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Elaine Kolker Horwitz

Becoming a Language Teacher is a
ground-breaking resource in an era when
mainstream classroom teachers must
focus on language development. Unlike
other methods books which concentrate on
language for conversational purposes only,
Becoming a Language Teacher recognizes
that academic literacy is the goal of
many language teachers and essential to
the school success of English Language
Learners.
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Knowledge Improvement
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A Complex Systems
and Applied

Linguistics

n-Freeman

Complex SyStems and  Applied
Linguistics introduces key concepts in
complexity theory to readers concerned with
language, its learning, and its use. The book
demonstrates the applicability and usefulness
of these concepts to a range of areas in
applied linguistics including first and second
language development, language teaching,
and discourse analysis. It concludes with a
chapter that discusses suitable approaches
to research investigations. That book will
be invaluable for readers who want to
understand recent developments in the field
that draw on complexity theory, including
dynamic  systems theory, ecological
approaches, and emergentism.

Key features

® introduction to a fast growing field of interest
across disciplines

® explains key constructs: chaos, complexity,
dynamic systems, emergence, etc.

® demonstrates applications to areas of applied
linguistics

® illustrates how complex systems thinking can
challenge established ideas.

® discusses implications for theory, reserch, and
practice
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Abstract

The present study intends to investigate the contextual constraints in teaching English as

a foreign language at Mazandaran high schools from the perspective of its teachers. 228

high school teachers from six cities took part in the survey whose ideas were sought using

a researcher-made questionnaire with 32 items on a 5-point Likert scale. The findings of the
study indicates that English language teaching at high schools suffers from all the 7 main types
of constraints identified in the study, i.e. educational technolgy, students, curriculum design,
teachers, high school and education officials, parents and textbooks. In addition, the one-sample
statistical analyses of the data revealed that the above constraints are of differential impacts
upon English teaching. Rank-ordering of the constraints, using Friedman Test, also showed

that educational technology and textbooks are the most and least serious impediments plaguing

English language teaching in the region.

Key Word: contextual constraints, teacher’s cognition, teacher’s educational behavior.
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about the revision process, and a 5-page
“To the Students” part, which gives Farsi
instructions on how to make much of the
contents and exercises. Although there are
several pair and group discussion activities
in the book, the new edition clearly focuses
on reading skills and grammar points, and
the Pronunciation section is no longer
included as a lesson component. All in
all, the inclusion of a variety of activities
and tasks in the latest edition of the Pre-
University Book is a significant step
toward communicative language teaching
not to mention the relative focus on the
learning “process” in the pair works.

Conclusion

This paper is the abridged version of the
detailed, methodical analysis of the high
school English course books from 1318 to
1389 (1939-2010). The analysis revealed
that Graded English Series developed
in the early 1340s (around 1964) is the
most  systematic,
principled series
ever developed. The
6 Teacher’s Manuals
for the 6 course
books, the books’
lay outs, the lessons
organizational
pattern, and the
grading and
sequencing of the
contents are all the
plus points that
distinguishes  this

57 6osiDdT

quality series from its counterparts in the
history. The evaluation of each of the series
with regard to the general trend at the time
of the series production shows that Graded
English was the most up-to-date series that
fairly kept pace with the methodological
shifts and advancements in the ELT world.

The Right Path to English currently
used in the Iranian high schools aims to
improve the reading skills and grammar
knowledge of the students, and has been
fairly successful in achieving this aim. It
seems that Books 1-3 need to undergo the
same revisions made to the Pre-University
book, which has taken into account the
learning process as well as the end product.
Having said that, the dual impact of the
EFL methodology in the country and the
University Entrance Exam on each other
IS more like a catch-22 situation, which
makes the course books revision a real
challenge to meet.

Note on the texts and references

The following course books were
used and analyzed in this study with
the cooperation of Professor Lotfollah
Yarmohammadi from Shiraz University
and the SAMT Library Staff:

1. The 1318-1323 Series: Books 1-6;
2. The 1343-57 Series: The Graded
English: Books 1-6

3. The 1361-69 Series: Books 1-4

4. The 1370-82 Series: Books 1-3 and
the Pre-University Book

5. The Series in use: 1388-90: Books 1-3
and the Pre-University Book
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though claimed in the Guide to be designed
to target all language skills, is obviously
concerned with improving students’
reading comprehension. However, if
teachersideally follow the steps as specified
in the Guide, they are likely to succeed in
improving the students’ language skills.
The problem is that the Guide is not at
the disposal of all teachers. The teacher’s
manual was available at the Department of
Education, Districts Head Offices.

Few revisions have been made to the
high school English course books since
2003 (1382) to date (2011) except for the
Pre-University. Section 3 below is a brief
account of the series currently used in the
Iranian high schools.

Section 3: The Series in use: 1388-1390

Book One reprinted in 2008 (1387) is
the revised version of the 1990 edition
(1369-70), which, according to the
authors, has undergone revisions based on
the teachers’ and experts’ feedback during
1991-2008 (1370-1387). There is a bold
typed note on the first page confirming that
the book’s content will remain unchanged
until the end of the academic year of 2009-
2010 (1388-89). Book Two is the 2009
reprint of the last edition in 1997 (1376-
77), and will remain unchanged until the
end of the academic year of 2010-2011
(1389-90). As to Book Three reprinted in
2009 (1388), there is no mention of the last
revision year, but this one will also remain
unchanged until the end of the academic
year of 2910-2011.

The same A-to-1 sections explained in

the “To Colleagues” introduction page of
Book One (2003/1382) appear throughout
the series. The lessons’ length ranges from
10 to 13 pages with the same black-and-
white drawings. All the three books start
with a Review Lesson, but the number
of lessons varies, i.e., Books One, Two,
and Three include 9, 7, and 6 lessons
respectively, with a final Review Exercises
at the end of each. The topics are also the
same as the 1380-82 series edition.

What is interesting in the present series
is the dramatic change in the approach
and methodology underlying the Pre-
University book. This A4 size colorful
course book, which is accompanied by a
Teacher’s Guide is the new edition after
the revisions made to the 2003 (1382)
copy. The two editions are compared in the
following table:

“ The Right Path to

English currently used
in the Iranian high
schools aims to improve
the reading skills and
grammar knowledge of
the students, and has
been fairly successful in
achieving this aim

Moving toward a communicative
approach, the new edition includes more
tasks and more engaging reading activities
compared to the previous edition. There
is a short “To Colleagues” introduction
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defined for this
volume which is
designed in black
and white with
few illustrations
in comparison
with Books One,
Two, and Three.
No workbook
is provided for
students’ further practice. It is developed
on the basis of the Reading Method. There
are no sections presented in dialog forms
except for the “Language Functions.” Thus,
the traces of the SLT approach have almost
faded away in that no specific situations
are provided for the contextualization
of the topics in the word study or in the
presentation of new structures.

The book contains 8 lessons divided
into Book One and Book Two each with
4 lessons to be taught in one semester. The
lessons include a minimum of 12 and a

Pre-University (2003/1382)

(1) Word Study: oral practice as warm up

(2) Reading: no guide for the teacher as to how to handle
this part.

(3) Comprehension gs.: oral gs., True/False items, MC
gs., essay type

(4) Vocab. Drill

(5) Word formation (usage of different parts of speech)

(6) Word definitions (supplying the word in a definition
statement)

(7) Cloze passage

(8) Structure and drills

(9) Write it down: re-writing sentences with the new
structure

(10) Language Functions

(11) Pronunciation

maximum of 18 pages. Several exercises
and drills follow the structure part in
which two related grammatical points are
introduced (e.g., conditional Type 3 and
wish sentences). The exercises mainly
include transformation, substitution, fill-
in-the-blanks, supplying the correct form
of words in sentences, controlled and
semi-controlled writing, cloze passages,
a variety of exercises on vocabulary and
word formation, and supplying the correct
parts of speech in sentences.

Once again, despite the variety of the
exercises, they may hardly improve the
students’ communicative competence,
because they are limited to usage. This may
be due to focus on ‘reading comprehension’
rather than communicative skill as argued
in the Teacher’s Guide. It is reasoned that
students need to improve their reading
skills, because they will be exposed to
a great deal of reading materials in the
university. The Pre-University English,

Pre-University (2009/1388)

(1) Before you read: picture + short introduction to the topic

(2) warm up gs and activities, oral pair work;

(3) Long reading text;

(4) After you read; comprehension checks: T/F, MC,
individual check/class exchange; essay type gs,
discussion gs;

(5) Sentence Functions: grammar; pair work/check;

(6) Reading Skills: Farsi instructions on how to improve the
different reading skills; follow up activities;

(7) Vocabulary Review: MC;

(8) Focus on Grammar: Examples + confirmation gs on the
grammar point (usage of the grammar point); grammar
practice: matching, fill-in-the-blanks, sentence writing;
pair work/check;

(9) Grammar Digest: review of grammar points;

(10)Glossary at the end of the book: students should provide
the Farsi meanings;

Qs = questions , T/F = True/False exercises, MC= multiple choice items
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compared to Book One in 1343 (1964)
and 1367 (1988). Book One in 1380
(2001) contains more narrative styles
than scientific style. The exercises mainly
include transformation, substitution, fill-
in-the-blanks, supplying correct form of
words in sentences, and semi-controlled
writing. Exercises seem to enjoy more
variety than they did in older versions of
Book one in the past.

In Book Two, the lessons contain a
minimum of 9 and a maximum of 16
pages. A comparison of the number of
lessons, the size of each lesson, and the
number of new words in Book Two with
the older versions of this textbook in the
past shows that the focus has shifted from
introducing a variety of readings with few
exercises to including fewer lessons with
more practice on the reading passage and
doing as many exercises as possible on the
structural points.

The  exercises mainly include
transformation, substitution, fill-in-the-
blanks, supplying correct form of words
in sentences, and semi-controlled writing.
Exercises seem to enjoy more variety than
they did in older versions of Book Two.
But despite this variety, the exercises are
far from communicative and are limited
to disintegrated forms. The problem is,
regarding the overall aim of the series,
students should develop both written and
oral proficiency to perform successfully in
international communication. However, as
far as the washback effect of the University
Entrance Examination is concerned, one
would evaluate this book in particular,

and the whole series in general, as being
partially successful in improving some of
the reading comprehension skills and the
grammar knowledge.

The same is more or less true for Book
Three. The lessons contain a minimum of
12 and a maximum of 18 pages. A general
look at the book content reveals shift to
the inclusion of fewer lessons with more
practice on the reading passage and doing
as many exercises as possible on the
structural points. A closer investigation,
however, shows that mastering structural
patterns and vocabulary has outweighed
mastering the reading skills. The
exercises mainly include transformation,
substitution, fill-in-the-blanks, supplying
correct form of words in sentences, and
semi-controlled writing.

The argument still holds true that
despite the variety of the exercises,
they may hardly improve the students’
communicative competence, since they are
limited to disintegrated forms of language
usage. However, this book in particular,
and the whole series in general, may be
successful in building fundamentals of
grammar and reading comprehension in
students. Doing well in class quizzes and
final examinations, students are supposedly
prepared for learning advanced grammar
and doing more elaborate practices
on reading comprehension in the Pre-
University Program.

The Pre-University book does not have
any counterpart in any of the periods in
the history of formal teaching of English
in Iran. The same aim and objectives are
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Part G: Pronunciation. This part aims
to make students familiar with the correct
pronunciation of words and sentences.
A variety of techniques (e.g., games,
repetitions, etc.) should be used to reinforce
learning. It is not necessary for students to
know the meaning of unfamiliar words in
this section.

Part H: Review \ocabulary. Further
exercises on the vocabulary of the lesson
are provided. They mostly include fill-in-
the-blanks exercises.

Part 1: \ocabulary. The glossary
includes all the new words of the lesson in
alphabetical order.

While the English book for the Pre-
University program follows the same
design for presentation, it differs with
Books 1-3 in the methodology based on
which it has been developed. This single
volume is divided into two parts, namely
Book One and Book Two, each with four
lessons, to be taught in two successive
semesters in the same academic year.
Except for the “Language Functions” part,
there is no trace of SLT approach in the
design and selection of materials in this
book. It follows the Reading Method with
the same type of syllabus and relevant
activities.

The overall aim and objectives of the
series are as follows:

Overall Aim: To present Islamic and

01 BEHOHT

‘ ‘ A close investigation of the

high school English series
during 1982-1990 shows
that they were generally
developed on the basis of
the Reading Method (RM)
prevalent during the 1920s
and 1930s

Iranian culture to the world;

Specific Aims: Ss will be able to read
short passages in English, and will develop
conversational skills;

Obijectives: Students should be able
to read short passages in English without
using LI; they should be able to use
language functions in English; they should
be able to pronounce words correctly,
and become familiar with the phonetic
alphabet.

The lessons in Book One contain a
minimum of 9 and a maximum of 14
pages. This range shows a considerable
increase in the variety of activities both
in the reading section and in the grammar
part. Also, while the number of the lessons
has considerably decreased in comparison
to Book One in 1343 (1964)(26 lessons),
the number of the new vocabulary included
in this book (405 words & expressions) is
much greater than Book One in the year
1343 (1964)(250 words) and Book One in
1367 (1988)(212 words). Another point
of difference lies in the variety of topics

Vol. 26, No. 1, Fall, 2011



Level was defined in the New System with
the purpose of preparing the university
applicants for the Nation-Wide University
Entrance Exam.

The three English books for Grades
1-3 (accompanied by a Teacher’s Guide)
were developed on the basis of the tenets
of both Reading Method and Situational
Language Teaching. That is, the word lists
and the structural patterns are gradually
added to the reading passages introduced
in each lesson, and follow-up exercises on
both reading comprehension and grammar
are provided. The word list preceding
the passage in every lesson is introduced
in situations—mostly by illustrations
and concrete examples—to facilitate
understanding. The same words would
later be used in a reading passage on a
certain topic.

