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Syntactically, English adjectives can be classified into ‘attributives’

and ‘predicatives’ depending on whether they

premodify nouns or

form part of the sentence complement. In the former case the adjective
1s called attributive and in the latter it is referred to as predicative.

In English, most adjectives can function both

attributively  and

predicatively, but some are either attributive or predicative only.

Moreover,
is classified as attributive.
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The cruel ruler treated them badly.
This is your main problem.
It was a difficult question.
Let sleeping dogs lie.
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a noun may premodify another noun in which case it
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$olazsl o Me 45 4 Advanced Learner’s Dictionary
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Subject (aJlas : o) | Predicate (a1l 5%)
I am ready to éo.

He is still sick.

It is growing dark.

They made me a.l?ry.'

The ship was fast aground.

Mountain climbing can be very pleasant.
To go

Most of students

was easy.

are half asleep.
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The asleep man was snoring.
We are not concerned with the alive writers,

S0\ 25 oo 4 Ol sie 1) SHar sl 5o As) e (slas
The sleeping man was snoring.
We are not concerned with the living writers
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The air in this room is very close today.
He kept it (what I said} close to himself.
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— .o+ y Purple, green,cream,red Ju iy, K 35 8 g
e alia ) 5 Gl s g3

Purple is my favourite colour. (el
(S Ciw)

His face became purple with rage.

Her purple dress is really attractive. ( jaai Ciw)

ol 2t 335 S 5 gt is s 3 Ly gr i) 4o
Jrmd ot A iy 5 Sa TS e
2 .%-m.: sinali{attributive nouns) pa.ass (siget SIS
,home, fake head, fancy, gipsy.family ol 5 sl
s main s liws a5 Jolae i law yraglan, south, spring

There is a cold wind coming from the north. () Loy Sy

A north wind was blowing in gusts. ( jacai Ciw) . family house, family hotel, family life
. gipsy girl, gipsy camp
. fancy picture, fancy decoration
. a fake picture, fake patriotism, fake austerity
. head waiter
. home trade, home industries, home office
. spring flowers, spring weather
. south pole, south America, a room with a south
35 s 5 olagal yo ol 1) Cualy oot (south aspect
noun 9. a raglan coat
10. a law school

The wind is north.
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EFL teachers is the explanation of the

One of the problematic areas of the English grammar for Iranian
sentences

English grammar-books have usually cast a cursory glance at such
expressions. In this paper, an attempt is being made, through simple
description and varied examples, to clarify the point. Furthermore, two
patterns indicating causation are presented. - - - -

denoting  causation.
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KPR N N YY) 90
daz (g g5md | gmeel Jorspuls s peas)  [odan  plias
My brother had|nis watch| repaired |by| the
jeweler,
Maryam |got|her car fixed byl the
: mechanic!
Dl 3

ael oS 5 3 At Sla b gt e dia Y S shites
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220 e bl Gl gt e ol Gy JWT ks b
b de i a5 DMas
Reza had the tailor measure him for a jacket.
] )y gl 4 G g8 alas s have
Maryam’s mother made her visit her relatives.
The professor made his students type their papers.
el 152 S gy uoadlalyn glaas G OWas > make
Reza got his brother to drive him to school.
& 1-)".{ Al o Jolie G b s S e iz lian 348 des s get
et oo Jack 5 ey dhar Jloot i Jlis b 0 8 et S
B R VT SR ORI
I\.LA:'- L;L-l—ﬂ ULGLJ l_LJ.a‘! J.d a.-\.?.hjrk’ul Il_,) )L:.B-'L.... PL
¥ = om0 3t o0 0l e b 5T ey e ol Lad 51 L3
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A, The knives want sharpening.

B. He is paying someone to repair his car at the
moment.

C. 1 asked someone to paint my room for me
yesterday.

DD. Maryam paid a man to fix her watch.

E. Someone will wash my car for me tomorrow.

F. I didn’t force anyone to press my shirts for me.

G. Do you employ someone to clean the rooms every
week?

H. Should someone fix the bicycle for Reza?

I. Why didn't you persuade someone to clean your

shirt for you?

S LU X W IS WL UL JUPPY 0T At

Jyda 5o G‘;A.'.- SOk (B ..\.»_TU,UJ ((bY})d.iLb' L.-S.J-ﬁ- 5 J.J Al.u-
A ol 25 Do Yaane |, (V)

My brother had his watch repaired.

Maryam got her car fixed.

Lol 31O ke O ol o get yhave Sl gl

Jab ol el e S plasaid ades aaloly ol
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You would not have your apartment burgled easily if
you had an alarm.

Maryam had her pocket picked today.

S e e g0
My brother had his eyes examined.
My brother had examined his eyes.
Ll ity (S 5l al o8 e ) ala e
P03 S b s ez e 0T o 5 oS ablan 1 (55 ot
S ol G Sl s S350 28 e S e it pts
£ a4ie XL o UL Y RVVESYCH I ST Sl Ry
PSRRI S PR SO P S Sy PR PR O DO g
Qa3 s s(getihave) oo w51 aeul lis J gais
2yt ole (examined) o

D Sl () Ly

B | Jai bl oo
o

e g pd e Slas | ades Lol
Reza had the family |examine |his eves.
doctor

My brother{ made | the jeweler
Maryam |got |the mechanic| to fix

repair jhis watch
her car.
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I (1) Why didn’t you have your shirt cleaned?

(2) Why didn’t you have your mother clean your
shirt?

] (1) Get this paragraph translated into Farsi!
(2) Get one of your friends to translate this
paragraph into Farsi!

3 gy Gadaia y Dyliia Ca'l.i'&alu.‘..:l;dl"_,lgj JERI™) £
et 0 5 il gy et & o L g ey B0t
polized DU ol 51 (S el a3y S o plonil o a2l 0l
A e rlbas gl @l 8 Cal e ksl

caused
employed
persuaded
1< forced
asked
paid

ect.

someone to do something for me.
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J. Tell someone to translate this paragraph into Farsi
for you.
RPN | A WL SRS HOJINE J Ui WESpL g teag
PRICH PSR I R WV BV P PH [ B TP RN e
ol i ez ol ol (6 ol s o ST L
Mo 2 geaion Gl 53U G 0 e Sl 35T S )
LB 533t s SV SISy B s 00 A0 S
BLAGH sk catons 8 S50 e ps 5 Jit Sl
Lokl () L (V)5 Gaa g ea g ipad SN s oy
ol g 33 Sl
A (1) Someone must (should,....) have the knives
sharpened.
(2) Someone must (should,...) have your brother
sharpen the knives.

B (1) He is having his car repaired at the moment.
(2) He is having the mechanic repair his car at the
moment,

C (1) I got my room painted yesterday.
(2) 1 got my brother to paint my room yesterday.

D (1) Maryam had her watch fixed.
(2) Maryam had the jeweler fix her watch.

E (1) I will get my car washed tomorrow.
(2} I will get him to wash my car tomorrow.

F (1) I did not get my shirts pressed.
(2) 1 did not make my sister press my shirts.

G (1) Do you have the rooms cleaned every week?
(2) Do you have the maid clean the rooms every
week?

H (1) Should Reza have the bicycle fixed?
(2) Should Reza have his father fix the bicycle?
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What is the course of the life
Of mortal men on the earth?-

Most men eddy about

Here and there - eat and drink,

Chatter and love and hatel,

Gather and squander, are raised

Aloft, are hurled in the dust,
Striving blindly, achieving
Nothing; and then they die -
Perish! and no one asks
Who or what they have been
More than he asks what waves,
In the moonlit solitudes mild
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Foamed for a moment, and gone,

And there are some, whom a thirst
Ardent, unquenchable, fires,

Not with the crowd to be spent-
Not without aim to go round

In an eddy of purposeless dust,
Effort unmeaning and vain.

Ah, yes, some of us strive

Not without action to die
Fruitless, but something to snatch
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From dull oblivion, nor all
Glut the devouring grave!
We, we have chosen our path-
Path to a clear-purposed goal,
Path of advance!-
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L.A. Comenius, (the great 17 th — century Czech
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“THE SUM OF HUMAN WISDOM IS NOT
CONTAINED IN ANY ONE LANGUAGE”
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FORGIVE

Words explode

Before cannons do.
Forgive your friends - -
Or fight as foe.

] aaf u’:""!‘ ucl.an asl o

PEACE. NEEDS WORDS
Words can tear

The mind and heart

Talk can fight.

EN CF SRR NI R NP P SUMPLIOG S

AM I ME

How be “Free”

If 1 cannot walk? -
How do ! “Say”

If I cannot talk?

Neither walk
Nor talk? .
I'd sink,

I think!

v

aoliaty o S s S b s O

gl Jdis sV a e VY Sy 0k
Feams Jlu g a3 SIS il )3 o e
35l d.ﬂ.\a_:')h_i .\.\,.59\.‘7 L_b_... ¢ _ FY
a,?,_.u.Siﬂjo,,mfgI;uc)ulc‘:..s
NPT SEN DAY [ S L S UY PRLI Iy
o et S5 ai b b Bl
wﬂj.-:hsh&-—“s ayd g oabh azla
solidns pis Wl gls0s 8 5o s

Wonnel 392 g0 (5 51yl

poe S ol GG slal O
so3S ol Gl U8 by Jlaal,
A3 33658 g2l 55 S W cnadas
Fsrs 3 sl Os s sm sl ey,
Caades e i3 53 ) 2SSy eas § b
ol mdas JLan s ld b a2l
rmadas (g iz i S 15 U
U] PVCH PO G S L TH PPN+ UL PRI
| cii s s ST 0500 8 4 it 5
ETH CPPIN

ags oS el ollait 3l S SO
Sl i 3 e ot SRS (51 aalicd
_,,MH_,;“..S‘JL}QJH')\J & Ay g
aalys Ol PP BV ass JL ),
p o e PGS T ) bz 3,5
N B Y I S PE L

AR b dlipi 3 At gd S5 o
JUE 510 ae o131 5 am gl 05 35 4l
PV VR B I G .::;U»‘_,-‘Jh-g NEST A
;,h-,_—:.a aijyiu“-‘"_ 3o redaa 4
R T
33 S e ol g s > bz

45l sobficlos ppmaczalaast O
Ny 3 il i b goiemd 3 50 ST
of sl S e DI 5 ST G5 25 5ol
oy oa S 4 Ll s st o VG
Al a3 c»? Sl Ol s u‘;L“ﬂ
Al g Lot b

®



On which to stand!
‘Friend — Amigo!’
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DICTIONARY

Now ,I'm “PEQPLE™!
Before, no letters

To cut cultural fetters .
Of fears unqwelled

By words unspelled.

WHO CARES
Mother named me,
Culture maimed me.
Alphabet, none,
Socially, alone.
Who cares?

Fomsb ot easzabpo s b ol pens b oy s
sl e D ol

PRELITERATE

I am small

Ignored...

No gun, bomb,

Pen or tongue

To politic the world.

Weep for me!

No choice to grow - -
Where’s My identity?
You have yours...

Or smash your world
To claim it...

I'm just

NO SEEN

BY mass of men
IMPORTANT
In THEIR eyes.

| But God,s?...
The 99th, plus
ONE?

I'll live by Him..

Not culture’s baksheeh,
I count as man,

Not beast.

With grooms unutterable
He weeps for me,
Lazarus, bound

In wordless, tomb

By culture’s shroud.

St gy, S o U sleoli 5 e g S0 S

T L SR PR S ISP I

THY SPEECH BETRAYETH THEE
How can T tell who you are?

Every idle word

marks your track

with private scent,

Every vowel, every tone, every “R”
gives a trace of your origin
and your bent from afar.

Clues to cornies and your works
are wrapped up in accent chirps
Little Bird!

Don’t you try to fly -
just deny

and squawk and cry
(and be prepared to die
Little Bird).

Character will out
just as softly

and as loudly

as you shout

or pout.

P Wl ot a0 8 S bt ioas
el 00 S 0l Gt S 0L

CAN I BELONG TO BOTH
Must I choose ~ -

Always to lose - -

Belonging to none?

Is “neither - not”’ one tongue
Required by lung
of social drive?

Does one sole speech
Then block my reach
To other Friends?

I want “both - and”

)
v ldd 4 ..




Lo AL

s iy ay oLyl Lgl.‘JL:...,g_;U._:.li;l oty e oSl i s (g ] = tha
€ Ales S ha 2 5 0L5 S g Syl gols glas oW syl ps o bl ol o,
d‘ral:- \_;\.AJ}:J'G,;J\.L-IL;JULL’J Y L E ) o ;,ij‘ ua_LQJ.D") V.e)‘.L.lC.«.n.«&\_J ;;LAJL-JJ U‘)‘Jg‘

doa st ys a5 Jlad 2l c..:,b.ul,;g.;,i;,,_..i‘_;.:|us_-_,.:~._..lq- ¥t gets

S R }
[N Py T g R e P  Fa L R
I &
e N i
It'saho~~-, “l Wehaveac--, J‘_’? ©

Hehasag-—-, Shehaspec~—.
Itsag-- % Tsahn-, %
He pr---cveryday. 1t's a pict ———.

Thisisash---, /’4’:’
&,

Itisatr=-.

Heisalar---.

‘"Wrile about the pictures |

S,y

.',:;L.J‘_‘.

