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collaborative model to Engllsh Language classes lIJn e modet includes ﬁv%-mtcn“e]aled elements
which are (a) the portfolio team (b) student (c) folder (d) teacher and (e) parerlts Moreover
there are two sample reflection forms which are used. to‘ reﬂeot the self-assessmemb?f the teacher
and also the students. Also, two different kmcls of checklstSrare offered to andlyze & student’s
progress: the portfolio analysis checklist and the porrtfollo assesgment checkllst Portfollo
assessment has many beneﬁts for such as mciudmg the teacher’ sthuve mvolvement in student
assessment, encourdgifig thoughtful actwrty in the ¢ assroom, creating instructional links at
different grade levd ,' linking :assessment to classrog)rﬁJ activities and mvolvmg both students
and parents in assessment

J\ ’ iésfg:&:ss_-
Key Words: Portfollo Portfollo Assessment, Benchmark, Showcase Collaborative mode
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Résumé

L'usage de la langue parlée, sa différence avec la langue écrite, I'emploi des divers registres de langue
adaptés aux interlocuteurs et aux situations sont des questions qui se posent dans la didactigue des langues

étrangeres, y compris le frangais.

Dans l'enseignement du FLE, en s'appuyant sur la communication, on peut mettre en scéne les actes de
parole dans le cadre de situations de communication variées en jouant sur les registres de langue par le biais
des simulations. L'oral, dans ces conditions, devient prépondérant, & condition qu'il sott compris comme lieu
de pratiques langagieres multiples et non comme un écrit verbalisé.

Mots clés
la langue parlée - 1a langue écrite- les registres de langue- la communication verbale-le plurinormisme.
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How: to Teach Pronunciation has been written for all reachers of English who
wish to improve their knowledge and devclop their practical skills in this
important area.

This book aims to help teachers gain theoretical knowledge and 10 confirm
and extend what they already know. It also suggests a variety of practical
ideas, skills and activities for the classroom. The book shows teachers how
to integrate pronunciation work with the treatment of grammar and lexis in
order to help students appreciate its relevance and importance for successful
‘communication.

* Chapter 1 explores the features and physiology of pronunciation, and
introduces phonemic transcription.

Chapter 2 deals with various approaches to teaching pronunciation, and
introduces three types of lesson: Integrated lessons, where pronunciation
is fully integrated with the other aspects of the language being taught;
Remedial lessons and activities, which deal with pronunciation
difficulties and issues which arise in class; and Practice lessons and
activities, where particular aspects of pronunciation are addressed in their
own right.

Chapters 3 to 8 separate out various areas of pronunciation, and cover
theory, factual knowledge and ideas for the classroom.

All the chapters cxcept the first one contain a range of sample lessons which
demonstrate Integrated, Remedial and Practice lesson types.

Contrastive Analysis was used to anticipate and prevent ercors before they
happen. Teachers carcfully studied and compared the system of two
languages. native and targei, to alert the students and prevent mistakes
before they are made. Regardless of the conirastive that exists between
the English and Persian languages, one should took and find complexities
that cause problems in different skills and areas of language leaming.

This boek focuses on sounds and parts of speech in the 1wo lunguages and
the aim of the last four chapters is to help the studems who majorin
translation to sec the differences and similarities and be on guard when
they translate from one language to the other. It is possible that lack of
knowledge in this arca causc somc problems for students and they cannot
translate as well as they wish. Thercfore, the chapters on parts of speech
refer to some of the points which may be of some help when the students
trv to translate. 1t is hoped that the comparison which is based on systems
can give them some insight and help them do a betier job while they study
and later when they graduate and become translaters. Certainly, there are
points of value in the book and if it can alert students only to avoid a few
mistakes or errors which they study or translate. it has done its mission
and that is what gives the writer some satisfaction and consent. With the
hope 1o be accepiable and useful, at least, for some learners.
teachers and translators.
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MISSING DICTIONARY DEFINITION

@ Your estimation of a person or situation is the opinion or impression that you have formed

about them.

® If you accept responsibility for something that has happened, you agree that you were to!

blame for it or you caused it.

CROSSWORD PUZZLE
- Across
2. tube
4, banknote
5. maize
7. bonnet
8. tin
9. rubber
10. porridge
1 2
Do M S ™A
1. torch 4IB'IIHL|IL| I
4. accumulator 5
|A
5. biscuit E “j ICI IOIIRIINI
swmer  [T]  [5] [0 [T
T [H] [o][o] o] *[c][a][n]
B 0 [ o]
| [R] (1] (1] [v]
(Y] (6] °[&] [x][A] 0] E]R]
[H] [R]
“[o] [a]lr] MI[E] [A] [T
i
CONCORDANCE LINES

The missing word is string.

#3 | Foreign Language Teaching Journal

o

& No.71.v01.18




- sometimes at very short notice indeed. All at the same time, we need to be able to cover for - ;
absent colleagues. The following suggestions may help you to make your guest appearances '

TEACHING TIPS
M. Soofi

Covermg for Absent Colleagues

The fact that now and again someone is going to have to take over for us is inevitable, and

successful and even less stressful for you.

a.

€.

if possible, get an oral briefing in advance. When colleagues are taking planned absence, :-

this helps because they can clarify exactly what you are required to do. Try to have available
a set of activities for all abilities. This can prove invaluable when you are in a hard situation
without any work set for students to do. Such activities might include discussion topics,
word searches, reading tasks, puzzles, and crosswords.

. Don’t expect to be able to learn names in only one session. However, it may be helpful to

draw a sketch plan of the desk/ chair positions and pass it around at the beginning of the
class, asking students to write in their names. This may help you to identify students and to
have a class register.

. Don’t allow yourself to get drawn into personal discussions about how much better you are

than their regular teacher! This might sound flattering but doesn’t have a professional and
collegial approach. Don’t be overambitious about what you can achieve. Be realistic about
what you are likely to be able to do as a relative stranger to the students.

. Don’t stand for any nonsense. Use all the techniques in your repertoire to settle students

down and maintain order. Be firm but not inflexible. Remember that students will often try
to give substituted teachers a hard time!

Don’t be shocked or nervous if students are angry or resentful about your covering their
class. Some students hate change, and you may be replacing their favorite teacher.

f. Keep your sense of humor. This may be difficult at times, but do your best and watch out for

your words.

g. Be considerate to the absent teacher. Make sure that students leave the room with a confidence

in their proper learning. Coming back to a hopeless class is not encouraging for your
colleague. -

KEY TO THE QUESTIONS, Vol. 18, No. 70
BRAIN TEASERS

Dime Nickel Penny
Bob — 3 N
Jitm I 1 2
John 1 2 I
David 2 2 —
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DOWN

1 The captain of a sporis team is the ___ of the team.

2 Youneed a _____ to go skydiving.

4 The Super Bowl is a championship ____ game in the U.S.

7 Track-and-field events include foot racesand _____,

8 In volleyball, you get a point when you _____ the bail on your opponent’s side of the net.

9 If you outscore your opponent, you score more

13 A competitive person likes to
15 There are_______ players on a basketball team.

| Foreign Language Teaching Journal
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CONCORDANCE LINES

Here are thirty concordance lines, with the key word in the middle of the line removed. All 30
lines have the same word in the middle. Can you guess from the contexts what the missing word is?

on about close to 300 poles, we have these half-inch strips of black
is the fifth such satellite to be in orbit. The agency lost a similar
administration, in which some highly- man seemed # to be giving one of the
Maimonides centre. Each subject was in a soundprocf baoth, where he was
" government well, for a couple of well- highly selective investments would
among European leaders, were uniquely to do that. Finally, nowhere mecre
Party, it is true, was not well to fight that election, its rank and
to stretch 1,600 miles if they were: end to end are being installed as
October. This is close to valuations on 365 Corp, a rival to IMS in the
Funding Councll saw Warwick in the top five research
suggested that the markers should be at a minimum of 60 metres and a
them. Sir Peter said BT was well for the Internet with its investment
To have a healthy, happy baby girl with them within two years of,
helps him over the edge with a well- kick, and leads the young woman off
and exchangeable bonds. The company 60 million shares at 1650p, raising
afterwards advertisements will be in newspapers. ALL THIS is to give
Hills, he was zlso a triathlete who first in his age group in several
., D00 men to its side of the border and them on a “state of alert", many
{p) If a stalk with a pink flower is in a solution of aluminum sulfate,
half a million Americans should be in harm's way to restore the throne
speed with which small pegs can be in small holes. {p] 2. Self-reports
three cities of refuge, strategically throughout the land for
African states, he salid, were ideally in the search for such a solution.
researchers in Scotland this week an corder for the first £ 1
" minutes and Keogh shot wide when well . [hl] Harolds Cross dogs tonight;
To research her latest book she an ad in Loot saying: “Female, slim
square in the final minute. Second- Carmarthen Town closed the gap when
B factions within Bosnia} should be under the overall jurisdiction of
afterwards that # Virtu was so highly because of his piaffe and passage
the door handle. [LTH] The spindle is in a triangular hole at the end of

CROSSWORD PUZZLE

- ACROSS

3 An umpire can also be called a

5 ——_is one of the martial arts.

6 In golf, yonusea.  __ to hit the ball.

8 The word gym is short for .

10 The Special Olympics is held every _______ years.
11 There are _____ people on a baseball team.

12 Athletes in a marathon run more than _______ miles.
14 In baseball, players try to hita ball witha .
16 A professional athlete makes a _____-by playing a sport.
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SLANG FORUM
In A Bind
Definition: In a bad situation; in trouble
Synonym: In a jam

Examples: John was in a bind after his friend George decided to move out of their apartment. |

_ Mary was really in a bind after she failed the course for the second time.
|

BRAIN TEASERS

@ From the following 5 words, change the letter in bold in each to make 5 new words. The letters
© changed should make a fruit.

! DATE |
. NUT -
LIME |
PEACH !
PEAR

0 A barrel of water weighs 10 kilos. What must you add to it to make it weigh 7 kilos?
- @ Before the days of motor cars, a man rode into a town on his horse. He arrived on Friday, spent
. three days in the town, and left on Friday. How is that possible?

'MISSING DICTIONARY DEFINITION

I Here is a dictionary definition, but the word being defined has been blanked out from the |
‘definition. Can you guess what word or phrase is being defined? It may be a single word or a
‘compound or an idiomatic expression. Each missing word is indicated by five hyphens, no

matter how many letters are in the missing word itself. |

® After stating the first and the last item in a set of things, you can add ----- to make it clear that
" the items stated are included in the set.