More specifically, each lesson in Books
1-3 is divided into 8 sections as follows
(Book One: “To the Teacher”, 1380):

Part A: New Words. This part serves
as a warm-up to the reading passage.
The teacher is supposed to teach this part
with the use of realia, gestures, simple
explanations, and simple synonyms.
Students should work out the words
without reference to Persian equivalents,
and practice the usage of the words through
oral interactions.

Parts B & C: Reading passage &
Comprehension  questions.  Students
should understand the passage in English.
The objective is not “translation,” but to

“ The Graded English Series

served the Iranian high
schools until the Islamic
Revolution in 1979, and
was completely removed
from the system by 1982.
Part Three below is a
brief review of the Post-

Revolution English Series. ,,

enable students to read English texts and
elicit the meaning without reference to
their mother tongue. The grammatical
points and structural patterns included in
the passage are not going to be taught in
this section.

Parts D & E: Speak Out, Write It Down.
The grammatical points and structural
patterns used in the lesson are briefly
explained and practiced in these two
sections. The explanations come under the
title “To the Teacher.” Therefore, students
are not supposed to memorize this section
and/or practice models beyond the scope
of the book.

Part F: Language Functions. In this
part, functions such as making requests,
asking people’s jobs, shopping, etc. are
introduced in situations. The statements
must not be translated or analyzed in
terms of structural patterns. The objective
is to enable the students to perform daily
conversations on the same topics in their
own words. Role-plays are one of the best
techniques to be used in this section.
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some of the reading texts in which the new
words are neither bold typed nor identified
in any other way for ease of recognition.

One can hardly find a general
organizational pattern throughout Book
3, because the lessons differ in the order
of presentation and the practices and
exercises relevant to each lesson, and also
in the number of pages they cover (from
4 to 7 pages). The minimum number of
pages belongs to Lesson Nine (2 pages),
which introduces a reading passage on
air pollution and 6 commentaries on the
“agreement of the verb with its subject”
with no follow-up activities. There are
no comprehension questions on the main
reading texts of Lessons One, Two, Three,
Six, and Seven. The “Enjoy It” part is
included only in the first Review (after
Lesson Three) and in Lesson Five, and the
“Word Game” part is introduced only in
Lessons Four and Eight.

Book 4 follows the same methodology
as in Books One, Two, and Three.
However, it differs from them in that it
does not contain any dialogs either at the
beginning of each lesson or as the main
reading text. In addition, although the
focus of the book seems to be mainly
on reading comprehension, few, if any,
activities are provided to improve different
skills of reading ability. The exercises and
the Reviews test students’ grammar and
word recognition. Reading comprehension
exercises are limited to few comprehension
questions in multiple choice (MC) and
essay type forms. It is not clear why
there are no comprehension checks after

03 BEHOHT

the passages in lessons 2, 3, 6, 7, 8, and
the rationale for including such long
texts without follow-up comprehension
activities is open to question. Whether the
reading passages were included only for
the sake of contextual clues for vocabulary
teaching or for homework or silent reading
in class is an issue that can be discussed
in light of the teacher’s own techniques to
achieve the objectives of the book at the
time.

The exercises in all the four books
include only language exercises in the form
of MC items, fill-in-the-blanks, supplying
the correct form of the verbs, and the like.

No Teacher’s Guide/Manual is available
for Books 1-4.

All in all, the two-fold aim is not
completely achieved in this series. There
is no room for discussing the compatibility
of the methodology with the then practiced
teaching methods worldwide under the
cover term “alternative methods” during
1970s-1990s. This is partly due to the fact
that the need for reading skills to keep pace
with the world ever-improving technology
could somewhat justify the use of the dated
methodology in the series; in other words,
here is where the end justifies the means.

Section 2: 1370-1382 (1991-2003)

With the second Reform to the high
school education referred to as the New
System, Grade 4 was eliminated from the
curriculum, and the high school system
included 3 levels by the completion of
which the students would graduate from
high school. Instead, a Pre-University
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comprehensive enough to help even the
less experienced teachers with classroom
management, lesson presentation and
practice, error correction, and the like.

The Graded English Series served the
Iranian high schools until the Islamic
Revolution in 1979, and was completely
removed from the system by 1982. Part
Three below is a brief review of the Post-
Revolution English Series.

art Three: The Post-
Revolution High School English
Series:1982-2010(1361-1389)

Section 1: 1982-1990 (1361-1369)

The Post-Revolution  system  of
education underwent frequent reforms. In
the first reform right after the Revolution,
the educational system followed more or
less the Pre-Revolution trend in the public
schools in the three phases of elementary
school (5 years), junior high school (3
years) and high school (4 years). In this
system, teaching English would start from
the first grade of junior high school and
continued to the fourth year of high school.
Early after the Revolution, the English
course was removed from the syllabus of
Grade 1 of junior high school, and formal
teaching of English would start from Grade
2 of junior high school and continued to
Grade 4 of high school. Later in the second
Reform, English was put back into the
Grade 1 of Junior high school syllabus.
Since the junior high school English is
not the focus on this study, only the high
school books will be reviewed from 1982

to 2010 (1361-1389).

A close investigation of the high school
English series during 1982-1990 shows
that they were generally developed on
the basis of the Reading Method (RM)
prevalent during the 1920s and 1930s.

The overall aim of the series is so
stated: (1) To introduce the Islamic
Revolution and the Islamic culture to the
world through English as the international
language, and (2) To achieve scientific,
economic, and industrial independence
which necessitates ability to use original
references mostly produced in English.
The series also aims to enable learners to
“communicate and talk with the people of
different countries” (Introduction page)
and to improve their world knowledge by
using English references.

As far as reading ability is concerned,
the series is almost in line with the
second objective. However, focus on
conversational skill, which was clearly
stated as the first aim of the book, is
ignored. Only one lesson in Book One—
Lesson Two— is presented in the form of
a conversation among three people, which
has not much to do with daily natural
talk. The lesson focuses on teaching
‘tag questions’, and thus, authenticity
and naturalness are totally absent in the
conversation at the expense of presenting
the structural pattern. But Book Two
includes more dialogs and conversations,
though far from natural daily talks. Book
Three follows the same RM, and there
are instances of mismatch between the
students’ proficiency level in Grade 3 and
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ask the students to make them negative or
write the question form in order to check
their dictation as well as their mastery of
structural patterns.

5. Attention to stress, intonation patterns
and pronunciation is emphasized.

6. Since it is not possible to manage the
class all in English, it is advised that
some grammatical points be explained
in students’ first language whenever
necessary. However, the more the
teachers avoid using students’ native
language, the more successful they will
be in helping students to communicate
in the foreign language.

7. Teachers’ dedication and interest in
their profession is emphasized.

8. Teachers are recommended to:

(@) inform the students about the
importance of learning a foreign
language;

(b) use the blackboard only for drawing
in the first two weeks of the course;
later they may also use the board to
write the summary of the lesson at the
end of each session.

(c) pay attention to and emphasize the
mechanics of writing;

(d) encourage pair and group activities;
(e) use songs and games;

(F) use practice and repetition;

(g) budget their time; also, if they have
to divide the lesson into different parts
for the following session(s), they had
better make divisions at the right points
S0 as not to leave a point unfinished,;
(h) review the previous lesson(s);

(i) involve all students in reading and
doing exercises;

(J) use warm up activities and brain
storming;

(k) teach grammar inductively;

() encourage generalizations on the
part of the students and have them give
examples and explanations of their own;
(m) use pictures and realia and ask
students to provide for pictures and real
objects;

(n) avoid dull repetition;

(0) encourage peer correction, and
(p) make students familiar with other
cultures.

Regarding the concept of culture, it is
emphasized that in the first three books,
only Iranian culture and traditions be
introduced, so as not to make learning
the new language at the beginning stages
more difficult with introducing unfamiliar
concepts related to other cultures. The
Teacher’s Manual for all the 6 books are

‘ ‘ The history of formal

teaching of English in
Iran dates from 1939
(1318) when the high
school English series was
published and put to use
in high school classes. The
series included 6 books
for the 6 years of the
compulsory high school
education at the time
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Methodology (from 1954 to 1965) that
the authors used in writing the book(s);
and

3. The procedures that should be

followed in teaching the whole book

in general and teaching each lesson
in particular. Details on this part are
presented in the Preface.

While emphasizing the importance of
using the Teacher’s Manual, the Preface
highlights the teacher’s role as more
significant than that of the Manual in
managing the course. As an example, the
main 8 points introduced in the Preface to
Book One are as follows:

1. Structures are graded from simple
to difficult and are introduced through
simple and common words and
sentences.
2. New words and new structures are
introduced in separate lessons; i.e., any
lesson that presents a new grammatical
point does not include new vocabulary,
and no new structure is presented when
the lesson introduces new words.

3. Emphasis is put on sentence

composition, rather than on practicing

isolated words. About 200-250 new
words are introduced in Book One,
which are to be taught through the

composition and combination of 30

daily sentences and expressions.

4. Three methods to improve students’

dictation are exemplified as follows:

Method A
Procedure. (1) Students (Ss) read the
previous lesson in class [It is not specified

whether it is silent reading or read aloud].

(2) Teacher reminds Ss to pay attention
to the new words printed in red.

(3) Teacher pronounces the new words
and spells them out. Ss then repeat after
the teacher.

(4) Teacher gives time to Ss to repeat
and spell the words.

(5) Books closed. The teacher says the
same words and Ss write them down.

(6) Teacher asks Ss to check out their
dictation, correct their misspellings, and
copy the correct forms of the words for a
couple of times in their notebooks.

Method B
Procedure. (1) Teacher makes sentences
with the new words of the previous
lesson(s)
and uses them in the form of a short
narrative.
(2) Teacher writes the sentences (text)
on the board and underlines the new
words.
(3) Teacher erases the underlined words
from the board and asks Ss to recall and
write them in their notebooks.
NOTE 1: The teacher may also group
the words under different categories,
such as classroom objects, parts of the
body, verbs, adjectives, etc. to facilitate
word recognition and memorization.
NOTE 2: Teachers are warned against
giving students texts with mistakes for
correction as dictation practice.

Method C
Teacher may present sentences and
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“ The Graded English series

includes 6 books each
containing a clear set of
aims and objectives, clear
syllabus, defined activities,
and procedures with a
step-by-step explanation
in the teacher’s manual
provided for each book
and available to teachers
for free

dictation, to name a few. Such a close
attention to the students’ individuality and
emphasis on building up a good rapport
with them in a relatively long Foreword
(about 10 pages) is an indication of the
educators and materials developers’
concern for the affective variables and the
key roles they would play in the process of
teaching and learning a foreign language.

As to the -contents grading and
sequencing, the books do not seem to have
followed a systematic procedure. Lesson 1 in
Book One, for instance, would start with an
English poem neither preceded by warm up
activities or vocabulary practice nor followed
by any comprehension checks or language
exercises. The lessons in a book would vary
in difficulty level, and it is a challenge to find
any logic behind the sequencing of the topics
and grading of the texts.

While the text books design, syllabus,
and procedures followed the DM and
RM approaches during 1939-1963 (1318-
1342) in Iran, the general trend in the

67 BEOHT

English speaking world was toward
Situational Language Teaching (SLT) and
Audio-Lingual Method (ALM). Therefore,
the need for a revolution in the English
language methodology led to fundamental
revisions to the high school English course
books in the mid 1960s (around 1343)
discussed in Part Two below.

Part Two: The Graded English
Series: 1964-1978 (1343-1357)

The Iranian high school English
course books during 1964-1978 (1343-
1357) were claimed to have followed the
general trend of the time (1960s to early
1970s), specifically the SLT. They were
developed in a way that the students
would gain a powerful basic knowledge of
English necessary for future proficiency.
The reading texts were selected based on
the learned vocabulary. The lessons and
grammar points followed a principled
sequencing and grading, and that is why
this revised English series is referred to as
“Graded English.”

The Graded English series includes 6
books each containing a clear set of aims
and objectives, clear syllabus, defined
activities, and procedures with a step-by-
step explanation in the teacher’s manual
provided for each book and available to
teachers for free. The Manual provides
further information including:

1. An overview of the whole book

including structural patterns, new

words, etc.;

2. List of references in Linguistics and
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Abstract

This paper is an overview of the high school English course books in Iran from 1939 to 2010.
What motivated this study was the need for (a) acknowledging the efforts put into the practice
of materials development in the country since the recognition of formal teaching of English in
the Iranian high schools in 1938, and (b) doing a comparative study of the ELT methodology
and materials development trends in Iran and across the world in the past 70 years. The detailed
content analysis and review is already reported in a manual which will be published and made
available for public use in the Iranian market in 2011. Having said that, this brief overview
provides an immediate picture of the methodology used in the English course books before and
after the Islamic Revolution in Iran for the interested audience and ELT practitioners, TEFL
students, and materials developers in the country.

Key Words: materials development, High school English course books, tasks, classroom activities.

istory of the High School

English Course Books in
Iran Part One: Beginning of
Formal Teaching of English:
1939-1970

The history of formal teaching of English
in Iran dates from 1939 (1318) when the
high school English series was published
and put to use in high school classes. The
series included 6 books for the 6 years
of the compulsory high school education
at the time. The series developers were
Iranian and English speaking educators
who launched and implemented this joint
project under the sponsorship of the then
Ministry of Culture (Vezarat-e Farhang).
The series followed the Direct Method
(DM) and Reading Method (RM) with a
wide variety of topics introduced in each
book. The 6-book series did not follow
the same design and procedure in all the

lessons. That is, one lesson would introduce
a short literary piece on a single page with
no follow up exercises, while another
lesson would be devoted to grammar
exercises only, either related or unrelated
to the preceding and the following lessons.
The topics ranged from Persian Literature
and literary figures to World Literature
and writers, to geography, history, politics,
social topics, biographies, science, art,
and several others. An English-Persian
glossary was also provided at the end of
the books.