S S 3 s slai S eslind
AN g ar g il gh 05 2 el
RUSIETP IR P PR PR P
ot e K (S
Ol s n 13t 5 52 sbeai SuS
3 i slaesly o Oy
T T Y S
UERE S Y P
e 3 (35 oy S 0ol ol
Uaapi i K e
PEUSIPN Y Sl st mas s
Sl Al Jls oyt
s P 53 35 (e
22 s Sl i S Gl e
25 askizel oS sladdar

aS mh sl s 4y Sl st
aaliizal b 48 gbahen Jouo ol 4
A5 da g el oad

PERIV RIS ISP
A P A M WY VR
sy ety b Sl 53 sk, €
e N
L aSus ols salai 30 a0
s )3 Ja55) ga s yoits ¢ ytims Ol
ol sl it (lenl; sl ol e
WS Sl G a b dyl U -

TUAJ



'\

w5 JG
Sl ol e Ol s

e a3yt a1 90 Ll GWIT Gl iy Jlaial, 0 4 OIS 50wl oSl

aufstehen | 5 a2l a5 oL steht asl auf wmios VL ot hiis ¥ .y
ojl,;,,.,:;_,..:",-_,s.aih_}_..:Saft.wd,;lt;|r)L‘.,'.JL..J.)m¢_..s,.s...:~iu;.n_: laa dei S
Al s

2y b &b Stadtmitte, € Jye YA wmio Vs

S i S 20k oyt il Wo , Wohin o camis gV OF amio A vy
b S K ) V335t 0shs Ol o 5 50 3) K54 WOy 43,5 S5, |, Wohin 1)
3l AkKUSALY Gl )5 NS amis pan 53 13 Alas 5 azon Dativ s Akkusativ .uias

spiilen ol st 4L 5 ool Ll spielen YU, 5 £33 b 53 Jlail et a5 s VY amis
D g o
;I;..ir;\r«sm,.;._.,__,;ﬁ;usu,h,.ji‘_,.a,,_)gfoﬁf.m.\‘v.ro.rfbb.j,aﬁ_ )
LSS oo

.;a)_,-ag.‘_ﬂA_QJC.-...._._Jc;wGBpéCkec‘q-;.thJw&;liﬂrp}.Af'm_
Gepickstiicke oot oo s

Cyb_plJ,,_;.IJ,,.L.:L_JJ;,,ugrL.:u._TJ,a);\a,\f,w,wgsu),“mm_p_.
g a1 e

gt J.GLbl;&JJU;-AA.:«J,LJ:).W)U:...S);FMJL“ VoV dmie

C:MF;L—)‘L.J|,C.:|JL,L.:ﬁdb#wg—)um)swﬁ\'fm@_

2 a2y habe oL brauche oy B Ulyo cud o F 5yl D i ¥ oamio

.._EJ.J._;QJt_;l_-!-._zJ;,.::_u_i.la-«‘_,:l_,inm&;t')l[sr}..&wc....:i_,:VVA:..&..:
el e b 5

Dy ad 4ok g b slou 5 5 ata Gids qailin oy 25l e OA i

s B I R B W w2355 A A nio

i L UL VPN C S g g Persisch oy b 45 i

o s Wieder 5 oal Ola alact Weider PTG W UL T




Grre 3 i okl Dol i Y
asl US.... et G g

ol ps Sl pld i Cyr =Y
RS TR P 31t U Rt

el phial WWol ¥
e o sl il ge 55 S 2k

Gt _faS 45 45 Cosle a b a0
or 3t hae (§) 3 o ok Ol 57 26 a8
Dyt S0l 8 50 S

S Cu sl Gl pb gy o F
T 51 5l a3 23 e ekl K, 88
s ot

RS g gy S G bV Y
O 4 o5 bl 2 el Sl
Ll S il

30 5 g il g or oS a1 pgda o A
3 ¢ st o S s Gy e
ey g4y e i 4 WG S o ol
SR SR VRER RN RS

PSP BT 5 R I
ol e il S

S Gkl i kil g 2 gal o Vs
T g g dgdae g
Williams R., 1986, Ten Top

Principles for Teaching Reading,
ELT Journal, 40/1, PP 42 -46.

I TR\ PSC! J ST PRW
S 3 3k g Alra (39t 3 3 gt andae
andlas iy a3l 1 35 s oot 5505
Koa i Sy w2 b glaaisy,
Y PR . VP WSy VU D
-,| g:l;J:u,.g-_,._nlagg_ﬂJ baliie o
S S 522015 e 2ol g
plan 48 e iy S ol 12 530k
e 3 g slpleS St ez
XS n e 9 p2 Sl Do e L
sy 8 oola 0l dg ol 0l o 15wl
by osilys SN sy gt gt 35 dan
ROV PR SUISUPICI VYU o5 e
NSO I PR U % RS Y
Al o8l Jo by 2l sleles
1ol sdam b pps e S b o

SYJEUIPE RN ¥

S passl ) a5
Gatenby E.V. 1952, Popular Fa_
Wacies ELT, Vol VI1/1,PP21-29,

gl s ad sl ol o3
o) Lokl s

b gl g 5 Al e ST
Aata it i 5 n S AT 53 e o

Ay .Lh‘,.‘.'h.;

sl il Sl Saa

o 4= San )l a5 Sl e
as gl s o 2ol saphs Al
33 LS i g Sy 2l S
B P\ WU g A B S P
S ot o el cad S8 b 2
a5 oy @ ol B e
i ol ey e ) s ol b
o s s g L glagln) s Sl
.h.!.i.:.u
3 gl ol pet &S il -
REHPESUA PIRICHSJUR I VP
St sl 52 G 3 g S S
Al
J 35 g3 038 03bl & 505 plae —

ey "JJ”_,-"-C;QLG_A.JJLLJ L}“%Q"JJJ _)‘

RCCJRIE YU PO W SN S (C UM RGN [P
.C,m'ljJ‘.«J_)r{_ﬂ‘J)u;la;ald\.‘ﬂ):..
olaige Ge b ol 3 gl Sy o 53

U U PRIUHGE P 1

i N 53 0k 3 GEosed g2 S S
S i phas (e 5 e Bl g
LSMU.JL-S}:&S‘J.QF JJLll .J_,.‘.;ua
xS adlha b o Ol 4 sl gl
IS PUSPANDIVE VPR S SN R o
Slais &8 a8 0 adllan | o )l

A



P9 A s S g s g Lty
w&;,_l,‘_,;j_,.ir.Sc,L:.L. Ll PR Y-S
o S SSama sl sl L5 L sl
sl U ol e st s g b L
JFE% S PPV R P PR O o e
VI I VPRI L S VPRI
s 3 ot Ll 5 e andar 8 53 itee
Ol ol Ol o las aa LS
33030k 5 1) ol WLt ey skt g e
N T R T PILH P S PRPTRs TR AW
L:-m‘ﬂ_dlisr::ugl.l:sb_}:J-‘J&S.;al_,
PRy FERUR] W R T P }J--'ICJL—:J
Moo o Ly S Ly YU lasaly b clls
Py T3 WA IV T SEOE DI 10
3 s ptiin 2 S 5Ly 1 gl okl y
«_Sgwlgylcu.l,ﬂluzjyi oy
il San patine ol 5o AT i

o b N e eala Ul
0315 i Sl s Syl IS el 51
Aoy S CJL,. Lo sboia

POlS 5 any L 5000de Y
53,515 oo in 4z dS1 LS

A 3515 e s gm g glasl i VT Y
Pl o o hails

Slidns s glayey S olulis,ls
(S 5S s b Oceade &8 35 )la g bl
sholS all gbols s olls b )
ol s Lt a8 5 4m sabis s glie s
et a3l sl o slal S s LS L WS
Al gl e S,

R T P Ry ATy
w5 0ylad raad 3 ol Al oy
Al

4 0 it s 51 3 5 (S BT S ST
Wilson Ken a2 3 Something toSay 1S
TBJY. SUPUK SIS W PR P R
L Ll i a1, DS ol sl g e

PP SR el 55 g IS prhas
U ol (S A Glaoy iy b 48
&GSJ.:SJ\SA:-:JJHJ?..J: e 5les 3
A..u.\)iiu,i;_(a..jl,.t..x alg..‘.ihq G
25wl Gl e

S Slgmatils 25 gal 0 g0 S —
oot 53 05 G5 el el g 53 5L
Madaashes noU 81, pnypsy ol i3
S il 59 il s
Al ol

LTt 5 A - Y PR
2y 3 &S poenls do Ll OADY ol
PR W R P RN IS P
Koy 038

4_5‘:..”1;.1;44_'.5\!‘_5'1;.;.13,,. 2=
Lo SRl gl asl i sl )
ot Soesladd 51 5 Sy S sl s
Jd pPliia s (34 352 sa D oo o
Lall oalaally by b5 b sy n 5o it aal i
2 e 0kt (Gadaz e gla i Lt
LR DU B R
BEPY SO STV -H WY - IO sdsa 8
S R

b sl 2l b S ey S
03 il e 5 oles w5
Lol pdas il 0 565,855 55 00l
P S P UM AW AW o
2l shosloe o 5L sl S50,
b bl S 1 A g K5 2y 8 il e
NS RUS] IS Py ) PR B

ol Ganatils Gl ym o1 SL (Ui
sl g bl pes plualy Jlagh sty
a s ol o S f;.au > -’.S*"JJ bl
sy ol g 025 Jai,lgbl &8
Ao oysunlioL; Se s 8 s
e AP S1E A VS oy NP N
IS5 338 o 232 30 S5l 4
sy len S Ml oo e ob s 0,80 i
sl he 1 5 Sl 5o 50 als
St emabia nily Slidad b 5
LA ol 0L 6815 Gl o
ST FORNER AR RV RO < WY
19 93 IS 3y S el 5o b
fagd fy

Firl Kife S S
A3 e A 0L 6 Bl
Al s L ey 5o 55 A5 pal st
o) 53 Flan oty i S0 s Si LT
093l g il g, ol bty
1 F P vt P 1N P
faal,

Foad 53 m Jal g 51 (K 8 e —
sl ey — Al g 5 el 35
D e W\ SR RT X INE PUS TSN
Il slales (2550l 8 gt (S il 5 g0
s el 231585 F ot olrs £
.;.s».__,l;_f‘r.l....;,,_,‘mhg,&,h}_.1,:.
o Jale 5l iy J“'L ----- s Ay
Mool sl S8l S50k s
A SIS LT S e s 190 W




—————

=S

He stayed home from school for a
5 el & ke long time.
sile Gl 5 S ampde (Y5 S
Do you believe him? das  gaa —
TSt b L ol e e
AmIright? das _
o s s Uy 5o W e im
oS
ol 5 Jpria gy o With —

osLal 3y g0 dhas 53 J 9050 M u“"&‘”-

i o] c__:r..o hef‘.{

P IN [ P P N PO PO PO O P
Poldl e aS dites 28 e e s

PEE TSGR P AN SP R S

2,80, Wb sl e T M
Yy 55 b ol e 4 b oo —
B0 y mdSl 2l ULy st S
Ly 5 o Uil | 5 5 gt 05 6,8
2 A8l o By | ol b Js ol
PRIV S PRI U gL S U PRI
YOULS 31 ST ols 2 gl o8 4z
g Lalas Lo spdim iy 0t
ol s mtaial; 090 sl 518! S
WSt AN 3 Ol by g3 & Sl
t,J..:.|)u_Jl.ﬂwJ:¢.m| sdis S u.JL;
Sl iy kS plph S ol s
b g a g sd S sl o SRy
Nolul e sole gl U1 sl
Mo azzla bzl a8 oztls plaws S 0y 3
litie 18 wlosto i b s, sl y b
‘J.uaJL!)J‘,OGJAJ[M pades S ol o
dowa 31l S5 &) yhilea Sloay e
3,1 2 el 4 pebazad o s,
hacs 5 gulid jad 5 ot glus S 4 Ll

I“.;L-?t’?;-llJ"Jﬁi.')‘@*"s e e

B :“:‘SL,‘

e gyl Sl b 15 8 Sl
J::S.T,A.:‘JU:-)‘._"-L,‘J&L .’L_-_,J‘:U.L’-‘J
S p e S il dde a5 e deh ol
i sl oS 6Kl Sl e
A5 bk bl g anl Gl e il s
J:IJ_.”CJ)‘L_; oJJ—J"uY_;MJ_“

Db sa g ekl ags Laaiis slglabe .

.:,5.')1,31...:.:1&:.,!:),‘4.‘)6.”:,)&,_
AN T WM UK S PN P

,(9 3 Ed. Amolad,Oxford, Longmans

Slad! LS aiteas 4y o ls ol ab
Aty gr
;_,L_It‘)l.]-.ﬂ o aly - Jyoaw 3,50 50
o) Yad (148 C g 3 S S il
S asl ol o, Sl o)l o guady
Nab gl o $higl g b Cwags S
a5l Ol L 8 55 dony 1S Sl g3
S S 1 el sl U sl
51 4hS i OIS 5] el da ST
3w g Qltians g s dss .)P"d"."‘ 5!
aalala wg asabhaai 31, dna & 5l
hilode g 1) 25 Gl @S ook
_ o e =N
He Stayed home from school for a
long time.
3 =laial; g QLS wasily s o
Do you believe him?
] T FRUN R SV AmIright? ,

T plokil g

VY aoio 5 s Jlaasr ps b Y
O 5w U laaty g ge QES VY s
U 355000 S ) smie e With 250

_ S mlSail s
The mother took the child with.....
(her — herself).

e Joot 9 alasti i Y 5 s
pil el wly
b 4 S A e 03l | Sdy G —
OBt s Glgetnn o 4 S (b
slas S S cataas b 4515 ..u.'rc....l.-'
s bz y Ll Slidn S 0 0 05
(b2 c.«\.-' it 5 i
&ty i Something to Say bS5y o
I..bgll)lﬂ...b 3 d_,ﬂ:a Sl «S Wilson Ken
AL AL ol Lo, gl e 5 b
S il 355 GB sty 510y £ o)
ol ) slagpeis wliS o QS ol Slanb
U s b o g o) 54 o Cons 35 50
It W ® oyl 5ot T papal 8 ool ats
aesla Coypo o L-,.:Lﬁ el eslesls
oV 35s Sl 5l e LT b it
sl ol o1 jastes
e ol g Szt aijhge Jl )
ol s bl il a5 LS
o S g a1 0 5 Slads H
Sl b gl ea &S
3 dena sy g e il O 5 b
.J_-ijl poiia el B dens Yl Wl
JJHJJ;SO‘;J;”,&'&JJ Al sls_ge
b Y Foslat 5o aad Jme LS
1 55 froy a3 Lo W10 5 1 e
s3dae s a2t 5 5 L b
e Sz 3l
3 eobow o8 s 29 P Gl Sen
I P P e e et T
P31 RS
T I L
sbla Fes 0 FAREH |_,lSomc thing to Say
a2l i ahs a3 g0 mad 3 Sl o S
3
Sl kS i p3 Iyt 2 50 0

Cand Sasam p3¥ 5l 2292 5 (e




PRIFNT oma o A9 pb
G s S Al 5 b Cemesly S
b g e G L 1 oom ples S 5l 5 ML e
5ot gl 1 5 Y Y el b ol s o s e
mles 8 Skl _ & poe b olail
PliSis b e ol oy s ol B35y
s 3 ' Slosks el 1y sy s
S I G FPRTIN 1 ol oy omd ol 5 aS s
RE ORI St b S Glb
¢ 3ans 5Ll 1on s Slasls 51y, (A8 iy, slagil & 1, L
A3 e o ) Lo slaad &S pat sl
P ol b ol g 5, 5 SIS
Sox o w8 el S5 p e g SIS
¥ o o3y S el sl Cany y SKS
el DL 5 8 ol (s e Wdle e by 53 Lol
o o W B G ke Ao
s el et S ‘),;,xa‘;,l._JL,c;Joxu

