Holy Quran (translated into English by pickthall,
Arberry and Shakir) The Rubalyat of Omar khayyam
{translated into English by Fitzgerald and

ot FigeT w2 Y



F. The punctuation of Elizabethan drama
like Bunyan's Pilgrim's Progress was almost
wholly elocutionary.

g. it was Ben Jonson who, in his English
Grammar, first recommended syntactical punctu-
ation in England.

The system of punctuation now used has
been complete since the 17 century. Thus,
history indicates that punctuation marks have
developed gradually through a long period of
time to date,

Encyclopedia Britannica (1974) defines
punctuation in the following manner:

Punctuation is the use of spacing,
conventional signs, and certain typog-
raphical devices as aids to the under-
standing and correct reading, both
silently and aloud, of hand written and
printed texts. The word is derived from
the Latin punctus, "point” . . & (p. 274)
2 Punctuation and traffic signals

Modern English (1947) compares punctua-
tion marks to the traffic signals saying that the
fullstop, for example, functions as a red light
warning us to stop completely.

3. Punctuation ag lubrlcating agent

As a car needs to be lubricated by grease, a
piece of writing needs punctuation. It is like salt
or the other flavours which are necessary for
making food taste good and delicious.

4. Punctuation, time and money
Punctuation is a time - saving device. One
takes more time to read an unpunctuated
passage than a punctuated one. Holzinger (1922)
underlines the importance of punctuation in
money referring to the publication of a govern-
ment revenue act. She puts this point in the
following way:
In this act one section specifying the
imports that were to be taxed should
have read: . . . seeds, fruit, plants, and
bulbs . . . The stenographer to whom it

vy

was given punctuated it in this way: . . .
seeds, fruit plants, and bulbs . . . The
copy was allowed to go to print
uncorrected. The result was that for
some time before the mistake was
discoverd all fruit and all plants except
fruit plants i. e., lemon trees, etc were
admitted free of duty. An enormous

amount of revenue was cut off in this way
(p. 80)

5. Punctuation in speech and writing

Encyclopedia Americana (1984) mentions
two chief functions of punctuation:

1. To give a partial representation of the
structural signals conveyed in speech by pause,
stress, and pitch.

2. To indicate grammatical structure.

It also adds that punctuation in speech is
called elocutionary, intonational or oral, and
punctuation in grammar is called grammatical or
syntactical which has more to do with writing than
speech.

in order to prove that there is no one to one
correspondence between punctuation in speech
and punctuation in writing, Falk {1978) presents
the following examples:

Longer ——La%-ar {speech)

Longer —— Long — er (writing}
girls’ apostrophe has no phonetic content
girle’s
Also, Halliday and Hassan (1976}, Lyons(1977)and
Brown and Yule (1983) in their analysis of the
elements of the English language express the
same idea as Falk in this respect.

6. Punctuation in meaning

Both in speech and writing punctuation
affects meaning. Let's note the following
examples.

English examples:

a. Tommy Andrews says the teacher is a silly



ON

THE

SIGNIFICANT ROLE
OF PUNCTUATION
IN TRANSLATION

INTRODUCTION
This ‘research attempts to introduce
another translation issue as punctuation issue
the role of which seems not to have been taken
so seriously as the other translation issues. It is
interesting to note first the role of punctuation as
an element of English language and then
considerthis role in translation (English Versus
Farsi).
A story is told that Victor Hugo, the
famous nineteenth century French wri-
ter, wrote the shortest letter on record.
Wishing to know how his latest novel
was selling, he sent a sheet of paper to
his publisher on which appeared a single
question mark. His publisher, pleased to
report good news, replied with a single
exclamation point. If you wish to know
your standing with an absent sweetheart,
you might copy Hugo's letter, but you
run the risk of receiving in reply another
question mark or, worse luck, a period.
(Shaw, 1986 PP. 138 - 39) ‘

Hamid Monzzami Goodarzi

1. Punctuation and history.

History provides the reader with interesting
information on punctuation, the major points of
which deserve mentioning here:

a. Genesis of punctuation dates back to
ancient times.

b. In Roman period the texts were also
punciuated and change of topic was indicated by
paragraphing.

c. After the invention of printing in the mid
15th century, European punctuation was devel-
oped.

d. At the end of the 15th century Aldus
Manutius of Venice, the great printer of
hummanistic texts developed modern forms of
punctuation marks.

e. Since the late 16th century the theory and
practice of punctuation have varied between two
schools of thought,

i. Elocutionary school which considered

punctuation as an element of speech.

ii. Syntactical school which considered

punctuation as an element of grammar.

