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S1: Left, but then go right at the first
corridor.
S3: How far down the corridor should
we go?
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1. I'm going to

go/walk/run
to the bridge.

2. , 'm going to
swim/wade
to the bridge.

3. . I'm going to
go/walk/run
over the bridge.

4, I'm going to swim
wade/crawl under
the bridge.
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S1: Go out the door and walk down the

hallway.
32: Should we turn left or right when we
leave?



15. I'm going to
go/walk
across the road.

16. I'm going to
go/walk/run

back to the pond.

17. I'm going to
go/walk/climb
up the stairs.

18. I'm going to
go/walk/run

around the fence.
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I'm going to
go/walk/run back
to the riverbank.

I'm going to
climb/go/walk
over the hill.

I'm going to
jump/climb/go
over the fence.

I'm going to
go/run/walk

around the pond.

I'm going to
walk/run/go
to the meadow.

10.

I'm going to
walk/run/go
to the road.

11,

I'm going to
walk/run/go

to the meadow.

12.

I'm going to
walk/run/go
to the road.

13.

I'm going to
walk/run/go
through the

14.

I'm going to
go/walk back
back to school.
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S1: Ali, will you trade a piece of furniture for
piece of fruit (a banana)?

Ol i a2 b2 s ams o NO s Yes Ll Lo

NS
~82:-Marco, will you trade a shark for-a piece- -
of clothing (a dress)?
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DS adh el ) s asal

S1: 1 was born in Lima.

S2: Il put that down. Where were you born?

S3: | was born near Havana. Where was Li

born? Shanghai or Taipei?

S4: 1 don't know. | know José was born in

Monterrey.

S5: Li was born in Taipei.
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Lost on a Desert Isiand
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You are one of four surviving crew members
of a small ship that sank off the coast of a large
desert Island. You and your companions must
now walk some 100 miles to the other side of
the Island where other ships are much more
likely to pass. You will then be able to signal one
of these ships to pick you up. Much of the
equipment on board sank with your ship.
Because survival depends on your reaching the
other side of the island where you can signal
passing ships, you must choose the seven most
critical items for the 100-mile trip, since you are
all weak and cannot carry everything.

Listed below are the fourteen items that the
four of you were able to rescue. Your task is to
select the seven most important ones with the
goal of eventual rescue. You must defend each
choice with a good reason.

Items
a box of matches 4 gallons of water
50 feet of nylon rope a tirst-aid kit

a portabel stove two signal flares

a flashlight with batteries two .45 caliber pistols

a magnetic compass a case of powdered
milk

TAile f ol
There was a farmer who had to get
himself, his dog, his chicken, and a bag
of grain across the river. Unfortunately,
his boat was so smaill [that] the farmer
could carry only the dog, the chicken,
or the grain during one crossing.
Also, he could not leave the dog withthe chicken
because he would eat her, and he could not leave
the chicken with the grain because she would
eat it. What did the farmer do to get himself and
everything else across the river safely?
oA 0lss S sl b mo s lalens g g il ar S
2 S 20Ul 0L 5 0Bt 03 5 S aze lad el s
Slomas St s e 61 Lo b e o il
e A T gl S ¢ ok gla dlan O 5 e 6
bl be 5o 5lislas pazes b IV At 5 o o, (51a 4l
Otaip ass boms t gy ol Vol 3wy o yaalizad sy |
A ez 58 s IS s 5Ly 5 (51 4 aie
S e Sl L S S S g ol el e oSO
S i bl b Ghopls sl ai o liach
23S e i eyl L)
500 5 el ool s e - T

Where were you born?

it LGS 500 5al DU 48 plgm ™S 5 L disli
308 G o o Slossbe el Llg e Jas cpl ¢ Xlakal
DU5 o - ab OF slebmnly 5 Jpgmen 15 sl (sla ahor
228 05 a2l Sos 6Ll 51 6k ASles el
34 o Ol Jl Ol gl 4

sl g 08 fe LS e ¢ S s - Tl s
;JT‘_;Nasmf;dasz;njm&@;;ouy'wp;;_,_,_b
ot W e 80 10 2 0L gl el
S bl ler s S 005 1105 i el 55 L s
S elad ol o0 Ll 8 ha € a sias o LSS
LS Sl e A s i 33 6 K L S
bbb g Sl b b s st e Subos S s
Cdolas

Ay Jrabdas s *E:j-"’-‘-"_i'-i""},;ﬁ“:’-lik{rl-'-‘
PR U I W RT I Sl LSy a0l
N A e b c B s (035l 4e 55 Ol 5el OL
SPRF SN S Wit O I P Al s el V5

bl A



remaining on his scholarship from the x

Foundation. Things were progressing

smoothly, but now he has received a letter

from home saying his mother is seriously
ill. His family wants him to return home
until his mother recovers, an indefinte
period of time. However, if he decides to go
home, he will not be able to complete hir ph.D.
program. Professionally, he knows his country
needs physicists for its development, so he feels
pressured to complete his studies. Being a
physicist is also an important career goal for him.
If he goes home, he risks losing his scholarship,
since it is not given to students who interrupt
their education.

Your friend has just written you a long letter
explaining his problem in great detail. What
would you advise him to do? Listed below are
six possible suggestions you can make to your
friend. place the number 7 by the best

~suggestion;, 2 by the-second best suggestion,
and so on. Do this first at home tonight"; and
then in your groups during the next class, you
will have twenty minutes to reach a consensus
on your rankings.
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You had better go home.
If you don't, you may never see your mother
again.
s asle since , because o> Ly, oS
| think you should stay here and finish your
studies because...
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a life raft a solar-powered FM
a world map receiver-transmitter
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"The life raft is the least important item since
they have to walk across the Island, not travel
by water."
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"The water is more important than the milk
because..."
"We'll need the matches to light the flares."
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A good friend of yours is a foreign student in
the United States and is midway through his
Ph.D. in physics. He has only two more years
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Go back to your country to help your family.

Write to your father to explain the situation and ask him what you should do.

Plan a short trip home and then come back.

Go back until your mother gets well, hoping to get your scholarship back.

Get married in the United States and finish school.

as possible.

Write a ietter to the x Foundation explaining the reasons for interrupting

your education, and ask them for permission to leave and resume as soon

Go back and try to finish your Ph.D. in a university in your country.

el shabane 5 Lg L I 55 i e oS s
sl

33 gt 5SSl b s Ol el 0L s
L b s 00 8 e o balal 63 5L 2y 8 00
;_,ihnk_{))rﬁux'jéjl.}‘)L«JUULEJWE.AOJJ-{}\L&J
e O a8 JBL Ll e e s L J 2S5, 015 51 0L
Wl ehas ¢l i o8 BHLLL SK2a w8 e s S el
b b o1, OV O el LS L LS e o

O sl b 5 01 5al 0L o BT s 5 5l (1
h olalaal ool s oS ol Bl s 550 b 2 O
Ll 1 e o5 dyled s Gl 3 14 5 48 ol 2051,
NEE P WAL W3 VIS =] W S P R VR TR P R S
pladt 5l s 5 S am g allas 4 2l 5 5 o 5 AL ol
Rl et ATl T PP N A PRI
oS ot Y el e e g S S e O el 0L S
}aU)SL;)):M:vﬁ);&;.__‘béw\ahjl)\u_:d.pb}\_:rlu

Cdrs sl atees
-

)_,:..‘aoU)Sw);_ﬁ._.",M_;hJ}«.}
O s 1 o s o ol (sl e Y S
O sl O sla oSl 5o 5 S 5 S 2l slalla LalS
Je ol dlo adalnh e jasets ballast ol S5 - ol
Shossbomms Slgn o BV o sare ¢35 1a T g1 5 el
Ol ool ballas pl 552 015l 0U5 e 5o s S sl

LS gaealaml g3 g gauadds aa s NS jlples ol
5303 plil Slalintl (512 mamess MalS 5y 23l e |
S W FC RTINS PRV U PSP PEI P S
I W B2 N R P

oalaal la el 51010l 0L a8 ctanla DS a4 25
Al i Gl ehae ST o peasey £ 0hes S adlas S S s
Slpdb ol o5 i copl b s el (18 i oS
A ealizals; g aad S gbe il sl o s (L) bLS )
AT 5 a3l 5 583 B b Ol el b Ll 6 S
CAIL el

SIS
wm; el el 4 by e sleniles 5 el 2y
SRl aal g mAde Sl o et § o 50 REELRE v I o
Lghlad o 2 U o 63333 2 s a0 Ol sl 0L oS
el e a ol Saa Oladas J sl s o8
il el el Sk e o s Ay ol 8 c
AL S L s O el ol S S S8 e Sl
ol €2 dal ot ol Sl b o L it o e
B T I O SR AP ST PRNI K Y
SR PRI X SPPL NP Vi P VT (T PV TN PO
Slrar s G L Sl s e »”“L‘.'l'}:‘.’“l"ml"fr'l""" NI Y I
slgand WS bk 56 oS aeal N e gl Y
s pain s ni @ g i Dla 01 el 0L & olin o)

Sl i Y



S1: I'm sure he will ask about the

Crusades.

S2: S0 what do we have to
study?

S1: We should outline what

happened from 1085 to 1270.

S2: Well, let's try to list the main events for a
start.
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“You should to finish your studies because..."
"You must to go home because..."
“You should to write your father before you
decide because..."
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(1 (2)
must have to
should ought to
will be going to
could Iry to
had better plan to
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Task: What do the roommates say to each
other?
Write a short dialog. Use at least two verbs
from each list.



you know causes problems for your students.
What is the grammar area? What would you do
at each step in the minilesson?

a3, 3b
. Maley
. Brumfit
. Prabhu
. Widdowson
. Rosensweig
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1. Could an entire course syllabusb e
organized around games and/or problem-solving
activities? Explain why this would or would not
be possible and/or desirable.

2. Is it important to put a time limit (and to
enforce it) on all games and problems done in
an ESL class? Why or why not?

3. Why is it desirable to allow some time for a
postgame or postproblem discussion with the
whole class whenever such activities are done
in an ESL class?

4. Consider all the games and puzzle you
have at home. Could any be adapted for use in
an ESL class to teach grammar?

$3lgtn sledlo

1. Adapt or develop a game that could be used
to teach a structure not covered in this chapter.
Try out the game with a small group of non-native
English speakers and describe how it worked.
How would you change or improve it?

2. lf possible, iook at one of the many books
on using games to teach English to ESL/EFL
students {e.g., Lee 1979, McCailum 1980,
Rinvolucri 1985, Maley 1981, Wright, et al. 1984).
Find a game with a grammar objective that you
feel you could use with an EFL/ESL class. Share
the game with others in your group.

3. Adapt the strategy for feedback and
correction recommended in the minilesson
portion of this chapter to an area of grammar
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Folge einer Tatigkeit (Verzweiflung, Ordnung),
Gegenstande als Mittel oder Ergebnis einer
Tatigkeit (Rustung, Schopfung).

"-heit": (mit dem Artikel "-die")

Es dient zur Bildung von abstrakten Subs tan-
tiven aus Substantiven, Nummeralien,
Adjektiven und bezeichnet eine Handlung und
eine Eigenschaft: Kindheit, Einheit, Schénheit.

"-keit": (mit dem Artikel "die")

Es ist eine Weiterbildung von "-heit" und tritt
an Adjektive auf "-ig, -bar, -sam, -lich" und
teilweise auf "-er und -el": Einigkeit,
Brauchbarkeit, Biegsamkeit, Redlichkeit,
Bitterkeit, Eitelkeit. Das Suffix "-igkeit” eine
weitere Form zu "-heit und -keit" tritt an
Adjektive auf "-los" und andere: Freudlosigkeit.

"-schaft”: (mit dem Artikel “die")

Es leitet Substantive aus Adjektiven,
Substantiven und Part. Perf. ab. Es bezeichnet
in Bildungen mit Substantiven eine Personen-
gruppe oder die Gesamtheit von Dingen:
Angestelltenschaft, Lehrerschaft. Es bezeichnet
auch ein Verhalten: Feindschaft. in Bildungen
mit Part. Perf. drickt es einen Zustand aus:
Bekanntschaft. In Bildungen mit Substantiven
bezeichnet es auch eine kollektive Bedeutung:
Bruderschaft. Und zuletzt bezeichnet es einen
Ort: Landschaft.

"-tum": (mit dem Artikel "das", aber zwei
Ausnahmen: der Reichtum, der Irrtum)

Es wird gewdéhnlich in Personenbezei-
chnungen mit den Fugenzeichen "-(e)s" und
“-en" verwendet. Es drlickt einen Zustand aus:
Judentum, Volkstum. Zudem bezeichnet es eine
Eigenschaft: Heldentum.

"-e": (mit dem Artikel "die", und das kommt
in den meisten Fallen vor)

Die aus Adjektiven und Adverbien abgele-
iteten Substantive bezeichnen eine Eigenschaft:
Breite, Nahe. Die aus Verben abgeleiteten
Substantive dienen zur Bezeichnung von Tatigk-

eiten und Zustanden: Eile, Sorge.

"-de”: (mit dem Artikel "die")

Es gibt wenige Ableitungen mit diesem Suffix
und manche haben das Prafix “ge-", das ein
Ergebnis zeigt: Freude, Begierde, Getreide.

“-t": (mit dem Antikel "die", es gibt auch einige
Ausnahmen: der Veriust,...):

Es dient zur Bildung von Verbalabstrakta,
besonders von Nominaltatigkeiten aus starken
Verben: Ankunft, Tat.