.@lM@deJLLJJA J.g_-.»w.:l.!ll{g_il..a.n)a
’ o) s W G L

Sles S Sl 51, 54, 8 A




N7 -

Y e

S A S
e el Kl

Regeln fiir die deutsche Zeichensetzung'

1. Der punkt
aots eslizad 5) e g0 S OV > dais
S Ol aL_'L, =)
ECI L RIS P WO B PP T o&....a e
Vor dem Gesetz sind alle Menschen gleich.

e et 5w a0y Dllazal o) e a Y

z .B. = zum Beispie! Jis ol
d.h. = das heidt s
USW. = und so weiter ok 3
Karl V. = Karl der Fiinfte s NS
dgl. = dergleichen Lot asbe L ded 1 5l

Ol s $laaly dpnd 1S3t glassly ol an
SV UCI N WO TR (O [ PR T S I PR W
lem 2kg 31 5,-DM NO (= Nordosten)

| IL Das Komma (der Beistrich)
S e gt S (e sl e slo g — )
Xyt lae 53K ) cKommay by wileadt
apih ;U ey ok OIS ST s, 8 3 il
ETIC S P L PR PO P

Vater, Muiter, Onkel und Tante fanden sich am
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Dir ecin gliickliches, gesegnetes

‘Weihnachtsfest.
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Aber: Die Nachricht traf spéter ein, als wir erwartet

hatten.
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meister iiberreichte dem Spielfithrer cinen Eichen-
kranz.
TS U PPN S U NN G P PPV SR P
S5 ik bk
«Morgens, sagte er, «ist auch noch ein Tag.»
woed 8335 o Yo i
Aber: Unsere Mannschaft hatte gesiegt und erhielt
vom Biirgermeister einen Eichenkranz.
71T G B PP 5 PRIV W PR W
S il bk

2y g b Jool das 3l Komma by o i P
Ich hoffe, daB du einen Hauptsatz von einem
Nebensatz unterscheiden kannst.

o3 o o A e S ol e Sl o gl
i Die Nacht, die sehr kalt war, wollte und wollte kein
Ende nehmen.

o DU 4 Sl g o S g 3 o S o
Da er krank war, konnte er nicht in die Schule
gehen. ‘

a8 2 MJJ.‘AJC—w-J‘_y'u ExY )L:a_ o

1.»._._:_-}{._.&1}¥Kommah.._,_7_',:_; P ) PRSI |

)“_,;..,;_,ls; Bl 31 &% ol & ol 50 3 ol 5 K gt e
L Lot sl ol a im iy s 305 05 K0Sy das
Sz LS 2 s £ 55 S dar linao gt 2 pe S0
oyl b 35 K p der o olaalle cr Y o 5
.;xfu.sleiKommal&T&g‘uL,J:‘u‘w oder L und bl y e
Fritz wufite genau, daf} die Falle zuschnappen wiirde,

sobald jemand daran riihrte. _
(LS e by a5 oS Ky 5 by ity e s b

|
|

BUH IR APRGH U0V [PV PR S| PP Sy I B ¢
gl plaae K8 1 Komma kaw i (Ausrufezeichen) gl 4
Herr Schulrat, Sie werden am Telefon vertangt. '
O SN P P I WOCRORS AP |
Ach, kénnte ich die ganze Sache doch ungeschehen
machen!
ET TSSO I PPV R AP PP [ A
2S5 e IS 3145 dhaoe 5 ind 511 o om
sl 3bo 55 agat pily .x:SL' 39 Mgty U osad
Riicksicht, die erwartet man hier vergebens.

el 03 g 390 ol s TS =

* |Thr sollt ihn nicht argern, den armen Kerl!

R P

39l o lax Komma buy zu ol aa ;i — ¥

Alo anstatt L ohne ,um ol jun & a8y — il
Gestern ging sie, anstait ihrer Mutter zu helfen, auf

die StraBe, um zu spielen.
sl w bl a8 S8 by Sal sl 4 5y 00
oy
Sie 6ffnete die Tiir, ohne anzuklopfen.
TN L Sl pan o8 501,
NS ) PURE P VP PP Y PLE PR
| il
Der Schwimmer hoffte, das Ufer noch zu erreichen,
und verdoppelte seine Anstrengungen.
J_’)“_’Cll;.'...:._,;j RS J.-La & ‘S d¢ JlJ.L_\_‘l ;Lq:-
Wit versprechen, heute zu kommen.
poly Sl & s e Jsi L
,;,Lu_ es, darauf, daran, dazu : 25k e Liogs oy — z
.J,_&_ J).:- - ‘5‘\:5;5 GJla- cib ¥ ...\-:L 0hes n)Lﬂ
Esist Zeit, zu gehen,
I S o] u.'..)'“,
Wir denken nicht daran, zu kommen.
el wle Js
Aber: Wir versprechen zu kommen.

‘J)":‘\_f‘ L

¥y

2l & s I L



Zusammenfassend kann man sagen: Die Eltern, die
Lehrer und die Schiiler bilden die Schulgemeinde.
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“werde ich Dich besuchen.”
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VII. Das Ausrufezeichen
23,8 0 Sl oaliamd 3550 i3 3,00 53 Cade ol
3 b e il saas 8 a0 ol E ey = Y
- Bodar 4t

Es gibt viele Menschen, weiche die Regeln nicht

kennen, nach denen ein Komma zu setzen ist, und

die daher viele Fehler machen.
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Aber: Es ist mir einerlei, ob er dableibt oder ob er

weggeht

Niemand ahnte, woher er kam und wohin er ging.
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Here is a selected collection of famous English proverbs and common
sayings, each one expressing some phase or the other of our daily life. Each
proverb is explained and one or two examples given to explain its use in
speech and writing.

Therefore, they are worthy of being committed to memory and
remembered and when occasions arise in class use them as guides in teaching
some grammatical points, words, and structures.

As P.L.Stephen writes in his book ‘1001 Proverbs”: If proverbs are
CAPSULES OF WISDOM then they need to be studied and well-digested so
that may enrich and invigorate life and lead one to real success.”

To the young, especially, they are useful as giving them the wisdom
and knowledge which. their experience of life has not as yet given them
directly, and are consequently of inestimable value in enriching their
conversation and writings, and even in shaping and directing the very courses
of their lives.

EAST OR WEST, HOME IS BEST.
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Anger has no eyes [Hindi proverb]

When a man is angry, he can not be in the right.
[Chinese proverb]

Anger punishes itself. [English proverb]
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A mother’s goodness is deeper than the sea. {Tapanese]
A man’s mother is his other God. [African proverb]

An ounce of mother is worth a ton of priest. [English
proverb]
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1. NO CROSS, NO CROWN.

Explanation. Without trouble and suffering no
success or glory is possible.

Illustration: Face your difficulties and overcome
them. Only then you get success. No cross, no crown.
2, WASTE NOT,WANT NOT.

'Expl. Hewho does not waste will not be in need.

I'lus: the way to be well provided with things is not to
waste. wastenot, want not.

3. WAGES WILL GET PAGES.

Expl. You can get attendants if you have the money
for it,

IHus: If you have money to pay you can get any
number of men to wait on you. Wages will get pages.
4. FAST BIND, FAST FIND.

Expl. Things which are kept safely are not lost.

Illus. Lock your doors and your things will be safe.
Fast bind, fast find.
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victory. The darkest hour is before the dawn.
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7. READ MUCH, NOT MANY. ‘

Expl. Vague reading of many books is not as

profitable as careful study of what you read.

Illus. He was a man of few books but those he read

he knew well. His principle was to read much, not
many.
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The Penguin Dictionary of Proverbs
1. Fergusson, )

Rosalind. London: penguin Books 1983

1001Famous Proverbs and Sayings

2. Stephen P.L.
India D.B. Taraporevala Son &

Co. Private LTD 1974

1. Expl. Where there’s a will, there's a way.

2. Expl. People in anger do such foolish things that they bring
trouble on themselves.

3. Expl. Example is better than precept. In the same way, a man's
actions show, more clearly than his words, the kind of man that he
is.

4, Expl. Light has its shade. Every thing has its good side and a
bad side. 5

5. Expl. It is difficult to do even the easiest thing if you are
unwilling to do it.

6. Expl. Don't eat too much as if the purpose of your life were only
to go lon eating; you should eat only so as to maintain your life.

7. Expl. Many men have short memories for the help they have
received.

8. Expl. If all are leaders there will be none to follow.

9. Expl. One may be satisfied il a thing ends well, whatever
troubles there may have been earlier. .

- 10. Expl. A man" chooses his friends according to his own nature.
Hence we can know the character of a man by noting his
COmPpanions.

11. Expl. Powerful people ruin the poor.

12, Expl. 1f one is satisfied with what is good there will be no more
effort, and thus the best is not reached. '
13. Expl. Luxurious life produces no useful work.
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1. ALL ISFAIR IN LOVE AND WAR.
Expl. To gain one’s love or to win the war anything
may be done.
IHus. Private letters were opened and examined
during war-time. Allis fairin love and war.
2. THE EARLY BIRD CATCHES THE WORM.
Expl. An early start helps a man to get what he
wants.
Illus. Start early and you will be at an advantage; it is
the early bird that catches the worm.
3. EAGLES CATCH NO FLIES.

Expl. Great minds, are not concerned with small
matters. ' _

Illus. He was never interested in small concerns, but
was busy with grand enterprise. Eagles catch no flies.

4. MORE HASTE LESS SPEED.

Expl. The more you hurry, the less real progress you
will make. -

Illus. Some people become so nervous when they
hasten that they don’t progress well.

5. TWO HEADS ARE BETTER THAN ONE.
Expl. Itis better to consult another.

Illus. You are clever, but in a difficult situation two
heads are better than one.

6. THE DARKEST HOUR IS BEFORE THE
DAWN.

Expl. The most miserable time is ]ust before things
begin to improve,

Illus. 'The fighting was most fierce just before the



What is intended by today’s eclecticism is the process
of engaging “in an intelligent use of selected
approaches built upon and guided by an integrated
and broadly based theory of second language
acquisition” (Brown, 1980 p. 243)|

Let me finish with this period by outlining
three of its characteristics. (1) The difference among
learners are more and more being recognized.
Human beings cannot be treated as if they were all
the same in every respect. (2) Second language
acquisition is, for the first time in history, benefiting
from the invaluable insights provided by scientific
research which is both empirical and rationalistic. (3)
And finally, the teaching and learning have become
personal encounters. Interpersonal approaches are
replacing mechanistic ones. The affective or
emotional side of human behaviour has come to take
primary importance. Belief in the importance of
interpersonal relationships in language learning has
stimulated linguists to research into the nature of
human discourse to discover the communicative
function of language (as opposed to linguistic forms
of language) creating a new area in linguistics called
“Discourse Analysis”. The shift away from examin-
ing just the forms of language to an interest in its
functional features has induced the development of a
new kind of curriculum referred to as ‘notional -
functional syllabus’ which is intended to be an
alternative to the structural syllabus. “The structural
syllabus views language in terms of its forms - its
grammatical and lexical units; the notional syllabus
views language in functional terms, as “notions”
realized by the formal items of language” (Brown,
1980; p. 203).

Apart from all the zig-zagging, overlapping and
‘rises and declines’ through centuries of foreign
language teaching, five general tendencies seem to

have always had an onward movement, all the time-

increasing in scope and depth.

1. Wider application - The scope of foreign
language instruction has always been widening. As
international relationships expand, more and more
foreign languages have to be taught and the
profession of foreign language teaching has to cater
to more varied and diverse languages far apart from
one another in structure, semantic make-up, and
cultural values.

2. Greater participation — Closely related to the
above, has been the ever-increasing number of
participants in foreign language teaching as learners,

m
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teachers, curriculum developers, text-writers,
method-writers, administrators, psycholinguists,
applied linguists and so on.

3. Increasing sophistication — Foreign language
teaching has been advancing in the direction of
increasing sophistication and complexity: administra-
tion, course writing, class arrangements, techniques
and procedures, individualization of teaching lan-
guage skills, the use of teaching aids (from the
blackboard to the radio, television, video, overhead
projector to expensive complex labs,) and, of course,
the training of qualified teachers.

4. Theorization — For the last 60 years or so,
attempts have increasingly been made to find
theoretical underpinnings for teaching methods.
Unless a method is based on sound linguistic,
psychological and pedagogical foundations it cannot
last long and receive general acceptance. Psychology
and linguistics are the two principal fields (and to a
lesser extent, sociology and cultural anthropology)
that provide the theoretical foundations for foreign
language teaching.

5. Systematization — This is very closely related
to tendencies 3 and 4. Attempts have always been
made to free language teaching from confusion,
disorder, inconsistency and purposelessness. Teach-
ing as well as learning ought to take place according
to a rational system dictated by the findings of
scientifically sound investigation into the nature of
language and language learning. Therefore, the
adoption of techniques and methods, the choice of
books, the organization and presentation of teaching
materials cannot be haphazardly made.

1. This is the text of a speech delivered atTehran University in
1984,
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transiation... He should be able to communicate in
writing any thing he can say... Mastery of the skills
must be accompanied by familiarity with the cuiture
the language represents...” (National Education
Association’s recommendations quoted by Wilgan
Rivers in The Psychologist and the Foreign
Language Teacher, PP. 12 - 13). The ALM  lays
stress on the need for overlearning of language
patterns by a special type of drill known as pattern
practice. It also aims at practicing the foreign
language in situations which simulate real - life
situations. This aim is best achieved in dialogues.
The ultimate objective is the free use of the foreign
language . in meaningful conversation. Reading
materials are not neglected in this method. The
student should be carefully introduced to graded
authentic reading materials. Also, writing the foreign
language should gradually be introduced, strictly
kept to what the student has heard and repeated.
And finally, fine translation should be left to the
advanced stages of language study. As you can see,
in certain areas, the Audiolingual Method is not so
restrictive as the extreme forms of the Direct
Method. A totally new thing about ALM is its
emphasis on careful scientific analysis of contrasts
between the learner’s language and the target
language. The results of such contrastive analysis are
incorporated in the materials prepared for class and
language laboratory work.