Ol migel oy YA
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Table 4. The Resuits of ANOVA {2x2) on the study Measures
According to Sex

Tests SS  DF MS F
Grammar 0570.00 1  0570.00 07.050
Vocabulary4096.00 1  4096.00 25.807°
Reading 525625 1 525625 28.104°
Cloze = 440896 1 440896 23.597"
*P<.05

Comparing the mean scores of male and
female subjects, on may find interesting results.
While on grammar and Vocabulary there is little
difference between. males and females, there is
much difference between the two groups on
reading and vocabulary, see figurel.

Mean Distribution Sex

mfemale omale

figure 1.
DISCUSSTON AND CONCLUSTION

As the results of this study indicate, there is
low correlation between DP/IN tests of ianguage
proficiency which is in contrast with the findings
of Farhady (1983) and Oller and Perkin (1980).
The different results may be due to the different
subjects of these studies, EST, VS EFL, students.
The results of this study also support the
empirical findings of Bachman, Fouly, and Cziko
(1980), Carroll (1983}, conserning the nature of
language proficiency and its multifaceted orien-
tation. Considering factor analysis, the finding
also cast doubt on Oller and perkins’ position
(1980) that there was not much difference

¥4

between discrete point and integrative tests.
Furthermore, Oller's general factor of proficiency
was put into question.

In regard of learner's sex, the resuits
revealed that there is a difference between males
and females performance on discrete point and
integrative tests. It was indicated that male
subjects outperformed female subjects on integ-
rative tests.

In summary, the results of this study
demonstrated that in order to avoid misjudge-
ments on the test takers, the inclusion of the
learner variable would be of prime importance.
Furthermore, according to the findings of this
study, the supplimenting of a cloze component to
the current tests would show a better perform-
ance on the existing test.
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item cloze test which was given along with
Michigan test in the final phase of the study. The

criterion — related validity the reliabillity of the
very test were estimated as 83 and. 87,
respectively.

Pracedure

100 students, 50 males and 50 females, took
the final test battery. This inciuded two major
parts: a) the Michigan test and b) the cloze test.
The test battery was administered in one session
lasting approximately one hour.

ANALYSIS AND RESULTS

To accept or reject the two stated null
hypotheses, the data analyzed in several steps.
First, the scores for all subjects along with the
information on the students' sex, were com-

puterized for data analysis, using the statistical -

Package for Social Sciences (SPSS/PCT,1992).
Second, both descriptive and analytic statistics
of the variables were carried out on the study
measures. And finally, factor analysis was
conducted to evaiuate the relationships among
the subtests.

Data Analysis for Hypothesis |

A one - way ANOVA was conducted among
the study measures. The estimated F ratio, as
table 1 indicates, was much higher than F critical.
Therefore, the first hypothesis which stated that
there is no significant difference between DP
and INtests was refected.

Table 1. The Results of ANOVA (11) on the study measures

SSB MSB SSW MSW F
(df=3) (df = 396)
19230.72 6410.24 7435879 187.77 34.1379"

"P< .05

Also, the researcher provided a correlation
coefficient matrix as shown in table 2.As this
table indicates, there is low correlation between
DP/IN test; by contrast, there is high correlation
between DP/DP and IN/IN tests. These findings

are quite different with those reported by (1983)
and Perkins (1980).

Table 2. Correlatian Coefficient among the Study Measures

Tests G Vv R C
G 1

vV 6471 1

R 3891 .6892 1

C .3694 .6550 .7807 1

The last step in data analysis for the first
hypothesis was to conduct factor analysis.
Rotating the factors and using kaiser normaliza-
tion (1989), The researcher could find two factors
with different factor loadings on DP and IN tests.
The given results are shown in table 3.