"-nis" (mit dem Artikel "die" und auch mit
"das"})

Es leitet Substantive aus Substantiven,
Verben, Partizipien und Adjektiven ab und zeigt
einen Zustand oder das Ergebnis einer Tatigkeit:
Finsternis, Zeugnis, Kenntnis.

“-sal": {(mit dem Artikel "der" und manchmal
auch mit "das™)

Es bildet Abstrakta und Konkreta aus Verben,
Agdjektiven und Substantiven. Das Suffix "-sel"
ist aber geschwicht: Wirrsal, Ratsel.

"-ei": (mit dem Artikel "die")

Es dient zur Bildung von Abstrakta, seltener
auch von Kollektiva aus Substantiven und
Verben. Es drickt in Bildungen mit Verben auf
“-eln” und "-ern" (Verbstammen) aus, da etwas
andauert oder sich wiederholt: Wechselei. In
Bildungen mit Substantiven auf "-er" bezeichnet
es ein andauerndes Geschehen: Rederei,
Reiterei. Es bezeichnet in Bildungen auf "-er",
die haufig von Berufsbezeichnungen auf "-er"
abgeleitet sind, den Ort, an dem eine Tatigkeit
ausgelbt wird: Béackerei, Bucherei. Manche
Ableitungen auf "-ei, -erei" haben tadeinde
Bedeutung: Frommelei, Rederei.

SchleiBlich sind noch einige Fremdsuffixe zu
erwéhnen, die in der Gegenwartssprache haufig
anzutreffen sind: "-ik" (Kritik, Politik), "-ismus”"
(Komonismus, Freudianismus), "-tat" (Aktivitat),
"-age" (Spionage), "-tion" (Revolution), "-ur"
(Natur), "-enz" Referenz (die)

Der 2. Teil folgt
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feminin sind: Ganserich, Tauberich. Es
bezeichnet zudem die Personen oder
Gegenstande nach ihrer Zugehorigkeit oder
einem besonderen Merkmal: Witerich.

Zur Bildung ménnlicher Personenbezeich-
nungen gibt es auch Fremdsuffixe, die im
Deutschen héufig anzutreffen sind; diese sind:

“-ant": (Die Bildungen damit haben den
Artikel "der”)

Es bezeichnet in Bildungen mit Verben
| (Verbstammen) eine Person-selten gine Sach-,
idie etwas tut. Mit diesem Suffix werden
! Personenbezeichnungen zu Verben auf "-ieren"
‘ gebildet: Informant, Demonstrant.

! "= ar": (Die Bildungen damit haben den Artikel
"der”)

! Es dient zur Bildung von Personenbezeich-
'nungen aus den Substantiven: Revolutionar,
" Aktionar.

- "-ent": (Die Bildungen damit haben den
Artikel"der). . . .

Mit diesem Suffixe werden Personenbezeich-
nungen zu Verben auf "-ieren" gebildet: Konsu-
ment, Student.

"-aster”: (Die Bildungen damit haben den
Artikel "der")

Es bildet Substantive aus Substantiven und
hat eine abwertende Bedeutung: Kritikaster,
Philosopaster. .

“-ator": (Die Bildungen damit haben den
Artikel "der")

Es wird mit denjenigen Verben auf "-ieren"
verbunden, zu denen es ein Abstraktum auf
"-ation" gibt: Organisator, Koordinator.
| "-eur": (Die Bildungen damit haben den
| Artikel "der")

Es bezeichnet in Bildungen mit Substantiven
oder Verben (Verbstammen) eine mannliche
Person, die etwas tut: Importeur, Friseur. Das
Suffix "-euse" bildet an Stelle dieses Suffixes
weibliche Substantive; Friseuse.

\
|
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"-ian": (mit dem Artike! "der")

Es hat eine negative Bedeutung und die
Bildungen damit sind im heutigen Deutschen
kaum anzutreffen: Grobian, Schlenderian.

“-tkus": (mit dem Artikel “der")

Es bildet Substantive aus Substantiven und
hat einen scherzhaften Gefihliston: Luftikus.

“-ist": (mit dem Artikel "der")

Es kennzeichnet in Bildungen mit
Substantiven oder Verbstdmmen eine Person,
die etwas tut: Polizist, Jurist. Es bezeichnet in
Bildungen mit Nomen den Anhanger von
jemandem: Titoist, Kohlist. Zudem kennzeichnet
es in Bildungen mit Adjektiven eine mogliche
Person, die die entsprechende Geisteshaltunghat:
Komonist.

SchlieBlich ist es erwahneswert, daf} mit Hilfe
des Suffixes "-in" weibliche Formen fir

.Lebewesen aus den meisten Personenbez-

eichnungen gebildet werden: Lehrerin, Gattin,

1.2 Diminutivsuffixe

“-lein und -chen": (mit dem Artikel "das")

Sie bezeichnen etwas Kleines und
Unbedeutendes: Gértchen, Bichlein. Sie
dricken auch Zartlichkeit aus: Mutterlein,
Briderchen. Die abgeleiteten Worter auf “-nis,
-sal, -heit, -keit, -tum, -in, -ling" bilden kaum
Diminutive. Viele Substantive auf "-en oder -e"
stoBen vor diesen Suffixen "-en oder -e" aus:
Ofchen, Katzlein. '

1.3 Suffixe zur Bildung abstrakter
Substantive

"-ung”: (mit dem Artikel "die")

Es bildet Ableitungen aus Nomina, jodoh sind
die meisten Substantive auf "-ung" von Verben
abgeleitet. Die Feminina mit dem Suffix "-ung”
bezeichnen Tatigkeiten und Vorgange
(Auferstehung, Verdummung), Zustdnde als



MFIFIXE M DEUTSCHEN

Die beiden haufigsten und wichtigsten
Formen der Wortbildung im Deutschen sind:

1. Zusammensetzung, 2. Abieitung. Im
Gegensatz zur Zusammensetzung liegt der
Ableitung immer nur ein selbstandiges Wort
zugrunde. Die Affixe haben allein keine eigene
Bedeutung, aber wenn sie andere Worter
begleiten, schenken sie diesen Wértern neue
Bedeutungen. Wir haben zwei Arten der
Abieitungen durch Affixe:

|. Die Ableitungen durch Suffixe
Il. Die Ableitungen durch Préifixe
Suffixe werden zur Bildung von Substantiven,
Adjektiven, Verben und Adverbien verwendet.
Bei den Prafixen unterscheiden wir
Nominalprafixe und Verbalpréfixe. Mit Hilfe von
Nominalprafixen werden Substantive und
Adjektive und mit Hilfe von Verbalpréafixen
Verben gebildet.

I. Die Ableitungen durch Suffixe
1. Suffixe zur Bildung von Substantiven

1.1 Suffixe zur Bildung mannlicher
Personenbezeichnungen "-er": (Die Bildungen
damit haben den Artike! "der") Es bildet
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Substantive aus Substantiven, Verben und
Nummeralien: Schule = Schiler, weben = weber,
Hundert = Hunderter. In Bildungen mit -
Substantiven drlickt es eine berufliche und
gewbhnheitsmassige Tatigkeit: Lehrer,
Handwerker, Arbeiter. In Bildungen mit
geographischen Nomen bezeichnet es eine
Herkunft: Iraner, Berliner. In Bildungen mit
Verben kann es manchmal einen Gegenstand
Kennzeichnen: Zeiger, Horer. In Bildungen mit
Zahlwértern drickt es eine Person oder eine
Sache im Hinblick auf ein bestimmtes Maf3 aus: '
Hunderter. SchlieBlich ist es zu beachten, dai
die Suffixe "-ler und -ner" eine weitere
Sekundarform von "-er" sind: Tischler, Rendner.

"-ling": (Die Bildungen damit haben den
Artikel "der")

Es leitet Substantive aus Adjektiven, Verben
und Substantiven ab. Die Substantive auf "-ling"
bezeichnen Lebewesen nach einer hervorst -
ehenden Eigenschaft: Hauptling, Fremdling.
Manche Substantive auf “-ling" haben eine
abwertende Bedeutung: Schreiberling, Dichter-
ling.

“-rich": (Die Bildungen damit haben den
Artikel "der")

Es bezeichnet Lebewesen, deren Namen
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Quelques Poémes-modeles

“La jeunesse”
La, j'ai dix ans,
La, j'ai deux ans,
La, j'ai quinze ans.
Et regardez
La, j'ai vingt ans
Vingt ans seulement
c'est le printemps
Marc Argaud
"Premier jour"
Des draps blanc dans une arm0|re
Des draps rouges dans un |lt
Un enfant dans sa mére
Sa mére dans les douleurs
Le pére dans le couloir-

La maison dans la ville ~ Lo

La ville dans la nuit _
La mort dans un cri L
Et I'enfant dans la vie

Jacques Prévert

Poemes des eleves

"La vie"
Voyez la riviere qui s'écoule }
Regardez le poisson qui remﬁe\ )
Remarquez l'arbre qui se courbe
Et voila "
Vous sentez la vie dans la nature
Dalli Bondarian
J'ai des enfants
J'ai des parents
J'ai de 'argent
Et écoutez
J'ai deux enfants
Deux enfants seulement!
Mais jusqu'a présent
Hachéme Hosseinzadeh
“L'expérience"
La, j'ai une faute
La, j'ai deux fautes
La, j'ai dix fautes
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Et regardez
L34, j'ai cent fautes
Cent fautes seulement
C'est I'expérience!
Charareh Nourai

Si toutes les couleurs se donnaient la main,
le monde serait trés mélange

Si le rouge souriait au jaune, le jaune
appellerait le soleil pour se venger

Si le blanc était leur chef, Iui, it saurait

~.comment ménager

- 8i e noir n etan plus supérieur, la vie serait
un peu changee N
N Rassoul Mansouri

Sitous Iegs'-'gens se donnaient la main
Si 'homme devenait humain...

_Sile blanc embrassait le noir...
Sila paix arrivait ce soir... ‘
Si les petits noirs étaient pleins d'espoir...
Si_les riches_regardaient aux pauvres...
S'ils devenaient freéres et sceurs...
Si le mal restait dehors...

Seyyed Abdollah Babolmorad
C'est un bateau
Quivaala mer
Ses matelots, eux
Vont a la guerre
Devant les flots
lls hissent les voiles
Les voiles hissées
- Sur un mat dressé
Le drapeau plissé
Par un vent pressé
Un bateau de guerre
Va a la mer.
Mohammad Zabihi
e dosb
1. Les moments de poésie; Armand Colin, Paris 1974
Poéme en libérté.
2. Ibid. p. 47-50.



I'apprentissage d'une langue, confirmant, non
seulement la position des didacticiens comme
Marc Argaud mais, le propos de Lautréamont
qui disait que ta poésie devait étre "faite par
tous”.

Jean Pierre Balpe, professeur a {'Ecole
Normale, désigne la poésie comme "une activité
de plaisir’ et ajoute: "L'introduction du poéme a
I'école ne sera donc pleinement réussie et n'aura
quelque chance de porter ses fruits que si elle
est, par tous, ressentie comme une activité de
plaisir, un moment important de la classe ou
chacun désire et aime participer, méme si ce
n'‘est que par une ecoute attentive'.» Ce plaisir
partagé a été deja pratiqué par les adeptes de
I'Ecole "Freinet" ou les éléves travaillent en
groupe et sur I'expression libre.,

A titre indicatif je donnerai trois exemples de
ce travail pratique?:

Un éléphant sur un escargot.

¢a n'existe pas, ¢a n'existe pas

Un escargot sur un papillon,

¢a n'existe pas, ¢a n'existe pas

Une craie sur trois fleurs,

¢a n'existe pas, ¢a n'existe pas

(Pierrette Alain, 6 ans)

Sur les bords de la Marne

Un ociseau passe sur le sentier

Qui se faufile sous les sources

Dans les branchages bleus

Et c'est le temps qui se déroule

(Laurent, 10 ans)

Je vais en Normandie

Sur un tapis

Je vais a Chateau - Chinon
Dans un ballon

Je vais 4 Montereau

Avec le métro...

(Poéme collectif, C.P.)

Si je me référe a ces "productions” ¢'est pour
faciliter 'approche comparative. Pour montrer
que les poemes de mes étudiants - vous les
verrez plus {oin - présentent nombre de
différences et, rappeler que Pierrette, Laurent
et tous les petits Frangais, parlent, imaginent,
pensent et révent en frangais. C'est leur langue
maternelle et ils n'ont guére de difficultés a
s'exprimer. Tandis que mes étudiants qui ne
manquent pas d'imagination et de créativité
disposent d'un vocabulaire assez restreint, de
moyens d'expression plus limités.

Le jour ou j'ai proposé cette nouvelle activité
aux etudiants des différents niveaux - de
débutant a I'éleve avancé - les réactions étaient
des plus variées: certains ont accepté de bon
coeur, d'autres croyaient gu'ils n'arriveraient
jamais a écrire une strophe rythmique, voire un
vers; et quelques éleves exprimaient une
certaine indifférence et un certain scepticisme.
Mais, bientdt, tous allaient s'intéresser & la
poésie.

Les poémes-modeles choisis étaient ceux de
Marc Argaud inscrits dans la méthode "De Vive
Voix"; ou ceux de Jacques Prévert, de Paul Fort,
de Paul Eluard ... etc.

J'ai vite remarqué que les étudiant(e)s qui
n'arrivaient pas a bien s'exprimer oralement a
cause de leur timidité ou de difficultés de pronon-
ciation écrivaient et créaient remarquablement.
Autrement dit, la poésie leur permettait de réveler
des capacités d'expression francaise
inattendues.

