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Abstract

The aim of this research is to study the rate of imporvement of language learning skills (listening. reading.
speaking and writing) as well as designing English textbooks that are taught in guidance schools (junior high
schools) based on learning principles, and new communicaiive teaching approaches. The survey method was
used in this study and the question presenied was 1o find out whether the textbooks taught in the guidance
schools are designed and complied on the bases of recent tearming and teaching methods. The subject were alf
male and fernale English teachers who are teaching in Tehran's guidance schools and the experts responsible
for preparing the textbooks. The sample group of female and male teachers. were selected through cluster
sampling including educational districts, 1, 5, 6, 15, and 18 of Tehran. Number of The experts were |0 and all
of them participated in the research. Number of English teachers in 2002-03 academic year were 111{), With
respect to number of teachers and the Kokran's sumple volume formula, 215 teachers were selected . 13 girls’
and 9 boys’ guidance schools were randomly selected. The questionnaires were completed by 43 femal and
male teachers in each educational destrict and totally 215 questionnaires were answered.

The questionnaire included 40 closed - answer and one open - answer questions. The results of this research
implied that the content of English Textbooks taught in guidance schools. are not adequately complied and
designed.

Finally, the researcher has suggested a communicative teaching pattern to be used and observed in booktexts
and teaching process in order 1o modify and design new or the old textbooks.

Key Words: educational evaluation, text, principles, learning. communicative ieaching, educational objectives.
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Abstrakt
Die mulitimedialen und elektronisch vernetzten Informationssysicme bieten den Lehrenden und Lernenden

auf allen Gebieten des Sprachunterrichts, wie "Literatur”, "Grammatik”, "Wortschatz™, *Ubungen" und Evaluation
umfassende Méglichkeiten an. Zu solchen Systemen zidhlt das Projekt “Grammis™. Es ist webbasiert und lisst
sich sehr leicht direkt und indirekt im Unterricht einsetzen. Lehrende und Lemende kdnnen von diesem Projekt
zur Erweiterung des Sprachwissens sowie Vertiefung der Fertigkeiten im Rahmen der Einzel-, Partner-und
Gruppenarbeit Gebrauch machen. In dem vorliegenden Beitrag geht es darum, die Bestandieile von Grammis
zu beschreiben und jede Komponente im Hinblick auf ihre Einsatzfihigkeit und Brauchbarkeit im
Grammatikunterricht zu untersuchen.

Schliisselworter: Grammis, Grammatik der deutschen Sprache, Terminologisches Worterbuch, Grammatisches

Worterbuch, Elektronische Evaluation.
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14. Funktionale Bestimmung des Verbalkomplexes

15. Rektion und Determination im Verbalkomplex

16. Valenziibertragung und Konverston

L7. Hilfsverben im Verbalkomplex

|8, Modalverben im Verbalkomplex

19. Kompaktiexte

20. Detailiexte

21. Vertiefung

22. Recherche in der Bibliographie

23. Personliches Biicherregul

24. Uber die Bibtiographie zur deutschen Grammatik

23. Spezial-Bibliographie zu Konncktoren

26. Spezial-Bibliographic zu Priipositionen

cl‘.o

. grammis: hutp;//hypermedia, ids-mannheim. de/
index.html, (s.a.). [01.02.2005]

2. Lern Welt “*Das Bild der Andern™; www. bild-online.
dk/, (s.a.). [09.02.2005]

3. Progr@mm: htip:/hypermedia. ids - mannheim. de/

programny/, {s.a.). [08.02.2005]

4. Roth, E.: Kommunikatien im Inemet. Kritische Betrachtung

eincs Schiilerprojekts aus fremdsprachen- didaktischer
Sichr. In: www. sprachen-interakiiv. de/magister/pdf/
magiste- rarbeit.pdf, 2001. [01.02.2005]

3. TAK [Das Trunsatlantische Klassenzimmer]: www, tak.
schule, de/welcome. hiny, (s.4.). [09.02.2005]

6. Wortschatz-Lexikon: hiip://wortschatz.uni-leipzig.de,

{(s.a}. [09.02.2005]
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3. Konstituentenstrukturgrammatik

4. e-book

5. Systematische Grammatik

6. Terminologisches Wérterbuch

7. Grammatisches Wirterbuch

8. Grammiische Bibliographie

9. Funktionale Komponenten des Satzes
10. Ausdruckskategorien und Ausdrucksformen
11. Syntagmatische Bezichungen

12. Paradigmatische Beziehungen
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context, and the role of the interlocutors.

- Students should be given apportunities to develop
strategies for interpreting language as it is
actually used by native speakers.

- Dialogs, if used, center around communicative
functions and not memorized.

- Reading and writing can start from the first day,
if desired.

- Sequencing is determinded by any conside-
ration of content, function, or meaning which
maintain interest.

- Fluency and acceptable language 1s the primary
goal.

- Intrinsic motivation springs from an interest in
what is being communicated through the
language.

- Translation may be used where students need or
benefit from it.

- Language is often created by the mmdividual
through trial and error.

Conclusion PRERIERRY

Communicative language teaching may be
considered an approach rather than a method.
Perhaps the greatest contribution of the CLT is
asking teachers to look closely at what is involved
in communication. If teachers encourage students
to use the target language, then they must truly
understand all that is communicatively necessary.

CLT appeared at a time when language teaching
was ready for a paradigm shift. Situational
Language Teaching and ALM were no longer felt
appropriate for the seventies and beyond. CLT

" appealed to those who seek a more humanistic -

approach to teaching, one in which the interactive

. processes of communication receive priority.

But some of the claims of CLT are being looked
at more critically. The adoption of a communicative
approach raises important issues for teacher
training, materials development, testing and

i
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evaluation and it seems that its procedures are
more appropriate for intermediate and advanced
students. This implies that learners must have
reached a threshold level before attending CLT
classes. Sometimes it may be difficult to conduct
a class based on the students needs and interest.
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Another linguistic theory of communication
favored in CLT is Halliday's functional account
of language use. In a number of influential books
and papers, Halliday elaborated on a powerful
theory of the functions of language, which
completes Hyme's view of communicative
compelence.

Another theorist frequently cited for his views
on the communicative nature of the language is
Henry Widdowson. He presented a view on the
relationship between linguistic systems and their
communicative values in text and discourse. He
focused on the communicative acts underlying the
ability 10 use language for different purposes.

A more recent but related analysis of
communicative competence is found in Canale and
Swain (1980) in which four dimensions of
communicative competence are defined:
grammatical, sociolinguistic, discoursal and
strategic competences. Anyhow, at the level of
language theory, CLT has a rich theoretical base.

Unlike the account that has been written on
communicative language teaching, it does not
propose any innovative views regarding the
process of language learning. Only some elements
of an underlying learning theory can be discerned
in 1ts practice. Some of its communication
principles are activities that involve real

communication and promote learning. Language
is used for carrying out meaningful tasks and when
language is meaningful, it supports the learning
process.

Principles of CLT &y

- Whenever possible authentic language should
be introduced.

- Activities should be conveyed through language
and involve negoliation.

- The target language is a vehicle tor classroom
communication.

- Students should work with language at the
discoursal of suprasentential level.

Students should be given an opportunity to
express their ideas and opinions.

- Communicative interaction encourages
cooperative relationships.

The social context of the communicative event
is essential in giving meaning to the ulterances.

The teacher acts as an advisor during

communicuative activities.

- The teacher helps learners in any way that
motivates them to work with the language.

- The speaker has a choice not only about what to
say, but also how o say.

- The grammar and vocabulary that the students

learn come from the functional, situational

2.
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ability from an carly stage. Classroom aclivites
can maximize opportunities for learners (o use the
target language communicatively where the
emphasis is on meaning rather than form. The
teachers can use the target language as a normal
medium for classroom management and make the
class learner-oriented paying attention to student’s
needs and interest,

Objectives AR

1- The main objective of CLT is to increase the
communication ability of the learners in order
to enable them to cope with their
communicative needs in the target situation.

2- Classroom goals focuse on all components
(grammaticul, discoursal, functional,
sociolinguistic and strategic) of communicative
competence.

3- Language 1echniques are designed to engage
learners in the pragmatic, authentic functional
use of language for meaningful purposes.

4- Fluency and accuracy are seen as complementry
principles underlying communicative
techniques.

5- Students have to use the language productively
and receptively in contexis oulside the
classroom.

6- An integralive and content level of language 1s
used as a means of expression.

25
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7-An affective level of interpersonal relationships
and conducting language as a means of
expressing values and judgments about onesell
and others is emphasized.

8- Students share information with others.

9- Student have choices about what and how they
are going 1o say.

10- They communicate with a definite purpose in
mind.

11- They talk about real topics in real situations,

12- They learn the sociocultural aspects of language.

13- They are given opportunities to focus on their
own through
understanding of their own styles ol learning.

learning process an

14- There is a great tolerance towards learners errors
and acceptance of their contribution to
language development.