Table 3. Distribution of Common Factors in Study Measures

Tests Common Factors Error Varience

F1 F2
Grammar . 93 12
Vocabulary 50 .70 .20
Reading .80 v A1
Cloze 9N ' 1

* Loading less than .30

The results of factor analysis demonstrate
that the underlying factors of discrete peint and
integrative tests are different. In other words
each test has its own unique strategy in
measuring the learner's language ability.

Data Analysis for Hypothesls |

A two — way ANOVA was carried out among
the subtests, see table . The results showed that
the estimated F ratio for any test was much
greater than the F critical, except grammar test.
The second null hypothesis, therefore, was also
rejected. :

by sl oty de
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John Oller (1979) consideres at least three
goals of discrete point tests as follows:

1. Diagnosing learner strengths and weak-
nesses.

2. Prescribing curricula aimed at particular
skills

3. Developing specific teaching strategies
to help learners to overcome particular weak-
nesses

At the end of 1960's, the axiomatic
assumptions of both behavioristic pcychology
and structural linguistic have been strongly
questioned. On the other hand discrete point
tests were critisized on the ground that they were
not be able to measure the extralinguistic or
metalinguistic factors such as communicative
competence of the language learners. (Carroll,
1961).

In the Late 1950's and early 1960's,
Transformational - Generative Grammar (T.G.G),
proposed by Chomsky (1957) and cognitive code
learning came into the scene. On the basis of the
two theories a new approach in language
methodology emerged, called ‘“Cognitive
Approach”. The newly established approach
deserved its own unique testing procedure;
therefore, test designers moved towards “Integ-
rative” testing with its emphasis on communica-
tion, authenticity, and contextualization. Carroll
(1867), the pioneer in .introducing integrative
tests, believed in paying attention to total
communicative effect of an utterance, and not
specific structural or lexical items. Tests of
dictation and cloze are the popular examples of
integrative tests.

The two mentioned extremes of language
testing have their own merits and demirits. The
empirical investigation conducted on the nature
of discrete point and integrative tests have
revealed significant finding, among which one
may note the General Factor of Language
Proficiency (Otler, 1979), the Unitary Language
Hypothesis (Qller, 1979), and the Divisibility of
Language Competence (Carroll, 1983; Bachman,
1980). Few studies have also taken the learner
variable into consideration, (Farhady, 1982;

o)

Hisama, 1977). Still, other studies on various
aspects of the very tests, involving EFL
language learners’s characteristics would be of

. prime importance.

In this regard, the researcher in the present
study proposed two null hypotheses:

H1. There is no significant difference at the
level of P <. 05 between. discrete point and
integrative tests of language ability.

H2. There is no significant difference at the
level of P <.05 between DP/ In tests and learner’s
sex.

METHODOLOGY
Subjects

A sample of 100 subjects was included in
this study-consisting of 50 males and 50 females
with a median age of 23. The selection was done
due to the results a standard TOEFL test, given to
280 students. These students were senior English
majors studying at the University ofr teacher
Education and Azzahra University.

Instruments _

The instruments used in this study con-
sisted of a number of language proficiency
measures as described below:

Test of English as a Foreign Language
(TOEFL). This was a 100 four — choice item test
consisted of four subtests: Listening Com-
prehension, Structure, Vocabulary, and Reading
Comprehension. The test was given to 280
students in order to select the homogeneous
group sample.

Michigan Test of English Language Profi-
ciency: This was a 100 four — choice item test
with three subtests: Grammar, Vocabulay, and
Reading Comprehension. This was used in the
final phase of the study.

Choze Test: This was a 196 — word passage
titled “How to Prevent Cheating” adapted from
"“English ‘skills” by Langan (1989). The construc-
tion was done due to the clozentropy technique.
A fixed - ratio method was used in its design, 6th
word deletion. The result was a 25 four — choice



ON THE RELATIONSHIP
BETWEEN DP/IN TESTS OF
LANGUAGE PROFICIENCY

AND LEARNER’S SEX

The purpose of this study was to determine the
relationship between two major extremes of
language testing, discrete point and integrative
tests of language proficiency. This study also
examined the importance of learner's sex in
relation to his or her performance on EFL tests.
Specifically, two null hypotheses were evaluated
using 100 university students (50 males, 50
females), learning English as a foreign language,
a series of language proficiency measures, and
confirmatory data analytic techniques. The
results of this study provide evidence supporting
the hypothesis that language proficiency is a
multitaceted unit. The results also indicate that
performance on different EFL tests is closely
related to the test taker's sex. The significance of
these findings as well as directions for future
researches are discussed.