The 1939 series was not accompanied
by any work books or teacher’s manual,
but the “Foreword to Teachers” provided
comprehensive guidelines on classroom
management, students-teacherrelationship,
the importance and necessity of adopting
a humanitarian approach to language
teaching and learning, taking account
of learner factors, error correction, and
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with the non-neutrality of technology,
or the “hegemonies” of CALL (Lamy &
Pegrum, 2010). Many scholars argue that
technology is by no means neutral, and
emphasize the importance of a critical
approach toward the use of technology
for educational purposes (Albirini, 2004;
Bowers, 1998; Reinhardt & Isbell, 2002).
In fact, Bowers (1998, p. 54) goes so far as
to claim that “thinking within the decision
matrix of the software program really
involves using the pattern of thinking of
the people who designed the software.”
But that’s another story, which can wait for
the next issue! Stay tuned... ;-)

Some online CALL journals to explore:
Language Learning and Technology < http://
llt.msu.edu >
The Journal of Teaching English with
Technology < http://www.tewtjournal.org/ >
ReCALL Journal < http://www.eurocall-
languages.org/recall/ >
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While we need to always be aware
of the options that technology
offers us and should know how

to make use of those options

when the opportunity arises, the
decision whether or not to actually
apply modern technologies in our
classes is a decision which needs to
be carefully considered separately
each time, for each individual class

Even when gaining access to a computer
labisnotanissue, implementing technology
can still include many difficulties which
the principled teacher needs to be aware
of before committing herself/himself.
Some of these difficulties are: Cultural
conflicts and resistance; frequent website
filtering; slow and/or unreliable Internet
connections; the “digital divide” between
the haves and have-nots of society; lack
of fellow practitioners or a community
of practice; little or no tech support; and
the rigidity of the educational curriculum
(Marandi, 2010).

Task 2: What other difficulties can you
think of that would require awareness and
careful planning on your part? How can
you overcome these problems, as well as
the problems listed above?

An important difficulty that CALL
practitioners need to be prepared for is the
possible resistance of various stakeholders,

11 HosHOHT

including the learners themselves and
their parents. As technology becomes
increasingly integrated into our daily lives,
this is becoming less of a problem, but it is
still one which we cannot afford to ignore.
Parents, for example, may resist for a host
of reasons—often quite valid—such as
the added economic burden of paying for
computers, printers, Internet connections,
etc. A responsible CALL teacher will
take this into consideration and take great
care not to burden the student’s family
with unnecessary expenses. Even more
important, however, are the moral and
religious concerns of many families. As
Marandi (2010) points out,

Many parents worry about the long-term
effect that using computers and the Internet
may have on their children. They are aware
of the widely acknowledged ‘addiction’ to
computers that can lead to less exercise,
socializing, and studying and more “fooling
around’” with the computer. Furthermore,
many parents are concerned about the
objectionable content of some websites,
such as those containing inappropriate
‘mature’ sexual content, and they worry
about the demoralizing effect such websites
can have on their kids.... A similar concern
is the apprehension that extensive use of
the Internet will bring about a cultural
loss, leading children to ultimately put
aside or undervalue their own culture. The
increasingly common use of Persian English
or Pinglish among Iranians on the Internet
(also known as Farsi English or Finglish)
has many worried that the Persian language
will also suffer in the long run. (p. 185)
Another important concern prevalent

in many educational circles has to do
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teacher obviously plans carefully for all
her/his classes, and a CALL class should
certainly be no exception. If you do not
know what you are doing or should be
doing, the smallest risk that you run is
that your attempts to incorporate CALL
into your class will fail when they could
have been a resounding success. This,
in turn, can discourage you from making
further experiments.

As an example, one issue which needs
to be addressed early on by anyone
interested in CALL is gaining access
to a fully equipped computer lab, or,
failing that, a classroom with at least one
computer. Due to the limited facilities of
many schools, institutes, and universities,
even this much is not always feasible—
although my personal experience is that
a little persistence and lobbying can
sometimes go a long way, especially as
many managers have already begun to
feel the need to update their equipment
and seem to be merely waiting for a nudge
from others.

Now that an increasing number
of families have invested in personal
computers, implementing CALL without
having at least one computer in the
classroom is no longer impossible, but it
is still not a decision to be made lightly.
At the very least, it should lead the
teacher to seriously consider whether the
merits of adding the technology (without
actually having the technology!) would
outweigh the difficulties it would create,
such as the additional burden it would
lay on the shoulders of those who do not

have computers at home, or those who do
have the hardware but lack the necessary
know-how or confidence to work at home
unsupervised.

It is my personal belief that when new
technologies are to be introduced to an
inexperienced group of students, the teacher
and students need to meet at least once
(and preferably twice) in a computer lab
where the learners can actually experience
the technology first-hand under the direct
supervision of the teacher. One somewhat
extreme possibility is to make use of a
cyber-café for those sessions when there
iS no access to a computer lab. However,
there are less desirable but perhaps more
practical scenarios, such as the teacher
bringing a laptop and projector to class
and merely showing the students what they
should do. Under such circumstances, the
very least that the teacher should do, in my
opinion, would be to provide the students
with complete slides to take home, including
screenshots of the different stages of the
implementation process, as well as giving
them a contact number for emergencies.
No doubt, such carefulness may lose
importance over time as we gradually find
ourselves dealing with newer generations
of students, often with more technology
familiarity than we have ourselves—the
so-called “digital natives” (Prensky, 2001).
However, there is no excuse for assuming
that all students have equal access and
sufficient abilities when that may not be
the case; and no learner should feel that the
mere addition of technology to the class has
disadvantaged her/him.
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Task 1: Make a list of the technologies
you are comfortable with and might
consider using in a language class. Now
do the following:

a. Write how you use each for your
personal needs. Try to impartially decide
how such uses can directly affect your
language skills.

b. Now try to determine which
educational needs of your students could
be addressed by such technologies. On
which language skills might they have a
significant impact? On which would the
effect be negligible?

c. Finally, consider how you normally
try to achieve such an impact without the
use of technology in class. Which method
is more effective for the acquisition of

the skills you have in mind? Which
requires more class time and resources?
Do the advantages of using technology
(especially in terms of learning) outweigh
the difficulties and disadvantages?

It is quite possible, of course, that as
of yet you do not have enough experience
and knowledge to be able to answer the
above questions accurately, which would
be all the more reason for being careful.
Under such circumstances, the wisest
approach would be to first fully explore the
technology under question, familiarizing
yourself sufficiently with it. This should
be accompanied by reflecting on the
educational possibilities of the technology,
as well as building on the experiences of
others, through extensive reading on the
topic (see the end of this article for links to
some useful CALL-related journals), and
preferably joining a related community of
practice (Inshallah, this will be discussed
further in the next issue). It is only after
going through the above procedures that |
would advise you to carefully experiment
with a new technology in your language
classes. If this all sounds too difficult,
the good news is that these articles are
intended to help you do just that.

hat are the risks of
embarking on a CALL
experience without necessary
preparation?
While a healthy amount of risk-taking
is actually a necessary characteristic of a
successful CALL practitioner, a successful
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our students will like it. There should be a
compelling reason for using it.

The same is true for the kind of
technology we choose to apply to a
particular situation. This might seem like
stating the obvious, but unfortunately,
many of those who are convinced of the
merits of CALL but are not very familiar
with the options technology has to offer,
use those technologies they are familiar
with for all or many of their language
classes, indiscriminately. For example,
they may use weblogs (or email, or online
dictionaries, etc.) for all or any of their
language classes, whether the focus of the
class is on listening, speaking, reading, or
writing. Usually the reason behind such
behavior is not that they have seriously
weighed the merits and demerits of such a
choice; instead it is more likely to be due
to their being determined to use some kind

of technology in their classes, and their
being more familiar with that particular
form than the others.

This is a dangerous approach to CALL,
and I am firmly convinced that we would
be better off without CALL than with such
a faulty and irresponsible approach to it.
As | have written elsewhere (Marandi,
forthcoming):

While it is often the case that the
inexperienced CALL teacher first chooses
which technology is more intriguing and
then plans the rest of the syllabus around
that, the more experienced CALL teachers
first decide what kinds of teachers they want
to be and what type of class/syllabus they
believe in, and then select the technology
which seems more likely to lead to the
desired outcome-and, of course, desist if
there is nothing of importance to be gained
by using modern technology.
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Interestingly, this relationship is a
mutual one, with the English language also
being strongly influenced by the Internet.
Studies have indicated the emergence of
new writing styles under the influence of
computer-mediated communication—
writing styles with more flexibility and less
formality (Gains, 1999; Gimenez, 2000).
Also, an overwhelming number of highly
popular new words, phrases and acronyms
have been introduced into English under
the influence of the Net (Marandi, 2002),
to say nothing of all kinds of smileys and
emoticons, which used to be the stamp of
the computer geek, but which are now a
familiar feature of electronic texts. (For
example, see http://www.netlingo.com .)

All these have direct implications for
English language learning/teaching, the
more so since the fairly recent emergence
of literacies and multiliteracies (New
London Group [NLG], 1996), which
now include such literacies as computer
literacy, electronic literacies, technological
literacy, media literacy, silicon literacies,
etc. (Dakers, 2006; Snyder, 2002;
Warschauer, 1999). In fact, some scholars
have suggested that the very nature of
online texts is different from that of printed
texts (Levy, 1997, uses the terms linear vs.
nonlinear texts), and therefore involves
different processes and requires somewhat
different skills (Warschauer, 1999). This
has prompted Marandi (forthcoming) to
argue:

This seems to indicate the importance

of CALL as going beyond the simple

acquisition of language through the medium
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of technology. Technology, it appears, is ho
longer merely a tool to be utilized; it is part
of the literacy to be acquired, part of the
construct to be learned. (italics in original)

hould we apply CALL in our
own language classes?

To many it might seem that an affirmative
reply to this question necessarily follows the
above discussion. And while I believe that
all teachers should know how to implement
CALL in their classes and should at the
very least experiment with CALL, | would
also like to emphasize that knowing how
to apply advanced technology to one’s
language classes does not necessarily imply
knowing when it is best to apply it. In fact,
I would argue that there is a great difference
between the two types of knowledge, and
that the second is harder to acquire than
the first. Therefore, if the above question
is rephrased as follows: “Should we apply
CALL in our own language classes if there
is nothing to be gained that cannot be
achieved without it?” the answer would be
an unequivocal, decided “No!”

While we need to always be aware of
the options that technology offers us and
should know how to make use of those
options when the opportunity arises, the
decision whether or not to actually apply
modern technologies in our classes is
a decision which needs to be carefully
considered separately each time, for
each individual class. We should not use
technology merely because it is there, or
because it is popular, or to prove to others
that we can, or even just because we think

 E—
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W1at is CALL?

Although this may seem too obvious
to require explanation, the truth is that
there is much debate among specialists
about exactly what constitutes CALL.
Briefly, however, and for the purposes
of the present discussion, any use of
modern (mainly digital) technologies for
the purpose of language learning/teaching
is included under the umbrella term
CALL (which is pronounced to rhyme
with wall, tall, ball, etc.). Such a broad
definition would include all applications
of CMC (i.e., Computer-Mediated
Communication) to language learning,
and applies also to the use of such
technologies as stand-alone software,
MP3/MP4/MP5  players, camcorders,
mobile phones, ebook readers, PDAs (i.e.
personal digital assistants), notebooks,
netbooks, interactive whiteboards, etc.

In addition to the acronym CALL,
quite a few popular acronyms may be
found in the literature, such as TELL
(i.e., Technology-Enhanced Language
Learning), NBLT (i.e.,, Network-Based
Language Teaching), WELL (i.e., Web-
Enhanced Language Learning), CASLA
(i.e., Computer Applications in Second
Language Acquisition), and more (see, for
example, Chapelle, 2001; Lamy & Hampel,
2007; and Warschauer & Kern, 2000), and
there is sometimes debate on whether the
acronym CALL is comprehensive enough
to include all the different applications of
digital technologies to second language
acquisition. However, all in all, the

acronym CALL seems to have maintained
its popularity and, perhaps somewhat
arbitrarily, has been taken by its proponents
to include such widely varying applications
as mentioned above.

D 0 we really need to learn
about CALL?

The answer to this, in my opinion, is
an unqualified yes. It doesn’t take genius
to realize that our lives are becoming
irrevocably intertwined with technology.
We can all think of technologies which are
now an unquestioned part of our lives and
yet did not even exist 5, 10, or 15 years
ago—and the tempo of such sweeping
changes is increasing exponentially and
bewilderingly. Digital technologies are
here to stay and, more to the point, their
mastery is quickly becoming integral to
our understanding of “literacy” and being
“educated” (Kasper, 2000).

