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Answer to the brainteaser

1. The cut on his HEEL won’t HEAL in
time for the race, so HE’LL have to
drop out.

2. The man was so upset about being BALD
that he regularly BALLED himself up
on the bed and BAWLED his eyes out.

3. I couldn’t SENSE any of the SCENTS
in the flower shop, because for some
strange recason I had S0 CENTS

. crammed up my nose. '

4. A bloodthirsty pirate will wander the
SEAS and essentially SEIZE everything
he SEES.
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— I can’t believe it! [ won two games both within an hour! q N
— And you must expect the third one: 4l things come Lo"9 Arm of ,

in three!
@) 2.1DIOMS

The Long Arm of the Law :
Roman Polanski, winner of an Oscar for Pianist in
2003, was arrested in Ziirich because of the crime he
was accused of 30 years ago. Some say the long arm of
faw proved its power once again no matter who the gullty “‘:::i:‘::f:""‘
person is.

II What You Need to Know )

......... Q,Lgp
~ \e,(, (® 3. PROVERBS
ey }\
) ) % You Can’t Teach an Old Dog New Tricks
\‘; —~How’s your computer lessons going on with your
grandma, Sue?

/ — Oh... Don’t remind me, please! I talked for 3 hours
{'\3& 6}%4?/\' / once and she was still wondering how to tum it on!

O

I quitted anyway, you can ¥ teach an old dog new tricks.
S (Elderly peopel can’t change their behavior or learn anything new)

*OK 5'9n ( ﬂ\

4. CUSTOMS <0%...

The “OK?” Sign

—So... tell me about your piano contest. How well did _:.
you perform? :

— Frankly, I was so indulged in the performance I
heard nothing. But I noticed [ was perfect after most

of the audience showed me the OK sign!

Foreign Language Teaching Journal -
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No Commenfa

If you have any comment on this cartoon,
don’thesitate and send us (etfun@roshdmag.
ir) your interpretations in a short paragraph.

Your name along with your comment will
be published in the same section in the

subsequent edition of the journal.

“When writing your essays, 1 encourage you to think for

yourselves while you express what I'd most agree with.”

Braime&sers: Fill in the GapD

The blanks in the following sentences will be filled in with three different homonyms
(words that are spelled differently but sound alike) to make valid sentences. The dashes
indicate the number of letters in the words. Can you fill in the blanks?(See the last page

for the answer).

l.The cutonhis __ won’t_ _ _ _ in time for the race, so _ _ _ _ have to drop out.
2. The man was so upset aboutbeing __ thatheregularly
himselfuponthebedand _ _ _ __ _ his eyes out.

in the flower shop, because

for some strange reason [ had 50 _ _ _
4. A bloodthirsty pirate will wanderthe ____ and essentially

I What You Need to KnovD | q@

1. SUPERSTITIONS

Because it represents the traditional family-- mother, father,
and child - three is thought to be lucky. Gifts, letters, and
visitors come in threes. But it is said that bad events — like

accidents and funerals — come in threes as well.

- Foreign Language Teaching Joumnal-—»
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He was born in Boston and brought up in
Massachusetts, at Brookline and Worcester.
After doing a Bachelor’s at Yale University, |
he completed Master’s and doctoral studies in -§
philosophy at Harvard University.

Oneof Schon’s greatcontributions wastobring

“reflection” into the center of an understanding of

what professionals do.

The notions at reflection-in-action, and
reflection-on-action were central to Donald Schon’s
efforts in thisarea. The former is sometimes described
as ‘thinking on our feet’. It involves looking to

our experiences, connecting with our feelings, and

attending to our theories in use. It entails building
new understandings to inform our actions in the situation that is unfolding.

The practitioner allows himself to experience surprise, puzzlement, or confusion in a
situation which he finds uncertain or unique. He reflects on the phenomenon before him,
and on the prior understandings which have been implicit in his behavior. He carries out
an experiment which serves to generate both a new understanding of the phenomenon and
a change in the situation.

We can link this process of thinking on our feet with reflection-on-action. This is
done later - after the encounter. The act of reflecting-on-action enables us to s_perid time
exploring why we acted as we did, what was happening in a group and so on. In so doing
we develop sets of questions and ideas about our activities and practice.

The notion of repertoire is also a key aspect of this approach. Practitioners build up a
collection of images, ideas, examples and actions that they can draw upon. Donald Schén,
like John Dewey, saw this as central to reflective thought.

Schon’s ideas have had immense impact in the domain of education in general and
language pedagogy in particular. For many, many scholars have tried to integrate the
concept of reflection to preparation and training of teachers. To this end, they have
advocated the use of reflection, both in action and on-action, as a means to enhance
teachers’ knowledge repertoire and as an approach for preparing teacher who can respond
more effectively to the complexity of their teaching practices.

The following figure shows a simplified version of a typical reflection cycle.

iN0.3.Spring.Vol.24
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generally or specifically defined, depending on the course and course type.

4. The major body of the syllabus is usually dedicated to assigning students’ list of weekly

readings. If you are following a product syllabus (in a process syllabus this section will
be automatically omitted), you need to describe readings and weekly assignment a
priori. In this way, your path to the end of the semester will be known by all of the class
members. Among many points to consider are the following:

a. Apply the right sequence of the elements,

b. Start with a smooth easy schedule first, and _ [(

¢. Do not overwhelm your students!

. Later, you need to mention the core source(s) and further readings of the course.

Sources are usually covered completely, but some parts of the further readings may be
covered. At any rate, the latter is subsidiary, providing more content knowledge, which
can be used for students’ projects, for example, if any.

One of the first questions with which students devastate their teachers in the very first
session is the scoring criteria. Well, you cannot escapé their questions anyway, but there
is a way to reduce the frequency of their bombarding you with their questions: You can
write about the criteria based on which you will score the class in the course syllabus.
Your explanations may be detailed or general, as you think it is more appropriate to
your class. Mention the standards, relevant grades, and also include some articles; you

cannot be too strict; leave a couple of escape doors, too!

OK! So far, so good. I’m sure you are expecting a sample syllabus, don’t you!? But this is

not going to happen now! You are invited to prepare your own syllabus based on what we

have already pointed out and send it to us. Of course, we will provide you with a sample

FLT

syllabus, but it will be one of the syllabuses YOU have sent to us. So, don’t hesitate, write
down a complete syllabus for a course you teach, and email it to etfun@roshdmag.ir. The
best syllabus will be published in ETF and the best 3 syllabuses will be rewarded a one-
year free subscription to Roshd FLT!

Close up!)' | o . ( w

Donald Schin

Donald Alan Schén (1930-1997) was an influential thinker in developing the theory

and practice of reflective professional learning in the twentieth century.
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after the 5th session, for instance?This problem can be solved by using a syllabus.
A syliabus can be of 2 types: it is either designed for the teacher or for the students. The
former is very detailed, complicated, and professional. Let’s keep it for a rainy day and
discuss the latter! The student syllabus includes major points you, as the teacher, want to
remind your students. These points can include:

1. General information about the class (course title, class number, credits, starting date, etc.)

2. Course description,

3. Instructional objectives,

4. The geneéral sequence of readings or texts to be covered each session (if you are

following a pre-set syllabus),

5. Sources,

6. Further readings, and

7. Scoring criteria. ﬁ

O

With some possible exceptions for some courses, these seven points are the most prevalent

elements of writing syllabuses in education. Now, let’s see what each of these points are

good for. .

1. In the beginning of each class teachers usually introduce themselves and the course by
providing their students with some general information about the class. That is why
most of the syllabuses have their first session entitled “introduction to the course”. To
the same token, you need to introduce some essential points of the class in your syllabus
for further information or clarification. Course title, class number, starting date of the
class, instructor’s name, phone number (optional), email, and some points on when-to-
meet-students! In this way, you can make sure all students know everything they need
to know about your class.

2. Apart from the general information, students need to know some more detailed facts
about the course, as well. In your syllabus, the section named as course description
contains an overview of the course. You can tell your students what to expect from this
course in terms of the knowledge they will gain. You may even give a brief background
of the course, too. Course description talks about the course, what the course is supposed
to provide students with. |

3. Every class and teacher is evaluated by the extent to which their objectives are
accomplished. These objectives are to be defined before the course begins so that students
will have a vivid picture of their responsibilities. In fact, instructional objectives
clarify what points students are supposed to accomplish. Now, these objectives may be

4 No.3.Spring.Vol.24
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For the dawn of each poet
[( each philosopher and king
Begins with a Teacher

and the wisdom they bring

Kevin William Huff ( »

Quotable Quote.sD

If we choose, we can live in a world of comforting illusion.
- Noam Chomsky

The dead governs the living.
- Auguste Conte

Creativity requires the couraée to let go of certainties.
- Erich Fromm

An honest man is always a child. - D
- Socrates ‘

No man’s knowledge here can go beyond his experience.
- John Locke

The saddest thing I can imagine is to get used to luxury.
- Charlie Chaplin

Teaching Tips)

Syllabus: Your Best Teaching Assistant [(

Earlier we talked about and actually exemplified how to design a lesson plan, remember?
Lesson plan, as we discussed, deals with what a teacher decidestodoina single session.
But There is a problem here: what about, éay, the 1st, 3rd, or the 4th sessions? How are
you going to decide what to do in the sequence of sessions? Or what to do before and/ or

-~ Foreign Language Teaching Journal---«
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Tec:chers

The Note

Babak Dadvand (babak. dadvand@ gmail. com)!%

Hadi Azimi (azimi.ho@gmail.com)*

Ph.D students in Teaching English as a Foraign La:nguage--

Tarbiat Modares University

We start this edition of ETFun with a piece of poem:

Teachers

Teachers
Paint their minds
and guide their thoughts
Share their achievements
and advise their faults

Inspire a Love
of Knowledge and truth
As you light the path
Which leads our youth

For our future brightens
with each lesson you teach
Each smile you lengthen
Each goal you help reach

g
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SECOND EDITION

Understanding Language
Structure, Interaction,
and Yariation

An tnrroduction to Applied

Lingulsties and Sociolinguistics
for Nonspecialists

Staven Brown and Salvatore Attart

\
Roshd & //
Teochers

——

| Understanding

ol Language Structure,

Mickigan Foacher drafning
o

Understanding  Language  Structure,
Interaction, and Variation, Second Edition,
provides an introduction to the study of
language and applied linguistics for students
who have had a minimum of exposure to the
discipline of linguistics. Using clear, easy-
to-understand explanations and examples,
this text avoids the in-depth theoretical
coverage found in texts written for those
who specialize in linguistics or SLA. As a
result, this book is perfect for students whose
chosen fields require them to be acquainted
with the ways language works, such as
future teachers, psychologists, sociologists,
and anthropologists, but who do not intend
to become linguists. The text 15 also suitable
for English or ESL/EFL teachers who need
a reference volume about various aspects
of language, particulary as it applies to
teaching. Each chapter includes educational
implications of each topic, plus research
projects and further readings. The text

—
__|

.3, Spnng Vol.24

Interaction, and
Variation

also appeals t6 those obtaining additional
certification for public school teaching.

