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4 zoo animals
4 thing have four legs

b g2 533 53 Gobeame lon W3NS
4SS (el sl GRS Gals ol 0 i s
KBV N P ORI P Y { O L FE
ke S S S ooy 8 WS oSG o geai o

'["l‘L":' _)J-] JL:

i sl s, ¥



'i.\:,l.i;- tﬁ: r]«\g 3 Xl CJL.J o2
1. What are some of the things that cause trouble
between parents & teenagers today?
2. What are some characteristics of the best parents?
(What do they do? what don’t they do?)
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4 things that are made of glass
4 things that are made of wood
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1. book magazine lettuce
(Lettuce is different, because people don’t read it.)

2. coffee rice tea

3. paper tennis soccer

4. meat fish money

5. beans hats shirts

6. airplanes buses scissors
7. monkeys ladders steps
8. floors rugs flowers

9. horses rings watches
10. bread rubber cake
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1. spoon

We use a spoon for eatings. Other possible uses for a

spoon are (1) digging a hole, (2) carryins an egg from

the stove to the sink, (3) taking a fly out of a bowl of

soup.

2. pencil 6. toothbrush
3. nailfile 7. coat hanger
4. tablecloth 8. clothesline
5. pillow
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Example: different difference
1. deep 3. hot 5.long
2. high 4, wide 6. strong
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3. heat 5.length
4. width 6. strength

1. depth
2. height
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He used warm water and soap.
Anwar washed his hair last night.
Then he dried his hair with a big white towel.
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In each of the following sets, there are three
sentences that tell what William did yesterday. Each

sentense iscorrect, but the sentencesare notinthe right
order. In set 1/ for example, Sentence (b) should some

first, because William got up before he ate breackast;”

and after that, he went to school, put the sentences of
each set in the right order, and then copy them.

setl
(a) He went to school.
{b) He got up.
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(c) He ate breakfast.

Set2

(a) He said goodbye to his friend.

(b) He had a conversation with his friend.
(c) He said Helto to his friend.

Set3

(a) He bought film for his camera.

(b) He took a picture of the football team.
(c) He put film into his camera.

Set4

(a) He ran to the river. :

(b) He swam to the other side of the river.
{c) He jumped into the river.

Set 5

(a) He went to bed.

(b) He took a shower.
(c) He took off his clothes.

IS 5o 3) 250 M S oS slaes £ 53 a0y

r.]&_J:J_,_a-):J;s_.&iL.laJ_,_gm)S‘;...IJJ aaeld (A

ol CdSS 4 By de g5 o (5] g e 1 LT 1 K S o)

@di)@h)‘).ﬁﬂwr&.‘a_}.}‘JA;J_,oJ;;L.'ﬂt-‘J-J

S o

i g g S e GBS 0 &8 Sy i ) (G e

323l ) 308 il S ot 6 3500 8 s skind

Sl p3Y Sapals o Sl w3 SIS Glay a7 51 J game & g
23,05 ol ab 4y i by 0y S o, o8 » o

Type 1:

True - False Exercises

Example:

1. Alionis a large animal.

2. Mice are larger than rabbits?

Answers

1. True
2. False

Type 2:

Multiple Choice Exercises
Example:

1. Mirrors are made of
(a) milk (b) Wine
Answer 1. (¢)

(c) glass
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1. Mr Hall has a tootache
2. Mrs. Hall wants to buy material for a dress, and then
she willneed tofind some are tomake the dressforher,
3. The Hall’s daughter, Sandra (a teenager), can’t use
her hairdryer because their hotel doesn’t have the right
kind of electric current.
4. The Hall’'s son Eddie (10 years old), doesn’t like
foreign food. His parents have promised him some
thing like a hamburger.
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Imagine that a family (We’ll call them the X family)
have just arrived from another country. They plan to
live here. Since you know more English than they do,
they have asked you to help them. First We’llliston the
board several kinds of help the family will need. (the
students will know - better than the teacher - what
kinds of help the new family will need). Then We'lluse
the yellow pages of the telephone directory to decide
where we should take the X family for things and
services they need.
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When I stop dapping my hands, turn your head to the
right.

Put both hands on your shoulder without turning your
head.

Raise yourhandif Europeisacountry , buttouchyour
shoulder if it’s a continent.
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1. E. C. Parnwell, Oxford Picture Dictionary of American English

(New York: Oxford University Press, 1978), P. 36.

2 A Reading Spectoum, Books, Progressive Reading Senes
(Washington, D. C.: United States Information Agency, 1975), P,
49,
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How are you, today, sir?
Very well, thank you,
Run away.

Where is Bigman?
Where is Bigman?

Here I am,

Here 1 am.

How are you today, sir?
Very well, thank you.
Run away.

Where is Ringman?
Where is Ringman?
Here 1 am.

Here I am.

How are you today, sir?
Very well, thank you.
Run away.

Where is pinkie?
Where is pinkie?

Here I am,

Here | am.

How are you today, sir
Very well, thank you.
Run away.

11. POLLY PUT THE KETTLE ON
Polly, put the kettle on,
Polly, put the kettle on,
Polly, put the kettle on,
Wwe'll all have some tea.

Sukie, take it off again,
Sukie, take it off again,
Sukie, take it off again,
We're all going away.
12. P'VE GOT TEN LITTLE FINGERS
I've got ten little fingers.
I've got ten litile toes.
I've got two ears,
['ve got two eyes,
And just one little nose.

One red engine puffing back.
. Two red engines puffing down the track,
etc.

7. THIS IS THE GREAT BIG INDIAN
CHIEF (F)
This is the great big Indian Chief.
This is his arrow and his bow.
This is his wigwam,
This is his flute,
And this is the way he sits, just so.
8. MOO COW, MOO COW (G)
Moo cow, moo cow,
How do you do, cow?
Very well, thank you,
Moo, moo, moo.
9. SAMMY THUMB (G)
Sammy Thumb, Sammy Thumb,
Where are you?
Here [ am* Here [ am!
How do you do!

Peter Pointer, Peter Pointer,
Where are you?

Here I am! Here I am!
How do you do!
Bobby Big, Bobby Big,
Where are you?

Here I am! Here 1 am!
How do you do!

Ruby Ring, Ruby Ring,
Where are you?

Here I am! Here 1 am!
How do you do!

Tiny Tim, Tiny Tim,
Where are you?

Here T am! Here I am!
How do you do!

10. WHERE IS THUMBKIN (G)

Where is Thumbkin?

Where is Thumbkin?

Here I am,

Here I am.

How are you today, sir?

Very well, thank you.

Run away.

Where is Pointer?
Where is Pointer?
Here I am,
Here | am.

T Y

Put on your shoe.
Three four,

Shut the door.
Five, Six,

Pick up sticks.
Seven, eight,

Eat off a plate.
Nine, ten,

Say it again.

2. ONE, TWO, THREE, PLAY WITH ME
®B)

One, two, three,

Play with me.

Four, five, six,

Pick up sticks.

Seven, eight, nine,

Walk in line.

3. WHAT DOES THE CAT SAY
What does the cat say? Meow, Meow. -
What does the dog say? Bow Wow.
What does the donkey say? Ee Aw.
What does the crow say? Caw, Caw.
What does the farmer say? Shoo, Shoo.
What does the cow say? Moo, Moo.
What do they all say?

4. ONE MAN WENT TO MOW (B) .
One man went to mow,
Went to mow a meadow,
One man and his dog,
Went to mow a meadow.

Two men went to mow,

Went 10 mow a meadow,

Two men, one man and his dog,
Went to mow a meadow.

Three men went to mow, etc.

5. HEAD AND SHOULDERS, KNEES
AND TOES (A)

Head and shoulders, knees and toes,
knees and toes,

Head and shoulders, knees and toes,
knees and toes,

And eyes, and ears, and mouth, and
nose,

Head and shoulders, knees and toes,
knees and toes.

'6. ONE RED ENGINE (A)
One red engine puffing down the track,

AR}
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rical novels.
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3. Electric current is measured in
volts,amps, and watts.
(Jadl G )
4. My electrical wiring at home is
burned out
3350\ ol 2 oS A8 )
(ST
The government’'s new economic
policy gives 100% more money for
health services.
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songs.
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He had a comical expression on his
face.
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is fully integrated with the process
assimilation of syntax and voc-
abulary. )

It seems to be a good approach
but it demands a teacher fully
aware of culture. This teacher
should know the culture as well as a
native speaker does since culture is
present even in the simplest forms
of discourse between two persons.

C. Dialogues, Skits, Minid-
ramas:

It is clear that carefully planned
dialogues, skits and minidramas
can serve a double purpose. Teach-
ing language and culture simultane-
ously.

D. Masks and Puppets:

Using masks and puppets and
creating situations similar to real
ones can serve as away to teaching
culture. The methed is effective for
younger students because it gives
them plentiful opportunities to ©o
more active and imaginative.

—» E. Role Playing:

By role playing two or more
students are assigned to study
about a simple social interact in
order to perform it in the class. e.
g. the way a child responds to a
woman’s greeting in the morning,

To sun up by teaching culture
we mean that language is more
than a number of limited struc-
tures. Language is complex. A
student must be aware enough to
respond correctly in different

Bibiography

Teaching Foreign language skills.
Wilga!M Rivers second Edition
Chicage University Press 1981.
The Development of Modern Lan-
guage Skills, theory to practice.
Kenneth Chastain First Edition
1971.

The Foreign language learner.
Mary Fino- cchiaro and Michael
Bonomo. Regents publishing com-
pany 1973.

He had anhappy life, but his Stoic
philosophy encourages him.
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The headmaster had many prob-
lems, but a stoical determination to
succeed.
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The Importance of Culture
in Teaching Foreign Languages
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Surely one of the important
objectives of teaching foreign lan-
cuages which is somehow neglected
in some learning situations is
culture. .

In this article T am going to deal
with the following question:

What is culture?

As far as the first language is
concerned we do not have that
much difficultly in acquiring cul-
ture of our community. Most
problems occur when we are placed
in second language environments.

Some scholars in the field of
teaching have proposed the follow-
ing definition for the word culture,
“that training which tends to
develop the higer faculties, the
imagination, the sense of beauty
and the intellectual comprehen-
sion”. (PP 315-6)

It is quite obvious that the
aforementianed definition is not

that much useful. A better one can
be ““All aspects of shared life in a
commnity”.

" It means the way people act in
their social interactions.

The experience has shown that a
monolingual person is under the
impact of his mother tongue and it
influences the way he interprets the
world.

The study of a foriegn language
will free him from such letters.

Culture and Language

It is common to believe that
culture and language are inter-
related. One can never understand
every details of meaning in the
target language unless one is fully
aware of the culture involved. We
have three kinds of meaning in
every language:
1. Semantic meaning
II. Lexical meaning
IH. Culutural meaning

In Some cases knowing the
semantic and lexical meaning can-
not pave the way to understanding.
For example imagine you know an.
African language well enough to
take a trip to Africa. There you
may be offered a cup of tea. I am
sure you will reject the second cup
for in our culture this rejection
indicates politeness. But the Afri-
cans will interpret your action in
terms of their own culture. It is
much to your surprise to know that
your action in African culture
means you have-not enjoyed the
first cup so you are rejecting the
second one.

Culture in the classroom

There are .many activites
through which culture of a lan-
guage may be taught in a
calssroom, :

A. Describing and Explaning
the Culture:

Some teachers prefer to explain
the culture in the classroom but
some others have opposed by
reasoning that firstly such activites
are-useful for history classes rather
than language classes. Secondly, It
consists of the absorption of a
number of uninterpreted and a
often unrelated facts, interesting in
themselves, but throwing very little
light on basic beliefs, values and
attitudes and finally it diverts
student’s attention from the task of
language learning and communica-
tion.

B. Experiencing culture through
language use:

This approach doesn’t distort
language learning, in other words,

teaching for cultural understanding -

\A
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ldie Alpen, die Niederlande, die USA
Hpill 540 53) pam Glgant (V)
|die Eltern, die Leute ]
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die Ferien, die Festspiele
die Kenntnisse, die Kosten, die Papiere (Bedeutung:

die Lebensmittel

Dokumente, Ausweise), die Unterlagen ~T

die Antiguititen, die Mébel

1! dlew‘:n:-n.'.na):w:,a.:_,ﬂx’..l)» 2l

{1)- == Oy der Pullover - die Pullover
@)= Umlaut ;5! L der Mantel - die Mintel
3N-e —-e oy L der Tag -die Tage
&le Umlaut , =€ 10y L der Platz - die Plitze
(5)—er . -er ;o dasKind  —die Kinder
(6)-er Umlaut , —er ;o553 L dasHaus - die Hauser
(N -(e)n —(e)}n ;o554 L der Student - die Studenten
die Stunde - die Stunden
(8)~s =5 gyl b derKrimi. - die Krimis

wle) A8 e e alh (V) IS s
:(der Pullover-die Pullover
der Autofahrer, der Biirger, der Dampfer, der

Einwohner, das Fenster, das Gebiude, der Keller, der
Raucher, der Schliissel, der Schiiler, das Zimmer, der
Wagen.