History of language testing, though short it
may seem, has always been the object of much
theoretical and empirical investigation for
approximately fourty years. Testing is an impor-
tant part of any teaching and learning experi-
ence, (Madson, 1983). In other words, teaching
and testing are so closely interwoven that it is
almost impposible to work on each without
somewhat accounting for the other. Chastain
says: ‘

An effective, goal — oriented, teaching ~
learning sequence contains clearly understood

KHALIL
MOTALLEBZADE

objectives, productive classroom activities, a
sufficient amount of feedback to make stu-
dents aware of the strengths and weaknesses of
their performance. Feedback and evaluation are
inseparably related to both instructional objec-
tives and classroom activities and indispensable
elements in the learning process. (1987: 378)

Throughtout the Twenieth century, lan-
guage methodology has witnessed momentous
changes which have had great impacts on
language testing. Various ways of teaching a
language, therefore, have called for different
theories of testing it. In this regard, two major
extremes of language testing (Discrete Point and
Integrative tests) came into existance, each of
which based on a particular language teaching
approach.

The structuralist schoo! of linguistics and
behavioristic theory of learning provided one of
the first scientific and theoretical frameworks for
language teaching ie. “Audio Lingualism™. This
newly established trend contributed to the
emergence of the idea thatlanguage teaching
was nothing but a system of habit formation in
communication including matter of form, mean-
ing, and distribution at several levels of structure
namely : sentence, clause phrase, word, mor-
pheme, and phoneme, {Lado, 1961). Based on
this assumption, a new technique in language
testing was developed, called “Discrecte Point
Approach”. Tests of grammar and vocabulary are
considered as discrete point tests.

ol migel ok, QY



to detect the meaning of such words in context
by associating them with cognate words in their
native language. Murcia and Rosensweig agree
with Rivers in this ground. (1979, 243) They state
that the students will learn cognate words
through “cognitive learning by association and
recall.”

A final technique for teaching cognate
words, in here, is that of using definition.
Although showing the meaning of words by
defining is not easy. Experienced teachers can
teach English cognate words by using simpler
words through repeated contacts with different

stages or levels. In other word, a skillful teacher

is aware of what kind of words the students at
each level are expected to know. As a result, she
can make the best use of the known words to
teach the new or unknown words.

Conclusion

So far, a thorough discussion of cognates
as well as techninques dealing with teaching
them has appeared in the text. This last section,
aims at determining what method is the practical
and beneficial one to adopt in teaching cognate
words. The stress placed by such authors as
Finocchiaro and Rivers on- teaching cognate
words incontextualized sentences seems to be a
logical and practical way; yet it has some sort of
deficiency in that it is tiresome for teachers.

With regard to all techniques and methods
for teaching cognate words dicussed above, it
seems as if the eclectic is more suggestible to the
foreign language teachers to adopt in teaching
coghate words. The reason is that in this method
a combination of different good techniques is at
work and there is no place for ingnoring any
beneficial point in the process of teaching. in
fact, this method is a compromise between all
useful techniques from other methods.

To sum up the whole paper, almost all
problems concerning the cognate words, iden-
tification and recognizing cognates from non-
cognates, and techniques in teaching these
words have been solved in the course of this
paper. For instance, if asked “how is it that the
English word bad and the persian word Bad with
the same meaning and form are not cognates”,
you can easily reply that this word is a borrowed
word. However, some questions still remain
unanswered.

ay

Such questions as: Is it possible to have a
pure and original language without any cognate
or borrowed words after some 20 or 50 years, can
be justified somehow but could not be really
answered. This is because languages change in
the order of time. Besides, social, cultural, and
educational factors within a languge change in
the course of time.