The second edition of Understanding
Structure,
Variation is enhanced and updated with an

Language Interaction, and
expanded treatment of English grammar,
like
communication, current figures and data,

new topics computer-mediated
and an up-to-date bibliography.

This text purposely covers more than
enough material for a one-term course
so that it may be used in a wide range of
courses and classroom settings. A separate
workbook providing extra practice is also

available.

Also Available
Workbook for Understanding Language
Structure, Interaction, and Variation
SECONDEDITION
Steven Brown and Salvatore Attardo
Topics in Language and Culture for Teachers
Steven Brown and Jodi Eisterhold



7. What word is the antonym of “mental’™?

8. How many times is the word “forgotten”
used? What part of speach is the word
forgotten?

9. How many times is the word “ability”
used? What are the brain’s abilities?
10.How many times is the word

“psychologists™ used?
11. What does a “psychologist” do?
12.Why do “psychologists” study the
“brain”?
13. What does “overlearning” mean? How
many times is it used?
4. What is the relationship between
“overlearning” and “memory™?
And other questions just like the ones

mentioned above,
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Text Cloud Generator at:

http:ihvwwitagerowd com/
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~Conclusion

Usmg text c]oud is a new technique used in
the pre-reading phase of a reading lesson.

Students like text clouds. They are
interested in getting to the text after a
presentation like text cloud. Students can use
the text cloud to give an oral presentation.
Stockdale (2008) believes that “the words
and their relative sizes give students the bit
of structure they need to start and continue
talking”. The coherence of their presentation
improves with practice. The students can
use their clouds as a study aid to develop

their vocabulary.

< A sample Text Cloud

-- Foreign Language Teaching Journa) "-\-':1

Here is a sample text cloud of lesson 3,
English book 3 of high school.

ability (2) amount (1) areas (1) arms(1)
basis (1) become (2) believe (1) brain
(4) brigfly (1) chemical (1) completely
(1) conscious (1) detail (1) difficult (1)
emotional (1) events (2) everybody
(1) example (1) fact (2) feelings (1)
forgetting (1) forgotten (3) help (1) hour
(1) illnesses (1) important (1) influenced
(1) information (2) interests (1) keep (1)
knows (1) learned (1) legs (1) looked (1)
lose (1) loss (1) meomry (7) mental (1)
mind (1) nobody (1) objects (1) occurs
(1) over learning (2) pace (1) painful

| S—

O\

(1) past (1) people (2) photographic
memory (1) physical (1) poem (1)
psychologists (2) questioning (1) rapid
(1) recall (1) record (2) remember
(3) saying (1) scence (1) searching (1)
several (1) slowly (1) slows down (1)
something (1) start (1} stick (1) storng
(1) things (2) think (2) ways (1) weak
(1) week (1) works (1)

The following are some of the questions
the teachers can ask based on the above
text cloud:

1. How many times is the word “memory”

~ used?

2. How many times is the word “brain”
used?

3. Say the words from the largest to the
smallest one.

4, What word is the largest or the most
frequent?

5. What does the word “psychologists”
mean?

6. What

“remember’?

word is the antonym of

Y
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“'What is a Text Cloud? ™

Actext cloud is a list of words arranged in
a cloud. The font size of words is different
according to their frequencies in the
text. The larger the word, the greater the
frequency. A text cloud can be produced
by text cloud generators online. Some
generators put the words in alphabetical
order and show their frequencies in the
text next to the word. There are some ways
to produce a text cloud.

One of the easiest ways is to type the text
in front page, then paste it into a box in the
generator. After answering some questions,
by clicking the word “Visualized” the cloud
will be visible.

Then it is necessary to copy the words

and paste them in a word document. After |

that, it is easy to edit the text cloud and
format it before printing.

How to Use Text Cloud in Classroom?
Before reading the text, the teacher

gives a summery of the text. After that, s/

he passes out a handout of text cloud to

each student and select from the following
activitics.

1. S/He can select a word and ask a student;
How many times is it used in the text?
The words are in alphabetical order.
So it is easy for the students to find the
words quickly.

2. The teacher can ask the students to say
the words aloud according to their size.
This can help the teacher to check the
students’ pronunciation.

3. S/He can ask what word is the largest;
or the most frequent,

4. The teacher can say a word and asks the
studetns to define it to the class.

5. The teacher can ask them to say a word
they don’t understand or they don’t
know the meaning. Then s’/he will
explain it.

6. S/He can say a word and ask the students
how many times it is used, what it
means.

7. S/He can ask about synonyms or
antonyms.

8. S/He can ask about collocations.

" 9. The teacher can ask “why questions”.

They are recommended by Stockdale
(2008) as the best questions “because
they require the most thought on the
part of the students™.

. FLT
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/" Different Kinds of ™

hY
R

\._Pre-reading Activities

" introducing a text to the learners like:

There are different kinds of pre-reading
activities which can be done before

pre-questions, do-it yourself questions,
predicting content from words, predicting
from title or first sentence, predicting from
a key illustration (Eghtesadi Roudi, 2005)~.—J

FT

No.3.

Spring.Vol.24 .
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~The Reading Comprehension Tex

_
ts i
English Textbooks in Iran "

The main objective of teaching English
in Iran is reading comprehension.
(Mirhassani and Khosravi, 2003). In high
school English textbooks, there is one
reading text in each lesson.

[n English textbooks 1 & 2 texts are
accompanied with pictures. Pictures play
an important role in pre-reading activities.
Predicting the content of a text from a
key illustration can be done if a sélf-
explanatory picture accompanies the text.
When there is no picture and the texts
are about abstract topics like the texts in
English testbook 3, it is difficult to foster
engagement with the texts among all
students. Question and answer will not be
of much help because only the students
who have good knowledge of English can
benefit from them.

With these kinds of texts it might of help
to think of other activities such as text

cloud.
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Among the four skills in learning a
foreign language, reading has occupied
an important place. In order to teach any
reading text, a three-phase procedure is
recommended (Brown 2001): per-reading,
while-reading and post-reading. The aim
of pre-reading activities is to activate
students’ previous knowledge. This can be
done by showing or drawing some pictures
and asking questions, asking about the
title of the reading text, asking questions
based on the title. But the kind of these
activities and the way they would be used
depend on different factors, such as the
number of students in a class, the students’

proficiencies in second language lcaming

specially listening and speaking, teacher’s |

proficiency in ordering activities, and also |

the kind of reading text (Is it an informative
text? Is it a a narrative text?) How well
the pre-reading activities are presented
depends on the teacher, familiarilty with
the aim of the reading, with different
kinds of activities in reading specially new
methods in teaching reading and also with
the way activities are orgonized. It is very
important for an English teacher to use new
methods for teaching reading. Students
get more interested in the text after a good
presentation in the pre-reading phase.

o Activities for Teachiii‘g I
. Reading T

Y
;
-’

The aim of pre-reading activities is to
activate or build, if necessary, the students’
knowledge of the topic. In this case, the
teacher is a bridge builder between what
the students know about the topic and what
they can get from the text.

While-reading activities are intended
to help students to understand the text.
While reading activities are intended to
take the students through the reading and
help them interact with the text (Lopera
Medina, 2008).

Post-reading activities are intended
to expand and verify what the students
have learned from reading the text. After
interacting with the reading text students
reflect, arguc and give their opinions.
According to Eghtesadi Roudi (2005)
the purpose of this stage is to review the
content and focus on specific language

items including grammar and vocabulry.
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A New Technique as a
Pre-reading Activity
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Abstract
English teachers’ familiarity with new methods of teaching language skills is very important.
This will help them to motivate students to learn English and increase students’ participation in
class activities. The aim of this article is to introduce to high schools English teachers’ a new
technique as a pre-reading activity in teaching reading texts. At the end, a sample text cloud is
presented. '

Key Words: reading, pre-reading activities, while-reading activities, post-reading activities, text
cloud, schemata.
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teachers should teach vocabulary learning
strategies, such as ‘how to use a dictionary’;
‘how to learn words systematically’; ‘how
to keep vocabulary notebooks’ and so on.
If teachers can do some of these things,
learners will benefit more from their classes
and will not only remember more words, but
also will be able to step on the road to become
independent vocabulary learners. The points
discussed so far have implications for what
language teachers do in language classrooms:
First, teachers should spend time on teaching
vocabulary because for the students to learn
a word they need many opportunities to see
and use it. Second, students know vocabulary
development is essential for them to learn
English, but often they don’t have a clear
understanding of how to go about really
learning vocabulary. Therefore, it is the
teacher’s job to give them the tools and
support to learn vocabulary effectively, and
making them work with the words instead of
simply going over fill-in-the blank exercises
or correcting a matching quiz. Third,
interactive

incorporating vocabulary

activities in language instruction does
take extra time for the teacher. However,
kinds of

becomes easier, the: more you do them.

designing  these activities

By being involved in such activities
students will not only have a clearer
understanding of how to go about learning
new vocabulary, but also have more
confidence in their ability to actually do

so. Fourth, if students learn words and

1
1 St
|
l

T
/

\\_,/

e

phrases systematically in class, it is likely

that they will not only achieve more |

communicative success in class but also ‘

become more aware of the how of learning

and the knowledge they need to acquire to

learn words more successfully
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new features of the words they already
know, as well as giving them chances to
internalize them. For example, simple gap
fill and matching exercises manipulate
only meaning and/or form, and thus call for
relatively shallow mental processing.

Here are some types of vocabulary

practice activity:

S H,_gm___]

Get the learners to think of as many words

Bramstormmg

as possible related to a specific topic, for
example the topic of the lesson. This can be

organized as a team competltlon

Labeling 1

This is snmlar to bramstormmg, but with
a chart or picture to aid the leamers. It 1s
especially suitable for topics like ‘parts of
the body’ or ‘things in the kitchen’. Again.

it can be handled as a team competmon

Miming i

Give a learner from one team a piece of
paper with an activity written on it (for
example, sail a boat, eat an ice-cream, fly a
small plane). That learner will have to mime
the activity so that the other team members
can guess it in a given time for example,
one minute. Then do the same with a learner
from the next team. The winning team is the
one that can guess most activities when all
the pieces of paper are ﬁmshed
Oral Oral Fill-in -

R - S

Selector wnte an approprlate story Leave

out words that the learners should be able to
guess from the context or with help from
your miming. Then tell the story as if you

.

vav:
U/ y

| LS
1 LN

could not think of some words and need the
learners to help you, for example:

Teacher: One day I was at home sitting
in an... er.. er [Teacher mimes sitting in an
armchair.]