® If you say that someone has a --—-- intellect, you mean that they are very clever and are aware
| of what is happening around them.
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WORDS OF KNOWLEDGE
® The books that help you the most are those which make you think the most.

® After the verb to love, to help is the most beautiful verb in all languages.

® Age is a matter of feeling, not of years.

@ Every artist dips his brush in his own soul and paints his own nature into his pictures.

@ Experience is a hard teacher because she gives the test first, the lesson afterwards.

COO0O0DO000ODODOO0DOOOO0O0CCUOOGO00

JOKES

o

Customer : Excuse ine, but [ saw

your thumb in my soup

when you were carrying it.
Waiter :  Oh, thanks. The soup isn’t hot.

Qoo 0C 00000 Q0 LTS

Student; Well, yes and no.

John: You look very funny wearing
that belt.

Jim: [ would look even funnier if
[ didn’t wear it.

CoODOOOUO0COCO0O0DROQRORHLREDO0CCOV0O000RC0C00CO0000000040

COQ00QO00C0C0OO0DOO0D00CD
)OOOOOOOD00000000000000000000000000

Teacher: Do you have trouble making decisions?

CRCOoO00CDOO0000OROOOO0L000Q0000000002000QQ00QQ0C00QC0OCQCQ0Q0CD00

]
o]
Q
o]

o000 00DOORDO00OD0ODOOGCO00C0GOYRDOOTORD Q0000200002000 00
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Prepared by Parviz Maftoon (Ph D. in TEFL)
p_mafteon@iust.ac.ir

QUOTATIONS

® Education is the ability to listen to almost anything without losing your temper or your
self confidence.

Robert Frost
@® Honest advice is unpleasant to the ears.
Aesop
® The only way to have a friend is to be one.
Emerson

® Never contract friendship with a man that is not better than thyself.
Confucius

@ We must use time wisely and forever realize that the rime is always ripe to do right.

Nelson Mendela
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goals (Lumsden, 1994). Doing so prevents
students from becoming overwhelmed and
discouraged by lengthy projects.

O To promote mastery learning (Anderman &
Midgley, 1998). “When a student completes
an assignment that does not meet the
expected criteria, give her or him one or
more opportunities to tackle the task again,
with guidelines on how to achieve the
desired result” (Dev, 1997, p. 1 7).

3 To evaluate student work as soon as possible
after project completion, and be sure that
feedback s clear and constructive (Strong
et al., 1993),

3 Toevaluate students based on the task, not in
comparison to other students (Anderman & '

Midgley, 1998; Dev, 1997; Lumsden, 1994).
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they have done the reading. If the answer is
no, she says, “You’ll have to read the material
on your own. Expect a question on the next
exam covering the reading”. The next time she
assigns reading, she reminds the class of what
happened the last time, and the students come
to class prepared. (Lowman, 1989)

'3.6.8. Giving a written assignment to those students

who have not done the reading

Some faculties ask at the beginning for the
“class who has completed the reading. Students

'who have not read the material are given a
- written assignment and dismissed. Those who
~have read the material stay and participate in
- class discussion. The written assignment is not

‘graded but merely acknowledged. This

.technique should not be used more than once
a term. (Lowman, 1989).

-4, Conclusion

Ample research has demonstrated that_
“school practices can and do affect a student’s .
level of motivation (Lumsden, 1994). (Skinner -
-and Belmont, 1991) caution, however, that this

‘may not always be for the better:
If left to run their typical course, teachers

‘tend to magnify children’s initial levels of"
“motivation. This is fine for students who enter |

the classroom motivationally “rich”; they will

“‘get rich”. However, for students whose .

motivation is low, their typical classroom

experiences may result in its further

“deterioration (p. 31).

To be sure, efforts to promote student.

motivation need not be directed solely at
“students who have low levels of motivation.

- All students (and all schools, for that matter) -
would benefit from higher levels of:
engagement and motivation to succeed’

(Anderman & Midgley, 1998; Lumsden, 1994).

How to realize this dream is:

3 To use extrinsic rewards sparingly. If
extrinsic motivators are to be used, they are
most effective when rewards are closely
related to the task accomplished. Also,
rewards should only be given when they are
clearly deserved. Giving a prize for
minimally successful work sends the
message that minimum effort is acceptable,
and the reward then becomes meaningless
(Brooks et al., 1998).

'O To ensure that classroom expectations for
performance and behavior are clear and
consistent (Skinner & Belmont, 1991).
Students need to understand the criteria for
individual assignments by giving them
examples of high-, average-, and low-level
work and then providing an opportunity to
discuss how each piece was evaluated
(Strong et al., 1995).

™M To make students feel welcome and.

supported (LLumsden, 1994). Elementary
school students in particular need to feel that
. teachers are involved in their lives. Take
time to get to know students, talk to them

individually, and *“‘express enjoyment in .
[your] interactions” (Skinner & Belmont,

1991).

‘O To respond positively to student questions,
and to praise students verbally for work well :

done (Dev, 1997).

M To work to build quality relationships with |
© students, especially those considered to be
at-risk and without other positive adult,
interaction; this is a critical factor of students .
engagement that allows children to foster a |
sense of connection with school (McCombs

- & Pope, 1994).
'3 To break large tasks into a series of smaller

/ 3 \ Foreign Language Teaching Journal
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3.6.1. Assigning the reading at least two sessions
before it will be discussed
Students should have ample time to prepare
.and try to pique their curiosity about the
reading: “This article is one of my favorites,
and I'll be interested to see what you think
about it”. (Lowman, 1984)

3.6.2. Assigning study questions

Study questions that alert students to the key
points of the reading assignment should be
‘hand out. To provide extra incentive for
students, they should be notified that exam
questions are based on the study questions.
‘(Lowman, 1989)

. 3.6.3. If the class is small, students may have turn in
brief notes on the day’s reading that they can
use during exams

At the start of each class, a professor in the
physical sciences asks students to submit a
3"x5" card with an outline, definitions, key
ideas, or other material from the day’s assigned
reading. After class, he checks the cards and
stamps them with his name. He returns the
cards to students at a class session prior to the
midterm. Students can then add any material
they would like to the cards but cannot submit

additional cards. The cards are again retumed |

to the faculty member who distributes them 1o
students during the test. This faculty member
_reports that the number of students completing
‘the reading jumped from 10 percent to 90

percent and that students especially valued -

ithese “survival cards”. (Daniel, 1988)

:3.64. Asking students to write a one-word journal

or one-word sentence

Angelo (1991) describes the one-word .

Journal as follows: students are asked to choose

< Mo.71.vol.18

a single word that best summarizes the reading
and then write a page or less explaining or
justifying their word choice. This assignment
can then be used as a basis for class discussion.
A variation reported by Erickson and Strommer
(1991) is to ask students to write one complex
sentence in answer to a question you pose about |
the readings and provide three sources of

-supporting evidence: “In one sentence, identify

the type of ethical reasoning Singer uses in his -
article ‘Famine, Affluence, and Morality’.

Quote three passages that reveal this type of -
ethical reasoning” (p. 125). '

3.6.5. Asking nonthreatening questions about the .
reading ,
Initially general questions that do not create |
tension or feelings of resistance should be
posed: “Can you give me one or two items from
the chapter that seem important?” “What

_section of the reading do you think we should

review?” “What item in the reading surprised
you?” “What topics in the chapter can you
apply to your own experience?” (Lowman,

1989)

3.6.6. Using class tisne as a reading period

To lead a discussion and finding that few
students have completed the reading
assignment. Asking students to read the

-material for the remainder of class time should

be considered. Have them read silently or call
on students to read aloud and discuss the key
points. Make it clear to students that this
unusual step is taken reluctantly because they
have not completed the assignment.

3.6.7. Preparing an exam question on undiscussed '
readings
one faculty member asks her class whether



“inadequacy.

+ 3.5.6. Avoid giving in to students’ pleas for “the

answer” to homework problems

When the solution is simply given to the

- struggling students, they are robbed of the

-chance to think for themselves. A more.

preductive approach should be used. (adapted

- from Fiore, 1985):

a3 The students should be asked for possible
approach to the problem.

O The students’ anxiety about not getting the
answer should be gently brushed aside by

refocusing their attention on the problem at

hand.
. O The students are to build on what they do

know about the problem.
O The question “is this right?” should be
~ resisted to answer. The students should be
suggested to a way to check the answer for
themselves.
O Each small, independent steps of the students
must be praised.

Following these steps, students will leamn

that it is all right not to have an instant answer. .

They will also learn to develop greater patience
and to work at their own pace. And by working
through the problem, students will experience
a sense of achievement and confidence that will
increase their motivation to leam.

3.6. Motivating Students to Do the Reading .

/,,}§| Foreign Language Teaching Journal
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3.4.2, Designing test that encourage the kind of
learning students are expected to achieve
Many students will learn whatever is
necessary 1o get the grades they desire. If tests
are based on memorizing details, students will
focus on memorizing facts. If they stress the
synthesis and evaluation of information,
students will be motivated to practice those
skills when they study. (McKeachie, 1986).

3.4.3. Using grades as threats should be avoided

As McKeachie (1986) points out, the threat
of low grades may prompt some students to
work hard, but other students may resort to
academic dishonesty, excuses for late work,
and other counterproductive behavior.

3.5. Motivating Students by Responding to
Their Work

3.5.1. Giving students feedback as quickly as possible

Returning tests and papers promptly, and
rewarding success publicly and immediately,
will give students some indication of how well
they have done and how to improve. Rewards
can be as simple as saying a student’s response
was good, with an indication of why it was
good, or mentioning the names of contributors.

3.5.2. Rewarding success

Both positive and negative comments
influence motivation, but research consistently
indicates that students are more affected by
positive feedback and success. Praise builds

students’ self-confidence, competence, and -

self-esteem. Sincere efforts should be
recognized even if the product is less than
stellar. If a student’s performance is weak, let
the student know that you believe he or she
can improve and succeed overtime. (Cashin,

O Mo.71.vol .18

1979; Lucas, 1990)

3.5.3. Introducing students to the good work done
by their peers
The ideas, knowledge, and accomplish-
ments of individual students should be shared
with the class as a whole:

O A list of research topics chosen by students
should be passed out so they will know
whether others are writing papers of interest
to them.

3 Copies of the best papers and essay exams
should be made available.

‘0 Aclass time should be prepared for students

to read papers or assignments submitted by
classmates.

O Students should be encouraged to write a
brief critique of a classmate’s paper.