Ainsi, au fil des semaines, les “moments de
poésie” ont permis: d'une part, de mieux
connaitre les possibilités des éléves, d'autre part
de leur faciliter 'acquisition du F.L.E. par le biais
de l'univers poétique.
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Tehran Unlversity

Parfois, I'enseignant(e) de francais constate
dans sa classe, & un moment du cours, une
baisse d'attention générale parmi ses éléves. Ce
manque d'intérét persistant est un signal
d'alarme silencieux: Pour diverses raisons les
apprenants ne parviennent plus a suivre le
discours professé et l'eseignant(e)
consciencieux {se) se doit de trouver une
solution adéquate pour remédier a cetie "baisse
de régime" des éleves.

Pour ce qui me conceme, quand je pergois
une telle “fatigue" dans ma classe je propose
une autre activité a Lénseigné (e) a fin de lui
permettre de souffler et de combler ce. "passage
avide" de la fagon la plus enrichissante.
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Souvent, je fais appel a I'exposé individuel

dont les sujets selon les golts des étudiants -

varient: la vie d'un écrivain, les moeurs et les
coutumes d'un pays, le résumé d'un roman ...
etc. Quelquefois, j'ai recours a une activité
ludique, telle que: jeu de rbles, sketches-dans
une queue d'attente, dans un autobus... etc sans
negliger les mots croisés. Et les résultats
obtenus m'indiquent si le changement opéré a
permis a la classe de retrouver le go(t
¢g'apprendre.

Récemment, j'ai essayé pour la premiére fois
l'activité poétique et c'est cette expérience que
je vais vous relater. Elle démontre toute
l'importance que peut avoir la poésie dans

Les momenits
de poesie:
PEIIENICE




With the varieties presented here, teachers,
educators, and testers have access to a versatile
measurement device that can be used for many
purposes. The following are but a few
suggestions on the applications of the cloze test.

1. Teachers can use the letter cloze test to
improve students spelling ability at the
elementary levels without much burden on
the students. The common procedure to
improve the spelling ability of the learners
is to have them copy the words or
sentences for a few times . Copying,
although sometimes useful, is often a
mechanical activity which does not exploit
students mind, and thus the outcome of
learning is not satisfactory. Cloze,on the
other hand,activates the learners' mind
and leads to a higher achievement.

2. Teachers at intermediate and advanced
levels can use cloze as a cognitive activity.
Of course, some of the students may resist
doing the tasks because cloze type
activities may seem nontraditional.
However, with a little care and attention,
cloze would change to an enjoyable
problem solving activity in almost all
classes and at different levels.

3. Educators can utilize varieties of cloze in
the learmers' mother tongue. Research has
shown that cloze is a useful technique in
improving students’ command in their
mother tongue as well.

4. Teachers can use varieties of oral cloze to
improve students' speaking and listening
ability. Oral cloze is a useful technique to
help students practice their production
through cognitive activities.

Of course these suggestions are made to
provide guidelines for teachers. Most teachers
would employ their creativity in utilizing varieties
of cloze in different situations at different levels.

itis hoped lhat teachers in generai and ianguage
teachers in particular will find the cloze procedure
quite useful and effective.

BIBLIOGRAPHY

Cohen, A.(1980). Testing language ability in
classroom. Massachusetts: Newbury House
Pubtishers,Inc.

Farhady,H. (1980). Justification, development,
and justification of functional language
testing. Unpublished doctoral dissertation,
University of California, Los Angeles.

Farhady, H. (1983). New Directions for ESL
proficiency testing. In W. J. oller, Jr. (Ed.),
Issues in language testing research.
Massachusetts: Newbury House Publishers.

Farhady, H. Jafarpur, A., & Birjandi, P. (1994).
Testing Language Skills. SAMT Publications.

Oller, J. W. Jr. (1979). Language tests at school.
London; Longman Group , Ltd.

Oller, J. W. Jr. (1980).Research on Language
Testing. Newbury House Publeishers, Inc.

Oller. J. {(1983). Issues in language testing.
Newbury House Publishers.

Rand, E. (1978). The effects of test length and

scoring method on the precision of the cloze
test scores. Workpapers in TESL. UCLA.

30



'1

|

1msertlon procedure. That is, the words in the
;passage should be numbered. Then the
numbers should be randomly selected and the
redundant word should be inserted after or
before the word which corresponds to the
randomly selected number. The third point is the
selection of the words to be inserted in the
passage. Again a good procedure is selecting
|certain words from the dictionary on a random
i basis. Of course, some scholars believe that the
linserted word should be similar to the adjacent
words. However, the difference between
inserting words selected randomly and the words
- inserted logically needs empirical evidence.

. In the sample passage presented before,
there are 12 blanks. Therefore, twelve words
should be selected randomly. Following a
random insertion procedure, the passage would
'look like the following.

| Education has twg goals First it provides very

of these tools are actual main tools, such as
.readmg or writing. Others may are technical
' skills, such as typing, quite accounting, and data
processing. Still others are would hilghly
Eprofessmnal skills peculiar, for example, to such
i medicine, to science, and to teaching. Secondly,
it is provides experience so that we can learn
tthe how to live. Education provides a knowledge
;that of ideas for using the past. It after provides
ase .a sense of values for the meeting the future.

In this passage underlined words are
inserted. They are redundant and the examinees
should detect them and cross them out.
Of course they are underlined here to inform the
Ireader. Otherwise, in the original test, the
inserted words are written exactly the same as
the other words in the text. ‘

In scoring the cloze-elide test, the words
which are detected and crossed out correctly will

|be given credit. Sometimes, testees cross out
'i .
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 the words which are not redundant and are parts

of the text. In such cases, the testees are
penalized and one point is deducted for any error.
The cloze-elide test as another variety of cloze
is an interesting cognitive exercise and it can be
used both as a test and as a class activity.

Conclusions and Suggestions

The purpose of this paper was to provide
some information about the cloze procedure. The
definition, techniques of development, methods
of scoring, and varieties of cloze tests were
explained in a nontechnical form . Of course, no
claim is made on either comprehensiveness or
exhaustion. However, certain conclusions can
be made.

Scholars believe that a cloze test measures
three types of knowledge: linguistic knowledge,
textual knowledge, and knowledge of the world.
In a standard cloze almost all these types of

That is, the test takers should utilize their
linguistic knowledge to read the text and
understand it. They should use their textual
knowledge to determine the logical relationship
between the sentences and determine the
references made in the text. And finaily, they
should use their knowledge of the world to map
their linguistic and textual knowledge to the
context of the text. However, different versions
of the cloze test may focus on utilizing different
types of knowledge. For instance, when a certain
class of words such as articles or prepositions
are deleted, the focus might be more on the
linguistic knowledge rather than on other types
of knowledge. Or when only cohesive ties, such
as coordinators, or transitional expressions are
deleted, textual knowledge might be tested more
than other types of knowledge. So depending
on the focus of the course and the purpose of
the test, the examiners would utilize one or the
other version of the cloze test.



It provides a sense of values for meeting

the future.

This form can be made more difficult by
reducing the cue. In its most difficult form, only
the initial letter of each word is provided and the
rest is left to be completed by testees. In this
form, the example passage would have the
following form.

Direction. Complete the words in each blank
according to the text.

Education has two purposes. First,
education provides tools sothatw_____can
earn aliving. Some of t tools are basic
tools, suchasr______and writing. Others are
technical skills, s as typing, accounting,
and data processing. S____ others are
highly professional skills peculiar, f____
example, to medicine, to law, and t___
teaching. Secondly, education provides

experience so t we can learn how to
live. | provides a background of ideas
for u the past. It provides a sense of

values for meeting the future.

This version is often used to check and
improve the spelling ability of the students. These
varieties can be utilized at different levels with
verying degrees of difficulties.

4. Random Deletion Procedure. Anocther
version of cloze which is also based on the rate
of the deletion of the words is called random
deletion procedure. In this version, there is
neither fixed ratio deletion nor deleting a
particular class of words in the mind. Words are
deleted on the basis of pure randomization. To
construct such a test, all the words in the
passage are numbered and every number is
written on a piece of paper. These pieces of
papers which carry the numbers corresponding
to the words in the passage are located in a hat.

Then the numbers are drawn out of the hat one
by one. The word which corresponds to every
number is deleted from the passage. Although
random deletion procedure conforms to the
principles of randomization in research and
removes some of the criticisms made on the
selection of an arbitrary number for n, it has a
drawback. Since words are deleted on the basis
of the randomly drawn numbers, there is a
possibility of having two or more adjacent words
deleted. This would complicate the task of the
test takers. Of course, this problem can be
alleviated by drawing the numbers and deleting
the words providing that no adjacent words
would be deleted.

5. The cloze - elide test. A fairly different
variety of cloze test is known as the cloze - elide
test. In this type, instead of deleting a set of words
from the passage, a certain number of words
are added to the text. the testees are required
to read the text and identify the extra or
redundant words and cross them out. {n fact, in
the cloze - elide test, the processing of the text
is somewhat opposite to that of the standard
cloze test. In the cloze test the testees should
read the text and add some words; whereas in
the cloze - elide test the testees should read the
text and delet some words. Since the cloze -
elide test is different from the variethes of the
cloze test mentioned here, certain points should
be taken into account in developing and using a
ihe cloze - elide test.

The first point is the selection of the passage.
In selecting the passage, all the rules and
reguiations regarding the diffculty and the length,
discussed before, should be observed. That is,
the selected passage should have appropriate
length and difficulty in respect to the expected
group of testees. The second point is determining
the locations where the extra words should be
inserted. The most appropriate method of
inserting the words in the text is the random.
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ETherefore, teachers use random ratio deletion
Eprocedure. That is, n is not fixed but varies on
fthe basis of the preference of the test developer
i‘ to delete a particular word. In this version, which
|is most usetful for instructional purposes, a
l\particular group of words are deleted. For
‘ instance, the teacher might be interested to see
the extent to which the students have command
 over the use of prepositions, articles, verb forms,
adverbs, adjectives, etc. Thus, instead of
deleting every 7th word, whatever it might be,
one or two of the above mentioned classes of
words are deleted. In such cloze activities, known
,[as cloze tasks rather than cloze tests, certain
useful diagnostic pieces of information can be
obtained. The passage given as the example,
will have the following form when all the
i propositions are deleted.

‘Direction. Fill in the blanks with the
%‘appropriate prepositions.

Education has two purposes. First, education
provides tools so that we can eam a living. Some
| these tools are basic tools, such as
‘reading and writing. Others are technical skills,
, such as typing, accounting, and data processing.
Still others are highly professional skills peculiar,

example, medicine, _____ law,
and teaching. Secondly, education
provides experience so that we can learn how
live. It provides a background
the past. It provides a sense
meeting the future.

ideas
values

Although this type of cloze does not usually
serve as a testing device, it eliminates one of
the major shortcomings attributed to cloze tasks
that they do not provide diagnostic information.
Utilizing this version would enable the teachers
to have a fairly reasonable idea of the students'
strengths and weaknesses on a predetermined
element of language. Through the findings from
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these tasks,teachers can plan remedial work to
alleviate the weak points of the students in
different areas.

In educational settings, it is sometimes
necessary to check the students' ability to
provide more than a single word for a given
blank. This necessity is particularly felt in
grammatical constructions, specially in tenses.
For example, in most tense constructions, a
modal such as will, would, etc. and auxiliary
verbs such as BE or HAVE are present.
Considering the various forms of these modals
and auxiliary verbs, cloze tests can be
constructed to check the students ability using
the chunk of language rather than just a word.

3. Catered technique. In some versions of
cloze, to facilitate the testees task, some pieces
of information related to the deleted words are
given to provide a cue. Depending on the kind
and extent of cueing, certain varieties have been
developed. In"its simplest form, it resémbles a
spelling test known as the letter cloze. In this
version, one or more letters of the word in the
blank are left out and the testees are required to
fillin the blanks with the missing letters. Consider
the example passage in which two letters are
deleted from each word.

Direction. Complete the words in each blank
according to the text.

Education has two purposes. First,
education provides tools so that w ___ can
earn a living. Some of t __ es ___tools are
basic tools, such asr__ad __ngand writing.
Others are technical skills, s _ ¢__ as
typing, accounting, and data processing.
S__m___ others are highly profe ssi - onal
skills peculiar, f _____example, to medicine,
to law, and t __ teaching. Secondly,
education provides experience sot__ _ t
we can learn how to live. | __ provides a
background of ideas foru __in __ the past.



form should be administered toc a group of
testees similar to the target group in order to elicit
the distracters. Through this procedure, from
among the wrong responses produced by the
testees, the maost frequent ones are selected to
form the distractors for each blank. Of course,
pretesting adds to the burden of the test
developers. However, the ease of scoring, the
extent of the objectivity, and the degree of
practicality of the multiple-choice cloze tests
make using such tests worthwhile.

Oral Type Cloze Tests

Another major variation of cloze tests relates
to the instrumentality. That is, standard cloze and
multiple choice cloze tests are both in written
form. The oral cloze test, however, is given in
oral form. To administer an oral cloze, the text is
read to the students with pauses at the blanks.
The students are required to write a word, which
they think is appropriate to be written after the
pause. Of course, this type of test puts a heavy
load on the short term memory of the test takers.
Research on cloze test shows high correlations
between oral cloze and other forms of cloze tests
indicating that orai cloze is as valid and reliable
as other types of cloze tests. This implies that
the oral cloze test is as good a measure of
language ability as the written cloze is. However,
it might have some limitations regarding its
practicality. That is why oral cloze did not gain
popularity among the testers.

Each of the three major types of cloze tests,
i.e,, standard, multiple-choice, and oral has many
varieties which can be used both for teaching
and testing purposes. Below is a brief description
of these varieties which can be applied to each
type.