Leamers: ...armchair...

Teacher: Yes, I was reading a.... er....
[Teacher mimes reading a newspaper.]

Leamers: ...newspaper...
Teacher: Yes, in the newspaper I saw an....

er... dn..

Classnficatlon ]

- Write words related to two or more

topics mixed together on the board. Ask
the learners to identify the topics and then
to decide which words are associated
with which topic. For example, you could
‘blender’, ‘boots’,
‘brake’. These
relate to three topics: cars (‘tyre’, ‘brake’);

mix words like ‘tyre’,

‘saucepan’, ‘goal’, and

cooking (‘blender’, and

football (*boots’, ‘goal’).

‘saucepan’};

Conclusnon j

It should always be remembered that
teaching does not cause learning, so teachers
should expect' learners to forget words
sometimes and they should not expect them
to remember every word they teach. The
aims of vocabulary instruction then should
be to create the conditions to the point that
the learners can leam independently of the
teacher. The ultimate aim of any teaching 1s
to enable the learner to get to a position in
which s/he does not need us anymore.Thus,

ONOECRONORONORORONG
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() to give synonyms or antonyms, we ask  long simplified recordings (Waring, 2000).
them to demonstrate skills that ave needed  Another advantage of graded readers is
O for teaching a language, or for writing that as students will be exposed to massive
— dictionaries. Such skills are not needed for ~ amounts of vocabulary, they can discover
p— the practical situations where language is  new collocations, as well as improving their
N used (see Davies and Pearse, 2002). reading fluency in an enjoyable way.
e So what do all these imply for language Thirdly, students should not be faced with
) teaching and learning? material that is too difficult because they
- Firstly, teachers should carefully select  will not be able to guess successfully and
C) words to teac;h with special focus on the  thus not add new knowledge to what they
- most frequent and useful words as they  already know. Material that is a little easy is
(j carry the most meaning senses. Special  beneficial for language leamning because the
attention should also be given to words  students can improve their reading speed T
<> which are difficult to learn. Similarly those  and fluency. This is because they already f\\\\
P which will be relatively easy to learn (i.e.  know all the words and will be able to build m ‘
./ those which have close relatives in the  their word recognition speed. /

(

O

> OO 00

that statement would not surprise anyone.
In most English-speaking communities,
however, houses and gardens are usually
visible from the street. To the native speaker
of English, the building of the wall might
suggest unfriendliness (see Allen, 1983).

& Most vocabulary exercises only test
rather than teach. When we ask students

first language) should be introduced early
to build a start up vocabulary base. Thus
an early emphasis on vocabulary growth
within language teaching will help kick
start their leaming (Meara, 1995).
Secoﬁdly, as we know most words
that we teach will be lost over time, it is
essential that the new words are repeated
soon after the initial learning, and repeated
at spaced intervals many times and in many

contexts to cement them in memory. As our

—
O f

-

textbooks donotseemto consciously recycle
important vocabulary the required 5-16
times, teachers have to find ways to ensure
there are enough encounters with the words
taught. One easy way to achieve both these
goals, and one that takes little classroom
time, is to require students to read graded

readers out of class or ask them to listen to

Fourthly, by teaching students how to
learn vocabulary effectively, and use their
dictionaries well (see Waring, 2001 for some
ideas), we can help them save a lot of time and
ultimately become independent learners.

Lastly, vocabulary exercises should focus
on deepening and internalizing knowledge
of words but not focus at the surface
‘form-meaning’ level and should deal with
collocations and multiple-word units. This
type of practice allows the students to notice
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demonstration (Extract 2), and translation
(Extract 5).

An important point to note about the
extracts above is that the vocabulary 1s
presented in a context, not as i1solated words.
An appropriate context helps learners begin
to understand the use of the item as well s its
basic meaning. The item is associated with a
certain type of context or situation. “Upset”,
for example, is associated with people’s
feelings or reactions towards events.

Another 1mportant point to note about
the extracts is that the teacher usually
checks that to see whether the learners
have understood. For example, in Extract ]
the teacher gets a learner to show his own
wallet, and in Extract 3, the teacher gets the
learners to give more examples of singers.
Note also that in Extracts 1 and 4 the teacher
checks whether any‘ learners already know
the item - “She doesn’t understand. She’s
a foreigner. A foreigner? No? Remember,
there may be learners who do already know
the item. Giving them the opportunity to
show that knowledge can be motivating
for them and set a good example of active
participation for the whole group.

And now it is time to raise the following
important question. In general, does English
language teaching reflect these principles?
The simple answer is no, not very well at all.
In a review of how vocabulary is commonly
taught Oxford and Scarcella (1994) that:

& There is very low recycling of
vocabulary in course books. Most words,
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which are taught in the text, are not later
recycled in another exercise, or even
repeated in the same book (Schmitt, 2000).

& Teachers teach vocabulary to students
and rarely teach vocabulary learning
strategies and techniques. Dictionary skills
especially are rarely taught and students
are not encouraged to keep vocabulary
notebooks.

@ Teachers all too often teach too many
words at one time. This can not only
confuse students who get them all mixed
up, but also overload the students’ memory
leading to ‘vocabulary graveyards’.
According to Finocchiaro and Bonomo
(1973), in general, no more than about eight
words should be presented at one time. If
your plan for a reading lesson requires
that many more words be presented in one
lesson, teach eight of them, engage in other
related language activities and teach another
eight after about ten minutes.

& For many teachers word teaching only
means giving a definition and spelling or
pronunciation, not the deeper aspects of
word leaming. We can help by making
students aware that social meanings exist.
Take the word wall, for instance. Every
language has a word for the entity that
English calls a wall. But how people feel about
walls can be very different in different parts of
the world, and those feelings are part of the
meaning of a word. Suppose someone says,
“QOur neighbors have built a wall around their
property.” In many countries including Iran,
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learners to feel that they have leamt a word or
expression permanently once they have
been given the translation. And it may give
wrong ideas about a word or expression. For
example e (sandali) is equivalent to
English ‘chair’, but it can also be equivalent
to “seat’. Finally, it may lead 0 lengthy and
perhaps confusing discussion in the learners’
first language (see Davies and Pearse, 2002).

Of course, it is natural and useful to
use translation from time to time, but it is
important to avoid making it the usual way
of presenting the meaning of new items.
Most vocabulary items can be presented
very clearly without translation. In fact,
the other techniques generally involve the
learners more, and they assist remembering.
Here are some examples of different ways

of presenting vocabulary items:

Extract 1 ‘
Teaéhér Mary Bought a pa1r of shoes and
a wallet. A wallet, OK? Well, this
15 my wallet-look. Have you got
a wallet, Ali, oh, yes. Is it full of

money?
Leamer: No.....it"s nearly empty!

Teacher: Oh, like mine.

Extract 2 |

Teacher: Kangaroos can jump ten meters.
Can you jump, Sara?

Learner: Jump?

Teacher: Yes, like this. [The teacher demo-
strates.]

Learner: Oh, yes.

ra

——

Teacher: What'’s hlS name‘? No? Well his
name’s Assar. He’s a singer. Assar
1s a singer. Shajanan is a singer,
and..... come on singers, names of
singers....

Learner 1: Eftekhari

Teacher: Yes, he is also a singer.

Learner 2: Esfahani.

Teacher: Yes, he’s a pop singer.

Extract4 i Wﬁ"""”_' I

Teacher: She doesn’t understand-she’s a
foreigner. A foreigner? No? A
Person form another country. Is
Branco a foreigner when he’s in
lran?

Leamer |: Yes.

Teacher: Is he a foreigner in Japan?

Learner 2: Yes

Teacher: That’s right. He isn’t Japanese. Is

he a foreigner in Croatia?
Learner 3: No, he’s Croatian.
Extract5 ]
Teacher: Look at the expression on her face.
She’s upset. What do you think
‘upset’ is in Persian?

Learner 1: Asabani
Teacher: Yes... more or less...
Leamer 2: Negaran.
Teacher: Right.
In these examples meaning is presented

withreal objects(realia) (Extract 1), examples

)
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Teacher: Can you jump ten meters? )
Learner: No!
Extract3 T

(Extract  3), definition (Extract 4),
// ff T T
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to gether to focus the learner’s attention.

& Words live with other words not in
isolation. They always have partners that go
with them to make distinct meanings such
as by the way, the day after tomorrow, by
and large and so on. These are often called
collocations, or lexical units. Moreover,
words go together in restricted ways. For
example, we say ‘beautiful woman’ but
‘handsome man’. The same goes for ‘black
and white’ (not ‘white and black’), or fork
and spoon (but ghashogh and changal in
Persian). These word relationships are
very important for learners. If learners do
not know these word relationships then
they will sound strange and say things like
‘Please open my difference’ (part my hair)
or ‘I ate the ground and my father came
out’ (I fell down and hurt myself). Thus,
in order to speak and write well, teachers
nieed to introduce lots of word relationships
in addition to single words, and learners
need to be taught how to notice word
relationships on their own.

& Written - and spoken vocabulary are
two different sets. Fewer and often different
words are needed for fluent speaking and
listening than for reading and writing.

€ Students learn best by making sense
of their own vocabulary. The more they
work with the words they know, and the
more deeply the words are processed (i.e.
by working with the new words in many
different ways) it is more likely that they

will be retained in memory.

€ We do not have time to teach everything
about a word, so students have to become
independent word learers. When a student
feels noreal need to learn something, a feeling
of need must be created by the teacher (see
Allen, 1983). If a student feels he must learmn
certain words in order to please the teacher
or to pass an exam, how real is that feeling or
need? The need may indeed initiate learning
especially among certain individuals and in
certain cultures, but more often the students
who learn for such reasons will gain little
of permanent value. They may answer the
exam questions well, but their efforts will not
lead to the ability to communicate. We can
make the basic words in English necessary
for communication. To do so, we must
engage students in activities that require
those English words for the exchange of

information or the expression of personal

~ feelings. We can have simple communication

experiences even in classes for beginners if
we assign time to them (see Lewis, 1997, for
details).

& Vocabulary items are taught in the
same way we teach everything else. We
give our students an understanding of the
meaning in many ways: we dramatize; we -
illustrate using whatever avalable in the
classroom; we show pictures or objects; we
paraphrase and we translate. But there are
some potential disadvantages to translation.
For example, it may encourage leamners
to think in their own language, when it is

used excessively. Also, it may encourage
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connection is made between the meaning
and the form (its spelling or pronunciation)
of the word. The second stage is much more
difficult and involves knowing when to use
the word (and when not to use it). This may
include the words it goes with, and does
not go with; the restrictions on its use; its
shades of meaning, and so on.