Although ALM enjoyed wideSprea& accept-

ance for about 15 years (c. 1950-1964) its.

shortcomings gradually came to light, and so, many
teachers began to lose belief and interest in it.
Wilgan Rivers was one of the first to bring the
method under scrutiny and criticism.

What hastened the decline of ALM was the
revolutionary views on the nature of language put

forward by Generative linguists. They had shown -

that language was not just a collection of simple
patterns strung together in a linear manner, but a
hierarchical structure far more complex than was
supposed by the exponents of structiral grammar.
Moreover, Cognitive theory, a notably new develop-
ment in psychology shook the foundations of
" Behaviouristic way of learning, questioning the § -R
(stimulus - response) learning theories and the
advisability of rote-learning and mechanical pattern
practice. It also rejected the idea of reducing
linguistic skills to a number of habits acquired
through memorizing and overlearning the language

patterns. David Ausubel emphasized meaningful
learning as opposed to rote learning. He rejected the
idea that “children are good rote learners and that
they make good use of mechanistic meaningless
repetition and mimicking” (Brown, 1980 p. 52).He
maintained that “most items are acquired by
meaningful learning, by archoring and relating new
items and experiences to knowledge that exists in the
cognitive framework™ (Ibid). In short, Ausubel and
his followers were emphasizing comprehension of
principles and conceptual understanding. In fact they
brought into focus the importance of meaning in
language and of meaningful contexts for linguistic
communication.

d. The last part of my survey concerns the state
of foreign language teaching in the last fifteen years.
As D. Brown aptly puts it ““The 1970’s brought with
it an age of skepticism, restlessness, and dissatisfac-
tion” (Brown, 1980, p. 242). With the decline of the
Audiolingual Method, more and more teachers
sought alternative methods and approaches but no
really prominent method emerged. However, the
tendency increasingly moved away from behaviouris-
tic, mechanical teaching-approaches to- deductive,
analytical and mentalistic ones. The result of such
tendency was what came to be known as Cognitive
Code-Learning. Another tendency was towards the
contextualization of learning. The methods and
techniques developed to attain this end were
generally referred to as Situational Approaches. As
there was no universally dominant, established
method in the period under consideration, teachers
had to follow the dictates of their own experience
using remnants of the Grammar-Translation Method
and The Direct Method in various modifications and
versions. In short, it was a time of uncertainty and
searching.

This searching has been going on up to the
present time, but no panacea has been discovered
yet. However, things have never stopped. New
developments have been building up, not all of them,

- of course, totally unprecedentelg rooted in the past

but reformulated in the light of modern pedagogical,
psychological and linguistic findings. For example,
one great trend in recent years has been towards
eclecticism; the idea that was elaborated and
advocated by Harold Palmer some 60 years ago.
However, this . new eclecticism should not be
mistaken for the jumbling together of attractive
aspects of different methods haphazardly chosen.



existing theories and then again new theories or
modified versions of the old theories and eventually a
new method.

Now let’s take a quick look at these methods.

a-The Direct Method. As a strong reaction
against the old methods of language teaching, there
emerged at the turn of the present century the Direct
Method which had in fact been foreshadowed in
Frangois Gouin's «Series Method» back in 1880.
Except Greek and Latin, foreign languages had no
place in educational institutes before 1900. Other
languages, if ever learnt, were usually learned
privately. Classical languages were treated as dead
languages. Indeed, they had already been dead for
centuries.

Therefore, when modern languages were introduced
in schools, and there was widespread interest in
teaching them for speaking purposes, the antiquated
methods could not meet this end. A method had to
be invented which would come as close to the
«natural way of learning one’s mother tongue as
possible. As a result, in language classes, translation,
formal grammar, deductive thinking and memoriza-
tion gave way to oral-aural activities and communica-
tive practice. This method which is based on the
psychological principle of direct association between
an idea and the foreign word or sentence expressing
that idea without the intervention of the learner’s
vernacuelar, was in fact a blanket-term that
_ represented a host of methods developed in late 19th
century; such methods as: ‘New’, * Newer’,'Natural’,
‘Rational’, ‘Correct’, *Sensible’,'Phonetical’, ‘Imita-
tive’. ‘Analytical’, ‘Concrete’, ‘Conversational’,
‘Anti-grammatical, Anti-translation’ and so on. The
intention behind the Direct Method was great and
admirable but since a strict exclusion, from the
foreign language class, of the learner’s mother
tongue had not produced the expected result,
dissatisfaction grew among teachers and the Direct
Method fell out of favour with most of them. The
pendulum, therefore, began to swing to the opposite
extreme.

b. Following the "above development many
teachers felt it desirable to take a moderate line
towards the learner’s mother tongue. This new line
took different names in different quarters and in
different countries, names such as Reform, Com-
promise, Reading, Eclectic, and Active. In the
United States, a somewhat «beefed-up» version of
the Classical Method, was adopted; it became known

as the Grammar-Translation Method. It concen-
trated on reading foreign languages and stressed
grammar as an aid to reading comprehension, and a
great deal of written and oral translation. This
method is still used today in various forms. Economy
of time and resources necessitated the adoption of
this method; otherwise there were no real psycholog-
ical and linguistic foundations to justify the various
translation and grammar teaching activities that the
method entailed. It is worth mentioning that in 1950
Michael West compiled his well-known series of
reading books each accompanied by a Companion
Reader. Each Reader together with its respective
Companion, we may claim, form a sort of bilingual
text, in that the Companions supply a list of the new
words as they occur section by section with their
vernacular meanings.

It may be claimed with some certainty that at
least one of the main trends in this period was a sway
from extreme direct methodism to eclecticism.

¢. By 1950 Behavioural psychology and
Structural Linguistics reached their heights. Both
had a profound and lasting effect on language
teaching methodology. Structuralists provided tools
for breaking language into its phonological, lexical
and syntactic components. Behaviourists provided
language teachers with a new teaching model. The
theoretical contributions of Behaviorists and Struc-
turalists laid the foundations of the method that came
to be known as the Audiolingual Method. (ALM)
This method (that some people prefer to call
‘approach’ also known by such names as the Oral -
Auwral Approach, and the Mim - Mem (mimicry-
memorization Method) was in one sense a return to
the Direct Method” (Brown, 1980, p: 242), because
it emphasized most of the aspects of language and
language teaching that the Direct Method had
emphasized three or four decades earlier. For
example, according to this method items of language
had to be presented in their spoken form before
being presented in their written form.(In fact, it is
from this principle that the method has derived the
name audio-lingual). “The student should under-
stand the foreign language as it is spoken by native
speakers in situations similar to his own experi-
ence.... He should speak the foreign language in
everyday situations with reasonable fluency and
correctness, and with pronunciation acceptable to
the native speaker of the language.... He should read
the foreign language easily and without conscious
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its very nature, could not have been conceived as
something isolated from and independent of mind or
the soul which is the hub of much of the
psychological studies.

However, since our ovetview is a historical
one, although a thematic arrangement is scientifi-
cally preferable, I have adopted a chronological
approach because this, hopefully, would give us a
clearer and more discernible picture of the changes
and developments that have taken place in our
profession. But I must repeat my previous assertion
that trends in the methodology of foreign language
teaching have not necessarily followed one another
in a single line./The|same method may have emerged
at different times, but probably under different
names. Or basically the same idea may have been
expressed by different scholars far apart in time from
one another. The only thing that must be added here
is that each trend (pedagogical, linguistic or
psychological) or approach seems to have had a hey-
day or a period of currency and dominance, but had
been overshadowed in other periods by other
dominant trends.

The history of foreign language teaching can be
divided into two main periods and each period be
splited into further periods.

1 - From the early times right to the 8th decade
of the nineteenth century.

2 — From the 8tn decade of the 19th century on.

The first main period can be divided further
into pre-Renaissance and from Renaissance-on
periods. The second main period we can divide into
the following: -

a. From early 1880’s to the decline of the
Direct Method around 1920

b. From the early 1920’s through 1940’s

¢. From around 1950 through 1960’s

d. From around 1970 up to the present time
My survey of the first period will be a short one.

Pre-Renaissance. During this time the sphere
of foreign language teaching was exceedingly limited,
and this limited teaching was mainly carried out by
native speakers (as tutors and governesses) of the
foreign tongues; the only foreign languages, of
course, being Greek and Latin. Therefore, the
method of teaching must have been a direct one.
Nevertheless, there is some evidence which indicates
a sporadic employment of vernaculars in foreign
language teaching. The extant information referstoa

number of ancient classical scholars including
Quintilian, Cicero, and Pliny as advocates of double
translation technique in teaching Greek. Evidence is
indicative of the existence, in the Middle Ages, of
bilingual word - lists and grammars with interlinear
layouts in them. The eminent scientist and
philosopher of the 13th century, Roger Bacon {(c.
1214-1292 A. D.) recommended a sort of interlinear
translation for the accurate reading of Greek.

From Renaissance on. Although the vernacu-
lar was now and then employed in teaching Greek
and Latin, during the Middle Ages, this does not
seem to have been a very common exercise. It is from
the 14th century on that bilingual teaching was
increasingly used. During the Renaissance, transla-
tion became an important school exercise. Space

doesn’t admit of citing here the many examples of
bilingual teaching techniques in the period under
consideration. In France, Italy, England. and
Germany bilingual teaching and bilingual publica-
tions were widely and extensively used. Memorizing
and translating passages from the classics as a sort of
homework seems to have been commonly practised

~ during the Renaissance right through theinineteenth

century. During all this time foreign language
teaching does not seem to have been recognized as
an established, independent profession. Apart from
techniques such as double translation, interlinear
translation, literal translation, parallel translation,
parsing and construing, we do not know of any
established methods by name. It is from the middle
of the nineteenth century on that we hear of methods
such as Ollendorf’s method of question-answer (this,
again, via translation from the mother tongue) or F.
Gouin’s ‘series method’. There were few systematic
approaches based on specific theories. Nor was there
any organised training for teachers of foreign
languages.

Second period. Foreign language teaching as a
profession began towards the end of the last century
and gained momentum in the first two decades of the
20th century and secured its position in the
educational system of many countries. It has passed
through lots of changes and modifications. The most
striking aspect of this relatively new discipline is its
emphasis and great dependence on sound linguistic
as well as psychological theories. Fluctuation has
been immense. So many ups and downs. Every two
decades or so, there has been a new shift in
emphasis, a new development, dissatisfaction with
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A HISTORICAL PERSPECTIVE
Of
Language

Foreign Teaching’
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A Historical overview of the developments of
foreign language teaching can be undertaken in one
of two ways. First,by enumerating the various
teaching methods and approaches  adopted by
foreign language teachers over the years, following a
chronological order. Second, by grouping and
classifying ideas and principles underlying those
various methods. The danger with the first approach
is that the term «chronological order» may be taken,
by some, to imply a complete disappearance of one
method and the emergence of a wholely new one. It
is not possible to draw distinguishing lines in order to
mark off a period during which one and only one
specific method has been used and no component of
which has been utilized in any other period. It is too
naive to say that, for example, until the third quarter
of the nineteenth century the student’s mother
tongue was widely applied in the imparting of every
aspect of the foreign language, and that suddenly this

practice was abandoned and nobody afterwards
dared try it out ever again. Totally unprecedented,
hundred percent original methods are impossible to
find. Methods do not form watertight compartments.
There has been an awful lot of overlapping, sharing,
and mutual contribution amongst methods. «There’s
nothing new under the sun,» thus goes the proverb!
Although the danger resulting from arranging
methods in a chronological order does not normally
lie with the second approach, one should still be on
his guard against the temptation of assuming that
ideas and principles have developed along a single
straight line consecutively. Here again there is quite
a lot of zig-zagging.cross-fertilization and sharing
throughout the years. It would be wrong, for
example, to assume that psychology entered the field
of language tuition only at the turn of the twentieth
century and that no mentalistic approach to foreign
language teaching existed before then. Language, by
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AE: John goes to the
university.
Auopxiliary. BE: 1
books.
AE: I don’'t have any

books.

Concord.® BE: The public is tired

of strikes.
AE: The public are
tired of strikes.

Past participle. BE: I've never
really got to
know him.

AE. T've never
really gotten to
know him,

Preposition. BE: Mary lives in this

street,
AE: Mary lives on
this street.

haven’t any

Pronoun. BE: One should always

look after one’s money.

AE: One should always

look after his money.
Subjunctive. BE: It is essential that
he be informed.
AE: It is essential
that he should be
informed.
Tense. BE: He’s just gone home.
AE: He just went home.’

Pedagogical Implications.

1. In spite of many minor
differences existing between Brit-
ish English and American English
we should admit that these two
standard varieties do not greatly
differ from each other.

2. The differences between
British and American English are
mainly due to historical and cul-
tural developments and seem
natural to have arisen.

3. The similarities far outweigh
the differences both in'number and
proportion and have to be
emphasized.

4. The differences may be
taught in appropriate contexts and

classroom situations to strengthen
the learners’ competence.

5. Any notion of cultural prior-
ity or snobbery of one variety over
the other is not to be presupposed.

6. Finally, the preference of one
variety over the other may be
justified in terms of the cultural
aspects of British or American life
environment in which the students
may live or study later.

Notes

1. Albert Baugh. A History of
the English Language. New York:
Appleton - century - crofts — Inc.,
1957, P. 406. .

2. [3] stands for a diphthong in
British English. :

3. In these examples [t] appears
intervocalically, that is, between
two vowels,

4. [!] stands for a syllabic type

* whichispronounced without avowel."

5. For a detailed discussion of
British intonation see:

Standard Allen. Living English
Speech. London: Longmans,
Green and Co., 1958, PP.s1 ~ 1435,

6. For American intonation see:

Norman Stageberg. An Intro-
ductory English Grammar. New
York: Holt, Rinehart and Winston,
Inc., 1967, PP.57-63.

7. Simeon Potter.Our Language.
London:Penguin Books,1950,R159

8. By concord we mean the
agreement between the subject and
the verb.

9. For more syntactic. differ-
ences see:

Geoffrey Lesch and Jan Svart-

- vik. A Communicative Grammar

of English. London:
1983, P.31.