03 A brief talk by a student who has experience
or who is doing a research paper on a topic
relevant to the class lecture should be
scheduled.

3.5.4. Being specific when giving negative feedback

Negative feedback is very powerful and can
lead to a negative class atmosphere. Whenever
a student’s weakness is identified, it should be
clear that the comments are related to a
particular task or performance, not to the
student as a person. Negative comments tried
to be cushioned with a compliment about
aspects of the task in which the student
succeeded. (Cashin, 1979)

3.5.5. Demeaning comments should be avoided
Many students in the class may be anxious
about their performance and abilities. Teachers -
should be sensitive to how they phrase their
comments and how to avoid offhand remarks
that might prick the student’s feelings of



professor might devote some lecture time to
examining the contributions of chemistry to
resolving environmental problems. An
explanation should be given of how the content
and objectives of the course will help students
achieve their educational, professional, or
personal goals. (Brock, 1976; Cashin, 1979,
Lucas, 1990)
3.3.2. When paossible, letting students have some say
in choosing what will be studied

Students should be given options on term

papers or other assignments (but not on tests).

Letting students decide between two locations

for the field trip, or having them select which
topics to explore in greater depth. If possible,
optional or alternative units be included in the
course. (Ames and Ames, 1990; Cashin, 1979;
Forsyth and McMillan, 1991; Lowm'an, 1984)

3.3.3. Increasing the difficulty of the material as the
semester progresses

Giving students opportunities to succeed at
the beginning of the semester. Once students
feel they can succeed, the difficulty level can
.be gradually increased. If assignments and
exams include easier and harder questions,
every student will have a chance to experience
success as well as challenge. (Cashin, 1979)

3.3.4. Varying the teaching methods

Variety reawakens students’ involvement in
the course and their motivation. The routine
should be broken by incorporating a variety of
teaching activities and methods in the course:
role playing, debates, brainstorming,
discussion, demonstrations, case studies,

audiovisual presentations, guest speakers, or
small group work. (Forsyth and McMillan, -

- 1991)

3.4. De-emphasizing Grades
3.4.1. Emphasizing mastery and learning rather
than grades '
Ames and Ames (1990) report on two
secondary school math teachers. One teacher
graded every homework assignment and
counted homework as 30 percent of a student’s
final grade. The second teacher told students

to spend a fixed amount of time on their
homework (thirty minutes a night) and to
bring questions to class about problems they

could not complete. This teacher graded

homework as satisfactory or unsatisfactory, .
-gave students the opportunity to redo their

assignments, and counted homework as 10

‘percent of the final grade. Although
homework was a smaller part of the course

grade, this second teacher was more

successful in motivating students to turn in -

their homework. In the first class, some

students gave up rather than risk low
evaluations of their abilities. In the second
_class, students were not risking their self-

worth each time they did their homewaork but
rather were attempting to learn. Mistakes were

‘viewed as acceptable and something to learn

from,
Researchers recommend de-emphasizing
grading by eliminating complex systems of

credit points; they also advise against trying .

to use grades to control nonacademic behavior

(for example, lowering grades for missed
.classes) (Forsyth and McMillan, 1991;
Lowman 1990). Instead, ungraded written .

work should be assigned, the personal
satisfaction of doing assignments stressed, and

‘students should be helped to measure their
| progress.
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Bhigh, 'i9?l;_ Forsyth and McMillan, 1991-;
Lowman, 1984)

3.2.2, Helping students set achievable goals for

1hemselves

Failure to attain unrealistic goals can

disappoint and frustrate students. Students

should be encouraged to focus on their

continued improvement, not just on their grade
on any one test or assignment. Students should
be evaiuate their progress by encouraging them
to critique their own work, analyse their

‘strengths, and work on their weaknesses. For
‘example, coensider asking students to submit
‘self-evaluation forms with one or two

assignments. (Cashin, 1979; Forsyth and
McMillan, 1991)

3.2.3. Telling students what they nced to do to succeed
in the course
Students should not struggle to figure out
what is expected of them. They should be
reassured that they can do well in the course,
and they should be exactly told what they must
do 1o succeed. Say something to the effect "If

“you can handle the examples on these problem
~sheets, you can pass the exam. People who
“have trouble with these examples can ask for

extra help”. Or instead of saying, "You’re way

‘behind", the student should be told, "Here is
‘one way you could go about learning the

material. How can | help you?" (Cashin, 1979;

:Tiberius, 1990)

'3.2.4. Strengthening students’ self-motivation

' Avoiding messages that reinforce the power :
as an instructor or that emphasize extrinsic

" 11

rewards. Instead of saying, "l require”, "you
'must”, or "you should", it is better to say "I
-think you will find..."

No.71.Vol .18

or "I will be interested

in your reaction” (Lowman, 1990).
3.2.5. Creating intense competition among students
should be avoided
Competition produces anxiety, which can
interfere with learning. Reduce students’
tendencies to compare themselves to one
another. Bligh (1971) reports that students are

“more attentive, display better comprehension,

produce more work, and are more favourable
to the teaching method when they work
cooperatively in groups rather than compete
as individuals. Refrain from public criticisms
of students’ performance and from comments

or activities that pit students against each other
(Eble, 1988; Forsyth and McMillan, 1991).

*3.2.6. Being enthusiastic about the subject

An instructor’s enthusiasm is a crucial factor
in student motivation. If the instructor becomes
bored or apathetic, students will too. Typically,
an instructor’s enthusiasm comes from
confidence, excitement about the content, and
genuine pleasure in teaching. If you find
yourself uninterested in the material, think back
to what attracted you to the field and bring
those aspects of the subject matter to life for
your students. Or challenge yourself to devise
the most exciting way to present the material,
however dull the material may seem to you.

3.3. Structuring the Course to Motivate
Students
3.3.1. Working from students’ strengths and interests
It should be found out why students are
enrolled in the course, how they feel about the

subject matter, and what their expectations are. .

Then attempts should be made to devise
examples, case studies, or assignments that

relate the course content to students’ interests

and experiences. For instance, a chemistry



lesson taught by an enthusiastic teacher who
has a genuine interest in students and what they
learn. Thus activities undertaken to promote
learning will also enhance students’ motivation.
3. General Strategies
3.1 Making students feel motivated
3.1.1. Capitalizing on students’ existing needs
Students learn best when incentives for
learning in a classroom satisfy their own
motives for enrolling in the course. Some of
the needs students may bring to the classroom
are the need to learn something in order to
complete a particular task or activity, the need
to seek new experiences, the need to perfect
skills, the need to overcome challenges, the
need to succeed and do well, the need to feel
involved and to interact with other people.
Satisfying such needs is rewarding in itself, and
such rewards sustain learning more effectively
than do grades. Assignments, in class activities,
-and discussion questions should be designed
to address these kinds of needs (McMillan and
Forsyth, 1991).

3.1.2, Making students active participants in learning

Students learn by doing, making, writing,
designing, creating, solving. Passivity dampens
students” motivation and curiosity. Pose
‘questions. Don’t tell students something when
you can ask them. Encourage students to
suggest approaches to a problem or to guess
the results of an experiment. Use small group
work.

3.1.3. Asking students to analyse what makes their
classes more or less "motivating,”

D Sass (1989) asks his classes to recall two

recent class periods, one in which they were

highly motivated and one in which their

motivation was low. Each student makes a list

of specific aspects of the two classes that
influenced his or her level of motivation, and
students then meet in small groups to reach
consensus on characteristics that contribute to
high and low motivation. In over twenty

courses, Sass reports, the same eight.

characteristics emerge as major contributors to

student motivation:

O Instructor’s enthusiasm

O Relevance of the material

03 Organization of the course

0 Appropriate difficulty level of the material

O Active involvement of students

0 Variety

{1 Rapport between teacher and students

O Use of appropriate, concrete, and under-
standable examples

3.2. Incorporating Instructional Behaviours
That Motivate Students
3.2.1. Holding high but realistic expectations for the
students
Research has shown that a teacher’s
expectations have a powerful effect on a
student’s performance. If we act as though we
expect our students to be motivated,
hardworking, and interested in the course, they

are more likely to be so. Realistic expectations

should be set for students when making
assignments, giving presentations, conducting
discussions, and grading examinations.
"Realistic™ in this context means that our

standards are high enough to motivate students

to do their best work but not so high that
students will inevitably be frustrated in trying
to meet those expectations. To develop the
drive to achieve, students need to believe that
achievement is possible-which means that we
need to provide early opportunities for success.

(American Psychological Association, 1992;
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(Bonder, in press):

When placed in a stimulating environment,
with enthusiastic people, some that think they
don’t want 10 learn change their minds.

Some students seem naturally enthusiastic
about learning, but many need-or expect-their
instructors to inspire, challenge, and stimulate
them: "Effective learning in the classroom
depends on the teacher’s ability... to maintain
the interest that brought students to the course
in the first place” (Ericksen, 1978, p.3).
Whatever level of motivation students brings
to the classroom it will be transformed, for
better or worse by what happens in that
classroom,

Unfortunately, there is no single magical |

formula for motivating students. Many factors
affect a given student’s motivation to work and

“to learn (Bligh, 1971; Sass, 1989): interest in -

the subject matter, perception of its usefulness,
general desire to achieve, self-confidence and
self-esteem, as well as patience and persistence.
And, of course, the same values, needs, desire,
or wants motivate not all students. Some of
students will be motivated by the approval of
others, some by overcoming challenges.

2. What Is Student Motivation?

Student motivation naturally has to do with
students’ desire to participate in the learning
process. But it also concerns the reasons or
goals that underlie their involvement or
noninvolvement in academic activities.
Although students may be equally motivated

to perform a task, the sources of their
~motivation may differ.

A student who is INTRINSICALLY
motivated undertakes an activity "for its own
sake, for the enjoyment it provides, the leaming
it permits, or the feelings of accomplishment

> Mo.71.V0l.18

it evokes” (Lepper, 1988). An

EXTRINSICALLY motivated student

performs "IN ORDER TO obtain some reward

or avoid some punishment external to the

activity itself", such as grades, stickers, or

teacher approval (Lepper, 1988). _
The term MOTIVATION TO LEARN has

a slightly different meaning. It is defined by

one author as "the meaningfulness, value, and

benefits of academic tasks to the learner--
regardless of whether or not they are

intrinsically interesting” (Marshall, 1987).