& It is easier to forget a word than
remember it. Initial word knowledge is
very fragile and memories of new words
that are not met again soon, are lost. This
is because our brains are designed to forget
not remember. If a student has just learned
10 new words, it is normal for most of
them to be forgotten within a few days, and
maybe only one or two will be retained in
the medium or long term. This is called the
“Forgetting Curve” (See Pimsleur, 1967 for
details).

@ One question that is often asked is
whether words should be learned in context
(e.g. from reading) or out of context (e.g. in
a word list). The answer is both (see Waring,
2005). Many teachers suggest that words
be learned only in context. Typical reasons
given for this are that it is more ‘natural’ or
more ‘enjoyable’ and that words that are
met with their collocates are less likely to be
misused. Thisis all true. However, researches
also show that rote learning is several times
faster than learning form context. It would be
a good idea if we could use this rote learning
to build a quick start up’ vocabulary for our
learners. Leamners need lots of vocabulary at

the early stages so that they can work out
the patterns in the language. The important
point to remember is that the rote learning
part is only the initial stage and much
more work should be done to deepen this
knowledge. However, rote learning can
quickly enable learners to acquire the
command of several hundred words within
a few weeks (see Waring, 2001). Students
cannotguessthemeaningofanunknownword
from the context if the surrounding text is too
difficult. Hu and Nation (2000) suggest that
students need to know about 98% or more
of the other words in the text (1 new word
in 50) before successful guessing can take
place.

& Some words are more difficult to
learn than others. Researches suggest
that words, which are more concrete
and closer to a known concept, or have a
similar form in the first language, tend to
be leamned before those which are more
abstract and are relatively different from
corresponding forms in the first language
(see Allen, 1983). This is important, because
success in learning often depends on the
number of senses which are involved in the
learning process. When students can touch
something, in addition to hearing and seeing
the word which refer to it, there is a stronger
chance that the word will be learned. Even if
there are practical reasons why each learner
cannot touch the object, just seeing it while
hearing its name is useful. At least those
two senses (sight and.hearing) are working

,1 f - - T —

Y,

r '
fff\
B

i No.3.Spring.Vol.24

S\

\
BN

_—

[V

Foreign Language Teaching Journal  «

w
o



|
Y

---- Foreign Language Teaching Journal-~-

FLT ..
No.3.Spring.Vol. 24 ;

e

1

Basic principles in

Vocabulary
Teaching

Alireza Honarvar
Shahid Rajaee University
Email: honarvar_alireza@yahoo.com

™

()
E

Overthe many years | have been teaching
in high schools and colleges in Iran, [ have
become more and more aware of the fact
that some of the most basic principles of
vocabulary teaching and ‘learning have
been forgotten or ignored. In this article
I will try to draw attention to the basic
‘common sense’ aspects of vocabulary
teaching and learning.

The following are some of the notions about
vocabulary teaching and learning.

& Teaching a word does not mean the
students would learn necessarily it. Teaching
and learming do not go together all the time.
It is too easy to forget that teaching does not

cause learning, and to forget that because
students have finished a unit, it does not
mean they have mastered all the words in
it. Understanding the meaning is not the
only step in learning a word. Much more
time should be given to activities which
require students to use the new words for
real communicative purposes.

€ We do not learn a word by encountering it
once. Research tells us that it takes something
between 5-16 times (or more) to ‘learn’ an
average word. (e.g. Nation, 1990: 41).

& There are two major stages in leaming
words. The first stage is achieved when a

O0000000000000000000




J "I,u( - AN

S Q .

:‘)_ ) z)_—[—)_ ) 1‘\_

“U57 o5 :

A oA

Py N _—
Classroom
Technigues

Teaching and
Learning in
Close-up

Vocabulary items are considered as ‘building blocks’ of language without which we
can hardly assume a message to be conveyed. There are three major approaches to
vocabulary instruction: incidental learning of vocabulary; explicit instruction and
strategy training. Explicit instruction which is more beneficial for beginning and
intermediate learners involves the presentation of unknown vocabutary items or words
diagnosed as problematic for the students. This approach is the focus of the present
article in which the author first introduces a number of principles that need to be
considered by teachers in teaching vocabulary followed by excerpts from vocabulary
lessons to pre gsent a number of teaching techniques. The article continues
with a diagnosis of current practice for which some remedies are suggested. The
author concludes with a number of practice techniques which can be used to enhance
and consolidate vocabulary learning
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to form unions to protect he themselves,
There is no any simple way to stop exercise
child labor. But this is no reason vessel
Jor inaction. Luckily people are becoming
aware of the serious social, economic, and

developmental effects of child labor.

:Answer the fbl_-;owi-r.l-é questlons
1. What is child labor?

3. Somewhere in this paragraph, the writer
expresses hope, copy down the sentence
here.

4. Unions’ job is not protecting people who
do a special job. (T/F)

5. It is not difficult to stop child labor.

(T/F)

P . )
{ Comments:
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Cloze-Elide tests would be of great help in
measuring the students' ability to test their
reading comprehension ability and language
proficiency as well as language achievement.
In addition, this procedure minimizes some
of the practical problems which have been
associated with Standard cloze tests, and
abstract deficiencies alongside Multiple
Choice cloze tests. It is hoped that language
teachers will begin experimenting with Cloze-
Elide testing as a reliable option which can
substitute the traditional cloze tests which are
normally administered in high schools, pre-
university centers, and university language
classrooms. This study opens avenues for
further research. For example, to what extent
would a Cloze-Elide way of testing have
backwash effect on teaching or learning.

Sample cloze elide test based on pre-

-y e o = e wm mr Er e M o e o e me e ek dr AL AR Em e Er Er e M M = e e o ek s e = e e e o em = —

'fmi versity texthook, chapter 4 y

————————————————————————————

Cloze Type: Elide (EL}
Before reading the passage, think about
these three questions, please.
1. Do you think children have rights? If
so, what kind?
2. Should children be allowed to work?
Why?/Why not?
3. What kind of things do child laborers
do?

"Find 25 redundant words in this text and |

/

Child labor means when young ;v;eople:

under 15, but sometimes as young as 5 or

6, are forced to work because their parents
cannot work or do not make enough
money at their jobs to support their family.
There are two kinds of work that children
do, and only one of them is child labor.

Most voluntary child laborers arownd the

world are busy doing extreme forms of
work that are dangerous for their health.

They often work combine as many as 12

'
|

hours a day, (some times more), under

dangerous conditions such as factories by

with harmful useful smokes in the air. and

use cause tools and web machines which
are not designed for them. Child labor is
common in artificial developing countries

vehicles, but it also exists in industrialized

nations. Most working children are found

in agriculture construction in rural
areas, urban children work in trade and
services, on with fewer in manufacturing
agriculture and domestic services. Child
labor is both a the result and a cause of
poverty. Since however child labores are
usually prevented run from going fo in
school, and they are not able to do rub
any other kind of work, they will have rich
poor life in future. Children base work for
many reasons, including the issue pressure
of poverty, child adult unemployment, and
irrelevant education systems that fail to
guarantee jobs. Employers sign may hire
childern since they can pay them less.
Children are usually easier to discipline,

more willing firm to work and often unable

F
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tests in EFL tests. Conducting a subjective
qualitative analysis the researchers found
out that out of 20 subjects, 60 percent were
more satisfied with EL tests, 25 percent
with MC, and 5 percent with ST. The rest
did not comment at all. This result shows
that the Cloze-Elide tests had made them
more €ager {0 answer.
 Conelusion and Implications
At the practical level, the results of this
study have important implications. Cloze-
Elide test has been introduced as a valid,
reliable, and comprehensive measure
of language proficiency and language

achievement of Iranian pre-university

students. The finding of this study could

contribute to the field of language teaching
in general and ]angﬁage testing in particular.
The findings would be of great help for
Curriculum

Language Development

Center, Sanjesh Organization, and
higher education centers. Those who
are involved with preparing materials
for different language classes can also
use the findings. Since different kinds of
materials for different groups of students
fields
should be prepared, these can be helpful
for developing EAP/ ESP materials. The
findings of this research tends to suggest
that Cloze-Elide tests could be used in

place of or alongside of other language

majoring  different of studies

tests. If careful consideration is given

high potential for reliability, even under
less desirable testing conditions. [t would
be a time saving method of testing the
learners. Both teacher and learners might
then be liberated from the unnecessary
amount of time normally spent on testing,
as it measures different competences, and
more time could be dedicated to studying
the target language.

Taking a meticulous look at the results
show that subjects performed significantly
better in Cloze-Elide than ST. Cloze-Elide
tests sustained students’ effort more, in such
a way that rarely subjects left blanks. Cloze-
Elide tests involved them more. Moreover,
this research showed that scoring Cloze-
Elide is not laborious any more the other
types of cloze. Although subjects performed
in Cloze-Elide and MC nearly similarly,
some differences were detected. In Cloze-
Elide subjects did not benefit from guessing
the correct word from among the four choices.
Results of this study indicated that designing

P e 4
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TABLE 4
Mean
(i) (G} Difference
GROUP | GROUP (i-3)
ST MC -.6000
EL -.9000*
MC ST - .600
EL -.3000
EL ST .900*
MC 300

Analysis of Performance in IRCQ

The researchers differentiated between

. Mean
() 1)) Difference
GROUP | GROUP (1))
ST MC -.6000
EL -1.0000
MC ST 6000
EL -.4000
EL ST 1.0000
MC 4000

inferential and general comprehension
questions, both inferential and explicit,
and analyzed them separately. As the
mean differences showed, the participants
who sat for EL performed significantly
better in both inferential and general
comprehension questions than those of ST.
Then, the critical value of F distribution
was compared with the obtained F-value.
As the results of the analysis illustrate, the
third null hypothesis was rejected on the

grounds that the critical value of F, at the
level of p<.05, was 3.17, but the obtained
F-value was 3.398 for GRCQ.

The information that is relevant to [IRCQ
revealed that the obtained F-value is 5.041
for IRCQ, while the critical F-value at the
level of significance of p<0.010 is 4.98.
Therefore, there 1s significant difference
between the performances in EL and ST,
in terms of inferential question responses.
It is noteworthy here that responses to
inferential questions in EL were better than
those of MC, but not significantly better.

It can be hypethecized that the effect of
chain interaction impairment discourse
and cohesion which may cost the test
takers’ comprehension of texts (Dastjerdi
& Talebinejad, 2006) might account for
the higher performance in EL, since a
Cloze-Elide passage does not break down
discoursal level of a text as Standard and MC
cloze tests do. Moreover, the researchers
while scoring the papers found out that the
participants who took Cloze-Elide answered
IRCQ with more words, and paraphrases.
This showed that they were more involved
with the task.

