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Learning Teaching

Teacher: One who carries on his education in public (Theodore Roethke)

This book is a guidebook to teaching English as a foreign language. Mosty itis a guide
to methodology — to what might work in the classroom.

Leanung Teaching is a book that can help you learn to teach in more effective wavs. [t
1s also a book about a kind of teaching where the teacher is also learning. However, it is
i notabook about the right way 10 teach. Indeed there is no scientific basis yet for
writing such a description of an ideal teaching methodology. Instead, we can observe
teachers and learners at work and take note of strategies and approaches that seem to
be more beneficial than others, not necessarily in order to copy thern, but 1o become
more aware of whatis possible.

The act of teaching is essentially a constant processing of options. At every pointin
each lesson a teacher has a number of options available; he or she can decide to do
something, or to do something else, or not to do anything at all. In order 10 become a
better teacher it seems important te be aware of as many options as possibie. This may
enable you to generate your own rules and guidelines as to what works and what
doesn’t.

Thus, in this book, rather than saying “This is how to do it,” I've tried to say ‘Here are
some ways that seem to work.” You'll find lots of ideas and options in these pages and
it’s largely up to you what you want 1o take away from them. | aim to give you a
‘toolkit’ of possibilities.




Key to the questions
LAST ISSUE (Vol. 17, No. 67)
® BRAIN TEASER

157 students were involved in one or more of the after-school programs:
45 students participated in just the music program.
37 students participated in just the publications.
49 students participated in just the sports.

Therefore, 131 students participated in only one activity.
Add 131 to the 26 students who participated in two or more activities, for a total of 157.

® MISSING DICTIOARY DEFINITION

In informal American English, people sometimes say gee in order to express a strong reaction to

Teaching Journal seswiis

WIE

something or to introduce a remark or response.

Someone who is disorganized is very bad at organizing things in their life.
® CROSSWORD PUZZLE =
Currency %ﬁ)
Across IE’! @2E E(_] 3E @
1. Germany ml_J_ 4 “EE O] 10
5. Ital . _ — _
6.(;11:1; | P _ Si '1 @ A|
7. i T ~y
8. SB\rvai?zlerland 6|_E| _E E __9_' i
10. Portugal El 7 _—'. _E‘ A B
7[R
Down L -
2. Indi 8I'F [R N [c
3. (?ariida I D B - D
4. Holland ? ?]
9. Japan — _
SEIEJCHENENC
| N
® CONCORDANCE LINES

The missing word is efforts.
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CONCORDANCE LINES

Here are thirty concordance lines, with the key word in the middle of the line removed.
All 30 lines have the same word in the middle. Can you guess from the contexts what the

missing word is?

A of the White Paper have been

it at his August conference." [p]
Cram dominated the middle-distance.
to being funny in itself,

brand launches the combatants were
executive finds himself reacting
powered Murdoch executives. [p]
final mixes on their new LP, the
Richardson. It's an old play, but
top of the sticks. The grave looks
there is no shortage of stowage.
that they were somewhere else, and,
find themselves in a strange (yet
Patrick White seems to have been
Podolsky, and Kishinev, whose

them the chance to shore things up.
edited or not edited at all. (p]
the embassies? [p] Amos: You know,
[tref] The boy's laughter echoed
easily she seemed to be taken in.
Outside, the mill stream had grown
and his brain and bedy both seemed
crosses after the queen (but

had already been written. It was a
religious cries which mingled
heatedly, with the old zest, Klaus
in meeting with me; he seemed

at that age. It was uncanny, but

a previously unsuspected door, but
solution treatment appeared to be

ignored by nearly all critics,

, in view of this dog-fighting,

I don't recall any scientists
enough, in my edition every page
guiet. [p] Perhaps it has
to the telephone by the close of

, that modesty did not extend to
titled "Give A Monkey A Brain
contemporary, dealing with issues
beautiful, the red earth and the

, it is fitted with just a double
enough, the US ambassador, who
familiar) world of desperate
available. He wrote thousands of
decaying atmecsphere she describes
Hignett had agreed to let

, few reviewers ever make this

. they didn't. I think they were
from the craggy outcrops of

, it was in one of her letters to
quiet, as it did when swollen by
intoxicated by worry and by his
even that name is of the ancient
moving feeling to sit there and
with the officially sanctified
taking Johannes's side. Johannes
intent, curious, interested in
reassuring at the same time. That'
enough he didn't feel insecure,
affecting something to deo with



MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from the
definition. Can you guess what word or phrase is being defined. It may be a single word or a
compound or an idiomatic expression. Each missing word is indicated by five hyphens, no
matter how many letters there are in the missing word itself.

® If a piece of equipment, for example a radio or a microphone, ----- ----- a signal or sound, it
receive it or detects it.
@ If you are ----- that something unpleasant might happen, you are nervous and worried because

you think that it might happen.

CROSSWORD PUZZLE

@ Try the following crossword puzzle. Complete the sentences with verbs that are also body parts.

Body Parts Used as Verbs
Across
3. 1can’t all the violence shown
onTV.
‘5. I like to the words while my
sister sings the song. i 21
8. Let’s the problem, shall we? = _ —
8. They go to the porch to in the 3L_‘| I_] , I_i 4‘_: |_[ J
dark. -y S
- |
Down o D e |_ 6!
1. We missed the bus, so we have to o _q _—
_ it now. || -
2.1 the responsibility for my T B ",
behavior. P - _' —
4. They had to the warships with L L L L
nuclear weapons. - _:__I! .-
6. The President has to the _ - -
committee. QD E |;! o
7. Who can the car out of the o

garage?
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® The purpose of life is a life of purpose.

@ Most people would rather be certain they’re miserable, than risk being happy.
@® The Devil finds work for idle hands.

@ Learn from yesterday, live for today, hope for tomorrow.

® The time is always right to do what is right.

JOKES

Father: I've heard complaints about you from all your teachers.
What have you been doing, Johnny?

Johnny: Nothing, Dad.

Father : Exactly.

Father : Why are you late?

Johnny: There was a man who had lost a hundred dollar bill.
Father : That’s nice. Were you helping him look for it?
Johnny: No, I was standing on it.

SLANG FORUM

Boo boo (noun)

Definition: A mistake or an error, particularly a small one that becomes an embarrassment
Example: 1 made a boo boo in my speech. I hope no one notices it.

Etymology: Boo boo comes from the crying sound a child makes when he is injured.

BRAIN TEASERS

@® How many birthdays does an average man have?

@ 1f & doctor gave you three pills and told you to take one every half hour, how long would
they last you?

® A farmer had 17 sheep. All but 9 died. How many did he have left?

® An archeologist claimed he had found some gold coins dated 46 BC. Do you think he had
really found the coins?
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QUOTATIONS
@ Those who stand for nothing fall for anything.

Alexander Hamilion

@ Not life, but good life, is to be chiefly valued.

Socrates

@ If you don’t learn to laugh at troubles, you won’t have anything to laugh at when you grow
old.

Edward W. Howe

@ I like to listen. I have learned a great deal from listening carefully. Most people never
listen.

Emest Hemingway

@ Those who bring sunshine to the lives of others cannot keep it from themselves.

James Barric
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4. And her good taste made... what it is today.

5. “Do you realize that you wouldn’t have a
hope for proving anything? All your friends,
even servanls, believe our marriage to be
a...” Rebecca said.

V. Answer the following questions:

1. Why did Mr. De Winter say that his marriage
with Rebecca was a lie?

2. What were the difference between the
personalities of the first and second Mrs.
De Winters?

3. Who set Manderley into fire? Why?

4. How did Mrs. Danvers feel about the second
Mrs. De Winter? Why?

5. What conclusions can you derive from the
story?

Conclusion

While the teaching of novel can be one of
the most pleasurable tasks in a teacher’s job, it
can also create many disturbances for both the
teacher and the students either if it is not
instructed effectively or if the students are not
well directed to the right path. It would be
difficult to cover all various intricacies of this
threcfold structure of the reading class, i. e.
the teacher, students, and novel. It is the duty
of the teacher to tailor the available methods
to the singularities and idiosyncrasies of his
class. Considering the importance of literature,
however, any endeavor and zealous attempt to
amend and promote the methods of teaching it
in classes seems essentially justifiable and
worth-undertaking. As Brooks (1964} claims

“Literature is wholly and inevitably rooted
in language, and it is no surprise to rediscover in
literature certain features that are peculiar to and
basic in language. No more than language can
literature separate itself from the “speuker-

hearer-situation” trichotomy.” (p. 100)

Literature renders a rich source of totally
authentic language, full of all structural and
vocabulary hints a conscientious teacher may
aspire to instruct, and has the capacity to
provide a genuine foundation Lo foster
meaningful learning and teaching the
effectiveness of which is strongly supported
by many scholars, such as Sacks et al., (1997)
and Alfassi (1998). In the same line, Coonrad
and Hughes (1994) assert “during the past few
years, we have found that the integration of
language and content is done best through the
use of... literature” (p. 321). In addition,
literature gives a prominent place to aesthetic
feelings, profound imagination, challenging
ideas, and cultivating impressions. In summary,
through the use of concrete referents and
comprehensible information linked by hiterary
selections, Janguage students can develop
concepts and content knowledge. Through
teacher questioning which combines higher
order thinking skills such as analyzing,
synthesizing, and predicting with basic
interpersonal communication skills, language
development is facilitated. It goes without
saying how skillful and armed with various
methods and procedures a novel teacher should
be not only to diminish the readers’
impediments in reading, but also to guide them
to the right direction leading to self-autonomy
and independency.
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b. adored
c. envied

a. surprised
c. obeyed

II. Select the best choice from the four
alternatives which best shows the
meaning of the statement.

l. “Was the boat in a fit state to put to sea?”
means “Was the boat. ..
a. in good order and ready for sail?”
b. elegant and beautiful enough for sail?”
C. carrying goods to the sea?”
d. making a journey to the sea?”
2. “Danny! What on earth...” began Favel, but
Maxim cut him short. Maxim. ..
a. drove him away,
b. scolded him,
¢. pushed him hard.
d. interrupted him.

3. “Lought to have known”. “Nonsense. .. how
could you? It was the sort of thing that could
possibly enter any of our heads.”

a. that any of us could possibly imagine.
b. that could come under any headings.

¢. that could give us any headaches.

d. that any of us could learn and remenber.

4. “Twish you could be spared a public inquiry”

means “1 wish you. ..
a. need not be questioned in public.”
b. need not be punished in public.”
¢. would be threatened by the public.”
d. would be accused by the public.”
5. *You haven’t much in common with her”
means “You...
a. are a stranger to her.”
b. do not like her.”
¢. are not like her.”

d. are not a common person.”

III. Circle the choice that best completes
each of the following sentences.

|. The east wing, which was prepared for Mr.
And Mrs. De Winter, ...
a. locked toward the sea.
b. looked over the flower garden.
¢. had been used by Rebecca.
d. had never been used by visitors.

2. Mrs. Danvers came to live at Manderley

when. ..

a. Rebecca was a bride.

b. Mr. De Winter was still a boy.

¢. Mr. De Winter’s father was alive.
d. she herself was a little girl.

3. Mr. De Winter guessed that Mrs. Danvers

disliked her because Mrs. De Winter was. ..
4. a stranger.

b. maxim’s new wife.

c. her rival.

d. difficult to deal with.

4. The second Mrs. De Winter had very

prominent characteristics. They were. ..
a. beauty and pride.

b. cleverness and self-confidence.

¢. liveliness and humor.

d. modesty and loyalty.

5. Rebecca’s dead body was found in the. ..

a. cottage

b. boat

c. river

d. West wing

IV. Complete the following sentences:

1.The woman buried below church is...
Rebecca.

2. Mr. De Winter looked ill because he couldn’t
get over the. .. of his wife.

3. You thought I loved Rebecca? .. . her. 1 tell youL



there exist ample evidence of such occurrences:

--- I was going in by the iron entrance gates.

--- Moonlight can play strange tricks even with
a dreamer’s fancy.

--- In realiry, ¥ lay far away.

——- Her curiosity was like a disease.

_-- She said, just carelessly enough to warn her
what [ 'was.

--- Tt showed that 1 was young and unimportant.

--- T am afraid I must disagree.

--- Isn’t there a very big hall in Manderley, with
very valuable pictures?

--- T was not used much to occasional visitors.

-—- Tt is the loveliest room you’ve ever seen.

--- He held my hands tighily, like a child
needing confidence.

--- It was a silence of uncasiness and guilt.

-1 thf;ught 1’d take a gun and frighten the
fellow.

--- Suddenly, the wind blew harder.

-—- Frith looked uncomfortable.

--- And everything went smoothly, until Tabb
gave his evidence.

--- Coming back there. .. after five unspeakable
days.

--- She’s training me to be a thing called a
companion,... 1 didn’t know people could
buy companionship.

Moreover, the students should get familiar with
the phrases and idioms as well as metaphors
and similes abundant in a novel like
Rebecca. Some examples may seem worth-
mentioning in the class:

--- What on earth shall T wear?

_-- What thé devil do you think you are doing?

——- It had all those big places beat for beauty.

- She’s hard and fast when she is on those

rocks. S
-—- It was touch and go for you then, Max.

-~ You would rwist things around and make
things difficult.

---The grass. .. was a sheet of silver lving calm
under the moon, like a lake undisturbed by
wind or storm.