Another notes that motivation to learn is

characterized by long-term, quality.

involvement in learning and commitment to

the process of learning (Ames, 1990).
Researchers have begun to identify those

aspects of the teaching situation that enhance

students’ self-motivation (Lowman, 1984;

Lucas, 1990; Weinert and Kluwe, 1987; Bligh,

1971). To encourage students to become self-

motivated independent learners, teachers can

do the following:

0 Give frequent, early, positive feedback that
supports students’ beliefs that they can do -
well. -

O Ensure opportunities for students’ success
by assigning tasks that is neither too easy
nor too difficult.

3 Help students find personal meaning and
value in the matenal.

O Create an atmosphere that is open and
positive.

O Help students feel that they are valued
members of a learning community.
Research has also shown that good everyday -

teaching practices can do more to counter -

student apathy than special efforts to attack -
motivation directly (Ericksen, 1978). Most
students respond positively to a well-organized -



neatly done. The teacher’s job was to present the information and guide the students through the
exercises. Those do not seem to work anymore. Both teachers and parents have 1o constantly
come up with new strategies to ensure gbod academic performance of the students. It seems that
they even have to resort to bribes sometimes. Perhaps part of the problem is the lack of
understanding of what really motivates students. Motivation is a difficult concept to define or
explain. Motivation is generally understood as what arouses and sustains a particular behavior.
However, it is agreed that, for school purposes at least, there are two types of motivation-the
extrinsic motivation and the intrinsic motivation. Extrinsic motivation usually derives from
external rewardsprizes, grades, tokens and wanting to do betier than others. This leads to students
performing solely for these rewards or to avoid shame or embarrassment. Intrinsic motivation
comes from within. When a student is driven to do well for his own self-satisfaction in developing
a skill, then the learning is more meaningful and long lasting. Activities are presented here in
this study to identify those aspects of the teaching situation that enhance students’ motivation

Key Words: Motivation, Extrinsic Meotivatton, Intrinsic Motivation.

1. Introduction

Infants and young children appear to be
‘propelled by curiosity, driven by an intense
need to explore, interact with, and make sense
of their environment. As one author puts it,
"Rarely does one hear parents complain that

‘their pre-schooler is unmotivated (Raffini,

11993).
. Unfortunately, as children grow, their

-passion for learning frequently seems to shrink.

Learning often becomes associated with
.drudgery instead of delight. A large number
-of students leave school before graduating.
-Many more are physically present in the

‘classroom but largely mentally absent; they fail -

to invest themselves fully in the experience of
;leaming.

Awareness of how students’ attitudes and
Ebeliefs about learning develop and what
. facilitates learning for its own sake can assist
‘educators in reducing student apathy. There is

‘a fundamental difference between theories of

ilcaming and teaching. Theories of learning

deal with the way in which an organism learns;
theories of teaching deal with the ways in
which the organism is influenced to learn, The
two are distinguished for an important reason
{Bodner, 1986):

Teaching and learning are not synonymous;
we can teach--and teach well-- without having
the students learn.

The process of teaching is a two-way street,
It is most successful when a dedicated
instructor works with an interested student.

Some have gone so far as to phrase this notion -
.in terms of a general rule (Bodner, in press):
People who don’t want to learn usually .

don’t; those who do want to learn may. The

problem we face is simple: the students in our

classes do not all have the motivation to do as
well as we would like them to do. This raises

two important questions: "Why not?” and

"What can we do about it?"

There is no doubt that motivation to learn -
‘is-an important factor controlling the success -

of learning because of another general rule
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Comparing the mean scores of all eight
groups, one can conclude that Group B-a (X=
3.84), the subjects who had the topics of their
interest through dicto-comp, improved their
listening comprehension more than the other
groups. The next group who performed better
than others was Group A-a, consisting of those
who practiced standard dictation on topics of
their interest.. Groups B-a, D-a, and A-b
performed equally well. The mean scores of
Group C-b and C-a was low and nearly similar
to each other (X=2.10; X= 2.50), and the least
mean scores belonged to Group D-b (X=1.80),
the control group who listened to the topics in
which they had no particular interest.

The comparison of the mean of gain scores
of the three experimental groups rejected the
third null hypothesis, stating that there is no
difference between the performances of
different experimental groups in the
improvement of listening comprehension. The
results showed that dicto-comp is more
effective than trans-dictation and standard
dictation. The results of this part support the
idea proposed by Celce-Murcia and McIntosh
(1981) who believe that teachers who want to
provide the most effective listening experience
for their students should use dicto-comp.

Conclusion

The purpose of the study was to find out
whether listening to passages of which the topics
were interesting to the students and practicing
them through different dictation methods could
be helpful for the improvement of the Iranian
students’ listening comprehension.

For this purpose, a pre-test was administered
at the beginning of the instruction. Then the
subjects were categorized into two major
groups. Half of them listened to passages with
the topics of their interest, and the other half

listened to the passages with no particular
interest in the topics. The type of activity the
subjects were involved in while listening was
another factor focused in this study. As far as
dictation practice was concerned, the subjects
were put in four classes, and each of them took
part in a certain dictation activity except the
fourth group who were the control group and
had no dictations. The students of each group
were.divided into two sections, one listened to
topics of their interest and the other had no
interest in the topics they listened to. All eight
groups were instructed for one and a half
months.

At the end of instruction, a post-test of
listening was administered, and the students’
gain scores were computed. The statistical
procedures involved a two-way analysis of
variance and two scheffe tests. The two way
ANOVA was employed to determine the effect
of both dictation and topic interest on the
students’ gain scores. The scheffe tests were
used to see if there is any significant difference
between the performances of experimental
groups having different dictation practices.

To sum up, the results of the present study
provided strong evidence that the type of
dictation the students take while listening, and
the degree of improvement of students’
understanding of the spoken language are
closely related. Besides, the findings of the
present study indicate that topic interest plays
a vital role in the betterment of auditory
comprehension.

Considering the performances of the
subjects on listening comprehension gain
scores, it can be concluded that those who
practice thire listening ability through dicto-
comp, and listen to topics of their interest
improve their understanding much better than
the other groups.

ﬂ Foreign Language Teaching Journal
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Finally, at the end of the instruction, all the
students received a post-test of listening
comprehension which was actually the same as
the pre-test, but the order with which the items
appeared was changed.

Data Analysis and Interpretation

In order to compare the effect of the two
variables, topic interest and dictation on the
improvement of listening comprehension, a two-
way analysis of variance was conducted on the
students’ gain scores (the difference between pre-
test and post-test scores). The results of the two-
way ANOVA indicated that topic interest had a
significant effect on the improvement of listening.
The fact that the value of observed Fratio (33.93)
exceeded the value of critical Fratio (6.81) is a
statistical indication of this gain. Also, the
observed value of F for the effect of dictation on
listening comprehension improvemerit, ascanbe
seen in Table 1, was estimated to be 38.65. This
is much greater than the critical value of F (6.81).
However, the interaction of the factors did not
yield a significant F ratio (.014), comparing to
the critical vajue of F (6.81).

Table 1: Two-way AINOVA for determining the effect of topic interest and
dictzlion oo subjects’ gain scores

Source of variance Ss dr MS F
Main Effects 98.207 2 49.103 | 50.870
Topic [nterest 32,756 1 32756 | 33935
Drictation 56.618 1 56618 | 36.655
2 way inkeraction topic & dictation .12 1 013 [ )
Explained 198551 3 36.124 37.486
Reaidual 159887 116 H5%65

Towal 278438 179 1.556

The significance of F forthe effect of dictation
on listening comprehension improvement
necessitated the application of scheffe test to
locate the source of observed differences. The
scheffe 'test demonstrated that the mean scores
of the three experimental groups exceeded the
mean score of the control group who had no
dictation practices. In addition, comparing the
mean scores of the three experimental groups, it

@ ¥o.71.v0l.18

was concluded that Group B who received dicto-
comp, achieved higher scores in the post-test than
the other groups. The results also showed that
there was no significant difference between the
performance of the groups who practiced standard
dictation and trans-dictation. So, the first null
hypothesis, stating that dictation has no significant
role in the improvement of listening
comprehension was rejected. The results are
illustrated in Table 2.

Table 2: The scheffe test for comparing the
performances of different experimental groups and the
control group

Mean Group
L.SII GrpD
2.5667 Grp C*
2.7889 Grp A*
3.3000 Grp B**

In order to compare the improvement of all
groups as far as the effect of both dictation
practices and topic interest on listening
comprehension was concemned, another scheffe
test was applied to determine which group actually
improved listening ability. So, the results of this
part rejected the second null hypothesis, stating
that there is no relationship between listening
comprehension improvement and topic interest.
The results are illustrated in Table 3.

Table 3: The scheffe test for comparing
the performances of ali groups

Mean Group
1.800 Grp D-2
2.500 GrpC-a
2.1000 Grp C-b
2.3600 Grp A-b* I
2.6250 Grp B-a*
2.8250 Grp D-a*
3.2500 Grp A-a**
3.8400 Grp B-a¥¥¥¥*




topics of the same books with the same

readability levels were chosen. The topics

of these passages were not in accordance
with the interest of the subjects.

8. In the last step, the subjects were divided
into two groups: One group listened to the
passages of their interests, and the other
group listened to the passages in which they
had no particular interest. Then, the second
phase of the study was done as follows:
The passages which were already prepared

for the first phase of the study included 100-
150 words, and their difficulty level was
determined. Therefore, they were suitable texts
for dictation. Now, what remained to be done
was the methods of dictating the materials to
the subjects. To do so, all the subjects were
grouped into four.

9. Group A was given standard dictation
practice. The students listened to the tape first.
Then, the passage was read to them through
the tape chunk-by-chunk, and the students
wrote what they could hear. In the third reading,
the subjects were required to check their work.
Group B was given a dicto-comp practice. The
subjects listened to the tape and wrote down
what they understood. Group C received a
trans-dictation practice. Here again the subjects
listened to the tape three times. First, they just
listened to the passage. When the tape was
played for the second time, there was a pause
during which the subjects translated what they
heard into Persian, Then, the students listened
to the passage once more to check their work.
Group D had no writing practice while they
were listening to the passages. They were
considered as the control group of the study.

It should be noted that the grouping of the
subjects based on both topic interest and
different dictation practices was done in the
following manner: '

A-a) 25 students received a standard dictation
with topics of their interest.

A-b) 20 students received a standard dictation
with topics in which they had no particular
interest.

B-a) 20 students received a dicto-comp with
topics of their interest.

B-b} 25 students received a dicto-comp with
topics in which they had no particular
interest.

C-a) 25 students received a trans-dictation with
topics of their interest.