Analyzing Students’ Comments

As noted in the 'iiriitrfbdué'tiorn; students did
not show positive attitudes towards current
types of cloze tests—MC and specially
ST cloze tests. only the subjects who sat
for Cloze-Elide tests were asked to write
their comments on using EL, ST, or MC

FLT
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Table 1

T-obtained | Tecritical | df | sig | Elide Mean | 5T Mean
-12.5 2.093 19 | .000 16.0000 6.95
T-Test:

St-El

The comparison of the performance of
the participants in the cloze tests based
on the mean difference reveals that the
students did better when they sat for
Cloze-Elide type of testing. As the results
illustrate, the first null hypothesis was
rejected on the grounds that the critical
value of ¢ was 2.093 but the obtained
value was 12.5. In other words, since the
obtained ¢ value far exceeds 2.093, it can
be concluded that there is a statistically
significant difference at the level of p<.05
between the performance of subjects who
sat for ST and EL cloze tests, in the first
and second groups. In other words, the EL
group outperformed the ST group.

In order to test the second null
hypothesis, an independent sample #-test
was conducted. This time the mean scores
obtained from MC and EL were compared.
The statistics are presented in table 2.

TABLE 2
T-obtained | T-critical | df | sig Elide Mean | MC Mean
79 2.093 19 | 437 16.0000 17.4000
Elide-MC

Since, the obtained s-value (2.093) was
less than the critical value at the level of

SVFLT
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significance of p<.05, the second null
hypothesis was substantiated, that is,
there was not any significant difference
between subjects’ performance in MC and
EL cloze tests. Therefore, Cloze-Elide can
be a suitable replacement of MC. This is
because of the fact that although EL cloze
is not based on the mere recognition of
correct words as what happened in MC,
the subjects’ performance would not differ
significantly in these two differenttypes of
cloze.

Inordertotestthethirdnullhypothesisdealing
with the distribution difference of subjects’
responses to comprehension questions from
groups took ST and MC from the responses of
groups received Cloze-Elide test, analysis of
variance (ANOVA) was conducted. In order
to pinpoint where the significant difference
lied, the Scheffe method of post-hoc analysis
was applied. 1t is worth mentioning that
the researchers analyzed the data obtained
from the General Reading Comprehension
Questions in General (GRCQ), table 3. Then,
in the next run, the researchers analyzed
the performances in answering Inferential
Reading Comprehension 'Questions (IRCQ).
Table. 4
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Nelson test was twofold. Firstly, it was used
to select an almost homogenous group.
Secondly, this instrument was also used as
an external criterion for the validation of
the newly developed cloze tests in terms
of empirical validity.

2. Three sets of newly developed cloze
tests—MC cloze, ST cloze, and Cloze-
Elide test.

Participants were asked to fill the
25 blanks in ST tests, find the correct
choice in MC, and elide the 25 redundant
words 1n Cloze-Elide. Then, they were
required to answer five questions raised
at the end of each passage, including one
explicit, two inferential true/false type,
and two inferential open ended questions.
Partictpants who sat for Cloze-Elide test
were asked to, just, think about three more
questions raised before the text which acted
as activator and a means of involving the
testees more with the text. At the end, in
order to investigate the students’ attitude
towards using Cloze-Elide instead of ST
and MC types of cloze, the researchers
elicited comments from the testees. It
should be mentioned that the subjects who
sat for cloze-Elide were asked to write
their comments. They were supposed to
write them in their mother tongue.

Regarding the wvalidity of the tests,
criterion related validity was estimated.
The correlation between the cloze tests
and the previously administered test of

Y LSO

proficiency, Nelson test, showed a rather
high correlation which was significant.
Then, the reliability of the three types of
cloze tests, ST, MC, EL, was estimated
through KR-21 method, the values were
0.78, 0.74, and 0.68, respectively.

To carry out the study, the following
steps were taken. At the outset, all the 150
subjects were given the general English
proficiency test of Nelson. After validating
the newly developed cloze tests through
administering them to three groups of 12
in the pilot study, they were used in the
main phase of the study. In this phase,
participants who took the cloze tests were
three groups of twenty. The allocated time
was about 45 minutes. After individuals
finished taking the test, papers were
collected and scored objectively. The ST
through both
the exact word method and the accepted

cloze tests were marked

word method, by two American physics

professors at Santa Barbara University of |

California.

/'Results'j

\W In order to test the first null hypothesis
concerning the difference between Iranian
pre-university EFL learners’ performance
on ST cloze and Cloze-Elide as a reading
comprehension test, a paired sample t-test
was run between these two types of cloze
tests to compare the means of scores

obtained. The results appear in tables 1.

. FLT
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inserted should be taken into consideration.
The n'wst appropriate method of inserting
the words in the text is the random insertion
procedure. Elder and Randow (2007) have
the same idea about the inserted words.
In other words, the words in the passage
should be numbered. Then the numbers
should be randomly selected and the
redundant word should be inserted after
or before the word that corresponds to the
randomly selected number. The next step
is the selection of the words to be inserted
in the passage. Again, a good procedure is
selecting certain words from the dictionary
on a random basis.

In thisregard, Manning (1987) emphasized
that Cloze-Elide tests are developed by
inserting words into a running text at random
points requiring students to extract meaning
from the text by finding and eliminating
barriers to comprehension that are presented
by the extraneous words. Of course, some
scholars believe that the inserted word
should be similar to the adjacent words.
However, the difference between inserting
words selected randomly and the words
inserted logically needs empirical evidence
(Farhady, 2006). Elder and Von-Randow
believes that the words inserted into a
running text should be randomly selected
from a text of similar difficulty (2007).

(W Scoring Cloze Elide

In scorihg the Cloze-Elide test, the words
that are detected and crossed out correctly

will be given credit. Sometimes, testees cross
out the words that are not redundant and are
part of the text. In such cases, the testees are
penalized and one point is deducted for any
error (Farhady, 2006). Alderson (1996) and
Nuttal (1996) have the same idea as Farhady’s
idea on scoring Cloze-Elide.
Viethodology
The subjects of this study were 150

Iranian female students attending EFL
pre-university classes. Efforts were made
to make sure the sample was homogenous.
'l:he homogenous sample was then divided
into three groups: ‘

Group one: participants who took
Standard Cloze Test (ST) as control group

Group two: participants who received
Multiple Choice Cloze Test (MC) as
another control group

Group three: participants who received
Cloze-Elide Test as an experimental group

Forthepurposeofthestudyandtoinvestigate

Cloze-Elide test has been introduced
as a valid, reliable, and comprehensive

language achievement of lranian pre-
university students. )

the hypotheses, several instruments were
utilized. They were validated through a pilot
study before being employed in the project.

|
|
measure of language proficiency and ]
5
]

e e e e c e ===

1
1
1
1
]
1
1
|
L
w

The instruments applied were:
1. A ptloted general English proficiency

test(Nelson Test). The aim ofadministering /}

FLT
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TOEFL candidate population suggest that
cloze-elidetestsare good, indirect measures
of language proficiency, comparing very
favorably with more commonly used
1987).
“Machine-interpretable figural response

testing procedures (Manning,
testing” is a long term coined by Ferris,
Kraft, Manning, and Martinez (1991). It
was used instead of Cloze Elide testing as
a title for their invention. Their invention
relates to materials and techniques for
standardized tests, and more particularly,
to machine scored responses which
measure skills not determined by multiple-
choice tests. They believed that large-

scale standardized tests are limited to

_ certain cognitive processes and behaviors

that they require of examinees. Multiple-
choice questions are favored since they can
be scored objectively, quickly, and at low
cost. However, such questions only test
for recognition of correct answers. They
mentioned that, recently, an automatic
testing system, referred to as “Cloze-Elide”
testing was developed at Educational
Testing Service, Princeton, N.J. U.S. Pat.
No. 4,547,161, Oct.15, 1985.

Elder and Von-Randow (2007) used
Cloze-Elide format and a type of
vocabulary test as tools in their research.
They noted that the rationale for choice of
Cloze-Elide format was: first, Cloze-Elide
assesses skimming and scanning which are
important in academic contexts (Gibson
& Levin, 1975, Alderson, 2000, as cited

072 OSOTBX

in Elder & Von-Randow, 2007); second,
it assesses
of the test text” (Davies, 1989, as cited
in Elder & Von-Randow, 2007); third,

it correlates with measures of reading,

“potential comprehension

listening, speaking, and writing (Manning,
1987). Fourth, Cloze-Elide requires rapid

processing and hence draws on automated

or implicit language knowledge; fifth, it

18 easy to administer and score (machine-

scorable or automated on-line scoring).
Statistics showed higher mean scores on
speedreading (Cloze-Elide) components
than the vocabulary test components.
Moreover, subjects with English language
background performed better than non-
natives.They found that both vocabulary
screening and speed reading (Cloze-
Elide) are capable of yielding acceptably
accurate predictions of performance level
on a diagnostic test of listening, reading,

and writing for academtic purposes.

I Cloze-Elide Construction

As mentioned by Farhady (2006), in
developing a Cloze-Elide test, the first step
is the selection of a passage. In selecting
the passage all the rules and regulations
regarding the difficulty and the length,
known in standard cloze construction,
should be observed. That is, the selected
passage should have appropriate length and
difficulty level in respect to the expected
group of testees. Then, determining the
locations where the extra words should be

FLY
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restored from those parts which have been
transmitted intact. Tests using the concept
of reduced redundancy are based on the
assumption that adult educated native

-speakers of a language can, in general,

make use of language redundancy to

" restore damaged messages through their

knowledge of patterns, idioms, and rules
of their own language and culture—
competence (Raatz & Klein-Barely,
2007). ‘

Birjandi, Bagheridoust, -
Mossallanejad (2004) suggested that these
tests measure the linguistic knowledge,

and

lexicon, phonology, etc., as well as textual

knowledge, cohesion, coherence, and
worldknowledge. Most ofthe experimental
studies on Cloze-Elide mostly emphasizing
using technology, were presented by
1980s.

machine scoring, “MC cloze™ approaches

Manning during Amenable to
have been developed. However, this
procedure has been criticized because the
task is fundamentally one of recognizing
the correct word, as opposed to producing
it. To deal with this problem, Manmg
suggessts two formats that differ from the
traditional cloze testing procedures, and
whichareadapted particularly forautomatic
scoring and/or presentation through a
terminal screen. These formats are the
“cloze-edit” procedure, and the “maze”
procedure. In both of these procedures
the test consists of a reading passage into
which words that are extraneous to the text

FLT
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Reports on a study to investigate the "
validity of cloze-elide test of English
proficiency for students similar to the
TOEFL candidate population suggest
that cloze-elide tests are good, indirect

measures of language proficiency,
comparing very favorably with more

(-mmmmmmm oo,

commonly used testing procedure
(Manning, 1987).

|...__..........,-.._..__.__.__.|

are added randomly. He proposes that the
task of the examinee is to elide, or strike
out, the words that have been inserted into
the running text. As a generic term for this
general approach, he uses the term Cloze-
Elide testing. '

Later on, in 1986, Manning presented
another paper at the Annual Meeting
of the American Educational Research

Association. He introduced Cloze-Elide

" as a process-oriented mode! of language

proficiency. He pointed out that the aims of -
his project were to develop and evaluate a |
new approachtothe assessmentof language
skills of English as a second language
(ESL) students. He, also, emphasizes the
use of technology. That is using optical
scanning equipment in scoring cloze-
elide test exercises, thereby providing a
rapid, relatively 'méxpensive and objective.
measure of language proficiency. In brief,
the cloze-elide technique requires the test
taker to strike out irrelevant or incorrect
words that have been inserted into a prose
passage.