--- A cloud came over the moon, like a dark
hand before a face.

--- I have not made up my mind.

--- 1 came in rather a hurry.

--- Manderley was looking its best. -

-—- You haven’t much in common with her.

-—- He hasn’t a thread of a case.

—-- Billy is mad about his wife.

Comprehension Check

Based on the suggestion of Hunt (1961) for
making comprehension check questions, the
following questions are prepared, consisting of
five parts to monitor the readers understanding
of words, phrases, and comprehension of the
reading as a whole: ‘

1. Circle the best choice (a, b, ¢, or d) that
carries the same meaning as the
underlined word. '

1. Tt was a quiet, still happiness for Mr. And
Mrs. De Winter.
a. cool
c¢. wonderful
2. She spoke in a peculiar way. -

b.calm
d. dangerous

a. polite b. frightened
c. strange d. pleasant
3. Rebecca was quite efficient.
a. tiresome b. able-
c. lazy d. cheerful
4. Tabb has altered the whole business.
_ - oa. arranged b. stopped
c. managed d. changed

5. Mrs. Danvers simply worshiped Rebecca.
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innocent, and inexperienced wife. The third is
Mrs. Danvers, the extraordinary, and somewhat
horrifying, character causing a lot of suspense
in the story. And the last one is Rebecca, based
on whose name the title of the novel has been
formed. The literary power of Du Maurier gets
prominent form the fact that Rebecca is dead
trom the very beginning of the story, but her
strongly influential character is so pervasive
throughout the story that she becomes as known
to us as any other characters of the book.

Language

Though the structural patterns are not of very
tough nature, many of them may need being
explained and instructed to the students. As an
example the following sentence, containing
clauses or shortened clauses embedded in
another clause or being compounded with
another clause, will surely need elaboration:

--- Time could not spoil the beauty of those
walls, nor of the place itself, lving like a jewel
in the hollow of a hand.

--- When I stood straight again, brushing the
raindrops from my hair, I saw that we were
standing in a little bay, the stones hard and
white under our feet, and the waves breaking
on the shore bevond us.

--- It seemed to me next morning, as I'lay in
the bed, looking ar the wall, at the light coming
in at the window, at Maxim’s empty bed, that
there was nothing quite shaming as e mmarriage
that had failed.

--- It was like going with someone to
hospital- someone who was going to have an
operation- and nor knowing what would
happen. not knowing whether the operation
would be successful.

away, because of her knowledge abowt Rebecca
she might have suspected, she might have
guessed-Frank always by my side.

--- If she had met vou, she would have
walked off into the garden with you, arm-in-
arm, talking about flowers, music, painting,
whatever she knew you were interested in, and
you have been deceived like the rest.

--- She knew I would sacrifice pride, honor,
personal feelings, rather than stand before our
tittle world after a week of marriage and have
them know the thing about her that she had
told me then.

--- And then the next day she would be up
at davbreak driving to London, off to that flar
of hers by the river like an animal to its hole in
a dirch, coming back here at the end of the
week, after five unspeakable days.

--- I said if | found him here, anywhere in the
grounds, 1'd shoot him. [ would not stand i1

Wording

If more than one word in twenty is unknown
1o the students, they will find it difficult to
understand. The vocabulary domain of the
students may be gradually expanded through
graded readings. In Rebecca also, it the
students get well famiharized with how to
guess the meaning out of context, how to use
dictionary efficiently, and how to realize that
words in different contexts assume different
meaning, they will meet fess and less
impediment as they go ahcad through the book.

Another very practical approach 1o expand
the vocabulary domain is to know word-
formation rules. derivations. prefixes. and
suffixes. In the Rebecca. like any other book.
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b) It should be narrow enough to be exhausted
in the space available.

c¢) It should be neither self-evident nor
intangible: just challenging.

d) It should be about a reader’s response to
the novel, then let it be about a normal
response, not an imaginative response.

e) It shou}c’l not all depend on the meaning of
a term only vaguely defined, like a ‘real’
character (Hunt, 1961).

Putting Theory into Practice: Rebecca

To puit the aforementioned theoretical points
into practice, ‘Rebecca’, a novel by Daphne
Du Maurier, has been selected. The justification
for the adoption of this novel is the simplicity
of this book and the extreme suspense it creates,
leading the reader to have hunger for realizing
the end of the story. It is also rich in ali the
grammatical stimuli and language
embellishments a teacher wishes to introduce
to the attentive readers. All the theoretical
elements posed above will now be practically
practiced in this selected novel:

Plot

Since the plot of Rebecca deserve being
introduced into the students, an introduction
to plot must be given beforehand. A narrator
relates the story: a young woman whose name
we never know and is ‘I’ throughout the story.
Almost all the story is in the form of a
flashback: the story starts from the present time
but proceeds with the writer’s reference to the
events occurred in recent past.

Setting

For some novels, it may sound necessary to
give the geographical background of the story.
For Rebecca, however such an explanation
does not seem very crucial. Instead, other more
detailed setting descriptions, such as the

description of gloomy, eerie, and the same time
magnificent Manderley - the castle like place
they live in - is highly influential in the readers’
attitude toward the story and in enhancing the
feeling of suspense and fear. Actually the
picturesque descriptions Du Maurier offers
throughout the story to stipulate the setting of
the story is so vivid and so simply tangible to
our five senses that the reader can easily
imagine the place with all its particularities and
peculiarities. The students should, therefore,
get to know how to develop a feel for
appreciating the setting of the story whereby
they can deepen their comprehension of the
whole story.

Characters

There are four outstanding characters in
Rebecca: the first major one is Mrs. De Winter,
the writer herself, which is described from her
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preferred to mere translation which some
teachers facilitate the comprehension task with.
The students must be guided and supported
gradually to the point of independencey. The
most important guidance to be given is
familiarization with plot. For instance, the
teacher can familiarize the students with the
story by giving them a short summary of each
chapter in advance, which can serve as both
an incentive for meaningful learning and as a
stimulus to arouse the interest of the students.
If the plot is a very complicated one, the
students may be required to write a summary
after every two or three chapters to be discussed
in the class and to make sure that the students
have realized what has happened in the story
so far.

2. How to Deal with Characters

The students should get to know the way
the characters are described, the way they look,
sound, feel, and behave, and the influence of
the events on them.

It can be a good class procedure to make
the students have a written developing report
of each character to be completed and matured
as the story goes on. The teacher can facilitate
the process by posing the relevant questions,
such as those aforementioned by Hook (1965).

3. How to Deal with the Language
Sometimes the students meet hurdies in
comprehension due to their lack of command
over the complicated structural patterns as well
as vocabularies used in the text. Therefore,
explanations on confusing tenses, complex
sentences or compound complex sentences,
indirect speech, passive making, conditional
sentences, and more or less similar intricate
structures should be provided by the course

teacher each in its due turn. Moreover, the
students must be well acquainted with the
unknown, and yet keywords and key phrases
of a story, the special idioms and expressions
utilized by the writer, and the metaphorical
wordings effectively put to use by the writer.
The students must be provided with all the
spoken forms of grammatical explanations and
wording elaborateness by the teacher whenever
he feit that each of the brought up points may
impede the students’ deep appreciation of the
story.

4. How to Check Comprehension

The competent teacher should manage to
avoid resorting solely to translation technique
to make sure of full comprehension. He must
show the students that there are a lot of points
the students can either guess from the context
or can gradually understand as the story
approaches its end. Different studies, such as
the one done by Fukkink and Gloppe_f (1998),
emphasize the unquestionable role of teaching
how to guess the meaning from context on the
vocabulary growth.

To check the comprehension of the students
and to intensify the student’s understanding of
the text, the teacher can provide a discussion
class bringing up some problems discussed in
the novel which are of acceptable interest and
improtance to the entire class. Another way of
monitoring the comprehension of the students
is to construct well-prepared comprehension
check questions by answering to which the
amount and the depth of comprehension can
be ascertained (Bloom, 1956). Five canons
must be born in mind when the questions are
to be made out for any individual novel:

a) The question should 1ake the reader back into
the novel more deeply, rather than out of it.



action centered on the protagonist and
concerned with something he wishes to gain
but the attainment of which is not clear.

Character
The characters of a story are the agents of
developing the actions in the story.
Characterization can be more specified by the
following typical inquiries, titling “the nine
basic methods of revealing character” (Hook,
1956, pp. 174-5):
1. Telling what kind of person he is.
2. Describing the person, this clothing, and
his environment.
3. Showing this action.
4, Letting him talk.
5. Relating his thoughts.
6. Showing how other people talk to him.
7. Showing what other people say about
hirn.
8. Showing how other people react because
of-him.
9. Showing how he reacts to others.

It is very important that the teacher points
out the close relationship between characters
and events in any fiction. The interrelationship
between character and plot should be
underscored here again.

Theme _

Not all novels are concerned with a definite
theme. Anyhow, any novel will definitely have
something it wishes to tell the readers. It may
be stated directly or indirectly. In any case, it
is crucial for the students to be able to extricate
the theme from any given novel. The theme is
mostly implied from the action; it is scarcely
directly stated. As the students get more
accustomed to reading novel, and as the teacher

provides them with more mature elaboration
on themes of different novels, the students will
progressively become able to handle the theme
in both their novles as class assignment and
those they study out of the class setting.

Form

Though the meaning of a text is what is to
be conveyed and to be born in mind, in literary
writings the form is also of high importance
since in this type of writings the form itself
achieves meaning, unity, and integrity. Form
is studied under two aspects: structure and
style. Structure is the way the author arranges
the incidents whereby the character is revealed,
and the suspense, the climax, and the resolution
of the conflict are achieved. Style means the
author’s particular use of language: his choice
of words, the way of combining them together,
and his way of utilizing literary devices, i.e.
imagery, symbolism, irony. More explanation
on the constitution of these elements is out of
the scope of this paper.

How to Teach Novel .

Novels can be included in high school and
university curricula for two main reasons:
1) to encourage students to read for themselves,
and 2) to make them familiar with a language
different from their text books. A balance
should, therefore, be kept between showing the
students how to apprecited the plot and the
character while making clear the way in which
the language is used and how comprehension
of whole events take place.

1. How to Deal with the Plot
in helping the students get to know the story,

* letting them find out what goes on story for

themselves is much recommendend and




1. How to Develop Appreciation

The following chart shows how a teacher

can plan his strategy to develop appreciation
of a novel:

Prabable Directicn of Growth of Interest

Plot Character

Fhy ical conflic) —————s= Stercotypes

Theme

Values of i
copcern o reader

| |

Characterization ¢nough
10 show tetion
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|
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Showing complexity of
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netion

{Maragre1 Rayan, #9613
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Conflict

Pesyehological
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The above direction of growth of interest
seems very appropriate for the advanced
students at universities who have already had
some years of experience in English and have
stored enough vocabulary and structural input
to follow the complicated ideas and conflicts
involved in the story. The teacher can help
to increase the interest through a step by step
explanation of plot, characterization, and theme
of the novel. In such a way, he can broaden
and deepen the initial interest of the students
and can also mold and develop their fondness
by proper guidance and explanation.

2. Selecting Novel for Class

Developing appreciation of reading novel
depends greatly on the novel chosen for study.
It is neccessary 1o offer the students the novels
of sequential difficuity so that they would be
able of read them in their allotied time with
interest and at the same time they can gain the

required language proficiency. Actually, most
English teachers do not have the opporetunity
to go beyond the curriculum to select a novel
particularly appropriate for a certain group.
However, in trying to make the wisest choice
from several alternatives, the compiexity of
form and the appropriateness of content must
be certainly taken into careful consideration.

3. Undersatanding the Writer’s Techniques

Before getting into the realm of actual study
of novel in class, the students should be first
introduced with the four essential elements of
novel: setting, plot, character, and theme. The
teacher himself must have mastery over these
elements and acquaint the students with these
cornerstones of any novel and the way these
elements relate to each other and to the whole
story. The following brief descriptions; provided
by Danziger and Johnson {(1961) can shed some
light on the nature of these basic elements.

Setting

An author does more in the setting than
indicating the time and the place of the story.
He gives this type of information in the first
place, but other specifications aboult the
characters and incidents of the story are
gradually built up as the story proceceds.
However, in concise terms, setting is definded
as the time and the place in which the action
of a story or play occurs.

Plot

Plot is the structure of the action. It is the
organization of incidents in a story. Although
all the aspects of a novel relate functionally
together, plot and character are inseparable.
The plot of a novel is based on conflict, either
inner or outside, which provides a basis for the



through a literary selection in beneficial for all
students and particulary for non-English
speaking reader. This approach provides them
with a common bond even if it is not students’
native language: Novels can be the stimuli for
intellectual and social interactions as well as a
comprehension connection for the learning
experien(_;"é. The learning objectives of the
curriculum are embedded in the very real
drama of the literary selection (Coonrod and
Hughes; 1994, p.323). Similarly, Orlando and
Collier (1985) believe that though the language
of instructions-English_is the foreign language
for the students, art evokes many powerfull
emotions and cognitive responses and,
therefore, it is an excellent base for
communications. Content becormnes assessible
to second language learners through the
practice of communication skills and cognitive
skills (Mohan, 1989). Likewise, Kruise (1990)
points out that quality literature is eccential to
an effective language program. Using well-
written stories not only captures the
imagination, but also provides a model of how
a plot develops and flows. Stories enrich
vocabulary with vivid, colorful, well-chosen
words. Craft and Bardell (1984) consider that
hearing, telling, writing, and drawing stories
help the language development of foreign
language learners. In retelling the stories they
have been told or read to, their unconscious
knowledge directs their language production.