C-b) 20 students received a trans-dictation with
topics in which they had no particular
interest.

D-a) 25 students listened to topics of their
interest without having any dictation.

D-b) 20 students listened to topics in which
they had no particular interest, and they did
not have any dictation.

Then, the above-mentioned eight groups
were instructed for one and a half months. It
was done in this way that the first six groups,
condidered as the experimental groups, had
dictation practice in their listening class, the
topics of which were either interesting or
uninteresting to them. Each two groups had one
type of dictation, for example, Group A-a and
A-b had standard dictation, Group B-a and B-
b had dicto-comp, and Group C-a and C-b had
trans-dictation. The last two groups, considered
as the control groups, listened to some passages
without having any dictation activity.

On the other hand, to take the role of topic
interest into account, both the experimental
groups and the control group were classified
into two, that is, those who listened to the
passages with topics of their interest, and those
who listened to the passages with topics in
which they had no patticular interest.
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comprehension of Iranian students?

3- Is there any significant difference between
the performances of three experimental
groups taking standard dictation, trans-
dictation, and dicto-comp?

Based on these questions, three null
hypotheses were formulated.

Method

Subjects

The subjects of this study were 180 junior
university students majoring in English
translation. All of them had studied English at
least two years at the university and four years
at high school. All the subjects were at the same
level of language proficiency as far as their
language background was concerned.

Instrumentation

In order to measure the students’
improvement in understanding English, two
tests of listening comprehension were
administered. The first test was Michigan test,
and the other one was taken from Iran
Language Center Listening Test. Of course,
before the actual study began, both tests were
given to 25 students majoring in English from
University of Tehran. The comparsion of their
scores showed a high correlation between the
two tests, So, the combination of these tests
were used both in the pre-and the post-test.

Procedure
In the first phase of the study, the following
steps were taken to answer the research
questions:
1. Two tests of listening comprehension (One
Michigan Test and the other Iran Language
Center Listening Test), each containing 20

@ No.71.vol.18

multiple choice comprehension questions,
were administered to the subjects before the
instruction as their pre-test.

2. The subjects were asked to write down the
topics they were most interested in to listen.

3. The most frequent topics were picked out.
They included 24 topics, such as traveling
around the world, talking about historical
events, giving scientific information, doing
daily activities, explaining different
hobbies, telling short stories, talking about
nature and natural resources.

4. Following Stern’s (1992) idea regarding the
most interesting topics that the students are
generally more willing to listen to, ten topics
out of the twenty-four topics which were
suggested by the students were chosen.
From among the present topics, two most
frequently-mentioned topics -- concerning
daily activities and every day conversation
were picked out.

5. Based on Finnochiaro and Bonomo (1973)
who state that daily activities and every day
conversation are usually about a limited
number of topic such as cooking, eating,
studying, and watching television, the above
mentioned topics were grouped into ten sub-
categories. Then the students were asked to
arrange them according to their interests.

6. According to the students’ classification of
different types of every day activities, those
put by the students as their first three choices
were selected.

7. The readability of the Michigan Test and Iran
language Center Listening Test was
computed through the readability formula
(Farhady et al., 1995). Then seven passages
with the same degree of difficulty as the tests
on three most interesting topics were chosen
from American Language Course and
Welcome to English, Book 3. Seven other



Farhady, Jafarpoor, and Birjandi (1995)
categorize dictation into five groups, including
standard dictation, partial dictation, elicited
imitation, dicto-comp, and dictation with
competing noise. Standard dictation, the most
frequent type, is defined as a passage of
appropriate length and difficulty. The passage
is read, and students are required to write down
what they hear. It is read three times. First the

students get the general idea of the passage.

Then, they hear the passage in chunks and write
down what they get. The third reading is
performed to let students check their own
performances. In partial dictation, a passage
with some deletions is given, and then it 1s read
completely. The students listen and fill in the
deleted parts. In elicited imitation, the students
listen and imitate what they heard. Dicto-comp

is used when students listen to a passage and

write down what they have comprehended. In
dictation with competing noise, students hear
the materials while there is an extra noise in
the background. The subjects are expecied io
understand the passage.

In addition to the dictation types mentioned,
another kind of dictation has been identified _
trans-dictation. In trans-dictation, a passage is
read aloud, and the students translate the
passage in their mother tongués.

Another factor to consider in understanding
the spoken language is topic interest.
According to Stern (1992), topic 1s the content
or the situation in which the language occurs.
Bachman (1995) expresses that the topic of a
given piece of discourse is generally
understood as what it is about. It is the subject
matter of the discourse. Felix (1997)
convincingly shows that a leamer who is forced
to focus on an unfamiliar topic in second
language may produce disjointed and more
inaccurate forms than when dealing with

familiar and interesting topics. In this regard,

Richards (1990) points out that the way topics

are selected constitutes an important dimension

of language comprehension. In the same view,

Stern (1992) states that for most learners it is

important to work on the topics they are

interested in.

As Chastain (1988) states, one of the most
important responsibilities of the teacher is to
arouse the students’ interest in the content of
the upcoming listening materials. In this regard,
Rivers (1981) believes a straightforward
approach to assess students’ interest on the
content of listening materials is to ask students
themselves. She maintains that the students can
improve their listening ability if they listen to
something in which they are interested.

Today, researchers are trying to identify the
factors which influence the comprehension of
spoken language. Chaudron and Richards
(1986) enumerate several factors that can
hinder listening comprehension, such as of
personal internal factors, inattentiveness,
personal disinterest in the topic, etc. Bacon
(1989) discusses the impact of several
additional factors, such as intelligence and
language facility. Ur (1991) points out that the
factors which have a direct impact on the
improvement of listening comprehension are
related to the students’ motivation, interest, and
the type of listening materials and tasks used
in the class. Following Ur’s suggestions, the
present study was conducted to determine
whether or not dictation type has any impact
on the listening of Iranian learners.

For this purpose, the following research
questions were formulated:

1- Does dictation have a significant role in the
improvement of listening comprehension of
Iranian students?

2- Does topic interest enhance the listening

No.71.Vol . 185
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is an
unobservable and abstract process, it is
overlooked by teachers.

asserts that because listening

It is believed that listening process is’

currently gaining attention as a major area of
interest in the literature of second/foreign
language learning (Johnson, 1995; Bacon,
1989). Because it is an extremely important
language experience, the listening process and
the way it really works merit careful
consideration. '

To define the purpose of listening
comprehension, Ur (1996) points out that
listéning comprehension enables learners to
function successfully in second language
community. Celce-Murcia and Mclntosh
(1981) believe that the aim of listening is to
make learners understand the language used
by native speakers. To fulfill this purposes,
Doff (1988) mentions some listening activities,
such as listening and paraphrasing, guessing
definition, dictation, and filling gaps that give
learners as much opportunity to listen to spoken
English as possible.

Chaudron and Richards (1986) make a
distinction between two processes involved in
listening: bottom-up and top-down. Bottom-
up processing refers to the use of incoming data
as a source of information about the meaning
of a message. From this dimension,
comprehension process begins with the
message received until the intended meaning
1s arnived at. Top-down processing, on the other
hand, refers to the use of background
knowledge in understanding the meaning of a
message. -

Morley (1985) provides a list of activities
for listening comprehension according to the
response the listener is going to give. The first
kind of activity comprises exercises where the
learner simply listens without necessarily

& No.71.v01 .18

making any overt response; the second requires
a minimal response to demonstrate
understanding; in the third, the responses are
more extensive and may involve reading,
writing, and speaking; the last kind of activity
requires a fairly demanding process.

Ur (1996) mentions that suitable practices
in listening and making a response are
dictation, paraphrasing, summerizing,
translation, and answering comprehension
questions. Concerning dictation, Sawyer and
Silver (1995) assert that if a teacher is lucky
enough to have a class of students who have
never seen the written forms of the language,
the argument of usefulness of dictation as a

. teaching device would be probably valid.

Brodkey (1989), through an experimental
research on dictation, comes to this conclusion
that in foreign language classroom, dictation
has a unique potential as a tool to convince
some students of their comprehensibility.
Parrot (1993) suggests that dictation is a very
valuable source of listening practice. llson
{1989) believes that dictation can be used as
both a writing practice when the teacher is
willing to employ a procedure for reproduction
and as a listening practice when she wants to
make students listen with attention as much as
they can, so that they would write down what
they have understood. Chiang (1995) expresses
that in dictation there is a perfect combination
of listening and writing practices in language
leamning: There is the accurate tongue, speaking
to the listening ear; there is the reproductive
hand bringing back to the intelligent and critical
eye and ear. Therefore, in dictation all the
faculties of perception, conception, and
expression are alert and cooperative. Later,
Chiang adds that dictation should be substituted
for many other language practices.
Regarding different types of dictation,



ABSTRACT

The present study was conducted to support the notion that students’ interest in the topics
they listen to help them to improve their listening comprehension to a considerable extent. Besides,
this study aimed at finding out whether practicing different dictation methods plays a role in the
learning of and understanding English as a foreign/second language. To fulfill the purpose of the
study, a group of 180 intermediate Iranian EFL students majoring in English translation was
selected from Islamic Azad University, Abadeh Branch. First, the subjects were given a listening
comprehension test as the pre-test. Then, they were put into four groups. Each of the three
groups practiced a different method of dictation, that is, standard dictation, trans-dictation, and
dicto-comp. The fourth group, the control group, received no dictation practices. Meanwhile,
each of the four groups was divided into two. One half listened to the passages whose topics
were chosen according to their interest, while the other half listened to passages with assigned
topics. After seven sessions of treatment, a post-test of listening comprehension was administered.
The comparison of the performances of the subjects on the pre-and post-test showed that those
who received passages of their interest improved their listening ability more than those practicing
on topics of no particular interest. Additionally, the results showed that the experimental groups
improved their listening ability better than the control group as far as the dictation practice was
concerned. Finally, the results showed that the performances of the subjects practicing dicto-
comp was much better than the performances of those practicing standard dictation and trans-
dictation.

Key Words: listening comprehension, topic interest, standard dictation, dicto-comp, transdictation.

Introduction

Nowadays, scholars believe that the ability
to comprehend the spoken second language
plays an essential role in second language
learning. The endeavor of today’s
communication scholars and researchers is to
shed light into the ways to help language
learners’ comprehension.

The ways through which one can improve
his ability to understand a second/foreign
language have absorbed the attention of speech
communication scholars since the second half
of the 20™ century. The study of listening
comprehension, in fact, becomes a polestar of
second language theory building research and
pedagogy (Anderson, & Lynch, 1988).