Theoretical Assumptions EN SN

The communicative Language Teaching starts
from a theory of language as communication,
Chomsky’s linguistic competence was criticized by
many scholars because it only characterizes the
abstract abilities speakers possess and enables them
to produce grammatically correct sentences in the
language. Hymes proposed the term " conmunicative
competence” to refer to what a speaker needs to
know in order 10 be communicatively competent in
a speech community.



Communicative Language Teaching
Background and History

Every single method, approach or set of ideas
that we look at, has a distinct identity. In most
cases it differs from the rest not only in its
ideational base but also in the way it defines the
teacher’s role and the nature of his involvement
in teaching.

Bul there is also some aspecis that set apart the
methodological initiatives of the 1970s from the
and they belong to the
communicative movemeni which was born during
the early years of the 1970s.

previous methods

Communicative language teaching is not a
highly structured method of teaching. There is no
well defined set of techniques and activities to be
carried out in the classroom. Some specialists
categorized it as an emphasis or an aim rather than
an approach or method, but Johnson and Morrow
(1981) define CLT as second-language teaching
method in which communicative competence is
the aim of the course.

Communicative lunguage teaching began in the
1960s as a replacement to the earlier structurat
methods. This was partly in response to Chomsky’'s
criticism of American structural theories of
language. Schotlars who advocated this view of
language, such as Christopher Candlin and Henry
Widdowson, drew on the work of British functional
linguists like John Firth, M. A K.Halliday,
American soctolinguists such as Dell Hymes, John
Gumpers, and William Labov, as well as
philosophers like., John Austin and John Searle.

Johnson and Porter (1983) state that to qualify
as being communicative, activities must “invelve
some element of choice by the learner.” The trend
toward CLT has come about as a result of the
realization of how complex communication really
i1s. They noticed that a large number of students in
tradittonal grammar-based courses are structurally

compelent bul communicatively incompetent.

When we communicate, we use the language
to accomplish some functions, such as arguing,
persuading, promising also. Moreover, we carry
out these functions within a social context. A
speaker will choose a particular way to express
his arguments not only based upon his intent and
his level of emotion, but also on whom he is
addressing and what his relationship with that
person is. Furthermore, since communication is a
process, it is insufficient for students to simply
have knowledge of the warget language forms,
meanings and functions. Students must be able to
apply their knowledge in the negotiating meaning
and it is through the interaction between speaker
and listener (or reader and writer) that meaning
becomes clear,

Although the movement began as an innovation,
focusing on alternative conceptions of a syllable,
since the mid-1970s the scope of communicative
language teaching has expanded. Both American
and British proponents now see it as an approach
that aims to (a) make communicative competence
the goal of teaching and (b) develop procedures for
the teaching of the four language skills that
acknowledge the interdependence of language and
communication. Thus its comprehensiveness makes
it different in scope and status from any other
approaches or methods.

Communicative language teaching means more
than an integration of grammatical and functional
teaching. Littlewood {1981) states "one of the most
characteristic features of communicative language
teaching 1s that it pays systematic attention to
functional as well as structural aspects of
tanguage.” For some teachers, it may mean using
the procedures where learners work in pairs or
groups employing available language resources
in problem solving tasks. Another frequently cited
dimension of CLT is that it is learner-centered and
experience-based. It offers some communicative
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Communicative Language Teaching began in Britain in the 1960s as a replacement to the earlier
structural methods. This was partly in response to Chomsky s criticism of American structural theories
of language teaching.

Communicative language teaching means more than an integration of grammatical and functional
teaching. Littlewood (1981) states that “one of the most characteristic features of communicative
language teaching is that it pays systemic atrention to functional as well as structural aspects of
language.” Another frequently cited dimension of CLT is that it is learner-centered and experience-
based. It offers some communicative activities from an early stage and can maximize the opportunities
for leamers to use the targer language in their communication. Emphasis is on meaning rather than
form, and student’s needs and interest are taken into account,

Key Words: communication, function, meaning, form, authentic, context, choice, interest
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distinction between listener-related 1alk and
information-related talk. The former forms the
basts of social life. People taltk mainly 10 maintain
social relationship. The latter, however, aims at
transferring information from speaker to listener,
like a passenger telling the driver where 1o go. As
Cook (1991) says, perhaps only the listener-related
talk can be interactive. The point is that all
activities should have some task for students to
complete. For example, all of then should describe
in turn a third person to a ctassmate, so that he/
she can guess who the intended person is. The
teacher’s responsibility is classroom management,
to supervise and assist, to encourage and stimulate.
He insists that students speak the second language,
provides needed language and suggests more ideas
if needed. But above all, creating an environment
in which communication and interaction takes
place fluently with next to no anxiety is what a
teacher should do at his best,

Post Speaking Activities

The task may be completed right after the speaking
activity or in subsequent classes. Some activities
should be saved for future classes, because one
goal in language classes is 1o provide practice in
the four language skills, and strengthen the
students’ retention of the material. The teacher may
require the students to write down a summary of
the discussions they has as homework to be handed
i1 the next session, to be studied and corrected
either by the teacher, or by another student.

Conclusion

All in all, given the paramount importance of
the speaking skill in communication, and the
learners’ increasing interest in developing it nearly
more than the other skills, language teachers
should give speaking skill its due importance, by
equipping themselves with efficient techniques
and practices to provide in their classes. A teacher

who does not have a careful planning is rightly
expected Lo fail to meet the needs of the students
to communicate effectively. And by no means does
this mean that the teacher should strictly watch
over what the students say and channel their
speaking; rather the teacher should give students
opportunities 10 express their thoughts as they
move on to the more advanced levels of language
learning, by providing carefully planned activities
and techniques with appropriate degree of control
exerted at different stages of learning.
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Guided Oral Work: this technique paves some
way for making errors, since the teacher does not
structure so tightly all the utterances demanded
of a student. As the students progress, it is
recommended that they be provided with the
chance to think for their own, to some possible
extent, and respond. Making mistakes can teach a
lot. In general, it is best to provide the situation
and content of what is to be said, but allow some
freedom in the mode of expression. Role playing
is a usetul technique, with each student acting a
role that is established in advance by the teacher,
but some flexibility for the students to bring their
own personality into the situation.

Free Oral Production: at the more advanced
slage of learning, the students should feel they are
more able to say what they want and therefore
they should move to freer oral production more
guickly than the elementary stages. The teacher
bears the heavy burden of providing situations and
stimuli to get all the students to use the language
they have learnt in a more communicative way.
Group work 1s an active tool in which less role
and control is assumed for the teacher. It can be in
the form of acting out a dialog two by two, for
instance, or thinking about and discussing a picture
put on the board in groups. The teacher offers help
in case of need for appropriate vocabulary and
structure.

Chastain (1988) proposes three main phases for
classroom interaction activites; that is, the need
of the students to “talk with” other second-
language learners:

Pre speaking Activities

Pre speaking activities are things that teachers can’
do to prepare the students to communicate
successfully. In order to do so, the teacher should,
1} introduce the topic: it is more practical to think
first of the general idea and context, and later of
the language needed to express the thoughts. It
can be done either by introducing the general
theme and requiring the students to write
statements on paper (brainstorming), or by giving
students listening or reading materials to get some
idea of the topic as well as some needed
vocabulary and grammar; 2) explain cleariy to the
students what they should do during the speaking
activity. For example the teacher may require them
to ask questions about the classmates’ memories.

Speaking Activities

Students should undertake several responsibilities
in this stage: they should have to convert thought
mto language and vice versa (understanding
speech). They should be required to interact with
partners to begin, maintain, and conclude a

conversation. Brown et al, (1984) make a

29
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® Picture Description

This is an activity that can be very suitable for
several levels of students’ achievement. All that
the student has to do 1s to see a picture and tell
what he sees. Of course, the pictures should be
as simple to describe as possible (a picture of
an umbrella under the rain would be a good
example, for which the response would be: “It
is raining” , or a similar short sentence).

@ Transiated Queries
It is an exercise in which each student receives
a written sentence in their first language and
should translate it into English (target language)
to a classmate sitting next to him.
Task: )
rJﬁLg:!jﬂllJJDLﬂ?Ly
Student: My neighbor on my right says he has been
in the United States for 6 months:
The written sentences must be made up on slips
of paper in advance by the teacher, and every
students should have one.

® Communicative Classroom Activities
Directed Dialog 1s one of the most efficient
ways to get the students to talk by asking them
to do so. In this procedure, the teacher specifies
the content of the dialog by suggesting to one
student what to ask, and requiring another to

answer (sometimes in a certain way).
Example:
Ellen, ask Lee if she's ever been to Hawaii.

Lee, answer.

Ellen: Have you ever been to Hawaii, Lee?
Lee: No, I haven't.

Broughton et al, (1978) believe that the speech
produced by the student should be lightly
controlled at first by the teacher, then as progress
is made there should be less rigorous guidance,
leading to situations where the student is free to
produce utterances. Dialoge, as they mention, are
very efficient for the practice of phonological,
lexical and grammatical items. They propose
several types of oral work:

Controlled Oral Work: in this technique, the

dialog can be practiced at the most elementary

level, even in the first lesson.

Example:

Teacher: My name's Robert Smith. What's your
name?