Longman,
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[militri].
2. Some words in British English
have the primary stress on the first
syllable, while they are stressed on
the ‘second syllable in American
English, like détail vs detail. Other
examples are: aristocrat, frontier,
primarily, harass, and eczema.
3. On the contrary, some words are
stressed on the second syllable in
British English, but the heavy
stress goes to the first syllable in
American English, for example:
research, address, idea, defect
recourse, resource and redress.
TI1. Intonation, By intonation we
mean the melody or music of
speech - the changing pitch pat-
terns of our voice. One striking
difference between British English
and American English is in their
intonational patterns. In British
English, an utterance begins with
the first stressed syllable fairly high
and gradually falls from stress to
stress until the last prominent stress
is reached’. Conversely, the utter-
ance in American English begins
with the normal pitch level and
remains there until you reach the
last primary stress®. This contrast is
most noticeable in questions and
requests. Compare the intonational
patterns of the following sentences:
British English

Where Jare you going tebe?  Where are you going [ﬂ?
™
Are | yousure?, Arc you sure” #

As a consequence of this intona-
tional difference, the distance bet-
ween the highest to the lowest tone
is generally longer in British
English, but the pitch pattern
remains fairly level in American
English.

[V. Spelling, The distinctive fea-
tures of American spelling are, as
Simeon Potter puts it, “‘a legacy
bequeathed by Noah Webster'”’
Webster’s main effort was towards

American English

simplifying the original spelling
system of English. Some of these

modifications are given below:

VI. Syntax. Syntax reters to the
arrangement of words and the
means to express their relation-

British English American English Examples

Simplified form

1. —our -or
2. -re —-er
3. -11- -1-
4. —s€ -ce
S. - xion —-ction
6. -1ize —ize
—~1se
7. -ogue —0g
8. Traditional form
programme program
cheque check
masque mask
- medieaval medieval
tyre tire
plough plow

colour - color
theatre - theater
traveller ~ traveler
defense — defence
reflexion - reflection

realize

realize — 1<
Tealise

dialogue - dialog

V. Vocabulary. Lexical differences
between British English and
American English appear in many
areas particularly those pertaining
to travel and transport, institu-
tions, geographical features, physi-

cal objects and ways of handling

ships. Syntactic differences bet-
ween British English and American
English are not so widespread.
However, there are some. differ-
ences which call for our attention.
A number of such differences are
exemplified below:

things, Consider the following Article. BE: John goes to univer-
examples: sity.
British English American English
1.  rail railroad
luggage baggage
season ticket commutation ticket
taxi cab
2. publicschool private school
staff faculty
college, university school
farm ranch
flat apartment
3. county town county seat
pavement sidewalk
4.  rubber eraser
tin can
lift elevator
5. register check
call collect reverse charges
detour diversion
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Introduction. The English lan-
puage was brought to America by
colonists from England in the
seventeenth century.! Since lan-
guage functions as a social tool and

of the vowel, and consonantal
phonemes’ of American English,
immediately apparent to speakets
of British English, are as follows:

syllable receives in a word. For
instance, in the word agreé, the
second syllable sounds more prom-
inent than the first one. There are

f,h':‘c?"éfng;zy'ff’td‘:;tt;’;;h:ai‘;:':tz British English American English Examples
undergoes a continual process of 1. f{ag] — (] grass, laugh, etc.
change and recreation. We can 2. [»p Ea— (a] hot, fog, etc.
therefore reasonably expect the 3.0 (ju] E— (u:] dew, new, etc.
language in America to reflect the 4. [-?] —  [1] father, writer, etc.
cultural, social and environmental 5. [oU] - E— fo] home, no, etc 2
factors of its own. 6. [v-t-v] — [v-d-v] better, matter, etc.?
The English brought to America 7. [¢] — fo1] burn, girl, etc.
was inevitably changed in certain 8. 8] —  {2] Asia, Persia, etc.
linguistic dimensions but the core 9. [-ail] — [ fertile, fragile, etc.*
grammar did not diverge signific- 10.  [w-] - [Wh-] when, where, etc.
antly from that of the original
homeland. The differences we Summing up, we can say that degrees of stress like primary (4),

observe loom principally in some
features of pronunciation and other
areas, such as stress, intonation,
spelling vocabulary and syntax. In
this paper, we will first deal with
these areas and then point out
certain pedagogical implications.

I. Pronunciation: Some of the

pronunciation differences which

indicate the characteristic features

12"

vowels in American English are
often accompanied by nasal twang,
and in stressed positions they tend
to be more lengthened. Therefore,
American pronunciation is labelled
as “nasalized” and that of British
English as “clipped”.

IL. Stress. This suprasegmental ph-
enomenon refers to the promi-
nence or loudness a particular

secondary (%) and weak (U). The
differences between British English
and American English in this area
may be shown as follows:

1. In American English the words
terminating in - ary,—ery and-ory
have a secondary stress on the
syllable next to the last, whereas in
British English the stress is weak,
such as military [militeri] vs



VOCABULAIRE
TROF DIFFICILE

Nous sommes arrivés en retard. .. la circulation
é1ait trés dense.

1-quoique 2 - depuis 3 - car

4 - pour que

Difficulté de vocabulaire  deux niveaux: celui
du radical (dense) ¢t celui des distracteurs
(quoique). D’ailleurs il aurait mieux val dire
la méme chose d'une fagon plus naturelle.

MNous sommes arrivés en retard ...
beaucoup de circulation.

1= donc 2 - depuis 3 - car

4 - pour qu’

il y avai1

ERREURS DE
PONCTUATION

.Madame, vous allez prendre

troid, vous n'avez mis ...
foulard, ... echarpe.
l-ou...,0u

2-et... et....
3-ni....n....

4 - mais ..., mais ... .

Ces négligences dans la ponctuation (plusieurs
virgules et points incorrects} peuvent géner les
candidats,

Madame, vous allez prendre froid! Vous n'aver
mis .., foulard ... écharpe.
l-ou..ou2-et.. et

3-ni... ni4-mais... mais

. IDEE OU FORMU- | Cecbébéa unan;il parle deja. Combien de bébds parlent déjh a un an? Cet enfant a un an et demi. il parle déja.
LATION NON
LOGIQUE
N parle & son ami et il joue au foorball. Quelle association bizarre!
EXPRESSIONS Tu ne restes pas déjeuncr 3 la maison? Il est maladroit d'utiliser ensemble les trois | ‘v ne restes pas déjeuner?
GRAMMATICALE- = Non, il faur que je parte, unitéds lexicales “rester”, “déjeuner” et “a la | (sous - entendu: avec nous, avec &ux, etc,) ou
- MENT CORRECTES - maison”. De plus, “sortir’ ou “s'en ller” | bien: Tu ne déjeunes pas & la maison? (qui
MAIS PEU conviendrait et non “partit”. dopposerait 4 “av restaurant”, par exemple)
NATURELLES - Non, il faut que je sorte,
POUR UN FRAN-
CAIS NATIF
ERREURS DE .L’année dernitre, j'allais tous les matins au | La répétition (I'habitude), dans ce cas, | L'année dernitre,” j'allais tous les matins au
FRANCAIS Iycée et les soirs je travaillais & la maison. s'exprime au singulier: “le soir™. kycée ct, le soir, je travaillaig & 1a maison.
Autrefois, j'allais 4 ta classe tous les jours, Emploi erroné de la préposition “4” au lieu de | Autrefois, j’allzis en classe (ou & I université/ a
“en”, I' école) tous les jours.
FAUTES DE Montrez-mo les ivres que vous avez,,, Le candidal peut ne pas deviner la faute de | Montrez-moi les livres que vous aves...
FRAPPE 1=lu2-lue3-luesd~lus frappe et se “creuser la téte™ afin de faire | 1-lu2—lue 3 -luesd-lus

I'zecord correct du participe passé)

Dis-moi si... les invités sont arrivées.
1-toute 2 ~ tous 3 - 1out 4 — toutes

Cette faute de frappe peut donner le vertige
aux candidats!

‘Dis-moi si... les invités sont srrivés,
Ou: Dis-moi si... l¢s invitées sont arrivées.

Remarque — Nous ne faisons que citer av hasard: cilébre, quelles pages avez-vu lues, les &léves, ignoraut, qulquechose, agée,aeroport, it ya,
Madame Chrazi, 2 lapuelle, suivante, ¢fc. qui figurent indifféremment dans les radicaux ou dans les options, ¢t me&me - ce
qui est trés grave ~ dans la bonne réponse!

Si certaines de ces maladresses sont nettement

plus graves que d’autres, et si, &éparpillées dans une
série d'items d’une épreuve, elles ne sautent pas tant
aux yeux que dans ce tableau récapitulatif, nous ne
pouvons néanmoins nier qu’elles déroutent sdirement
les candidats et peuvent, dans certains cas, les
induire directement en erreur. En outre, dans
aucune des épreuves étudiées, nous n’avons pu
déceler un ordre de difficulté des items proposés
alors que nous pensons qu'un ordre de difficulté
croissante ne pourrait que donner confiance aux
candidats. Enfin, nous devons ajouter que la
présentation d’ensemble des épreuves laissent
soavent A désirer: si les lignes horizontales sont

toujours bien dessinées par la machine 2 écrire de la
dactylo, les verticales, par contre, ressemblent un
peu trop souvent 2 des sinusoides pour que le coup
d’oeil d’ensemble soit esthétique... Coupons-nous les
cheveux en quatre? Sommes-nous “chinoises”? Nous
ne le croyons pas car nous sommes persuadées qu'un
travail soigné, dépourvu de toute erreur typographi-
que ou linguistique est indispensable puisque le sort
d’un candidat peut dépendre uniquement d’un item
auquel il a bien ou mal répondu.

Nous espérons pouvoir, dans un prochain
numéro, donner des suggestions pour une meilleure
évaluation des candidats et établir une liste de
critéres pour ’élaboration des tests Q.C.M.
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TROIS OPTIONS
CORRECTES
POSSIBLES!

Quel est I’adjectif qui ne convient pas?
L'hirondelle est un oiseau léger, gemiil,
rocturne et voyageur,

I-noeturne 2 - 1éger 3 - gentil 4 - voyageur

A potre avis, trois de et adjectifs oe
conviennent absclument pas: 1 - noctume
{bonne réponse) 2 — genul (d’habitude on
classe les animaux en “‘uiiles”’ et “nuisibles')
3. voyageur {le terme propre dtant “‘mig-
rateur” bien que I'on parle de pigeon voyageur
uniquement pour le pigeon!)

DEUX OPTIONS
CORRECTES

Les enfants... & l'école.

1 - ne sont allés pas encore 2 - ne sont encore
pas aflés 3 - ne sont pas allés encore

4~ ne s0nt pas encore allés

Les opdons 2,4 et, & la rigueur, 3 ‘sont
plausibles. Par aillevrs, il y a unt erreur de
présentation, “ne sont™ étant répété dans les
quatre options. La place du mot “encore” dans
fa phrase frangaise étant trds variable, ceite
évaluation ne nous semble pas pertinente,

La fenttre de ma chambre...
sur un grand jardin,
1 -donne 2 - montre 3 —ouvre 4 — regarde.

Les options 1 ¢t 3 sont plausibles.

La fenétre de ma chambre...
sur un grand jardin.

1 -donne 2-montre J—est 4 regarde

OPTIONS PROPOS~—
EESDAPPARTENANT

Sur Ia table @ y a un album... j'ai regardé fes
photos.
1-que 2-qui3-dans4 -dont

Sur les 4 options proposées, } sont des
pronoms relatifs, 1 est une préposition!

Voild une robe... la couleur me plalt,
1-que2-qui3-ond4-dont

IL EST POSSIBLE
DE TROUVER LA
BONNE REPONSE
SANS MEME LIRE

I n'a pas ses livres,et 10i?
1-Moi, j'ai les mien,
2~Moi, y'ai ie mienne.

3 - Mei, J'ai les mienne.

Tout en cachant le radical, vous &tes siir, si
vOus avez une connaissance élémentaire du
frangais, de trouver la réponse correcte. Oui,
c’est bien le no 4!

Elle n'a pas ses livres, et toi?
=Moi, j'ai ...

1 - ka mienne 2 - les miennes
3 -lavdtre 4 - les miens

LE RADICAL! 4-Moi, j'ai les miens.
DISTRACTEURS Que signifie "' perte de vue™? La répétition de “pas trés loin” est<lic voulue? | Que signifie “a perte de vue™?
g}-wg 1 - pas trés loin 2 - trop loin est - ce une faute de frappe? 1 - pas trés toin 2 — trop loin

3 - aussi loin qu’on peut voir
4 - pas trés loin (sir:;)e

De plus, l1a bonne réponse est beawcoup plus
longue que les trots distractewrs.

3 —trés loin 4 - moins tein

OPTIONS PROPOS-
EES COMPORTANT
DES FORMES
ERRONEES

1l y a plusicurs... de réparer un tort fait &
autrui.

1 - fagons 2 - faganes

3- fagonnes 4 - fagaunnes

Trois options sur 4 comportent des formes
fautives, Est - ce pédagogique?

Par ailleurs, que teste —t — on ici?
Vorthographe ou la prononciation?

£q




notre étude, nous nous sommes rendu compte d’un
certain nombre de négligences dans 1'élaboration
méme des épreuves de frangais. Ayant fait un relevé
des erreurs les plus grossitres, et ceci sans vouloir
“chercher la petite béte”, nous classons ci-dessous
celles que nous avons le plus souvent constatées, en
les organisant par types différents et en les
expliquant. Nous suggérons également de nouveaux
items qui, lorsque cela est possible, pourraient se
substituer aux formes fautives. La case vide dans Ia

colonne de correction indique que I'item, ne pouvant
étre corrigé, doit étre totalement supprimé.

Rappelons également qu'un test Q.C.M.
comprend toujours un certain nombre d’items
proposant un certain nombre de réponses -de 325,
mais souvent 4 comme dans le cas du concours
national. On appelle radical la partie de I'item qui
précede les réponses proposées, ces dernidres se
nommant options. La bonne réponse est 1a cié et les
autres les distracteurs ou leurres.

GENRE D’ERREUR EXEMPLE EXPLICATION DE L'ERREUR SUGGESTION DE CORRECTION

Quel mot est inconvenable dans la phrase | L'adjectif “inconvenable” n'existe pas dans le [ Quel mot ne devrait pas tre dans la phrase
INSTRUCTIONS suivante: Petit Larousse ni dansle Petit Robert, suivanie?
MALADROITES

Commentunétudiant débutant le connaftrait-il?

(Quel mot ne devrait pas se trouver dans 1a
‘phrase suivante?)