Due to the nature of the Internet, which
presently dominates the lion’s share of
technology-enhanced  education,  the
relationship between such technologies
and the mastery of English is even more
glaringly obvious. The great majority of
online texts are still English, despite a
healthy increase in texts written in other
languages. Academicians from all over
the globe are in touch with each other
daily through Internet-mediated forums,
newsgroups, listservs, etc, the majority of
which are in English. For the time being,
at least, the Internet (and by extension
online learning) is strongly influenced by
the English language.
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Abstract

The present article is intended as the first of a series of articles on Computer-Assisted Language

Learning (CALL), hopefully to appear in each new issue of the Roshd FLT magazine from

now on. The intention is to take interested readers through CALL step by step. Although |

assume very little technology knowledge on behalf of the readers, | have tried to make the text

useful for newbies and tech-savvy people alike. And while the first articles are necessarily

introductory and do not yet involve the reader in much practice, | believe that their contents

are nevertheless useful for all CALL practitioners, and would like to urge the readers to start

learning about CALL from the beginning rather than the middle, and to therefore read the

following article despite its apparent simplicity. | hope you will find it useful.

Key Words: Computer-assisted language, Language learning / teaching, language class
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Connecting cut-out sentences to form a
coherent passage

The sentences in a text are cut out
and scrambled. Then, the groups read the
sentences and help each other in forming
a coherent passage. The first time this
exercise is given, the passages selected
have some connectives as guides then on
the succeeding exercises, they are given
passages without any connectives.

Comprehending sentences

Students are given sentences that are
about people and situations. Then, they are
asked to match these sentences with the
questions given. For example: Question:
who will most probably refuse to contribute
to charity? Answer: Mrs. Jones believes
that helping the poor is the government’s
responsibility.

Tell me the news

Each group is given a daily English
newspaper and assigned a news item to
read. Then one of the members of the
group discusses what the news item was
about. If other groups have any questions,
then any one of the members may answer
them.

Select a holiday

Each group is given a brochure about
some holiday packages. They are informed
of how much money they can bring and
the number of days they can stay. Based
on this information, they select the holiday
package that is most suitable for their

group.

The students may also be asked
to search a good place for a holiday
from the internet. Then armed with the
information they have gathered about
hotel rates, the places to see, ways
of transport, shopping areas, and an
approximate amount of daily expenses,
they can discuss and suggest a place to
the other groups.
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The
teacher’s concern

is not only the classroom

activities but also how the
students react to those activities.
Students who have the ability to

learn may not be able to maximize
this ability if they have negative
feelings toward the teacher, the
subject they are studying, the

course of study, or other
students in class

but, whether the game to be done is
competitive or not depends on who the
students are and what kind of relationship
they have with each other.

The following are the different
classroom activities and games that | use
in my reading classes, and | find them
effective in gaining the students’ interest in
the subject and in improving their learning.

Spelling

Words that have been learned in class
with difficult or confusing spellings are
dictated to the students and each group
discusses the spelling and writes them
on a piece of paper, together with their
meanings. In order to break any possible
ties, a few words which have not been
taught in class, but familiar to them are
also included.

Vocabulary
1. Providing meanings of words:
words are given and the group writes the

79 CEBHT
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meanings; or the meanings of the words
are given and the group guess which words
they refer to.

2. Squabble or forming words from
cut-out letters: cut- out letters are given
to each group to form several words, then
they write the words on a piece of paper
together with their meanings. The group
that finishes sooner is the winner.

3. Writing meaningful sentences from
words learned in class: students are given
some words and asked to form sentences.
The sentences should be meaningful
and grammatically correct. Since the
correction of this activity is subjective,
the teacher should decide on some specific
criteria especially with reference to the
meaningfulness of the sentence.

4. students guess the meanings of words
by using their knowledge of the meanings
of stems, prefixes, and suffixes.

Connectives

In this exercise, the students are given
a reading passage where the connectives
have been omitted. They should fill-in the
blanks with the connectives they think are
most suitable.

Guessing meanings of words from
context

Students are given some unfamiliar words,
used in sentences, and they are asked to guess
their meanings from context. Another way is
to give them humorous stories and ask them
to pick up some of the unfamiliar words
and guess their meaning from the context in
which they have been used.
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all must contribute productively to the
ongoing activity. Whenever assistance is
needed, the teacher should be there to help.
After the time given to do the activity is
over, the teacher should check the results
of the activity. He should collect the written
work, have the students read their papers
aloud, or ask other students to read their
papers, etc., depending on the outcomes of
the activity.

The teacher’s concern is not only the
classroom activities but also how the
students react to those activities. Students
who have the ability to learn may not be
able to maximize this ability if they have
negative feelings toward the teacher, the
subject they are studying, the course of
study, or other students in class. On the
other hand, students with low aptitude
may become successful in class if they are
attentive, diligent, willing to participate,
and try hard. Thus, it is very important
to promote positive attitude among the
students. Teachers should keep in mind
that students would like to repeat those
activities that satisfy them and try to avoid
those that make them feel bad. This is
because they want to be successful. They
learn more when they are satisfied with
themselves. This is because nobody wants
to feel that he is a loser.

Just like class activities, games are
more often used in language classes to
motivate students to learn. Games are fun
for children, adolescents, and even adults,
and almost everyone would agree that if
learning is enjoyable, students will learn
more. As Johnson (1973) has mentioned, the

In
teaching
reading, it will
be useful if they are
taught first some reading
strategies and other
important points which
are necessary for
understanding a
text

use of language in games is task- oriented...
which means the purpose of which is not,
in the end, the correct or appropriate use
of language itself. Gasser and Waldman
(1978) adds that language use takes priority
over language practice, therefore, games
help bring the class to the real world.

This does not mean that language is
not practiced in ESL games. In fact, each
game, by nature, focuses on one or more
aspects of language. The teachers must
pay attention to the fact that not only the
objective of the game must be correct but
also their language. Thus, games can make
the students learn and it will be a good
idea to include them in the class program.
The type of games and the procedure to be
followed depends on the teacher’s purpose
in using them, and the level of the class.
Gasser and Waldman (1978) suggest that
interruptions should be as infrequent as
possible in order not to detract the students’
interest. Hence, the teacher has the option
to correct or not to correct the students’
language errors during the game. Most
games contain an element of competition;
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following directions, improving reading
speed, timed word selection, timed reading
and vocabulary recall. Each activity should
start by the teacher explaining the purpose
to the students.

Suggestions for a more
interactive class

As a teacher of reading, what | have
experienced in my classes is that using
group activities and games are good ways
to make the students really interested and
willing to participate actively in class.
They like competition, and they will do
things the teachers never expected.

Group activities and games

When devising classroom activities,
teachers may arrange the students into
some specific grouping patterns: whole
class, small group, and individual
activities. In these arrangements, one is
not better than the other. What is important
is the suitability for the teacher, the type
of students, and the kind of activities to be
done. In my class, small group is preferable
because they can do their works in a
more cooperative way. More interaction
is generated because there are only five
students in each group and for all types of
activity or game they had, discussion was
necessary.

Preparing students to work in groups
entails time and it is necessary that the
teacher familiarize the students with what
to do during the activity. Students cannot
guess what is in the teacher’s mind so it is
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his responsibility to make them understand r
what it is they are supposed to do. Chastain
(1988) suggests that the teacher should lead
the students through the topic to activate
their schemata. Then, he should encourage
the students to produce as many ideas about
the topic as possible, which would also
allow them to review related vocabulary.
Finally, he should inform them of what to
do during the activity and explains specific
organizations he has in mind, or what he
expects them to fulfill.

The sequence of activities and the
pace are important parts of teaching and
learning. Negative affective reactions and
negative cognitive results may occur if the
materials and activities introduced are not
arranged from easy to difficult or if the
materials/ activities given are beyond the
students’ abilities.

During the activity the teacher must
make his students aware of his presence.
He should actively go around the class
and make everyone realize that he expects
all students to pay attention to what they
are doing, that all must participate, and

As
a teacher of
reading, what I have
experienced in my classes
is that using group activities
and games are good ways to
make the students really
interested and willing to
participate actively
in class.
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them to learn by making the class more
interesting and the students more willing to
participate? It seems that the importance of
the students as learners has been forgotten
and the focus is only plased on reading the
text and answering questions.

Nevertheless, when a class does not
succeed, we cannot always put the blame
on the students’ lack of interest and
motivation. Instead, we should try to find
out the causes of the problems. In as much
as the students play an important role in
the classroom, it cannot be denied that
the teachers are equally important. The
teachers must be competent enough to
teach and speak the language they want
to teach; otherwise, the students will lose
their trust in them that may eventually
lead to lack of interest and motivation.
Their teaching should be organized in
such a way that it will arouse the students’
interest. They need to be creative so that
the students can actively participate and
be interested in the subject. It’s about time
that teachers would think twice about the
usual “read the passage then answers the
questions after them”.

Recommendations

Based on the findings above, the
following recommendations are put
forward:

In teaching reading, it will be useful if
they are taught first some reading strategies
and other important points which are
necessary for understanding a text. They
should be prepared to understand the

An
effort should
be made to cultivate
reading skills by using context
clues, drawing conclusions,
understanding factual information,
finding the main idea, reading for
specific information, sequencing

material, making predictions,
using outline to understand
text organization, and
summarizing

material they are going to read and to be
able to appreciate it. Keep in mind that
reading is purposeful and most motivating
when the students enjoy the material
they read. In addition, flexibility is also
needed when designing and accomplishing
instruction and the lessons should fit the
teading. Give the students the opportunity
to express their ideas about the topic of
the passage. The teacher should not say
anything if there are some students who
can say it for him. Strategy instruction
should be emphasized and activities for
strategy use should be provided.

An effort should be made to cultivate
reading skills by using context clues,
drawing  conclusions,  understanding
factual information, finding the main
idea, reading for specific information,
sequencing material, making predictions,
using outline to understand text
organization, and summarizing. Therefore,
exercises have to be provided that
would include context clues, language
focus, sentence study, finding the main
idea, scanning, sequencing/predicting,
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order to attain this end, observation of
thirty- one (31) English classes in Rasht
was carried out. The study covered 12 males
and 19 female teachers whose degree was
in TEFL. Since it is not possible to mention
the results of all the observations done, this
article focuses only on the reading class as
a whole and how reading comprehension
was taught in the classes observed.

It was readily obvious that students in
almost all the classes observed were not
interested and had very low motivation
to learn. Most of them did not listen to
their teachers. As a result, the teachers
were forced to stop once in a while to ask
the students to pay attention. It was also
observed that most of the students had
the answer key books open from where
they read their answers. Unfortunately,
the teachers did not care about their
students’ using them. Using answer keys
was an indication that the students had not
understood the passage they read or had not
bothered to read it before going to class.
The essence of reading is comprehension
and when the readers do not comprehend,
they are not reading.

Ninety- seven percent (97%) of the
teachers observed read the passages aloud
and 64% of them read the passage once.
None of them attempted to activate the
students’ previous knowledge of the topic
before beginning to read. Chastain (1988)
believes that the reader should center his/
her attention on the text and incorporate
previously acquired knowledge and skills
to understand what the writer has written. It
was also noticed that 64% translated the text
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sentence by sentence. Some teachers, 55%
corrected the students’ mistakes promptly
and 52% assigned the comprehension
questions as homework. About 19% asked
the students to read their answers to the
comprehension questions orally while 32%
required them to write their answer on the
board-atime- consuming task. Others, 12%
in each of the subsequent cases (a) read the
passage slowly; (b) asked questions about
the passage in English; and, (c) read and
translate the comprehension questions.

The teachers required the following
from the students: in 19% of the cases, the
answers to comprehension questions were
translated; in 26% of the cases, the students
wrote the translation of the passage in their
notebooks; in 19% of the cases, the students
read the passage after the teacher; in 16%
of the cases, they translated the passage;
6% read the paragraphs for other students
to translate; 6% gave the translation of
sentences given by the teacher; and 6%
wrote the answers to comprehension
questions in class-another time- consuming
activity.

Apparently, there was a great utilization
of L1 in the classes observed. When the
teachers were asked why they conducted
their classes the way they did, they replied
that the students were weak and were not
willing to use English in class. It could
be guessed that the same thing exists in
other places as reported by our students
coming from different cities. As a result, the
students seem not to be active participants,
the reason perhaps is that they get bored and
lose their interest. But, can we not encourage
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the classroom. Our students should know
that reading is the process of interaction
between the reader’s prior background
knowledge and the text itself. Carrell (1984)
also states that schema theory predicts
that as readers read a certain text, they go
further than the word and sentence level
to the whole organization and discourse
level of the reading. This is because their
background knowledge or schemata allow
them to anticipate and to guess the way in
which the writer has arranged the material.
In other words, the learners’ knowledge of
story schemata, or the pattern of writing,
enables them to use the conventions of
their language to understand the text.
Cultural differences can be a big
hindrance to comprehension because
these differences prevent the learners from
precisely guessing what is to come and this
different approach can lead to failure in
comprehension (Adams, 1983; Reynolds,
1982). As reading teachers, therefore,
we should try our best to minimize
reading difficulties and to maximize
comprehension. One way of doing this is by
providing culturally relevant information.
Goodman (1979) places this issue into

focus when he states that:

...even highly effective readers are
severely limited in comprehension of text by
what they already know before they read. The
author may influence the comprehensibility
of a text particularly for specific targeted
audiences. But no author can completely
compensate in writing for the range of
differences among all potential reading of a
given text. (p.660)

Long and Richards (1987) believe that

there should be classroom activities that r
minimize teacher intervention, and force
students to use and develop their new
language skills. Hence, a classroom teacher
is seen as having three basic roles, namely:
as teacher, as participant, and as facilitator.
The teacher as teacher is essential only when
the class is attempting to resolve a language
problem. In this case, he is presumed to be
more knowledgeable than the learners. If the
task is realistic and students have adjusted
their reading strategies according to the task,
teacher intervention is hardly needed. The
teacher is a participant in activities where
the knowledge and opinions of everyone
in class are of equal importance. These
activities include discussions which arise
from reading activities, forming judgments
related to ideas encountered in readings,
and activities stressing learning about a
subject by way of the target language.
Finally, the teacher acts as a facilitator when
creating an environment where learning
can take place, where linguistic expertise
is needed only in case of communication
breakdown. Assignments can be discussed
and corrected wighout teacher participation.
Individualized assignments or small group
sessions do not necessitate direct teacher
intervention.