Student: My name’s Jane Riche.

This mini dialog can be developed into pair-work.

The teacher can also go around the class asking a

different student each time.
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Well, I' d be better be off now. Good bye.
Good bye.
Bowen et al, (1985) propose the following
activities for beginners:
® Phatic communication: there are familiar
expressions of greetings, small talk,
introductions, making acquaintances, leave
taking, enquiry about weather, etc. The function
of these is to provide grounds for social
interaction.
Example: (Students are required to repeat the
dialog after the teacher and practice it until they
have mastered it.)

Dialog 1

Betty: Hello, Bill

Bill: Hi, Betty. How're you doing?
Betty: Pretty good. What’s new?
Bill: Oh, not much.

Dialog 2

Mr. Jones: Good morning

Mr. Evans: Good morning. How are you?
Mr. Jones: Fine thanks... Nice day, i1sn’t it?
Mr. Evans: Ye, beautiful weather,

Mr. Jones: Well [ must go. See you later.
Mr. Evans: Good bye.

31

Later on, the same exercise can be done with a
shight modification; that is, the teacher should call
on students to play out the roles. Participants
should act out this time with their own name and
sex.

® Skill-Building Activities >
This exercise is to improve pronunciation,
because it is assumed that any improvement in
pronunciation is a strong help for understanding
and speaking. The weak-stressed vowel schwa
in English is a sound that turns to be rather
difficult for the students to pronounce, and it is
well worth an effort to master it, since the
frequency of schwa in English is astonishing.
The following exercise provides practice in both
hearing and pronouncing the weak-stressed
schwa:

Teacher
Ask if John’s around.

Ask if Henry’s alive.

Student
Is John around?

Is Henry alive?




activities... it is inhibiting, hampering and
frustraling to be consistently checked and
correcied when one is struggling with ideas in
another language. On the other hand, the teacher
should help with vocabulary, grammar, and
pronunciation when the students ask him.”

The assumption, according to Widdowson
(1990) is that the primary task of teaching is to
convey knowledge and to lead students 1o know
how to do things with it for themselves. Speaking
in pairs and in groups can be one example of a
series of activities to reach that aim.

It must be remembered that in real-life
~communications, we usually do not speak in
“complete senlences. Chastain (1988) maintains

that in conversational language, that is, in “talking
with” speech, as opposed to “talking to” use of
language, one attempts to convey the message in
as efficient and concise way as possible, and this
1s because there are some common contexts and
contents between the interlocutors, and the aim is
to expedite the conversation by reducing the
amount of language to maintain the flow of ideas
(this might be attributed to a one of the sources of
difficulties in learning to speak efficiently).
Richards (1980) contrasts conversation with other

activities like lecturing, in that conversation is an
exchange of information in which participants
have some shared assumptions and knowledge and
concerning what contribution they are to make.

Some Classroom Activities

Now, the essential question is “how do we get
a student to speak?” Merely waiting until speaking
emerges by itself does not seem very practical,
since classroom time is too precious to be wasted
by quietly waiting. What follows is some sample
classroom activities that can help to hasten the
process of speaking,.

In dealing .with “conversational discourse™
Cook (1991) believes in a certain format for
conversation as follows:

a) Opening moves: the opening of the conversation

- Hello, John

- Hello, Mary
b) Follow-up moves: starting to talk about

something

- Have you heard about Brian?

- No? What's happened?

- Oh, he’s gone off 1o Australia.

- How amazing.
c¢) Final Exchange: closing the conversation

32|
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From the teachers’ perspective, speaking may have turned to be the most difficult skill to provide
sufficient and proper practice and context for, hence the difficulty to learn the skill.

Bearing this view of students’ needs in mind, as well as a sizable number of teachers’ unclear
insight into the nature of the speaking skill and the techniques to develop it, the present article hopes
to provide some hints as to how teachers could practically conduct a speaking class by: first, clarifying
the role of speaking in communication and language learning in general; and second, by suggesting
some very practical and useful activities in class. Undoutedly, teachers’ creativity and initiations, if
accompanied by an impeccable insight into the nature and aim of speaking in language learning, 18
always welcome. May the teachers be well equipped with methods and techniques to move toward a
point where they, as well as the students, feel more satisfied with the time they spend on education.

Key Words: speaking, english foreign language, role of speaking, classroom activities, communicative

activities.

Introduction

Speaking in a foreign langUdge has always been
considered the most difficult skill to develop in
the learners of the target language, due in part to
the fact that it involves more than simply knowing
the linguistic components,
comprehension and vocabulary memorization, as
is true for the other skills. But what makes
speaking distinct from the others is that the
speakers need to have a quick access to all the
relevant knowledge required to produce the

grammatical

appropriate language in relatively short lags of
time, whereas in other skills the learners normally
have enough time to either match the input with
the existing knowledge (e.g.: in reading, or
listening) or 10 search for the accurate forms to
produce the language with no immediate recipient
who might be waiting, some times impatiently, to
receive the language (e.g.: in writing).

Another problem, as Chastain (1988) refers to,
is that course goals are often unrealistic. Idealistic
objective will only lead to frustration and poorer
achievement. Students would perform much better
if they know that they are expected to participate
in the second languge in the class activities within

33,
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the range of the material they have learnt, and not
much beyond that. They should feel free and not
afraid of making mistakes, for the simple reason
that speaking in the first language too follows a
trial and error procedure.

Role of Speaking

As Paulston et al, (1976) assert, communicative
competence is taken to be the objective of
language teaching: that is, the production of
speakers able to communicate in the target
languge. But efficient communication requires that
speakers share the social meaning of the linguistic
forms: the knowledge of when, how, and to whom
it is appropriate to use these forms. Paulston and
her colleagues distinguish two classes of
communicative interaction activities: first, the
point is to get meaning across: just (o communicate
some meaning in the target language. Second, the
teaching point is getting meaning across in a
socially acceptable way in which usually
culturally relevant information is contained. She
calls only 1he latter essential for developing
communicative competence. The good advice
Paulston et al, {1976) provide is that, “there should
be no correction from the teacher during these
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Abstract

Much of the proficiency-oriented discussion in recent years, as Hadley (2001} points out, has focused
on oral skills. She says that, “the emphasis on speaking proficiency can be attributed to a variety of
factors, many of which are traceable to the widespread popularity of audiolingual methodologies in
the 1960s and the communicative competence movement that began in the 1970s” or the Direct method
in which language is primarily spoken, not written, and oral communication is seen as basic (Larsen- |
Freeman 1986). But what portraits speaking more prominent than the other skills is the observation
that many language students are keener on leamning to speak the second language as their primary goal
of study. So frequently one hears the complaints by the EFL graduates about lacking this crucial

ability and regret not having had enough opportunity to practice and perfect their speaking, while they
may lack other skills too. :
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Les deux méthodes utilisent de nombreuses
stratégies de mémorisation associées aux stratégies
d'apprentissage, de communication et de
production dont les objectifs sont de faciliter des
tAches pour apprendre une langue étrangére; en
effet lorsqu'on obsevre ces stratégies, on s'apergoit
que les deux méthodes utilisent un mélange des
méthodes communicatives 2 cette différence pres
que le degré de l'insistance sur chaque stratégie
varte en fonction du point de vue des concepteurs
de chacune de ces méthodes.

Cependant, souvent entre l'objectif a atteindre
et le résultat obtenu il y a trop de décalage; surtout
quand ces méthodes sont enseignées loin du pays.
car grice aux interactions avec les natifs, les
apprenants résidant en France peuvent mieux
apprendre et surtout pratiquer ultérieurement leurs
appris en dehors d'une classe de langue.

Selon Claude Germain (1993-p4) faire le point
sur I'approche communicative n'est pas une tiche
aisée. En effet, il n'existe pas une mais plusieurs
conceptions ou interprétations de ce qu'est
I'approche communicative.

En outre on estime qu'on ne peut porter un
jugement trés précis non seulement sur ces
méthodes en question mais sur aucune méthode
car l'utilisation de toutes stratégies surtout celles
de mémorisation dépendent du savoir faire de
chaque apprenant. D'autre pan chague individu
réactive ses connaissances d'une maniére parce qu'il
pense que le fonctionnement de sa mémoire lul
impose cetie strai€gie.

Cependant I'apprenant créatif remplace, le
plutdt possible, ses stratégies non efficaces par les
suggéstions de la méthode. Par exemple, la
traduction est un phénoméne normal pour

_ I'apprenant qui cherche 4 comprendre le systems

linguistique étranger & partir de celui qu'il connait
déja. A travers cetie activité intérieure, I'apprenant

rs‘

Fﬂ.'[l'

vérifie la compréhension des données qui aboutit
souvent 2 une fausse compréhension. Donc pour
'apprenant, la traduction est une stratégie
d'apprentissage et de mémorisation qui peut étre
orientée, voire remplacée. comme propose la
problématique SGAV, par la paraphrase. (H. Besse,
1985).
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dialégues. Soit on peut demander aux apprenants
de faire les exercices du munuel, soit selon
I'exigence du niveau des apprenants on peut leur
demander de faire un résumé, de reformuler le
passage oralement, de répondre A des questions,
.. 2insi on pourrait mesurer le degré de la rétention
et I'enseignant pourrait reconnaitre davantage le
niveau de ses apprenants et déterminer les
stratégies a utiliser ultéricurement.