1. Fill in the blank. This form of the cloze
test is adapted from the traditional fill-in-the-blank
type activities. The difference is that traditional
type activities were often sentence based;
whereas a cloze activity involves a passage with

every nth word deleted. The deleted words are
listed and the testees are required to fill in the
blanks with the appropriate words from the list.
The following is an example.

Direction. Fill in the blanks with the words
given below,

for - understanding - reading - it - still - we -
to - such - that - these

Education has two purposes. First,
education provides tools so that ____ can
earn a living. Some of tools are
basic tools, such as and writing.
Others are technical skills, ___ as
typing, accounting, and data proce-

ssing. others are highly professional
skills peculiar, example, to medicine,
to law, and teaching. Secondly,

education provides experience so
we can learn how to live.

provides a background of ideas for _

the past. It provides a sense of values for

meeting the future.

In this form, the testees should read the text
and understand the context. Then based on the
context, they should select and write the
appropriate words in each blank.

2. Deleting a particular class of words. In
the standard cloze procedure, when a value is
assigned to n the deletion procedure follows
through the text. That is every nth word is
deleted. This method, in which the value of nis
fixed and constant, is called the fixed-ratio
deletion. Sometimes, the testers, specially the
teachers, are interested in deleting a particular
set of words to check the students ability in using
these words. In such cases the value of n cannot
be fixed anymore because the blank may fall on
a word which is not intended to be deleted.
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Through the third line of research, the test
developers investigated the possible varieties
due to the content, form, and the number of
blanks in the cloze tesi. Each of these lines of
research led to the development of varieties of
cloze to be discussed below.
Comprehension Type Cloze Tests

The most common type of cloze test which
aims at measuring students’ comprehension
ability is the multiple-choice type test. All the
characteristics of the standard cloze test are
applied to the multiple-choice type as well. The
difference, however, lies in the fact that in
multiple-choice cloze students are not required
to produce a set of words to complete the
passage. Rather, they are provided with three,
four, or five choices for each blank and are
required to select the most appropriate word from
among the given choices. The following is an

on the sample passage.

gives
Education has two goals, First, it provides
offers

the
means so that we may earn our  living.
some

basic

Some of these tools are main tools, such
major

as reading or writing.

Some
There are technical skills, such as
Others

accounting
management and data processing. Still
engineering

all
others are highly professional skills peculiar,
more
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medicine
for example, to speaking, to science, and
reading

it
to teaching. Secondly, education provides
they

know
experience so that we can understand how
feel

pure
to live.Education provides background
commom

knowledge of ideas for using the past.

It
Education provides a sense of values for
Science

forming
knowing the future.
meeting

The advantage of the multiple-choice cloze
over the standard cloze is that the task of
comprehension is easier than that of production.
Therefore,a multiple-choice cloze would be
easier, and thus, students’ scores will be higher
than those on an open ended form. Of course,
in a norm-referenced situation, the increase at
the level of the scores would not influence the
ranking of the students, i.e., all testees will score
higher on the multiple choice form than they will
on the open ended form. In a criterion-referenced
situation, however, where there exists a
predetermined criterion for the students to meet,
low scores would hurt those at the border line.

~This shortcoming can be overcome by

developing certain adjustment formulas to
equate the scores obtained from multiple choice
and open - ended forms.

The disadvantage of multiple choice cloze test
is the difficulty of its development. To construct
a multiple choice cloze test, the open - ended



the above example, items 3,5,8, and 9 (written
in italics) would be taken as correct because they
are meaningful in the context and do not distort
the meaning of the passage. In fact they are
substituted for the original words basic,
accounting, education, and learn, respectively.
Thus, these items are also given credit to make
the same student's score S outof 12. Items 4, 7,
and 10, (underlined) are not correct because they
do not make sense in the context, and thus they
are not given any credit in either EWM or AWM.

It should be mentioned that each method has
its own advantages and disadvantages. The
advantage of EWM is that it is objective and easy
to apply. That is, no scorer judgment is needed
in order to score the test. However, it has the
disadvantage of lowering the students' scores.
On the other hand, EWM increases the students'
scores but it is somehow subjective and difficult
to apply. The problem is that determining the
words which might be acceptable for a particular
blank is both subjective and beyond the ability
of most EFL teachers. In other words, most EFL
teachers would not feel comfortable with
deciding on all appropriate and acceptable words
for a deletion.

To solve the problem of subjectivity in the
acceptable word method of scoring, a comman
practice is to pretest the newly developed cloze
passage with a group of educated native
speakers. Through eliciting a list of acceptable
words for each blank, the subjectivity of scoring
would be fairly removed. In the process of
pretesting, a list of acceptable words provided
by the native speakers will be prepared for each
biank. In this manner, the scorers will check the
words produced by nonnative speakers with the
words provided by the native speakers. If
nonnative speakers produced a word which is
provided by the native speakers, they would
receive credit for that item. In spite of this
advantage of the AWM, access to educated

native speakers is not always possible in EFL
situations. Therefore, most practitioners
recommend EWM of scoring for EFL situations
and AWM for ESL situations where native
speakers are available.

Up to this point, the development of and
scoring procedures for a standard cloze test
have been discussed. The remaining of this
paper will offer some useful varieties of cloze
and present their applications to classroom
situations.

Varieties of Cloze Tests

The standard cloze test is defined as an
appropriate passage of around 250 words with
every 7th word deleted. According to the
psycholinguistic classification of the test forms
from the test taker perspective (Farhady, 1994),
the standard cloze test would be categorized as
comprehension/production type test in written
mode. Since research on cloze tests has
demonstrated highly acceptable psychometric
characteristics, i.e., reliability and validity,
scholars have conducted research to develop
different versions of the cloze procedure.
Through one line of research scholars attempted
to develop varieties of cloze on the basis of the
psycholinguistic processes going on in the minds
of the test takers. Instead of having
comprehension and production activities which
are required by the standard cloze, they tried to
construct cloze tests which required only
comprehension. Thus, the production part, i.e.,
finding out a suitable word for each blank and
writing it, was eliminated. Removing the
production part led to the development of
multiple-choice type cloze test. Through another
line of research, testers concentrated on the
modality of The cloze test, i.e., the mode of
language in which cloze is presented. Contrary
to the standard cloze in which the language is in
written form, scholars developed oral cloze tests.
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new passage for the cloze procedure for the third
graders. And finally, a new unseen passage is
selected. In order to select a passage, certain
criteria shouid be taken into account. Of course,
the best criterion is the teacher's judgment. When
the passage is judged appropriate by the teacher,
as the second criterion, the formula is applied in
order to see whether its readability approximates
the average readability of the students' textbook.
So, two criteria are utilized to select a new
passage: teacher's judgment and the average
readability of the passages in the students'
textbook.

When the passage is selected and the first
and the last sentences are left intact, then every
5 th, 6th, or 7th word is deleted. After deleting
the words on the basis of a certain ratio, the
passage can be administered as a test or
assigned as a practice activity.

-
s

Scoring the Cloze Test

When a cloze passage, developed on the
basis of the criteria explained above, is given to
the students as a test, it should be somehow
scored. To score a cloze test, every blank is
considered an item. Among many available
techniques, two methods are quite practical:
exact word method (EWM) and acceptable word
method (AWM).

Exact Word Method of Scoring

In EWM, the words produced by the testees
receive credit if and only if they correspond to
the originally deleted words. Consider the
example passage given before in which every
7th word is deleted. Suppose a student fills in
the blanks as follows.

Education has two goals. First,it PROVIDES

_ 1
means so that we may earn OUR living.
Some 2
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of these tools are main tools, such as
readingor 3

writing. There are technical skills, such as
typing, 4

management, and data processing. Still

5
others
are HIGHLY professional skills peculiar for
6
example, to speaking, to science, and to
7
teaching. Secondly, it provides experience
S0 8
that we can understand how to live.
Education 9

provides a knowledge of ideas for using the

past. 10

EDUCATION provides a sense of values for
11

MEETING the future.

1 il

In this passage blanks 1,2,6,11, and 12
(written in capital letters) are filled with the words
which correspond to the originally deleted words.
Therefore, they are given credit. That is, the
student's score on this test will be 5 out of 12.
Since the other words provided by the student
do not correspond to the originally deleted words,
they would not be given any credit.

Acceptable Word Method of Scoring

Some people believe that acceptable word
method of scoring is not quite fair because it is
difficult to fill in the blanks with originally deleted
words. Therefore, they offer an alternative way
of scoring a cloze test, i.e., the acceptable word
method. Of course, the procedures followed in
AWM are the same as those in EWM. The only
difference is that in this method any word which
makes sense in the context of the passage is
considered correct and given credit. That is, in



consider a maximum of 50 blanks as an
acceptable number of deletions. Others are
satistied with 20 to 25 bianks (Rand, 1978;
Cohen, 1980). However, most researchers agree
that the optimal number of deletions in a cloze
test is around 30 to 35. When the distance
among the deletions, and the number of
deletions are decided upon, the length of the
passage can be determined as well. For
example, with 30 deletions and every 7th word
deleted, the length of the passage would be
approximately 210 words.

Regarding the length of the passage,
however, one more point should be mentioned.
Research on reading comprehension indicates
that the structure of a text is an effective factor
in processing the materials to be read. More
specifically, research shows that two sentences
in the paragraph carry the bulk of information.
One of these sentences is the topic sentence
which carries the main idea of the paragraph.
The other sentence is the concluding sentence
which provides a summary of the paragraph.
Many scholars believe that these two sentences
should not be included in the deletion procedure
because deletion in these sentences might
distort the reader’s natural processing of
language. Therefore, these two sentences are
left intact. These sentences would normally have
20 to 30 words. Adding the number of words in
these two sentences, the length of the passage
would be about 230 to 240 words long. When
the number of deletions, the distance among
deletions, and consequently the length of the
passage are determined, a clear definition of
cloze can be provided as follows:

Cloze is a passage of around 240 words with
every 7th word deleted providing that the first

and the last sentences are left intact.

The only criterion still to be decided upon is the

appropriateness of a passage in terms of its
difficuity.

To determine the appropriateness of a
passage, different techniques are available.
However, a frequently practiced procedure is to
employ readability criteria. Research indicates
that most readability scales serve the purpose
equally well. Nonetheless, some of them are
complex and some are designed for native
speakers. One of the readability scales which is
both practical and easy to use is Fog's index of
readability. This index operates at the surface
structure of the text. That is, it only takes into
account the syntactic elements. To utilize this
formula, the number of words (a word here
means any morphotogically independent unit,
i.e., articles, prepositions, and interjections are
counted as words), the number of polysyliable
words (words with three or more syllables), and
the number of sentences should be counted and
applied to the following formula.

# of words

Readability index = -
# of senlences

# of polysyllable words
# of words

This formula will result in a particular number
which is an indication of the readability level of
the text. In order to clarify the use of this formula
an example may be helpful.

Suppose a teacher intends to develop a cloze
passage for a particular group of students (in
this case, third graders at high school). A
common procedure to be taken is as follows.
First, three to five passages are seiected from
the students textbook. Second, the above
mentioned readability formula is applied to the
passages and the readability of each passage
is determined. Suppose further that the
readability indexes of the three passages are 14,
13, and 15 respectively. The average readability
of these passages, then, is 14. Thus, this number
would serve as a criterion for the selection of a
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number of deletions in a text. Since the distance
ibetween the deletions and the number of the
' deletions influence the major characteristics of
‘the test, including the length and the difficulty,
Tthey are explained in detail.

' Regarding the distance between the dele-
'tions, suppose a passage is selected and n is
,set to be 1. This means that the test developer
ishould start deleting words one after the other.
.In such a case, all the words will be deleted and
'no text will be left. Thus, n cannot be taken to be
‘one. In other words, the minimum value for n
.ishould be 2. That is, one should start counting
!the first word and deleting every second word.
‘The following sample passage will be used
‘throughout this paper to illustrate the points
irelevant to different aspects of cloze tests.

Education has two goals. First, it
provides means so that we may earn our
such as reading or writing. Others are
technical skills, such as typing, accounting,
and data processing. Still others are highly
professional skills peculiar, for example, to
medicine, to science, and to teaching.
Secondly, it provides experience so that we

i can learn how to live. Education provides
| a knowledge of ideas for using the past. It
| provides a sense of values for meeting the
future.

. Setting the value of n at 2, this sample
‘passage will look like the following:

|
|
\ Education two
|

. First,
provides S0 we earn
i living. of tools basic
|such _ reading ______writing. ______ are
| ___ skills, as ,accounting, ___
. data. Still are professional _____
i peculiar______example, medicine, to law,
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and teaching. it experience

_____ that _____can _____ how ___

live provides ___ background

ideas the .t a of
for the

In this example, every other word is deleted,
i.e., n=2. This kind of test is difficult because it
requires the test taker to provide one word for
every single word given in the text. The value of
n, however, can be taken to be any number.
Of course, the larger the value of n, the more
distant the blanks will be from one another.
Further, as the distance among the blanks
increases, more context will be provided which
makes the test easier because the test taker is
required to provide one word after reading a
larger amount of the text. Although values of 5,
6, 7, and 8 have been often used in constructing
a cloze passage, the most frequently used value
for n has been 7. That is, every seventh word in

_ the passage is deleted.

It should be mentioned that taking this number
as a deletion rate is not a strict law. It is more or
less conventionalized. Otherwise, cloze pass -
ages with 5th, 6th, and 8th word deletion are
empirically shown to have similar characteristics.
Therefore, teachers should not limit themselves
to only 7th word deletion procedure. Based on
the nature of the passage and the purpose of
the cloze, they should use other deletion rates
as well.