In short, considering the cultural, social,
educational, and political aspects of different
societies, no language can remain unchanged
without any system of borrowed and cognate
words from another language.
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Also kaftan: In the near East, a full - length
tunic with long sleeves and a sash at the waist,
worn under a coat. ]... Turkish kaftan[

3. caravan (Am. H. Dic. 201) kar wan
A company of travelers journeying together,
especially across a desert. [... from Persian
karwan)

4. caravansary (Am. H. Dic. 202)

5. daughter (Saj. 16) doxtar

karwansarai

One important point is that the origin

- of most of English words can be found
with referring to Sanskrit and Avesta.
For example, linguists believe that
both Daughter as an English word and
doxtar as 3 Persian word have come
from doghdar and doni which are Avesta

and Sanskrit words respectively. The
word dohi or dohi? az means milker or
milkmaid because this was a task
accomplished by daughters in
families in the antiquity. Considering

this point, we can conclude that the

English word daugh is the same as
bugh in Persian and the similar
Sanskrit words which convey the
meaning of milk. (translation of mine)

6. drug (Saj. 51) daru (k)
The origin of this word is the persian word darui
and Pahlavi word daruk (trans. of mine)

7. father (Saj. 11) pedar
8. jungle (Saj. 22) jangal
9. lip (Saj. 127) lab
10. mama (Saj. 101) mam
11. mother (Saj. 9) madar

[-.. Sanskrit mhatire]
12. orange (Am.H.Dic. 922) naranj(g)
13. papa (Saj. 101) baba
pedar
14. pistachio (Am.H.Dic. 998)pistah
15. pyjamas (Saj. 40, Am.H..Dic.943)paijameh
US: pajamas also: paijamak

“Loose - fitting trousers worn in the
Orient by both sexes. [Hindi paejama:
Persian Pal, leg, foot, from Middle
Persian ° jamah, grament..] “The origin
of this word is Bluchi (pai jamak).
After the dominance of England over
India and Bluchistan the Bluchian
trousers similar to pajamas (pyjamas)
attracted their attention and based on

that Pyjlama (French) and pajamas
(English) were made. (trans. of mine)
16. satrap (Am. H. Dic. 1154, Saj. 35)  satrab
A governer of a province in ancient Persia.
17. (to) see (Dr. Tavoosi) sehestan
18. shah (Am. H. Dic. 1189, Saj. 37) shah
The monarch of Certain lands of Middle East,
especially Iran,
19. sherbet (Am. H. Dic. 1194) sharbat
A sweet flavored water ice to which milk,
eggwhite, or gelatin has been added. [Turkish
sharbet and Persian sharbat, from Arabic
sharbah, drink, from shriba, drink.]
20. shower (Dr. Tavoosi 1993)
word Abshar, waterfall)
fatl or sudden sprinkle of water from above or
from a certain height.

shar (in the

Techniques In Teaching Cognate Words
In the process of teaching English to EFL
students, there may be many cognates which
share with the native language of them. These
words help to increase their vocabulary provided
that the congnates are pronouced correctly. This
demands the practice of the sound - symbol
correspondences which enable the students to
convert words from their native language into
foreign language words. (Mullen 1963, 61)
Different people or authors have different
views on how to teach cognate words. Mullen
(61) for instance, claims that we can teach
cognate words so easily because of having
resmbelance both in meaning and appearance of
these words. Here, Yarmohammadi's (1993) point
of viwe is rather different. He assures that:
We have varities of congnates in different
situations according to the conditions and
needs of our learners. So, we should teach
cognate words based on the needs and
interests of our learners at different levels.
We can teach some of these cognates like (
brother & mother) at elementary level. But
more difficult and abstract cognates, if any,
should be utilized in advanced levels.
Finocchiaro suggests that (1973, 121 - 2)
the teacher may help students enrich their
vocabulary by giving (or helping them discover)
cognates if their native language is one with
similar word roots. Rivers (1981,37) also refusing
the need for translation to teach new or unknown
words, puts emphasis on encouraging students

obj isel ok, 8F



words is provided by Mullen (1963, 61):

Cognate words are words that are
related to each other through a
common source word, often, a Latin
or Greek ancestor. Cognates are
similar to each other both in meaning
and appearance. They are usually
formed by the addition of prefixes,
suffixes, sometimes accompanied by
a change of spelling in the root. If you
understand the process by which
cognates are formed, you will find that
you can easily learn whole groups of
new words and thereby add to your
vocabulary. S