Ensuite on fait réécouter I'enregistrement en
s'aidant des dessins. Pour I'explication d'un mot
difficile a comprendre, pour I'iHlustration du mot,
l'enseignant est conseillé d'utiliser quelques
techniques d'explication qui sont relatives 3 des
stratégies indirectes de mémorisation telles que:
synonymes/ contraires, paraphreses, contextes
multiples, dans le cas d'echec I'enseignant pourra
avoir recours a la traduction du mot. Cést-a-dire
que la traduction est le dernier recours
recommendé par les concepteurs de cette méthode.

Dans cette méme section on trouve de multiples
Jeux de rdles dont le but est de libérer I'expression
orale de l'apprenant,

Durant Ia troisi¢éme section I'apprenant apprend:

> a réactiver les connaissances qu'il possede déja.
> a chercher des idées.
> & sélectionner et a organiser les idées retenues.
> & faire des hypothéses sur le contenu du texte.,
Pour la fixation des formes et des structures,
on frouve des exercices systématiques dans le
manuel. Le cahier d'exercice de cette méthode
comprend des exercices correspondant
respectivement A trois sections des dossiers du
manuel: Information/Présentation, Paroles et
Lectures/ Ecritures.

Cette méthode essaye de faire fixer les unités
didactiques par de multiples et diverses stratégies
demémoris ation telles que: l'organ-isationde la
mati¢re; la présentation des listes de récapitulation
(révision), la récitation, la comparaison des
différences de structures entre la langue matemelle
et la langue cible (I'élaboration), recours a des
résumés, pousser les apprenants  établir des liens
entre leurs connaissances antérieurs et les
nouvelles connaissances (I’élaboration), utiliser de
multiple contextes pour I'illustration et la
mémrosation d'un nouveau mot (I’élaboration).

No.77.Vol.20
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compréhension de dialogues, de faire apprendre
la prononciation frangaise et d'analyser les
composantes des situations de communication,

-Section 3: Lecturel Ecriture.

Trois pages visent la communication écrite et
proposent des stratégies de compréhension et de
production écrites. Dans cette section il y a une
mise en oeuvre des techniques et des stralégies
du développement de la capacité de lecture de
I'apprenant, & appliquer des techniques de
recherche d'idée et enfin 4 développer la capacité
d'auto-évaluation des apprenants.

Les exercises de chaque dossier sont en trois

parties: des exercies d'écoute, des jeux de rbles et
des exercices correspondant aux €preuves du
DELF:
" Ala fin de chaque dossier on voit une page de
récapitulation qui présente: la liste des énoncés
étudiés dans le dossier regroupé en actes de
paroles, la liste de points de conjugaison et de
grammaire. Cette page est congue comme un Aide-
mémaoire pour |'apprenant.

Apres tous les deux dossiers, une page de Faites
le point est envisagée pour tester les connaissances
acquises el les compétences linguitiques. (le
Nouvel ESPASESI, Guide pédagogique. 1995.
p.3-6).

Démarche d'une le
Les auteurs de la méthode suggerent quelques
démarches pour chacune des sections d'un dossier.
Pour étudier la section |, un document visuel,
un lexte et un enregistrement sont a la disposition
de l'enseigant et des apprenants, les démarches
recommendées de cette section consistent a:

* Aider les apprenants a comprendre le theme
par une série de questions. [ntroduire des €léments
linguistiques ou culturels susceptibles de bloquer
la compréhension.

* Faire écouter et lire le texle une A trois folis
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selon le niveau de la compréhension des
apprenants.

* Demandcer aux apprenants de répondre aux
questions. L'enseignant peut encourager les
apprenants a réprondre silencieusement aux
questions des autres.

En ce qui concerne l'apprentissge de la
grammaire, cette méthode propose une stratégie
de mise en mémoire assez efficace, la comparaison
de différence de structures entre la langue
maternelle ¢t la langue érangére afin de mettre
en garde contre les fausses assimilations et les
surgénéralisations dues a 1a L | des apprenants.

Pour la section 2 dont le but est d'améliorer la
mémoire auditive et la mémoire visuelle des
apprenants a partir de I'écoute des enregistrements
et l'assosiation de ceux-ci & des bandes dessinées,
les auteure proposent les procédés suivants:

* Avant de faire écouter l'enregistrement,
F'identification de la situation de communication
est nécessaire: Qui parle? A qui? De quoi?
Pourquoi?

* Ensuite on peut repérer les différentes
séquences de I'histoire et faire formuler des
hypothéses afin de structurer I'écoute. Finalement
on peut introduire et expliquer les nouveaux mots
qui risqueraient de bloquer la compréhension.
Ainsi avant de passer 3 lécoute un dialogue
s'instaure entre l'enseignant et 'apprenant afin
d'apaiser la peur de celui-ci et en conséquence
prépare sa mémoire & capter plus d'information
pour faire des idées sur ce qu'il va entendre.

A la suite de ces démarches on passe a lécoute.
On fait écouter les dialogues, séquence par
séquence, avec les livres fermés. Ainsi 'attention
des apprenants est portée sur l'écoute de
I'enregistrement et leur mémoire auditive serait
exercée.

Les auteurs de la méthode proposent deux
démarches a choix avant de faire réécouter les
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Les concepteurs de cette méthode proposent
une mise en train pour rubrique de parole en
liberté, dont l'objectif est d'introduire de nouveaux
mots pour une compréhension des dialogues. Pour
la production orale on a besoin des photos, des
images, qui représentent a chaque fois les mots
correspondant a la séquence & apprendre. Pour le
déroulement de celte phase chaque apprenant
choisit une image et essaye de parler a propos de
ce qu'il a choisi & I'aide des mots nouveaux qu'il
vient de connaitre.

Apres chaque séquence, cette méthode, suggere
aux enseignants d'envisager un jeu en groupe pour
que les éleves dramatisent mieux les éléments
appris.

Donc dans la démarche d'une legon de la
méthode d'enseignement de Café Créme 1, on
constate l'utilisation de quelques stratégies de
mémorisation et quelques techniques
mnémoniques a savoir: la classification des mots,
la mise en situation, le geste, l'utilisation des
images, la traduction ¢t la présentation mentale
des situations ol un mot peut étre ulilisé c'est a
dire établir des champs sémantiques pour soi.

Les stratégis de mémorisation dans la méthode
de Le Nouvel ESPACES:

Cette méthode fait partie des méthodes qui
insistent a la fois sur une progression linguistique
et fonctionnelle. Le but essentiel est de fournir aux
apprenants une compétence communicative. Cette
méthode cherche a apporter aux apprenants une
base grammaticale solide et progressive, un
vocabulaire utile et nuancé,

Les unités didactiques y sont présentées dans
des dossiers. Chaque dossier est articulé en trois
sections dont chacune propose des objectifs et des
techniques différentes.

- Section 1: Information/ Présentaiion:

Quatre pages de documents préparés et
accompagnés des exercices. Cette section vise
particulierement l'acquisition du vocabulaire et de
la grammaire essentielle pour l'appropriation du
reste du dossier.

- Section 2: Paroles:

Quatre Pages centrées sur la compréhension et
la production orale, & partir d'une histoire suivie
présentée sous forme de bandes dessinées.
L'objectif est de mettre au point l'audition et la

)
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grammaire qui, selon les auteurs, a partir de
tableaux d'exercices, d'exemples d'usage et
d'emploi, fixent les données. Donc les trois pages
de Boire a outils comportent des activités lexicales
et grammaiicales.

- Durant la troisiéme phase, Parole en libéreté,
I'apprenant essaye d'approprier tout ce qui vient
d'étre vu, a partir d'une histoire en quatre parties.
Cette phase est congue pour donner a l'apprenant
la possibilité de réemployer les éléments appris
dans les situations de communication autheniques
et de s'exprimer & son tour. (Café Crérme 1, livre
d'éleve, 1997, p.3). Cette phase se compose, pour
chaque unité, de deux étapes, A et 8, chacune avec
une épisode de F'histoire, des activités variées
d'écoute, d'observation, de répétition et
d'expression.

Chaque partie de la méthode se compose de
quatre unités. Chaque unité comprend trois phases
majoritaires. On constate la répétition du lexique
et les points grammaticaux dans toutes les trois
phases de chaque unité. Surtout les exercices
proposés dans Boite a outils, les jeux de roles et
les activités oraux proposés dans Parole en liberté
permettent la révision des matiéres et le controle
des éléments appris.

La phase de Boite a outils.,
efficace a la fixation des structures par la diversité
des exercices. On y utilise frequement le
magnétophone pour exercer la mémoire auditive,
C'est a l'aide des exemples qu'on dirige I'apprenant
4 comprendre les consignes des exercices. Les
activités orales demandées a I'apprenant dans les
parties exprimez-vous et A vous aident les

nous semble étre

" apprenants 2 s'approprier et & mémoriser les
nouveaux éléments appris.