By the same token, Crandall, Spanos,
Christian, Simich-Dudgeon, and Willets (1987)
offer ideas for integrating language and
content, and point out that the underlying
principles and procedures remain the same
throughout different  levels
implementation varies. o

although

The Problems of Teaching Novel

The study of novel, though quite a
worthwhile undertaking, is not out of any
problems. The students may not have enough
motivation to read the novel because they have
not become familiar with the advantages they
can derive from reading novel and also because
they have not been introduced with tlic; methods
of reading novel. On the other hand, novel
classes can become dull and wearisome by
virtue of the teachers’ ineffectiveness in
utilizing the appropriate and manifold reading
methods. The teacher may solely resort to
reading aloud, translation, teachers’s self
interpretation, and the like which will _deﬁnitely
lead to the inefficiency of the class.
Furthermore, the study of novel in class takes
time, and it can be a major hurdle in the way
of terminating a whole novel in a specific
instructional term. :

Literature and the Role of Teacher

Teaching literature can be one of the most
pleasurable aspects of any teacher’s career.
Utilizing fiterature, the teacher can fcach the
pupils how to read and how to enjoy reading.
Any desire to help the students of develop
appreciation of literature means to guide the
students in the right direction to reach the
maturity and personal potential they deserve.

One of the main responsibilities of such a
conscientious teacher is to present the student
with the right novel at the right level. He also
must familiarize the students with numerous
advantages they can take from novels. The
teacher should assist the pupils to develop
independent and genuine appreciation of the
novel they i:_ezid.
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reading. such as development of writing,
obtaining facts and information, familiarity
with other cultures, etc. are of marginal value,
though they are utilizable by-products of
reading.

In countries like Iran, where the students
are not yet well accustomed to reading in their
mother tongue, teaching reading in another
language has to be actively encouraged and
developed. Due to the influence of the
Grammar Translation method at reading
classes, the students are not probably able to
read independently, either for pleasure or for
getting information. The domination of
translation procedure over reading classes can
be due to the teachers’ underestimation of the
students’ comprehension which is by no means
a4 sound assumption. Instead of mere
translation, teaching different skills, such as
deduction, induction, guesswork, and
rereading, can gradually improve the students’
ability to the point of automacy, while
translation on its own does not have such an
adequacy at all.

Why Should Literature Be Taught in
l.anguage Classes?

Language can not be separated from the
people wha speak it and these people are mirrored
in the literature they produce. On the importance
ol Iiterature, Rivers (1981) points out;

“Although literature, in its broadest sense,
will always provide interesting and thought-
provoking material for language classes, this
aim has become less appropriate as the
principle objective for all the students at other
levels. Literature will continue to be an

inportant element in the general education of

stiddents ™ (p. 10},
Since poetry is the most difficult type of

literature o be taught in cluass. novel is more
appropriale in getting the students acquainted
with the literature of the target language. as
well as providing a suitable stimulus 10
improve their reading skills. Most novels
include dialogues of simple conversation types
which are closest to the English being used in
real situations by native speakers and,
therefore, most apt for students to learn. Thus,
sertous thought and care must be given to the
selection of any novel to be presented to the
students.

The study of novel can occupy an improtant
place in the English curriculum at high schools
and universities in any country where English
is taught as a foreign language since it helps
the students to expand their vocabulary and
structural knowledge. At the same time, it
makes the students enjoy reading and it
stimulates reading with a high degree of
comprehension. Moreover, it hepls the
purposeful reading conditions to be met and,
hence, better assimilation of input becomes
feasible. Novels allow students to enjoy and
replicate actual and vicarious life expericnces
of other right in the classroom. Novel act as
“mirrors and windows on a global commumniry”
(Cox & Galdo, 1990, p.582). Faltis (1989)
summarizes the advantages of using novels for
language students. First, stories are excellent
sources for both vocabulary and concept
development since the words tend to be
presented in contexts supported with pictures
and other kinds of extra-tinguistic clues.
Second, such books provide a context for
verbal interaction. Third. novels can teach
students abowt “aititudes and behaviors that
are valned in society”™ (Connrod and Hughes.
1994, p. 323). Integrating what is ucquired



Introduction

Reading is often the chief goal of learners
in countries where English is taught as a foreign
language; while reading and writing together
are the core of the activities in the most EFL
classes at different levels. Attention to
academic reading and reading for the purpose
of leamin_'g, therefore, has come to be one of
the most important methodological topics in
the field of teaching English to the speakers of
other languages. Considering the emphasis on
reading as the primary concern in EFL
program, the materials to be used as the stimuli
in the process of reading comprehension
teaching/learning are of unqestionable
significance. '

Reading comprehension materials can be
more or less classified into two main
categories: the ready-made books written for
a special level of language proficiency and the
teacher-developed materials prepared or
modified by the course instructor. In the first
case, the ready-made type of materials, the
challehging problem is that such materials are
prepared on a rough estimation of the level of
language proficiency relevant to some
predetermined levels of elementary,
intermediate, or advanced, for instance,
regardless of the specific language background,
cultural intricacies, social hindrances, and the
like. They also do notenjoy the diversity, which
is of crucial importance in the arousal of
interest. The failure of professionals to
acknowledge and value diversity has
historically contributed to the poor school
performance of students (Benner, 1992). In the
case of teachér-‘devel,oped matenials, the first
hazardous problem is that of jeopardizing the
authenticity of the original texts. Taking into
account the problems facing the existing

printed matiers, it sounds quite logical to be
keen on seeking after a suitable, and at the same
time authentic source of written stimuli for
reading classes.

As far as experiences indicate, reading
comprehension has been neglected at high
schools and pupils, therefore, are not likely to
acquire the nessessary fundamental skills
essential for their higher attainment. This
inefficiency has been extended to university
levels as well.

In this regard, bearing in mind the
significance of reading skill in EFL situations,
the inadequacy of existing procedures utilized,
and the inefficiency of the present materials, it
seems reasonable to suggest the replacement
of novel as a possible substitute for the existing
materials taught at universities, since language
is easier to learn when it is relevant, part of a
real event, has purpose for the learner, and the
learner has the capability of using it
(Amspaugh, 1991).

This paper is an attempt to provide some
guidelines for teaching novel to EFL students
at universities. The paper has been enriched
with examples and reading comprehension
questic;ns. Moreover, some problems of
teaching novel to university students are put
forth together with some suggestions on the
teacher’s role in teaching novel.

It is hoped that this paper can be of some
facilitations to the improvement of effective
approaches both to reading comprehensions in
general and teaching novel in particular.

Some General Comments on Teaching
Reading -
The main purpose in getting students to read

is to increase their command of reading skill.

Other secondary benefits to be derived from
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Teaching reading and preparing suitable materials have always been a problem for language
teachers. Moreover, some of the reading books do not have inleresting passages and teachers are
wondering whatelse they can use. This article discusses the problem of teaching reading and
gives some suggestions on how to use novels for reading.

The sample novel and suggested exercises given can be used us a model for other novels and
stories and release the teacher of the reading classes from restrictions imposed upon him/her.
Difterent types of exercises and the points can be discussed in order 1o help the language learners
understand the passages and solve the problem of limited reading texts.

Key Words: rcading. novel, teaching. suggestions tor rcading
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finden und sie sowohl in Wortsprache, als auch
in Schrifisprache zu meiden versuchen. Diese
tnfft man meistens in Satzen, in denen gewisse
Verben wie “gehen”, “kommen”, “geben”,

“senden und andere Verben dieser Art benutzt

werden. Diese Neigung, die shch'hﬁuﬁé inder”
persischen Sprache zeigt, sieht man auch in den ‘
atten Texicn. Im deutschen aber begegnet man
dieser Tendenz nicht.
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SchluBfolgerung

Anhand der genannten Klassifizierung der
entsprechenden Beispiele kann man zum
Ergebnis kommen, dal die Pripositionen im
Deutschen und im Persischen vor, nach oder
als Komprimierende an die Seiten ihres
Komplements eingesetzt werden kénnen und
aus diesem Gesichtspunkt ist ihre Verwendung
in den beiden Sprachen gleich. Die Vorderen.
dic in einem groflen Ausmall in den heiden
Sprachen erscheinen, haben im Vergleich zu
den anderen Kategorien verbreiteten Gebrauch
und alten Zeiten, Die

schon sett

Zusammengesetzten Pripositionen, die
hauptsichlich emphatische Anwendung haben,
sind in der deutschen Sprache hinsichtlich ihrer
duBeren Struktur nicht vielfiltig. wobei sie in

“FEarsi sher variant erscheinen. Diese Kategorie

wird in den beiden Sprachen gebraucht aber
ihre Anzahl in der persischen Sprache ist
wesentlixh gréBser. Sie Gruppe der
Prapositionen, die nach ihrem komplement
benuizt werden, sind in der deutschen Sprache
reichlich vorhanden, deren Verwendung aber in

LT} phl

Farsi nur in Verbindung mi renzt ist,

Die Pripositionen, die s@w r, als auch
nach ithrem Komplement ¢ingeselzt werden,
haben noch in der heutigen Heuatschgn Sprache
Verwendung. jedoch kofwmengie in der
persischen Sprache ﬁbemup icht zur
Erscheinung.

Anhand der crwihnten
bemerkenswert, dal} ei

Pripositionen wie “zufolg

eispgikle, ist es
ge von diesen
¢ angesichts ihrer
Position, nimlich nach oder vor dem

Komplement, verschiedene Kasus fordern.
Komprimierende Priipositionen haben in der
persischen Sprache keinen Gebrauch mehr,
ader die Deutschsprachler nehmen diese Art
der Priposition in begrenztem Ausmal zu
Dienst.

Anderer Punkt, der auch in Erwiigung
gezogen werden soll, ist das, dal} einige
pripositionen persischen
Umgangsprache gemicden werden und dieser
Trend hat auch die Schriftsprache beetnfluBit,
wobel diese Delitierung in der deutschen

in der

Sprache nicht vorkommt,
Zum Schluff muf3 man darauf hinweisen, dall
der Verwendung der

Pripositionen mehr oder weniger in den

andere Aspekte

erwihnten Sprachen zu bemerken sind, die aber
im Rahmen dieses Artikels nicht zu erétern sind.
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einige Pripositionen bedingungslos auf diese
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I/ eineI}Anwéisungcn entgegeny. entgegén
deinen Apweisungen. \

Wunsches

Aber unter dieser
Pripositionen befinden sich welche, die unter
anderen Voraussetzungen nach ihrem
Komplement auftauchen. Zum Beispiel in den
Fillen wo das Komplement Pronomen ist, wird

Kategorie der

die Priposition danach aber wenn es Nomen
ist kann sie in beiden Formen verwendet
werden:

I- mir gegeniiber/ euch gegeniiber
(Grebe 1966).

1I- dem Bahnhof gegeniiber/ gegeniiber dem
Bahnhof
(Grebe 1966).

Andere Gruppe der Pridpositionen ist
Komprimierende oder Zweiteilige. Sie
bestehen aus zwei Teilen und werden an die
Seiten ihrer Komplements eingesetzt. Diese
Pripositionen werden in der persischen

Sprache angeblich zur Betonung oder zu
poetischen Zwecken verwendet (zur Erhaltung
des Rythmus im Gedicht) und hdben
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In der deutschen Sprache befinden sich auch
seit Altzeiten zweiteilige Pripositionen, die
heute noch Verwendung finden. Thre Anzahl
ist aber im Verhiltnis zu den anderen gering:

I- Von jenem Augenblick an, da ich den
Vorsatz faBite, wuBte ich auch, daB ich
ihn ausfiihren werde (Hesse 1964).

1I- Von Grund auf (Brockhaus 1984).

ITI- Von Rechts wegen (Grebe 1966).

IV- Von mir aus kann er-es tun (Wahrig
1977).

Es st daBl die
Persischsprachler in einigen Zusammenhéngen
die Anwendung duer Priipositionen iiberfliissig

bemerkenswert,

30
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I-- Es war ein Konig in Thule
Gar treu bis an das Grab,

Dem sterbend seine Buhle
31 Einem goldenen Becher gab.
(Goethe 1966).

IL. ... und fiir denselben alles das unsrige.
bis auf den letzten Blutstropfen,
aufzusetzen. .. (Schiller 1966).

HI- Dieser Mann, dieser Buddha, war

wahrhaftig bis in die Gebiirde seines
letzten Fingers (Hesse 1964).

[V- Die Hand, die mich hielt, und an der
ich tanzend schwebte, war mit einem
schwarzen Handschuh bedeckt der hoch
hinauf bis liber die Ellbogen reichte (Walser
1964},

Einc gruppe der Priipositionen kommen im
Gegensatz zu der ersten Gruppe nach ihrem

Komplement. In dem Neupersischen ist diese
Gruppe als die Gruppe mit “ra” bekannt:

REPLEE LT - SR TS L RS PSR TR RN P FRT-NE |

. CA el ol ol

(VYO ¢ onl) g

ES LU it o g 511
(=3 5 i ol LI oS

(VAAY ¢ _allsi)

ede (55 by Olaly y 2l Ko Upg

OFPY e df ¢ ganw)

In der deutschen
Verwendung dieser

Pripositionen wesentlich J”

Persischen:

[- Diese Art Musik ist meinem Ohr zuwider.
(Wahnig 1977).