Dis-moisi ... les invitées sont arrivées. .
Ces deux items, de la méme épreuve, testent

fréquent qu’ “apercevoir”.

I-toute 2-tous 3-tout #4-toutes
MEME POINT TESTE l'accord de P'adjeciif indéfini TOUT et, dans
dans phusiears Dans ce zoo, it y o des oiseaux de ... les | fes deux cas,ia bonne réponse est [a méme. Iy
items du méme test couleurs. a.un item inutile.
e l1-toute 2~tous 3I-towt 4-toutes
PLUSIEURS On [ait les cigarettes. .. Cet item teste A la fois I'emploi de Ia | $'il s’agit d'un item de vocabulaire, on peut le
POINTS TESTES tabac. préposition et de 'article partitif. formuler ainsi: On fait les cigarettes .. 1abac.
DANS LE MEME t-pvecde 2-avecdu 3-su 4-en l~avecdu2-aul-du4-dansdu
iTEM
Le radical “Les deux amis s'apergaivent,” se
Les deux amis s'apergoivent ... suffit & lui-méme puisque ' indique déja la
AUCUNE OPTION 1-Tune 'autre 2 -les unes les autres réciprocité. Done, aucune option nest vrai-
POSSIBLE 3-Tunlautre 4 -lesuns les autres ment nécessaire, surtout avec un verbe aussi
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En ce qui concerne le contenu {abstraction faite
naturellement du niveau d’ensemble d'évaluation),
la seule différence remarquable entre ces deux
génres d’épreuves, gnérale et spécialisée, semble
étre la présence d’items d’orthographe dans I'une des
deux épreuves du concours spécialisé. Notons tout de
suite, cependant, que la présence d’items d’ortho}
raphe ne nous semble absolument pas souhaitable
car, d’une part, le constructeur de test a dd proposer
des formes erronées, c’est-a-dire qui n’existent pas
dans la langue, d’autre part, un nombre tellement
limité d’items, portant sur I'orthographe de quelques
mots seulement, ne peut, en aucune fagon, donner
une idée exacte du niveau du candidat en ce
domaine. N'oublions pas non plus que la dictée non
préparée, tout en €tant considérée comme une
épreuve valide A un niveau avancé, ne peut gudre
€tre avec profit administrée 2 des débutants.

Tous les linguistes étant pratiquement d'accord
pour admettre que le comportement linguistique
comprend quatre “skills”, 4 savoir:

-la compréhension orale (ou plut6ét la com-
préhension de I'oral), _ o -

-la production orale {(ou I'expression orale),

-la compréhension écrite (ou plutét la
compréhension de I’écrit), _

- la production écrite (ou ’expression écrite),
nous sommes bien obligés d’avouer que 'épreuve de
frangais du concours n’en évalue qu’une bien petite
partie! Si la production écrite se définit par la mise en
application de connaissances théoriques, mor-
phologiques. syntaxiques et lexicales POUR PRO-
DUIRE DES PHRASES ET DES PARA-
GRAPHES et la compréhension de Técrit par la
compréhension d'idées exprimées par DES
PHRASES ET DES PARAGRAPHES, les items de
nos épreuves de concours n'évaluent donc que la
connaissance théorique passive ou plutét la recon-
naissance de formes morphologiques, syntaxiques
(trés rares) et lexicales (trop rares}) ISOLEES sans
aucune “production’ ni aucune “‘compréhension”
quelles qu’elles soient! Lacune beaucoup plus
regrettable, enfin: les deux autres skills sont
absolument ignorés! Nous pouvons alors nous
demander si l'objectif du concours n'est pas de
sélectionner les candidats qui ont le mieux appris leur
grammaire frangaise par coeur.,

Par conséquent, nous devons bien admettre
que 'épreuve de frangais du concours, telle qu’elle se
présente actuellement, ne teste pas de fagon efficace

Fal)

e

les aptitudes des candidats. Peut-on, dans le cadre
d’un concours national, remédier A ces insuffisances
et comment? I} est bien évident que nous sommes
limités par de simples raisons de commodité
pratique: ce genre de test de frangais, tel qu'il a été
administré ces dernidres années, ne nécessite aucun
matériel colteux ni aucune disposition particuliere.
11 fait suvite aux autres épreuves du concours (persan,
connaissances générales, connaissances scientifi-
ques, etc.) et en a la méme forme. Le choix de cette
forme méme, c’est-a-dire le questionnaire 4 choix
multiples (test Q.C.M.), permet une passation
collective, donc . une économie
appréciable de temps et de “force humaine”, la
possibilité d’une correction objective, le plus souvent
A laide d’ordinateurs, et d’une conservation des
réponses. Il est donc bien entendu que nous ne
mettons pas en cause le choix de la forme du test
Q.C.M. dont les avantages dépassent de beaucoup
les inconvénients, en particulier dans le cas d'un
concours national d’entrée 4 P'université administré 2
des milliers de candidats et qui a fait ses preuves
depuis longtemps déja. Par contre, ce que nous
proposons c¢'est de” varier le contenu de ce test
Q.C M., d'ajouter aux items de connaissances
grammaticales pures, des items évaluant les connais-
sances lexicales, la bonne utilisation des structures, la
compréhension de textes écrits, et, éventuellement
pour le concours spécialisé, la compréhension
d’énoncés oraux, plus ou moins longs, donc de doser,
de fagon judicieuse, ces différents items afin de
mieux évaluer les aptitudes des candidats tout en
demeurant dans les limites imposées par ce genre de
test.

II. ETUDE DE LA PRESEN.-
TATION FORMELLE DES
EPREUVES DE FRANCAIS
DU CONCOURS NATIONAL
(GENERALETSPECIALISE).

La caractéristique essentielle d'un test Q.C.M.
est qu'il se corrige facilement. Mais on oublie
souvent qu'il n'est pas facile a4 élaborer! La
construction de ce genre de test obéit, en effet, 2 un
certain nombre de principes exigeants dont 'applica-
tion détermine la qualité du test. Or, au cours de
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Concours général
Annéede | Nombre d’items Nombre d’items Nombre d'items de Nombre total
I'épreuve de grammaire de vocabulaire structure de phrase d’items
1362 -63 (1) 27 2 1 30
1362 - 63(1I) 27 3 0 30
1363 - 64 23 6 1 30
1364 - 65 31 7 1 39

Concours spécialisé

Annéede |Nombre d’items |Nombre d’items [Nombre d’items de|Nombre d’items d'| Nombre total
I'"épreuve | degrammaire de vocabulaire  [structure de phrase ortg?ugsr;gpche d’items
1362 - 63 22 0 2 0 24

1363 - 64 23 4 0 3 30
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L’EPREUVE DE FRANCAIS
AUCONCOURS NATIONAL

D’ENTREE DANS LES
UNIVERSITES ETUDE

CRITIQUE

L’enseignement du francais dans les universités
iraniennes jouit depuis longtemps déja de conditions
particulitrement favorables: les professeurs possé-
dent des dipldmes universitaires élevés, les méthodes
sont soigneusement triées sur le volet et les étudiants
sont, en général, remarquablement doués pour
apprendre une langue étrangére. En outre, dans ces
dernitres années, les programmes de cours ont été
modifiés pour mieux s’adapter aux besoins des
étudiants et de I'Iran. Toutefois, il reste une tache
noire 4ce tableau idyllique: la sélection des étudiants
se fait rarement en fonction de Daptitude des
candidats. Bien qu'une épreuve de franc ais figure
parmi les tests du concours national d’entrée 2
I'université, cette épreuve ne nous semble pas
évaluer suffisamment bien toutes les aptitudes des
sujets testés. Ces réflexions nous ayant amenées 2
faire une analyse minutieuse du contenu et de la
forme des épreuves du concours de ces dernitres
années, nous nous permettons de présenter A nos

collégues, professeurs de frangais, le résultat de cette
étude. :

or

ET SPECIALISE)

I. ETUDE STATISTIQUE DES
EPREUVES DE FRANCAIS
DU CONCOURS (GENERAL
DE CES
TROIS DERNIERES ANNEES
ET ANALYSE DE LEUR
CONTENU

La premigre constatation que nous avons pu
faire concerne la prédominance des items de
grammaire dans les épreuves de frangais du concours
national d'entrée 3 l'université. En effet, plus de
85% des items ne testent que le niveau des
connaissances grammaticales des candidats, les items
de vocabulaire et de structures de phrases étant, par
ailleurs, trés rares et les items de compréhension
écrite et orale inexistants. Comme le montrent bien
les tableaux chiffrés ci-dessous, ceci est vrai des
épreuves du concours général aussi bien que de celles
du concours spécialisé.



the following session, we can certainly save
time for more practice and teaching. We
teachers tend to teach the way we have been
taught. This seems to be very obvious
especially in the way we exploit teaching aids
like textbooks, blackboard, and in the way we
apply certain techniques like dictation, transla-
tion, and composition.

Textbooks can be a source for a great deal
of motivating activities outside the classroom.
One such activity which may guide our learners
to practice the genuine use of the foreign
language, for much longer hours outside the
classroom is the compilation of a ‘personal’
textbook. At the beginning of each year or
term, the students get notebooks to do the
exercises and / or copy the lessons from their
language textbooks. These notebooks are
thrown away by the end of the year as
wastepaper. With a bit of sensible planning,
these notebooks can be changed into quite
pleasant workbooks. Some rough and general
guidelines on the way of compiling this kind of
learner - compiled workbooks are as foliowing:

1. Rather than exact copying of the
dialogues and passages of the textbook,
instruct your students to rewrite them produc-
ing changes in names of places and persons,
etc. to make them more related to thelr own
lives and their environment.

2. Encourage them to get further informa-
tion about the topic of their lesson, and write it
down in their workbooks.

3. Guide your students to illustrate the
dialogues, stories, reading passages,...... in
their notebooks and collect pictures, stamps,...
related to the topic of the lesson they study and
stick them in their workbooks.

4. Help them find poems, idioms, proverbs,
and jokes related to each lesson,

Thus by the end of the year instead of a
notebook worth throwing away, your students
will have a book of their own, which they may
enjoy reading any time they wish. A teacher, of
course, may assign small groups of students to
compile such a workbook. The purpose,
however, is to make students practice and use
the foreign language outside the classroom
more fruitfully and on genuine and motivating
activities. The above-explained practice is only

one of the many means to this end.

3. The role of the teacher and
the leamer

On the role of the teacher the generaily
accepted assumption is that the teacher is the
source of knowledge and teaching, 1. e. passing
knowledge to the learner, is his sole responsi-
bility. A good teacher is a person who talks,
describes, and explains what the learner is to
learn throughout the class-time and a good
learner is a person who listens attentively for
long periods of time. This is a gross confusion
of the role of the teacher/learner in learning
languages. The reasons are too self-evident to
be discussed in detail here. We do not learn a
foreign language simply through listening to
the explanation or descriptions of a teacher.
We need to devise activities and procedures to
distribute learning / teaching responsibilities
more sensibly and give the teacher the role to
guide and advise rather than do everything all
by himself. The point is that what we try to
teach (in-put) is not exactly the same as what
the learners finally learn (in-take). The
learners very often draw conclusions we never
intend to and they learn from each other with
much more ease and comfort than they learn
from a teacher. The traditional Audio-lingual
approach offered mass-practice and mass-drill
to release the teacher from lengthy descriptions
and the learner from lengthy listening periods.
However, an approach which seems to be more
effective to this end, is an individualized
problem-solving approach to language learn-
ing. In this approach the teacher’s task is to set
up situations which require the learners to
work on various problems (teaching / learning
points) individually or in small groups. The
teacher divides his large clasa into small groups
of 5-7 students and assigns a leader to each.
After a short introduction to the situation, the
learning point, the students work together
trying to arrive at a common answer to a
question. The teacher goes round the groups
directing and guiding their discussion. Then the
groups are brought together and their leaders
argue their answers (not necessarily always in
English).

1. Charles Dickens, Hard Times
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number of students may get no chance to say or
produce in writing a single sentence in the
foreign language they are supposed to ‘learn’.
These teachers insist that the three forty-five
minute sessions, amount of time assigned for
language teaching in our schools, do not permit
them to do more than explaining the systems
and structures of the foreign language and
getting their meaning across. They are
suspicious of the feasibility of any theory or
method which centers on the assumption that
language learning is incomplete and teaching
ineffective if we do not practice and use what
we ‘know’. These teachers believe that it is of
littie practical value to theorize that ‘knowing’
the language is only one stage among many
stages in learning (foreign) languages and it is
not the same as ‘mastering’ those languages. In
the following pages the reader may note that I
have tried to show that the above mentioned
interpretation of language learning is of
significant and practical value.

2. Reinterpretation of the
basic elements

Besides this misinterpretation of learning
teaching process, that is, focussing on one
aspect or stage of learning, the other factors
which influence the teachers to adopt the so-
called ‘informative’ approach to language
learning, with very little practice in ‘skill-get.
ting’ and almost no practice in ‘skill-using’
-activities, are not difficult to list here. The
following seem to be the most effective ones:

- lack of planning for a more sensible
distribution of learning / teaching activities.

- imitative and slavish exploitation of
teaching aids and techniques.

~ confusing the role of the learner / teacher
in the learning process.

A good number of our teachers have given
in to the temptation that whatever they are to
teach and however they are to help their
students to learn should be done only in the
classroom and within the formal teaching
hours. Even those who favour homework and
homestudy, do not allocate much credit to any
exercise done outside the classroom. Crossing

out, drawing a line from top to bottom of a
page, seems to be a general practice among
many teachers to acknowledge a homework
done. The repeated claim is that because of too
many students in their classes, teachers can do
no more than crossing-out their students’
homework. However, if we are convinced that
in learning a foreign language practice and use
of the (linguistic) knowledge that we have
acquired, is important, then the logic dictates
that we should reconsider the place of ‘practice
at home’. Probably we have to find new forms
of exercises and activities, and new ways of
checking students’ homeworks. For instance,
rather than taking all the notebooks home and
correcting mistakes one by one, at the
beginning of each session, we could ask our
students to explain how they had done the
exercises, and if incorrect, we can invite others
to correct them. By choosing the proper type of
home-assignment and discussing their answers
at the beginning of each session one may secure
an interesting ‘warm-up’ period. i

After the teacher exposes his students to the
materials he has planned to teach and gets the
meaning(s) across, there is time for exercises
and activities which aim to enable the students
to use what they have ‘known’ and ‘under-
stood’. Since it is claimed that there is no time
to do all these exercises in the classroom and
under the guidance of the teacher, the solution
seems to be in the grouping of exercises into
three categories:

1. Exercises which need to be done in the
classroom with the help of the teacher.

2. Exercises which the students themselves
can do in groups in the classroom or outside the
classroom.

3.Exercises which each student can do
individually at home.