Until recently, listening comprehension has

attracted the least attention among all the four
skills, in terms of both the amount of research
conducted on the topic and the neglect that it
suffered in most foreign language programs
(Paulston, & Bruder, 1976; Krashen, 1982).
This neglect may have stemmed from different
viewpoints about the listening skill and the
ignorance of the nature of this skill.

Taylor (1974) believes that the neglect roots
in the fact that listening was previously
considered a passive skill and that merely
exposing students to the spoken language was
an inadequéte instruction in listening
comprehension. In this regard, Rivers (1981)
points out that the lack of attention to listening
has no scientific reasons. Chastain (1988)
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A careful study of 1 and 2 reveals that the
émeans, standard deviations, and the variances in
;iboth groups are nearly the same and interactive.
_iThe rationale behind these figures is that the two
igroups are homogeneous, with no previous
knowledge about the passivisation rule.
~ Afier the task performance, the following

results were obtained:

Tabled: The results of the students’ postiest scores

Group Mean SD Variance
1 12.63 213 4,54
2 15.88 1.83 3.53

Tabled: The results of the students’ t-value scores

Group Mean one tailed | t-observed
probability
2.00 58 0.05 6.34

A careful study of Tables 3 and 4 points out
highly significant difference between the two
igroups. Clearly, the generating group performed
:;more signifcantly than did the reading group.
iThe mean of the generating group differed more

. )
isizably than that of the other one. The main
|

— e — .

.71.Vol . 18

effects of the t test shown in table 4 gained a
strong support for the research question and
hypothesis posed earlier.

Further, the current findings seem to
complement and lend support to the related
finidings reported earlier. The analysis showed
the priority of leaming FL grammatical rules by
generating over learning them by reading.

Pedagogical Implication

The study is highly related to the teaching
issues. Nowadays most of the time in the classes
of grammar is wasted on teaching the rules of
grammar. But a good condition such as the
generating condition has opened a new door to
the teaching of grammar, which will be of benefit
for both teachers and learners. Undoubtedly, any
issue related to teaching would be retated to
testing as well. The present study provides a key
for designing and preparing valid and reliable
tests of grammar.
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subjects were homogenous as far as English
grammar was concerned. The age range of the
subjects was from 15 to 16.

Instrumentation and materials

First of all, in order to form homogeneous
groups, a proficiency test of grammar was given
to 200 students who were taking the English
courses at Shokouh’s institute. Then, a pretest
was given to ensure the researcher that the
subjects had not learned the passivisation rule
before. After scoring, the subjects were divided
into two groups of thirty. A list of sentences was
prepared. The list contained fifteen pairs of
active sentences and their passive forms.

At the end of the study, a posttest containing
60 items selected from the book 800-test items
written by Dr. Birjandi and et al (1996} and
TOEFL was given to the two groups to find out
the probable differences between thire
perfromances.

Design

The design of this study was “pretest control
group design”. There were two groups of thirty
in the study.

R GI(A) TY X T2
R G2(B) Tl T2
R=Random G =Group
T1=Pretest
KX=Passivisation Rule T2=Posttest

Procedures

Since the purpose of this study was to
compare the two groups, they were given the
materials differently. Subjects in group 1 were

given the reading task and subjects in group?
were given a generating task. The learning
condition was the same for both groups. In the
former, the subjects were given the passivisation
rule. The subjects had to read the rules and then
the given examples. To be sure that the subjects
had understood the rules, they were checked by
being asked to convert one structure into another.

In the generating condition, the researcher
gave the generating group the same materials
given to the reading group. But the passivisation
rule was not given. The subjects’ duty was to
bring forth the rule of passivisation after reading
the given sentences. -

At the second stage, the same groups of
subjects took the posttest. the scores obtained
from the posttest then were compared 1n terms
of their means. '

Data Analysis and conclusions

Research guestion: Can the GEP be extended
to the learning of grammatical rules of English?

Hypothesis: Learning of grammatical rules,
when extended by the Generation Effect
Phenomenon, is significanty different from when
they are not.

It was empirically suggested that learning the
FL. grammatical rules is better if the learners
those rules than passively read them (P<0.05).

Tablel: The results of the students’ proficiency score

Group Mean SD Variance
1 13.53 1.64 2.69
2 14.01 1.98 3.93

Table2: The results of the students’ pretest scores

Group Mean 5D Variance
1 8.75 1.17 1.37 -
2 . 8.06 1.80 324
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(Bartlett, 1932, Dooling & Christiansen, 1977).
Third, people who are expecting a memory test
on surface form can remember it, while the
others who have seen or heard the same materials
cannot (Johnson-Laird Stevenson, 1970).Finally,
if the surface form of a sentence has been
specifically chosen to convey information, it
may be comparatively well remembered
(Keenan, Macwhinny and Mayhew, 1977).
Sachs (1967} showed that people rapidly forget
surface syntax. She conducted her experiment
regarding listening comprehension. Her subjects
listened to some passages and at the end of
listening activity, four kinds of test sentence were
used: the original, a passivised version of it, a
version with phrases switched round and a
version in which the roles of characters were
reversed. When the test was immediates, the
subject were good at distinguishing all three
kinds of changes. Wanner (1974) demonstrated
forgetting of spoken detail at seven appearant
instructions for a different experiment after they
had read them and found that they were unable
to remember the details.

In most ¢ases, researches have demonstrated
that self-generation of cues (i.e., one or a few
words) for the paragraphs of a text either during
learning or at the unset of recall facilitates the
retrieval of a text’s contents, whether or not the
cues are inspected during recall (Sharnifian, 2000,
2001 a; Van Dam & Brinkerink, Carlier, 1988,
1989, 1990).

Dr. Jourabchi (1994} performed some
experiments to measure the extension of GEP
into FL vocabulary. In her study, she conducted
four experiments. She carried out the
experiments in dual and unilingual combinations
of Farsi (L1) and English (FL). The subjects’
retention of the study items in the reading and
generating conditions was measured by free

& No.71.Vol.18

recall and recognition memory tests. The results
of the data analysis showed that her hypotheses
were tenable.

Anderson, Goldberg, and Hidde (1971)
prepared a series of sentences in such a way that
the rest of the sentences semantically determined
the last word of those sentences. They showed
that the subjects generated the last word of the
sentences, remembered significantly more than
the subjects who read the already completed
sentences.

It seems that the generation phenomenon
involves deeper meaning processing in
comparison with pure reading and this deeper
meaning processing in’ comparison with pure
reading and this deeper processing produces
better memory (Anderson, Goldberg, & Hidde,
1971; Jacoby, 1978; Kane & Anderson, 1978).
In fact, the act of generation requires more effort
than reading (Griffith, 1976; McFarland, Frey
& Rhodes, 1980), which can play an important
role in producing a stronger trace in memory
(Jacoby,Craik & Begg, 1979; Tyler, Helter, Mc
Callum & Ellis 1979).

When subjects are generating the items
themselves, any memory trace(s) should involve
attributes that are related to one’s cognitive
operations and this enhances memory
(Greenwald, 1981; McFarland et al., 1980). In
short, many experts agree upon the effect of GEP
on different parts of language. Thus, GEP might
also affect the grammar of the language too.

Method

subjects

Sixty female students participated as subjects
in two groups of thirty in this study were selected
from among the first-year high school students.
In the initial stage of selection, a proficiency test
of grammar was given to 200 students. The



the stability of this task will be much more than
that of reading. But whether the GEP can be
exteded to the learning of grammatical rules 1s
a matter of investigation in the present research.,

Review of the Related Literature

In the literature concerning GEP, it has been
frequently shown that people remember words
best when they have generated them in
comparison with when they have only read them.
Bower (1969) showed that cued recall for pairs
of words was better if people generated their own
responses cued by the experiments. Slamecka
and Graph (1978) conducted a series of five
. different experiments, they evaluated the effects
of generation by recognition testing under five
different encoding rules such as: associate
{lamp-light), category (ruby-diamond), opposite
(short-long), synonym (sea-ocean}, and rthyme
(save-cave). The results showed that there was
better remembering in the generation task as
compared the reading task. Greenwald and
Johnson (1989) in a series of experiments
showed the effect of GEP in a wide range of
circumstances. _

In memorizing a list of items or events, the
first few items are remembered best, the last few
next best, and the items in the center are the

hardest to recall (Frensch, 1994; Healy, Havas,
& Parker, 2000; Todd & Roediger, 1995). This
effect is referred to as "The Serial - Position
Effect”. The higher recall for the first ilems on
the list is called "The Primacy Effect”, and the
better recall on end-of-list is called "The Recency
Effect”. 1t seems that serial position effects
influence the generation of items to a large extent
(Healy, Havas & Parker, 2000).

According to Thompson (1996) grammar is
too complex to be taught in that over-simplifying
way has had an influence, and the focus has now
moved away from the reacher covering
grammar to the learners discovering grammar

While it is essential for learners to be able to
manipulate grammatical form, it is not
sufficient. Learners also need to understand the
concept(s) expressed and the function(s)
performed by a particular grammatical element
(Harmer, 1987:9-11 & 17; Littlewood, 1984: [;
Widdowson, 1990: 95, 97 & 166).

Miller in his Kernel-plus-tags theory
emphasized largely on syntax held that sentences
are remembered in terms of their syntactic
structures. After giving this assumption, it
became necessery to determin what aspects of
sentences people actually remember. It appeared
that they could not remember syntactic details
very well. This showed that people are mostly
content-interested rather than form-interested.

There are several factors that show why the
surface form of sentences is forgotten so rapidly.
One of these factors is auditory versus visual
presentation of the text to be remembered. Thus,
it is more difficult to remember the form of
spoken sentences than the written form (Flagg
and Reynold, 1977). Another factor is the time
between presentation and testing. Surface form
is remembered well only for a short time
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was measured by a multiple-choice test. The participants were all at the ages of 15-16. Three kinds
of materials were used in the study: a proficiency test, a pretest and a posttest. Teaching materials
were fifteen pairs of active/ passive sentences. The subjects, while being divided into two equal
groups in number, had to read the study lists. The generating group, the group generating the rules,
produced the rules inductively, while the group who read the rules (reading group), was given the

rules beforehand.

After taking a posttest, the mean was calculated for each group and the t value was also determind.
The result was that the generating group had outperformed the reading group. This confirmed the

hypothesis posed above.

Key Words: Generation Effect, lexical activation, lexical memory, semantic file, syntactic file.