I1- Nun war uns himmiich hochgebornen
Ein solch Betragen ganz zuwider.
(Goethe 1963).

Einige prépositionen haben zweiformigen
Gebrauch. Unter bestimmten Bedingungen
werden sie vor threm Komplement und in
manchen Fillen nach ihrem Komplement
verwendel. Diesen Priipositionen bcgegnet
man sehr beschrinkt in den beiden Sprachen.
In der persischen Sprache haben siese
Pripositionen heutzutage keinen solchen
Gebrauch mehr. Zur Erlduterung dieser
Doppelverwendung kann man die folgenden
Beispicle nennen:



Ncupersischem (Farsi  Dari) die
Deklinationsform véllig aus der Praxis geraten.
Heutzutage beschrinkt sich diese Form darauf,
aus ihrem komplement Dativobjekt zu bilden.
In der deutschen Sprache aber nehmen die
Komplemente der Pripositionen die Funktion
des Dativs, Akkusativs und genetiv:fs an (Grebe
1966). ’

In diesem Artikel wird versucht 'ungeachtet
auf die syr{t(\ikmche und semannsche Funktmn
der Pripositionen, die Stel]ungldleser Worter

in den/deutscl}len und per{smchen Sat7en-zn$1 .
nd

kontrgstiéren. \Diese Prapoqtlténe 81
angcsichts: 1hrcr Stellung und 1\1\1hre
Vel}haltms zu ihrem KomplcmeTnt m‘*d{ez
gruppen eingeteilt\Vordere,\Hintere und
C g
Komprimierende. Sie werden Vordeie genannt,

weil sie vor ihr Komplement eingesetzt

werden. Diese Pripositionen haben in allen

Sprachen verbreiteste Verwendung und sind
am Zahlreichsten. Hier werden einige Beispiele
aus der persischen Sprache genant:

Ao fyod ot st
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In der deutschen Sprache auch gestallten
diese Pripositionen einen beachtlichen Teil der
Grammatik. _ N

Als Beispiele: |

I- Mit dem Pfeil, dem Bogen e

Durch Gebu'g und Tal ‘? _
Kommt der Schulz gezogcn |
Frith am Morgenslrahl |

/" ) (Sr_hlller 1966) N ?? ) L
11- Durch da'; Fenﬂc;der ammer blickte

er hinein. da stand e
- Slddhartha unveruckl ,Iﬁj_ge yﬁén
N Armem an semen g

Blossen Schlenbemen icgelié das
Mondhchl
(Hebse 1964) |

S i
i

__.... ,5j|

. i]l‘e:'Als Zuh ge hatté er ein Eichblaitaus dem
Munde hingen,
und die Zihne waren nur mit dem messer
ausgeschnitzt.

(Walser 1964).

IV- und alle, die das Gliick haben, in diesen
Minuten vor meinen blinden
Augen zu defilieren, gehen nicht in die
Ewigkeit der Statistik ein.
{Boll 1965).

Unter dieser Gruppe st6Bt man auf eine
Kategorie, die als Zusammengeselzte genannt
werde, deren Zahl im Verhilinis zu den
Hinteren und Kompromierenden Wesentlich
groBer ist. Diese Pripositionen, wie schon
erwihnt, sind gemil der semantischen
Forderungen aus der Zusammenselzung einen
Wortes mit einer einfachen Prdposition
zustande gekommen.

Die folgenden Beispiele erliutern diese
Kategorie in den beiden Sprachen.
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Einleitung
Die morphologischen und syntakitischen
Ahnlichkeiten unter den verwandten und

unverwandten Sprachen veranlagsen jeden -

Sprachwissenschaftler, sich kontrastiv mit den
Sprachen auseinanderzusetzen und die
Gemeinsamkeiten und die Unterschiede
herauszuforschen. um das Verstehen der
Grammatik und der Struktur der Sprachen zu
erleichiern, was im Endeftekt im Dienste des
Fremdspracherwerbs steht,

Zwischen den persischen und deutschen
Sprachen, die beide Indo-Europiischer
Abstammung sind. gibt es unvermeidliche

Ahn lichkeiten, womit sich die Wissenschaftler

dieser zwei Sprachen nicht entsprechend befaBt
haben. In dicserm Artikel wird die Stellung der
Prapositionen in diesen zwei Sprachen anhand
einiger Beispiele untersucht. Einer der
komplizierten Bereiche der Syntax ist die
Stellung der Pripositionen. Die Priipositionen
sind grundsiitzlich die jenigen Worter, die das
Verhiilinis zwichen zwei Wortern herstellen,
wurden die

In den alten

Priipositionen angesichts des weiten Spektrums

Sprachen

der Deklinatton der Nomen und Pronomen
selten Denn die
Deklinationsméglichkeiten und die Mobilitiit

verwendel.

der Nomen in verschiedenen Stellungen hat es
nicht schr stark gefordert. Die Priipositionen
in diesen Sprachen waren nicht ein wichtiger
Bestundieil der Grammatik und wenn schon
vorhanden. sehr geringtugig. In den Sprachen
der mittleren Epochem ist die Rolle der
Deklination der Nomen und Pronomen
geschwiicht und unier den Deklinationsformen
des Nomens und des Pronomens nimlich:
Nominativ, Akkusativ. Instrumental, Dativ,
Ablativ, Genetiv und vokativ haben cinige

Pripositionen ihre starke Anwendung verloren.
Diese schwache
Deklinationstormen erforderte die Enstehung
der Worter, dic durch ihre Stellung in dem Satz
eine Bestimmte Funktion hatten. Aus diescm
Grunde wurde die Zahl der Pripositionen im
Laufe der Zeit immer groBer und folglich dieser
Bereich der Grammatik immer ausgedehnter.
In den darauffolgenden Epochen imt der neuen
Entwicklung der Sprache, haben eingie

Stellungnahme der

pripositionen  gewissermassen  ihre
semantische Rolle verloren und sich in diesem
Bereich durch die Zusammensetzung mit cen
anderen Priipositionen wieder Behatpiet. was
zur Entstehung der “Zusamniensetzang™ mit
den anderen Priipositionen hetvorgeruten hat.

Die Prdpositionen kann m: aus

~verschiedenen Perspektiven| Klassifizieren.

Semantisch gesehen, bilden dig i’r&ipc?. itionen
in der persischen Sprache hiEichtliuh thres
Komppements Verb-, Nomen-._pronomen-,
Adjektiv-, Adverb- oder Interjektionergiinzung,
wobei in der deutschen Sprache semantische

Funktion cieser Worter cinigermalien
unterschiedlich ist (Maschkur 1342/ Nael
Khanlart 1352). Die syntaktische Rolle der
Priipositionen ist auch in den betden Sprachen
ditferenzierber. In den Altpersischen Sprachen
waren die Pripositionen das bestimmende
Faktor des Akusativ-, Instrumental-, Dativ-.
Genetiv- und Lokativkasus (Abolghasemi
1375/ Norman Sharp 1343/ Kent 1953).

In der Mtttelpersischen Sprache und im
Allgemeinen in den westmitteliranischen
Sprachen haben die Pripositionen ihre
Funktion als Agent verloren (Abolghasemi
[375). Mil anderen Worten wurde dic
Deklination des Nomens aul zwei Kasus
begrenzt: Rektus und Obliquus

(Rastorgueva 1966). Danon ist im
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ZusammenfalBung

Die Pripositionen kann man in jeder Sprache der Welt in verschiedene Kategorien einteilen.
Eine Klassifizierung der Pripositionen findet im Bezug auf Ihre Stellung im Satz statt.

In dieser Studie wird anhand einiger Beispiele in poetischen und prosaischen Texten in dem
sprachpaar persisch-Deutsch diese Stellung untersucht und die Gemeinsamkeiten und
Verschiedenheiten festgestellt. Es ist eine Tatsache, dafl kontrastive Studien dieser Art nicht aur
das Fremdsprachenerwerb erleichtern, sondern auch den Sprachiehrern als sehr effektives Mittel
zur Ausfiihrung ihrer Aufgaben gro3e Hilfe leisten.

Schliisselwirter: die Priposition, das Komplement, Rectus, Obliquus.
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[ We have an opposite state of affairs in
[ Wernicke's aphasia. Understanding of spoken
"words is poor: information about the word
g cannot get from the auditory cortex to the
| semantic analyzer because Wernicke’s area is
[ damaged. The patient’s speech 15 semantically
I deviant. The propositions sent to Broca’s area
D are not right in the lrst place, because they are

formed by the damages semantic analyzer.
BBecause Broca's area is working normally, it

[ strings together what it receives, but it receives
{ gibberish (Martindale, 1977)
[

EConclusion
| Nowadays, linguists and psycholinguists are
lconvinced that speech disorders are
I complicated obstacles in ESL and EFL speech
environments. A lot of research studies have
been administered in this respect. but there are
Bstill many questions which have remained
funanswered (Bierwisch, 1981). Language
[ teachers are more involved in such cases
[ because the speech disorders impair the place
and the manner of articulation and cause a
Btragcdy in leamming. More importantly, 1hesq
f deficiencies may debilitate the language
[ acquisition device.

Therefore, we as language teachers must not
ignore these drawbacks and try to find new ways
to help the learners and recommend them to get
fin touch with counselors and psycholingutsts
[ to receive treatment to become better learners.
[ In the long run, if the tcachers obviale these
Hprob]ems, a better language icaching and
-learning environment will follow.
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fof wrong terms or neologism. Geschwind
[(1979) quotes this sample from a patient asked
Ut describe a picture of boys stealing cookies
ﬂwhile their mother’s back was turned: “Mother
ﬂis away here working her work to got her better,
fbut when she is looking the two boys looking
Jin the other part. She’s working another time.”
H(Martindale, 1991)

%What Aphasia Tells Us

[ Broca’sareaisin the left frontal lobe of the

(brain, just beneath the motor area, Wernicke’s

llarea is in the left temporal lobe, just behind the

gprimary auditory receiving area. Their positions
are shown in the following figure.

Motor speech

area ____

Arcuate

fasciculus

Wernicke's
Jrea

[
0
0
0
0
0
0
[
0
0
0
0

[} Broca's area

Adam. M_J.. 1970
As YOu can see, the two areas are connected

by a bundle of fibers called arcuate fasciculus.
§On the basis of findings concerning damage to
I Wernicke’s and Broca’s areas, Wernicke (1874)
I proposed a theory of speech that is still widely
Daccepted.
g Wernicke’s area contains the semantic
fanalyzer and the speech analyzer. When we
ﬂspeak, we select a set of meaning from the
Usemantic analyzer. The meanings are coded in
the form of propositions and specific messages.
[ Wernicke did not put it in exactly these
‘[terms, because case grammar had not yet been

=
i
0

o |

devised, this point is that the elements of the {]
sentence are not arranged as words in al
sequential siring. After the proposition has been 0
selected, meanings are associated with

morphemes, from Wernicke’s area, information 9
about these elements is sent to Broca’s area via ||
the arcuate fasciculus. Broca’s area arranges ||
the elements into a sequential string. For i
example, “John spoke to Marry about aphasia™.

When the proposition is arranged in this way, i
the cases are expressed in various ways. The |
past tense is expressed by using “spoke rather [}
than speak.” Finally, all the elements are ]
arranged into a sequential string. It is incorrect {

to think about these elements as words; They

are not words until they are spoken. Broca’sﬂ
area passes information about the elements (o |
the motor speech area, the part of the motor i
cortex that controls the mouth, tongue and vocal 0
cords. This area moves the speech apparatus,
and the element are expressed as words. When
these words are heard by someone else, theyﬁ
go first to the auditory receiving area. From |
there, they are passed to Wernicke’s area, [
where they excite activity in the spoken word [
and semantic analyzer. Broca’s area 1s alsoﬂ
involves, so that syntax can be decodedﬂ
simutaneously. il
In Broca’s aphasia, Broca’s area is damaged, [
but Wernicke’s area is intact. A semanticallyﬂ
meaningful propositon can be generated and
passed to Broca’s area via the arcuate g
fasciculus; however, when itarrives, it cannot |
be decoded and strung together because Broca’s {]
area is damaged. Because Wernicke's area is [
intact, thc patient can still understand some !
words. Undersatanding a word involves passing 0
information from the auditory receiving area ||
to the speech analyzer to the semantic analyzer. ||
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f someone paralysed down the right side of their
[body afier a stroke, know that the stroke
affected the left side of their brain. (Aitchison,
- 1992 P. 132)
The hemispheres look roughly similar, but
1 this is an illusion, One of them, usually the left,
Lis the more powerful dominant hemisphere.
- This is not onty because il controls the right
. side of the body and the majority of humans

“are right handed - but also because it normally

===

[ =R e

': controls language.
Alarge number of the human races are born

f"' with their brain “wired” for language in the left
: hcmlsphex e. Humans who do not have language
. in their left hemisphere are often left handers.
.& Those who have problems with speech
] production, such as a grammatic aphasias, mostly
i have injuries towards the front of the brain, while
U those who have problems with comprehension,
nsuch as Fluent aphasias, have injuries towards
ilhc back. (Aitchison, 1992 P. 133)
r Inthe nineteenth century. Paul Broca, (1861)
i French surgeon pinpointed an area in front
“of. and slightly above, the left ear. According
. 1o him, postmortems showed that this area had
. been destroyed in the brain of two patienis who
d could produce hardly any speech. Even today,
[ damage to the general region known as Broca's
fi area 1s statistically likely to cause severe speech
J ptoblcms so much, so that a grammatic speech

. is still sometimes known as Broca’s aphasia.
- Some vears after Broca's claims, Karl
5 Wemicke, (1874) a German neurologist, noted
~ that several patients who talked fluent nonsense
" had severe damage towards the back of the brain,

in an arca under and swrrounding the lett ear. This
- became known as Wernicke’s area and Fluent

aphasias are some times said to be suffering
from Wernicke's aphasia. (Gleason, 1993)

p = e B S R L t

In daily life we sometimes come across
people who have problem in speaking and
communicating with others. These people sufter
from some Kinds of language disorders. Two |
prevalent language disorders are, as mentioned [
before, Broca’s aphasia and Wernicke's aphasia. [
Some prominent characteristics of these |
disorders are elaborated in this article.
(Chastain, 1988)
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Language Disorders 0
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Broca’s Aphasia

Those who are involved in this mental »
deficiency are not properly able to avail | ﬁ
themselves of syntax. They can’t use lhcﬂ
function words, such as, prepositions (e.g., on, |
in}, pronouns (e.g.he, she), and connectives (e. |
g., and, but). Function words are those thatEi
allow us to express the cases and prepositions [
and relationships between phrases. People with ]
Broca’s aphasia have little difficulty producing {
or undersitanding nouns, Here 1s an exampleE
(quoted by Geshwind, 1979) of such a patient’s &

n
response 10 a question about a dental ;
appointment: “Yes... Monday.. Dad and -
Dick...Wednesday nine o’clock...doctor..
and... teeth, This type ol speech is called * Word
heap”. The nouns are obscrved, but there is no ;
right syntax. These patients can realize specch
if it is semantically unambiguous.