Another point related to n is its frequency .
which determines the number of deletions.
Generally speaking, since every deletion is
considered to be an item, the more the number
of deletions, the greater the number of items,
and thus the longer the test. However, an
excessive nhumber of deletions would lead to an
unreasonably long test. Therefore, the length of
the text, and thus the number of deletions should
be kept within a manageable range. Regarding
the number of deletions, some researchers
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Ever since 1953, when Taylor introduced the
cloze procedure, it has been probably one of the
most talked about topics in the field of language
testing and language teaching. Many articles
have been published mostly supporting and
some criticizing the usefulness of this procedure
in language education. However, cloze has
remained as one of the valuable procedures for
instructional purposes in general, and for testing
and measurement purposes in particular.
Interested readers are referred to Oller, 1979,
1980, 1983; Hinofotis, 1978; Farhady, 1980
1883, 1994 to name a few.

Despite the popularity of cloze procedure as
a test, many language educators are not well
aware of its merits and demerits. Therefore, this
paper is an attempt to provide the reader,
especially language teachers, with some useful
information about the cloze test. More
specifically, the purposes of this paper are to

(a) offer a clear definition of the cloze test through
delineating the steps for its development,

(b) explain the scoring methods of the cloze tests,

(c) introduce the varieties of the cloze tests, and

(d) offer some practical classroom applications
of such tests.

Toward a Definition of Cloze Test.

Cloze test is often defined as a text or a
passage of appropriate length and ditficulty
with every nth word deleted. The definition
seems quite straightforward. However, certain
precautions should be taken regarding the
concepts of appropriate length, difficulty, and the
value and the frequency of n. Each is briefly
explained below.

The value of n refers to the distance between
two deletions. That is, by assigning a value to n,
the number of words between two deletions is
determined. The frequency of n refers to the
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The notion 'standard English' seems at first
sight so obvious and straight-forward that it is

-hardly-necessary-to write.about it..in fact, though,.

it is both complex and controversial, with
different scholars holding widely divergent views
on the topic. This short article necessarily
‘provides a simplified account, generally
following the position established in the Kingman
.and Cox Reports (DES 1988, 1989, more easily
‘available in Cox 1991). There is a useful
‘overview of the broader picture in McArthur
.(1992), while the processes of standardisation
-are described in Milroy and Milroy (1985) and
“Joseph (1987).

 Here, | shall work with just a two-way
 distinction between standard and non-standard,
'whereas Wells (1982) and Trudgill and
‘ Chambers (1991), for example, refer to ‘general
éEninsh' and 'mainstream English' respectively,
both of which encompass standard and non-
standard varieties and are contrasted with
‘traditional dialect'.
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A BRIEF HISTORY OF STANDARD
ENGLISH

From the eleventh to the fourteenth centuries

the languages of Church and State State in
England were Latin and Norman French; it was
not until 1362 that English was officially used in
Parliament, and Chancery documents were
written in Latin or French until the 1430s. During
this period English was rather rarely written and
its spoken forms differed substantially from one
dialect region of the country to another. At the
close of the fourteenth century, Chaucer chose
to write his literary works in English, using his
own East Midlands dialect. These works were
among the first books to be printed in English,
after Caxton had set up his printing press at
Westminster in 1476. The advent of printing both
made it necessary to have a form of Eng!ish that
was widely understood throughout England and,
in its turn, contributed powerfully to the
establishment of one nationwide written variety.
As most of the scholars who wrote studied at
the universities of Oxford and Cambridge, and
as ofticial documents of administration were
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produced in London, it is not surprising that it
was from the dialects of this midland and eastern
region that modern standard English grew. The
publication in the seventeenth century of the King
James Version of the Bible (1611),
Shakespeare's plays (1623) and the Book of
Common Prayer (1662) had a profound influence
on the development of a standard written form.
As this form, closely associated with the
educated and the powerful, gained currency,
other coexisting varieties came increasingly to
be downgraded in status.

The next stages were the codification and
prescription of the standard, which began in the
eighteenth century with Samuel Johnson's
Dictionary of the English Language (1755) and
grammar books such as Lindley Murray's English
Grammar (1794), and continue to the present
day, e.g. Henry Fowler's Dictionary of Modern
English Usage (1926), and The Oxford English
Dictionary (1928, 1989), although modern
grammars have a more descriptive than
prescriptive emphasis, e.g. A Comprehension
Grammar of the English Language by Quirk et
al (1985).

Four points can be made on the basis of this
thumbnail sketch. First, it was an accident of
geography that selected the East Midlands
dialect as the forerunner of standard English, not
any inherent superiority over other fifteenth-
century dialects. Second, a number of non-
standard forms of modern English are direct
descendants of early English dialects, rather than
{as is sometimes suggested) careless
corruptions of the standard. Third, there is a very
close relationship between the written language

and the development of standard English. Finally,
the standard language has come to serve a wide
variety of public, formal functions. Other dialects
of English have been much less used for these
purposes, because the introduction of English
as the language of administration roughiy
coincided with the invention of printing, which
was the first major step in the process of
standardisation. For this reason, standard
English is a much more fully elaborated variety
of English than any non-standard variety.

STANDARD ENGLISH AND
PRONUNCIA TION

Inthe approach that | am taking here, standard
English refers to the structure of the language,
i.e. its grammar and vocabulary, not to its pronun-
ciation. Standard England may be spoken in an
accent that does not reveal the speaker's
geographical origins in England such an accent
is called Received Pronunciation (RP). Much
more frequently it is spoken in a regional accent.
The following sentence would sound different in
the local accents of Liverpool, London and
Newcastle:

1 They go by bus, train or boat every week.
Whatever its pronunciation, though, it is still a
standard English sentence. In contrast, the next
sentence is non-standard, because, in standard
English, the verb form goes occurs only after

third person singular subjects:

2 They goes by bus, train or boat every week.
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| Such a sentence is never pronounced in RP
‘but always in a regional accent, in this case
-probably one from Oxfordshire, Hampshire or
‘Dorset. These examples make the point that non-
| standard English is aiways evident in writing,
iwhereas a regional accent is not, unless the
iwriter uses unconventional spelling to try to
| convey the sound of speech.

f When the National Curriculum stipulates that
pupils should be using standard English to fulfil
;statements of attainment in Speaking and
{Listening, this does not mean that they are
‘required to change their accents. The Cox Report
:was emphatic on that point: ‘We do not see it as
‘the school's place to enforce the accent known
‘as Received Pronunciation' (Cox 1991: 26).

| WHAT IS STANDARD ENGLISH?

i The first point to make is that standard English
'does not necessarily mean good English. The
!Iabel is a technical term used to identify a
fparticular variety of English that has
‘ characteristic forms and functions. Like any other
variety ,it can be used well or badly. For example,
ithe following sentence, produced by an MP in
i the House of Commons, has the vocabulary and
igrammar'of standard English but is ridiculous
inone the less because of the conflict between
metaphorical ups and downs:

i
3 The rise in unemployment has become an
avalanche.

% The common identification of standard English
|

{with good English derives from the different

% meanings of standard. There are twenty different

i
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definitions listed in the 1991 Collins Dictionary.
Some of these cluster into two distinct groups:
(a) 'an authorized model of a unit of measure or
weight'
‘an accepted example of something against
which others are measured'
'of the usual, regularized, mediumor
accepted kind,
(b) 'a level of excellence or quality'
'a principle of propriety, honesty and integrity'
‘'of recognized authority, competence or
excellence'
The definitions in the first group relate to ideas
of uniformity, those in the second to notions of
excellence. Itis easy t0 see how the second set

came to affect the interpretation of the térm

standard English.

After that negative point, a positive
characterisation of standard English can begin
with three statements which relate to its forms,
speakers and functions respectively. Standard
English is: i

(i) | relatively uniform throughout the English
- speaking world;

(ii) used by educated native speakers;

(iii) used in public, formal contexts,'e.g.
Parliament, law courts, churches, radio,
television, and particularly in education
and published writing.

Unfortunately, each of these three

characteristics presents some problems, which
we can consider in turn.

(i) 'Standard English is relatively uniform’

In comparison with non-standard varieties,
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ichanges over time means that codification in
‘grammars and usage manuals follows the
§practice of speakers, so such books are
\inherently conservative. This leads us to the
% second characterisation of standard English and
to the difficulties that arise with that. (The third,
‘;stylistic, dimension of variation within standard
iEninsh is touched on in (i) below.)

:(ii) 'Standard English is used hv aducated
\ native speakers'

t Most obviously this stateme:.. uses the
‘question of what is meant by an 'educated’
-speaker. It is often taken to mean a person who
:has had a university education (though such a

formulation does not mean, of course, that

standard English is not spoken by those without

-such an education). In practice, it often turns out
“that there is some circularity in this criterion, since
. people are frequently judged to be more or less
'educated by the way they speak. The further
'problem, though, is that educated native
5lspeakers do not always agree about what is
‘acceptable. In a study of attitudes to a number
'of possibly disputed constructions, e.g.

|
113 He is in London but his family are in
Bournemouth

Mittins et al. (1970) found a great variety of
-response, even from people with similar
educational backgrounds.

(iii) 'Standard English is used in public,
Eformal contexts'
. The problem with this statement is that it
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seems to restrict standard English too narrowly.
Although it undoubtedly is used in formal
contexts, many people would accept that there
are also notably informal expressions which
nevertheless form part of standard English. if this
is not the case then it leads to the curious
conclusion that when educated speakers of
standard English are chatting casually with their
friends they are no longer using standard
language. Andersson and Trudgill (1990) give
the following example, which they describe as
informal standard English:

14 He's bust his collar - bone.

~ And Mittins er al. (1970), who questioned theif ~

educated informants about the acceptability - in
informal speech - of various colloquial
expressions, recorded a positive rating of 84
percent for ' '

15 The instruments were pretty reliable.

While these two examples are unlikely to be
used in writing (except in personal letters, diaries,
etc., and written dialogue), there are informal
lexical expressions and grammatical
constructions which can be used both in speech
and in all but the most formal writing, e.g.

16a They got angry and said they wouldn't put
up with his behaviour.

cf. .
16b They became angry and said they would
not tolerate his behaviour.
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standard English js relatively uniform but even
so it varies along at least three dimensions -
spatial, temporal and stylistic. As far as the
spatial dimension is concerned, there is well-
known variation in vocabulary and, to a lesser
extent, grammar between different national
varieties, most notably British and American
English. So where an American might say,

4 |'ve gotten a new vest and pants
an Englishman would say,
5 I've got a new waistcoat and trousers.

In face, it is more accurate (though fairly
unusual) to speak of standard Englishes, rather
than standard English. Even if we confine our
attention to Britain, there are still differences
between the standard English used in Scotland
andin England. Where an English person would
say either.
6a These essays need marking

or,
6b These essays need to be marked
a Scot is likely to say,

7 These essays need marked.

Then there is also variation across time, since
all living languages inevitably change. For
example, George Eliot wrote this in Silas Marner,
which was published in 1861:

8 to him this would have been an effort of

independent thought such as he had never
known; and he must have made the effort at a
moment when all his energies were turned into
the anguish of disappointed faith.

In today's English the clause following the
semi-colon would read,

9 and he would have had to make the effort...

It is easy to accept a change that occurred
over a hundred years ago. The difficulty comes
with changes that are currently in progress. For
example, older speakers of standard English can
say,

10 You ought to leave soon, oughtn't you?

Younger speakers, though, find oughtn't
awkward or odd and tend to say either,

11a You ought to leave soon, shouldn't you?
or,
11 b you ought to leave soon, didn't you?
This use of didn't strikes older speakers as
non- standard, although after lexical verbs it is
perfectly normal, e.g.

12 You wanted to leave soon, didn't you?

What is happening, in fact, is that ought is
changing from an auxiliary into a lexical verb.
One reason why it is difficult to define standard
English precisely is because what is standard
for the younger generation may be non-standard
for older speaker. The fact that language
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17a The reporter photographed the children
Chelsea had been speaking to
cf.
17b The reporter photographed the children to
whom Chelsea had been speaking.

A person who habitually used the more formal
expressions even in familiar, informal contexts
would run the risk of being regarded as pompous.

SPOKEN STANDARD ENGLISH
Despite the problems | have outlined with the
three characterisations of standard English, they
still work reasonably well when applied to printed
written language, where uniformity is so great
that itis possible to read scores or even hundreds
of pages without being able to detect any
linguistic clues to the writer's background. It is
much harder to arrive at a workable description
which will include spoken standard English. Yet
the National Curriculum requires that pupils are
assessed on their ability to speak it, so it is
essential to have some agreement about what
itis. First, it is necessary to itemise five ways in
which speech differs from writing, since spoken
standard English has all these characteristics.
(i) Speech contains false starts, hesitations,
mazes and incomplete sentences. These
features are quite unlike writing. Even written
representations of speech, in plays or
dialogue in a novel, rarely convey them fully
because they are difficult to read; authors
tend merely to insert the occasional er and
to allow some sentences to trail off in a series
of dots. In addition much of the 'speech' we
listen to as hearers (as distinct from our role

as participants in a conversation) is actually
written or prepared text read aloud or
performed. This is true of lectures, sermons
and a great deal of the spoken language on
television and radio; the reporter who is
apparently speaking to us fluently in complex
and complete sentences is, in all probability,
reading from an autocue. Therefore, we tend
to have an unrealistic view of what the
naturally occurring speech of educated
speakers sounds like. It is worth being aware
that completely fluent speech in a
conversational setting sounds rehearsed
and may give the impression of glibness, or
even insincerity.