Introduction

In recent years there has been a sudden
increase of interest in the Generation Effect
Phenomenon proppsed by Slamecka and Graph
(1978). They argued that the same materials were
better retieved than the reading ones, when
produced by the subjects themselves. Slamecka
and Katsaiti (1987) found no generation effect in
dual language study lists, but showed the
generation effect in unilingual materials in
English.

McElroy and Slamecka (1982) in three
different experiments demonstrated that the GEP
is sensitive to the lexical status of the item to be
remembered. In defense of a lexical activation
hypothesis, McElroy, et al. (1982) reason that
since non-words contain no lexical entry, one
should be unable to obtain a generation effect with
such stimuli because no contact with lexical
memory is possible.

After that, their experiments yielded a GE for
the word responses but not for the non-word ones.
Their study can be developed to the sentence level
as well. If the sentence is ungrammatical and as a
result has no fixed meaning, then there should be
no GE for it. But if the words are in their correct
slots; in other words, if the sentences are both
grammatical and acceptable, then the GE must
occur. )

¢ No.71.vVol.18

Semantic analysis occurs in the deep stages
of processing. We have boxes in our heads called
“schemes of memory”. Information .is
transferred from stage to stage until some of it
is finally lodged in long-term memory. When
the subjects produce a rule, they should transfer
information about the words and find their
refernces in their memory. In other words, when
a sentence like “Mary saw Jack™ is to be
compared with “Jack was seen by Mary”, the
subjects refer to their mental lexicon and find
out that “Jack” and “Mary” are in the same slots
since the potnters to these items are the same,
But the things that are different are the two verbs
and the object movement to the beginning of
the sentences and finally adding a “by-doer” at
the end of passives. To do these interpretations,
the subject should refer to the mental lexicon
for each item.

The grammatical items should be found in
syntactic file and the acceptable meaning is to
be judged in the semantic file.

In the case of reading task, it can be argued
that all of these bits of information are given
and the brain has nothing to do with information
processing. The thing that is to be done is a
simple searching in the semantic file for the
related meaning. But in the generating task, both
syntactic and semantic files are activated. Thus,
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Abstract )

Slamecka and Graf (1978) coined the term “Generation Effect” aftéﬁ':ondlﬁing acomprehensive
series of tests that demonstrated the subjects’ superior retention of the self-produced targets over
the 1tems that are passively read.

The generation effect refers to the finding that learners are more likely to remember the items
that they have generated in one way or another, either totally or partially, than the items they have
just read or memorized (e.g. Kinjo & Snodgrass, 2000).

An experiment was performed in order to show the extension of GEP into learmning Foreign
Language (FL) grammatical rules. The subjects’ retention of the rules of making passive sentences
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dessous: on unprovise pour pratiquer la langue et
non pour faire une performance d’acteur, on
s’efforce de parler haut et fort, et enfin, il ne faut
pas s’inquiéter de faire des fautes, il faut s’amuser,
se laisser aller, avec le seul souci d’arriver 2
s’exprimer et & se faire comprendre. Cette phase
permet de s’exprimer dans la langue étrangere et
non plus de reproduire Ia Jangue des méthodes. Les
apprenants doivent s’exprimer avec leurs propres
moyens d’expression, en partant de leur polentiel
communicatif. La situation de communication crée
une atmosphére de spontanéité qui favorise
I’emploi des connaissances linguisigues
antérieures, Le professeur n’est plus le centre des
activités, mais il devient I’animateur. Les échanges
sont centrés sur les interactions et la langue retrouve
ici sa fonction premiére de communication.

L’enseignant-Psychologue

Certains enseignants n’attendent qu’un effet
psychologique en mettant I’accent sur 1’aspect
motivant du théitre dans 'intention de pousser
Papprenant vers un emploi spontané de langue
cible. Cette fois-ci, la méthode n’insiste pas sur
I’acquisition mais elle donne une occasion a
I’apprenant de se sentir dans un milieu réel ol il
doit mettre en pratique toutes ses connaissances déja
acquises. En effet, celui-ci s’attribue une «identité
fictive» qui lui offre I’occasion de s’exprimer «sous

- le couvert d’un personnage fictif, ce qui a pour effet

de «diminuer la peur de faire des fautes dans la
mesure ol celles-ci ne sont pas imputables 4
I’apprenant mais plutdt au personnage au nom
duquel il s’exprime» (F. Yaiche, 1996, p. 79).
L’apprenant peut également s habituer 2 sa
nouvelle identité par rapport a la vision que cetie
nouvelle langue lui donne du monde car chaque
langue comporte une culture composée du passé
historique de ses locuteurs, de leurs habitudes et
leur croyance. Cette démarche concerne plutét les
jeunes apprenants ayant des lacunes de
personnalité. Elle les aide aussi & surmonter des

& 1o.71.v01.18

obstacles psychologiques de la communication tels
que la timidité, le manque de confiance en soi,
etc. L’enseignant peut choisir selon le goit de ses
éléves une piéce classique ou moderne, quelque
soit le genre, 1égérement adaptée a leur niveau car,
par souci de réalisme langagier le registre et le
niveau du texte doit étre proche de celui des
apprenants.

Conclusion

Pour terminer, nous voudrions attirer I attention
du lecteur sur le fait que la compétence linguistique
ne peut pas garantir aujourd’hui, i elle seule, la
maitrise d’une langue éirangére. C’est pourquoi
I’enseignement du FLE doit étre basé sur la
transmission de la compétence communicative.
Parmi tous les instruments qui favorisent I’accés
4 des savior-faire communicatifs, le théitre, par
son caractére multifonctionnel sur le plan langagier
(verbal, visuel, gestuel...) s’adapte de la meilleure
manigre possible aux besoins communicatifs des
éléves.

Par la pratique théftrale, I’apprenant s’ouvre
sur un nouveau monde, acquiert une nouvelle
identité et se trouve lié 3 un nouveau systeme
socio-culturel auquel il adhére facilement, étant
donné que toute 1’activité de I"apprentissage prend
sens & partir d’une structure fictive aboutissant &
I’apparition d’un nouveau sujet apprenant. Ce
dernier, par [’accés 4 sa nouvelle identité se
transforme en une figure individuelle fonctionnant
au sein du groupe et disponible a interagir pendant
toute 1’activité de la communication
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rendre & 1’hédtel ou au camping pour se
reposer).

Il est évidente que toutes ces phases
de pratique théitrale que nous venons
de présenter ne constituent pas un
modéle unique et définitif de travail,
€tant donné la variété des conditions
d’exercices et la multiplicité des |,

besoins langagiers des apprenants.
Cependant le théitre est un moyen qui
peut a tout moment rendre le travail de
I’enseignement plus intéressant et plus
efficace.

Renforcer les acquisitions du cours

Prenons le cas des enseignants qui visent un
objectif uniquement didactique, dans le but
d’apprendre les éléments nécessaires 2
I'exploitation d’une langue comme le vocabulaire,
la grammaire, la phonétique etc..et développer en
méme temps les compétences requises pour la mise
en oeuvre de ces éléments. Dans ce cas, la pratique
théitrale doit étre mélée A I’enseignement
linguistique pendant lequel les apprenants vivent
les phases d’apprentissage, c’est- a- dire celle de
présemtation, d’explication, et les deux dernidres
phases de fixation et de reproduction qui peuvent
se réaliser dans I’atelier de théatre. En principe, ce
genre de pratiques peut se faire 4 partir d’un texte
de dialogue, de préférence en rapport avec le
contenu des cours, et contenant une série
d’exercices de communication courante. Une
adaptation ou un extrait d’une pigce contemporaine
peut aussi servir de base pour ces exercices. Une
telle pratique s’emploie comme un support
p€dagogique qui renforce plutét 1’aptitude des
apprenants a reproduire correctement des répliques
déja apprises en classe tout en respectant, dans la
mesure du possible, les lois de la production
langagiere pour ainsi se familiariser en méme temps

avec le systeme phonétique,
I’intonation et le rythme de la lange
cible. Pour ce faire, la présence d’un
moniteur natif au sein des activités
est fortement recommandée afin
d’assurer la correction phonétique.
Que ce soit I'enseignant lui- méme
ou un assistani de langue maternelie,
celui- i est toujours au centre de
cetie pratigue et il veille sur tous les

énoncés qui s’échangent sur scéne
pour pouvoir les corriger & la fin de
chaque répétition. Il peut également
enregistrer les productions linguistiques des
apprenants pour qu’ils puissent constater eux-
méme leurs points faibles et qu’ils participent ainsi
4 une autocorrection a la fois phonétique et
syniaxique.

Improviser pour mieux parler

I1 y a dans ce cadre, certains enseignants qui ne
croient pas a un repere textuel figé. 1ls commencent
par le non- verbal et la plupart d’entre eux débutent
leurs cours par une prise de conscience de
Pexpression corporelle pour ainsi atder les

apprenants 3 mobiliser leur énergie,  détendre leur

corps pour explorer leur gestualité communcative
et expressive, A maitriser ’espace et les
déplacements, a échauffer leur voix, etc. Ce type
d’activité crée un "agir” qui est indispensable”pour
apprendre” la langue et surtout pour &tre en situation
de la traiter (J. Courtillon, 2003, P.111). Puis vient
la phase du travail sur la parole i travers
Pimprovisation. L'objectif est de créer une scéne
née de Pinspiration et de I'imagination des éléves,
du désir d’expression et de négation et d’interaction
entre eux. Le premier avantage de I'improvisation
consiste & libérer I'apprenant de ses réticences a
s’exprimer, en l’éncourageam a utiliser les mots
qu’il connait. Ici intervient le rdle du professeur
pour expliquer aux apprenants les principes ci-
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4) Le théatre développe le vocabulaire actif

Le thédrre est un moyen de s’insérer
profondément dans la langue, de découvrir le poids
des mots (S. Hinglais, 2003) et d’acquérir un
bagage linguistique propre a affiner I’expression
personnelle et de développer le vocabulaire actif
avec lequel on s’exprime. Le vocabulaire passif,
c’est- a- dire les mots qu’on comprend mais qu’on
n’utilise pas, est nettement plus riche que le
vocabulair actif. En langue étrangére, la pauvreté
du vocabulaire actif se fait sentir d’autant plus
cruellement que les lacunes en grammaire sont
grands. Pour enrichir les moyens d’expression
notamment le vocabulaire, il est trés efficace de lire,
de regarder 1a télévision et d’écouter la radio ou
des cassettes, ce qui familiarise les apprenants avec
de nouveaux mots et améliore la compréhension,
mais le théatre en est le meilleur moyen car il donne
I'occasion de metire la langue en pratique  la fois
par |’accés au gestuel, visuel et verbal.