La production langagigre se réalise a l'aide des
images. L'apprenant produit ses propres phrases
en utilisant le vocabulaire de la page de

i découvene.
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Cette méthode comprend un cahier d'exercices.
Pour la rubrigue Boite & outils, le cahier présenite
deux sections Vocabulaire et Orthographe;
Grammaire. Les exercices de la section de
Vocabulaire et Orthographe visent i consolider
le contenu lexical et orthographique traité dans
I'unité didactique. Les exercices de la section
Grammaire sont consacrés 2 la systématisation des
structures sous forme d'activités de réemploi, de
substitution et de transformation. (Café Cremel,
Cahier d'exercice, 1997.p.6).

Démarche d'une lecon:

Le cours commence généralement par
I'organisation d'une petite conversation dirigée
sous forme de questions-réponses qui iniégre
progressivement chaque €lément nouveau.

L'enseignant est toujours conseillé de faire
écouter deux fois les dialogues et les documens.
La premiére écoute se fait avec les livres fermés.
Apres l'identification des mots, ia deuxieme écoute
se déroule aves les livres ouverts, pour une mise
en place de la compréhension par des stratégies
telles que:la traduction, la mise en situation, la
mime, ... etc. Ensuite les apprenants font une
observation par le repérage et la discussion pour
trouver 1'élément nouveau et sa régle d'emploi.
Dans cette phase des stratégies, une classificaiion
des mots est suggérée aux apprenants afin de
formuler des hypotheses.

Pour le vocabulaire on fait pratiquer les mots a
apprendre en montrant des dessins correspondant
4 la signification de ces mots. Par exemple pour
faire connaitre les batiments et les professions, on
montre aux apprenants les images d'une université,
d'un professeur et d'un étudiant. Ainsi on fait
apprendre le mot en l'associant 2 une image. 1l
s'agit d'une technique mnémonique ot il est
question de présenter mentalement une situation
ou un mot peut étre utilisé.



d'une lecon.

2- Quelles sont les stratégies de mémorisation qu'elles proposent pour la phase de fixation des

donnés.

A travers cette comparaison on est parvenu a conclure que les stratégies proposées pour la fixation
des donné€es peuvent aboutir 4 une bonne mémorisation. Le degré d'insistance sur chaque stratégie se
varie en fonction des intentions des concepteurs chacun appartenant i un courant différent.

Mots clés: stratégie, mémoire, mémorisation, mémoire auditive, mémoire visuelle, élaboration,

récitation, réemploi, apprentissage. fixation

IATEsunction S
La didactique qui s'est nourrie, ces derniéres
années, de la recherche sur les stratégies, exerce
tant d'influence sur la méthodologie que sur les
autres disciplines. De ce point de vue, la
méthodologie exige une étude plus profonde
concernant Padaptation des stratégies, des
méthodes aux capacités des apprenants auxquels
ces méthodes d'enseignements sont destinées.

La méthode Café Créme esl enseignée en Iran
depuis 5 ans dans les instituts de Langue comme:
Kish air, Kish, Safir et Ghotbe Ravandi, et la
méthode le Nouvel Espaces a été travailiée
pendant 6 ans a l'institut Sina, surtout pour la
préparation en frangais des médecins désirant
suivre leur spécialité en France.

Toutes les deux méthodes sont inspirées de
l'approche communicative.

Café Creme s'autoproclame communicative et
grammaticale il en va de méme pour le Nouvel
Espaces qui a également suivi la démarche de
I'éclectisme s'ouvrant i toutes les démarches
possibles en didactique.

Le but essentiel de cet article est d’étudier et
de comparer les stratégies de mémorisation
suggérées par ces deux méthodes et leurs
applications en Iran. Pour cette fin nous nous
sommes posés les questions suivantes:

I- Comment ces méthodes d'enseignement de

F.L.E. ont procédé pour meitre en place le
déroulement d'une legon.

2. Quelles sont les straiégies de mémorisation
gu'elles proposent pour la phase de fixation
des données.

Cetle comparaison s'appuie sur une démarche
descriptive et analytique tout en tenant compte des
stratégies de mémorisation i panir des matériels
en disposition des apprenants et des enseignants 3
savoir le livre d'éleve, le guide pédagogique et les
cahiers d'exercices.

Les strategies de mémorisation dans la méthode
Café Cremel:

Calé Creme est une méthode communicative qui
s'adresse aux grands adolescents et adultes
débutantse et comprend les trois phases suivantes:

- La premiére phase consiste & la découverte et
a t'observation de la langue en suituation 2 partir
des mini textes, mini dialogues et petits
documents. Dans cette phase les apprenants font
des hypotheses sur le fonctionnement de le langue.

- La seconde phase c'est I'emploi de la Boite a
outils ce qui permet d'organiser le champ
sémantique: on y met en place des stratégies
d'acquistion lexicale. Les stratégies d'organisation
du lexique sont adoptées aux aclivités lexicales:
O Le regroupement sémantique.

O La mise en relation des mots (assosiation).
O Les mots en contexies (les prépositions qui
sutvent les verbes...)

Cetle phase est suivie de deux pages de

%0
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Résumé
La comparaison des méthodes pour étudier leur efficacité dans le but d'apprentissage d'une langue

; étrangére est trés fréquente. Cependant cet article instaure une comparaison sous un autre angle. Nous
| avons essayé de comparer les stratégies de mémorisation dans deux méthodes d'enseignement de
F.L.E. appliquées en Iran. Cette comparaison appuie sur les matériaux mis a la disposition de l'apprenant
et I'enseignant a savoir le livre d'él2ve, le livre du professeur et les cahiers d'exercices. Pour cette fin

Foreign Language Teach

on s'est posé les questions suivantes:
1- Comment ces méthodes d'enseignement de F.L.E. ont procédé pour mettre en place le déroulement
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accordance with CTBL’s objectives which can
encourage students to interact with their
classmates more effectively in order to learn more
and use it in real-world settings.

[t, however, seems that more research is required
to clarify the issues of team learing styles and
learners’ beliefs through this type of language
instruction for language skills and sub skill.
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students. Therefore it could be claimed that CTBL
had better results than converntional learning and
improved the lranian learners’ reading
comprehension.

..Also the_data botained from the pre-and post-
tests of the high, medium, and low level students
in both classes were tabulated, analyzed and
compared and the results showed the control and
experimehlal group improved their reading the all
level but the lower level students improved their
reading comprehension much better. Thats, CTBL
had better impact on lower level students which
might be due to their lack of knowledge.

Su_inmary of the Study and Conclusion

- This study was conducted to probe the plausible
effects of CTBL on Iranian senior high school
students’ reading comprehension as well as its
possible influences on different learners.
Comparing achievement of the two groups, the
reséarcher found CTBL class outperformed the
traditional-individualistic learning one. It was also
noticed that more individual learning and
understanding had occurred in the CTBL class
than in traditional one. The lower level students
made best use of their team mates’ reading
comprehension capabilities and developed their
own reading skills and strategies.

1t was also surprising that in the experimental
group while having a team goal to which each
member had to contribute, obtained positive
interdependence, individuals, sense of
responsibility, and learner to learner tutoring and
the teams competed in performance against one

' another. It was also impressive to see the

persistence of the teams with a high motivation
sustained during the course to ensure that each
member of the team has achieved a through
understanding of whatever was being discussed.
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Moreover, the involvement of not just the A.mnes
but also the lower ones was noticeable. "‘

[n conclusion, it is amazing that our classroony,g
activities are campletely oriented toward"s_\..

traditional techniques and it is the time to get rid s

et e %

of the out-dated pedagogical skills.
Pedagogical Implication

This study provided data that reflects the
essentials needs of our calssrooms. The results
provided can be of some help to High school
language teachers. Although using new methods
is paramount and effective in learning, teachers
should not neglect the significant influence of
interaction which can bring about many positive
results, on the implementation and success of their
innovations. The process of learning is not a
smooth one; teachers’ efforts would be in vain if
they insist on their traditional “chalk and 1alk”
system of class management. This research
corroborates the idea that a general understanding
of the principles of CTBL can help high school
teachers to develop a range of tactics for creating
more motivating and relaxed environments for
learning which would enable their classes to
become fully bonded, motivated, activated, and
engaged in the process of learning the English
language.

To decrease the threatening and unpleasant
environment which is the immediate outcome of
our present lesting system; also 1o set testing
administration system of classes in a way to
enhance achieving teaching objectives, test
designers and examiners may rethink about their
types and contexts of testing and grading systems
(Hosseini, 2000; p .77).

It might, as well, help the Material developers
to design and incorporate more motivating and
challenging exercises, activilies, and materials in
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were put under a series of statistical
ana{!ysés. First of all, the means, standard
dgdiations, and variances of the two groups in pre-
[r'f.sl were caleulated (Table 1),

_:‘“-H Table 1. Pre-test results for both groups
Groups | N X SD A%

g Exp.G. | 30 176 | 293 | 87
Cont.G. | 30 1776 | 295 { 83

This table indicates that our two samples had,
though not exactly, the same dispersions of means
which seemed to be suitable for our purpose in
this research. Next an independent t-test was used
to verify the pre-test results on both groups (Table
2).