Wernicke’s Aphasia

In this respect. the patients are involved in
problems with semantics rather than with ;
syntax (Jackson. 1956). The speech produced ¢
by those patients are syntactically alt right and
seem errorless, but if someone closely attends

oot B ) e ) e i i [ S, ) i [ i iyt B o

W bt [ etk
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to these words, one will definitety spot the use |
1o Lo i p R e R i l:fI
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E&Intmduction
I We know that humans are psychological
Ibeings, and the relationship between teachers
land students is based on this important factor.
Thus teachers are expected to be familiar with
ﬂthe learners’ affective and psychological
[variables and atiempt to solve students’
problems. This will provide effective classroom
Bactivities for developing communication and
learning skills in ESL or EFL environments.
ﬂTherefore, sensitive teachers always try to keep
jup with the latest research studies and
" [[productive information in this respect.
l We, as teachers, have definitely witnessed
Uihe problem of “stuttering and stammering that
ﬂsomc of our students are involved in. We also
fknow that this speech disorder is usually
Jdestructive to students’ learning.
0 This article, discusses the nature of this type
lof deficiency and may be fruitful in providing
a better class management and learning
Henvironment.
[ The process by which a speaker turns a
Imental concept into spoken utterance is also
ldiscussed. It is more difficult to study speech
uproduction than to investigate speech
Uperception or comprehension because
fexperimental tasks which can reveal the
lcomplex steps in the process are not easily
lconstructed. Thus psycholinguists, interested
lin the speech production process, must use
more indirect methods to gain insight into how
jthis is accomplished. Researchers have
[historically relied on two kinds of data in the
[construction of speech production models-
uspecch errors and speech disfluencies. These
data have provided evidence for the units used
ﬂin generating speech and for the stages which
jlie between the message the speaker wishes to

convey and its spoken expression,
Knowing a language means knowing how |
to produce and comprehend an unlimited set [
of utterances. A compelent speaker/ listener
does this effortlessly without conscious
knowledge of complexities involved in the
process. (Fromkin, 1993) 1
The following figure reveals that spoken {
message exists in its progress from the mind |
of the speaker to the mind of the listener.

Listener

Speuke.r Semsary nerves

Sound waves

Linguistic | | Physiological [ | Acoustic Physiological| [Linguistic
level level tevel tevel fevel
Fromkin, 1993
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Language and the Brain
The human brain is roughly organized like {
a peach, in that there is a large outer layer b
(cerebrum) surrounding an inner kernell (the
brainstern), which keeps people alive. The outer 0
layer is extensively folded, and is the source of i
all intentional thought and movement. Itis grey |
in color, so giving rise to the phrase: “Use your [
grey matter for think!” and is divided into two [
halves, the cerebral hemisphere. The Ieftﬂ
hemisphere controls the right side of body, and
the right hemisphere the left: so if you meet ]
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1 Abstract 0

This article has been concerned with the bridge between a speaker’s concept and its grammatical J
11 expression. One cannot go into the speaker’s brains and examine the mental processes and

Ecompulatlons that are taking place when they are producing an utterance, Advanced researc.hes[I
1 which all provide some idea of neural activity in the brain when we are thinking, speaking or
[ listening cannot tell us whether the speaker is constructing specific phrases, at what moment |
E phrase construction occurs, or how 1t i1s accomplished. ]
< Inan attempt to understand this process, more and more linguists and psycholinguists have

[
[
[
[

i
“turned to speech error and other speech disfluency data. Deviant utterances serve as wmclowsg

- into the mind clarifying these shortcomings. I
f Key Words: Broca's aphasia, Wernicke's aphasia, specch analyzer, semantic analyzer, language |
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CONCLUDING REMARKS
Such a framework has a dual utility. On the
one hand, if the evaluations of serveral raters
should be compared and contrasted in order to
reach a correlated consensus, several opinions
of a singal textbooks can be easily displayed
on the same graph. On the other hand, an
evaluator can display his judgements about
several textbook on a single graph using a
separale line for each textbook. In this way, he
may compare the profiles of various textbooks,
see them in contrast to the ideal solid line, and
judge how far a particular textbook can satisfy
his requirements. If this is done, not only are
the differences among various textbooks
portrayed, but also any instances of marked
variation can be noted and revised...— ‘
Furthermore, this two:tier "s"ystem can be
approached in '_t_wo”'distinct ways. An
evaluator mgy"'firsl examine a particular
textbook to identify its characteristics and
then he may judge it against his preferred
criteria. Or an evaluator can first define his
p_réferred options, and then he may
_;i’nvcstigatc how far a particular textbook
" matches his preferred criteria.
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Appropriate title Natural way 2 0
Administrative concerns
Macro - state policies Non-native English not serving as an| 2 I
official language
Appropriate for local situation Iran, Islamic government 2 0
Culture Iranian 2 0
Religion Islamic friendly 2 0
Gender Unbiased 2 2
Appropriate Price Rs. 10000 2 2

PVS: Perfect Value Score (2)
Ms Merit Scorc (range: 0 = lacking, 1= present but inadequate, 2= adequate)
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Evaluation Result: 71.7% satisfaction




Key to the exercises Necessary 2 2

Supplementary materials Audio cassettes, orientation bulletins 2 2

To the student

Piecemeal, unit by unit instruction Necessary to suit 1.5 hour sessions 2 2

Graphics (relevant, free from unnecessary | Necessary to make input comprehensible( 2 2

details, colorful, etc.)

Periodic revisions Two revisions per semester 2 pi

Workbook Necessary to be filled with ample 2 0
reading and listening activities

Exercise and activities TPR, TF, MC, Yes/no questions, ultimately| 2 2
leading to natural speech emergence

In the classroom Oral 2 2

Homework Written reflection on covered materials 2 2 4

Sample exercises Necessary for unfamiliar types pA 0

Clear instructions Helpful 2 1

Varied and copious . Helpful 2 2

Accompanying audio-visual aids Audio cassettes 2 2

Physical make - up

Appropriate Size & Weight Paperback book size 14 x 20 2 1

Attractive layout Colorful, with generous margin 2 1

Durability Good binding 2 1

High gquality of editing and publishing Standard computer typesetting 2 ]




Tile: Combination level 3

Evaluation From

Authors: Ghosni, ¢t al. Date of publication: 1992 No. of pages: 147

Physical size: 22 x 20 cm
Price: Rs. 9100

Components: Teacher's guide with an answer key, audio casscties
[ength: 4 units, each 4 lessons plus 2 consolidation units
Hours:4 x 4=16,16 x1.5=2424 + 2 x 1.5)=27

Target Learners: Adult, Es. Level 3
Target Teachers: BA holders in TEFL

Giving theoretica! orientations

Detailed technical present:tion of the
natural approach

UNIVERSAL CHARACTERISTICS DEFINING CRITERIA PVS | MS
Approach

Dissemination of a theory about Terrell & Krashen's (1997) Natural 2 2
Approach to SLA

The nature of language A mcans for communicating mcaning 2 2

The nature of learning Comprehension precedes production 2 2

How the theory can be put to applied use Comprehensible Enput, anxiety-free, 2 2
acquisition - rich environment

Content Presentation

Stating purpoese(s) and objeclive(s) Basic skills in communication 2 2

For the total course Survivid English 2 1

For individual units cf. Teacher's guide 2 2

Selection and its rationale Comprehensible familiar topics 2 1

Coverage Core grammar & vocabulary 2 2

Grading i+1to... 2 |

Organtzation Es Program. textbooks 1.2.3.4.5.6.7 and| 2 1
8. cach 4 units. each unit four lessons

Satisfaction of the syllubus 0% satistaction 2 2

To the teacher

Providing a guide book Necessary 2 2

Giving advice on the methodology Detailed teaching techniques 2 2

2 2




A Two-tier Approach to Textbook Evaluation:
A-Sample Analysis

The process of materials evaluation can be
seen as a way of developing our understanding
of the ways in which it works and, in doing so,
of contributing to both acquisition theory and
pedagogic practices. It can also be seen as one
way of carrying out action research (Tomlinson,
1996, p.238).

Perhaps, no neat formula or system may ever
provide a definite yardstick to judge a textbook
by. However, at the very least, probably the
application of a set of universal characteristics
of ELT textbooks may well help make textbook
evaluation a coherent, systematic and thoughtful
activity. Following Tucker (1975, pp. 359-361)
a system for textbook evaluation should, 1
believe, include:

(1) a predetermined data - driven theory-
neutral collection of universal
characteristics of ELT textbooks discrete
and precise enough to help define one’s
preferred situation-specific criteria,

(2) a system within which one may ensure
objective, quantified assessment,

(3) a rating method that can provide the
possibility for a comparative analysis,

(4) a simple procedure for recording and
reporting the evaluator’s opinion,

(5) a mechanism by which the universal
scheme may be adapted and/or weighted
to suit the particular requirements of any
teaching situation,

(6) a rating trajectory {(curve) that makes
possible a quick and easy display of the
judgements on each and every criterion, and

(7) a graphic representation to provide a visual
comparison between the evaluator’s
preferred choices as an archetype (ideal

model) and their actual realizations in a
particular textbook under scrutiny.

What follows is a demonstration of how
such a system works. Evaluation essentially
involves the following steps. First, an
evaluation form with four columns is designed.
The universal theory-neutral characteristics of
ELT textbooks appear in the first column on
the evaluation form. In the second colummn,
however, evaluator decides to insert his
preferred situation-friendly criteria. Preferences
could be based on the results of students’ needs
analysis. Secondly, two separate scores may
serve as the basis for rating:

(1) a perfect value score (PVS) of 2 which
appears in the third column indicating an
ideal weight assigned to each defined
criterion,

(2) a merit score (MS) consisting of numbers 0
to 2 which appears tn the fourth column on
the evaluation form. By means of this, a
comparative weight is assigned to the relative
realization in the textbook under scrutiny of
each actual criterion: a perfect match
between the ideal defined criterion and its
actual realization in a particular textbook
receiving 2, a total lack a score of 0, and any
inadequate match a score of 1.

Finally, the numbers in the MS and PVS
columns after each criterion are represented on
a graph by drawing (1) a dotted line
corresponding to the numerical value of the
Merit Scores, and {2) a straight solid line to
represent the Perfect Value Scores. According
to this scheme, the product of VS times MS
gives an index based on which the evaluator
may judge the extent to which a particular
textbook suits his or her teaching situation.
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INTRODUCTION

Itis tronical that those teachers who rely most
heavily on the textbooks are the ones least
qualified to interpret its intentions or evaluate its
content and method (Williams, 1983, p.251).

In general, ELT textbooks have brought with
them a range of reactions. However, they are
frequently seen as necessary. Responses often
fluctuate between two extremes. One position
1s that they are valid. useful, and labor - saving
tools (Cf. Skierso, 1991; Ur,1996). The other
position holds that they are “masses of rubbish
skillfully marketed” (Brumfit, 1980, p.30).
During the last three decades, these reactions
have essentially been based on ad hoc textbook
evaluation checklists (See, e.g., Chastain, 1971,
Candlin & Brecn, 1979; Daoud & Celce -
Murcia, 1979, Littlejohn, 1996). And the shaky
theoretical basis of such checklists and the
subjectivity of judgements have often been a
source of disappointment.(Cf. Sheldon, 1988)

As teachers, many of us perhaps have had
the responsibility of evaluating textbooks.
Often, however. we have not been tenaciousty
confident what 10 base our judgements on, how
to qualify our decisions, and how to report the
results of our assessment. [t seems to us that 10
date textbook sclection has been made in haste
and with a lack of systematically applied criteria.