Der Numerus o o Y

Singular und Plural pam 32—V Y
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das Eis, der Kaffee, die Salami, der Tee

a5) 5,8 0 Umlaut b (Y) 8 s
:(der Mantel-die Maiitel

W e 51 (shae g Ly o it 51 s S 4 eIV 48 glgand (T)
{(Sammelnamen) x5 .

der Bruder, der Flughafen, die Mutter, die Tochter
(derTag—dieTage isl) 3y o0 € 4 ool (Y} SIGH 5o

die Bevolkerung, das Gepidck, die Polizei, das
Publikum

der Bericht, der Brief, das Brot, das Fahrzeug, das
Flugzeug, das Geschenk, das Getrink, der Preis.
Beachte: das Erlebnis - die Erlebnisse

das Ergebnis — die Ergebnisse

das Zeugnis — die Zeugnisse

2504) 3 g e it Umlaut 5 € g5y 51 ol (F) g8l s
:(der Platz __ die Plétze

{(Abstrakta) i slgen! (¥}
der Durst, der Hunger '
das Tempo (in der Musik aber auch: die Tempi), der
Verkehr, das Wetter

die Abschaffung, der Bedarf, die Erholung

Auch substantivierte Infinitive:

das Tennisspiclen, das Skifahren
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das Argument - die Argumente
das Experiment — die Experimente
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der Anzug, der Ausflug, der Arzt, der
Bahnhof, der Flug, der Gast, der Satz, der
Sohn, die Stadt, der Zug.

Beachte: die NuB} — die Niisse

wle) 32 g b — € 5351 L el (0} ST s
{(das Kind _ die Kinder

der Geologe - die Geologen

der Psychologe” -die Péyéhologcn
der Demonstrant - die Demonstranten
der Passant - die Passanten

der Dirigent — die Dirigenten

der Polizist - die Polizisten

der Journalist - die Journalisten

' |Eas Bild, das Schild

R
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' :(das Haus _ die Hiuser

das Buch, das Dach, das Dorf, das Gehalt,
das Glas, das Land, das Motorrad, das
Postamt.

das Gymnasium - die Gymnasien
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die Studenten
:{{ die Stunde

— die Stunden, der Student  _

das Finkaufszentrum - die Einkaufszentren
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die Konferenz - die Konferenzen

die Akademie -—die Akademien
die Graphik - die Graphiken
die Diskussion - die Diskussionen
die Aktivitit - die Aktivititen

die Anzeige, die Briefmarke, die Dame, die
Empfehlung, die Fabrik, die Familie, der Junge, der
Mensch, die Minute, der Name, die Reise, die Schule,
die Wohnung. |
Beachte: die Ansagerin — die Ansagerinnen

die Lehrerin — die Lehrerinnen

die Freundin — die Freundinnen
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(der Krimi — die Krimis

der Club

- die Clubs
das Hobby - die Hobbies (oder: Hobbys)
die Party ~ die Parties (oder: Partys)
das Team ~die Teams
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das Auto, das Hotel, das Kino, das Radio, das
Restaurant, das Studio, das Ticket.
Beachte: Plural von Abkiirzungen

der Pkw — die Pkws

der Lkw — die Lkws

der BMW — die BMWs
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das Biiro - die Biiros
der Chet —die Chefs
das Foto ~die Fotos
das Kino - die Kinos
der Park - die Parks
das Radio ~die Radios
das Studio - die Studios

der Fachmann — die Fachleute
der Kaufmann - die Kaufleute
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der Milliondr — die Millionére
der Ingenieur - die Ingenicure
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alt und jung (= jedermann)
2l b Xt o B aad G e S gt S 05 S a5 Gl
e Lage plazs
die Alten und die Jungen
e 4 Kl 8wl Bl 4 Yy o
die alten und die jungen Leute
Azl g

- alt und jung (jedermann)

aber: die Alten und die Jungen

beachten Sie: der Konflikt zwischen alt und jung

(zwischen der alten und der jungen Generation);
—arm und reich (jedermann)

aber: die Armen und die Reichen

beachten Sie: die Kluft zwischen Arm und Reich;
— durch dick und diinn (iiberall durch)

ins reine bringen - ins Licherliche ziehen -
Ll owl OLS 0 5048 500 50 Job puul g J g ol oo

e gl e il S S aaeli b iyt all [l

im finstern tappen = nicht Bescheid wissen
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im Finstern [= in der Dunkelheit) tappen wir nach
Hause.
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. e
—am alten hiingen
- beim alten bleiben
- es beim alten lassen
- aus alt neu machen
aber: — an das Alte denken
- aus Altem Neues machen

W=t

ol aes pole ol S KL S eSS0 50
Aoy et 5o 4 dam 3 T LT S Ctls ae g S )
$ad O o4 4 (die deutsche Sprache)

A5l o3
3 j.:}.
sl ol

(s o)

Kool o | oiaisla 4 S Sy dalal o
Jw‘uﬁl&ﬂdeﬁ)aJ&urﬂljJﬂ.&rJ i W)
.J,;nglij#Jer‘J:ﬁ

23 jarl g i ama

das schnellste aller Autos =T
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- Alle Kinder fanden seine Zuneigung. Besonders
liebte er die frohlichen und die fleiBigen [Kinder].

— Im Saal waren viele alte Miénner. Der ilteste von
allen / unter-ihnen war 100 Jahre alt.

- Er war der aufmerksamste und kliigste meiner
Zuhérer / von meinen Zuhdrern / unter meinen
Zuhérern.

- Dies war das schneliste aller Autos.

- In dem Aquarium schwammen die verschiedensten
Fische: viele silbrige, einige bunte und ein paar
schwarze,

—das dlteste und das jiingste Kind.

alt und jung - die Alten und die Jungen - YY
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Sprache)
aber: — er unterrichtet / lehrt Deutsch (was? das Fach
Deutsch)
A S N SO G e @
gt g S, Al

(das Deutsche, das Englische)

I elincda ) e cma s 5 S b BT 0 ata IS
| S

-~ das Deutsche {im Gegensatz zum Franzisischen)

- die Aussprache des Englischen

- im Russischen

- aus dem Chinesischen ins Deutsche {ibersetzen

W, Yo
ol il s K5 S o SIS (8 5500 00
P RRCE N PSP ] LS cils am 5 &5
23 ;LS « (blau firben) gud o ya; | (dasblaueKleid)
AW 1] DA IFCICHEPE P S A PPN LSS Pp TR TR s
3y Jlamid Ko ol 25 Slar 4 el Dlpie 4 a8
1ot iS5 wed i gmalicambizel jaadS3l (i€ Farbe Blau)
- ein blaues / griines /rotes Kleid  : juu y S0 8 O
—blau/rot/ griin firben/machen / streichen / werden
- jmdm. blauen Dunst vormachen
- er ist mir nicht griin (geworden)
- der Stoff ist rot gestreift

— bis ins Aschgraue (bis zum UberdruB): yw 5,5 O
- Berliner Blau

- die Farbe Blau

— mit Blau bemalt

- Stoffe in Blau

- das Blau des Himmels

—ins Griine fahren

- bei Griin darf man die StraBle {iberqueren

- die Ampel steht auf / zeigt Griin / Gelb/ Rot

— bei Rot ist das Uberqueren der Strale verboten
—beim AnschluB Farbe beachten (Rot an Rot, Gelban
Gelb)

(ein Wort deutsch [Frage: wie?] aﬁssprechen)
22 a5 SomsS Al L 35l e i 33 s gt g 035 S
sstenp Sapl ol i sla s gm mdol e aadSol 1)
{er lernt Deutsch {Frage: was?])
oty S g g by emkine |y IS 1AL
- die russische Sprache PP T @)
- eine deutsche Ubersetzung
- ein Wort franzdsisch aussprechen
(wie aussprechen?)
~ der Brief ist [in] englisch (wie?) geschrieben
—sich [auf] deutsch unterhalten
—er sagt es auf franzdsisch
- lateinisch mensa heiBt zu deutsch Tisch
—auf gut deutsch

— das Deutsch Goethes i S 55 O

- mein Deutsch (was? meine Sprache Deutsch) ist

schlecht

- das ist gutes Englisch

- wir haben Englisch {(das Fach Englisch) in der Schule

- er kann kein Wort russisch

—er hat einen Lehrstuhl fiir Chinesisch

- sie hat eine eins in Franzosisch

- der Prospekt erscheint in zwei Sprachen:

in Englisch und Deutsch

- im heutigen / in heutigem Deutsch

- der oder die Deutsche

~alle Deutschen

—uns Deutschen

~wir Deutsche [n] .

225 )5 ddned y Aiuud o Hindi, Esperanto jeu LIS
| a

S s 2yl

- er spricht deutsch (-wie spricht er im Augenblick?

in deutscher Sprache)

aber: - er spricht Deutsch (was spricht er? die Sprache

Deutsch);
— er unterrichtet / lehrt deutsch (wie? in deutscher

ag



ABER...

Wir lasen Brecht

und zitlerten Goe'rhe.

Wir erfuhren

von der Wichtighkelt der Seele
bei Stifter

und erkannten

die Rolle des Konjunktivs

im “Mann ohne Eigenschaften”.

Wir lernten viel

von den Herren Professoren,
die wir zutiefst verehrien.
Wie man sich im Leben
behaupten kann,

das lemten wir jedoch nie.
1969
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Kreuzwortriitsel 5

Bearbeitet von:
Nastaran Mobasser

Waagerecht

1 In dieser groBen Flasche ist ein Milch. 5
Er ist schon fiinf fiinfzig Jahre alt. 6 Eine
Farbe (die meisten Rosen sind entweder weill oder
). 7 Als sie die ersten Berge , wuflte sie,
daB sie bald in Genf sein wiirde. 9 Es ist ———
heute etwas wirmer, aber ich werde trotzdem einen
Pullover anziehen. 11 Konnen Sie mir helfen? Ich
kann den schweren Koffer nicht tragen. 13
Ich kenne ihn nicht — ich habe ihn noch

gesehen. 14 Tee und Kaffee trinkt man meistens aus
. 18 Das Gegenteil von ‘klein” ist “———"

(B =ss). 19 Er kam erst zehn Uhr nach Hause.
20 Sie sich iiber jedes kleine Geschenk. 21
Die ——— war verschlossen (ii=ue).

Schliissel zu Kreuzwortriitsel 4

Senkrecht

1 Sie fuhr nach Deutschiand, um Deutsch zu
2 Als sie im Krankenhaus ankamen, war der Patient
. 3 Dort kann man etwas essen. 4 Er konnte
ihnen nicht schreiben, da er ihre nicht hatte. 8
Als ich ihm auf den FuB trat, wurde er 6=
oe). 9 Als ich gestern in der Stadt war, traf ich
meine Schwester (4 = ae). 10 Sie schenkte
ihm zwei Biicher; das eine fand er interessant, das
langweilig. 12 Als ich ihn anrief, er
gerade Zeitung. 15 Kennen Sie seine Telefon———7?

16 Er sprach den ganzen Abend kein .17 Erist
so dick, weil er so viel Kuchen (B =ss).
t 2 4 4
b
5 1 1
_ — _ |
I ' S —
10 H 11
13
" 15
- 16 17
1.3 19
20 b
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bilities explored . . . language proficiency is only one of many complex
and little understood cognitive systems that interact in performance of
any language task . . . can only serve as one among many perhaps more
important variables for predicting and influencing a child's chances of
succeeding in an academic environment” (p. 38).

Spolsky in “A Note on the Dangers of Terminclogicat [nnovation”
objects to labeling and coining such terms as “basic interpersonal com-
municative skifls” and “cognitive academic language proficiency” and
using the abbreviations L1 and L2. He criticizes Cummins for making
value judgements and confusing dimensions in labeling. 1n a brief article,
he pinpoints major humanistic concerns which have been ignored.
Indeed, his warning is crucial: “Whatever we call the abilily to use tan-
guage, it is clear that it is very complex, not unitary, and measurable
along a number of different dimensions.” He questions the communica-
tive ability scale and what Cummins has labeled “basic” or “compe-
tence”. Finally, he applauds Cummins for not using old terms and simply
presenting phenomena (o be observed.

“Social and Cultural Aspects of Language Proficiency” by Troike
gives an account of what has been done by Cummins and others in this
area and argues that the entire body of research should be subjecied 10
question; based on the work of Labov. Reading ability is another area
that is discussed in relation to socioeconomic status of learners which
affects their knowledge, reading comprehension and school achieve-
ment. Troike gives an account of other factors such as attitudes of stu-
dents and teachers toward each other and the content and function of
schooling. He thinks that social and cultural factors may influence edu-
cational cutcomes more than linguistic concerns. He also articulates his
strong rejection of Jensen-type genetic explanations and demands that
researchers and policy-makers be more cautious in making conclusions
regarding cognitive and linguistic abilities.