(ii) Speech contains items known as 'discourse
markers' e.q. well, you know, sort of, f mean,
which serve to help speakers relate to each
other within a 'participation framework’
(Schiffrin 1987: 316). It is true that they can
be irritatingly overused and some are
socially stigmatised, e.q. fike in

18 | tripped over like

{which would not, 1 think, be regarded as
standard English). But if informal speech is
stripped of these features it sounds like a
lecture or an address to a public meeting
rather than a shared conversation among
equals.

(iii) Speech depends heavily on the context in
which it occurs. Meaning is derived from the
situation, which includes any previous
speech, as well as from the language itself.
This means that face-to-face spoken
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language does not need to be as full or as
explicit as written language. The utterance
at (19a) might be said by a person speaking
to a delivery man, whereas something like
(19b) would be needed for a written note left
on the front door:

19a Leave it there please.

19b Please leave the ironing board in the porch,

in the corner behind the umbrella stand.

It is socially abnormal to use spoken langu-
age that is fuller than the situation requires
and can actually sound rude. For example,

if-a visitor-is-asked -:-Would.you like.a.cup of ..

coffee?', it is normal to decline by saying,
'No thank you'. To reply in the complete
sentence, 'No | would not like a cup of coffee
thank you', sounds sarcastic or aggressive.

(iv) Speech contains characteristic constructions

which do not normally occur in writing and
which, irideed, look strange written down.
These increase redundancy and make
processing easier for both speaker and
listener. The following utterance by Prince
Charles recapitulates the subject noun
phrase all the people in my office with the
pronoun they:

20 All the people in my office they can't speak
English properly, they can't write English
properly.

Katharine Perera

tags a co-referential noun phrase on at the end,

e.g.

21 It was good, that book.

(v) Speech is, on the whole, less formal than

The crucial

writing. There are good reasons for this.
Once written, a piece of writing can end
up anywhere and be read by anyone.
When we write we seem to have, probably
unconsciously, a feeling that what we are
writing may be read by strangers. When
we speak we know who we are speaking
to and, most often, we speak to people we

—know well, with. whom it_is_appropriate to_

be informal. Good use of language entails
being able to select the right style for the
occasion, not always trying to use a formal
style in the mistaken belife that it is the
best English. So the assessment of spoken
language always needs to take proper
account of the context.

point about these five

characteristics of spoken language is that they
all have an interpersonal function. If we do not
allow these into a description of spoken standard
English but require what is, in effect, an orai
version of written English, then we are failing to
understand the nature of spontaneous speech.

it will be clear, though, that once we admit
into standard English forms that are not used in
writing and that are mentioned only rarely in
grammar books it becomes very difficult to draw

In most of the newspaper reports of this
speech, the redundant they was omitted. A rather
similar construction starts with a pronoun and

any boundaries around the variety. One way to
proceed is to use the following two statements.
Spoken standard English:
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(a) is spoken by educated native speakers:
(b} does not contain features that are widely
stigmatised by educated native speakers.

The first statement raises the problems that
were outlined above in relation to a
characterisation of standard English in general,
with the additional difficulty that we do not
currently have a full description of the structures
of spontaneous speech (educated or
uneducated). The second statement has to
include the qualifier 'widely stigmatised', since
many individuals express strong and sometimes
idiosyncratic hostility to particular uses of
language and if all these were included the list
would be both unhelpful and punitively iong. In
fact, there is a rather small set of frequently
occurring features which are recognisably non-
standard and serve as social shibboleths. These
include negative forms, e.g.

22 He ain't here

23 | didn't want no- one to hurt nobody
verb forms, e.g.

24 She seen him yesterday

25 They was laughing
and pronouns and determiners, e.g.

26 He liked the play what | had wrote

27 { want them books.

(For more details, see Hughes and Trudgill
1979.) Although this focus on stigmatised
features probably captures a truth about spoken
standard English, it is unappealing to have to
define it in this negative way.

ACQUIRING STANDARD ENGLISH
Some children grow up amongst people who
speak standard English and so that is the form

of the language that they learn. When they are
3 or 4 they may weil say things like / digged a
bole but that is simply a transient form which will
in time be replaced by the irregular past tense
form dug. Animportant characteristic of standard
English is that its functions and forms have been
elaborated over time. This is especially true of
its vocabutary. When children to school, and
particularly when they learn to read, they become
increasingly exposed to those words and
grammatical structures of standard English that
are characteristic of its more formal, public and
written uses. For these children, learning
standard English means extending the language
that they have already begun to acquire.

Other children grow up in families where a
non-standard variety of English is spoken.
Naturally enough, they learn that variety, For
them, the mismatch between the language of
home and school is greater than for children who
have standard English as their mother tongue.
During the primary school years, as they are
increasingly exposed to the forms of both spoken
and written standard English, they begin to
replace their non-standard features with
standard features in writing (where there is time
for planning and reflection). This replacement
happens more slowly and erratically in speech.
By about the age of 11, some pupils from non-
standard language communities are likely to
speak differently in the classroom with their
teacher and in the playground with their peers.
There is some evidence (e.g. Cheshire 1982)
that girls take on these different speech forms
more readily than boys. Certainly issues of
attitude will be invoived, since adopting a
different language variety entails aligning oneself
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- with the social group that speaks in that way; for
: some the loss.of identity will be too big a price to
pay for the not always apparent benefits of
‘speaking a more prestigious variety. The Cox
}Report recognised some of the social and
-emotional problems involved in adding the forms
‘of standard English te pupils' linguistic
repertoires:

Teachers Should never treat non-standard
dialect as sub-standard language but should
recognize the intimate links between diatect and
/identity and the damage to self-esteem and
motivation which can be caused by
‘indiscriminate 'correction' of dialect forms. All
_children should be supported in valuing their own

“diale€ts ... but they should-also be-able-to use- -

‘standard English when itis necessary and helpful
‘to do so in speaking as well as in writing.
* (Cox 1991: 128)
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TSP Sample Text No. 5
Text general category: Expressive.
Text sub-category: Literary: a play

To be, or not to be: that is the question:
Whether't is nobler in the mind to suffer

The slings and arrows of outrageous fortune,
Or to take arms against a sea of troubies,

And by opposing end them. To die, to sleep-
No more; and by a sleep to say we end

The heart-ache and the thousand natural shocks
That flesh is heir to, 't is a consommation
Devoutly to be wishd'd; to die; to sleep;

To sieep, perchance to dream; ay, there's the
rub;

For in that sleep of death what dreams may
come,

When we have shuffied off this mortal coil,
Must give us pause; there's the respect

That makes calamity of so long life:

For who would bear the whips and scorn of time,
The oppressor's wrong, the proud man's
contumely,

e 3 axdlas o2

The pangs of dispriz'd love, the law's delay,
The insolence of office, and the spurns

That patient merit of th'unworthy takes,
When he himself might his quietus make
With a bare hodkin? Who would fardels bear,
To grunt and sweat under a weary life,

But that the dread of something after death,
The undiscover'd country from whose bourn

- No traveller returns, puzzles the will

And makes us rather bear those ills we have
Than fly to others that we know not of?
Thus conscience does make cowards of us all;
And thus the native hue of resolution
Is sicklied o'er with the pale cast of thought,
And enterprises of great pith and moment
With this regard their currents turn awry,
And lose the name of action.

Hamlet; Act Iil Scene |.

TSP Sample Translation No. 5(A)
Main translational category: Semantic.
Sub-translational category: Author-bound.

Translator: DR Lotf-Ali Sooratgar.
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Notes on the sample transiation No. 5(A)

This is a literal translation combined with the
aesthetic component of writing producing a
semantic type. it is a more cohesive, more
formalized work, being set at the author's level
of language and knowledge. It is more likely to
create equivalent effect than the free translation
at the reader's level indicated below as
translation No. 3(B). It has favoured the words,
whereas the free translation, the sentence. It is
because the more literal the translation, the
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shorter the UT (Unit of Translation), the freer the
translation, the larger the UT.

TSP Sample transtation No. 5(B)
Main translational category: Semantic.
Sub-translational category: Free.
Translator: MINAVI
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Notes on the sample translation No. 5(B)

Besides what has been made known above,
the content is at the author's level of knowledge
but the translation is set implicitly at the
readership’'s level of language. It is more a
process of explanation, interpretation and
reformation of ideas than a transformation of
words as seen in translation No. 3A. That is to



say. the role of language in this work is
secondary, it is a carrier of thought. Most ¢f the
propositions of the original are reproduced, often
as | see it, with stronger impact. In some
instances the translator has gone, | think, beyond
the original text and extended the sound, as he
considered this effect to be more important than
the meaning. The validity of a literal translation
can sometimes be established by a back-
translation. The back-translation test is not valid
in the case of a free translation like this on
account of the fact that there are a good number
of Sl and TL lexical gaps.

TSP True / Official Translation

The most restricted type of TSP Semantic
method is the true/ official translation which
incorporates all authoritative statements, legal
documents and official texts where context and
form are on the whole equally and indissolubly
important. This area of translation is peculiar in
that the translator's highest possible
responsibility and utmost faithfulness is neither
to the writer nor the reader, but to the truth, to
the reality, to the authenticity and accuracy of
the context. He mediates between two parties,
l.e. the writer and the reader, and his obligation
of supreme importance is to eliminate any
possible misunderstanding in his writing. Thus,
a TSP true/official translation is in fact a plea for
accuracy, and the implication is that the translator
should not go beyond the words of the original
by promoting a thought to the state or condition
of the context. The text should rather be
described as the ultimate court of appeal and
every stretch at every level of the translation must
conform to the unity of the text, i. e. its integrating
properties. In the process of translation, every
item-word, idiom, structure, emphasis, etc.-has
to be accounted for by the translator in the sense
that he must be able to give reasons for each

/

/

r

transterence if challenged. s

To make a generalization, the TSP True /
official translation is the most challenging type
of all methods. In this approa/ca?], there is a certain ’
extra stress on the word agd the translator h:;;s
to aim at the truth and accuraéy&tall laveis /To
attain this goal, the translator shoutd ook not
only at each word but the grammatical elements
of the context as well, like general factors of time,
mood, space, agreement, etc., making sure that
the function of each element has been perceived
throughout the translation. He should remember
that the effort to make words, sentences, and
text cohere with truth and reality requires
continuous fidelity, constant faithfulness,
everlasting accuracy and unbroken authenticity
all the way through his work.

TSP Sample Text No. 6

Text general category: Informative.

Text sub - category: Legal document (a partial
statement of a real text).

LIMITS OF POWER: The Attorneys are
authorized to: (1) Institute Civil and Penal
proceeding, in the Courts of Peace and First
Instance and lodge appeal in the Court of Appeal;
(2} Lodge appeal in the Court of Supreme
Appeal; (3) Effect a compromise and appoint
amicable reconcilers; (4) Dispute the validity of
documents produced by the opponent and to
withdraw such documents; (5) Designate the
author of false documents; (6) Refer the dispute
to arbitration and appoint arbitrators; (7)
Substitution; (8) Appoint experts; {(9) Make
avowals concerning the main issue of the suit or
bring the matter to an issue; (10) Withdraw the
legal action; (11) Claim damages; (12) Cite third
persons and defend the client from action
brought by third persons; (13) Make counter -
claims and defend the client from such claims:

-
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(14) Demand and follow up the execution of
decisions passed, take possession of objects
awarded and collection of the claim and
damages.

TSP Sample Translation No. 6

Main translational category: Semantic.
Sub - translational category: True / Official.
Translator: The author.
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Notes on the sample translation No. 6
The translation is an official text. It may be
taken to a counrt, arbitration, etc. On this ground,
it has to be true, more accurate and as authentic
as possible in order to produce the precise
contextua! meaning of the original. The
translator's base level in this sort of work is the
text. This is the level of a true / official translation
of the source language into the target Ianguage.
Working on the text level, the translator intuitively
and authomatically transposes the SL grammar
and lexical units into their precise TL equivalents.
In such a text, the unit of translation is often the
word. ‘

TSP Communicative (context/reader-
bound) Translation
| call this context/reader - bound because the
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approach concentrates primarily on the
message, butits overriding purpose is to produce
the same effect on readership of the translation
as was obtained on the readership of the original.
This type of translation is more appropriate for
informative (context - bound) or vocative (reader-
bound) texts on account of the fact that it allows
the translator more freedom than semantic
(authorbound) approach. In this method, the
translator with his eye on his readership is likely
to use more general words in the interest of
clarity, simplicity, and sometimes brevity of his
writing whereas in the semantic approach, the
translator is following a single well-defined
authority, i.e. the author of the text.

Thus, a TSP communicative translation is
distinguished in that the translator tends to under-
translate the text, tries to be simpler,clear, and
brief and provide a translation that is more

appropriate for the readership's linguistic level.

By under - translation, | mean a translation which
gives less detail and is more general than the
initial text if compared, of coursé, to over -
translation in the case of TSP semantic approach
which goes to more details in its corresponding

- SL unit ( Newmark 1988, PP. 284 - 5).

TSP Technical Translation

| label the technical translation as the most
common sub - category of the communicative
(context/reader - bound) approach on account
of the fact that the translator's ultimate loyalty in
this field is also concentrated in the context - the
facts of the matter in SL text - but the translation
itself is set at the readership's level of language
and knowledge. That is,the scientific and
technical facts indicated in the source language
constitute the main issue of the translational work
but they are cast into the readership's linguistic
level in TL writing. This method is more



appropriate for translating technical texts which
are usually free from emotive language,
potentially non - cultural, and originally written
for the benefit of science and technology rather
than for a certain speech community.