The general practice in doing exercises is
that we begin with the first exercise in the book
and do as many as our class-time and energy
permit. The rest is either overlooked or left for
the students to do at home (if they wish).
However, if we classify the exercises of each
unit as mentioned above, do the first category
which requires the teacher’s supervision in the
classroom and only check the answers of the
other two categories in the warm-up period of



A WAY OUT FROM

SOME OF OUR

J. B. Sadeghian
Allameh Tabataba’i
University

Among the major reasons, put forward by
our teachers, for the failure of foreign language
teaching in our land the following seem to
occupy the top of their list:

1. insufficient teaching hours.

2. too many students in a class.’

3. lack of motivation for learning.

Among the many solutions offered are the
following:

1. Increase the number of teaching hours
from 3 to 4 and possibly to 5 per week,

2. Reduce the number of students in a class
from 40-60 to 20 and possibly to 15.

3. Raise the passing-grade from seven to ten
and possibly to 12.

Considering the nature of foreign language
learning, its place in our school curriculum, the
number of trained language teachers, the
quality of the textbooks, etc., we do not expect
the above suggestions to be quite feasible at
present. Instead, I intend to suggest in this
article that with a bit of rethinking about
learning / teaching process and reinterpretation
of the role and function of a number of basic
elements crucial in this process, we may be able
to solve the above problems. Allow me expand
on these suggestions.

1. Language learning / teach-
ling process |

Theoreticians have speculated their theories
on language learning / teaching in great detail.
Practitioners, however, finding their language
strange in most cases, have equated the
‘learning’ process with ‘knowing’. In other
words, of the three generally accepted stages of
language learning, i. e. acquisition of linguistic
knowledge, skill-getting, and skill-using, these
practicing teachers, forced by the require-
ments of teaching a practical art, spend a great
deal of classroom time on the first stage only.
The amount of time spent on the other two
stages of language learning is not significant at
all. Our learners seem to be treated as “the
inclined plane of little vessels then and there
arranged in order, ready to have imperial
gallons of facts poured into them until they
were full to the brim.”! Teachers and many
others involved in education, are conscious of
the fact that in a class of fifty or more students
weeks may come and go during which a good
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performance of the examinees on the criterion
measure from their performance on a newly-
developed test or vice-versa.

The question may arise that how the criterion
measure itself is validated. Of course, the answer is
that it is validated against another valid test. The
question can go back to the very first validated test.
In this sense, criterion-related validity is a relative
concept. That is, a test is valid in comparison to

another test which itself is validated against still

another test,

No matter how tedious validation procedures
might be, it is an inevitable part of test construction
process. Test developers must go through the
validation process since face validity and content
validity are not sufficient indicators for a test to be
considered valid. Furthermore, after determining the
reliability and validity of a test, the test developer

should pay attention to still one more characteristic -

of a test, namely, practicality.

- -

3. Practicality

The last characteristic of a good test is
practicality. It refers to facilities available to test
developers regarding both administration and
scoring procedures of a test. As far as administration
is concerned, test developers should be attentive to
the possibilities of giving a test under reasonably
acceptable conditions. For example, suppose a team
of experts decide on giving a listening comprehension
test to large groups of examinees. In this case, test
developers should make sure that facilities such as
audio equipments and/or suitable acoustic rooms are
available. Otherwise, no matter how reliable and
valid the test may be, it will not be practical.

Regarding the scoring procedures of a test, one
should pay attention to the problem of ease of
scoring as well as ease of interpretation of scores. For
instance, assume that composition tests are excellent
indicators of language ability. Would it be possible to
use it in large scale administrations ? How would the
compositions be scored? How long would it take to
score them? All these questions relate to the
practicality of the test in terms of scoring. Therefore,
test developers should be  very careful in selecting
and administering a test.The test should be practical,
i.e., it should be easy to administer, easy to score,
and easy to interpret the scores.

ov

Summary and Conclusion

This article dealt with characteristics of a good
test including reliability, validity, and practicality.
First, the concepts were defined, and then the
methods of estimating reliabi ity and determining
different types of validity were discussed. Finally, the
concept of practicality was touched upon.

The procedures for test construction may seem
tedious. However, regardless of the complexity of
the tasks in determining the reliability, validity, and
practicality of a test, these concepts are indispensible
parts of test construction. It means that in order to
have an acceptable and defendible test, upon which
reasonably sound decisions -can be made, test
developers should go through planning, preparing,
reviewing, and pretesting processes. Furthermore,

‘both.item and test characteristics should be det-

ermined. On the basis of the results of pretesting and
reviewing, test developers should make all necessary
modifications on the test. Only then can a test be
used for practical purposes. And, only thencan one
make fairly sound decisions on the lives of people.

Without determining these parameters,
nobody is ethically allowed to use a test for practical
purposes. Otherwise, the test users are bound to
make unexcusable mistakes, unreasonable decisions,
and unrealistic appraisals.

Although an attempt was made to avoid
technical explanations, content was not sacrificed for
oversimplification. The writer’s only hope is that
teachers, administrators, and test users assume great
responsibility regarding testing procedures.All of us
should be aware of the fact that using a test of which
the reliability and validity indexes are not known

simply equals an academic crime. Making unjus-
tified decisions on the basis of an invalid and/or
unreliable test score will have unpredictable but
serious consequences upon the lives of the
examinees.

Therefore, all of us must be careful with test
construction procedures and morecautiousaboutour
judgements at all academic levels, starting from the
clementary school up to the highest levels of
educational careers. I hope these recommendations
will materialize as soon as possible.

I wish to thank Professor Maftoon for his comments on the
early draft of this paper. .



is directly related to the content and form of the tes?
In fact, validity is defined “as the extent to whic
test measures what it is supposed to mcasure.yT\his
means that if a test is designed to measure
examinees’ language ability, it should measure their
language ability and nothing else.}Otherwise, it will
not be a valid test for the purpose$intended.

As an example, suppose a test of reading
comprehension is given to a student and on the basis
of his test score, it is claimed that the student is very
good at listening comprehension. This kind of
interpretation is quite invalid. ";i‘hat particular score
can be a valid indication of the student’s reading
comprehension ability; however, the same score will
be an invalid indication of the same student’s
listening comprehension ability, Thus, a test can be
valid for one purpose but not ‘the other)In other
words, a good test of grammar may be’ valid for
measuring the grammatical ability of the examinees
but not for measuring other kinds of ability. Thus,
validity is not an all-or-non purpose phenomenon,
but a relative one.

In order to guarantee that a test is valid, it
should be evaluated from different dimensions.
Every dimension constitutes a different kind of
validity and contributes to the total validity of the
test. Among many types of validity, three types —
face validity, content validity, and criterion-related
validity — are considered important. Each will be
discussed briefly.

a. Face Validity. Face validity refers to the extent to
which the physical appearance of the test corres-
ponds to what it is claimed to measure. For instance,
a test of grammar must contain grammatical items
and not vocabulary items. Of course, a test of
vocabulary may very well measure grammatical
ability as well; however, that type of test will not
have a high face validity. It should be mentioned that
face validity is not very crucial or determinant type of
validity. In most cases, a test which does not have a
high face validity has proven to be highly valid by
other criteria. Therefore, teachers and adminis-
trators should not be very much concerned about the
face validity of their tests. They should, however, be
careful about other types of validity.

b. Content Validity. Content validity refers to the
correspondence between the content of the test and

the content of the materials to be tested. Of course, a
test cannot include all the elements of the content to
be tested. Nevertheless, the content of the test
should be a reasonable sample and representative of
the total content to be tested. In order to determine
the content validity of a test, a careful examination.of
the direct correspondence between the content of the
test and the materials to be tested is necessary. This
would be possible through scrutinizing the table of
specifications explained in the previous article.

Although content validity, like face validity, is
determined subjectively, it is, however, crucial for
the validity of the test. Therefore, subjectivity should
not imply insignificance. It is just the only way the
content validity of a test can be determined.

¢. Criterion-Related Validity. Criterion-related
validity refers to the correspondence between the
results of the test in question and the results obtained
from an outside criterion. The outside criterion is
usually a measurement device for which the validity
is already established. In contrast to face validity and
content validity, which are determined subjectively,
criterion-related validity is established quite objec-
tively. That is why it is often referred to as empirical
validity. Criterion-related validity is determined by
correlating the scores on a newly-developed test with
scores on an already-established test.

As an example, assume that a new test of
language proficiency, called ‘ROSHD’ is developed
by a group of teachers. In this case, the criterion
must also be a language proficiency test. Assume
further that ‘TOEFL’ is selected as the outside
criterion. In order to determine the criterion-related
validity of ‘ROSHD,’ these two tests should be
administered to a group of students and the two sets
of scores be correlated. The degree of correlation is
the validity index of the ‘ROSHD’ test validated
against “TOEFL.’ It means that to the extent that the
two tests correlate, they provide the same informa-
tion on examinees’ language proficiency.

Criterion-related validity is of two major kinds.
If a newly-developed test is given concurrently with a
criterion test, the validity index is called concurrent
validity. But when the two tests are given within a
time interval, the correlation between the two sets of
scores is called predictive validity. Both concurrent
and predictive validity indexes serve the purposes of
prediction. The magnitude of correlation predicts the
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add the fifteen scores, that is, £X = 1230. Then
divide it by N, 15, to give X = 82.

(2) Variance.Variance, represented by the letter V,
refers to the variation of scores around the mean.
Although the formula for computing variance may
seemn cumbersome, it is not actually difficult. To
avoid complexities, the formula will be explained as

follows: s XXy

N-{
The formula means to do the following operanons
1. Compute the mean (X)

2. Compute the deviation scores by subtracting

the mean from each single score (X-X).

3. Square every deviation score (X-X)?

4. Add up all deviation scores squared
(XX

5. Divide the result of step4 by N-1

In order to clarify the computational proce-
dures, a numerical example is given below.
Cons;der the scores of ten sub]ects on a short
grammar test:
3,2,3,4,5,5,5,6,6,8
To compute the variance we follow the instructions
given before:

1. compute the mean. ¥ — 213]{ _.%- 4.7

2. Compute the deviation scores
3. Square each deviation score

X X X-X X-X)
3 4.7 -1.7 2.89
2 4.7 2.7 7.29
3 4.7 -1.7 2.89
4 4.7 0.7 0.49
5 4.7 0.3 0.09
5 4.7 0.3 0.09
5 4.7 0.3 0.09
6 4.7 1.3 1.69
6 4.7 ° 1.3 1.69
8 4.7 3.3 10. 89

4. Add up all deviation scores squared
3(X-X)*=128.10
5. Divide the result of step 4 by N-1
-2
v=2X-X)_ 28.10
N-1 9

Computing the magnitudes of the mean- and

=3.12

e ———————

variance, we are now ready to put these values in the.
KR-21 formula and get the reliability of the test
scores. The formula is as follows: '

K X(K-X)

K-1 - kv

‘In this formula, K refers to the ‘number of items in
the test; X represents the mean of test scores; and V

is the variance of test scores. Again a numerical
example follows:

KR-21 =[

Suppose a one-hundred item test is administered to a
group of students. The mean and variance are
computed to be 65-and 100, respectively. Reliability
of the scores will be computed using the KR-21

‘formula:
KR-21 = | 100 111 - 65(100 - 65) ]
100-1 (100) (100)
_r__ 100 s
[ 99 10 16000 ]

=(—190 4.
(g (-3

e
(—2 ) 7)

=.78

The procedure may seem a little complex, but
with some practice, it will prove easy and very useful.
This method is specially valuable for those who do
not have a strong statistical background. From the
four methods of estimating reliability, KR - 21
method is the most practical and commonly used
one. It is, therefore, highly recommended to teachers
and administrators to use this method.

After covering the first characteristic of a good
test, i.e., reliability, and the ways of estimating
reliability, the next section is devoted to explaining
the second characteristic, namely, validity.

2. Validity

Validity is certainly the most important single
characteristic of a test. If not valid, even a reliable

‘test does not worth much. The reason is that a

reliable test may not be valid; however, a valid test is
to some extent reliable as well. Furthermore, {where
reliability is an independent statistical concept and
has nothing to do with the content of the test, validity



problems, other methods of estimating reliability
have been developed.

b. Parallel Forms Method.

In order to remove some of the problems
‘inherent in the test-retest method, experts have
developed the parallel forms method. In this
method, two parallel forms of a single test are given
to one group of examinees. The correlation between
the scores obtained from the two tests is computed to
indicate the reliability of the scores. This method has
an advantage over the test-retest method in that
there is no need for administering the test twice.
Thus, the problem of examinees’ knowledge under-
going changes does not exist- in this method.
Nevertheless, this method has a major shortcoming.
That is, constructing two parallel forms of a test is
not an easy task. There are certain logical and
statistical criteria that a pair of parallel forms must
meet. Therefore, most teachers and test developers
avoid this rmethod. Due to the complexity of the task,
they prefer to use other methods of estimating
reliability.

c. Split-Half Method.

In test-retest method, one group of examinees
was needed for two administrations. In parallel forms
method, on the other hand, two forms of a single test
were needed. Each of these requirements is
considered a disadvantage. To obviate these
shortcomings, the split-half method has been
developed. In this method, a single form of a test is
given to a single group of examinees. Then each
examinee’s test is split (divided) into two halves. The
correlation between the scores of the examinees in
the first half and the second half will determine the
reliability of the test scores.

The only problem with this method is how to
divide the test items into two halves. The best way is
to use odd and even items to form each half, i.e.,
items numbered 1, 3, 5, 7, ... will constitute the first
half, and items numbered 2, 4, 6, 8, ... will form the
second half.

d. The K R - 21 Method.