In light of the above argument(s), our
purpose here is to offer a two - tier situation
friendly framework based on a theory-neutral
data - driven sct of universal characteristics of
ELT textbooks (cf. Ansary & Babaii, 2001} by
which one may draw up his own preferred
criteria for different situations to evaluate ELT
textbooks. These criteria may then serve two
purposes: one may use them (a) to write
textbooks, or (b) 1o judge available textbooks
with reference to such criteria. With certain

degrees of latitude, it 1s believed here, whatever
said about ELT textbooks in general can well
be applied to any ELT teaching materials.

At the outset, we would like to point out the
fact that the term ‘two-tier’ in the title of this
article has been used in the following senses.
[t basically refers to a binary-option approach
to evaluating textbooks. That is to say, when in
need of textbooks, one may either select an
available textbook or generate his own
textbook. To select a textbook, one should
define his own preferred criteria in order to
evaluate a textbook and make choices. To make
choices, one either accepts a particular textbook
with some reservations or rejects it as
inappropriate. To reject a textbook, one needs
criteria based on which one may either select
another textbook or generate his own textbook.
In case, after evaluation one accepts a particular
textbook, he may either supplement it o
improve it or modify it to make it suitable for
the new situation. Fig. 1 below shows the senses
in which we have used the term ‘two-tier’ in
this article,

FIGURE 1
Schematic Representation of What the Term “Twao-
Tier’ in the Title Refers to

In need of 1catbooks?

T

Selexiion Prochuction
* Criteria Evaluation
Rejection ACCeplane
* Criteria Production Supplementat ion Adar

* Nute. Defining eriteria servers two purposes: (1)
eviluation and (2) production
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Abstract

The term ‘two-tier’ in the title has been used in two distinct senses. It emphasizes, on the one
hand, that there are two possible, equally - invaluable options open in order to turn a particular
course design into actual teaching materials: (a) materials evaluation and / or selection, and (b)
materials production. On the other hand, it underscores the need for splitting up the evaluation
process into two major phases: (a) defining criteria, and (b) analysis.

Our purpose here is to offer a two - tier scheme by which situation - friendly criteria may be
developed for evaluating ELT textbooks. Instructions are given as a way of suggesting how
teachers can draw up their own criteria for different situations. A sample procedure is also pre-
sented to demonstrate how such a framework can be applied or weighted to suit a particular ELT
program. The suggested framework for textbook evaluation takes into consideration a set of
universal characteristics of ELT textbooks (cf. Ansary & Babaii, 2001) as a blueprint to define
our preferred criteria. Then, against such a backdrop of theorizing, one may either choose an
available textbook to analyze the extent to which it realizes the preferred criteria or, one may
decide to write his own teaching materials and / or textbooks.

Key Words: ELT matrials production , ELT text book evalution,
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“Hegemony of English” between the two
groups. This analysis shows that the difference
between these two groups is not statistically
significant. The same computations have been
carried out for the values ‘planning’, ‘health’,
‘fashion’ and ‘perseverance’. The results were
similar to that of ‘hegemony of English’ and
confirmed that there was no significant
difference between the two groups. These
analyses show that not only are the groups
statistically similar in the impact of the
collective cultural values in the study, but they
are similar in the impact of cultural values if
they are analyzed independently.

Conclusion
These results show that the cultural values,
which are implemented in books, do not
influence the learners and do not enter their
cultural systems. In this paper it is statistically
shown that books alone do not have the power
‘to override the dominant culture in a
.community, in this case, ours.
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a book. In each of these books many cultwral
values are embedded. In such a system the
cultural values are in harmony and the system
attempts to teach a specific set of cultural
values to the students and they are influenced
by all the books they study and not just one of
them. Those learners who are studying in
ingtitutes have also undergone an education
stmilar to the school students. All of them have
gone to school and studied many textbooks that
have a specific set of cultural values. These
cultural values have become a part of their
cultural system and one book alone cannot
influence what has been done over the years.

Another point 1o be taken into account is
that both these group of learners live in the
same society. This society hoids a set of cultural
values that are stable if you are studying
English through Headway or through the books
designed by the Ministry of Education. This
society like any other has a culture and
strengthens its own cultural values and not the
cultural values held in other countries or in the
country of the target language of the language
learner.

Thorndike (1960) claimed that modeling of
behavior happens when a behavior is responded
to and reinforced. For example, il a child sees
his/her elder sister saying “Hello” to its elders
and the child copies this behavior, if s/he is
given positive reinforcement, this behavior is
learned and repeated, if not the behavior will
be forgotten.

This can be generalized to ihe cultural
values depicted in English books. Those books.
which arc designed and written by the Ministry
of Education, encompass cultrual values held
in Iran: however the Headway series is
designed and written by people who hold
another set of cultural values. It may be that

those cultural vajues that are portrayed in these
books and applauded in Iran are learnt, but
those that are not accepeted do not become a
part of the cultural system. This can be a good
reason {0 show why the values depicted in
Headway books are not learnt and do not
become part of the cultural system of the
stuednts. These cultural values are not
encouraged by lranian culture, the native
culture. The same is true for learning a foreign
language and it may be otherwise in a second
language situation where the culture of the
society is the same as the culture depicted in
EFL books.

The above analysis was carried out based
on the aggregate scores of the participants. In
the next analysis independent cultural values
will be compared between the two groups.

The cultural value to be compared
individually is “Hegemony of English”. The
impact of this value is compared between the
two groups and the results are as follows:

Table 2: Results of comparison of
Hegemony between the two groups

Value | Sig

Pearsons’s Chi Square 2.000 | .157

Phi -1.000 | 157

Cramer’s V 1.000 | .157
Degree of freedom 1

The comparisons with a Phi value of - 1.000
and a significance of .157 are the result of the
independent comparison of the value
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Figure 2: Cultural Impact in School Students
These are the results of the anaylsis with

‘regard to cultural impact. These values are
ordinal. One who has a 7 is higher in ranking
. than one who has a 5. Tt is seen that in the first
‘group, for those who study language in
institutes the mean is higher than the ones who
study in schools. For institutes the mean is 5.94,
'whereas for the schools it is 3.75. The means
‘of these two groups seem different.
" Inthe above analysis in order to obtain results,
' the aggregate score was compared between the
“two groups and the numerical values for each
‘ group was given independently. In order to give
; a comparative picture of the data, the fequency
- of five variables was calculated and is shown in
the following graph in order to give a graphic
illustration of the two groups.

A

)

Mean _

HEG PLANE
HEGL FLAN2

HEALTE FASHI PERSI

FIEALTH2 FASH? PERS2

1= Students leaming English in Institutes

2 = Students leaming English in Schools

Figure 3: Frequency of Cultural Values seen in each
, group

In order to ascertain whether the difference
between the two groups was significant or not
a statistical analysis was carried out. Since, the
variables were ordinal in nature a test for
comparing two sets if independent ordinal
scores was run. The results are as follows:

Table 1: Comparison of Institutes students
with School students

Value
Mann - Whitney U 648.000
Wilcoxon W 1026.000
Degree of Sig 573

The results of the Mann-Whitney test with

a U value of 648.000 at a degree of significance
of .573 show that these two groups are not
different significantly. Even though the learners

study different books they have the same .
cultural systems. Thercfore, the difference.

between these two groups, the school learners
of English and the Institute learners of English
is not statistically significant.

These results show us that the values of the
learners of English are not changed or
influenced by the books they study. These two
groups study two widely different books, but
their value system as measured in this research
in not statistically different.

This result shows that one textbook does not
shape the value system of students. It is
possible that all these books go hand in hand
to take part in shaping part of the learners’ value
system, however, only one of them does not

do so. Those students, who are studying in-

schools, study more than one textbook. They
go through different subjects each of which has
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of the cultural system that the learners held
then the phenomenon of cultural impact had
taken place. The purpose of the questionnaire
was to find if the phenomenon of cultural
impact had occurred or not. In order to do so,
after the questionnaire was ready, its content
validity confirmed and a pilot study carried
out, it was given to the two groups of subjects
to complete. Two groups were used in order
to carry out a comparative study. One group
was those learners who had used schoolbooks
and the other groups were those learners who
had used Institute Books to learn English, This
comparison was done in order to observe if
those learners who had studied different books
held different culturat values or not.

The compleled questionnaires were also
collected and analyzed. Each of the
questionnaires was read and based upon the
answers given it was decided whether the cultural
value in the book had become part of the cultural
system of the student or not, i.e. had cultural
impact in this instance taken place or not. If
cultural 1mpact had taken place the question
would be given a nominal score of | and if it had
not taken place it would be given a 0.

Two different analyses were done to answer
the research questions about the learners and
cultural values. In the first analysis the nominal
scores assigned to each participant were added
up to make an aggregate score. Naturally, those
with higher scores displayed more of the
phenomenon of cultural impact than those with
lower aggregate scores. Therefore, this
aggregate score was laken as an ordinal score
{(where higher scores showed more of
something but the distance between them was
not consistent or was not known at all). These
two groups, i1.¢., the school students and the
institute students were compared through the

Mann-Whitney test which is a test for
independent samples carrying ordinal values.

In the second analysis cultural values were
considered independently between the two
groups. For example, the cultural value
‘Hegemony of English’® was considered
independently of other values. The frequency
count of those believing in the ‘Hegemony of
English’ was taken along with those who did
not believe in this. This count was compared
between the two groups to see if a significant
difference existed with relation to this cultural
value. This analysis was also done for
‘Planning’, Health’, ‘Fashion’, and
‘Perseverance’ as well.

Results

The questionaires of the students studying
in Institutes were analyzed and their aggregate
scores computed. Figure 1 shows the frequency
of different aggregate scores in this group,

Iustitute Students.
[ 1]
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Figure 1: Culwral Impact in Institute Students

The questionnaires of students studying in
schools were analyzed as well. The result of
these aggregate scores along with their
frequency 18 shown in Figure 2.




values of the second or foreign culture. This
can be ture for foreign language learners of
English, in Iran. These learners learn English
through two different sets of books, those
designed by native speakers of the foreign
language and those designed by Iranians. The
‘former carry with them the culture of the
foreign language (Headway series) whereas the
-1atter are designed to teach language within the
‘culture residing in Iran (School Books
published by the Ministry of Education). The
first series of books are taught in institutes and
will be called ‘institute books’ and the second
group of books is taught in schools and will be
called ‘school books’ is this research. These
foreign language learners are learning English,
and, along with English, they are exposed to
‘the values of English culture. However, the
i question that remains to be asked is if these
‘students to acquire this culture and does this
_cuiture become part of their value system. If
so, then a phenomena called cultural impact
has taken place. However, if they remain
-immune to the culture of the foreign language
and do not accept it as their own value, then
.the culture of the foreign language has not
entered their cultural system (all cultural
values, which an individual believes in and
practices) and they have preserved their own
culture. This research strives to find out
whether cultural impact does take place in Iran
-of not.

~ The research question was answered using
the following participants, instruments and
procedure.

Participants

Two groups of learners participated in this
study. One group of learners was those who
were learning English in high schools. This

group comprised 247 participants. The second
gruop was those learners who were learning
English in institutes. These 254 advanced
learners of English were studying English in
Kish Institute or Ghotb Ravandee Institue.

Instruments

A questionnaire was designed to capture the
cultural impact of values inherent in Institute
Books on students. This quesstionaire that was
designed by the researcher compirsed 20
questions.

Procedure

The questionnaire was designed for the
learners of English based on the analysis of
cultural values. The cultural values existing
in the books were put into the questionnaire.
The headway series were analyzed and found
to have specific values built into them. The
cultural values applied in the questionnaire
were; ‘hegemony of English, ‘planning’,
‘health’, ‘fashion’, ‘perseverance’, ‘respect for
elders’, ‘responsibility’, ‘problem solving’,
and ‘chauvinism’. These values were
presented in the form of questions that the

learners were supposed to answer. This was

done in order to see if these cultural values
had entered the cultural system of the learners
or not. If these cultural values had become part
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Abstract

Culwre is defined as the norms and rules that govern the behavior of a group of individuals.
This behavior is unique to a group of people and therefore different groups of individuals enjoy
different cultures. Culture is reflected in the language spoken by a society of community. When
one group of individuals strives to learn a foreign language they are also exposed to the foreign
culture, The question that arises at this point is whether the learners of a foreign language do
acquire the foreign culture as well. In order to answer this question, this research compared two
groups of learners learning English in Iran. One group were those learners who learned English
through books designed by native speakers of English (Headway) and the other group were
those who studied books designed by the Ministry of Education (school books teaching English).
The former books were laden with the foreign culture whereas the lauer were not. These two
groups were compared using a questionnaire and found to be statistically similar. The cutural
systems held by these two groups were similar and cultural impact had not taken place. This
shows that books do not transmit cultural values of the foreign language by themselves. The
results show that the culture of a people that is formed through time and as an outcome of their
needs is not easily changed.

Key Words: culture, cultural impact, language learning, foreign language learning, EFL books.