Wald, from a sociolinguistic perspective, tries to interpret Cummins’
framework as showing a sensitivity to social issues. The students who
have problems with fanguage are from the lower-middle class, live in
special areas and use a different form of language. Wald's distinction
between test language and spontaneous language and his observation
that negative evaluation of linguistic behavior has social consequences on
the students’ education and various interrelationships are useful. He
states that since everyday language and what is used in class vary, theo-
ries of psychology, sociolinguistics, and ethnographic research should be
integrated to show the effects of social factors on learning language.
Fluency in speaking a language and its relation to knowledge of that
language also deserves more attention. In addition, there are other fac-

tors such as reading, style of the material, relationships between speak-
ing, reading and literacy skills that can be altered which need to be taken
into consideration. He concludes that Cummins’ framework is “an aca-
demic absiraction incapable of making contact between the language
resources developing among students independently of academic
achievement.”

Cummins, in the response, clarifies some of the points raised in the

book, while confessing that the rote of sociolinguistic factors needs to be
clarified and claborated. He focuses on dimensions of language profi.
ciency, the interdependence of L1 and L2 proficiency, and the relation-
ship between language and academic achievement (which zlso requires
further research),

On the whole, this collection brings together aricles of major impor-
tance for schools, educators, teachers and administrators.

Akbar Mirhassani
Tarbiyat Modarres University
Teheran, Iran
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Language
Proficiency and
Academic
Achievement

Edited by
Charlene Rivera

INGUAL MATTERS 10

REVIEW

Language Proficiency and Academic Achievement, edited by Charlene
Rivera. Clevedon, U.K.: Multilingual Matters Limited, 1984, 147pp.

Language learning as a complex process, affected by various social,
cultural, cognitive, motivational and physiological factors of the learner
as well as the psychological makeup of both teacher and learner. The
impact of those factors has been demonstrated by various studies, but
the extent and relative contribution of each is still not clear. Rivera has
put together a series of articles (with preface, introduction and back-
ground to the study of language proficiency assessment} which provides
considerable insight into the relationship between language proficiency
and academic achievement.

Language proficiency, comprising a range of different skills, is cer-
tainly necessary for academic achievement. Those who can enly under-
stand and speak a language, especialiy their mother tongue, are often
termed illiterate; those who can only read, may be considered “unedu-
cated”. Those competent in all tanguage skills should be able to carry on
their studies more successfully. The question of proficiency, “how much”
and “what kind”, deserves carefut consideration. For example, studying
literature requires far more fluency in the four language skills than study-
ing mathematics. On the whole, in order to prepare nonnative students,
teachers must take every aspect of learning into consideration. Tests of

language proficiency, however, often do not reveal the true competencies
of learners.

Cummins presents a theoretical framework for relating language pro-
ficiency to academic achievement. He discusses the language proficiency
of minority students necessary for participation in academic classes, the
relationship of L) and L2, surface fluency and cognitive aspects of lan-
guage. He also relates research findings on language proficiency and
intelligence, academic achievement and IQ. Exit criteria and language
proficiency is another point of discussion, especially in relation 1o 1Q.
The theoretical framework considers the relationship of L1 to L2 and its
interdependence with proficiency. Cummins argues that the theoretical
framework can be applied to assessment of entty and exit criteria as well.
The notes and references provided are most useful, On the whole, the
article is good, although some educational issues (which are addressed in
the following articles) are not examined.

“Wanted: A Theoretical Framework for Relating Language Profi-
ciency to Academic Achievernent” by Genessee points out that while
Cummins' framework is important and useful for entry and exit criteria
and Tor developing rational and effective educational programs, it gives
the impression that social factors may not be important for the use of
tanguage in school. He says, “use of the terms cognitive and information
might imply ‘not socially relevant’ to some”. There is, in fact, no reason
to exclude socially-relevant information from the definition and, indeed,
current approaches in social psychology stress the notion of “social cog-
nitions”.

Canale explores three findings of language proficiency testing and the
necessity of distinguishing three dimensions of “language proficiency™.
He reviews Bruner's and Cummins’ respective madels, presents a frame-
work built on earlier work and makes some concliding remarks on vali-
dation procedures and interpretation of fanguage-testing results, He dis-
cusses Bruner’s theory of “species minimum™ and the grounds on which
his framework may be questioned. He analyzes Cummins' theoretical
framework, believing it able to cover some of the inadequacies of
Bruner’s model in addition to being more satisfactory. In spite of the
preceding, he thinks the framework lacks clarity in four respects: (1)
classification of tasks such as the equation of “language proficiency”
with “communicative proficiency”, (2) classification of anomolous cases
and whether there should be more context-embedded or context-reduced
language, (3) the order of difficulty and devclopment of tasks, and (4)
haw the framework handles the two scts of lndings in the introduction ~
providing an inadequate notion of language proficiency.

Canale, in turn, presents a framework with three features (basic, com-
municative and autonomous proficiencies) which he believes responds to
the shortcomings of Commins' model {p. 34). It contains the following
components: (a) grammalical competence, (b) sociolinguistic compe-
tence, (c) discourse competence, and (d) strategic competence. In the
concluding remarks, he claims that . . . it is cruciat that previous theoreti-
cal frameworks for language proficiency be readdressed and new possi-




chuchotement/etdesrires./Rienn’a
I’air habituel;/ il me semble/ que je
vais étre inité tout A coup/ dune autre
vie,/ mystérieuse,/ plus brillante /et
qui commence seulement/ lorsque
les petits enfants/ sont couchés./

A. Gide: “Si le grain ne meurt....”
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J’ écoute;/ je tiche de surprendre/
quelque bruit plus distinct,/ de
comprendre/ de ce qui se passe./ Je
tends I'oreille./ A la fin,/ n’y tenant
plus,/ je sors de la chambre/ 2 tAtons/
dans le couloir sombre/et,/ pieds
nus,/ gagne l'escalier/ plein de
lumiére./ Ma chambre/ est au
troisiéme etage./Les vaguesde sons/
montent du premiery il faut aller
voir;/et,/ & mesure que de marche en
marche,/ je me rapproche,/ je
distingue des bruits de voix,/ des
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cequ’ilya?Qu’est-cequise passe?
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-Qu’est —ce qu'il ya?

| Qu’est ce qui se passe?

- Qui, vous lui demandez ce qui se
passe, parce que vous voulez savoit
ce qui se passe,
"J*’,!-ﬂ*;sg‘u“-cf-'b‘-'-l-‘blﬂ,;l‘- N
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EX: A mesure que je me rapproche,
je distingue.

Je me rapproche et je distingue.

Je distingue quand jemerapproche .
Tandisque . . .
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tednre la main

tendre le cou
tendre avec quelqu’un
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- Est - ce qu'il s’endort?

- Non. '

- Que fait - il?

—1I1 écoute

—Qui, il écoute trésattentivement, il
écoute de toutes ses oreilles.

Pourquoi? Qui se souvient du mot’

employé par l'auteur? Pour sur-
prendre un bruit.
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It me semble que + indicatif
A mesure que je me rapproche, je
distingue
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Comprendre ce qui se passe.

Nous travaillons - Tout 2 coup il y a
un grand bruit dans la rue— Qu’est~
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surprendre — je tends 'oreille, je
distingue,
quelque bruit
n'y tenant plus,
a ttons,
je gagne I'escalier,
les vagues de sons
avoir I’air habituel
initié &
brillante (une vie)
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“Qu’est-ce que c’est que...?”
“Que veut dire ...?”
daor LS o) i adS L odas

N Shiae g 035 me
EX: tendre 'oreille

je suis seul dans une grande
maison '
c’est la nuit
j’entends un bruit
j ai peur
Y a-t-ilquelqu'un?
Je ne sais pas, jécoute avec
beuacoup d’attention, je tends
Voreille
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1. E. Wagner. De la langue pariée &
la langue littéraire.
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I courait comme si un monstre le poursuivait
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Constructions
Expressions idiomatiques de comparaison.
La comparaison de grandeur, de poids ou d'Age
Comme, Comme si

1. Expressions idiomatiques de comparaison

A. De plus en plus, de moins en mins, indiquent
'augmentation ou la diminution d’une qualité
exprimée par I'adjectif ou I'adverbe.

Une guerre mondiale semble de plus en plus
probable.

Ii fait de moins en moins chaud.

B. Plus ... plus, moins ... moins, plus... moins,
indiquent un rapport direct ou inverse entre
'augmentation ou la diminution.

Plus on lui en donne, plus il en veut. Plus il dépense |

son argent moins il est heureux.

C. D’autant plus que ... indique qu’une augmenta-
tion dépend de quelque chose. ' '

Ali 2 été d’autant plus dégu que ses intentions étaient
bonnes.

D. Quelques expressions avec mieux et pis.

1. Tant mieux, tant pis.

Tant mieux €xprime 1a satisfaction.

Nous serons beaucoup plus nombreux que prévu
pour le banquet. Tant mieux, cela animera la féte.
Tant pis exprime I'indifférence, la colere, ou le regret.
Je n'ai pas le temps de lire votre livre ce soir. Tant

pis, ce sera pour une autre fois.

2. De mal en pis s’applique 2 une situation qui

\

s’aggrave.

Le soldat blessé est dans le coma depuis hier. Les
médecins font tout cequ’ils peuvent, mais les choses
vont de mal en pis.

3. Faire de son mieux. Synonyme de faire tout son
possible.

I1 a fait de son mieux (il a fait tout son possible) pour
arréter le feu.

4. Etre mieux. Etre meilleure. -
Etre mieux (le comparatif de étre bien)
veut dire “se sentir 4 I'aise, &tre plus confortable™.

Vous serez mieux dans ce fauteuil que sur cette
chaise.

Ne le confondez pas avec étre meilleur

(le comparatif de &tre bon) qui s’applique aux
qualités physiques ou morales.

Ali est bon nageur mais Réza est meilleur.

E. Davantage

Davatage est un synonyme de plus mais on 'emploie
seulement 2 1a fin d’une phrase.

Mina travaille beaucoup mais Simine travaille
davantage. (Comparez: Simine travaille plus que
Mina.)

IL. La comparaison de grandeur, de poids ou d’age
Il y a deux manieres de faire une comparaison de
grandeur.

Expression de plus que,
A. Avoir + +
De quantite

de moins que |

Chirine a trois ans de plus que Mina.
plus
B. Etre +
moins °

+ ADJECTIF + que

Chirine est plus 4gé que Mina de trois ans, ou
Chirine est de trois ans plus 4g€ que Mina.

III. Comme, Comme si

Nous avons déja vu comme, Synonyme de puisque.
Comme elle s'ennuyait, elle a décidé de faire un
promenade.

Comme + nom ¢t comme si + proposition
servent 2 presenter des comparaisons ou 4 faire des
analogies.

»



differences are, in large part,
parallel to those which exist bet-
ween fashions of dress, of food, of
architecture, of social behavior, of
literature, of politics, and so on;
and the distinction between these
differences along with their appli-
cations for teaching can not be
determined by word frequency
counts alone. To give the students
the control of a lexical item, the
teacher has to be aware of not only
the word frequency counts of his
discipline but the lexical differ-
ences between two languages as
well,

In conclusion, I would like to
emphasize that the analyses pre-
sented here are very general in
character and do not pretend to
cover the entire pedagogical prob-

lems connected with the interfer-

ence of Farsi language in learning
English as a foreign language in
Iran. Other more detailed analyses
will probably be better produced in
the framework of contrastive ling-
uistics along the contrastive
approach presented here. As it is
my conviction that this will be an
extremely useful undertaking let us
hope that we will not have to wait
for it too long.
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Chart 5

English Two - Word Verbs (Intransitive)

Farsi simple or compound Verbs

Vs,

English: fall through
(fail)
Example:
1. The plan fell through.
2. The plan failed.

farsi:
(shekast khordan)
Exmple:
1.
2. ann tarh shekast khord.

wait: montazer shodan); and (4)
come about (= happen: ettefaagh
oftaadan).

The examples given in the
subgroups A, B, and C delineate
the fact that not only structural
mechanism of verb formation in
the two languages is different,
there is not a perfect semantic
correspondence between the Farsi
verb system and the English two-
word verbs. The reason is that,
“two systems usually correspond
perfectly when there is word-by-
word translation equivalence bet-
ween them” (Stockwell, etal ;
1965), whereas in Farsi, the combi-
nation of a verb and preposition
never forms a semantic meaning
which would differ from the sum of
the meanings of its individual parts.
However, we may admit that there
is an imperfect correspondence
between the Farsi verb system and
the English simple verbs. We call
this an imperfect correspondence,
because the operations of the
corresponding lexical items do not
correspond in all details. Thus, in
comparing the verb systems of the
two languages, the English two-
word verbs are left over without
Farsi correspondents; and, there-
fore, it is obviously inaccurate to
list the English two-word verbs
such as: take after; get through; put
out; and fall off as the  perfect
correspondents to shabih budan;

tamaam kardan; khaamoosh kar-
dan; and kaahesh yaaftan respec-
tively. The perfect correspondents
of these Farsi verb are resemble;

finish; extinguish; and decrease.
5. Cognative  Relationship
(Words That Are Similar in Form
and in Meaning):

The Farsi language has-
borrowed thousands of technical
and sub-technical words from

French or English that are reason-
ably similar in form and in meaning
and occur with or without a slight
change in pronunciation. Examples
are: radio, television, penicillin, aspirin,
radiator, and motor.