Reading comprehension class:
an observation

The following discussion based on a
study that aimed at finding out how high
school teachers in Rasht teach the skills
covered in the high school textbooks. In
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Abstract

Reading has been wrongly referred to as a passive skill because unlike speaking or writing it
does not produce messages. Nonetheless, it needs mental processing for communication to
occur. Hence, to consider reading as a passive skill can lead to a misconception that can delude
students and impair their opinion about their role in the reading process (Chastain 1988).

This paper is based on observations conducted in high schools in Rasht. Observations revealed
that in most cases, the students were not actively involved due to the methods the teachers
used, and this might be the reason why the students observed seemed disinterested in their
English classes. Based on the observation and the experience of the present researcher, some
class activities that proved useful in actively involving the students in the lessons laught are put

forward.

Key Words: interactive reading, reading strategies, method, technique, schemata.

I ntroduction

Several authorities in ESL/EFL outlinea
number of techniques in teaching Reading.
Chastain (1988) points out the importance
of considering reading as a communicative
rather than a language learning process.
Loew’s (in Chastain, 1988: 224) advice
follows: Encourage students to guess,
to tolerate ambiguity, to link ideas, to
paraphrase, and to summarize. Help them
by discussing the title, theme, and cultural
background before reading. Grellet (1981)
suggests inferring meaning through word
formation and context. Krashen and Terrell
(1983) offer the following strategies: Read
for meaning; don’t look up every word;
predict meaning; and, use context. These
have been tried out in several language
classes, but the outcome has not been
uniformly satisfactory. This may be
because one of the most important factors
in ESL/EFL classes, the students,have
never had the opportunity to play active
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roles in a reading classes. A class, no
matter how well programmed it is, and no
matter how much the teacher is prepared,
will not be successful if the learners are
not motivated and therefore not involved
in the learning process.

The fundamental goal in teaching
reading comprehension is to help students
become independent readers outside the
EFL/ESL classroom. Ideally, we would
expect learners who would read in English
to learn from the text they read. But, as
Anderson (1977) puts it, “without some
schema into which it can be assimilated,
an experience is incomprehensible, and
therefore, little can be learned from it”
(p.420). Thus, classroom activities and
techniques will be valid provided that they
are applicable to the real world beyond the
reading classroom. Those culture-specific
interferences, problems that are dealt with
in the classroom offer an opportunity to
build a new culture-specific schema that
will be available to the learners outside
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from short to long, their ability to express
themselves and to communicate in the
target language increases.

Using this technique teachers can
use L2 as a meaning-making tool for
communicating ideas rather than an end in
itself. It also reduces anxiety and enhances
the affective environment for learning.

Finally, decisions about appropriate L1
use depend on the classroom circumstances
and cannot be predetermined nor easily
generalized from one context to another. The
present author agrees with Jingxia (2008)
that it is hard to set a fixed criterion on the
amount of L1 use, but teachers need to
consider lesson contents to make a judicious
and principled decision on how much L1 will
best suit students’ needs in different contexts
and this way avoid the overuse of the L1.

However, considering the present
situation of EFL teaching in Iran (especially
in Lorestan province where the author is
teaching EFL classes), 1 would advocate
a more conscious and cautious use of code
switching in EFL classrooms, a variation
of which is the diglot weave technique
which seems to be finding a place in the
mainstream foreign language teaching in the
EFL classrooms.

Notes
1. Dodson’s bilingual method attempted to rehabilitate the initial
use of L1 in the process of SL/FL learning (see Ounaceur,2000)
2. Some authors use the term “sandwich stories” to refer to the
use of the diglot weave technique to tell stories.
3. In one occasion a learner responded to the above question as
follows:

.Zwl body 5 blood 5,5 pump cheart IS’
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starts with sentences in the students’ native
language and gradually shifts, word by
word, into the target language. The context
provides the meaning and thus mekes the
learning an almost effortless, and natural
process. Here are some sample sentences,
used by the author in teaching new words
from the first lesson in the pre-university
English book:
Lo oL J‘/ hardworking gac S heart 45 .l,.;/ou.o
,UL:fL;o pump Lo body PL /) blood ;9, ,» 45 Cewl
O 0 muscle oy yiusd g Cuwl muscle SO heart
4.(:::/..\}_75 L L/ dgly i strong ..b/}ru.a S Sl Lo
It can becomes stronger the heart is the strongest
O (558 sl Lilsi soi heart 395 e Lol .muscle
relies on you Al (58 (slp A5 it [, oledij,
,AL?U'/ aerobic exercise U it depends on you e
ROV
As the class moves ahead during the
lesson in question, the teacher weaves
more and more English words into Farsi
sentences, until almost all the sentences
are uttered in English, for example the
above paragraph is retold as:
the heart
5 it can become stronger 4 strongest muscle

it is the is a muscle .
o= It can’t lift weights to get stronger
it relies on you to do aerobic exercise.

The teacher may even ask comprehension
questions using the tachnique to check the
students’ grasp of the new words; for
example the author once addressed the
students with questions like:

§ iz Ll body o heart IS

The teacher can also encourage students
to use the technique in answering such
questions to promote student’s ability in
producing the words in question.?

Conclusion and Implications

This article has attempted to describe
and justify the use of the diglot weave
technique which is believed to assist
language teachers in teaching target
language vocabulary in EFL classes. Diglot
weave involves the use of an L2 word in
an L1 utterance; this exclusive technique
smoothly weaves the new language into
the student’s own. A gradual immersion
into the target language and the sense of
involvement builds comprehension and
increases confidence and enthusiasm
among the learners; It is related to code
alternation, variations of which can be
found in code switching and code mixing.

The EFL teacher needs to bear in
mind that, in foreign language classroom,
the target language input by the teacher
is considered as an important factor in
language learning, but at the same time
the level of the students and their need
for comprehensible input should be
taken into consideration. However in
most language classes, children’s needs
for communication appropriate to their
level of development are neglected. This
technique is seen as a way to take this need
for appropriate input into account.

Some authors like Yuhua (1999) believe
that because sandwich stories (using the
diglot weave technique to tell stories)
provide children with interesting and
comprehensible input, intake occurs easily
and in large quantities. As children acquire
more and more words and their sentences
change from sandwich to monolingual,
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to cope with the problem of vocabulary in
teaching reading classes. Among these, the
diglot-weave technique can be an extremely
useful way of employing the students” L1
to emphasize important concepts, reacquire
the students’ attention when they become
distracted, and to praise and reprimand as
required (Cook, 2001). The use of the L1
in the classroom can be gradually phased
out as students become more proficient in
the L2. Code switching can also involve
using the L1 to supply vocabulary items,
which the students are unfamiliar with, and
then gradually remove them as the students
progress. This can be especially useful
when employing story-telling activities?
(Bradley, 2003). Permitting the use of some
words from the students’ first language may
keep the class moving forward, by allowing
the students to express themselves, while
making the class more fun and helping
them to anchor new L2 vocabulary to L1
concepts. Diglot weave is a term which is
used to refer to this procedure.

The Diglot Weave, from the Greek
‘di’, meaning ‘two’, and ‘glot’, meaning
‘language’, is a breakthrough in language
learning. Diglot weave is related to code-
mixing and code-switching which are
common and well-documented processes
in the speech of multilingual individuals.

This methodology smoothly weaves
the new language into the learners’ own,
taking them from the familiar to the
unfamiliar. Gradually moving from their
own language to the target language
quickly builds comprehension skills and
increases confidence.

89 peBHT

Best known for the promotion of this
concept is the work of Robins Burling
(1983) who developed the diglot weave
model for an experimental class in reading
French (cited in Blair,1991).Taking the
text of a French novel, Burling changed
its lexical and grammatical expressions
in the early pages to a form of English
heavily influenced by French syntax, yet
understandable. Then, page by page, he
modified the text by adding more French
features, but never so many as to hinder the
comprehensibility of the text (Blair,1991).

Inthe diglot weave technique, the teacher
starts with familiar sentences in students’
native language which are followed by
gradual word by word transitions into the
target language. The context provides the
meaning and thus makes the learning an
almost effortless, natural process.

The diglot method adresses the low
second language vocabulary threshold
and beginner’s paradox by embedding
new second language vocabulary within a
familiar first language text. The first language
strengths are used for allowing students to
access context clue strategies and develop
a schema while reading. More complete
comprehension is achieved since the first
language surrounds the new vocabulary.

A sample Diglot

To teach the new words using the diglot
weave technique, the teacher weaves
new target words gradually into the first
language to assist the learner to make
sense of the word. Then more L1 words
are replaced with target words. The teacher
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examination of the time-honored view
that the first language should be avoided
in the classroom by teachers and students.
According to Cook (2001), the justifications
for this rest on a doubtful analogy with first
language acquisition, on a questionable
compartmentalization of the two languages
in the mind, and on the aim of maximizing
students’ exposure to the second language,
laudable but not incompatible with the use of
the first language. The L1 has already been
used in alternating language methods and in
methods that actively create links between
the L1 and L2, such as Suggestopedia,
Community Language Learning, and
Dodson’s Bilingual Method!. Cook also
believes that treating the L1 as a classroom
resource opens up several ways to use it, such
as for teachers to convey meaning, explain
grammar, and organize the class, and for
students to use as part of their collaborative
learning and individual strategy use. The first
language can be a useful element in creating
authenticity rather than something to be
shunned at all costs (Cook ,2001).
Brooks-Lewis (2009) challenges the
assumption that the adult learner’s first
language (the L1) is a deterrent in foreign
language learning. In his article, Brooks-
Lewischallengesthetheoryand practice ofthe
exclusion of the adult learner’s first language
(L1) by reporting learners’ overwhelmingly
positive perceptions of its incorporation
in foreign language teaching and learning.
Brooks-Lewis also cites Tollefson (2000)
who describes the inclusion of the L1 as a
resource in foreign language teaching in a
process whose aim is to empower learners

by putting their experiences and knowledge
at the center of the teaching-learning process.
This is a learner-centered methodology
which not only allows but invites the learner
to become actively and consciously involved
in the language learning experiences.

Polio and Duff (1994) identified some
common uses of the L1 on the part of second
or foreign language teachers including:
administrative vocabulary like “homework”,
grammar teaching, classroom management,
translation of  unknown  vocabulary,
clarification when students are confused, and
In response to a student’s use of the L1 (cited
in Jingxia, 2009).

The issue of L1 use in the ESL class is, to
a certain extent, no longer a contentious one
(Auerbach, 1993). Auerbach (1993) argues
for the benefits that the use of students’
linguistic resources can have at all levels of
ESL. Auerbach further states:

One of the benefits of using the L1 is
that it reduces affective barriers to English
acquisition and allows for maore rapid progress
to or in ESL; Its use reduces anxiety and
enhances the affective environment for
learning, takes into account socio-cultural
factors, facilitates incorporation of learners’
life experiences, and allows for learner
centered curriculum development.

Most importantly, it allows for language
to be used as a meaning-making tool and
for language learning to become a means of
communicating ideas rather than an end in
itself. (pp. 9-35)

I he Diglot Weave Technique

Scholars have suggested many ways
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a bridge from known (the first language) to
unknown (the target language).

Teacher code switching, or the alternate
use of the two or more languages in
the same utterance or conversation, is a
quite common occurrence in lranian EFL
classrooms, where the languages involved
in code switching are the native language
of the students and the foreign language.

Ll use in the classroom

The role of the first (L1) and the second
language (L2) in language classrooms has
been the subject of much discussion and
considerable controversy among linguists
and language teachers. The communicative
and proficiency-based approaches currently
embraced by many practitioners in the field
are based on the assumption that the L2 is
the language of instruction. However, there
is no set formula that prescribes exactly
how much L2 use is necessary or ideal.
Most researchers endorse near exclusive
use of the L2, though some maintain that
maximizing L2 use does not completely
exclude the L1 and cautiously endorse
“bringing [it] back from exile” (Cook,
2001) .Meyer (2008), for example believes
that the amount of L1 use and how it is
employed should vary with the classroom
environment. Meyer advocates the L1 use
and believes that L1 provides scaffolding
that should be gradually dismantled as the
students progress. He also maintains that
the L2 should be used as much as possible.
In Meyer’s terms, maximizing L2 use
should be the goal in every classroom.
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Among a number of professionals in the
field of second language instruction, there
IS an increasing conviction that the L1 has a
necessary and facilitating role in the second
and foreign language classrooms. Turnbull
(2001) advocates a quick switch to the L1
to ensure that students understand a difficult
grammar concept or an unknown word
(cited in Jingxia, 2008). Auerbach (1993)
sees the use of students’ linguistic resources
as beneficial at all levels of ESL. Similarly,
Cook (1992) reminds teachers that whether
they want it to be there or not, the L1 is ever
present in the minds of their L2 learners.

The primary role of the students’ L1 inthe
language classroom is lowering the affective
filters (Meyer, 2008). This is done through
comprehension. Comprehension not only of
the L2, but of the procedures that take place
in the classroom. This comprehension leads
to lower affective filter. In fact students’ L1
can assist in making the classroom a more
comprehensible place which can lower the
affective filter.

Cook (2001) argues for the re-
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acquisition in a second language is
complicated by the fact that fluent L1
readers possess massive vocabulary while
second language readers are challenged by
a low threshold level of vocabulary, which
does not facilitate reading comprehension
or incidental vocabulary acquisition
(Laufer & Nation, 1995). Coady (1997
cited in Christensen, 2007) claims that a
great deal of second language vocabulary
can be learned through reading, but at the
same time he refers to the “beginner’s
paradox” by raising doubts about the ability
of beginners to learn vocabulary through
extensive reading when they do not know
enough words to read well?.