Reports on a study to investigate the
validity of cloze-elide test of English

proficiency for students similar to the .
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":’Introd-uction""
k Cloze, which is a kind of integrative
test can serve as a supplement valuable in
language proficiency testing. Moreover,
based on the numerous studies on cloze
test in Iran, it has been considered as one
of the important sections in Iranian pre-
university and third grade in high school
EFL tests developed by the curriculum
development center. This paper addresses
the question of the possibility of using
Cloze-Elide instead of the current types of
cloze, Standard Cloze (ST) and Multiple-
Choice Cloze (MC). During teaching in
the Iranian high schools and pre-university
centers, the researchers encountered
with some problems regarding using ST
and MC cloze tests. In MC cloze tests
testees” task was just the recognition
of the correct word among three or four
choices. Therefore, the students benefited
from guessing the correct word. ST cloze
tests were highly problematic in terms of
scoring which were laborious, and in terms
of completion of the task which is a kind
of production. Therefore, neither testees
nor testers showed positive attitude toward
ST cloze tests. Based on the numerous
studies on cloze, and its proved reliability,
the researchers were interested in finding
_a solution not only for keeping cloze as a
testing measurement in EFL tests which
distinguishes more and less knowledgeable
examinees. During five years teaching
in EFL field and doing studies on Cloze-

Elide test in pre-university centers, the
researchers found that using Cloze-Elide
test is a solution to those problems noted
earlier. Cloze-Elide test is introduced in
this article as a kind of straightforward
task, a task which involves the testees
more, and a test which is easy to score in
large scale in nationwide measurement.

This research answers three questions.

1. Is there any significant difference
between Iranian EFL pre-university
students’
cloze and Cloze-Elide as a reading

performance on standard

comprehension tests?

2. Is there any significant difference
between Iranian EFL pre-university
students’ perfdrmance on MC cloze and
Cloze-Ehde as a vocabu‘lary test?

3. Whether the responses of subjects to
comprehension questions from groups
who received ST and MC would differ

in distribution from the responses of .

groups received Cloze Elide test?

Revnew of Related Literature

Cloze tests belong to the family of
reduced redundancy tests. The concept of
redundancy 1s derived from Information
Theory. A message that is redundant
contains more information than is strictly
essential for the understanding of the
message (Raatz & Klein-Barely, 2007).
The assumption is that when a message
is redundant, it ensures that if parts of

the message are damaged or lost it can be
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Abstract ‘

Cloze technique has been explored as a reliable base for measuring the reading difficulty
level of a text, native and non native speakers’ skills in English reading comprehension,
learners’ higher-order as well as lower-order language abilities, abilities in handling vocabulary
and grammar, and general linguistic abilities. The purpose of this study was to examine the
possibility of replacing Cloze-Elide (EL) with of Standard (ST) and Muttiple-Choice (MC)
cloze in Iranian pre-university EFL tests. In this research, Cloze—Elide test has been introduced
as a kind of straightforward task, a task which involves the testees more, and a test which is
easy to score in large scale nationwide measurement. Moreover, Cloze-Elide is not based on
the recognition of the correct word in which the testee can benefit from guessing, as was the
case with MC cloze tests. To this end ST, MC, and EL were compared in two phases. Three
groups of twelve participated in the pilot phase of the study in order to validate the three types
of newly developed cloze tests through correlating it with the criterion NELSON Test. The
participants who participated in the main phase of the study were three groups of twenty. The
results of the analyses for the collected data showed that there was a significant difference
between the performance of subjects who sat for ST and EL cloze tests. However, there was not
any significant difference between subjects’ performance in MC and EL cloze tests. Finally, the |
subjects who received EL cloze tests answered comprehension questions (GRCQ) significantly
better than the subjects of the other groups. The same results were obtained regarding IRCQ, the
abbreviated form of Inferential Reading Comprehension Questions. It can be concluded that the
Cloze-Elide test can be an extremely suitable replacement for ST and MC cloze tests.

Key Words: cloze test, cloze-elide, standard cloze, multiple choice, test, reliability, validity,
correlation coefficient
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prononciation frangaise, a éclairci beaucoup
de vérités. Nous avons observé que le
nombre d’erreurs pour la prononciation
des vovyelles nasales est d’une grande
fréquence : (100%). D’ailleurs, nous nous
sommes rendu compte de différents degrés
au niveau des erreurs commises. Nous
avons constaté¢ que 1’enseignement de la
prononciation et la correction phonétique
dans les cours de frangais L2, exercent une
forte influence sur l’apprentiésage. 11 faut
donc introduire cette activité dans notre
systéme d’enseignementfapprentissage. Ce
fait garantit un apprentissage idéal de L2.
Nous avons égélement remarqué que pour
réaliser la correction phonétique, il faut
d’abord découvrir les éléments sur lesquels
les apprenants ont plus de difficultés.
D’ailleurs, nous nous sommes rendu

compte du rdéle de I'enseignant qui est

redresser des stratégies et techniques
appropriés chez les apprenants. Le résultat
decetterecherche peutaider lesenseignants
de la langue frangaise a programmer une
démarche qu’ils puissent mettre en place
dans leurs cours pour découvrir les fautes
de prononciaiion de leurs apprenants afin
de les orienter vers une prononciation
acceptable.

| Références ]
Billieres. M, (1990-1991), «Considérations sut
la voix en phonétique corrective appliqué

k 4 la didactique des langues», Cahiers du

.avant tout de relever les erreurs et de les

Interdisciplinaire des Sciences du langage,
numéro 8.

Billiéres. M. (1987), Le suivi des éléves en
phonétique corrective, VIiléme Colloque
International ~ Structure  -Global  Audio
~Visuel.

Borrell, André, (2002), «Les problémes phonétiques |

liés 4 la distribution pour une correction verbo-
tonals, Revie De Boeck Université.

* Callamand. M, (1973} L’intonation expressive :
exercices systémaligues de perfectionnement,

Paris: Hachette.

Callamand. ™, (1981), Méthodologic de
Penseignement de la prononciation, Paris:
CLE international.

Champagne-Muzard . Cécile et S. Bourdages.
Johannes, (1998), Le point sur la phonériqué,
Paris: CLE international.

Charliac. Lucile et Motron. Annie-Claude (2001),
Phonétique progressive du francais, Tours;
CLE international.

Cuq, J-P, (2003), Dictionnaire didactigue du
Jrangais, Paris: CLE.

Deyhim. Giti et Ghavimi. Mahvash, (2006),

Phonétique  francaise, Téhéran: presses
universitaires d’Iran.

Léon. Monique, (2003), Exercices systématiques
de prononciation frangaise, Paris: Hachette.

Martins. C et Mabilat. 1.-J, (2003), Conversations.
Pratiques de 'oral, Paris : Didier.

Martins. C et Mabilat. J-J, (2004), Sons et
intonation, Paris : Didier.

Porcher. L, (1987), Maniéres de classe, Alliance
Frangaise - Didier.

Rahmatian. Rouhollah, (2002). «Les éléments
suprasegmentaux  dans la  correction
phonétique», Téhéran: Revue Modares,
numéro spécial.

Renard. Raymond, (2002), «Une phonétique
immigrée», Revue De Boeck Université.

\

_

<¢-.-.|--.--.cn-.qn--u-n-c.-n-.--o-c-a-co-n-v-u---'



La comparaison générale des erreurs

Schéma 1
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probléme chez nos apprenants. Nous avons
Justifié ce fait par ’existence de ces sons
en persan. Nous avons constaté également
que, comme les apprenants prononcent tout
ce qu’ils voient, ils n’ont aucun probléme
pour la prononciation de [2] muet lorsqu’il
est situé entre deux consonnes.
Deplus,apresavoiranalysé lesdifférentes
fautes de prononciation des apprenants,
nous avons observé que le nombre des
erreurs dans les mots monosyllabes est
le plus abaissé. Aussi, s’agissant des
sons qui sont «difficiles & prononcem
pour les apprenants lorsqu’ils sont en
position initiale du mot, les apprenants
les prononcent beaucoup plus facilement

ue lorsqu’ils sont en position médiale ou
q q p

d’une grande fréquence.

finale. Quand dans un méme mot ou dans
un méme énoncé, deux sons sont opposés,
la plupart des apprenants, prononcent
’un au lieu de Pautre. Ex : dans fourrure,
deux sons se trouvent au voisinage, la
probabilité d’apparition de fautes est donc

Nous avons aussi constaté que parmi
tous les ¢léments phoniques du frangais
qui sont déja difficiles a prononcer chez les
apprenants iraniens, «les voyelles nasales»
sont les plus difficiles & cormger. Leur

correction exige alors beaucoup de temps.

( Conclusion

™
i
4

Cette recherche, au cours de laquelle
nous avons constaté de multiples difficultés

chez les apprenants iraniens lors de la
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®*[a plupart des apprenants iraniens
ajoutent un [e] entre le [r] etla consonne
dans le groupe consonantique :
Le [r] peut étre prononcé
incorrectement par I’interférence.
Exemple : la mer, le pere, la biére
Production
incorrecte :*[lamer),*[laper], *[labjer]
Exemple : grand, professeur, gros
Production incorrecte : *[gera],
*[perofescer], *[gero]
*{z]
La plupart des apprenants iraniens
ont des difficultés a prononcer et a

distinguer [z] sous la graphie de [s] : .

Exemples : poison, saison, oiseau

Production  incorrecte:  *[pwas?],

*[sgs 3], *[woso].

4) *Les difficultés sur la prononciation des semi-
CORSOnnes

(wl.[4].D01;

Les apprenants iraniens prononcent les
semi-consonnes de différentes fagons. Nous
allons présenter les différents types de leur
prononciation dans le test concerné.