These cognates can be classified
into a relatively small number of
sub-groups according to the source
of their correspondence. For exam-
ple, the two words mentioned
above can be classified as follows:
Medical Science’ Electronics Mechanics
penicillin radio radiator
aspirin television motor

There is a sub-division of this
category that are called “Deceptive
Cognates”. This group includes
words that are similar in form but
partly or totally different in
meaning.

For example, in English the
word dashboard refers to a panel
under the windshield of a car,
containing indicator dials and con-
trol instruments. The Farsi lan-
guage borrowed this word but

restricted it mostly to the glove
compartment which is a space built
into the dashboard of an auto-
mobile, for miscellaneous articles,

We can refer to another exam-
ple of deceptive cognates. The
word telegraph, an apparatus or
system for communication or the
action of communication by this
system, came into Farsi and
extended its meaning to denote
telegram, meaning a message sent by
telegraph. As a result of this
expansion, a Farsi speaker learning
English might say he received a
telegraph meaning that he received a
telegram. .

The words of this category
whether cognates or deceptive
cognates are usually distributed
throughout the technical and sub-
technical disciplines and the native
speaker of the Farsi language
recognize them easily. These words
constitute the lowest difficulty
group of lexicons and, therefore,
are labeled easy in this study.

Summary

To sum up, ] wish to maintain:
that the major process of decoding
the meaning and identifying the
structure of lexical components in
EFL/ESP curriculum can not be
isolated by oversimplified vocabul-
ary counts alone. There is every
reason to believe that the same
kind of distortion that we can
observe in the sounds of the speech
of a non-native speaker, also
occurs in the stucture and meaning
of the lexicons that he is trying to
grasp or convey. In both cases he is
substituting the units and patterns
of his native language and culture.
In other words, the logic of lexical
items in each language is a clear
illustration of the culture and the
customs of that language. Such




Interlingual interference: Bahram
faced” with difficulties.

This example indicates that the
sub-class of monotransitive pat-
terns of English constitutes a
number of direct objects (objects
with zero preposition) which cor-
respond to the prepositional
objects in Farsi, Such incomplete
overlapping results in the mother-
tongue interference of the kind
mentioned above,

Other examples of this group
are: (1) to marry someone: baa
“from” kesi ezdevaaj kardan
—— to marry’ with some-
one; (2) to ask someone: az “from”
kesi khahesh kardan ———to
ask’ from someone; (3) to order
someone: be “to” kesi dastoor
daadan ————>- to order’ to
someone; (4) to enjoy something;
az “from” cheezi lezzat bordan:
———to enjoy from some-
thing; (5) to fight somebody: ba
“with”  kesi davaa kardan
—— to fight' with some-
body; and (6) to hate something: az
“from” cheezi motenaffer budan
.———» 10 hate’ from some-
thing.

The English two-word verbs are
still another example of this categ-
ory which constitute a special
group, very high on the scale of
difficulty.

In order to make an interlingual
analysis, it is necessary to contrast
the English two-word verbs with
their correspondents or translation
equivalents in Farsi. To do this, we
may initially divide the English
verbs into transitive, and intransi-
tive, each with particular syntactic
and transformational characteris-
tics:

A English Two-Word Verbs
(Transitive + Separable) Vs, Farsi
simple or Compound Verbs. . This

subclass of transitive verbs can
verbs can undergo an optional
transformational rule that sepa-
rates the preposition from its verb
and moves it after the object noun
phrase. Chart number 3 is an
indication of this group in the two
languages:

Chart number 4 is an example of
the contrastive features of this
group in the two languages:
Following are further examples
of this type: (1) take after (=
resemble: shabih budan); (2) teok
into (= investigate: barresi kar-
dan); (3) took for ( = seek: jostejoo

Chart 3

English Two-Word Verbs (Transi-
tive + Separable
Vs,
Farsi Simple or Compound Verbs

English: call up
(telephone)

Examples:

1. He-called up his sister.
2. He called his sister up.
3. He called her up.

4. He telephoned his sister.

Farsi:
(telephone kardan)
Examples:

1.
2.
3.
4. oo be khaaharash telephone
kard.

Other examples are: (1) put on (
= wear: pooshidan); (2) cross out (
= omit: hazf kardan;) (3) pick out (
= select: entekhaab kardan); and
(4) call off = cancel: faskh
kardan).

B. English Two — Word Verbs
(Transitive + Inseparable) Vs.
Farsi Simple or Compound Verbs:
This subclass of transitive verbs,
called inseparable, cannot undergo
the optional transformational rule
and the prepositions involved can
not be separated from the verbs.

kardan); and (4) get over (=
recover: behbood yaaftan).

C. English Two - Word Verbs
(Intransitive) Vs. Farsi Simple or
Compound Verbs. The verbs
chrarcterized in this category are
intransitive since they do not take a
direct object. The contrastive
patterns of these verbs are illus-
trated in the following chart:
Other examples of this group are:
(1) show up ( = appear: zaaher
shodan); (2) fall off ( = decrease:
kaahesh yaaftan); (3) Stand by (=

Chart 4

English Two - Werd Verbs (Trans-
itive + Inseparable)
Vs.
Farsi Simple or Compound Verbs

English: go over

(review)
Examples:
L. I went over my lessons.
2. 1 went over them.
3. T reviewed my lessons.

Farsi: (moroor kardan)

Examples: -

1.

2.

3. dars - haayam -ra moroor
kardam.
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Intertingual Interference: 1 apologized*
from him.

Other examples of this group
are: 1. to plead with somebody: be
“to” kesi eltemaas kardan
— > to plead * to some-
body; (2) to complain of (or about)
somebody: az “from”  kesi
shekaayat kardan —— t0
complain* from somebody. (3) to
insist on (or upon) somebody: be
“to" kesi esraar kardan ——
to insist* to somebody.

What we learn from the
aforementioned examples is that
although the denotative and con-
notative values of certain words in
English are sometimes translatable
into the same values in Farsi, there
are many lexicons in this group of
words that are not the same in all
their structure and thus a complete
samensess is not to be expected in
language behavior concerned with
this category of lexicons.

2. Divergent Relationship (Several

Items in English Standing for

. Only One Lexical Item in Farsi):
This kind of relationship is a
mechanism of direct mother-
tongue interference in the
acquisition process of lexicons.

In this mechanism, a Farsi

speaker is encountered with

different English lexical items to
which he finds only one corres-
ponding counterpart in Farsi.

For instance, the English words:

land, earth, globe, and ground

all stand for only one Farsi word:
zamin.

Let us consider the following
examples:

a. My Triend owns a piece of

land in Tehran.
doostam dar Tehran yek gateh
zamin daarad,
b. The earth revolves around the
sun.

zamin dore khorshid migardad.

c. The globe is a planet inhabited
by man. -
amin sayyaareh’ ist ke be sekoon-
‘ate bashar aamadeh ast.

d. The electric circuit is connected
to the ground.
madaareh electriki be zamin vasl
shodeh ast.

A Farsi-speaker assuming that
his native language has a word-to-
word correspondence to English,
tends to make following errors
without being aware of the fact that
each of those lexical items in
English has a certain application in
a given context.

a. My friend owns a piece of earth

in Tehran. ‘

b. The' land revolves around the

sun.

c. The’ ground is a planet inhabited

by man.

d. The electric circuit is connected

to the globe.

3. Convergent Relationship (Sev-
eral Lexical Items in Farsi Stand-
ing for only One Corresponding
Item in English):

In this category several lexical
items in Farsi may correspond to
only one lexical item in English.
For example, the Farsi words: (1)
baha ar{spring:the season between

winter and summer), (2} cheshmeh
(spring: a natural issuing of water
from the ground), (3) phanar
(spring: an elastic device, as a coil
of wire, that regains its original
shape after being compressed or
extended), and (4) jast-o-khiz
(spring: the act of jumping up or
forward), all stand for only one
English corress ponding word:
spring.

Since the convergent relations
leads the Iranian students to
obligatory choices; therefore, no
significant error is predicted, at
least in terms of the application of
the vocabulary, in this category.
However, a native speaker of
English who learns the Farsi
language may provide examples of
frequent mother-tongue interfer-
ence with this classification. The
reason is that the distribution of the
lexical items in Farsi will lead him
to optional choices and conse-
quently he will have possibility of
confusing one word with the other.
4, Zero Representation Relation-

ship (One of The Two Languages
Having no Lexical Item Corres-
ponding to an Item That Existsin™"
the Other Language):

To “understand this  kind of
relationship, the following example
will illustrate the problem:

chart 2
Ex. 1 English Bahram faced difficulties
NP, Tr.V NP, (DO)
Farsi Bahram | baa | moshkelat | rooberoo shod
Prep Ob;.
NP, NP, Tr.V

f0



lexical system of their mother-
tongue, they attempt to impose
that system upon the English
pattern and filter the lexical struc-
ture of English through the manner
and mode of their native language
in the process of reception.

It seems, therefore, crucial that
to improve the task of teaching
lexical component of English to
EFL/ESP students. We have gener-
ally to take two avenues of
approach. While the first avenue
leads to a statistical study of
frequency count based on a content
analysis, the second one has to
determine, through the application
of contrastive linguistics, the inf-
luential features of the native
language in learning English lexical
items. The outcome of the contras-
tive study, then, should be checked
against the product of the fre-
quency count and the result be
applied to the design of EFL / ESP
curriculum in Iran,

In spite of the fact that for some
years a limited number of contras-
tive studies has been made, unfor-
tunately, very seldom attention has
been given to contrastive inquiry of
the lexicons of the two languages.

The task of the present paper is,
therefore, to produce a ‘model
analysis of contrastive study of the
English / Farsi lexicons in order to
delineate the pedagogical implica-
tions: of contrastive linguistics in
lexical research and then to provide
a basis for more sophisticated and
effective lexical investigation to be
utilized as guidelines in developing
EFL / ESP course outlines in Iran,

Contrastive Lexical Model

In order to provide a model
analysis, we may find five kinds of
relationship between the lexical
components of the two languages

as follows:

1. One-toone Representation
Relationship (One Lexical
Item in English Standing for
One Corresponding Item in
Farsi):

To understand this kind of
relationship let us consider the
English words: house and home. In
English these two words both
denote the same thing-dwelling,
with different connotations. In
Farsi, too, Khaane “house”, and
manzel “home” both denote the
same thing-maskan ‘“‘dwelling”,
with exactly the same different
connotations. It means that the
words house and khaaneh both
usually mean a building which
serves as living quarters,

In the same manner the words
home and manzel mean a family’s
place of residence as a social unit.
The consequence of this observa-
tion is that: a Farsi speaker, finding
these two English words sharing
the same denotative and connota-
tive values in Farsi, realizes very
close similarities between them
and, therefore, develops insights

into these two new words without
any difficulty. The leaming burden
in this case is chiefly that of
learning a new form, house or
home, for a meaning already
habitually grasped in the native
language.

However, the pedagogical prob-
lem with this category is that the
Iranian students most often assume -
that the words of their native
language should always represent
the “natural labels” for the corres-
ponding words in English. They
can hardly realize that the modes of
expression differ in both English
and Farsi as a function of linguistic
structure combined with differ-
ences in culture making, thus,
impossible to work within the
semantic structure of their native
language in learning English lexi-
cons. '

To indicate the mother-tongue
interference concerned with such a
presupposition, fet us consider the
group of ““Prepositional Objects in
English Vs. Dissimilar Preposi-
tional Objects in Farsi.”

The following examples will
delineate the problem: .

Chart 1
Ex.1. English: 1 apologized to him.
Prep. Ob;j.
NP, Tr.V NP,
Farsi: man as 00 -] Mazerat khaastam.
“from"”
Prep.  Ob;.
NP, NP, Tr.V
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Introduction
The last few decades have seen a
remarkable growth in lexical

research for the design of EFL /
ESP reading materials. The main
core of this research has been to
develop, through statistical analysis
and frequency count, a list of
lexicon to be used for EFL / ESP
curriculum. The logic behind this
criterion has been the question of
which English words occur most
frequently in order to be taught

first to native speakers of Farsi.
Although the statistical analysis
leading to register study is crucial
in that it aims at defining and
identifying the linguistic features of
lexicon which are regularly used in
recurrent situations, a frequency
count alone suffers from a defi-
ciency and cannot be exclusively
tailored to fit the objectives of the
EFL / ESP students in Iran. The
rationale for this claim arises from
the fact that due to the limited
exposure of Iranian students to
English, the native language Farsi,

\

exerts significant influence on and
potential interference with learning
English as a foreign language in
this country.