On the other hand, for decades now,
vocabulary knowledge has been recognized
as critical to reading comprehension. Text
comprehension depends a lot on knowledge
of the meanings of individual words in the
text, and limited vocabulary is usually
regarded as an obstacle in the way of
successful reading comprehension. Hence,
a suitable way of presenting vocabulary in
EFL classes is of major importance to EFL
learners.

I\/I ixing the codes

‘Code-mixing’ and ‘code-switching’ are
common and well-documented processes
in the speech of multilingual individuals.
Code-switching which may be briefly
defined as the alternate use of two or
more languages in the same utterance or
conversation has attracted much scholarly
attention in the field of sociolinguistics.

tde f attention h
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classroom

Code switching in EFL/ESL classroom
has also begun to receive growing attention
around the world. Meyer (2008) cites some
studies which suggest that teacher code
switching, whether in teacher-led classroom
discourse or in teacher-student interaction,
may be a sophisticated language use
serving a variety of pedagogical purposes.
Meyer sees code-switching in foregn
language classrooms as the alternate use of
the target language and the native language.
Jingxia (2009) supports the suggestion that
teachers’ performance of code-switching
is the function of the three elements of
adaptation to the linguistic reality, teachers’
and students’ language proficiency, and
communicative needs in the process of
achieving communicative goals.

A great deal of attention has been drawn
to the study of teachers’ alternation between
the target language (TL) and the first
language (L1) in the classroom. According
to Jingxia (2008), asacommon phenomenon
in foreign language classrooms, code-
switching between the target language and
the first language is widely adopted by
teachers in the process of teaching to build
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Abstract

Diglot weave involves the use of an L2 word in an L1 utterance; This exclusive method
smoothly weaves the new language into the student’s own. A gradual immersion into the target
language builds comprehension and increases confidence and enthusiasm among the learners;
It is related to code alternation, variations of which can be found in code switching and code
mixing. Most code-switching research has been confined to bilingualism. Yet, language
education (ESL/FEL) has lately become interested in applying language alternation techinques

to the teaching of second or foreign languages.

Teacher code switching, or the alternate use of the two or more languages in the same utterance
or conversation, is a quite common occurrence in EFL classrooms. The present article sets out to
deal with teacher code switching between L2 and L1 (diglot weave) in EFL classrooms, with the
hope to raise EFL teachers’ awareness of their actual use of code switching in classrooms and

its potential adavntage in teaching vorabulary in EFL classes. It also examines this little-known
technique used in teaching reading and vocabulary. In addition it discusses the procedures and
explains the principles and benefits of the use of diglot weave to introduce vocabulary. It is
maintained that using the diglot weave technique to introduce L2 vocabulary can be an effective

technique which can aid vocabulary learning.

Key Words: Diglot Weave Technique, incidental vocabulary learning, code switching,

beginner’s paradox.

I ntroduction

Vocabulary is central to language and of
critical importance to the typical language
learner (Zimmerman, 1997). Vocabulary
teaching and learning constitute a
major problem for EFL instructors and
students. EFL learners frequently acquire
impoverished lexicons despite years of
formal study (Hunt & Beglar, 2005).

Introducing target words through
appropriate  presentation  methods is
extremely important, since using the right
methods enables learners to obtain a deeper
impression of and richer information about
the target words as a pre-requisite for the
words to enter the long-term memory more
easily.

O3 BEHBHT

Practitioners in the field of EFL/
ESL suggest several types of “deliberate
vocabulary teaching” techniques, including
‘collocation  activities’,  “pre-teaching
of vocabulary’, ‘post-listening/reading
vocabulary exercises’, ‘using word cards’,
and ‘studying word parts’ (See Nation,
2003b for examples). But a very influential
view of vocabulary acquisition claims that
we acquire most words through exposure to
language input, particularly reading input,
rather than by deliberately committing
words to memory (Laufer, 2001).

Some studies recognize the importance
of incidental vocabulary acquisition
and more clearly connect it with how
students may also acquire vocabulary in
a second language. Incidental vocabulary
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nicht im Wege steht, sondern diese
komplementar unterstitzen soll.

Schlussfolgerung
Zusammengefasst kann festgestellt
werden, dass sich das ObjectJ u.a. durch
eine starke Linearisierung der Inhalte,
starre Losungswege, kaum adaptives
Verhalten, starke Programmflhrung und
mindere Interaktivitat auszeichnet, so dass
ein intelligentes Lernen mit Inhalten, die
komplexe Zusammenhange aufweisen mit
dieser Programmform nicht moglich waére.
Dies ist vor allem darauf zuriick zu fuhren,
dass man bei der Konzipierung des Systems
von der (falschen) Annahme ausgegangen
ist, dass der iranische Lerner eher eine
formelle Lernsituation bevorzugt, in der der
Lehrstoff hierarchisch gegliedert ist. Will
man jedoch die Quality of Service in diesem
Fall Lernwirksamkeit eines Lernangebots
steigern und optimieren, so muss dies heute
vor dem Hintergrund des Lerners und seine
Beduirfnisse geschehen. In der heutigen
Zeit zeichnet sich erfolgreiches Lernen vor
allem durch die Forderung individueller
Lernprozesse aus, die in computergestiitzten
Lernumgebungen mittels Adaptation
(also Adaptivitat und Adaptierbarkeit)
gewabhrleistet werden kdnnen. Demnach
ist die Adaptation kein Selbstzweck
sondern Mittel zum Zweck; dient also
der Individualisierung der Lernprozesse.
Eine Adaptation der Lernumgebung
kann wiederum nur in Anlehnung an den
Lerner und seine Bedurfnisse erfolgen. Die
benutzerorientierte Adaptation sollte daher
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ein Themenschwerpunkt
zukUnftiger Aktivitaten darstellen.

Notes

1. Many thanks to the ,,Research Center for Foreign Languages*
(ReCeLLT) at the University of Tehran.

2. Translation Theories Online; eine online Lehrveranstaltung,
die im Jahre 2005 auf Initiative der Universitat Teheran von
Haghani/Sohrabi entwickelt und konzipiert worden ist.
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fixiert, dass die zwei weiteren Ebenen
namlich Wissensvermittlung sowie
Wissensproduktion auf der Strecke
bleiben. Die Wissensprasentation, die
im Présenzunterricht oft in Form von
Frontalunterricht ausfallt, ist auch
hier erkennbar, und zielt darauf ab, so
viel Faktenwissen wie nur méglich zu
vermitteln. Fertigkeitstraining findet
kaum Relevanz. Wie ist dieser Umstand
aber zu erklaren? Kommt der iranische
Lerner nicht ohne Anleitung aus, so
dass er Schritt fir Schritt an der Hand
gefiihrt werden muss? Oder soll mit Hilfe
des Frontalunterrichts dem Lernstil des
Iranischen Lerners Rechnung getragen
werden? Bereits in der 99. Ausgabe
wurde darauf hingewiesen, dass man bei
der Konzipierung virtueller Lerninhalte
von der Annahme ausgegangen ist,
dass der iranische Lerner aufgrund der
Schulung im logischen Denken eine
formelle Lernsituation bevorzugt, in der
der Lehrstoff hierarchisch gegliedert
ist. Es existieren bislang jedoch keine
wissenschaftlich fundierten Belege tber
das Lernprofil des iranischen Lerners.

In Bezug auf die Erwartungen,
die iranische Lerner an webbasierten
Lehr- und Lernplattformen richten,
haben erzielte Evaluierungsergebnisse
aus einem ersten empirisch begleiteten
Testlauf mit Magisterstudenten aus dem
Wintersemester 2007-2008, die die Online
Lehrveranstaltung Translation Theories
Online? (TraThOn) besuchten, ergeben, dass
sie beim Lernen zwar abstrakte Konzepte
- auch Abstract Conceptualization (AC)

genannt - vorziehen, zugleich jedoch fir

die Optimierung des Lernprozesses den
Einbezug eigener konkreter Erfahrungen -
Concrete Experience (CE) - als wesentlich
finden.

Abb. 5: Verhaltnis des abstrakten Konzeptualisierens

zum konkreten Experimentieren bei den iranischen
Lernern
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Ferner aus den Ergebnissen ablesbar ist,
dass der iranische Lerner neben Beobachtung
und Reflektion - Reflective Observation (RO)
- auch eigenverantwortliche Experimente
- Active Experimentation (AE) - Uber das
Gelernte durchfihrt.
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Abb. 6: Verhaltnis des aktives Experimentierens und
reflektiven Beobachtens bei den iranischen Lernern
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Natrlich stehen diese Ergebnisse
nicht reprasentativ fur alle iranischen
Lerner. Dafuir mussten noch weitere
Tests eingebunden werden. Doch alleine
diese ersten Ergebnisse zeigen, dass der
iranische Lerner zwar geschult ist im
logischen, doch diese Schulung einem
offenen und individualisierten Lernweg
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eobachtungen und

Konsequenzen

Zur Unterstiitzung individueller
Lernprozesse in virtuellen Lernumgebungen
existiert nach Strzebkowski
(2007:141) sechs Auswahl- und
Anpassungsmaoglichkeiten: individuelles
Lerntempo, individuelle Lernwege,
individuelle Verflgbarkeit, individuelle
Lernziele, individuelle Gestaltung sowie
individuelle Erfolgskontrolle. Von den
genannten Komponenten wird nur die
Bestimmung des eigenen Lerntempos
vom Obejct] unterstiitzt. Die restlichen
Komponenten werden entweder durch
interne oder auch externe Eingriffe
beeintrachtigt. Die Auswahl tiber eigene/
individuelle Lernwege wird zwar vom
System unterstitzt, da ja wie zuvor
erwéhnt die zwei Arbeitsmodi - freie sowie
benutzerdefinierte Modus - im System
integriert sind. Gerade weil jedoch der
Lehrer bzw. Autor Uber die Freischaltung
der Modi entscheidet und nicht der Lerner
selbst, so stellt dies ein Fallbeispiel fir
externe Beeintrachtigung dar. In &hnlicher
Weise wird auch die individuelle Gestaltung
eingeschrankt, zumal dem Lerner eine
Contenterweiterung verwehrt wird. Er
kann nur Zusatzmaterialien runterladen,
die Entscheidung tber das Hochladen von
Materialien bleibt dem Tutor oder Autor
Uberlassen.

Auf interne Weise also systeminduziert
wird sowohl die individuelle Verfugbarkeit
als auch die Lernzielsetzung sowie die
Lernerfolgskontrolle beeintrachtigt. Auf
der einen Seite lasst das ObjectJ nur Inhalte

O7 GEOHT

zu, die in Kurse und nicht in Form von
SCOs angelegt sind. Aufgrund dieser
\orstrukturierung, wird eine Anpassung
der Inhalte an die Lerneranforderungen
und -bedurfnisse unmoglich. Damit wird
weder der individuellen Verfligbarkeit,
also Auswahl Uber aktuell adaquater
Lerninhalte, noch der individuellen
Lernzielsetzung, worunter vor allem die
Anpassung des Schwierigkeitsgrads der
Aufgaben an das aktuelle Kompetenzniveau
gemeint ist, Rechnung getragen. Auf
der anderen Seite werden vom System
nur geschlossene und halbgeschlossene
Aufgaben unterstltzt, womit nur das
Faktenwissen sehr gut abgefragt wird,
Ubungen, die auf Fertigkeitstraining
abzielen, kdnnen nicht angeboten
werden, weil die Feedbackmadglichkeiten
entsprechend aufwendig ausfallen wirden,
die vom Lernsystem nicht unterstiitzt
werden konnen.

Nun konnen aber die so eben
genannten Leistungsdefizite zum groRten
Teil behoben. Und es stellt sich die
Frage, warum bislang keine Schritte
in Richtung Individualisierung des
Lernprozesses unternommen worden
sind. Schaut man sich die bislang virtuell
angebotenen Lerninhalte an, so wird
man feststellen, dass im iranischen
Bildungskontext die Inhalte eins zu
eins von der dritten Lernumgebung
Universitét in der vierten virtuellen
Lernumgebung ibernommen worden
sind. Das iranische Bildungssystem
ist so sehr auf der (ersten) Ebene der
Bildung ndamlich Wissenssammlung
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hier fr den Lerner Einschrankungen. Er
kann nur die Zusatzmaterialien runterladen.
Das hochladen wird ihm verwehrt. Er
kann lediglich seinem Tutor den Vorschlag
zum Hochladen von Inhalten unterbreiten.
Der Tutor ist es, der tber den Upload
bestimmt. Als ein weiterer Bestandteil

des Contents gelten Ubungen und Tests.
Das System lasst jedoch nur geschlossene
und halbgeschlossene Aufgaben zu. Auf
diese Weise kann zwar das Faktwissen
sehr gut abgefragt werden, aber Ubungen,
die auf Fertigkeitstraining abzielen,
kdnnen nicht angeboten werden, weil die
Feedbackmaglichkeiten entsprechend
aufwendig ausfallen wirden, die vom
Lernsystem nicht unterstutzt werden
kann. Dasgleiche trifft auch auf die Tests
zu. Obwohl im ObjectJ Tests erstellt und
mit Bild- und Videomaterial versehen
werden konnen, so sind aufgrund der
geringen Feedbackmadglichkeiten nur
geschlossene oder halboffene Tests
maoglich. Entsprechend einfach fallt

auch die Leistungsbewertung aus. Der
Lerner erhalt nur die Nachricht, dass er
die Test bestanden hat oder so und soviel
Ubungen gelost hat. Ein Feedback mit
entsprechenden Tipps und Verweise
existiert nicht.