Table 2. The 1-value for the pre-test of the two Eroups

T.C. n.F 2-tail p. T.O.

2 58 0.05 -0.21

The value of the calculated t was -0.21 which was
less than the value of the t-critical (2) at 0.05 level
of probability. Therefore, the two groups had little
differences.

At the end of the study the results of computing
the means of the pre-and posi-test of the control
group indicated that there was some progress in
this group. In order to find out the difference, the
researcher conducted a matched t-test (Table 3).

Table 3. Paired t-test fur control group

Group| XI X2 81 82 ILF | T.O.
Com. | 17.76 | 21.16 | 293 | 542 209 -6.8
P =0.05 t.eritical 2.045

The results indicate significant difference between
the control group performances on both 1esis
because the observed 1 of -6.8 at a probability level
of p=0.05 exceeded the critical t of 2.045.

The scores gained from the pre-and post-tests
of the experimental group were also calculated and
the result showed a remarkable difference which
confirmed the importance of CTBL on franian
senior high school students’ reading
comprehension. To be sure of the results, the
researcher conducted another paired t-test (Table
4).

Table 4. Paired t-test fur experimental group

Group | X1 X2 51 82 D.F | T.O.
ExpG.| 176 | 25.5 295 | 395 29 16.8
P =005 teritical 20458

This time the t-observed (16.8) exceeded the value
of t-critical (2.045) at a probability level of p=0.05
and supported the idea that CTBL had a stgnificant
impact on Iranian senior high school students’
reading comprehension, o

Then the means, standard deviations, and
variances of two group in the post-test were
calculates and the differences between them
showed a significant difference between the two
groups (Table 5).

Table 5. The t-value for the post-test of the two Eroups

TC. | DFE | 2wip. | ToO.

ha

S8 0.05 6.8

Since the t-observed of 16.8, at a probability level
of p=0.05 exceeded critical t of 2, the result of the
independent t-test confirmed the positive
relationship between CRBL and reading
comprehension of Iranian senior high school
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Design and Procedure

Based on the purpose of the study, the blueprint
of the procedure was a “pre-test post-test control
group design”. To have a valid and standard test,
a test cons'isting of 51 items was prepared. For
the reading comprehension passages to have
appropriate levels of difficulty the readability
indexes of the reading textbook were determined
utilizing the Fog Index of Readability formula.
The obtained figures, then served as indices to
select appropriate passages to be included in the
test. Then the test was reviewed by the instructors

~ teaching the courses to make sure that the test was

geared towards the course objectives. After
receiving the instactors’ comments, she test was
revised and 9 items were discarded. Then it was
administered to a sample population of 16. At
this stage, analyzing the items 7 other poor items
were deleted. Finally, the correlation with a
standard Preliminary English Test (PET) was
calculated. In order to homogenize the
participants, according to their reading
comprehension abilities, the pre-test was
administered to 76 students in the first session.
Next, on the basis of the information obtained, 60
students who were nearly at the midpoint were
chosen as the key informants. That is, scores which
were very high or too low on the test were
discarded. The selected subjects were randomly
assigned to two groups of experimental and
control. For the experimental group to set up
mixed heterogeneous teams, the researcher ranked
learners names on three reading comprehension
achievement cluster from high to low according
to their pre-test marks. Afterwards, to make best
use of Van Lier’s {1996) multiple zones of proxinal
development theory which tried to illustrate the
importance of involving multiple “whos” in social
interaction; they were selected randomly from
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each band-3 members per team .Consequently,

teams involved learners with a range of reading

comprehension abilities. In simpler terms, one high
who was considered the captain, one medium, and
one low reading level student were selected to form

a heterdgeneous team. After that feam’s members

were arranged in specific face-to-face settings.

Then the importance and basic elements of team

learning such as positive interdependence, face-

to-face interaction, individual accouni'ability,
collaborative skills and team processing were
explained and highlighted to the experimental
group. ’
During the experiment, both classes had the
same instructor, the same curriculum, and the same
schedule of instruction, except that in control group
the students had conventional learning, that s, they

did the in-class and out-of-class reading passages

individually, whereas the experimental group

worked in teams. They also used a collaborative
answering technique called “Numbered Heads

Together” The procedure of “Numbered Heads

Together” of Olsen and Kagan (1992) was as

follow:

1. Each student in a team of three got a number by
the captain :1, 2, or 3.

2. After teaching the related reading comprehension
passage, the teacher asked a series of different
“content bound” questions.

3. All members in each team came up with an
answer. They had to be ready to support their
answer based on the text.

4. The teacher called a number from one to three,
the person with that number answered for the
team.

Data Analysis and Interpretation

To answer the stated question, after scoring the
tests and tabulating the scores for each subject, the



lead to the development of higher-quatity
cognitive strategies, increase comprehension by
requiring students to teach each other, enrich the
learning experience by blending students of
various ability levels and experiences, help the
students gain confidence in their abilities and
encourage the weaker students to participate in
classroom activities.

In the case of a reading class, as Jacobs (1988)
argued, increased communication would be
beneficial in two ways. First, students would learn
more about how to gain comprehension strategies.
Second, they would be persuaded to discuss and
negotiate the meaning in their groups more often.
Cooperative learning (Jacobs et, al 1996) offers
opportunities for pre modified inpui that focuses
on meaning in lower-anxiety caontexts,
interactionatly modified input and comprehensible
outpul.

Steven et al. (1987) reported six studies on
Cooperative Integrated Reading and Composition
(CIRC) reading and writing outcomes in grades
2-8. All six evaluations compared the
performances of students to control students for
reading vocabulary, reading comprehension,
language mechanics, and language expression.
The median effect size across all studies was +0.29
which was educationally considered significant.
In 1992, Ronald K., as Himson (2000) reported,
implemented CIRC in nine 3rd grade classes in
rural Ohio with 198 students. The results of the
study revealed that the CIRC group significantly
outgained the control group on reading
comprehension. In addition, when the groups were
divided into three reading levels (low, middle, and
high) differences were found in the lower level
favoring CIRC. Another writer also confirmed the
idea that CIRC provides the most influential
curricula and instructional practices for teaching
reading (Slavin, 1995),

According to Flowerdue (1998) interaction can
involve reflection on the learing tasks through
peer evaluation. The claimed benefits of peer
evaluation, as Roskams (1999) claimed, include
the development of learning skills, fairer
assessment, critical thinking skills, development
of social skills and the development of flexible
and active learning. Shi (1999) also has come to
this conclusion that group talk generates more
negotiated output and demonstrates greater
effectiveness in developing language skills. And
finally a large body of research, including Senior
(1997) suggested that cooperative learning
activites are associated with positive outcomes
such as people’s mindful of other people's abilities
and limitations, rapport between teams and most
importantly, as Johnson (1987) showed, leads to
instructional outcomes that relate to furure career
and life success and as a result peacefully
progressive societies '

Method

In Summer 2000, the researder administéred
the standardized Reading Comprehension Test to
a total population of 76 students and a setected
group of 60 senior lranian male siudérl_ts at “Amir
Kabir” high school in Jajarm, Khorasan. The
reading test consisting of 12 vocabulary, 6
sentence comprehension and 17 reading
comprehension items of 4 passages on the basis
of their course syllabus in the first session and

was administered as the pre, and post-test. Its :
validity and reliability were already established .

through discarding items and concurrent
administration of the test with standardized “PET”
test the materials used in this study were the
students’ textbook and some pars of “Steps to
Understanding”
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Jean Piaget and Lev Vygotsky, who emphasized
the facilitative role of interaction in learning.
Sotilio (2002) also highlighted the idea thart peer
corrective feedback is congruent with Vygotskian
approaches to learning that emphasize
collaboration and eventually leads to independent
problem solving. Cooperative Learning includes
some activities such as learning together, team
learning, and jigsaw. The common rule in these
activities is that students work together to
accomplish shared goals (Olsen & Kagan,
1992& Qxford,1997).

" In this study, however, taking it into account
that most of our calsses are heterogeneous and
the fact that the use of strategies varies according
to level of students, i.e., older and more proficient
readers are more aware of how they control their
learning and more able to verbalize this awareness
(Block,1998, pp .319-323) or intermediate
sutdents ues slightly fewer strategies in total but
proportionately more metacognitive strategies
(Cook, 2001) ; and most importantty considering
the tendency of Iranian high school students for
“competition” rather than “cooperation”, the
researcher thought of designing an appropriate
context which could potentially bring about the
opportunities of interaction in a highly motivating
and competitive as well as relaxed environment
and cosequently the opportunity of transferring
skills and strategies. Cook expected such a strategy
to facilitate and deepen the learning of sutdents,
and to let even the best students learn something

_valuable in accordance with their acadimic

purposes. The remedy emerged in the form of

- “Competitive Team-Based Learning (CTBL), a

combination of competitive and cooperative
learning. CTBL would be the same as team
learning with the exception that “competition”, as
a magic motivator, as in the words of the

researcher, is injected and enhanced among teams

47

Fﬂ_ﬂ'

through different strategies. Here, to reach the
shared goals and to help his / her team outperform
othe teams, each member of a team fleels
accounable for his / her own learning and o_f course
is highly motivated to increase the learning, or
others simultaneously. In such an enviro;jrilént,
as Michaelsen, et al (2003) also put it, the team
can do things that neither a single individual nor
a newly-formed group can do. -
The purpose of this study was to answer the
following questions
1. Does Competitive Team Based Leammg ‘have
any impact on the Iranian senior high school
students’ reading comprehension achievement?
2. Do high, average, and low level students benefit
from Competitive Team Based Learning

differently?