Because of this interference, the
Inranian students often bring to
English the aesthetic views about
their lexical items derived from
their mother-tongue practice. They
assume that vocabulary is the
primary difference between the
two languages and that to learn the
English language they ought to
tearn a new set of words consisting
the translation equivalents of those
in Farsi.

Since they are well aware of the




LOOKING INTO THE FUTURE

A certain year in the future may be
found from the following informa-
tion: If that year is divided by 2,
and the the result turned upside
down and divided by 3, and left
right side up and divided by 2, and
the digits in the results are turned
upside down, the answer is 191.
What is that future year?

RED HATS AND GREEN HATS:

Everyone knew that the profes-
sor would not make it too easy for
the boys and hence he must have
hidden both green hats. If he did
not hide the green hats, then any
boy seeing two of them would
naturally reason that he must be
wearing a red hat. But suppose he
only hid one green hat. Then Bill,
seeing the other two boys with
RED hats would reason that he
either has a green hat or a red hat
on. He would also reason that the
other boys would reason the same
way and hence say nothing since
they would see a RED hat on him
and anther RED hat on the other
fellow. Each would think his hat
was either green or red on seeing
red hats on the other two. Since
both these boys hesitated in putting
up their hands it follows that Bill
must be wearing a RED hat just as
the other two boys were and the
professor hid.the two green hats.

Give a chance to your students to think.

Answers

LOOKING INTO THE FUTURE:

The year is 1992. Divide it by 2
and get 996. Tumn it upside down
and get 966. Divide by 3 and get
322 and divide by two and get 161.
Turn it upside down and get 191.

RED HATS AND GREEN HATS

This is by no means a new problem
but it is very interesting neverthe-
less. It is a problem in pure logic
and goes as follows:

Three boys are seated in a room.
They all have hats on. A professor
tells these boys that he had a total
of five hats; two greens and three
reds. He said that he discarded two
of the hats but did not mention
their colors. To test the intelligence
of the boys he asked the first boy
who knew what color hat he had on
to raise his hand. Bill raised his
hand right away and announced
that he was wearing a red hat. How
did Bill arrive at This conclusion?
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have heard native speakers do
this) 2 and 3 indicate the
learner’s strategy of overcoming
peculariries of English by over-
generalization. 4 and 5 show the
influence of Persian.
b. much instead of ¢

" Professor X teaches too much
quickly (my own mistake in
speaking)

5. ldiomatic Expressions

In most cases observed, the
influence of Persian is noticeable.
Consider the following instances:

many transfer errors can be seen,
but there are other errors as well
which indicate the active role of the
learner and his active participation
in creating and identifying (even if
incorrectly) new formulas from
analyzing the data presented to
him.

What is significant is that other
factors besides the static mis-
matches of the two grammars of
the target the source language are
involved in producing individual
unperdictable errors.

The implications for me are as

written expression
1} the bloods gaes rapidiy
2) to make strong body
3) 1o have a good sleep
4) to be able se¢
5) to make someone to do some-
thing '
6) to be accustomed with
17) to make exercise
8) to pass an [Q exam
9) to marry with someone
10) We got use to accept each other

11) They tell jokes together

intended expression
blood runs fast through
to make the body strong
to sleep well
1o be able to see
to make someone do something

to be accustomed to

to ‘tlake exercise

to take an IQ test

10 marry someone

We got used to accepting each
other

They tell jokes to each other/ one
another

Possible Reasons

1) The learner does not know the
connotative meaning of ‘run’.

2) Correct application of adjective
+ noun in an overgeneralization
way.

3. 6,9, 11} influence of the Persian
structure

4,5,10) Untraceable in the source
language. Learner’s lack of inter-
nalization. (Other factors such as
can {to be able); the construction
‘get someone to do something’ and
‘used to/ jus tw/ do something’
might also be effective in the
production of the above errors.)

6. CONCLUSIONS

Through the compositions,

4

foliows:

I} 1 have begun to recognize the
types of errors 1 personally
make unconsciously and what
their probable sources might be.

IT) There are many things to know
before one can be considered a
qualified teacher of a second

language..
O L L L L L

Deficiencies of this research and a
suggestion

The sources for this research
paper, as mentioned at the begin-
ning, were oral and written preduc-
tion of the Iranian learners of
English as ELC. The deficiencies
are as follow:

1) the data is not statistically
significant.

2) the analyses and the findings
cannot be generalized since the
factors of sex, age, dialect, mother
tongue have not been taken into
account/

Suggestion

- If the strategies of one learner
could be successively and con-
stantly pursued, there would be.
effective results and the catrgoriza-
tion and classifications of errors
would be easier to set up/

1. My hypothesis is that the Iranian Learners
of English who are familiar with the Pe_
rsian system of literary writing never ma..
ke this mistake since adj. + Nounis freq.
uently used in literary writings.

2. 1f we could concentrate on one particular
student in his whole learning process, it
would be easier to make the distinctions.
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in

at
inside
on

der (Persian)

in many years ago

in the rest of the night

in that time

in the waiting list

... he was happy in this air

and enjoy of fresh air

some of the reasons of....

friends of my class

on the same time

on the afternoon of that day ...
I'll see you on your home.

My wife graduate (will graduate)
On next year.

They have been married ¢ 37 years
in order g them to be able to ...

I was worried ¢ his health.

They always asked for me to ...
This essay is about the law for
education.

I remember about ....

The books for learning Persian
begin about a family.

..... should be accustomed with
them.

That was covered by brush

We go out by cars.

by
Wilh"’\”‘- ba
as shown, in Persian, there is on
distinction between’ on, at, and in’
in expressions such as’ on Feb. 19°,
‘at 6 o'clock, and ‘in the morning’.
Therefore, any Iranian-learner of
English has to learn the English
prepositions and their proper uses
through rote learning and memo -
rization.

In addition, it seems that errors
of the insertion of prepositions,
where required, are the most
common errors. These errors are
most likely to be transfer errors.

{Persian)

4.4. Articles
Difinte and indefinite articles

pose a special problem for the
Persian speaker because, in Per-
sian, the definiteness of a noun
depends on the function the noun
has in a sentence. For instance,
merd amad = The man came.
man came

mardra  didem = [ saw the man.
man saw -1

marda amzd = A man came

a
mard -i-ra didem =1 sawa
man

Understandably, many of these
errors are errors of omission where
insertion is required and errors of
insertion  where  omissin s
required. For instance:
1 took a trip with my family in the
south of the my country.
As you know it is the ancient
tradition ......
because they knew that the
substance of having the long life is
using the exercise.,
@ weather was sunny and waim.
@ university of Tehran does not ...
There is a tendency to omit the
before nouns which function as
subjects and to insert the before
nouns in object positions or after
prepositions  (more  extensive
generalization- would  require
further studies). However, as the
following list suggests, other fac-
tors may be considered.
1) insertion of the
a. before/ after possessive adjec-
tives
the my country
That evening was my the best
memory of ...,
b. before generic is as follows:
A typical example is as follows:
‘Let’s talk about the sports and
its benefits and vicious and the
sports and why we play the
games and the helps of sports for
the friendship and making peace
among the countries and then I

will talk about the my favorite
sport.’ '
c. instead of indefinite article
We had a good time at the (a)
pleasant beach. (as a topic sent).
I was with my family in the (a)
beautiful place.
2) omission of the
that follow ¢ top of the
mountain.
3) omission of a
a.before  nouns
persons
I remember I was @ child.
Being ¢ doctor requires .......
@ Doctor should work as an
assistant for .....
b.before a class noun
This story is about one family
which every year they have ¢
meeting. :
Except in restricted cases, insertion
of the and omission of a indicate
systematic errors. The influence of
the source language is observable.
However, other compositions show
that the mastery of distribution
rules is attainable through proper
learning and teaching,

representing

4.5. Adjectives and adverbs

Persian does not usually disting-
uish adjectives from adverbs from a
morphological point of view, since
the same form is used to indicate
both concepts. The English
adverbs of manner, especially the
irregular ones, are troublesome,
such as ‘good - well’; *hard ~ hard’
etc. The followings are errors in the
use of adjectives and adverbs:
a. Adverbs instead of Adjectives

vice versa

1) T was very happily because I

was ........

2) The people of our country

work hardly.

3) My brother runs fastly.

4) He plays the piano good

5) How are you? Very good. (I

obs sl s, 0



We should have good ways

error obvious)

16) have + pp for V +ed

The doctors have helped people
last ten years. :
(may be the omission of ‘for”)

17) wrong auxiliary / wrong use of verb
form after the Aux.
He must be do something
special.

18) wrong use of verb form after wish, want

etc.

..... and we wish to had a great
time.
19) present continuous
tense
Some of us are cooking Iranian
food and during that time
some Other playing records

for present

and.........

(used in narratives) . P
20) past tense. for  present in

narratives

My friend made ' exercises

every morning but he is fat.
21)do for be

My mother does not working

now; she is a housewife.
22) was + V + ing for . have +
been+ V+ ing
....... and I was learning English in
Language Center for one term.
(used in the context }
23 )‘must’ for ‘should’, ‘ought to’ and
‘have 10’ vice - versa
Tehran ought to be older than
Chicago.
Iran must have sold oil and divided

remains constant but the supra -
segmental features determine the
special meaning.)

24{ had+ pp for  be + Ving
One evening when we had sat on
the ground near the sea I thought

o\

about Nature.
Persian)

What is significant in the erroneous
uses of verbs is that some errors do
not systematically occur and it is
difficult to decide whether they are
originating  from  transfering,

incomplete application of rules or

(influence  of

over — generalization. Some of the -

errors seem to be developmental
errors. The student has not mas-
tered the proper forms yet.

4.2. Word Order
The errors in word order are

_numerous. The following are sam-

ples of errors made by students.
1( Noun + adj. for adj. + Noun
2( Frequency Adv. + 8 + V. for S+
Freq. Adv. + V

3( After we almost spend one hour,
for After we spend almost
one hour. :

4) Neg + S+ V for Neg + Aux. +
S+ V

‘Never 1 had seen a high
building. S
5) there + S+V for there +V+S

there a woman came who ........

6) Maintaining the question order in
Reported Speech

1 wanted to know what is he
doing. The mistakes in 1. are, in
some cases, developmental errors,
since some students only occasion-
ally make these mistakes, whereas
others make them frequently,
showing that transition has not
occurred and the impact of Persian
is still dominant'. The adverbs in 2.
are consistently misplaced; they
show Persian word order which

allows adv. + S+0O +Vor S + adv.

+0+ V constructions to occur as
free variants. This phenomenon is
more perceptive in oral produc-
tion, since in the written produc-
tion, some of the students con-
sciously correct their own errors.

4. 3. Preposition

Prepositions were another area-
of difficulty, as illustrated in the
following instances:

1) in instead of . for
. during
at
on
with
2) of instead of @
for
instead of in
3 on instead of at
in
at
by
4) s instead of for
about
5) for instead of 9
of
6) about instead of  from
2 with
7} with instead of to
8) by instead of =~ with
) in

Miscellaneous
that instead of
long times that I .....
1 whould conclude that, in many
cases, these prepositions corres-
pond more closely to the Persian
equivalents than others. These
errors seem to be systematic, but
whether they are caused by inter-
ference or are intralingual and
developmental is difficult to deter-
mine®. For sure, in the case of
forms for which Persian exhibits
only one form, while English has
several, ‘interference’ is unavoid-
able. For instance:
of

frorn> ®z (persian)
than

since



forms initially, medially and
finally. In all cases where small
letters replace capital letters at the
beginning of sentences, proper
nouns and quotations, the interfer-
ence of the mother tongue is
noticeable (no cases of this occur-
red, in this collection of data).
However, in all cases observed,
capital letters are used inapprop-
riately in a way which indicates
systematized overgeneralization or
inadequate mastery of the rule. For
instance:

a) Idiosyncratic errors

I. As you know, my Country
IRAN is located in Asia. king
Hassan Knew that
Country were.... and began to
make a ..... J

II. ..... has a SPeCial Yard for
playing....

III. The SCenic trails Was very
beautiful,

IV. That life is full of dull......

I do not see any reasons to
consider these errors to be the
results of the interference of either
the source language or the target
language. They are of the type
Duskova calls ‘nonce’ as errors
which are not traceable to anything
in either of the two systems.

b} Systematic Errors

Errors which occur regularly
and consistently:

L. Being a Doctor needs a long
.period of training, Because it is a
specialized work, and needs also a
long time of education...

II. The Doctors....

III. Tranians...... (the form with
initial two capital letters is very
significant. This writing error is
systematically repeated.)