Neben dem Content bilden
Kontaktmdglichkeiten die wesentlichsten
Kernbestandteile des virtuellen
Lernens, weil sie im Gegensatz zur
Arbeit mit Blichern den lebhaften
Austausch tber Inhalte erlauben. Was die
Kommunikation anbelangt, so kénnen
in ObjectJ synchrone und asynchrone

Kommunikationshilfsmitteln voneinander
abgegrenzt werden. Die folgenden
Werkzeuge werden in ObjectJ flr
asynchrone Kommunikation eingesetzt:

m Kalender: Fungiert wie ein
Infoboard und bietet den Lehrenden und
Tutoren die Moglichkeit, Informationen,
die fir alle Lernr relevant sind, zu
publizieren. Diese Informationen kénnen
Prifungstermine, Terminverschiebungen,
Anderungen im Lernplan etc. sein.

® Diskussionen: Diese Vorkehrung
ermoglicht es dem Lehrenden und
Lernenden sich unabhéangig von Zeit und
Ort an themenspezifische Diskussionen
zu beteiligen oder selbst ein
Diskussionsthema vorzuschlagen, woran
sich wiederum andere Lernende beteiligen
kdnnen.

m Korrespondenz: Im Object] ist ein
internes E-Mail-System implementiert,
das private Nachrichten an einzelne
oder mehrere Benutzer erlaubt. Was hier
fehlt, ist die Mdglichkeit zur inhaltlichen
Ausgestaltung wie etwa das Versehen von
E-Mails mit Attachments, Verweisen in
das Kursmaterial oder in elektronische
Bibliotheken.

Als einziges synchrones
Kommunikationswerkzeug zahlt
das so genannte Virtuell Classroom.

Diese lebendige Umgebung bietet den
Lernern, den Lehrenden und den Tutoren
die Maglichkeit per Voice und Bild
miteinander in Kontakt zu treten und sich
auszutauschen. Aus Ergebnissen geht
jedoch hervor, dass von dieser Moglichkeit
kaum Gebrauch gemacht wird.

POHOFTw 98
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Sequencing & Navigation.

Wie aus dem Begriff Overview
hervorgeht, verschafft dieses 1. Buch
einen Uberblick tiber alle weiteren
Bucher und beschreibt Herkunft und
Ziele des Standards. Das 2. Buch Content
Aggregation Model (CAM) ist auf
der einen Seite fiir die Definition und
Beschreibung der Schlusselkonzepte wie
z.B. SCOs, Assets u.a. verantwortlich.
Auf der anderen Seite ermdglicht es die
Zusammenstellung von Komponenten,
Auszeichnung fir automatisierte Suche,
das Verpacken fur den Austausch
zwischen den Systemen sowie die
Regeln zur Ablaufsteuerung zwischen
Komponenten. Das Run-Time Enviroment
(RTE) beobachtet das Starten von
aktivem Inhalt durch das LMS sowie
die Kommunikation und Datentransfer
zwischen Inhalt und LMS und verfolgt
gleichzeitig die Fehlerbehandlung.

Das 4. Buch schlieBlich Sequencing

and Navigation (SN) zeichnet sich fur
die Ablaufsteuerung und Navigation
verantwortlich (Glickselig, 2004; Knall,
2005 ). Nun l&sst das ObjectJ nur Inhalte
zu, die in Kurse und nicht in Form von
SCOs angelegt sind. Gerade weil die
Inhalte vorstrukturiert sind, ist eine
Anpassung an die Lerneranforderung und

-bedurfnisse ausgeschlossen (Adaptivitat).

Ferner sind keine Annotationskonzepte
vorgesehen, die den Lerner erlauben,
aktiv an der Gestaltung der Inhalte
mitzuwirken (Adaptierbarkeit). Nach
Auinger und Stary (2003:363) waren
diese Konzepte u.a.:

99 LEIBHT

® Mdoglichkeit zum Markieren
oder Unterstreichen des Lernmaterials
mit einem virtuellen Textmarker
bzw. Hervorheben des Textes mit
Hervorhebungselemente wie fett, kursiv,
grof3, klein oder durchstrichen etc.
(Markierungselemente)

B Mdglichkeit zur Einfigung eigener
Anmerkungen in den Content oder als
Layer-Anmerkung uber den Text oder
uber ein Bild. (Textuelle Anmerkungen)

® Maoglichkeit zur Einfligung
unterschiedlicher Medien(-Typen) in das
Kursmaterial also Text, Bilder, Video etc.
(Multimediale Anmerkungen)

® Mdoglichkeit zur Verknipfung des
Kursmaterials mit kursmaterial-internen
oder mit externen Quellen z.B. www-
URLSs (Link-Anmerkungen)

® Mdglichkeit zur Verknlpfung
von Bibliothekseintrage wie z.B.
wissenschaftliche Arbeiten mit dem
Kursmaterial (Bibliotheks-Anmerkungen)

® Moglichkeit der Erweiterung
des Kursmaterials mit passenden
Wissensatomen aus Quellen, die vom
Lehrenden ausgewéhlt und damit
Erweiterung von Wissensatomen
aus Standard-Lehrbichern (Glossar-
Anmerkungen)

® Moglichkeit zur Verknupfung
von Diskussionsbeitrage oder Chat-

Logs mit dem Kursmaterial (Links zu
Diskussionsforen und Chat-Logs)

Die einzige Moglichkeit der
Contenterweiterung bzw. -zugriff
seitens des Lerners stellt die Leiste
Dokumentation dar. Jedoch bestehen auch
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Zugriff hierarchisch. Uber die Wahl der
Arbeitsmodi entscheidet jedoch nicht
der Lerner selbst, sondern der Autor
bzw. Tutor. Nach einem Antrag wird
der Zugang vom Direktor gesperrt oder
freigeschaltet. Selbst wenn der Lerner
seinen Arbeitsmodus wéhlen durfte,
so hatte man es trotzdem nur mit einer
Adaptierbarkeit zu tun, da die Anpassung
des Lernmaterials durch externe
Eingriffe erfolgt. Es stellt sich die Frage
inwieweit das Object) dem Lerner eine
Adaptivitat der Lerninhalte erlaubt?
Aufgrund der Funktionsweise von
intelligenten tutoriellen Systemen kann
eine benutzerorientierte Adaptivitat und
somit Individualisierung des Lernwegs
nur dann erreicht werden, wenn die
Lernumgebung so konzipiert worden
ist, dass die Inhalte nicht vorstrukturiert

-~

sind, sondern in so genannten Sharable
Content Objects (SCO) oder auch
wiederverwendbaren Lerninhalten
vorliegen, die je nach Lernerbedarf
unterschiedlich zusammengesetzt
werden kénnen. Nun verfiigen nicht
alle virtuelle Lernumgebungen tber
diese wichtige Eigenschaft, sondern
jene Lernumgebungen, die sich nach
der Standardinitiative Sharable Content
Object Reference Model (SCORM)
richten. Auch das derzeit an der
Universitat Teheran verwendete LMS
erhebt den Anspruch, sich nach der
Standardinitiative SCORM zu richten.
In diesem Fall misste das LMS uber
vier Komponente verfiigen, die in der
SCORM-Terminologie, Blicher genannt
werden: Overview, Content Aggregation
Model, Run-Time Enviroment und

Abb. 4: Das SCORM-Biicher-Regal (Knall, 2005:47)

Overview

¥

Content
Aggregation Model

* L)
Meta-data (from IEEE LOM 1484.12)
Content Structure (derived from AICC)

Content Packaging (from IMS)

Sequencing Information (from IMS)

Sequencing and Navigation

|

Sequencing Information &
Behavior (from IMS)

Run-Time Environment

EEE API 1484.11.2
IEEE Data Model 1484.11.1
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Abb. 2: Verwaltungsseite (ObjectJ 2008)

Auf der Verwaltungsseite der
jeweiligen Lehrveranstaltungen
(Abbildung 2) sind wiederum insgesamt
11 Schaltflachen integriert, die von oben
nach unten nachstehende Funktionen
innehaben:

Tabelle 1: Erlauterungen zur Verwaltungsseite

1. Content Auflistung der Lerninhalte
Anzeige von Sprechstunden,
2. Kalender Abgabetermine oder
Priifungstermine u.a.
Virtuelle Sprechstunden mit
3. Virtual Classroom einem Tutor oder dem Autor
bzw. Director selbst
AuRerung von Meinungen
4, Diskussionen zu Lerninhalten oder auch
Beitragen
5. Ubungen Vorg_esehene Aufgaben zu
Lerninhalten
6 Infos Erstellte Infos seitens dem
’ Autor oder auch Tutor
7. Tests Teilnahme an Tests
. Nachweis tber erbrachte
8. Zeugnis ;
Leistungen
. Auflistung der zu
9. Leistungsbewertung erbringenden Leistungen
Senden und Empfangen
10. | Korrespondenz lokaler E-Mails
u - Senden von Vorschlagen
11. | Vorschlage & Kritik oder Kritik zum Tutor
. Zusatzmaterialien in Form von
12. | Dokumentation Beitragen oder auch ebooks

Content

Zum Content selbst gelangt man
uber eine Art Inhaltsverzeichnis die
so genannte Sitemap (Abbildung 3).
Dieses Inhaltsverzeichnis verschafft
auf der einen Seite dem Lerner
einen schnellen Uberblick iiber die
Lerninhalte. Auf der anderen Seite
nimmt es eine Orientierungsfunktion
ein. Dies wird zusétzlich durch eine
Markierungsfunktion unterstitzt.
Bearbeitete Lerninhalte werden mit grin,
Lerninhalte in Bearbeitung mit blau und
nicht bearbeitete Inhalte mit rot markiert.

Abb. 3: Sitemap einer Lehrveranstaltung (ObjectJ 2008)

(bt thense s

Vurmersnti e (Bersetren e . 0

Im Object] ist fir die Arbeit
mit Inhalten zwei Arbeitsmodi
vorgesehen: Der freie Modus und der
benutzerdefinierte Modus. Im freien
Modus kann der Lerner seine Ausbildung
selbst gestalten, indem er auf den
gesamten Lerninhalt mit all seinen
Lektionen und Arbeitsbereichen Zugang
hat. Im benutzerdefinierten Modus sind
die Lerninhalte und Arbeitsbereiche nach
ansteigendem Schwierigkeitsgrad bzw.
thematisch angeordnet. Damit ist der
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- Anpassung eines Systems an

veranderte Bedingungen durch externe
Eingriffe - aufgestellt (Leutner, 2002).
Im vorliegenden Beitrag wird anhand
des in den Jahren 2001-2008 an der
Universitat Teheran verwendete Learning
Management Systems ObjectJ der Frage
nachgegangen, inwieweit das System an
die (iranischen) Benutzermerkmale und
ihre Lerngewohnheiten angepasst ist.
Gerade weil der didaktische Hintergrund
individualisieren Lernens sowie deren
Schliussel-Merkmale ausfuhrlich in der
99. Ausgabe besprochen worden ist, wird
an dieser Stelle auf nahere Erlduterungen
verzichtet. Der interessierte Leser kann
diese Passagen in der erwahnten Ausgabe
nachschlagen.

In der Folge wird zunéchst die
Umsetzung der Schliisselmerkmale
individualisieren Lernens anhand des
Learningmanagementsystems Object]
gezeigt. Vor allem steht die Frage
im Vordergrund, inwieweit Object]
Maglichkeiten fur die Individualisierung
anbietet und in den jeweiligen Phasen des
Wissenstransfers die Verknlpfung von
Content und Kommunikation ermdéglicht.
Zu diesem Zweck wird das LMS der
Universitat Teheran aus drei Perspektiven
Afferenz (Benutzermerkmale,
Aufgabenmerkmale, Umgebungsmerkmale
sowie Technikmerkmale),

Inferenz (Wissensprasentation,
Inferenzmechanismen und psychologische
Strategien) sowie Efferenz (Inhalt,
Ausgabemedium, Benutzerschnittstelle,
Empfehlungen und Navigationshilfen),

analysiert (Uhlenbrock, 2006).
Anschliefend werden die ersten
Evaluierungsergebnisse aus einem
empirisch begleiteten Testlauf présentiert.
Aus den gewonnenen Daten werden
Schlussfolgerungen fir laufende sowie
zukiinftige Forschungsaktivitaten gezogen.

Zum Aufbau und von ObjectJ
Wie aus der Homepage des
Studentaccounts hervorgeht, die die
virtuelle Lernumgebung darstellt,
konnen insgesamt 6 Schaltflachen von
einander abgegrenzt werden. Per Klick
auf die Leiste Liste der angebotenen
Lehrveranstaltungen (Siehe Abbildung
1, Pfeil ganz oben links) wird der Lerner
direkt auf eine Verwaltungsseite gefiihrt,
von wo aus er die von ihm gewinschte
Lehrveranstaltungen wahlen kann.

Abb.1: Homepage des Studentaccounts (ObjectJ 2008)

O O B @G O e @35 -

Wahlt nun der Lerner eine der
moglichen Lehrveranstaltungen
aus der Liste aller angebotenen
Lehrveranstaltungen aus, gelangt er
auf die Verwaltungsseite der jeweiligen
Lehrveranstaltungen (Siehe Abbildung 2).
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Zusammenfassung

Engineered language und engineered content bilden die Vorder- und Rickseite vom
language engineering und spielen in der Gestaltung von Inhalten sowohl im traditionellen
wie auch im virtuellen Lernraum eine entscheidende Rolle. Inhalte kdnnen erst dann
mit dem Label “engineered” versehen werden, wenn mindestens vier Voraussetzungen
erfullt sind: koharente Strukturierung, Gewichtung der Content Objects, genaue Auswahl
von Fachtermini sowie Entwurf eines Mindmaps. Je nach Lerner &ndert sich jedoch
das Content-Design. Der vorliegende Beitrag zielt daher darauf ab am Beispiel vom
ObjectJ die Mdoglichkeiten und Grenzen individualisierten Lernens vor dem Hintergrund
iranischer Lerner aufzuzeigen.