The Evaluation of Cooperative Learning

Since its development and Johns Hopkins
University Center in 1970, Cooperative Learning
has become a major movement in language
teaching and has gained particular impetus from
the time communicative classrooms became the
accepted norm. As Hirst et al, (2004) have
abserved, cooperative learning situations result in
higher levels of self-esteem, healthier processes
for deriving conclusions about one’s setf worth,
more intrinsic motivation, more persistence in
completing the tasks, and greater psychological
health than do individualistic learning experiences.
Tsui (2002) pointed out that teacher fronted
interaction, compared to group work, provides
more opportunities for learners o initiate and
control the interaction to produce an much larger
variety of speech acts and to engage in the
negotiation of meaning. Cooperative learning
situations, (Gunderson and Johnson, 1980)
increase the learning achievement because group
discussion and cooperation promote discovery,



Abstract

Empowering learners with the essentials needed for achieving academic purposes as well as preparing
them to be a true member of the society they are to live in is one of the major concerns of modern
education, This study aimed at investigating the plausible impacts of Competitive Team-Based Leamning
(CTBL) on reading comprehension of Iranian senior high school students It also tried to diagnose its
influence(s) on different levels of reading comprehension.
- After administering a standardized reading comprehension test, a group of 60 homogeneous senior
hloh school students were selected from a total population of 76. Then, they were randomly assigned
to control and experimental groups . The experimental class was divided into 10 teams of 3 students in
each. Both classes received the same schedule of instruction for sixteen weeks. The experimental
group experienced CTBL while the control group had its conventional context. At the end of the study,
the obtained scores on the pre-and post-tests were analyzed through different statistical procedures.
The results showed that CTBL had a significant effect on improving lranian senior high school students

reading comprehension. It also indicated that lower level ones benefited the most.

)

Key Words :competitive team-based learning, interaction, skills and strategies . transferrmg, process

of learning, reading comprehension.

Introduction

Notwithstanding the importance of reading
comprehension for educational and professional
success, ELT’s ultimate expectations have not been
achieved up to the present time (Mirhassani, 1995,
p. 25). The fact is that our conventional
individualistic leaming ignores a critical component
in the learning process, that of “interaction” among
students which greatly affects the process and
consequently the outcomes of learning “interaction”
as Lansley (1994) maintained “has the potentiality
of involving students in the process of learning (p.
50) [as well as helping their peers’ skills and
strategies]. It allows them to negotiate the new
input thereby ensuring that the language which is
heard is modified to the comprehensibility they can
manage (Flowerdue, 1998). The study of
Lightbown and Spadas{2003, 168) for instance,
showed that leamers, surprisingly, produce less
errors in their speech when talking to learners at
similar levels of proficiency. They can also
discover information or knowledge about the
second language that they study.

Accordingly, teachers have several ways to
structure academic lessons e.g

1 i

Sindividualistic
competitive learning”,“cooperative
leaming”, etc . Some of which take.the imponérii:e_
of interaction into account. Jacobs (1998) zis;sens
that “individualistic learning there lS no
interrelation and one preson’s success in
independent of another’s. In competitive lcamgng,}
on the other hand, he explains, “thé\élas's:' i$ ina
win-lose struggle to see who is thé best” (pp 97—
98); in other words, one person achieves her/his
goal only if other people do not achieve theirs . And
“Cooperative learning”, as Lefrancoise (1999)
declares, “is essentially a humanistic approach to
education. It has taken on the connotation of a set
of highly structured, psychologically and
sociologically based techniques. It combines the
cognitive and aftective aspects of learning and
emphasizes participation and active engagement
of the students both of which are of humanistic
concerns”.(p.149) Cooperative leaming advocates

learning™,

(Richards and Rodgers,2002), have drawn on the. -

theoretical work of developmental psychologlstb
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from almost the early stages in high schools
teaches the students the English phonetics and
instructs them how to check the pronunciation of
words from dictionaries, they will find out that
there reliable sources, other than the teacher, for
learning or checking pronunciation. Consequently
they become less dependent on the teacher for
feedback.
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an important role on the improvement of the
subject pronunciation. Therefore, more emphasis
should be put on the learners’ instruction.
Having compared the pre-test scores and posttest
scores of both groups, we found an increase mn the

t posttest mean score of experimiental group which . .
! demonstrated empirically that deductive instrictiori *
. P y :

| of pronunrciation plays an important role, on the
* improvement of learners’ pronunciation
i performance. Thus, kﬁgwledge of sound systém:of
' English as well as of other languages provides a
| useful tool in improving pronunciation
berformances of learners. In conclusion, there is
éome evidence that formal training can provide
positive effects on pronunciation in classroom
setting. (See Tables 3 & 4).
1 The descriptive statistics is shown in table 3.
This table presents the calculations for mean,
standard deviation and variance for both sets of
iscores on posttest,

Table 3. Descriptive Statistics (postest)

i Group X ) v
'| Experimental 80.33 8.56 7327
1 Control 73.37 9.76 95.25

. An Independent i-test also is calculated to
E_i:ompare the experimental and control groups’

.mean scores on the posttest.

Tabte 4. Independent i-test expefimental VS. control
group on posttest

Observedt | Degree of freedom |  Critical t

64 2

3.08

. The t-observed value (3.08) at (64) degree of
freedom, is greater than the critical value of t, i.e
(2). Thus the null hypothesis as no significant
| difference between the mean scores of the two

|
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groups on the posttest is rejected, this means that
experimental group (X=80.33) outperformed the
control group (X=73.37) on the posttest.

conclusion

- To sum up, high-school students, probably due
to their ¢ognitive development particularly the
power of reasoning and inferencing, the
development of consciousness, and the growth of

. world.view, can understand deductive instruction

much better. The deductive teaching causes the
learners to develop a concern for pronunciation.
When the learners become consciously aware how .
deviates their pronunciation is from that of native
speakers, they will be motivated to try to learn
the correct pronunciation of words.” Once learners :
are aware that English words have a stress pattern, .
that word can be pronouriced in slightly different ; 
ways, that the pitch of voice can be used to convey :
meaning, then will know what to pay attention to
and can build upon this basic awareness”
(Kenworthy, 1987, p.27). In other words, if the
learners are specifically aware of their problems,
and know how to deal with them, they will be
motivated for overcoming their problems.

Pedagigical Implications

The result of this research will be of great
interest to language practitioners who are
interested in improving the quality of their
teaching and also to curriculum designers in their
course planning so that they put a greater
importance to the teaching of pronunciation at
secondary schools and high schools. It also has
some implications for English teachers and
learners. Teachers can gradually instruct the

‘learners the pronunciation of the target language

from the early stages. This not only resuits in the
improvement of the learners’ pronunciation, but
it also prevents, to a lot of extent, the formation
of the fossilized errors. If the language teacher



Table |.Descriptive Statistics {pretest)

Group X S v
Experimental 69.95 9.81 96.26
Control 69.40 10,09 10L.8

in order to check the homogeneity of the
variance of the two groups, on the pretest the F-
test is carried out. The F-observed value, (1.06)
has a p-value equatl to . 87. Since this p-value is
much greater than . 05 it can be concluded that
the two groups are homogeneous in terms of their
variances,

Table 2. Independent t-test experimental VS, control
Eroup on pretest

Obscrvedt | Degree of freedom |  Critical ¢
23 64 2
P<.05

An independant t-test is calculated to compare
the experimental and control groups mean scores
on the pretest was no significant difference on the
pretest beiween the perfortmance of the
expermental and control groups prior to traninig.
The F-test also was carried out to control the
homogeneity of students. (See Tables 1 & 2).

The treatment which (he experimental group
received, was related to the formal phonetic training
and deductive instruction of pronunciation, After 8
sessions which lasted 40 days, the same oral test
with the same nature and charactisitics with respect
to the organization, administration and scoring as
the one in the pretest was conducied with the aim
of statistically detemining whether was any
significant improvement in the pronunciation ability
of the subjects in the experimental group. This was
done through calculating and comparing the t-test

of the groups.

Also in order to lessen the degree of subjectivity
as much as possible, the researchers added intra-
rater, in addition to inter-rater reltability, and the
student’s score given by each rater in pre-test was
compared with the score of the same student in
postiest. Complete data analysis is given in the
next part.