3. 4. Punctuation

In the following examples (p)
indicates the proper places for
punctuation in English, although

the other

the punctuation was missing form
the data.

I. In my opinion (p) working....

II. Because when we work (p)
we can....

I11. In the other hand (p) when
we work (p) we can...

In fact, the errors in punctuation
are too numerous to list separately.
Unfortunately, I could- not deter-
mine the reasons for errors ‘in
punctuation. These errors did not
appear to have been caused by the
differences which exist in the two
languages.

4. 0. SYNTAX

4. 1. Verbs

As verbs are keywords of
comments, and comments or predi-
cates are major parts of any
sentence, we will consider verbs
and verb groups first.

To classify errors, I have based
my analysis and classification on
Richard’s ‘A non-contrastive
Approach to Error' Analysis’ (p.

182-188). However, new patterns

have been provided in cases where
Richard’s categories seemed to be
insufficient.

4.1.1. Errors in the Production and
Distribution of Verb groups
1) be + Vstem+ ed  for
ed )
My teacher is disappointed us.
(possibly because ‘has’ and
‘is’are prononunced alike)
They are used many tools.......
It is required them studying. .....
2) Vstem + ing for ([v+s
{be+ V+ ing
My mother living in Tehran.
IRAN progressing in Tehran.
My belief is that this error is the
result of ‘neutralization’ of the
present and progressive forms
since, in Persian, the same form
denotes both aspects. Children

Vstem+

learning English as their native
language also do this (Child Lan-
guage Acquistion, ‘notes)
3)Wrong V - torms after Auxiliaries
He will work —— He would
worked (overgeneralization)

The modern life has
strengthen........ ‘
4) V+ed for have + pp.

But now that finished we are

Well, it was a long time since [
have not lived........
5) have+ past for have+ pp
entertainment have (has)
became a very important.....
6} be+ pp for have + been+
PP

They are married 37 years and
got 2 children.
7) Vstem for Vstem+ s
A person lose in playing......
8) Adjective for be +zdj,
After we ready, we ........
9) Wrong use of “do’ form in negation
My neighbor don’t know us.
(acceptable in Black English and
informal English
10) Omission of ‘wil’
" Now, I give you an example.
11) ‘be’ omitted before Vstem
. medical so progressed that

12) Wrong uses of ‘ellipsis’
Tehran has many mountains
around itselt but Chicago
hasn’t (doesn’t)
(in British English it is accept-
able)
you are free in America but we
don’t (aren’t). )

13)will + be + Vstem  for will + be +

Ving
We will be use our oil for
progress.

14) ‘do’ inserted before V + ed
He did really helped
people.......

15)shoutd + have  for should

would + have+ had

ol gl 22, OF



ring’ but to the lack of a developed
_ skill. The learner has mot yet
internalized the general concept of
unity in either of the two lan-
guages, that is, L1 and L 2. The
following are examples of whole
paragraphs with no unity and
connection:

I} The problem is that these tests
could not really evaluate the 1.Q.
but English ability. That is why a
lot of children from... are mentally
retarded.

II) At present, people work nor-'

mally 40 hours a week. Recreation
and entertainment have become a
very important part of their life
(lives).
C) Several of the errors show
pecularities in their construction
which may be the results of
‘goofing’, ‘transfer’ or simply over-
generalization of the English pat-
terns. We will only list them as
fallows:
1.
a. leam for teach

They were learned -how to play

football (i.e., soccer)
b. progressed for advanced

. medical science are so prog-

ressed that in each branch... .
c.talk for speak

Many people talk that language.
a, b, and ¢ originate from Persian
since, in each case, only on Persian
word is necessary to express both
concepts.
2. player for character
... the palyer of the play...
Translation from Persian to
English (although, it is sometimes
used in English as well).
3. beautiful for  handsome,
He is very beautiful with (in) his
clothes.
4. sister’s for nephew
This cannot really be considered an
error. It might be a case of
‘paraphrasing’, a sign that the

oy

learner does not know the word

‘nephew’.

5. tove for like

I love this chair.

The same reason as in 1. I have also

noticed somenative speakers (espe-

cially children) occasionally use it

6. Confusion of atone and lonely €.8.
. work as an assistent for a long

time before being able to work

separately or lonely.

7. a pair for a couple (vice versa) e.g.

1 saw a pair walking in the park.

Reasons:

a. overgeneralization

b. the same description as in 1

8. In my country, the familial

relationship is so strong....As a

result of ‘analogy’.

3.0. Spelling, Handwriting and
Punctuation

As a rule of handwriting in
English, the line is the base on
which letters stand, except in cases
where the configuration of a letter
requires a part of it to be either
above or below the line. There are
many deviations from this basic
principle. An instance has been
copied from a student’s writings:

This instance, although not a
gross error, has, psychologically
bad effects on the American
readers. The reason might be the
intermingling of the two systems,
Arabic and Roman Scripts.

3. 1, Inverted and Inserted Letters

Most of these errors are the
effect of the system of phonology in
the source language on the
graphemic system of the target
language. Consider the following

examples;

written word  Intended word  no. of occuurences
l.buly - blue 3

2. eschool school 2

3. fanny funny 2

4. pateinis patients 1

5. freinds friends 5

6. tripe trip i

7. prefect perfect 3

8. ruvers rivers 1 as in/ rud/ ‘river’
in Persian

9. I thing T think 1

10. useing using 1 but not *makeing

11. Most Iranian students are taught (thought)

wbe..... 1

The system of sound patterns in
Persian prohibits the use of initial
consonant clusters. Thus, the clus-
ters CC- change either, toff/VCC-
orfCVC-.Thier manifestations are
exemplified in 1 and 2 above.
Because of vowel harmony, or may
be as a result of the similarity in
forms between the Persian word
/buluni/ jar’ and the word ‘blue’ in
English, ‘blue’ changes to /bulu/.

The letter ‘w’ changes to ‘a’
because no /A/ sound gxists in
Persian and /&/, which is graphemi-
cally represented by ‘a’ in English,
replaces the letter ‘u’ in the word
‘funny’. 4, 5, 6, and 7 result from
the effects of other English word
configurations such as ‘receive’,
‘pray’, ‘present’ etc. on the above
forms. 9 and 11 indicate learners’
confusion of words because of their
formal similarities. In 10, the writer
does not omit ‘¢’ in ‘using’ because
he imagines, in that case, it will be
pronounced-/aslj/ instead of /juzij/.

3.2. Missing Letters

written word  Intended word occurences
famly family 1
diferent different 2
techology technology 1
electicity electricity 1
diffrenve difference 2

anmact attract 1(consonant clusters;

simplificttion}
(consonant clusters; simplification)
Most of these errors seem to be
performance errors, since the
words are spelled correctly in other
instances.

3. 3. Overgeneralization in
Capitalization

Persian language does not dis-
tinguish between small and capital
letters. Letters have different



years of experience in the learning
and teaching of English as a
second/ foreign language.

b) there are certain deficiencies in
the data, since:

I) children were reluctant to
cooperate in the recording of their
* voices. Moreover, not many errors
were perceptible.

IT) in written compositions, stu-
dents have covered up their weak-
nesses by avoiding problems they
confronted. For instance, in two
compositions containing approxi-
mately 600 words, student ‘A’
avoided using modal verbs.

III) no ELC student was willing to
be recorded but certain errors were
picked up as they were com-
municating with their language lab
teachers.

IV) the evaluations made cannot
be broadly generalized, since dif-
ferences of age, sex, dialect, etc.
have not been accounted for.

G) In further studies, more objec-
tive tests should be devised to
determine the type and validity of
each error based on equal - time -
organized tests to distinguish sys-
tematic ‘errors’ from errors that are
simply slips of the tongue (mis-
takes).

I have to point out that the
students’ compositions used as
samples for the present study were
corrected by their ELC teachers.
In this paper, I have attempted to
do two things:

a) to classify the majority of the
errors that the subjects made.

b) to analyze the causes for those
errors.

However, 1 have pointed out
contrasts where they seemed to be
possible. It is my feeling that most
of the errors are intralingual,
probably caused by the influence of
the mother tongue, nevertheless,
there are specific instances where a

certain error has been corrected by
the learner in later passages.

As a result of this project, I
came to the conclusion that a
language learner, though backed
up by his / her knowledge of the
mother tongue, is always in the
process of development, initiation
and innovation. The created pat-
terns are not necessarily derived
dircetly from the process of second
language learning but are mainly
the learner’s display of logical and
imaginative povers.

This presentation will now be
divided into several categories
within the basic divisions of seman-
tics, syntax and phonology, which
will illustrate the errors found in
the compositions, essays and obser-
vations,

2.0. SEMANTICS

2.1. Cohesion

If we agree with Halliday’s
definition of “cohesion” as “rela-
tions of meaning that exist within
the text”, (p. 4) and further, “... in
the construction of the text, the
establishment of cohesion relations
i a necessary component” the
establishment of cohesion relations
is a necessary component” (p. 324)
and also “The concept of cohesion
is a semantic one (p. 4) ... is a set of
possibilities that exist in the lan-
guage for making the text
hang together”(p. 18), we can
regard the cohesion strategies as an
important source of confusion
which leads to errors which, in
turn, cause misunderstanding and
ambiguity. It seems that choesion is
transferrable from one language to
another * . It might be the case
that when a lecture is offered in
English by a non-native speaker of
English, the speakers of the lectur-

« This might be tested as a hypothesis.

er’s language can understand him
more easily than when the same
speech is offered by a native
speaker of English.

In almost all compositions in my
corpus, the lack of cohesion,
according to the cohesion system of
English, is perceptible. As a native
speaker of Persian, I have no
difficulty in understanding what
they intend to say or what they are
actually saying. . The following are
cases of the interference of cohe-
sion in the persian system in the
writing of a paragraph in English:
a) the overuse of explicit
cataphoric expressions which are
by no means frequent in English.
By ‘cataphora’ we mean, “the first
element always being one that is
inherently presupposing.” (Halli-
day, p. 19). Consider the following
short paragraph as a type of error:
“As you know there are many sorts
of it that has a special yard for
playing for example, it is played by
twenty-two players in the big
stadium,l mean soccer”,

The referent to it occurs all the way
down at the end of the paragraph.
Consider another example: ’
“Both «dties are large, they have
many big buildings and many roads.
Chicago is near the lake but Tehran
isn't.”

The reader, for sure, will not know
what the words “cities” and ‘they’
refer to before he comes to the
second sentence. Another
example:

“As you know it is the ancient
tradition, I mean exercise.”

This phenomenon is quite accept-
able and well-received in literary
writings in Persian.

b) lack of unity and connection in
paragraph organisation,

This phenomenon is neither related
to the concept of unity in para-
graph not to the result of ‘transfer-
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0. INTRODUCTION

The concept that, in language
learning, the learner plays a passive
role, openly and unlimitedly grasp-
ing any new information, recording
it in his store of competence, and
later, using accumulated pieces of
information to operationalize his
verbal repertoire, has long ago
been proven to be too much of an
unrealistic concept.

Sociolinguistic investigations in
recent years have obtained evi-
dence showing that any native
speaker of a language, in order to
be more accepted by the addressee
(s), unconsciously but constantly
tries to accomodate his audience by
choosing from his speech - reper-
toire those patterns which are more
appropriate or ‘“‘correct’™ for the
situation —Gile, 1975). 1 do not see

00

any- reason to disbelieve that a
language learner, in trying to
achieve accuracy and acceptibility
in the target language, would
actively initiate certain strategies
to modify and re- organize his
acquired data. It is a psychological
theory that initiation reinforces
deviation. In second language
learning, in which individual initia-
tion and innovation may lead to
unique deviations, each language

learner displays errors which are

dissimilar to the errors of other
learners.

1. 1. Error Analysis As A Privilege

Error analysis derives import-
ance and significance from the
assumptions that a ‘contrastive
analysis’ of two grammars or two
languages can fully describe the

reasons, and can show the sources
of learner errors. These assump-
tions appear to be fallacious. As
Saporta (1966) states, ““..... itis not
clear how a systematic comparison
of adequate grammars is to be
affected or that the results of such a
comparison would be. significantly
different from an examination of
student error.”

Others (such as Wilkin, 1968)
have pointed out the fact that the
learners’ errors are mnot always
traceable to the mother tongue, but
that many other factors are invol-
ved in error formations and occurr-
ences. As a matter of fact,
Duskova (1969) maintains that
some errors, even when systemati-
cally occurring, are not traceable to
the source language (i. e. mother
tongue). Non — recurrent errors
will never show up in contrastive
analysis. Moreover, certain surface
forms represent concepts at higher
levels which are not contrastable in
the two languages.

Therefore, the main task is not
to set up a hierarchy of difficuity of
the similarities and dissimilarities
between the two languages, but to
follow procedures based on error
analysis in order to discover the
origin of traceable errors. We
disregard the erroneous assump-
tion that ‘whatever is different is
difficult and whatever is similar is
easy’.