.\ ]
5)*Le probléme de la prononciation et non
Prononciation des lettres finales;
6) *La prononciation et la non prononciation de
[3] muet;
7) *Le probléme de la ligison;

8)*La difficulté pour respecter Uenchainement

\ vocalique;

9*La difficulté pour respecter I'enchuainement

consonantique;

La comparaison des données

Nous avons étudié et nous avons examiné
tous ces éléments chez ces deux groupes
de quinze apprenants. Aprés avoir observé
toutes ces données, & présent, nous allons
comparer sur un schéma (1), le degré
des erreurs des apprenants pour tous les
éléments examinés. Notre objectif est de
concevoir : Sur quels éléments phoniques
du francgais, les apprenants iraniens ont
plus de difficultés. Dans le schéma ci-
dessous (schéma 1), nous présentons la
comparaison générale des fautes :

Pour la prononciation de [e], [0], [s] et
la prononciation de [2] muet, lorsqu’elle

est nécessaire, on n’a rencontré aucun




Productions incorrectes de (peux):
*[po], *[pul;
Productions incorrectes de (veux):
*[vo], *[vul.
*[a] et *[a];
On trouve les difficultés pour la

prononciation de [a] et [a] surtout chez des
adultes qu’ils ont appris, ancienncment,
le francais. Leur prononciation a toujours
une tendance a prononcer presque tous les
[a] comme {a]:

Exemple: 1a, 1l y a, machin
*{lal,

Production incorrecte:

*[ilja,
*[mafin};

Cette confusion se manifeste ausst chez
la plupart des apprenants débutants.

[e] et [e];

Puisque dans notre langue matemelle
on ne reconnait aucune différence entre
ces deux voyelles, ¢’est difficile pour les
débutants de comprendre et de respecter
leur différence phonique. Puisque pour un
débutant, le souci le plus important est de
parvenir 4 prononcer correctement [y], [#],
[2], les voyelles nasales et de les distinguer
de leurs ressemblants. Donc, pour ce cas
aussi comme pour la différence concernant
[2] et [ce] et [€] et [e], pour la correction
phonétique de nos apprenants, nous
agissons en multipliant des exemples, mais
on laisse leur enseignement particulier une
fois que leur niveau de langue s’éléve. Bien
stir il ne faut pas négliger ces différences.
Mais on doit les considérer au fur et a

mesure que I’enseignement avance.

2) La difficulté sur la prononciation des voyelles
nasales :

*[€ 1@l *[3],*{ee]

Lors de la prononciation des voyelles
nasales, on a trois types de difficuliés
de prononciation différentes chez les
apprenants iraniens :

1) ils prononcent les voyelles nasales
comme celles des orales, touten pronongant
la consonne nasale:

Exemple: rien, sentiment, parlons

Production incorrecte : *[rjan],
*[santiman], *[parlon];

2) ils prononcent la voyelle nasale
comme orale, mais souvent ils suppriment
la consonne nasale:

Productionincorrecte : *[rja). *[santima],
*[parlo §;

3) ils realisent les voyelles nasales
presque correctement, mais en ajoutant a
la fin la consonne nasale: '
incorrecte :

Production *[rjgn], *

[santimdn], *[parl3n]

3) La difficulté sur la prononciation des
CONSoNnes
Ir};

Le probléeme le plus grave chez les
apprenants iraniens pour la prononciation
des consonnes apparait lors de la
prononciation de [r]. Pour le [r] on
trouve deux types de fautes chez nos
apprenants ;

@ lis prononcent le [r} frangais comme le

fr] persan ;

e
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développées dans les différentes méthodes
de la correction phonétique et aussi selon
nos expériences dans les cours de langues.
Ici, on fait allusion a tous les problémes
possibles de prononciation des apprenants
iraniens. On précise avec un astérisque
(*), les cas sur lesquels les apprenants
ont plus de difficulté d’articulation. Nous
avons examiné la prononciation de ces cas
(marqués par astérisque) chez le groupe

de nos apprenants.

1) Les difficuités sur la prononciation des voyelles
orales:

*Ivl;

Le probléme - principal dans la

prononciation de [y] se manifeste lorsque

" les apprenants le prononcent [u], parce

qu’ils I’entendent comme le [u} :
Exemple : tu, une, rue ;
Production incorrecte : *[ta], *[un], *[ru}
*[a];
Au début de
apprenants prononcent le [9] frangais

I’apprentissage, les

‘comme le [e] anglais. Puisque sa graphie

est comme le [e] anglais, ils croient qu’il
est prononcé de la méme maniére. Mais le
probléme principal se manifeste lorsqu’ils
remarquent que la graphie [e] se prononce
quelquefois [a] et quelquefois [e] (Ou bien
[€]). Ceci étant, nous avons deux types de
fautes :

ils prononcent le {2] comme [o];

ils ont de la difficulté a distinguer dans

quelles conditions le [e] est prononcé [] et

dans quelles conditions il est prononcé [¢]

ou [g]:

Exemple : le, premier, me

Productions incorrectes de (le): *[lo]
*[lej;

Productions incorrectes de (premier):

b

*[promje}, *[premje];
Productions incorrectes de (me):
*[mo], *[me]

*[o] et *[ee] ;

A propos de ces deux voyelles, on peut
prétendre que presque tous les apprenants
irantens  débutants et la plupart des
intermédiaires ou méme certains des
avances, ont des difficultés a les prononcer
correctement. La plupart des apprenants les
prononcent généralement [0]. On a aussi
renconiré des cas ol certains apprenants
les prononcent {u]:

Exemple : deux, peux, veux
de (deux):

Productions incorrectes

*[do}, *[du];

No.3.Spring. Vol 24 ;



simple et par hasard, nous a paru une
démarche convenable.

Pour les quinze apprenants qui n’ont
pas profité d’enseignement particulier
de la phonétique, nous avons observé et
enregistré leurs fautes sur chaque son pour
ensuite faire une étude statistique de leurs
fautes sur chaque ¢lément.

Nous avons examiné d’une maniére
pratique les productions - orales des
épprenants sur certains éléments phoniques
du frangais dont la prononciation pose
probléme aux apprenants iraniens. Ceci fait
une comparaison statistique pour vérifier
comment les apprenants iraniens réagissent
vis 3 vis des sons dont la prononciation n’a
pas fait 1’ objet du contenu de leur formation.
« Le premier objectif de la correction
phonétique [...] est le développement des
connaissances et des habiletés requises
pour interpréter de maniére appropriée
divers types de discours authentiques»
(Champagne-Muzard et Bourdages, 1998,
p.104). «N’oublions pas en effet, que

la correction de la prononciation est en

fonction des capacités diverses de chaque
éléve et que chacun réagit selon sa culture,
sa personnalité, son statut dans le groupe,
sa relation avec le maitre et naturellement
ses capacités d’é€coute. On comprend des
lors que le r6le de ’enseignant est de créer
le plutdt possible chez ses apprenants un
besoin qui les poussera 4 étre demandeurs
de (Billieres,
1987, p.20). Nous allons présenter d’abord

les éléments phoniques du francais pour

correction phonétique»

la prononciation desquels, nous avons
observé certaines difficultés chez la plupart
des apprenants iraniens.

® Sur quelle partie du systéme phonétique du
frangais les apprenants iraniens ont plus de
difficultés?

Les éléments qu’on va énumérer ici,
sont des éiéments du systéme phonétique
du frangais sur lesquels les apprenants
iraniens (en particulier les débutants) ont
des difficultés a prononcer correctement.
On fait allusion aux erreurs les plus graves

et les plus courantes; selon les théories

-
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Connaitre les sources des erreurs, aide

I’enseignant a trouver des solutions
ap propriées pour corriger les différentes

fautes selon leurs origines d’apparition.

[La phonétique du FLE dans le systéme

'd”enseignement/ apprentissage en Iran |

Dans le panorama pédagogique des
études de phonétique frangaise pour des
étudiants iraniens on remarque une absence
de réflexions théoriques et de propositions
pratiques concemant la . spécificité de
I”acquisition de la prononciation francaise
par les iraniens. ‘ : o

En tenant compte de toutes les difficultés
de la prononciation chez les appr__énants
iraniens on remardue que les interférences
et les difficultés phonétiques d’un étidiant
ranien qui entre en contact avec le systeme
phonologique du  frangais, sont: bien
remarquables. C'est la raison pour laquelle
«ceci attire notre attention et notre souci.

Les méthodes du FLE qui s’ utilisent dans
le systéme d’enseignement/apprentissage
du frangais dans notre pays (Café Créme,
Reflets, Campus, etc.) n’abordent que peu
d’exercices de prononciations et d’une
facon trés limitée. Elles ne présentent qu’a
lafindechaqueleconquelquesphénomeénes
et oppositions phonologiques avec des
exercices d’écoute et de répétitions. C’est
ainsi que la prononciation a une place bien
réduite dans le. systéme d’enseignement
du FLE dans notre pays.

[Les difficultés phoniques des
lapprenants iraniens selon les sources |

rl )
étrangeres |

Dans Phonétigue progressive du frangais,
Charliac et Motron (2001), ont parlé des
difficultés des apprenants iraniens en
présentant les consonnes suivantes : des
consonnes occlusives sonores /b/, /d/ et
/g/ finales, et les consonnes constrictives
sonores /z/, et /v/ finales.

Pour ne pas refuser complétement cette
idée, on dira que selon nos expériences
dans nos cours, le cas d’apparition de ces
difficultés est trés rare chez les apprenants -
iraniens.  Est-ce  qu’on  rencontre
difficultés

prononciation des mots suivants?

généralement les pour la
: pub, boude, vague, pause, neuve
Aussi, Monique Léon dans Exercices
systématiques de prononciation francaise
(1976, p.91), a constaté que les iraniens
ont de la difficulté pour la prononciation
des consonnes {b, v], fp, f] et [l]. Le degré
d’exactitude de cette idée est comme le
précédent. Par exemple, on entend quelque
fois un apprenant prononcer «bienvenu»

comme [bj € bany].

[Etude sur corpus |

Nous avons travaillé sur un groupe de
quinze apprenants débutants. Etant donné
que la société statistique choisie dans notre
recherche est homogene et contient les
débutants, la démarche d’échantillonnage
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C’est peut-éire atravers et par rapport ace
que’onpourraitappelerlescaractéristiques
de la phonétique francaise qu’il faudrait
prendre position lors de Penseignement de

la prononciation correcte dans les cours de

langues.