5)L’effet psychologique du théatre

A ces quatre arguments s’ ajoute celui de I'effet
psychologique du théitre qui au niveau de la
dimension affective participe & la motivation et &
1a stimulation des apprenants. Le théatre pourrait
donner |'cccasion A I’apprenant de s’exprimer par
tous ses moyens et de se sentir réellement vivre la
situation de communication. "Lorsqu’il
[I’apprenant} joue une piece en langue cible, il
commence al’aimer et cet amour facilite les choses:
il arrive a s’exprimer dans un groupe, c’est pour
lui un moment de libération, ot il peut prendre
plaisir & s’entendre parler en langue étrangere,
oublier ses doutes et sa imidité, se surpasser et se
sentir progresser” (S. Hinglais, 2003). D’ailleurs,
Le théatre permet au professeur de créer un espace
de liberté, un espace d’expression, une ouverture
immense qui est une arme pédagogique plus
efficace que tous les cours avec tous les professeurs
qui se penchent sur la copie de I'éléve pour
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expliquer telle ou telle chose. Le théitre, donc, est
nettement supérieur.

Comment pratiquer le théatre?

Pour pratiquer le théatre dans une classe de
langue, il faut se donner une régle de travail qui
garantira le déroulement du procés depuis te début
Jusqu’a la fin.

1) Préparer le groupe a se débarquer dans un
nouvel espace.

2) Identifier le lieu tout en lui attribuant un nom
précis (la campagne, le village, 1’hétel, le cabinet
médical,...)

3) Charger chacun des membres du groupe d’une
identité fictive (le chauffeur, le boulanger, le groupe
de touriste, le guide, 1’épicier, le médecin, la
secrétaire, ...)

4) Décrire clairement la situation et les
circonstances dans lesquelles se trouvent les éleves
pour poﬁvoir les conduire vers I'interaction (nous
sommes dans une petite campagne ; nous cherchons
un endroit pour garer le car ;...)

5}Faire imaginer un petit récit qui permettra aux
apprenants de s’adonner un acte de parole afin de
pouvoir entrer en interaction (se présenter,
demander une adresse, entrer dans un magasin,
acheter un portrait, payer,...)

6) Donner vie et épaisseur aux actes de paroles
en demandant aux membres de {’équipe de trouver
une idée ou de proposer un programme pour profiter
du temps, en plus demander aux éleves
d’argumenter leurs propositions (je vais me
promener dans les allées ; je préfére aller visiter le
musée, des objels anciens parce que je suis artiste...)

7) Faire improviser ; demander aux autres éléves
de réagir a des propositions, de les accepter ou de
les refuser par des arguments.

8) Faire conclure la scéne en introduisant un
incident (un grand bruit qui fait peur et changer
d’avis, la fermeture du musée en raisons des travaux
de rénovation...} ou par le changement de lieu (se



de la compétence communicative (aptitude de
’apprenant a savoir reconnaitre les signes verbaux
et non- verbaux dans 'interaction langagicre et sa
capacité 4 manipuler ces mémes signes afin de
pouvoir prendre la parole dans une situation réelle
de communication), il faut une adaptation du sujet
apprenant a laréalité a la fois langagiere et culturelle
de 1a langue cible, ce qui ne peut se réaliser que par
I’acquisition de la langue dans toutes ses dimensions
socioculturelles et pragmatiques. Cela veut dire que
la communication en langue étrangére ne serait
possible qu’a travers ’appréhension de toutes les
composantes du discours comme les différents
canaux de communication, les divers codes
linguistiques et paralinguistiques ainsi que les
éléments significatifs de la situation de
communication (geste, pause de voix , mimique,
intonation, etc.) . Nous croyons que les pratiques
thédtrales destinées a ’enseignement / appretissage
des langues étrangéres peuvent contribuer i
I’appréhension de toutes ces composantes pour les
raisons suivantes.

1}Le théitre est une communication ouverte

Le théatre par son aspect interactif, nous permet
d’enseigner la pratique d’une langue a travers un
support pédagogique qui favorise avant tout
I’apprentissage de 1’art de la communication en
langue étranggre. L'interaction s’obtient non
seulement par le biais du circuit entre tous les
personnages du spectacle, mais aussi par tous les
€léments non linguistiques du spectacle comme le
décor, I’éclairage, 1’espace, les comportements et
les attitudes gestuels et paralinguistiques méme s”il
s’agit d’un monologue ou d’un théitre
chorégraphique, la communication est toujours
présente, caril y a a tout moment, un pole qui émet
le message et I’ autre qui le regoit (Communication:
transmission de message au moyen de signes, d’un
émetteur a un récepteur, selon un canal. J. Rey -
Debove, 1979, p. 30).

2) La langue est en soi un théitre

Parler et communiquer, sigmfient en quelque
sorte jouer un rdle, qui se transforme en rdles
multiples suivant les circonstances et les personnes
rencontrées. En langue maternelle, nous savons
comment nous adresser aux autres selon un code
social acquis des I’enfance. Mais quand 1] s’agit
de la langue étrangére, nous sommes projetés sur
une scéne inconnue. Nous ignorons non seulement
le texte, mais le geste et la physionomie qui
I’accompagnent. Travailler Le vocabulaire, la
syntaxe et la phonétique derriére une table ou
devant un ordinateur ne suffit pas pour s’ approprier
un rdle. La langue est également rythme et sonorité,
elle est aussi regard, geste, silence, élan et

émotions. Le théatre est I’art de produire tous ces’

éléments.

3)Le théatre est un multicanal

La transmission du signe au théitre se fait d’une
maniére complexe, ¢’est -a- dire que I’émetteur
peut transmettre son message au récepteur a travers
plusieurs canaux grace a la présence des éléments
scéniques comme décor, costumes, musique,
éclairage et le langage 2 la fois verbal et non- verbal
. Le corps humain aussi étant une bonne source de
praoduction de tout ce qui est non- verbal contribue
au succeés de ’expression corporelle (transmission
d’un signe par un ensemble de gestes expressifs et
des jeux de corps qui accompagnent le langage
verbal}. Le thédire supposant de libérer et de
rationaliser des émotions, nécessite un travail
corporel qui permet a chacun de découvrir ses
sensations et son potentiel expressif.

Le milieu théatral, par cette multiplicité de
moyens, mene vers un emploi complet et concret
de la langue étrangére. Il expose 1’ apprenant dans
un milieu d’échange a la fois verbal et non verbal
ol il s’adapte peu a peu a un nouveau sysieme de
signification et ses savoir - faire communicatifs
sont en jeu.
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Introduction

La nécessité d’une révision des méthodes 7
I’enseignement des langues étrangéres a fait
réguligrement 1’objet de réflexions diverses, car
dans ce monde modeme ot nousvivons, I’ important
est de pouvoir répondre aux exigences d’une vie
ancrée dans une atmosphére multiculturelle ou la
diversité des langues fait obstacle a la
communication directe entre les individus de
nationalités différentes. Cet article a pour objectif
de montrer en quoi le théatre est un moyen au
service d’un enseignement interactif et
communicatif de la langue étrangére. Nous verrons
tout au long de cet article que 1’activité de
I’apprentissage d’une langue dépend de la capacité
des éléves 4 réagir dans les situations de
communication et qu’a juste titre, le théatre par ses
divers codes linguistiques, paralinguistiques,
communicatifs et fictifs favorise I'acces 2 un tel

objectif.

La langue, outil de communication

Politique, économique, scientiftque ou culturel,
quel que soit le domaine d’'une relation
internationale, la communication verbale y joue le
role essentiel. Pour cette raison, trouver des
possibilités pour favoriser |’ apprentissage rapide et
efficace d’une langue étrangére a nourri un certain
nombre de réflexions et une série d’études variées,
notamment en ce qui concerne l’aspect
communicatif des langues. Dans ce sens, I’objectif
essentiel de ’enseignement est de doter les
apprenants d’un moyen de communication qui les
rend aptes a utiliser la langue apprise dans les
relations professionnelles ou autres, sans connaitre
tous les pieges de la grammaire ou I’étymologie
savante d’un mot ancien.

Cependant, pour savoir communiquer en langue
étrangeére, il faut étre capable d’abord de saisir un
énoncé dans sa totalité pour pouvoir ensuite le
reproduire, ce qui exige une certaine connaissance

@ M.71.vol.18

des régles grammaticales ainsi que la possession
d’un bagage lexical moyen, c’est- - dire la
connaissance des codes communs qui permet

I’efficacité de la communication. Mais, nous
croyons que c’est par I'usage en direct de ces
€léments que I’apprenant, jeune ou adulte, peut les
acquérir. Ce que nous entendons par ’'usage en
direct pourra étre favorisé dans |’atmosphére
motivante et créative des pratiques théitrales en
langue cible ou les répliques et tout ce qui entourent
les apprenants ménent A créer, comme les autres
domaines d’art, un monde forgé pour que les
apprenants vivent une nouvelle expérience
langagidre. “

Le théatre en tant que genre artistique imite la
vie. Il possede toute sorte de possibilités pour
transmettre un message, il est un appareil de
communication riche en moyens divers mais, la
question principale qui se pbse ici, est de savoir si
les pratiques théatrales destinées 3 I'enseignement/
apprentissage des langues étrangéres peuvent
participer dans |’évolution et le progrés des
productions langagiéres. Si oui, de quelle maniere?

Le langage théatral: un tout communicatif
Selon les théories communicatives de la
didactique des langues étrangeres, I’apprentissage
d’une langue se fait dans le but d’entrer en contact
avec un natif. Pour ce faire et partant de la définition
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seulement dans la créativité et ’improvisation, par

. . s ) o
Cet article cherche a démontrer I’efficacité des "acces des éléves aux identités fictives, mais aussi

pratiques théatrales dans le processus de dans la suppression des obstacles comme la peur,

I’enseignemen i e afin de. . )
se1g / apprentissage afin de mettre en la timidité, I’indifférence, etc. De méme, au niveau
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place une strafcgle interactive et COMMURICAUVE QUI 4 1, Gimeincion affective, le théatre joue un role

Faciliterait I"acte d’enseigner une langue érangere. important dans la motivation et la stimulation des

En effet, te théitra par ses divers codes linguistiques apprenants.

et paralinguistiques (décor, costume, musique, Mots clés: Théitre. commumication
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