1. 2. Procedure

The following is a study of the
errors made by the Iranian Lear-
ners of English. The data for this
paper was taken from recorded
materials as well as the written
compositions presented by the
Iranian students in ELC (English
Language Center) as assignments.
I have to admit that:
a) I have been influenced by my 18



not all students need to
progress through these stages
simultaneously. Whenever they
present good evidence of mastering
the projected goals of that stage
can move to the stage. If they fail
to do so they can continue reading
and at the same time practic to
overcome their deficiencies.

In addition to the above men-
tioned techniques in some lower
level techniques of teaching com-
position, there are problems of
thetoric which students need to
learn in order to write correctly,
effectively, and creatively. For
instance, especially in the case of
learners of EFL/ESL it is important
to learn the development of a
thought pattern in Eglish. Tt is
significant because the English
thought pattern might differ from
those of EFL learner's mother
tongues, (Kaplan, 1972). Therefore

that,

‘it is important for the students to

learn that the logical system of
developing a thought pattern in
English is liner.

Consequently English exposit-
ory writing usually starts with a
topic and through a series of
subclassification of that topic pro-
ceeds to develop the main idea in
relation to all the sub-ideas previ-
ously mentioned, employing all of
them to argue , prove or refute
something.

Allow me to dispense with what
1 called lower level techinques of
teaching composition and rhetoric,
The important factor seems to lie in
the following, as it was briefly
touched upon at the outset: that is,
there are more significant higher
level considerations than classroom

techinques which if they are not
effectively dealt with, regardless of
time and energy spent on teching-
ues and rhetorics, the projected
competency in composition will
never develop. The older practice
of leaving composition instruction
to the very advanced level of
developing linguistic competencies
- after one had learned how to
liston, speak and read properly-.
seems to lack merit. Not with
standing the significane of listening
compare hension and speaking, it
scems that the everincreasing
demand for learning to read and
write is so significant, that these
skills can not be ignored until one
develops a competency in listening
comprehension and  speaking.
Therefore it seems important that
all four linguistic skills should be
emphasized almost from the very
beginning. At later stages, as the
overall competency of students
develop, they can concentrate
more on one aspect of language
than others, and not at the expense
of others.

Another factor which in the
teaching of composition, as in
teaching their skills, must not be
overlooked is that the subject or
topic of the compositions should
not only be relevant to the
student’s lives but they should also
allow them to draw from their own
experience. In this regard, inten-
sive reading can provide them with
interesting subjects to write about,

A final note of caution might be
in order. The emphasis on what
was referred to as higher level
considerations, about teaching

composition is not intended (in any
sense) to underestimate the signifi-
cance of the lower level techniques.
Rather this should be taken to
mean that .the higher level consid-
erations are believed to be more
significant and relatively more
important than classroom teching-
ues. Therefore, unless our students
exhibit ingenuity, they should be
encouraged to develope the
attitude that correctness in form is
important and deserves attention in
composition.
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On Teaching
Composition

1 p) oeste B Jestant A3 b

As a result of our teaching
-experiences, it would not be too
far-fetched to suggest that, gener-
ally speaking, to teach composition
effectively one should not separate
this aspect of language from other
language skills, especially from
listening  comprehension | and
speaking. This assumption primar-
ily arises from the belief that
development of competency in
composition is strongly dependent
on the competency of listening
comprehension, speaking and
reading. At the same time this is
not to say that EFL teachers have
not used specific techniques used
exclusively to help our students
develop competency in composi-
tion. To start with, intensive
practice has been regarded as the
main technique in developing any
linguistic competency, especially
that of writing.

The significance of practice in
developing composition compe-
tency has been analogized to that
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of practicing any musical instru-
ment ; without which it is virtually
impossible to gain the projected or
near projected mastery. It follows
then that, after one has learned
how to listen and speak properly he
has to read intensively and write
frequently in order to write effec-
tively. Consequently, this has been
taken to imply that mastery of
writing usually is not gained until
one reaches the advanced level of
learning English.

In trying to teach composition,
one should start from manipulative
practices and move towards free or
communicative types of exercieses.
Therefore starting with a control-
led program of composition one
can proceed by asking students to
read intersively and extensively.
They should be encouraged to
examine reading assignements as
models for their own writing.
During the few steps, the students
can indulge in exercises like giving
titles to paragraphs which lack

them. As the competency of the-
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students increases they can indulge
in practices which move away from
controlled manipulative types, like:
substitution, transformation,
reduction, addition, etc.and move
on to reunion of different liguistic
units from

sentence to a paragraph and so
soon. Next they will be required to
write their comments and reactions
to what they have read. At this
level they will be doing creative
composition which is assumed to be
the objective of the course. Thus in
moving through such a scale of pus,
ely manipulative —, predominantly
manipulative ,predominantly com-
municative_,purely communica-
tive», (prato, 1964), the students
are not only being subjected to
intensive reading, but also during
each stage, if they exhibit any short
comings in the grammar of the
language, this gives a chance to the
teacher to correct them and to try
to encourage students to inter-
nalize the correct syntactic rules.
This program also makes allawance
for individualized instruction, in
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dents do something in the target
language - writing a composition,
for example.

Choose a New Identity

The students choose a target
language name and a new occupa-
tion. As the course continues, the
students have an opportunity to
devolop a whole biography about
their fictional selves. For instance,
later on they may be asked to talk
or write about their fictional
hometown, childhood, and family.

Role-Play

Students are asked to pretend
temporarily that they are someone
else and to perform in the target
language as if they were that
person. They are often asked to
create their own lines relevant to
the situation. In the lesson we
observed, the students were asked
to pretend they were-at a party and
were going around meeting other
people there.

First Concert

The two concerts are components
of the receptive phase of the
lesson. After the teacher has
introduced the story as related in
the dialog and has called his
students’ attention to some particu-
lar grammatical points that arise in
it, he reads the dialog in the target
language. The students have copies
of the dialog in the target language
and their mother tongue and refer
to it as the teacher is reading.
Mussic is played. After a few
minutes, the teacher begins a slow,
dramatic reading, synchronized in

intonation with music. The music is
classical; the early Romantic
period is suggested. The teacher’s
voice is usually hushed, but rises
and falls with the music.

Second Concert

In the second phase, the students
are asked to put their scripts aside.
They simply close their eyes and
listen as the teacher reads the
djalog at a normal rate of speed.
The teacher is seated and reads
with musical accompaniment. This
time the content governs the way
the teacher reads the script, not the
music, which is pre-Classical or
Baroque. At the end of this
concert, the class ends for the day.

Primary Activation

This technique and the one that
follows are components of the
active phase of the lesson. The
students playfully reread the target
language dialog out loud, as
individuals or in groups. In the
lesson we observed, three groups
of student read parts of the dialog
in a particular manner: the first
group, sadly; the next, angrily; the
last, amorously.

Scondary Activation

The students engage in various
activities designed to help them
learn the new material and use it
spontaneously. Activities particu-
larly recommended for this phase
include singing, dancing, dramari-
zations, and games. The important
thing is that the activities are varied
and don’t allow the students to
focus on the form of the linguistic

e

message, just the communicative
intent.

L

CONCLUSION

What connection, if any, can
you make between Suggestopedia
and your approach to teaching?
Does it make sense to you that
when your students are relaxed and
comfortable, their learning will be
facilitated?! Should the teacher’s
role be one of being a respected

and trusted authority? Shouild
direct and indirect suggestions be
uses? Should learing be made as
enjoyable as possible? Which, if
any, of the other principles of
Suggestopedia do you accept?

Do you think students can learn
peripherally? Would it be useful
for your students to develop a new
target language identity? Would
you consider presenting new mate-
ral with a musical accompani-
ment? Are any of the activities of
the activation phase of use 1o you?.
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principles meaningful, you may
want to try some of the following
techniques or to alter your clas-
sroom environment. Even if they
don't all appeal to you, there may
be some elements you could
usefully adapt to your own teaching
style. :

Classroom Set-up

The challenge for the teacher is
to create a classroom environment
which does not lock or feel like a
normal classroom. This was accom-
plished in the classroom we visited
by the use of dim lights, soft music,
cushioned armchairs, and walls
decorated with scenes from a
country where the target language
is spoken. These conditions are not

always possible. However, the
teacher should try to provide as
relaxed and comfortable an envi-
ronment as possible.

Peripheral Learning

This technique is based upon the
idea that we perceive much more in
our environment than that to which
we consciously attend. It is claimed
that, by putting posters containing
grammatical information about the
target language on the classroom
walls, students will absorb the
necessary facts effortlessly. The
teacher may or may not call
attention to the posters. They are
changed from time to time to
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provide grammatical information
that is appropriate to what the
students are studying.

Positive Suggestion

It is the teacher’s responsibility to
orchestrate the sugpestive factors
in a learning situation, there by
helping students break down the
barriers to learning that they bring
with them. Teachers can do this
through direct and indirect means.
Direct suggestion appeals to the
students’ consciousness: A teacher
tells students they are going to be
successful. But indirect suggestion,
which appeals to the students’
subconscious, is actually the more
powerful of the two. For example,
indirect suggestion was accom-

" plished in the class we visited

through the use of music and a
comfortable physical environment.
It helped the students relax and
feel that the learning experience
was going to be a pleasant one.

Visualization

Visualization can be a vehicle
for positive suggestion or it can be
used simply to relax one’s students.
Students are asked to close their
eyes and. to concentrate on their
breathing. After a minute or so,
the teacher, speaking in a quiet
voice, describes a scene or event.
The description is detailed so
students feel they are really there.
When the description is complete,
the teacher asks the sutdents to
slowly open their eyes and to
return to the present.

Some teachers have used such
visualization exercises to activate
student creativity before their stu-
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of the students becomes activated.
The students follow the target
language dialog as the teacher
reads it out loud. They also check
the translation. During the second
concert, the students simply relax
while the teacher reads the dialog

at a normal rate of speed. For

homework the students read over
the dialog just before they go to
sleep, and again when they get up
the next morming.

What follows is the second
major phase (the activation phase),
in which students engage in various
activities include dramatization,
games, songs, and question-and-
answer exercises.

4. What is the nature of student-
teacher interaction? What is the
nature of student-student interac-
tion?

The teacher initiates interac-
tions with the whole group of
students and with individuals right
from the beginning of a language
course. Initially, the students can
only respond nonverbally or with a
few target language words they
have practiced. Later the students
have more control of the target
language and can respond more
appropriately and even initiate
interaction themselves. Students
interact with each other from the
beginning in various activities
directed by the teacher.

5. How are the feelings of the
students dealt with?

A great deal of attention is given
to students’ feelings in this
method.One of the fundamental
principles of the method is that if
students are relaxed and confident,
they will not need to try hard to
learn the language. It will just
‘come naturally and easily.

It is considered important in this
method that the psychological
barriers that students bring with
them be desuggested. Direct and
indirect positive suggestions are
made to enhance students’ self-
confidence and to convince them
that success is obtainable,

Students also choose target
language names on the assumption
that a new identity makes students
feel more secure and thus more
open to learning,

6. How is language viewed? How is
culture viewed?

Language is the first of two
planes in the two-plane process of
communication. In the second
plane are the factors which influ-
ence the linguistic message. For
example, the way one dresses or
the nonverbal behavior one uses
affects how one’s linguistic message
is interpreted.

The culture which students learn
concerns the everyday life of
people who speak the language.
The use of the fine arts is also
common in Suggestopedic classes.

7. What areas of language are
emphasized? What language skills
are emphasized?

Vocabulary is  emphasized.
Claims about the success of the
method often focus on the large

number of words that can be
acquired. Grammar is dealt with
explicitly but minimally. In fact, it
is believed that students will learn
best if their conscious attention is
focused, not on the language
forms, but on using the language.
Speaking communicatively is
emphasized. Students also read the
target language (for example,

dialogs) and write (for example,
imaginative compositions), -

8. What is the role of the students’
native language?

Native language translation is
used to make the meaning of the
dialog clear. The teacher also uses

~ the mother tongue in class when

necessary. As the course proceeds,
the teacher uses the native lan-
guage less and less.

9. How is
plished?
Evaluation usually is conducted
on student’s normal in-class per-
formance and not through formal
tests, which would threaten the
relaxed atmosphere considered
essential for accelerated learning.

evaluation accom-

10. How does the teacher respond
to student errors?

At least at beginning ilevels,
errors are  not  corrected
immediately since the emphasis is
on students communicating their
intended meaning. When errors of
form do occur, the teacher uses the
form correctly later on during class.

Reviewing the techniq_ues

and the classroom set-up
L _— ]

If you find Suggestopedia’s
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Dramatization is a particularly
valuable way of playfully activating
the material. Fantasy reduces bar-
riers to learning.

The fine arts (music, art, and
drama) enable suggestions to reach
the subconscious. The arts should,
therefore, be integrated as much as
possible into the teaching

the matter is defective.

Observxiiions

18. The teacher leads the class
in various activities involving the
dialog, for example, question-and-
answer, repetition, and translation.