«Le schéma rythmique se caractérise par
I’égalité syllabique (toutes les syllabes &
P"intérieur d’un mot ont la méme durée.
C’est le principe de 1’égalité syllabique),
et par un rapport étroit entre le groupe
grammatical et ['unité accentuclle; la
désaccentuation du mot au sein du groupe
rajoute au caractére continu {le mot doit
étre désaccentué s’il n’est pas a la fin
d’un groupe syntaxique), «lié» au francais
parlé. Le francais parlé se caractérise aussi
par une grande cohésion des mots dans
la chaine : un mot commencgant par une
voyelle n’est pas détaché du mot qui le
précede dans la phrase ; une syllabe peut
ainsi se former a la limite de deux mots
(sur les phénomenes de continuité entre les
mots)» (Charliac et Motron, 2001, p.11).

«Tout au long de |’histoire de la didactique
des langues secondes, la pratique phonétique
a presque toujours été marginale. Parmi
les raisons fréquemment invoquées par
les enseignants pour expliquer cette
marginalisation, on trouve la difficulté 2
maitriser la prononciation d’une langue
seconde, ’absence de répercussion d’un

accent étranger sur la communication et la

PR EEE R I A R R A S R N R ]

futilité d’enseigner la prononciation puisque
le développement des habiletés phonétique
ne nécessiterait aucun travail systématique.

A ces raisons s’ajoute la perception que

" lenseignement de la prononciation n’est

pas conforme a la philosophie de ’approche
communicative» (Champagne-Muzard et
Bourdages, 1998, p. 101).

On peut citer encore d’autres raisons
qui peuvent justifier en partie le peu de
popularité de cette discipline : « Unmanque
de formation chez les enseignants ; une
communication restreinte entre chercheurs
et enseignants ; un manque d’innovation
dans les outils et pratique pédagogique de
la discipline » (Rahmatian, 2002, p. 94).

Les sourcesdes erreurs
En qui

d’apparition des erreurs de prononciation

ce conceme les origines

des apprenants de la langue frangaise, on

peut faire une distinction trés détaillée

par rapport a celle présentéé dans

I’introduction :

¢ L’'influence de la langue maternelle;

¢ Linfluence d’une auvtre langue étrangére;

#® Lacomplexité et la difficulté phonique et

articulatoire propre a la langue francaise;
L’inadaptation des organes articulatoires

des apprenants (inadaptation physique);
Des psychologiques

particuliéres, dans lesquelles I’apprenant a

situations

des difficultés a prononcer.

.
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( phase d”apprentissage d’une languc et a 1a

fois la phase la plus importante.

Il faut tout d’abord classifier les
problémes de la prononciation des
apprenants iraniens en trois catégories :

A) La premiére catégorie conticnt les
problémes qui proviennent de I’influence
de la langue persanc ou d’autres langues
étrangéres apprises par les apprenants.
«L’apprenant débutant en langue seconde
et. fou étrangére fait apparaitre dans ses

productions un grand nombre d’erreurs

linguistiques et phonétiques. Elles sont =

provoquées, pour la plupart, par les

différences de structures entre les deux

langues. Le débutant a toujours tendance a

ramener les unités oustructures linguistiques
de la langue cible a celles de sa langue
maternelle.»(Borrell, 2002, p.204)

B) La deuxiéme catégoric regroupe
des problémes dont la  manifestation
dépend des conditions particuliéres de
I’apprenant; comme ’inadaptation de ses
organes articulatoires ou des situations
psychologiques ‘particuliéres, dans
lesquelles ’apprenant a des difficultés a
prononcer correctement.

C) La'troisiéme catégorie comporte des
problémes qui proviennentde lacomplexité
propre & la langue frangaise.

A travers ces catégories, nous essayons
de connaitre les difficuités phoniques des
apprenants du frangais en Iran, 1’origine
de ces difficultés et de rechercher les

éventuelles démarches pour surmonter

les difficultés. Nous all_ons‘ présenter
et analyser les fautes phoniques des
apprenants.
Si les

prononciation correcte ou au

apprenants n’ont pas de
acceptable, la communication et le sens
peuvent étre changés. Si nous ne prenons
pas de mesure pour la correction des fautes
de la prononciation des apprenants, ils
continueront a prononcer ce qu’ils croient
correcte et qui est en réalit¢ incorrect
jusqu, & la fin de leur apprentissage et
effectivement ils n’apprendront jamais la

langue frangaise correctement.

La phonétique francaise |
SelonPorcher(1987,p.137),1aphonétique
dans

I’enseignement/apprentissage  des
langues étrangéres est : «un élément dans

une totalité, élément capital, mais élément

seulement, qui ne saurait se prendre pour

le toum. La phonétique expose des sons
de la langue, leur distribution dans les
mots, des phénoménes particuliers qui leur
arrivent quand les mots sont en contact
dans la chaine parlée (liaison, etc.) et aussi
de D’intonation, c’est-a-dire ’'usage que
fait la langue de la hauteur, de ’intensité,
de la voix, etc. «Compte tenu du caractére
fondamentalement oral des conditions
d’apprentissage de la langue, la phonétique
joue un role de «support» analogue a celui
que joue la langue maternelle par rapport
aux aufres disciplings du programme
scolaire.» (Renard, 2002, p.15)

moins
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interférences articulatoires que les sons
du frangais provoquent chez 1’apprenant
dont la langue appartient & un autre
systeme phonétique. Selon Billiéres
(1990-1991, p.7} « La voix entre dans le
cadre des facteurs non verbaux qui font
partic intégrante de I’acte de correction
phonétique. Toutefois, ils ont été négligés
pendant longtemps en didactique des
langues étrangéres (DLE). Ceci s’explique
par au moins 3 raisons :

-la DLE s’inscrit dans le cadre général de
la pédagogie qui s’est pendant longtemps
meétice de ces éléments parasitant la
communication verbale;

-la DLE aspire a étre reconnue comme
discipline scientifique & part entiére, et le
non verbal peut paraitre non prioritaire,
sinon futile;

-la DLE s’est surtout préoccupée du
COMMENT (différentes
techniques de classes), du QUOI enseigner

enseigner

(quelle langue: niveaux, registre...) et
du AVEC QUOI enseigner (différentes
méthodes et méthodologies).»

Cette négligence est due & différentes
raisons : d’abord peut-étre parce que méme
les méthodes générales du FLE, abordent la
phonétique d’une fagon trés limitée quand
elles ne I'ignorent pas complétement.
Elles présentent des phonémes ou des
oppositions phonologiques avec quelques
exercices d’écoute ou de répétition, mais
elles ne tiennent compte ni des difficultés
ni des interférences phonétiques que les

apprenants peuvent rencontrer. C’est ainsi
que ces méthodes ne proposent pas de
stratégies de correction des éventuelles
fautes de prononciation.

Ensuite, il y a [e manque d’attribution
d’une vraie attention a la prononciation
dans les cours de langue, étant donné
que dans le systtme d’enseignement/
apprentissage de la langue francaise en
Iran, les enseignants se concentrent plutot
sur ’enseignement de la grammaire, de la
conversationetde I’écrit. Par conséquent, la
phonétique, cet aspect tellement important
de la langue, est souvent négligée.

II faut donc rechercher de plus en plus
dans ce domaine. 11 faut aussi développer
nos informations aux niveaux des
difficultés phoniques des apprenants afin

de pouvoir trouver les origines de leurs

erreurs et de présenter des moyens pour -

les corriger. «Selon la méthode verbo-
tonale de correction phonétique, 1’éléve
reproduit mal les ’sonorités d’une langue
étrangére car il les a mal percus au départ.
11 est donc nécessaire de (re)éduquer son

_oreille.» (Ibid., p.5)

Quels sont les problémes de fa

prononciation? "'

Découvrir les causes d’apparition des

fautes de la prononciation et présenter des
solutions appropriées afin de les éliminer
est tellement nécessaire pour parvenir a
un enseignement réussi. Ceci parce que

la prononciation correcte est la premiéjij

« No.3.5pring.Vol.24
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Une bonne prononciation constitue de toute évidence un aspect important de la maitrise

1’élement essentiel de la

auvaise prononciation empéche la communication.
La plupart des apprenants jraniens rencontrent certains problemes au moment de la

de communication orale. Puisque 1’aspect oral d’une langue est

communication, on peut dire qu'une m

ﬁ B |
= -_
@ Résumé
(=
@ :
i
e
_/

prononciation des éléments phoniques du frangais. Ces problemes proviennent de divers
horizohs - de Vinterférence (de la langue persane ou d’autres langues étrangéres), des difficultés
phoniques propres a la langue francaise, de J’inadaptation des Organes articulatoires de certains
apprenants, du niveau de 'ap

parent et de 1a position de 1’ élément phonique concernant, dans.le
mot, etc. . :

Dans cette recherche, nous avons travai
groupe était considéré comme group

sventuelles erreurs de prononc le groupe principal sur lequel nous avons réalisé
notre recherche de terrain, était le deuxi¢me groupe de 15 appren:

ants et notre constat final a
&té basé sor le‘deuxieme groupe. Nous avons examine 15 débutants du frangais en utilisant
des tests standards de phonétique afin de faire relever les difficultés de prononciation chez ces
apprenants et de les classifier en fonction du de

gré de leurs fréquences chez les apprenants
jraniens.

.
.
.
.
.
.
.
»
.
.
.
.
.
.
.
-
.
-
-
.
.
-
.
-

11é sur deux groupes de 15 apprenants.
e de témoins pour

jation. Mais

Le premier
avoir une simple confirmation des :

L’ objectif de cet article sera également d’aider les enseignants A programmer une démarche”
qu’ils puissent accomplir dans leurs ©

ours pour relever les difficultés de prononciation des
apprenants jraniens afin

de les orienter vers une prononciation acceptable.

»
Mots clés: prononciation, frangais langue étran

gere, difficultes, enseignement, apprentissage.

Imtroduction

L’ensei . ) ) la langue frangaise. On peut trouver tant
danstosucsli:rilﬁl;:l 382;1; -::Sg:l; Vetrax.lge.:re, de livres, de manuels et d’articles rédigés
¢ institu ' ) versntallres sur les démarches de I’enseignement des
S“ ionnels exige une observation  différents aspects de la langue fi '
compleéte de toutes les matiéres de lalangue. Mais trés peu de trava gue ran(;alse:
La responsabilité des gens travaillant dans  les difficultés de la - 0-m. abord.e
l’e domaine de I’apprentissage des langues apprenants. prononciation. des
Z;ralzgoére; fast .de connaitre et de prendre Les méthodes générales du FLE pour les
Bon n';:b'::at;(;n to;tes ces matlf':res. début_ants, ne proposent pas de stratégies
o omen de l;eca:;hes se réalisent  de correction des éventuclles fautes de
chercheurs afin d’anliélior: f:sp(f::dfzijz: prononciation. La plupart d'entre elles

_ ainsi que les manuels de phonéti

i | , - e phonetique

| e I’apprentissage et de I’enseignementde  négligé d’aborder les difficuite O
CC .- _ fficultés et les
m,.
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