The next study on cognates is that done by
Greenough and Kittredge. (1961, 159) To make
the point on cognates more clear, they exempllfy\
the “French, ltalian, Spanish and Portuguese
words’’ being similar to each other due to having
the common mother language — “Latin’". In other
words, the ancestors of the “people speakrng
those languages used the sanie words for calling
the same things. These words were common
between them. But they [words] have changed in
the course of time in social and governmental
events. Anyway, such languages are “‘cognate or
related languages” and the words common
between them are referred-to as "cognate”
words.

Finally, explaining the nature and the
existance of cognate words Yarmohammadi
(1993) declares:

Cognate words consist only four
percent {%4) of words of the English
language. That is to say, the existance

of cognate words in this language is a
rarity. For this reason, we have a few
cognates between the English and
Persian languages. However, there
are languages which have pienty of
cognates. For example, in case of
Arabic and Persian, we have plenty of
these cognate words.

False Cognates Or “Deceptive Cognates’’:

“Two languages may share cognates which
are easily recognizable in terms of morphological
similarity but whose meanings are different; such
cognates are referred to as false cognates or
false friends." {Javidan 1988, 47)

a0

- en

Richards et al (1985, 103) in the Longman
Dictionary of Applied Lingulstics, have described false
cognates in this manner:

A word which has the same or very
similar form in two languages but
which has a different meaing in each.
The similarity may cause a second
language learner to use the word
wrongly. For example, the French
word experlence means “‘experiment”
and not ‘‘experience”, therefore,
French learners of English might write
or say: Yesterday, we performed an
interesting experience in the laboratory.

Dr. Yarmohammadi (1993) has agreeably
the same idea on false cognates. He names this
kind of cognates ‘'deceptive cognates” and
maintains that deceptive cognates are those

\—\whlch apparently seem to be cognates but their

meanlngs have been deviated. While teaching,
we should be aware of this class of cognates in
order not to utilize them with their deviated
meanlngs H|n the native language of our EFL
Iearners

To prove the idea of deviation of meaning in
deceptive cognates, Yarmohammadi points out
the English words-meeting (a coming together or
conjunction) and commission(the state of being
authorized to perform certain duties or func-
tions), andthe Persian Words miting (manifestation
or demonstration) and komisiun (committee)
as being deceptive cognates.

A List of some cognate Sets Between English &
Persian

To provide the readers with sample cognate
words, a list of some of these words including
occassional clarification or discussion on a few

of them will appear below. Basically, these

examples are assumed to be cognates based on

two valid sources American Heritage Dictionary and

the book by Sajjadiyeh entitled iranlan Words in

English Language. For the sake of simplicitiy, our

convention or abbreviation for the two sources

will be “Am. H. Dic.” and “Saj.” respectively,

followed by the page number.

English Persian

1. brother (Saj. 9) baradar

[... Sanskrit [bhratar]

2. cafran (Am. H. Dic. 187, Saj. 35)
(khaftan)

xaftan

\!
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COGNATE WORDS
“Two words are said to be cognate when
they are morphologically derivable from the
same root form." (Javidan 1988, 48) According to
the Longman Dictionary of Appiled Linguistics, Cognate
is: “A word in one language which is similar in
form and meaning to a word in another ianguage

- because both languages are related. For exam-

ple, English brother and German Bruder. [sic]”
(Richard et. al. 1985, 43) This definition and other
similar ones indicate that, cognates are neces-
sarily between two languages. But Webster's Third
New International Dictionary mentions that, we have
occassionally cognates, by the processes of
derivation or composition, within a single
language; ‘'‘(English boyish and boyhood are
cognates.)” (Web vol. 1,440)

Different studies have been made on
cognate words. As for our case, cognates
between English & Persian, Sajjadiyeh (89, trans.
of mine} notes that the English and persian
languages are both related to Indo — European
languages; that is, they have the common roots
for majority of words. For this reason, there are
cognates as well as borrowed words between the
two languages.

A very interesting description of cognate
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