In working on technical texts, a translator has
merely to understand the language rather than
the context of the subject such as laws, axioms,
theorems, theories, and systems. In other words,
a transiator does not have to be an expert in the
related technology or its elements like equations,
formulae, figures, illustrations, graphs, diagrams,
schemes, plans, references, etc. What he really
needs is just to comprehend the main body of
the writing and grasp the meaning of all
vocabulary it uses.

Lexically, the most outstanding characteristic
of technical language is its potential richness in
terminology. Even within this element, there is
in all likelihood terms that have more than one
meaning in one field as well as in two or more
fields. In the process of translation, the main
problem likely resuits from the terms that are
relatively context - free and appear only once.
When they are context - bound, the translator is
in all probability to understand them by gradually
conceptualizing the text.

As for methodology, the translator can be bold
and free in recasting grammar, writing up
sentences, transposing clauses, converting
verbs to nouns, etc. All the same, he is also
entitled to render some moderate variations in
relation to the peculiarities required by the
publication or publisher, including arrangements,
length of paragraphs, illustrations, photegraphs,
footnotes, titling, subtitling, punctuations, dates,
etc., but he should play it safe and take no risks
with terminology in order to produce a more
comprehensible work in the target language.

In short, a technical translation with TSP
criterion should be set within the constraints of

the text but arranged to produce A more reader-
bound writing at the relevant leyel of readership.
The translator must recall thayany deviation from
the principles of science of technology pointe
out in the text makes a t
untrustworthy and an irresponsib
work will be the result.

TSP Sample Text No. 7

Text general category: Informative.

Text sub-category: Technical writing (a partial
statement of a real text).

Cutterhead: The 3 combined roughing and
finishing knives must be set so that they all 3
are cutting at the same time. For this purpose
the best method is to take a round woodstick
(which has been cut before) and put into the
cutterhead. Shut now the cutterhead so that the
knive - holders tangen well the wood - stick. Now
the knives are to push in front of the wood or
back in such a manner that the knives begin to
cut the wood - stick.

It is not necessary, that all 3 knives finish the
wood. If the knives are set correctly, then the
machine must work with low power. Also it makes
nothing, if the cutterholders press a little the
wood. But if the knives are finishing unevenly,
then an unlovely end of the stick can result. At

_ the correct setting of the knives the round stick

souid not be broken (because then resuits an
unnecessary consumption of power) and the
stick also must not have free - play in the knive -
holders (because then results an unclean work.)

TSP Sample Translation No. 7

Main translational category: Communicative.
Sub - translational category: Technical
(Context/ Reader - bound)

Translator: The author
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Notes on the sample translation No. 7
The original is a standard format of an

~informative text, i.eT—atechnical topic of
knowledge demanding a communicative
translation. | mean, a kind of writing that sets its
knowledge on the content of the initial statement
but communicates the message on the
readership's level of language. In translating a
technical text like this, more than any other
transiation problems, the most critical situation
lies with technical terms. Most technical words
of the original are not easy to detect, since they
are associated with a particular language and
cannot be literally translated, i.e. they have to
be related to the knowledge of the readership.
Granted that the terms are satisfied in the target
language, there will be no serious translation
problem unless the text is written by a non -
native speaker and has a number of fauity
structures or impaired punctuations that give a
poor semantic indication of the relationship
between the elements of the text. The English
statement presented here is a sample of bad
and faulty writing.The translator has noted the
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deviations of the initial text and attempted to have
the translation appear more natural than the
originat.

TSP Free Transiation .
Whilst a free translation is defined as "the spirit

not the letter, the sense not the words, the

message rather than the form, the matter not

- the manner" (Newmark, 1988: 45), the argument

has always been going on whether such as

- method is legitimate or not. Beyond the factual

level of "naturalness" which requires some extent
of free translation to reproduce a writing which
seems more genuine and naturally formed, |
believe some aspects of this approach are useful
for a TSP translator to reflect in his work. For
examp- le, he sometimes faces the source
language words or syntactic structures for which
there is no satisfactory one - to - one TL
equivalentsTIf the context is assumedtc be an -
irresponsible piece of work, i.e. a non -
authoritative, unofficial, or non - serious type of
either expressive, informative or vocative text,
then | am convinced if the translator overlooks
the intolerable wrestling with words and
structures he can reproduce the message
without the words, or the content without the form
of the original. A few general considerations
govern a translation under this condition. First,
the translator may assume the grammar is only
as a transmitter of meaning and decide not to
transiate certain grammatically - oriented
structures and second, he may determine to
reduce, delete, ot trim words such as those with
double or triple suffixes or multi-noun compounds
used unnecessarily to replace simple words.
However, how tar he can go in either reducing
or expanding the SL text depends upon his
intention of the translation and type of the text.

This dictum however does not necessarily
mean that a translator can be as free as he likes,



rather, it tends merely to establish his right on
the ground that if the original has no
sophisticated style, or is a representation of poor
writing, he would select an appropriate mode of
expression of his own and make the translation
more definite, clear- cut and dependable by using
an alternative structure.

TSP Adapted Translation

An adapted translation - - much more suitable
for the translation of plays, poetry, or the other
pieces of literature -- appears to go beyond the
free translation and is regarded as the freest form
of all. In this approach, as | see it, the
grammatical elements of the original text are no
more than the "skeleton", its vocabulary the
"flesh”, and its collocations the "tendons" of the
translation. The approach is notable for, first, its
much more flexibility in communicating the
flavour of the original without expressing the
precise transiation equivalents, and second,
conveying the message but most likely casting
it into the TL culture. Whether a translator gives
priority to over - translation, under - translation,
expansion, or the reduction of the original text,
or how he should substitute the TL culture for
that of the SL, depends on his interaction in the
actual process of translation and selection of an
alternative means for expressing the author's
message in an appropriate fashion.

TSP Sample Text No.8

Text general category: Expressive.

Text sub-category: Literary: a tale. (From
Othello of Shakespeare rewritten by Charles
and Mary Lamb)

BRABANTICO, the rich senator of Venice, had
a fair daughter, the gentle Desdemona. She was
sought to by divers suitors, both on account of
her many virtuous qualities and for her rich

expectations. But among the suitgrs of her own
clime and complexion she saw pione whom she

Maor, a black, whom her father iove
invited to his house.

Neither is Desdemona to be altogether
condemned for the unsuitableness of the person
whom she selected for her lover. Bating that
Othello was black, the noble Moor wanted
nothing which might recommend him to the
affections of the greatest lady. He was a soldier,
and a brave one, and by his conduct in bloody
wars against the Turks had risen to the rank of
general in the Venetian service, and was
esteemed and trusted by the state.

TSP Sample Translation No.8
Main translational category: Free.
Sub-transiational category: Adapted.
Translator: Ali-ASGHARE HEKMAT
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Notes on the sample translation No. 8

The translation is peculiar in that the
translator's ultimate foyalty is neither to the writer,
nor to the context, but to the readership. In fact
the core of an adapted translation has to be the

translation would not be easily identified in a
context due to the non-persistent seeking of one-
to-one equivalents.

In theory, a translator should not deviate from
the original, in principle there are some gaps in
any language or culture that such a translation
can fill in. But where it is more appropriate will
depend, firstly, on the particular text-type;
secondly, on the requirement of the readership;
and thirdly, on the importance of the cultural
aspects in the text,

Summary

My intention in this paper has been to offer
the principles of text categories and the methods
of translation relevant to TSP. One can infer from
the entire discussion that in the process of
translation, a translator has to perform two main
function. First, he should decode the text and

__second, encode the total message into the TL

mind of the readership, the readers of the
translation. If one weighs this work against its
referential accuracy, he will notice that the
translation is not what the transtator meant, as it
seems apparently to be, but it is rather-what the
author said. However, the former has gone
beyond the text and for the purpose of
explanation, presented expositions of stretch of
language in the forms of poetry, and used the
cultural words that the readership is most likely
familiar with. With such a work, a translation is
almost an art. The artistic element is the ability
to follow or deviate from the appropraite natural
usage, holding close to the original. Elegant
variations on this type of translation are common,
and sometimes satisfy the translator's wish to
write in a style that is entirely natural to him.
However, this manner is not justified in semantic
or even communicative translation and more
often, it is irritating to the critic. The reason lies
in the fact that the mistakes of an adapted
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pattern. In the stage of decoding, he has to
identify primarily the type and objective of each
original writing, i.e. to find out whether the text is
expressive, informative, or vocative. Even under
the sub-categorization, he must determine ifitis
a literary, authoritative, personal, legal, technical,
institutional, academic, instructional or persua-
sive type of writing. Proposing this procedure and
calling the translator's awareness and attention
towards the varieties of context do not
necessarily mean that the text is the overriding
factor in TSP translation and should have
primacy over any rule, theory, etc. It simply
suggests that although the text is not a supreme
authority of a translation, it is inevitably relevant
to the work.

The level of encoding requires that the
translator make use of a method which is well-
suited and well-chosen for each category of text-
type. It may include a literal, semantic,

communicative, official, technical, free, or an



adapted translation approach, each with specific
translational purposes. In this manner, the
translator will be able to transfer the initial mood
created by the source language into the TL as
accurate as possible, producing an effect on the
reader similar to that of the original. Such a
procedure is, in fact, tailoring a translation to the
situation which | suggest be called: Translation
for Specific Purposes (TSP).

Conclusion

As my final note, a paper like this cannot
cause an individuat to grow to be a good
translator or to translate well. The best it can do
is to propose some general guidelines and set
out various principles within the corpus of text-
categories and methods of translation. A
translator has to develop a keen perception
himself for handling his work. It is his sense of
talent, aptitude, and flair that tells him when to
translate literaly, semantically, communicatively,
freely, and so forth, or when he can even break
all the rules of translation like any other
practitioner of a profession, and make his own
choice intuitively and unconsciously without
following a certain theory of translation, with
enough practice, | believe, one can enrich one's
sense of intuition, extend one's profession, and
eventually increase one's resources of
knowledge as a good translator.
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indicating perfect correlation.

Pedagogical Implications

Recently more attention has been paid to
teaching/ learning vocabulary. A number of
research studies have recently dealt with lexical
problems. Through research the scholars are
finding that lexical problems frequently interfere
with communication; communication breaks
down when people do not use the right word
(Allen, 1983). It is obvious that words are basic
blocks of communication. Without words
comprehension has no meaning, so it is
important to the speaker/listener to know as
many words as he can.

In teaching vocabulary, language teachers
use different strategies according to the age,
level and background knowledge of the students.
For advanced level a very helpful way of teaching
vocabulary would be the teaching of word-
formation rules. Knowledge of affixes help the
learner to identify the part of speech of a given
word and grasp the word easily. Moreover, it
helps the learner to expand his vocabulary
span,when he learns to associate noun,verb,
adjective and adverb of the same root together.
By learning cne singie root, the learner is able
to use and comprehend all possible words from
the same family.

Words would be simple, if the learner knew
what their parts meant. By learning word parts,
English or borrowed pars, and recognizing these
parts in unfamilair words, the learner would be
able to guess the meaning of the strange words
{(Mirhassani, 1993).

Grellet (1981) discusses one of the useful
reading practice technigues as to have students
work their way through comprehension problems
by inferring the meaning through word formation
and context. They should also learn to pick out
the important words that form the core of each
sentence, and they need to be aware of the use

of referent and connecting words to establish
relationships in and among sentences and
paragraphs.

Suggestions for Further Research
No single experiment is complete in all

aspects. The domain of second language
learning is so vast that no one is able to cover
all aspects of a given problem. Furthermore, at
the end of any experiment new guestions and
problems arise. Here some suggestions are
proposed for further research.

1. As mentioned before, the subjects of this study
have not been selected randomly, and as a
result it cannot be generalized to the whole
population. Being able to randomize the
subjects from different groups of EFL learners
may result in a more reliable and
generalizable outcome.

2. Word-tormation was limited to derivational
affixes and roots. Other parts of word-
formation process were neglected. Another
study may invoive processes of
compounding, blending, borrowing and
others.

3. In this study the impact of word-formation
knowledge was examined on reading
comprehension. It is of great use and help to
the language teacher to find out whether it
has a similar impact on other skills and sub
skilis of language.

4. The word-formation rules have been taught
deductively. It can be studied whether the
inductive teaching of rules ends to the same
resuit.
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coefficient was used. The resuits are shown in
table 4.

Table 4.
Correlation Coefficient between Tests

Pre - test, Post - test,
Exp. Gr. Cont. Gr.
Pre - test, .966 973
Cont. Gr.
Post-test, 942 .951
Exp. Gr.

The obtained values show that correlation
coefficient was: .966 between the two pre -tests;
.951 between the two post-tests; .942 between
the pre - and post-tests in experimental group;
and .973 between the pre - and post- tests in
control group.

Discussion

For an analytic, deductive research the data
are collected with a high degree of explicitness.
[tinvolves the use of formal’ and structured types
of data collection procedures which determine
in advance the specific focus of the data that
will be sought {Seliger, 1989).

The data here were gathered by means of a
standardized test, TOEFL Test, which collects
data on subjects' ability of knowledge of certain
skills, here reading comprehension. Both
experimental and control groups were given a
pre -test and a post-test, and during the period
between the two tests, the experimental group
received an eight-session treatment on word-
formation rules. The subjects' scores on pre -
and post- tests were taken as the data used for
comparing the two groups.