Culture is defined as the implicit norms and  that the culture of a people, their attitudes,

N
(S

rules that govern the interactional and personal
behavior between groups of individuals
(Nunan 1999). Edward. T. Hall (1959), the
eminent anthropologist, claimed that culture
is the way of life of a people, for the sum of
their learned behavior patterns, attitudes and
material things. Culture, in anthropology, is the
patterns of behavior and thinking that people
living in social groups learn, create, and share.
Culture distinguishes one human group from
others. It also distinguishes humans from other
animals. A people’s culture includes their
beliefs, rules of behavior, language, ritvals, art,
technology, styles of dress. ways of producing
and cooking food, religion, and political and
economic systems (Burke et al., 2000). Each
society has its own culture and there is a
difference between these cultures (Encarta
Encyclopedia 2002). A closer look will show

patterns of behavior and their way of life is
reflected in the language they speak. Therefore,
the culture of a people is intermingled with the
language they speak. (Deckle, 2001).

It 15 apparent that culture, as an ingrained
set of behaviors and modes of perception,
becomes highly improtant in the learning of a
second language. Brown (1994) asserted that
a language 1s a part of a culture and a culture is
a part of a language: The two are intricately
interwoven so that one cannot separate the two
without losing the significance of either
language or culture. The acquisition of a second
language s also the aquisition of a second
culture.

According to Brown’s assertion, it will be
safe to infer that when language is learned, the
culture of that language is learned along with
it. The learners of the language also learn the
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Cependant, il y a des souvenirs qui ont été
bien enregistrés mais qui sont plus lointains.
Ceux-la refusent de se présenter a notre appel
par un manque d’énergie. Il faut plus de temps
a la mémoire pour les retrouver. Il importe de
jouer souvent avec la mémoire retrouver. en
rafraichissant les souvenirs pour que la
mémoire soit spontanément préte i répondre &
nos demandes. Ce qui souligne I'importance
de la répétition dans tout apprentissage.

Note:

I- SKINNER reconnait deux principes
fondamentaux pour toute sorte
d’acquisition du comportement: réponse et
renforcement
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dans la phase du rappel. Par exemple la
présence des gens inconnus dans la classe
pourrait perturber la force de la mémoire des
apprenants et empécher le rappel exact et des
réponses adéquates. Aussi peut-on parler dans
ce domaine, de 'influence de stress sur
I"apprentissage. Le résultat des recherches
expérimentales prouve que les éudiants calmes
montrent une supériorité du rappel des
contenus d’une legon par rapport aux étudiants
stressés. Donc les sentiments tels le stress, la
timidité et la peur ont une influence
considérable sur le rappel des informations.

Relativement aux théories scientifiques de
I’oubli, il ne faut pas négliger I’oubli défensif.
"homme a toujours tendance a oublier les
souvenirs désagréables qui le génent. On
apprend plus vite ce que I’on aime et on I"oublie
plus tardivement. Les choses agréables et
désagréables qui nous ont impressionnés d’une
fagon ou autre demeurent mieux dans la
mémoire que les choses qui nous sont
indifférentes.

Parfois la concentration sur un autre
probléme, Pinattention a ce que 1’on apprend
et le peu d'importance qu’on lui accorde
peuvent causer I’oubli. Le degré d’acquisition
du matériel, le degré d’organisation et le degré
d’apprentissage du matériel ainsi que I’élat
dans lequel se trouve I'apprenant au moment
de 1'apprentissage sont des facteurs qui
interviennent dans 1’oubli. '

Conclusion

Compte tenu de ce qui a ét€ dit, il n’existe
pas de mauvaise mémoire mais un mauvais
fonctionnement de mémoire. Tout le monde
peut apprendre 2 condition de pouvoir
maintenir son attention afin d’éviter la
perturbation du jeu libre de la mémoire.

Quand vous avez essayé de mémoriser
quelqgue chose et que vous vous rendez compte
que vou 'avez oublié, cela ne signifie pas que
I'information a disparu de votre cerveau.
Oublier ¢’est étre incapable de récupérer, & un
moment donné, I'information présente dans la
mémoire. Nous pouvons dire qu’en réalité
lorsque 1’on oublie quelque chose, le probléme
n’est pas dans le rappel, mais dans la fixation
de I'information qui n’a pas été bien traitée.
Nous avons vu, senti, entendu, mais cette
perception n’est pas encore une information
fixée. 1l faut une attention supplémentaire, une
répélition mentale pour mettre en mémoire.

Ainsi il serait intéressant de voir
I’application de certaines suggestions pour
apprendre 2 mieux mémoriser:

Avant de commencer une phase de
mémorisation, il vaut micux faire un bilan
rapide de ce que 1’on sait déja de la matiére a
mémoriser et noter rapidement ce dont on se
souvient spontanément de cette matieére. Dans
ces conditions, comme on travaille a partir des
notes, on n’aura qu’d mémoriser des choses
compiétement nouvelles,

Fixation du temps de travail est primordiale.
Durant une séance de mémorisation, aprés
avoir pris des notes: il vaut mieux dégager un
plan, résumer les points essentiels, reformuler
les choses non indentiques avec les
connaissances antérieures a haute voix. Les
définitions que 1’on doit faire «par coeur» sont
A noter, puis recopier, ensuite pour les fixer leur
rédaction de mémoire serait efficace. Les notes
simplifiées sous forme de schéma, nous
serviront d’aide-mémoire pour les révisions
vltérieures. Il faut toujours éviter le stress qui
est souvent di a I’ impression de ne pas pouvoir
maitriser la guantité de ce que ['on veut
mémoriser. (http://www/unil.ch/cd1/fr-
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si elle n'est pas utilisée. 1l semble que les
souvenirs qui étaient un jour présents (comme
le numéro de téléphone de dix ans passés) sont
oubliés parce que 1'on ne s'en est pas servi.
Ces traces abandonnées ont subi 'oubli non
par un manque de codage ou d’organisation
mais en raison de I'inattention et d'un manque
d’utilisation,

On a fortement critiqué EBBINGHAUS et
la théorie du déclin. de ne pas tenir compte de
I"'influence des activités avant ou apris
"apprentissage. Aujourd’hui, les recherches
ont prouvé que ['état dans lequel sc trouve
I"apprenant au moment de I"apprentissage. par
exemple 1"élat de sommeil ou de veille, sont
des facteurs intervenant dans I"oubli. Les
cxpériences ont montré que lu rétention est plus
facile et 1’oubli moindre a I'état de sommeil
parce quiaucune activité ne vient troubler le
sujet apres I"apprentissage.

Avoir oublié, ne signifie pas que
I"information a disparu dc notre cerveau.
Oublier c’est &tre incapable de récupérer, i un
moment donné. I’ information présente dans la
mémotre.

Le principe d’inhibition considére 1 oubli
comme le résultat d’un processus dynamique
d’inhibition d'une réponse et en résulte:

- plus la sttuation de rappel s’éloigne de la
situation d’apprentissage moins i sera
probable que la réponse correcte se produise.

- I'inhibition de la réponse adéquate lors du
rappel est le produit de son remplacement
par une réponse ingxacte, (FLORES(C.),
1970, p.232-233)

(YYV_X¥4 o ATVF Li ,S1 e S3)

Edwin Ray GUTHRIE, psvchologue
américain souligne quc toute sorte d oubli est

la conséquence de nouveaux apprentissages et
que sans les interférences, 'oubli ne peut se
réahiser. C'est ainsi qu’il lance la théorie des
interférences.

Théorie des interférences:

Cette théorie; s’appuie sur I'idée que les
informations, soit nouvelles ou antérieures,
empéchent d’une facon ou autre le rappel
d’autres informations stockées dans la MLT.
L’tdée générale consiste a ce que les souvenirs
gui s’opposent, peuvent empécher les
souvenirs antéricurs de demeurer dans la MLT.
On établit une distinction entre deux sources
d’interférences a savoir inhibition proactive
(PI) et inhibition rétroactive (RI).

On appelle inhibition proactive I'interférence
avec la mémoire causée par des événements et
des activités qui se soni produits avant
’apprentissage. L'interférence causée par des
événements produits apres I’apprentlissage
s appelle inhibition rétroactive.

PI. exprime I'effet d’inhibition des
informations antéricures sur les informations
nouvelles.

RI. indique 1'effet d’inhibition des
informations nouvelles sur celles d’antérieures.

Par exemple I’effort pour s¢ rappeler un
nouveau numéro de téléphone confondu avec
un ancien numéro est la cause d’inhibition
proactive et le cas contraire est 'effet
d’inhibition rétroactive. Pour diminuer I’effet
d’inhibition réctroactive, la répétition multiple
des matieres dans la phase de "apprentissage
originel ¢t elle est conseillée.

On classe les deux sortes d'inhibitions parmi
fes interférences mentales. Mais aussi existe-
Les
sentiments peuvent jouer le rdle d obstacle

il des interférences sensorielles.



De cette fagon le processus de mémorisation
consiste en plusieurs étapes. En une premiere
étape, on capte I’information par la mémoire
sensorielle: image, son ou par un autre type de
perception. L'information ainsi captée passera
dans la mémoire A court terme. Celle-ci ne peut
contenir qu’ environ sept éléments a la fois.
S’il n'y a pas de réactivation sous forme de
répétition, les éléments enregistrés n’y
resteront que quelques secondes. Cette
mémoire peut étre perturbée tres facilement.
Par exemple, si on nous communique un
numéro de téléphone et que tout de suite on
nous propose d’aller voir un film, on risque
fortement de devoir redemander le numéro de
t€léphone. Ensuite le message peut passer de
la mémoire a court terme 2 la mémoire a long
terme et y rester pour toujours (http://
www.uqac.uquebec.ca/dse/3psy206/varapp/
memoib.html). Cependant il nous arrive
parfois, malgré les précautions prises, d’oublier
I’information mémorisée. Il serait donc
intéressant de savoir ce que ¢’est le phénomene
- de I’oubli et comment se fait-il que 1’on ne peut
plus se souvenir de I’information mémorisée.

L’oubli:

QOubli = apprentissage-rétention

Une difficulté de mémoire veut dire dans la
plupart des cas que nous avons du mal a faire
remonter un souvenir. Nous nous plaignons
alors de notre mémoire.

En 1885, Herman EBBINGHAUS (Robert
ELSALSOM, 1992, p. 242), psychologue
allemand, débute des études scientifiques sur
la mémoire humaine. I! ne pouvait jamais
envisager |’effet des résultats de ses recherches
sur ’étude ultérieure dans le domaine

d’apprentissage et de la mémoire. Pour pouvoir
expliquer la formation de la mémoire, 1l s’est
servi des listes de syllabes dénouées de sens
tels que BOK, ZAT, SIT qui pouvaient &tre
oubliées tout de suite. Il les faisait apprendre
et réapprendre a ses sujets testés tout en leur
demandant de les rappeler au bout de vingt
minutes. une heure, neuf heures, un jour, deux
jours, six jours et un mois. Ainsi, il parvient 2
dessiner la courbe d’oubli; EBBINGHAUS a
pu démontrer que plus on répéte une liste la
premigre fois, mieux on la retient et que la
meilleure fagon de retenir une liste consiste a
espacer 1’ apprentissage.
YEY Lo ATV alealag aasr 5 o pdpn b))
(YeY.
La courbe de I'oubli ’ EBBINGHAUS
démontre que la plus grande partie de 'oubli a
lieu pendant les premiéres vingt quatre heures
(Jusqu’a 65%). Mais aprés quarante huit
heures, la courbe tend  s’aplatir de fagon qu’au
bout d’un mois, on est capable de se rappeler
30% des matiéres apprises. Les recherches
expérimentales de ce philosophe allemand,
donne naissance & la théorie du déclin de
’oubli.

Théorie du déclin:

Cette théorie est fondée sur ce principe
raisonnable que les choses perdent leur
puissance, au fur et & mesure, quand elles ne
sont pas utilisées.

On sait déja que les informations sont
transférées de MCT & MLT par la révision
mentale et la répétition. Dans le cas d’un
manque d’utilisation des informations apprises
ou un manque de répétition, oubli peut &tre
cause ou bout d’un certain temps. on suppose
que le traitment de I'information laisse une
trace mémorielle de soi qui peut €tre disparue
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- la motivation de |'apprenant.
-I"attention et la concentration de
I"apprenant.
- la signification et la compréhension de la
matiére 3 apprendre.
Durant cette phase I’apprenant commence
a capter, coder et transférer les information 2
MCT. Le role de I’enseignant est de présenter
les éléments de la legon et aider I’apprenant
dans le fait du codage 4 savoir rendre plus
significatif le contenu & apprendre. (hitp://
www.ugac.uquedec.ca/dse/3psy206/varapp/
memoib.html)

LA FIXATION:

En didactique des langues: la fixation est
le moment de I unité didactique visant a fixer
de nouvelles acquisitions. A titre d’exemple,
la mémorisation d’un dialogue peut constituer
la phase de fixation. Durant cetie phase les
informations sont codées ¢t trans{érées A MLT.
Le role de I'enseignant est de rassembler et
utiliser tous les moyens pour un apprentissage
profond tel que: les pratiques de ia répétition
ou des exercices de substitution, les
explications, les images, les schémas,. ..

durée: 1/4 a 2 s.

LE RAPPEL:

Durant cette phase, I'apprenant fait revenir
dans le champ de la conscience, I'informatior
déja stockée dans la structure cognitive. Le
rappel dépend de la réussite de trois éléments:
I’acquisition, la rétention et la récupération des
infomations.