Schliusselworter: Language engineering, engineered content, ObjectJ, individualisiertes Lernen

Einleitung

Der vorliegende Beitrag stellt eine
Fortsetzung des netzgestiitzten Lernens
anhand sog. webbasierter Lehr- und
Lernplattformen dar, das bereits in der
99. Ausgabe von ROSCHD Foreign
Language Teaching Journal angeschnitten
wurde. Aus Griinden des Platzmangels
musste der Beitrag in zwei Teilen
aufgespalten werden. In der erwéhnten
Ausgabe wurde darauf eingegangen, dass
beim netzgestltzten Lernen webbasierte
Lehr- und Lernplattformen die Rolle der
Lernumgebungen einnehmen und daher
eine doppelte Funktion innehaben; sie
steuern auf der padagogisch-didaktischen
Seite den Lernprozess und regeln zugleich
administrative und kommunikative
Aufgaben. Wenn auch inzwischen
mindestens drei unterschiedliche
webbasierte Lernumgebungen - Learning
Management System (LMS), das Content

103 poHOHT

Management System (CMS) sowie

das Learning Content Management
System (LCMS) — voneinander
abgegrenzt werden kénnen, so besteht
der gemeinsame Nenner immer noch in
der Prasentation von in verschiedenen
Formaten dargestellten Inhalten,

den asynchronen und synchronen
Kommunikationswerkzeugen, den
Werkzeuge zur Erstellung und
Aufbereitung von Aufgaben und
Ubungen, den (Selbst)Evaluations-
und Bewertungshilfen und -modulen
sowie der Administration vom
Unterrichtsgeschehen (Héafele, 2002;
Héfele und Maier-Hafele, 2002;
Hettrich und Koroleva, 2003). Als
MaRstab zur Messung der Qualitét
sowie Quantitat dieser Lernumgebung
wurden die Kriterien der Adaptivitat -
die selbststandige Anpassungsfahigkeit
des Systems an verédnderte (Lern)
Bedingungen - sowie die Adaptierbarkeit
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Content Engineering am

Beispiel vom Obejct]’

Nader Haghani (nhaghani@ut.ac.ir), University of Tehran
Parvaneh Sohrabi (psohrabi@ut.ac.ir), University of Tehran
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Foreign Languages Open Doors to New Horizons

Among a number of professionals in the field of second
language instruction, there is an increasing conviction
that the L1 has a necessary and facilitating role in
the second and foreign language classrooms. Turnbull
(2001) advocates a quick switch to the L1 to ensure
that students understand a difficult grammar concept
or an unknown word (cited in Jingxia, 2008).




I N HE
Foreign Language Teaching Journal




	فهرست
	داهنماي نگارش مقالات
	سخن سردبير 100شماره در27سال به مناسبت يکصدمين شماره ي انتشار مجله
	100ميزگرد نقد و جايگاه مجله ي رشد آموزش زبان چون که صد آيد 
	سامان بخشي کتابهاي آموزش زبان: چرا و چگونه ميزگرد بررسي نقش جشنواره ي رشد در بهبود کيفي کتاب هاي کمک آموزشي
	جزايري جدا از هم گفت و گو با دکتر غلامرضا کياني در خصوص اهميت به کار گيري ظرفيت پژوهشي دانشگاهها در حل معضلات آموزش زبان در کشور    
	زبان اقيانوس عظيمي است
	زبان فرانسه در ايران - پيشينه و موقعيت کنوني 
	پائول فلمينگ - نخستين شاعر آلماني در ايران

	سفري در زمان - مروري بر 99 شمارة مجلة رشد
	آموزش زبان انگليسي از نگاه معلمان

	History of High School English Course Books In Iran: 1318-1389 (1939-2010) 
	CALL 101: some basics any CALL practitioner needs to Know

	why not a more interactive reading class?

	Teaching Vocabulary through the Diglot Weave technique
	Content Engineering am Beispiel vom Obejct j1


<<
  /ASCII85EncodePages false
  /AllowTransparency false
  /AutoPositionEPSFiles true
  /AutoRotatePages /None
  /Binding /Right
  /CalGrayProfile (Dot Gain 20%)
  /CalRGBProfile (sRGB IEC61966-2.1)
  /CalCMYKProfile (U.S. Web Coated \050SWOP\051 v2)
  /sRGBProfile (sRGB IEC61966-2.1)
  /CannotEmbedFontPolicy /Error
  /CompatibilityLevel 1.3
  /CompressObjects /Tags
  /CompressPages true
  /ConvertImagesToIndexed true
  /PassThroughJPEGImages true
  /CreateJobTicket false
  /DefaultRenderingIntent /Default
  /DetectBlends true
  /DetectCurves 0.0000
  /ColorConversionStrategy /CMYK
  /DoThumbnails false
  /EmbedAllFonts true
  /EmbedOpenType false
  /ParseICCProfilesInComments true
  /EmbedJobOptions true
  /DSCReportingLevel 0
  /EmitDSCWarnings false
  /EndPage -1
  /ImageMemory 1048576
  /LockDistillerParams false
  /MaxSubsetPct 100
  /Optimize true
  /OPM 1
  /ParseDSCComments true
  /ParseDSCCommentsForDocInfo true
  /PreserveCopyPage true
  /PreserveDICMYKValues true
  /PreserveEPSInfo true
  /PreserveFlatness true
  /PreserveHalftoneInfo false
  /PreserveOPIComments true
  /PreserveOverprintSettings true
  /StartPage 1
  /SubsetFonts true
  /TransferFunctionInfo /Apply
  /UCRandBGInfo /Preserve
  /UsePrologue false
  /ColorSettingsFile ()
  /AlwaysEmbed [ true
  ]
  /NeverEmbed [ true
  ]
  /AntiAliasColorImages false
  /CropColorImages true
  /ColorImageMinResolution 300
  /ColorImageMinResolutionPolicy /OK
  /DownsampleColorImages true
  /ColorImageDownsampleType /Bicubic
  /ColorImageResolution 300
  /ColorImageDepth -1
  /ColorImageMinDownsampleDepth 1
  /ColorImageDownsampleThreshold 1.50000
  /EncodeColorImages true
  /ColorImageFilter /DCTEncode
  /AutoFilterColorImages true
  /ColorImageAutoFilterStrategy /JPEG
  /ColorACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /ColorImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000ColorACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000ColorImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasGrayImages false
  /CropGrayImages true
  /GrayImageMinResolution 300
  /GrayImageMinResolutionPolicy /OK
  /DownsampleGrayImages true
  /GrayImageDownsampleType /Bicubic
  /GrayImageResolution 300
  /GrayImageDepth -1
  /GrayImageMinDownsampleDepth 2
  /GrayImageDownsampleThreshold 1.50000
  /EncodeGrayImages true
  /GrayImageFilter /DCTEncode
  /AutoFilterGrayImages true
  /GrayImageAutoFilterStrategy /JPEG
  /GrayACSImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /GrayImageDict <<
    /QFactor 0.15
    /HSamples [1 1 1 1] /VSamples [1 1 1 1]
  >>
  /JPEG2000GrayACSImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /JPEG2000GrayImageDict <<
    /TileWidth 256
    /TileHeight 256
    /Quality 30
  >>
  /AntiAliasMonoImages false
  /CropMonoImages true
  /MonoImageMinResolution 1200
  /MonoImageMinResolutionPolicy /OK
  /DownsampleMonoImages true
  /MonoImageDownsampleType /Bicubic
  /MonoImageResolution 1200
  /MonoImageDepth -1
  /MonoImageDownsampleThreshold 1.50000
  /EncodeMonoImages true
  /MonoImageFilter /CCITTFaxEncode
  /MonoImageDict <<
    /K -1
  >>
  /AllowPSXObjects false
  /CheckCompliance [
    /None
  ]
  /PDFX1aCheck false
  /PDFX3Check false
  /PDFXCompliantPDFOnly false
  /PDFXNoTrimBoxError true
  /PDFXTrimBoxToMediaBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXSetBleedBoxToMediaBox true
  /PDFXBleedBoxToTrimBoxOffset [
    0.00000
    0.00000
    0.00000
    0.00000
  ]
  /PDFXOutputIntentProfile ()
  /PDFXOutputConditionIdentifier ()
  /PDFXOutputCondition ()
  /PDFXRegistryName ()
  /PDFXTrapped /False

  /CreateJDFFile false
  /Description <<

    /BGR <>
    /CHS <FEFF4f7f75288fd94e9b8bbe5b9a521b5efa7684002000410064006f006200650020005000440046002065876863900275284e8e9ad88d2891cf76845370524d53705237300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c676562535f00521b5efa768400200050004400460020658768633002>
    /CHT <FEFF4f7f752890194e9b8a2d7f6e5efa7acb7684002000410064006f006200650020005000440046002065874ef69069752865bc9ad854c18cea76845370524d5370523786557406300260a853ef4ee54f7f75280020004100630072006f0062006100740020548c002000410064006f00620065002000520065006100640065007200200035002e003000204ee553ca66f49ad87248672c4f86958b555f5df25efa7acb76840020005000440046002065874ef63002>
    /CZE <>
    /DAN <>
    /DEU <>
    /ESP <>
    /ETI <>
    /FRA <>
    /GRE <>

    /HRV (Za stvaranje Adobe PDF dokumenata najpogodnijih za visokokvalitetni ispis prije tiskanja koristite ove postavke.  Stvoreni PDF dokumenti mogu se otvoriti Acrobat i Adobe Reader 5.0 i kasnijim verzijama.)
    /HUN <>
    /ITA <>
    /JPN <FEFF9ad854c18cea306a30d730ea30d730ec30b951fa529b7528002000410064006f0062006500200050004400460020658766f8306e4f5c6210306b4f7f75283057307e305930023053306e8a2d5b9a30674f5c62103055308c305f0020005000440046002030d530a130a430eb306f3001004100630072006f0062006100740020304a30883073002000410064006f00620065002000520065006100640065007200200035002e003000204ee5964d3067958b304f30533068304c3067304d307e305930023053306e8a2d5b9a306b306f30d530a930f330c8306e57cb30818fbc307f304c5fc59808306730593002>
    /KOR <FEFFc7740020c124c815c7440020c0acc6a9d558c5ec0020ace0d488c9c80020c2dcd5d80020c778c1c4c5d00020ac00c7a50020c801d569d55c002000410064006f0062006500200050004400460020bb38c11cb97c0020c791c131d569b2c8b2e4002e0020c774b807ac8c0020c791c131b41c00200050004400460020bb38c11cb2940020004100630072006f0062006100740020bc0f002000410064006f00620065002000520065006100640065007200200035002e00300020c774c0c1c5d0c11c0020c5f40020c2180020c788c2b5b2c8b2e4002e>
    /LTH <>
    /LVI <>
    /NLD (Gebruik deze instellingen om Adobe PDF-documenten te maken die zijn geoptimaliseerd voor prepress-afdrukken van hoge kwaliteit. De gemaakte PDF-documenten kunnen worden geopend met Acrobat en Adobe Reader 5.0 en hoger.)
    /NOR <>
    /POL <>
    /PTB <>
    /RUM <>
    /RUS <>
    /SKY <>
    /SLV <>
    /SUO <>
    /SVE <>
    /TUR <>
    /UKR <>
    /ENU (Use these settings to create Adobe PDF documents best suited for high-quality prepress printing.  Created PDF documents can be opened with Acrobat and Adobe Reader 5.0 and later.)
  >>
  /Namespace [
    (Adobe)
    (Common)
    (1.0)
  ]
  /OtherNamespaces [
    <<
      /AsReaderSpreads false
      /CropImagesToFrames true
      /ErrorControl /WarnAndContinue
      /FlattenerIgnoreSpreadOverrides false
      /IncludeGuidesGrids false
      /IncludeNonPrinting false
      /IncludeSlug false
      /Namespace [
        (Adobe)
        (InDesign)
        (4.0)
      ]
      /OmitPlacedBitmaps false
      /OmitPlacedEPS false
      /OmitPlacedPDF false
      /SimulateOverprint /Legacy
    >>
    <<
      /AddBleedMarks false
      /AddColorBars false
      /AddCropMarks false
      /AddPageInfo false
      /AddRegMarks false
      /ConvertColors /ConvertToCMYK
      /DestinationProfileName ()
      /DestinationProfileSelector /DocumentCMYK
      /Downsample16BitImages true
      /FlattenerPreset <<
        /PresetSelector /MediumResolution
      >>
      /FormElements false
      /GenerateStructure false
      /IncludeBookmarks false
      /IncludeHyperlinks false
      /IncludeInteractive false
      /IncludeLayers false
      /IncludeProfiles false
      /MultimediaHandling /UseObjectSettings
      /Namespace [
        (Adobe)
        (CreativeSuite)
        (2.0)
      ]
      /PDFXOutputIntentProfileSelector /DocumentCMYK
      /PreserveEditing true
      /UntaggedCMYKHandling /LeaveUntagged
      /UntaggedRGBHandling /UseDocumentProfile
      /UseDocumentBleed false
    >>
  ]
>> setdistillerparams
<<
  /HWResolution [2400 2400]
  /PageSize [612.000 792.000]
>> setpagedevice