Passages are usually analyzed in terms of
their linguistic units: structures, words, clause
and sentence relationships. Word length, usually
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measured in number of syllables, is one of the
related factors to word difficulty (Alderson &
Urquhart, 1992). One typical readability formula
is the Fog Index which considers the number of
words, the number of sentences and the number
of 3-syllable words. Readability was calculated
for passages of reading comprehension tests.
These values were compared with the readability
of two passages of the subjects' reading
textbook. Values of textbook passages were 32.3

~and 35.5. Those of comprehension passages

were ranged between 25 and 35.

Data analysis provided strong proof for
rejecting the null hypotheses. As the text difficulty
for the chosen passages were close to that of
subjects’ textbook passages, the significant
difference shown by the t-test procedure is the
result of the treatment.

For a two tailed case |l study, the critical t with
the degree of freedom of 34 and significance

level of .05 was 2.000 in t-distribution tabie.

Comparing the value of the critical t (2.000) with
three different values obtained before, i.e. 3.604
(t-test between experimental and control
groups); 15.175 (matched t-test between pre -
and post- tests for experimental group); 11.778
(matched t-test between pre - and post- tests for
control group), it is found that the observed
values are larger than the critical t value.
Therefore, considering the great difference
between the values, the null hypetheses of the
research are strongly rejected. The rejection of
null hypotheses shows that word-formation does
play a role in language learning and it has a
positive impact on reading comprehension.
Correlation coefficient was used to show the
degree of relationship between the knowledge
of word-formation and better reading
comprehension. Correlation coefficient is always
between zero and one. It indicates how well two
sets of scores go together. All correlation
coefficient values obtained are near t1-a value



. inflectional and derivaticnal affixes, some basic
roots were also in the list. In selecting the roots
their productivity and frequency in subjects'
textbook were regarded as selecting criteria.

In order to have reliability and validity in
testing, both pre- and post- tests were chosen
from TOEFL reading comprehension tests. The
main criteria for selection of passages were: (1)
the level of the students, i.e. passages containing
less compliex structures and vocabulary
(readabiiity of the text); and (2) the existence of
words which can be analyzed to affixes and
roots.

Results

a. The basic statistical procedure used here
to compare the output of the two tests was t-
test. As this study had a quasi-experimental
design the means obtained through raw scores
cannot be used in t-test. Therefore for each
subject in both groups the ratio between post -
and pre- tests was calculated and then the ratios
were used to calculate the mean, variance and
standard deviation for each experimental and
control groups. (table 1.)

Table t.
Normalized Mean, Variance, Standard Deviation

Number of Mean Variance Standard

Subjects Deviation
Exp. Gr. 35 1.33 .032 180
Cont. Gr. 35 .18 028 . .168

The mean, variance and standard deviation
for experimental group and control group were
1.38,.032, .180 and 1.18, .028, .168 respectively.
Using these values the observed t was
calculated as 3.604.

b. Matched t-test was another statistical
procedure used in this study to compare each

subject’s performance on two different tests, i.e.
pre-test and post-test. Two matched t-tests were
done, one for experimental group, another for
control group.

Table 2.
pre - & post-tests Data, Experimental Group

Number of Mean Variance Standard
Deviation
3.0.36

Subjects
Pre -test 35
Exp. Gr.

9.114  9.221

Post-test 35
Exp. Gr.

11.800 9.752 3.122

Table 2 shows the mean, variance and
standard deviation for experimental group in pre-
test and post-test seperately. The values were
used to calculate the observed t for experimental
group which was 15.175.

Table 3.
pre - & post- tests Data, Control Group

Number of Mean Variance Standard

Subjects
Pre - test 35
Cont. Gr.

Deviation
10.057 11.408 3.377

Posi-test 35
Cont. Gr.

11.600 10.952 3.309

In the same way, table 3 shows the same
values for contral group. The observedt for this
group was 11.778.

¢. Another statistical measurement, used in
this study, is correlation coefficient. It means the
degree of relationship between pairs of two or
more variables (Hatch & Farhady, 1982). As here
raw scores were invoived the Pearson product
moment correlation formula for correlation
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reading at all because, by definition, reading
involves comprehension. When readers are not
comprehending, they are not reading.

In the past, language teachers have typically
given students very little assistance with reading
other than to teach them grammar and
vocabulary. Considering reading as an active
mental process, greatly expands the reader's
role since primarily responsibility for meaning
shifts from the text itself to the reader. Viewing
reading as a communicative process rather than
a language learning process, as Chastain (1988}
notes, Ieads io several important conclusions.
Students do not need to know all the vocabulary
and grammar to comprehend a major portion of
the text and to recreate the author's meaning.
He argues: "Language teachers shall encourage
students to guess, to tolerate ambiguity, to link
ideas, to paraphrase, and to summarize so that
they stop dwelling in isolated words often not
provide comprehension”. "~ '

There is certainly no doubt that over the past
ihirty years the teaching of vocabulary has been
of secondary importance. Adnerson and
Freebody (1981} claim that the carrelation
between knowledge of word meanings and ability
to comprehend passages containing those
words are all high and well established in first
language reading students. In fact, they believe
that vocabulary knowledge is an excellent
predictor of general language ability.

Bond et al {1984) believe: "Without
satisfactory word meanings, comprehension of
either spoken or printed language is impossible.
Comprehension of sentences and paragraphs
naturally requires an understanding of their
words".

Method

Subjects
Subjects of this study were 70 female students
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of Azad University, South Branch. They were
freshmen, majoring in English Translation. The
subjects were in two reading classes, one
considered as experimental group, the other one
as control group. Both classes had a pre-test
and a post-test. The experimental group received
a treatment on word-formation rules during the
period between the pre-and post-tests. But the
other group did not have any extra treatment.
They just went through the normal class
procedure-i.e. reading comprehension.

Research Design

The study involved an analytic approach with
a deductive objective, i.e. it took into
consideration some specific components of
language and also it provided a hypothesis and
tried to support or reject it. Because of some
limitations in selection of subjects, a quasi-
experimental design was assigned to the
research.” Two existing classes were selected
and a pre-test was administered in order to gain
a measurement for matching the two groups.

For the sake of external and internal validity
of the research design, Seliger (1989) states
"quasi-experimental research is more likely to
have external validity because it is conducted
under conditions closer to those normally found
in educational contexts". The internal validity was
gained here through controlling variables such
as subjects' sex, age, native language, and
amount of formal instruction in the second
language.

Material

In this study in order to evaluate the role of
word-formation knowledge on reading
comprehension, a list of affixes, mainly
derivational affixes, and some productive word
roots was used. Also some exercises were
performed in order to make the subjects familiar
with the process of word-formation. Together with



speakers of a language, even illiterate speakers,
have a teeling for what is, or is not, a word. There
are other reasons for assuming that the word
has some kind of linguistic reality. As Matthews
(1972) points out morphological conditioning,
when it occurs, takes place within the word. So
for example, irregular plural forms in English are
determined by the word in guestion, and only
occur with that word. Another argument is that
the ordering of elements within a word is
frequently independent of, and even
compulsorily different from, the ordering of
strings of words;for example,in English the
genitive can be marked by 's or by the separate
word of, while 'sis a part of a words and comes
after the possessor (the plane's wings), of a
separate word, comes before the possessor (the
wings of the plane).

All these factors argue for there being a unit
which might be termed a ‘word'. However, what
the native speaker feels to be a word still differs
radically from language to language.

The use of the term 'word-formation'is of value
when the rules for the formation of words are
not identical with the rules for the formation of
sentences. In accordance with the need of
speakers of any given language, a new word
may appear in the language, either by borrowing
or formed as a result of productivity of the
language.

As Falk (1978) states: "Words are constructed
of smaller parts, called morphemes. Morphemes
are the minimal unit of syntax in a language -
units from which words are formed." Another
definition of morpheme, presented by Hayes
(1991) is that it is a sequence of sounds that
has function in a word.

Different strategies are used in word-
formation, the most common of which is
affixation. Affixes - prefixes or suffixes - are
morphemes which are added to a word, and
which change the meaning or function of the

word.

Atfixes are of two types: inflectional and
derivational. Inflectional affixes are added to a
word to change it in some other way according
to the rules of the grammar of a language. For
example, in English, verbs are inflected for 3rd-
person singular: / work, he works and for past
tense: / worked. Most nouns may be inflected
for plural: horse --- horses.

Derivational affixes are added to words to
form a new word. For exampie, the noun insanity
is derived from the adjective sane by the addition
of the negative prefix in- and the noun-forming
suffix-ity. As Falk (1978) states although the
number of inflectional affixes ai2 less than
derivational ones, they occur much more
frequently.

Reading Comprehension

Comprehension has been described as a
constructive process (e.g. Sapir, 1980). Text is
language written in context, with an intended
message. The reader must, in many instances,
use explicit and implicit information in order to
be able to comprehend the message. The
students must also be taught to derive meaning
from the word combinations in the text (Rivers,
1981).

Reading is regarded as a skill of great
importance to the learner because (a) it provides
him with access to a great quantity of further
experience of the language, and (b) it gives him
a window onto the normal means of continuing
his personal education. Reading is extracting
meaning out of a written text. Reading
comprehension consists of reading to get the
‘content’ aspect of written language (Strevens,
1977).

The reading goal is to read for meaning or to
recreate the writer's meaning. Reading to
improve pronunciation, practice grammatical
forms, and study vocabulary do not constitute
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brought about a recategorization of the
objectives of language learning, a refinement of
teaching materials, from the grading of
vocabulary to a more systematic introduction of
structures, and a re-thinking of methed in general
(Toossi, 1981). '

Fluency in a language cannot be achieved
unless the individual gains conirol over different
componenets of the language. Comprehension,
as the basic element of communication needs
specific attention. tn order to comprehend better
one should be familiar with the lexicon of the
language. Learning the lexicon systematically
enables the learmer to enhance his vocabulary
power. Knowing how the words are derived from
a single roct can be helpful to the learner. Word-
formation knowledge is the systematic means
of increasing vocabulary which consequently
affects comprehension ability.

The result of this study may enable the
- -teachers-to find amore effective way-of teaching
vocabulary and increasing the students' word
power. By knowing the derivational ruies, the
learner can make new words out of the original
ones. The entargement of one's word power,
inevitably, results in better communication.
Written passages are another means of
communication between the writer and the
reader. Consequently, word-formation rules not
only help the learner to have access to a large
vocabulary domain, alsc has a positive affect on
individual's reading comprehension.

Considering the facts that 1) the subjects of
the study were not selected through
randomization, so it limits the generalizability of
the study to the students of that particular
university; and 2) only one part of word-
formation rutes, i.e. affixation, is taken into
consideration and the impact of other rules of
word-formation is neglected; the following
hypotheses are proposed:

H1. Word-formation knowledge plays a
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significant role in language learning.

H2. There is a strong relationship between word-
formation knowledge and reading comprehen-
sion.

Review of the Related Literature

There is no one single, comprehensive
definition for language. Linguists have defined
language in different ways still subject to change.
A more recent definition is:

“A language consists of a system of rules
which relates sound sequences to meaning. All
languages have distinctive sets of sounds called
phonemes; these sets are grouped together into
utterances called morphemes (phonemes
containing meaning); and morphemes fit into
patterns called words, phrases, clauses, and
sentences” (Hayes, 1991).

Learning is "acquiring or getting of knowledge
of a subject or a skill by study experience, or

-Instruction.” Teaching is "guiding and facilitating

learning, enabling the learner to learn, setting
the conditions for learning" (Brown, 1987).

Learning a language includes learning
different skills and sub skills of the language.
And the teacher's goal is to provide the learner
with appropriate situations and ways to get the
knowledge of skills in the best and the most
efficient way.

The learner learns most of his new words from
reading and less from hearing them. Different
written sentences including a given word may
easily provide the learner with enough clues to
guess the meaning of the new word (Mirhassani,
1993).

Word-Formation

The definition of the word has been, for a long
time, a major problem for linguistic theory.
Despite the difficulties in providing a definition
of word, there are good reasons for operating
with such a notion. The first of these is that
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Comprehension

Akbar Mirhassani
By: Atossa Toossi

Abstract

Language as a complex phenomenon
contains different aspects and various factors are
involved in learning a language. Second
language iearning research tries to find the best
and the most effective way of teaching. In this
study the impact of word-formation knowledge
on reading comprehension was investigated
through an experiment done on 70 freshmen,
majoring in &nglishTranslation.The experimental
group received an eight-session treatment in the
period between pre-test and post-test.

Statistical analyses, at the significance level
of .05, confirmed the high rate of progress in
experimental group. The great difference
between t-observed and t-critical vaiues and the
high values of correlation between groups
revealed how significant the impact of word-
formation knowledge on reading comprehension
is.

Introduction

Language is a complex phenomenon which
consists of interrelated aspects. Each of these
aspects plays a role in language learning.
Second language learning research may help

language teachers to choose the most
appropriate of teaching methods, the
construction of teaching materials, or the design
and execution of teaching techniques (Cook,
1991).

Different views of language results in the
emergence of different teaching methods.
Students of a foreign language are faced with
an extremely difficult task. Whether they wish to
acquire native like mastery of the language in
all aspects or merely to learn to read foreign’
language material in their own professional field,
they must cope with the complex and abstract
system of rules and forms that constitute every
human language.

The proper application of linguistics to
language teaching lies in an understanding of
what language is. The insights linguists have
attained about the compiex, abstraci, and
systematic nature of language are helpful to both
teachers and students of foreign languages, for
such insights provide an understanding of the
enormity of the task they are attempting to
accomplish (Falk, 1978).

Concerning the contribution of linguistic
research, Halls (1970) indicates that it is difficult
to measure exactly what has been the impact of
linguistics on the classrocom. It is certain,
however, that it has been significant. It has
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