L’apprenant essaye de se souvenir de ce
qu’il a déja appris. L'enseignant a I’aide des
questions réponses aménagées, des exercices
et des tests peut contrdler et provoquer le rappel
des acquis.

EVOCATION:

Evocation est un ensemble d’activités qui
réactive le souvenir et qui se compose des
conduites mnémoniques différenciées. Cette
phase consiste au rappel ¢t I'emploi efficace
des acquis dans des situations différentes.
L’enseignant prépare de multiples exemples
des éléments appris afin que I"apprentissage
soit transféré,

La relation entre P'entourage, la mémoire
sensortelle, MCT et MLT qui aboutit & un
comportement chez I'individu est représentée
dans le schéma suivant:

durée: 30 4 60 s.

mémoire | }\:zf[:]—g »{ Iinteraction
sensorizlle répélition entre MCT ct
MLT
'Y
COMPORTEME NT
L 4
MCT
- MLT

avec répélilion

ie passage & MLT
conserve pour todjours

Schéma n®l: présentation schématique de 1a relation entre les Irois

types de mémoires.
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MEMOIRE A COURT TERME (MCT):

Entre le capteur des stimuli et la mémoire a
long terme, il existe une phase supposce,
appelée la mémoire a court terme. Si elle est
trop limitée du point de vue de sa contenance,
mais elle est d’une grande importance par
rapport i son fonctionnement. Elle consiste la
premi&re phase ol on traite les stimuli
parvenant de ’entourage. La MCT peut
conserver une pefite partie des informations et
elle a la capacité du transfert des informations.

La mémoire 2 court terme nous permet de
relier les sujets différents. I1 semble que la
répétition mentale permet le traitement du
matériel de la mémoire  court terme jusqu’au
stockage de ceci dans la mémoire i long terme.
C’est dans cette mémoire que les informations
sont codées. Le fait de codage consiste & rendre
significatif les informations captées de
I’environnement pour un transfert efficace &
la mémoire a long terme.

(fyy TR \YVYF c@,}!&}f:)

MEMOIRE A LONG TERME (MLT):
Une grande partie des événements
importants qui se répetent dans la vie
quotidienne est transférée A la mémoire a long
terme et y restera pour toujours. Sans MLT rien
ne peut exister: ni livre, ni apprentissage, ni
relation, car ¢’est le pouvoir de se rappeler qui
nous permet d’établir liaison avec le milieu de
I’existence.
Pour la théorie de traitement de
I’information, la phase primordiale est le
moment du transfert d’une information de
MCT a MLT. Quand la mémoire a long terme
se forme, en fonction des schémas préalables
de cette mémoire, de nouvelles informations
sont traitées. Ces nouveaux sujets appris, sont
conservés dans MLT et ¢’est de cette mémoire

que les informations conformes & une situation
sont convoquées, récupérées et appliquées. On
peut toujours oublier les informations qui nous
semblent inutiles 2 conserver. Une fois les
informations transférées 4 MLT, I’apprenant a
le sentiment de saisir les contenus d’une legon.
1l faut noter que non seulement MLT
conserve les informations mais aussi relie-t-
elle les nouvelles acquisitions a celles qui ont
é1é acquises antérieurement. Elle contrble
I'attention prétée par le sujet dans la saisie des
phénoménes de l’entourage. Donc les
informations présentées dans MLT forment les
connaissances de I’homme et contrdlent ses
processus mentaux.
1) (5550 5 2 53 (5280 3h (gl p D)
OV oplact o2 908 5l 9SS L Ay sy ¢ g gl asliale
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Pour qu’une bonne mémorisation aboutitsee”

a un apprentissage efficace, il faut connaitre
également les étapes de la mémorisation. En
psychologie, la mémorisation recouvre les
étapes suivantes”

LA RETENTION:

En général, la rétention est le fait de stocker
’information dans la structure cognitive. En
didactique des langues, la rétention désigne le
fait de retenir et de conserver en mémoire ce
que |’on a appris.

Les facteurs favorables 2 la rétention sont
les suivants:

- le sur-apprentissage: continuer a apprendre
un matériel au dela du temps normal requis.

- les périodes de mémorisation et le temps
laissé entre les périodes de I’apprentissage:
temps ni long, ni court.

- le contenu de la matiére: pas trop difficile.
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siecle qu'a débuté 1'élude scientifigue de la
mémoire humaine. La mémotre est ’une des
faceties de notre capacité mentale i savoir le
pouvoir d’enregistrer. de fixer, de retenir, de
rappeler et de reconnaitre I'information traitée.
Cette capacité nous permet: d’accquérir
I"information, de la conserver intacte et de la
restituer a la demande.

La mémoire peut avoir parfois un mauvais
fonctionnement & chacune des étapes suivantes:

Etape 1: Acquisition de 1’'information,
quand:

® le message n'est pas clair.

@ lc message est difficile & percevoir.

® ic muessage ne nous présente aucun
intéré1, donc ne provoque pas d’attention.

Etape 2: Conservation de 'information,
quand:

@ le cerveau n'est pas éveillé ou attentif.

@ la répétition est insuffisante pour une
mise en mémoire efficace.

@® on cst malade mentalement ou
physiquement.

Etape 3: Restitution de I’'information,
quand:

® lc désir de se rappeler est faible.

@ la demande exi€rieure pour que I'on se
rappelle n’est pas assez forte. (http://
home.worldnet.fr/~memoire/themela.htm)

Certains considérent, la mémorisation
comme un espace de I"apprentissage el certains
d’autres la supposent comme le résultat et la
preuve de lapprentissage. En didactique des
langues, la mémorisation équivaut & la fixation
dans la mémotre. Différentes techniques sont
employées pour la phase de la mémorisation
en fonction de la méthode appliquée pour
I'enseignement d’une langue étrangeére.

Pour les méthodes audio-visuelles la
mémorisation est I'un des objectifs de la phase

de répétition dans I’unité didactique au niveau:
1. L.a mémorisation vise le processus qui
permet a P'éleve de restituer par cceur le
dialogue ou le texte étudié.

Pour les méthodes audio-orales a tous les
niveaux d’ensecignement, la mémorisation
désigne les moyens mis en ceuvre pour la
rétention des formes linguistiques nouvelles
introduites dans I'unité didactique.

Aujourd’hui la psychologie cognitive
recennait trois types de mémoires qui jouent
chacun un rdéle dans la phase de la
mémorisation qui aboutit a un apprentissage
efficace.

MEMOIRE SENSORIELLE:

presque rien ne parvient a notre cerveau sans
étre passé par I'un de nos sens. Les sens sont
la porte d’entrée de ce que notre mémoire va
conserver comme souvenir. Parmi les organes
sensoriels on donne plus d'importance a la
perception et & I'audition, car ces organes nous
donnent la plupart des informations sur
I’entourage.

(FrA .o ATV (lin St e 355)

Bien qu’a chaque instant beaucoup
d'informations rentrent dans la mémoire
sensorielle, seule une petite partie de ces
informations, a savoir celle qui & tiré notre
attention, est choisie pour passer a la mémoire
a court terme. Donc le passage de cette
mémoire immédiate, faite pour oublier, a la
mémoire normale. faite pour retenir, exige un
taux dattention supplémentaire. La mémoire
sensorielle posseéde une grande capacité. Elle
peut traiter. coder et stocker, méme si ce n’est
que pour un bref instant, tout ce que les yeux
pcuvent voir, les oreilles peuvent entendre et
la langue peut golter.



On peut reconnaitre la psychologie
~ognitive i travers les travaux faits sur
"intelligence. la résolution du probléme et, le
rlus important, le traitement de I'information.
Ce dernier couvre outre que |’apprentissage,
e degré de la rétention et le phénoméne de
"oubli. Le nom est dii 4 la ressemblance de
sette théorie aux processus de traitement de
"information par les ordinateurs de nos jours.
Pour expliquer I’ apprentissage chez ’homme,
ces psychologues se servent de la maniére du
raitement de I’information par |’ordinateur.
Ainsi, le systéme cognitif est composé de
quatre parties: une entrée de 1I’information
(saisie}; une mémoire (stockage des
connaissances); un systéme de traitement qui
exerce un ensemble d’opération sur les
informations et la sortie. Il faut noter que la
mémoire peut jouer un rdle dans le traitement
qui aboutira 3 I’élaboration de nouvelles
connaissances. (D. Gahonac’h, 1987, p. 108)

la coopération de la psychologie et la
didactique des langues donne naissance a une
nouvelle discipline
psycholinguistique.

C’est aux Etas - Unis en 1950, que la
psycholinguistique est apparue comme une
discipline autonome. Elle provient de
I’influence du courant behavioriste (qui limite
I’étude du langage a un comportement) et de
la linguistigue structurale (qui aborde {’étude
des structures dans le fonctionnement interne
des langues). Cette discipline tente de répondre
aux diverses questions concernant les relations
entre la langue et les traits caractéristiques de
la personnalité des apprenants. Une de ces
questions releéve de la relation entre la mémoire
et la langue. Les psycholinguistes qui se
soucient de cette derniére relation cherchent a
savoir:

surnommeée la

a- comment les normes et les mots sont
conservés dans la mémoire.

b- comment sont mémorisées les relations
entre la graphie, la prononciation et le sensd’un
mot qui appellent souvent les uns les autres.

c- comment se fait-il que parfois ces
relations subissent des troubles. Autrement dit,
il se peut que I'on se rappelle de la
Prononciation sans pouvoir se souventir du sens.
8 goima) kb 9 b Ogsl ¢ bl Loy dess)
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Ce qui importe dans toutes ces relations,
c’est la place qu'occupe la mémoire dans le
processus d’apprentissage. Comment une
bonne mise en mémoire peut aboutir a un
apprentissage efficace et quels sont les rbles
principaux d’un enseignant pour aider les
apprenants a parvenir au but capital d’une
classe de langue (le réemploi des structures
dans des situations de communication réelle).

Développement
C’est au cours du dernier quart du XIX
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Cet article tente en effet de répondre 4 deux questions principales concernant le role de la
psycholinguistique dans I’enseignement/ apprentissage des langues éirangéres, d savoir:

I- comment les requis sont mémorises et quelie relation entre les mémoires aboutit & un

comporiement chez 1’individu.

2- pourquoi est - ce qu’on oublie et quelles sont les théories concernant ce phénomene.

En rassemblant les données nous avons constaté qu’il n’y a pas la mauvaise mémoire, mais
un mauvais fonctionnement de mémoire. Si on oublie une information c’est parce qu’on n’a pas
pris au séricux la phase de fixation, sinon I’information est toujours présente dans la mémoire.
Nous pensons que ceux qui prétendent ne pas avoir une bonne mémoire pour apprendre sous-
estiment plutdt leur capacité de mémorisation ainsi gqu’ils n’utilisent pas de bonnes stratégies
pour fixer les informations. Pour une bonne fixation, entre autre, tl faut un taux d’attention et de

multiples répétitions mentales.

Introduction:

Dans le domaine de la didactique, on est
confronté a la nécessité de la mémorisation des
structures d’une langue étrangere afin de
pouvoir se rappeler le vocabulaire et réutiliser
ultérieurement les régles grammaticales,
apprises théortquement, dans des situations de
communication réelles. Vu qu’un bon
apprentissage est le fruit d’une bonne
mémorisation de la part de I’apprenant, on doit
savoir quand et comment | apprenant
commence a4 mémoriser les éléments d’une
legon, afin de pouvoir ’aider cn tant
qu'enscignant. Avant de nous lancer dans le
principal, il nous semble nécessaire
d’introduire une partie fournissant des
informations sur les théories d’apprentissage
ainsi que apparition des disciplines qui ont
initié 1"étude sur le rdle de la mémoire dans le
processus d upprentissage.

La psychologie et la didactique ont une
relation complexe. La psychologie et surtout
les théories d’apprentissage, développées au
cours de |'apparition de cette discipline. ont
beaucoup rapporté i la didactique. Les théories
des psychologues ont aboutit 4 I'apparition des
approches et a I'élaboration des méthodes

d’enscignement. Toutes ces théories, a part
celie de SKINNERI], reconnaissent la
disposition d"une structure innée, inscrite dans
le programme biogénétique de I"homme qui
guide I'apprentissage (Gaonac’h, 1987, p.14-
16). PIAGET lance une théorie plus vaste. Il
prouve I'insuffisance de la théorie précédente
en postulant I"existence des structures
spécialisées telles que Pintelligence humaine
et I"interaction avec le milieu, qui font
fonctionner la capacité innée et aident I'homme
irapprendre. Aprés la position piagétiennc, on
est témoin de la naissance de la psychologie
cognitive et de ses propres positions concernant
le processus d’apprentissage. (D. Gahonac’h,
1987, p. 105, 118-119)

Pour la psychologie cognitive les
connaissances qu'un individu possede
déterminent ce que cet individu peut apprendre.
1. aspect central de cetie psychologie tient dans
le fait que le mécanisme d’apprentissage ou
de mémorisation n’est pas autonome mais que
I"acquisition compose une des conséquences
de Vactivité mentale, Cette activité qui est la
cause de I’ apprentissage est stockée par le sujet
dans sa mémoire.
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Résumé:
Cet article a pour but de donner quelques renseignements sur un sujet intéressant de la
psycholinguistique a savoir la mémoire et 1’oubli.
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