19, SHe teaches the students a
children’s song.

20.-The teacher and students
play a question-and-answer game
with a ball.

21. The student makes an error
by saying, “How you do?” The
teacher ignores the error at the
time, but later uses the correct
question structure herself.

Principles

The teacher should help the stu-
dents “activate” the material to
which they have been exposed. The
means of doing this should be
varied so as 10 avoid repetition as
much as possible. Novelty aids
acquisition.

Music and movement reinforee the
linguistic material. It is desirable
that students achieve a state of
“infantilization”” — having a child-
like attitude — so that they will be

more open to learning. If they trust
the teacher, they will reach this
state more easily.

In an atmosphere of play, the
conscious attention of the learner
does not focus on linguistic forms,
but rather on using the language.
Learning can be fun.

Errors are to be tolerated, the
emphasis being on content, not
form. The teacher should use the
form a little later so the students
will hear it used correctly.

REVIEWING THE
PRIN CIPLES

Let us now follow our usual
procedure of reviewing the princi-
ples of a method by answering our
ten questions.

1. What are the goals of
teachers who use Suggestopedia?

Teacher hope to accelerate the

process by which students learn to
use a foreign language for everyday
communication. In order to do
this, more of the student’s mental
powers must be tapped. This is
accomplished by desuggesting the
psychological  barriers  learners
bring with them to the learning
situation.

2. What is the role of the teacher?
What is the role of the students?
"The teacher is the authority in
the classroom. In order for the
method to be successful, the stu-
dents must trust and respect her.
The students will retain informa-
tion better from someone in whom
they have confidence since they

will be more responsive to her
“desuggesting” their limitations
and suggesting how easy it will be
for them to succeed.

Once the students trust the
teacher, they can undergo infantih-
zation — adopting a childlike role. If
they feel secure, they can be more
spontaneous and less inhibited.

3. What are some characteristics of
the teaching/ learning process?
A Suggestopedic course is con-

-ducted in a classroom in which

students are as comfortable as
possible. Ideally, easy chairs, soft
lighting, and music are all available
to contribute to a relaxing environ-
ment. Posters displaying grammati-
cal information about the target
language are hung around the
room in order to take advatage of
students’ peripheral learning. The
posters are changed every few
weeks.

Students select target language
names and choose new occupa-
tions. During the course they
create whole biographies to go
along with their new identities.

The texts students work from
are handouts containing lengthy
dialogs in the target language. Next
to the dialog is a translation in the
students’ native language. There
are also some notes on the
vocabulary and grammar in the
dialog. .

The teacher presents the dialog
during two concerts. These repre-
sent the first major phase (the
receptive phase). In the first
concert the teacher reads the
dialog, matching her voice to the
rhythm and pitch of the music. In
this way, the “whole brain” (both
the left and the right hemispheres)

I
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The teacher should recognize that
learners bring certain psychological
barriers with them to the learning
situation. She should attempt to
“desuggest” these.

Activating the learners’ imagina-
tton will aid learning.

Observations

6. The teacher suggests that the
students feel themselves replying
fluently in English to the questions
posed to them. ‘

7. The students choose new
names and identities.

8. The students greet each other
and inquire about each other’s
occupations.

9. The students use the new
English sentences as if they were at
a party.

10. The teacher distributes a
lengthy handout to the class. The
title of the dialogis “To Want To Is
To Be Able To.”

11. The teacher briefly men-
tions a few points about English
grammar and vocabulary.

12. In the left column is the
dialog in the target language. In the
right column is the mother tongue
translation.

Principles
The teacher attempts to increase
her students’ confidence that they

will be successful learners. The
more confident the students feel,

the better they will learn.

Assuming a new identity enhances

‘students’ feeling of security and

allows them to be more open. They
feel less inhibited since their
performance is really that of a
different person.

The dialog that the students learn
contains language they can use
immediately.

When their attention is off the form
of the language, and on the process
of communicating, students will
learn best.

The teacher should integrate indi-
rect positive suggestions (“‘there is
no limit to what you can do”) into
the learning situation.

The teacher should present and
explain the grammar and vocabul-
ary, but not dwell on them.

One way that meaning is made
clear is through mother tongue
translation, ‘

Observations

13. The teacher reads the dialog
with a musical accompaniment.

.She matches her voice to the

volume and intonation of the

music.

14. The teacher reads the script
a second time as the students close
their eyes and listen. This is done
to different music.

15. For homework, the students
are to read the dialog at night and
in the morning.

16. The teacher gives the stu-
dents hats to wear for the different
characters in the dialog. The
students take turns reading por-
tions of the dialog.

17. The teacher instructs tffe'
students to pretend they are
auditioning for a play.

Principles

Communication takes place on
“two planes”: on one the linguistic
message is encoded; and on the
other are factors which influence
the linguistic 'message. On the
conscious plane, the learner
attends to the language; on the
subconscious plane, the music
suggests that learning is easy and
pleasant. When there is a unity
between conscious and subcon-
scious, learning is enhanced.

A pseudo-passive state, such as the
state one experiences when listen-
ing to a concert, is ideal for

-overcoming psychological barriers

and for taking advantage of learn-
ing potential.

At these times, the distinction
between the conscious and the
subconscious is most blurred and,
therefore, optimal learning can
occur.

R
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scripts.

Next, the teacher pulls out a hat
from a bag. She puts it on her head,
points to herself, and names a
character from the dialog. She
indicates that she wants someone
else to wear the hat. A girl
volunteers to do so. Three more
hats are taken out of the teacher’s
bag and, with a great deal of
playfulness, they are distributed.
The teacher turns to the four
students wearing the hats and asks
them to read a portion of the
dialog, imagining that they are the
character whose hat they wear.
When they, finish their portion of
dialog, four different students get
to wear the hats and continue
reading the script. This group is
asked to read it in a sad way. The
next group of four read it in an
angry way, and the last group of
four in an amorous way.

The teacher then asks for four
new volunteers. She tells them to
pretend they are auditioning for a
role in a Broadway play. They want
very much to win the role. In order
to impress the director of the play,
they must read their lines very
dramatically. The first group reads
several pages of the dialog in this
manner, and following groups do
this as well.

Next, the teacher asks questions
in English about the dialog. She
also asks students to give her the
English translation of an Arabic

sentence and vice versa. Some-
times she asks the students to
repeat an English line after her;
stili other times, she addresses a
question from the dialog to an
individual student.

Next, she teaches the students a
children’s alphabet song containing

English names and occupations,
“A, my name is Alice; my
husband’s name is Alex. We live in
America, and we sell apples. B, my
name is Barbara; my husband’s
name is Bert. We live in Brazil, and
we sell books.” The students are
langhing and clapping as they sing
along.

After the song, the teacher has
the students stand up and get in a
circle. She takes out a medium-
sized soft ball. She throws the ball
to one student and, while she's
throwing it, she asks him what his
name is in English. He catches the

ball as he says, “My name is

Richard.” She indicates that he is
to throw the ball to another student
while posing a question to him.
Richard asks, “What you do?”
(The teacher says nothing, but we

notice later that when it is the.

teacher’s turn again her question is
“What do you do?”) The student
replies, “I am a conductor”. The
game continues on in this manner
with the students posing questions
to one another as they throw the
ball. The second class is now over.
Again, there is no homework
assigned, other than to read over
the dialog if a student so wishes.
During the third class of the
week, the students will continue to
work with this dialog. They will
move away from reading it, how-

_ever, and move toward using the

new language in a creative way.
They will play some competitive
games, do role-plays (see descrip-
tion in the techniques review) and
skits. Next week, the class will be

‘introduced to a new dialog and the

basic sequence of lessons we
observed here will be repeated.

THINKING ABOUT THE
EXPERIENCE

Let us now .investigate Sugges-
topedia in our usual fashion. First,
we will list our observations. From
these, we will attempt to uncover
the principles of Suggestopedia.

QOhservations

1. The classroom is unusual:
The students are seated in
cushioned armchairs, the lighting is

‘dim, soft music is playing.

2. Among the posters hanging
around the room are several
containing grammatical informa-
tion.

3. The teacher speaks reassur-

ingly.

4, The teacher tells them that
learning the target language will be
easy and enjoyable.

5. The teacher invites the stu-
dents to take a menta] trip with
her.

Principles
Learning is facilitated in a relaxed,
comfortable environment.

A student can learn from what is
present in the environment, even if
his attention is not directed to it
(“Peripheral Learning™).

If the student trusts and respects
the teacher’s authority, he will
accept and retain information
better.




the English: all around them and to
feel themselves replying fluently in
English to questions posed. to them
by the customs and immigration
officials. “Now”, she says, “slowly
bring yor awareness back to this
room, its sounds and its smells.
When you are ready, open your
eyes. Welcome to English!”

One by one the students open
their eyes. When they have all
done so, the teacher tells them that
they are all about to get new names
English ones. “It will be fun,” she
says. Besides, she tells them, they
will need new identities (ones they
can play with) to go along with this
new experience. She shows the
class a poster with different English
names printed in color in the
Roman alphabet. The students are
familiar with the Roman alphabet
from their earlier study of French.
There are men’s names in one
column and women’s names in
another. She tells them that they
are each to choose a name. She
pronounces each name and has the
students repeat the pronunciation.
One by one the students say which
name they have chosen.

Next, she tells them that during
the course they will create an
imaginary biography about the life
of their new identity. But for now,
she says, they should just choose a
profession to go with the new
name. Using pantomime to help
the students understand, the
teacher acts out various occupa-
tions, such as pilot, singer, car-
penter, and artist. The students
choose what they want to be,

The teacher greets each student
using his new name and asks him a
few questions in English about his
new occupation. Through her

actions the students understand the
meaning and they reply “yes” or
“no”. She then teaches them a
short English dialog in which two
people greet each other and inquire
what each other does for a living.
After practicing the dialog with the

‘group and with individual students,

the teacher tells the class to
pretend that they are each at a
party where they dont know
anyone. The students stand up and
-walk around the room, greeting
'one another.

Next the teacher announces to
the class that they will be beginning
a new adventure. She distributes a
twenty-page handout. The handout
contains a lengthy dialog entitled
“To Want To Is To Be Able To™,

which the teacher translates into
Arabic. She has the students turn
the page. On the right page are two
columnns of print: In the left One is
the English dialog; in the right, the
Arabic translation. On the left
page are some comments in Arabic
about certain of the English voc-
abulary items and grammatical
structures the students  will
encounter in the dialog on the
facing page. ,

Partly in Arabic, partly in
English, and - partly through pan-
tomime, the teacher outlines the
dialog’s story. She also calls her
students’ attention to some of the
comments regarding vocabulary
and grammar on the left-hand
pages. Then she tells them in
Arabic that she is going to read the
dialog to them in English and that
they should follow along as she
reads. She will give them sufficient
time to look at both the English
and the Arabic. “Just enjoy,” she
concludes.

The teacher puts on some
music. It’s Mozart’s Violin Con-
certo no. 5. After a couple of
minutes, in a quiet voice she begins
to read the text. Her reading
appears to be molded by the music
as her intonation and volume rise
and fall with the music. She speaks
at a slow pace.

The teacher then explains that
she will read the dialog again. This

time she suggests that the students

put down their scripts, close their
eyes, and just listen. The second
time she reads the dialog, she
appears 1o be speaking at a normal
rate. She has changed the music to
Handel’s Water Music. She makes
no -attempt this time to match her
voice to the music. With the end of
the second reading, the class is
over. There is. no homework
assigned; however, the teacher
suggests that if the students want to
do something, they could read over
the dialog once before they go to
bed and once when they get up in
the morning,.

We decide to attend the next
class to see how the teacher will
work with the new material she has
presented. After greeting the stu-
dents and having them introduce
themselves in their new identities
once again, the teacher asks the
students to take out their dialog
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EXPERIENCE

The first thing we notice when we
enter the classroom is how diffe-
rent this room is compared with all
the other classrooms we've been in
so far. The students are seated in
cushioned armchairs that are
arranged in a semicircle facing the
front of the room. The lighting is
dim. There is soft music playing.
There are several posters on the
walls. Most of them are travel
posters with scenes from America;

a few, however, contain grammati-
cal information. One has the
conjugation of the verb “be” and
the subject pronouns; another has
the object and possessive pro-
nouns.

The teacher greets the students
in Arabic and tells them that they
are about to begin a new and
exciting experience in language
learning. She says confidently,
“You won’t need to try to learn. It
will just come naturally. Sit back
and enjoy yourself.”

The teacher puts on a record of
the Grand Canyon Suite and
invites the students to close their
eyes and to become aware of their
breathing. “In, out. In, out,” she
says almost in a whisper. She then
invites the students to take an
imaginary trip with her. She tells
them that they are going to visit
America. She will be their guide.

:She describes the airplane flight,

what they will see when they first

.land and how they will feel in the

airport. She tells them to listen to

.
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