All the previously-mentioned methods to estimate
test score reliability require a statistical procedure

called ‘correlation.” Majority of teachers and
non-professional test developers, however, are not
quite familiar with statistics. Thus, they may have
some problems in using statistical formulas and
interpreting the outcome of statistical analyses. To
overcome these problems, two statisticians — -
named Kuder and Richardson - — developed a series
of formulas to be used in statistics. One of these
formulas is used to estimate test score reliability
through simple mathematical operations. ﬁhe
formula is called KR-21, in which K and R refer to
the first initials of the two statisticians and 21 refers
to the number of the formula in the series. This
formula is used to estimate the reliability of a single
test to one group of examinees through a single
administration. This method requires only the testers
and teachers to be able to calculate two simple
statistical parameters. These parameters aré (1) the
mean and (2) variance. The methods of comiputing
the mean and variance are explained in almost all
introductory statistics books. However, for the
purposes of clarification, a brief explanation of each
parameter will be given here. For further informa-
tion, interested readers are to consult statistics
books.

(1) The Mean. The mean, commonly known as the
average, is the most frequently used concept in
statistics. It simply refers to a single score which best
represents the scores of a group. If each score is
symbolized as X, then the mean (represented by X
and read X bar) will be computed by adding up all
X’s and dividing the sum by the number of scores
(represented by N). To represent the sum of scores;
the Greek letter (Z), and read sigma is used in
statistics. Thus the statistical formula to compute the
mean would be:
X
N

This simply means that add up all scores (£X)
and divide it by the number of scores (N}. A
numerical example may be helpful. Consider the
scores of fifteen students who took a language test:
98 89 78
97 89 73
95 84 70
93 82 60
%0 82 50

To determine the mean score on the language test,

X =

o
sl 15



It should be clarified at the outset that if the
items, which are the building blocks of a test, meet
the criteria introduced in the previous article, the
whole test will be most likely acceptable. However,
the assumption that good items will necessarily
produce a good test may not always come true. Test
developers should go one step further to determine
the characteristics of the total test.This article, there.
fore, focuses on such characteristics which include
reliability, validity, and practicality.

1. Reliability . '

Reliability is one of the most important
characteristics of all tests in general, and language
tests in particular. In fact, an unreliable test is worth
nothing. In order to clearly understand the concept
of reliability, an example may prove helpful.
Suppose a student took a test of grammar comprising
one hundred items and received a score of 90.
Suppose further that the same student took the same
test two days later and got a score of 45. And finally
suppose that the same student took the same test for
~ the third time and received a score of 70. What would
you think of these scores? What would you think of
the student?

Assuming that the student’s knowledge of
English cannot go under drastic changes whithin this
short period of time, the best explanation would be
that there must have been something wrong with the
test. How would you rely on a test which does not
* produce consistent scores? How can you makea
- sound decision on the basis of such test scores? This
is the essence of the concept of rehability, i.e.,
producing consistent scores.

Although the example mentioned above may
demonstrate a very extreme case, it is not however,
impossible. Reliability, then, can be technically
defined as “the extent to which a test produces
consistent scores at different administrations to the
same or similar group of examinees.” If a test
produced exactly the same scores at different
administrations to the same group, that test will be
perfectly reliable. This perfect reliability, neverthe-
less, does not practically exist in reality. There are
many factors influencing test score reliability. These
factors range from examinees differing mental and
physical conditions to the precision of the test items,

and to the administration as well as scoring

[

procedures. Therefore, reliability is “the extent to
which” a test produces consistent scores. This means
that the higher the extent, the more reliable the test.

Statistically speaking, reliability is represented
by the letter “R”, of which the magnituﬂe fluctuates
between zero and one; zero and one demonstrate
maximum and minimum degree of test score
reliability. It should be mentioned that “R” is an
independent statistical concept. It does not have
anything to do with the content or the form of the
test. It solely deals with the scores produced by a
test. In fact, one can estimate “R” without having
any information about the content of the test. Thus,
when one talks about the reliability of a test, he
refers to the scores and not to the content or the form
of the test.

Understanding the concept of reliability, one
should next estimate “R” which requires some
statistical competency. In the following section, an
attempt is made to explain the procedures to
estimate “R” in as non-technical terms as possible.
Four methods of estimating reliability - - (a)test-

retest, (b) parallel forms,(c) split-half, and (d) KR-21-

— will be briéfly éxplained.
a. Test-Retest Method.

As the name implies, in this method a single
test is administered to a single group of examinees
twice. The first administration is called “test” and
the second administration is referred to as “retest”.
The correlation between the two sets of scores,
obtained from testing and retesting, would determine
the magnitude of reliability. Since there is a time
interval (usually more than two weeks) between the
two administrations, this kind of reliability estimate
is also known as ‘“‘stability of scores over time”.

Although obtaining reliability estimates
through test-retest method seems very easy, it has
some practical disadvantages. First, it is not very easy
to have the same group of examinees available in two
different administrations. Second, the time intervali
creates two obstacles. On the one hand, if it is very
short, there might be practice effect as well as
memorization effect carried over from the first
administration. On the other hand, if the interval is
too long, there will be the learning effect, i.e., the
examinee's state of knowledge will not be the same
as it was in the first administration. To avoid these



the basis of their knowledge. Item discrimination
refers to this power in each item. In order to
calculate item discrimination (ID), the total scores
on the test are ranked. Ranking means to list the
scores from the highest to the lowest, Then the scores
are divided into two parts: high and low. Finally the
number of examinees who have given correct
responses to a particular item in each group would be
counted, and these numbers would be utilized in the
foilowing formula.

number of correct responses in the high group
minus

T number of correct responses in the low grou
Item Discrimination—= p group

% of the total number of responses

Item discrimination, like item difficulty,
usually ranges from 0 to 1. The acceptable range for
ID is between .30 to ,90. However, it is possible to
obtain a negative I} in some cases. This means that
more examinees in the high group missed the item
than those in the low group, indicating that the item
is probably inappropriate. It is also possible for an
item to have a good index of IF but a weak ID or vice
versa. In either case, the item should Le modified or
discarded.

Based on the results of item analysis,
modifications needed to improving the testitems
should be made. These modifications may include
changing a distractor, stem, complete item, or
discarding an item altogether. At this time, the pre-
final draft of the test would be ready. This test, of
which the items have reasonably acceptable charac-
teristics, should go through one more step, referred
to as validation.

In this last step, the characteristics of the total
test including validity and reliability would be
determined. These characteristics will be discussed in
the next issue.

I wish to express my gratitude to Professor Maftoon for his
insightful comments on the earlier draft of this paper.

Hossein Farhady
University for Teacher Education

Introduction

The first two articles in the series dealt with
explaining two fundamental concepts in language
testing, namely form of the tests and functions of the
tests. The third paper was devoted to explaining the
characteristics of an individual item. The processes of
planning, preparing, reviewing, and pretesting were
discussed. In the pretesting section of the previous
articie, the procedures for determining item
characteristics including item facility, item discrimi-
nation and choice distribution were also discussed.

o
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writing test items. However, due to space limitations
here, the reader is referred to the books on language
testing cited in the bibliography. In writing items, the
above-mentioned guidelines should be carefully
taken into account. The next step would be to have
the items reviewed.

Reviewing Test Items |

I

\/

It is a generally accepted principle that test
construction is a team work. An individual, no
matter how expert he may be, is potentially subject
to making mistakes. Therefore, to.minimize the
pitfalls, test items should be reviewed by a team of
experts. These experts would critically examine the
correspondence between test content and the table of
specifications. They would also consider the form,
level of difficulty, and the appropriateness of the
itmes. After reviewing the items, the experts would
offer some subjective comments for modifications of
these items. After the test developer made necessary
modifications, the first draft of the test would be
ready to go under the scrutiny of the pretesting step.

Pretesting

1 [ —

After planning, writing, and reviewing the
items, the test should be pretested. Pretesting, a very
crucial step in constructing a test, refers to
administering the test to a group of examinees who
are similar in knowledge to the target group. The
purpose of pretesting is to determine the characteris-
tics -of individual items. As mentioned before, in
writing and reviewing the items, the judgements are
subjective and the suggestions are based on the
experience of the reviewers. In pretesting, however,
statistical characteristics of each item are objectively
determined. Items which do not meet statistically
accepted standards would be either modified or
discarded. Determining these characteristics, refer-
red to as “item analysis”, includes determining item
facility (or difficulty), item discrimination, and
choice distribution. Each will be discussed briefly.

Item Facility (IF) ]

¥ -

Item facility (sometimes called item difficulty)

refers to the proportion of correct responses given to
a certain item. For example, if sixty out of one
hundred examinees give correct response to a
particular item, the item facility will be calculated to
be. 60 according to the following formula:

! number of correct responses
IF = 5P

=80 —.60
total number of fes\ponses 00

. N .

If we consider the proportion of incorrect
responses given to an item, the calculated value will
be the item difficulty for that item In the example
above, the item difficulty will be. 40.as calculated
from the following formula.

number of wrong responses

40 - 40

Item difficulty =—— =
total number of responses

It should be clear that either item facility or
item difficulty ranges from 0 to 1. It should also be
clear that by subtracting the value of item facility
from 1, the value of item difficulty can easily be
determined. Finally, it should be obvious that the
higher item facility, the lower the item difficulty, and
thus the easier the test item. For example, an item
facility of zero is an indication of an item difficulty of
L. It means that nobody has given a correct response
to that item. Thus, the item is too difficult. On the
other hand, an item facility of 1 refers to the item to
which every body had given a correct response.
Thus, that item is very easy. The criterion for an
acceptable level of item facility depends on the
function of the test. However, as a generally agreed
upon convention, items with facility indexes below
.30 and above .90 are recommended to be either
modified or discarded. Ideal values of item facility
for true-false, three-choice, four-choice, and five-
choice items are 75, .67, .63, and .60 respectively.

Item Discrimination (ID)

]l |

One of the many purposes of testing is to -
distinguish more knowledgeable examinees from less
knowledgeable ones. Each item of the test,
therefore, should contribute to accomplishing this
aim. That is, each item in the test should have a
certain degree of power to discriminate examinees on
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a sample table of specifications

number of
content items form of the items
tenses 10 recognition
prepositions 5 recognition
determiners 4 production
modifiers 3 recognition
conditionals 5 production

Tt should be noted that each element in this
table should be categorized into its detailed
subcomponents. For example, “‘conditionals” would
be broken into four types (three for rule-governed
types and one for exceptional cases). Then the
number of items for each subcomponent would be
specified.

Thus, by preparing a table of specifications, the
nature of the test, including content, form, and the
frequency of the items would be determined. Then;
on the basis of these specifications, the second step in
constructing a test, namely writing test items would
be possible.

B Writing Test Items

Writing test items is a very delicate activity
which requires a great deal of care and expertise. Itis
a dangerously oversimplified belief that every
teacher is able to write reasonably acceptable items.
Of course, informal tests, or tests of which the scores
do not have determining influence upon the
examinees’ career, may be even prepared by
classroom teachers. However, for preparing formal
tests, of which the results would be of critical
significance, the experts in the field should be called
upon for help.

In spite of the complexity of the task, there are
certain guidelines for writing test items. These
guidelines, presented below, are very important and

should be carefully taken into consideration when
constructing items,

1. Instructions must be quite clear to the
examinees. Complicated syntax, difficult vocabulary,
and ambiguous directions must be absolutely
avoided. This means that the examinee should fully

understand what s/he is supposed to do with the test.
In this regard, there is no objection to using the
examinee’s mother tongue when necessary.

2. The items should not test the examinee’s
general knowledge. This may often happen in
reading comprehension tests. The following sample
item, even if extracted from a passage, is not
recommended because it aims at testing the general
knowledge of the test-taker.

According to the passage, Europe isa

1. country 3, state
2. city 4. continent
To avoid such deficiencies, it is desirable to
have a few people respond to the test items without
reading the passage. Items that could be answered
without reading the passage should be considered as
a general-information item and thus should be
discarded.
3. All the choices or alternatives must be
grammatically correct by themselves.
However, the distractors should produce
ungrammatical statements when used in the stem.
The following sample item is not recommended.

Ali to school yesterday.
1. went 3. has go
2. goed 4, have gone

Distractors 2 and 3 are non-existent in the
English language. They are grammatically wrong in
isolation regardless of the test item. This type of
alternatives should be definitely avoided.

4. Jtems should not start with a blank,
Regarding research findings in educational psychal-
ogy, one should proceed teaching from known to
unknown. Testing, which is a problem-solving
activity, should also follow the same procedure. A-
blank at the beginning of an item implies starting
from unknown to known which is against the
principles of education.

5. In the same item, the alternatives should be
of similar length, difficulty, and type of grammatical
structures: In other words, one alternative should not
be outstandingly longer than, or distinctly more

difficult than the others. Or if, for example,
alternatives are all of the noun class of words, using
one alternative from the adjective calss is not
appropriate.

There are some additional guidelines for



A. Item Characteristics

Hossein Farhady
University for Teacher Education

In previous sections, two of the fundamental
concepts in language testing — functions and forms -
were discussed, In this section, the third fundamental
concept, characteristics of a good test, will be
explained. As mentioned before, a test consists of a
.certain number of items. Therefore, an explanation
of the individual item characteristics would facilitate
the discussion about characteristics of the total test.
Item characteristics are determined through systema-
tic steps within the process of test construction.For
the sake of clarity, {this section will be divided into
different subsections, each devoted to a particular
topic related to determining characteristics of a good
test. Thes first subsection deals with steps involved in
constructing a test and determining item characteris-
tics. Total test characteristics will be treated in the

\\subsequent subsections.

uses, or for other purposes, would agree that;
constructing a test is not an easy task. It requires a
variety of skills along with a deep knowledge in the
area for which the test is to be constructed. In
addition, preparing a test commands some technical
information. In spite of differing views on the steps in
test construction, there are certain principles upon
which most scholars agree. These steps include (a)
planning, (b} writing, (c) reviewing, (d) pretesting
and (e) validation. Each will be discussed briefly.

Planning

| —

Steps in Constructing a Test

sz

———3 =

Teachers who have somehow been involved in
Préparing test items, whether for their classrooms

&0

The first step in constructing a test is to
determine the content, the scope of the test, as well
as the manner in which test items should be
developed. This process is referred to as “planning a
test” In the planning stage, one should determine
the materials upon which test items are to be based.
For example, to construct a grammar test, all
grammatical elements, that could be potentially
included in the test, should be listed. Then, regarding
the extent and importance of each element, the
number of items devoted to each particular element
should be determined. Finally, the form of the items,
whether multiple-choice, true/false, etc, must be
decided upon. In order to follow these procedures, a
table of specifications has to be prepared which
contains essential information about the test. For
illustration purposes, tables similar to the one
presented below, can be used for the specifications of
a grammar test.
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