Results

There has been a tendency in language
teaching to go from one extreme 1o another:*“from
teaching formal grammar rules 1o never teaching
grammar rules, from always correcting to never
correcting a student’s errors, and from emphasis on
form 1o an emphasis on function”. In recent yeurs,
mainly due to the developmeni of the communicative
approach, the trend in language teaching practice was
toward downplaying form.

[n this article, we adopted the view that both
function are important in achieving a successful
communication. Although the relative importance
of form and function may vary from situation to
situation, form is an integral part of function, If
the form of utterance is changed or distorted, the
function can change and some of the meaning can
be lost. Defending the importance of form, Eskey
(1983) stated, “we can not go on accepting
inaccurate simply because it
communicates something that a clever native
speuker can somehow understand” (p.322).

This study as mentioned in the first part was
an atiempt to discover if deductive teaching had a
considerable effect on the improvement of the high
school students’ pronunciation ability.

As the result of the study indicated, deductive
and formal instruction of pronunciation had a
significant effect on high school students’
pronunciation ability. In the present study, since
pronunciation is regarded as a valuable subskill
in foreign language teaching and learning, the
findings of this study suggest that instruction play

language
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which were the representative sample of the
students who received deductive instruction,
(experimental group) and, 2) 33 senior high
school high students which were the
reprcsénetal:ive sample ol the students who were
given no formal instruction (inductive teaching)

. as control group.

Foreign Language Teaching Joumnal

FL

Instrumentation

Some testing and learning instruments were
used in this study to serve the purpose of the
rescarcher. Testing instruments was an oral test of
pronunciation. Studying a great number of thesis
in relation to pronunciation, the researcher found
a developed test which could tap the actual
pronunciation ability of the students. It included
the main features of pronunciation: Segmental and
supra segmental (stress, rhythm and intonation),
This test consisted of six sub-tests. They were as
follows:

Reading aloud:

Ist. word list (25 items)

2nd, phrases (10 items)

3rd. sentences (10 items)

4th. a written dialog (15 items)

5th. a text (10 sentences)

6th. describing a picture (2-3 minutes).

The experiment time for each subjest of both
groups was 30 minutes. Since it was not possible
to gather all subjects needed for the experiment at
one time, the experiment had to be administered
for each subject. The instruments for administering
this test were some tape recorders and cassettes
for recording the subjects’ pronunciation. In the
learning section for the experimental group, the
subjects were given formal instruction in Persian
through different techniques, procedures and
instructional software about pronunciation.

Procedure
As it was mentioned before, the purpose of this

53
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study was to determine whether deductive
instructions of pronunciation had any significant
effect on the development of Iranian Senior high
school student’s pronunciation ability. To arrive
at the answers to this question, the researchers
administered an oral pronunciation pretest to the

~ subjects of the study (both control and

ekperiniimal groups) individually 1o evaluate their
present ability, Each subject was given the
instructions orally, although they were printed on
the test- sheets. Student’s performances were
recorded on the tape. A total of 30 minutes was
allowed for answering the oral test.

The next step was to score the pretest. In
scoring all subjects’ tests, students’ performances
on both segmental and supra-segmental levels
were taken into consideration. To make the scoring
process more reliable and objective, the researcher
preferred to make use of the analytical scoring.
Each spoken (word - phrase - sentence - dialogue
- text and picture) was scored separately. Then
there was a need to establish inter-rater reliability.
This was achieved by giving the recorded tapes
to three different raters, each giving the required
scores for each spoken item on a 100 point rating
scale. The first rating was made by a native
speaker. The second and third ratings were done
by other English teachers with near-native
pronunciation. When the rating was finished, each
subject had 3 scores for their oral test. Then the
mean of these three scores was found. So the
scores of each student were the mean of the three
sets of scores obtained through scoring her oral
test analytically by three raters. Then the two
resultant means of the groups (experimental group
and control groups) were calculated and compared
with each other statistically (t-test). The observed
T showed that there the descriptive statistics is
presented in table 1. This table is one more
indication of the students’ performance on pretest.
It shows the calculations for the mean, standard
deviation and variance for both sets of scores.



(1987) attempted to determine “what all native
speakers of all varieties have in common which
enables them to communicate effectively with
native speakers of varieties other than their own™.
The result of his analysis were brought together
in the common core, which is a list of English
pronunciation, Jenner (1987) considered essential
for intelligibility any where in the world. In order

to reach these goals, Fraser (1999) called for more '

emphasis on individual learners’ need. Teachers
offer various models, provide opportunities for
practice, suggest specific techniques, and give
encouragement and advice to learners toward
intelligibility, *“‘Fraser (2000) called this role the
“high quality, effective materials for learners of
ESL. pronunciation™ (p.2).

Penington (1989) noted that there was no “firm
basis for asserting categorically that pronunciation
is not teachable of that is not is worth spending
time on...”. (1989, 220).

Stern (1992) says, “There is no convincing
empirical evidence which could help us sort out
the various positions on the merits of
pronunciation training”. In highly specific research

(compliant with the caveats of Saville-Troike

(1989) of research in another culture, and

Robertson (2002) conducted in a language
laboratory in Korea on 30 young students and 60
adults results showed those in both groups who
undertook six hours of pronunciation training
recorded noticeably higher computer analyzed
results of pronunciation than those whose training
omitted the pronunciation program. The result
supported the view that pronunciation training
does help the students in foreign language (FL)
mastery and it is an effective tool in the teachers,
repertoire. Goodwin, (2001 : 117) in this relation
asserts, “the teaching of pronunciation is so crucial
to our students”.

Research carried by Dash (2002) clearly shows
that students in government school receive almost
no opportunity to speak in the FL classes that are

still teacher-centered.

It is easy to see why attention is not given to
pronunciation issues so as to minimize the need
for subsequent corrections. Chamot (1981) said,
“to develop classroom speaking skills, students
need opportunities to participate in small group
discussions, to present oral reports, and to respond
adequately to teacher questioning”. Otlowski
(2001) noted, that pronunciation training must be
included in students’ learning.

Method

subjects

The subjects participating in this study were
66 high school students. They were selected from
among the 110 female senior high school students
through taking a standard test (CELT). Such a
sample was taken from the students of a non-profit
high school. The subjects were divided into two
groups randomly: 1) 33 senior high school students
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Abstract

The present study is an attempt to represent an approach in teaching pronunciation to the Iranian
high school students which would: a) apply a general rule to particular instances b) include the
components of stress and intonation ¢) combine different techniques and procedures in teaching English
consonant d) be highly reliable and make distinction between a person’s ability to learn features of
pronunciation dedeuctively and e) increase the learner s conscious awareness in learning pronunciation.
The framework of clarification used in"this'study was on the basis of Goodwin, Brinton and Celce
' intuitive-imitative approach and

Murica’s approaches (1996) concerning teaching pronunciation, i.e.
. linguistic - analytic approach. ,
- Key Words: pronunciation, intuitive lmltatlve approach Imgu;stlc analytic approach, intonation,
consonant, stress S
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Introductlon _ , .
~ English pronunmanon is stlll unduiy neglected
or ignored even in some of our colleges or
universities. An English phonetic course is usuall):f
left to chance or given ho place in our téaching o;:'
learning. !
' Baker (1992) states that advanced students ﬁnd
that they can improve all aspects of thelr
protlclency in English, except their pronunciation.
Since the sound system is an integral part of any
:language, the study of pronunciation must form
an important part of an ESL programming.
Teachers and students must acquire accurate
pronunciation as well as phonetic knowledge. The
experiece has shown that after a year of systematic
study of Englidh phonetics, the students have made
great progress in their pronunciation and
intonation which in turn helps enormously in
developing other basic skill, particularly speaking
(Morley, 1998). In spite of the above explanation
of a rule, high school students, however are not as
successful as children in learning a foreign
language through inductive process. Because they
have little opportunity to surround themselves with
native input in the target language. In this 51tuat10n
the burden will fall on the teacher to utilize

information and tools such as a phonetic alphabet,

rtlculatory description , charts of the vocal

apparatus and. other aids to provide expllcu
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B[ No 77Vol.20]

information of the sounds of the target language. |
When they are exactly made aware of the-
élifferences and similarities of the target language
[ii‘.ound system with their ngtivc language and also
are told:how to pronounce those sounds, they will
ﬁnd out there are many goals for them to achieve .
and they will change their view on learning -
pronunciation and as a result they will improve
their actual language behavior.

Pronunciation can be one of the most difficult
parts of language for adult learners to master and
one of the least favorite topics for teachers to
address in the classroom. Nevertheless with
careful preparation and integration, pronunciation
can play an important role in supporting learners’
overall communicative power. Otlowski and
Fraser (1999) concur with much of the current
research that the goals of pronunciation teaching
should be “developing functional intelligibility,
communicability increased seif-confidence, the
development of speech modification strategies for
use beyond the classroom” (p.3.). Joanne
Kenworthy, (1987) put forward the concept of
comfortable intelligibility as a suitable goal for
the majority of learners. This term is self-
explanatory, but does notactually pin down which
features of English pronunciation need to be
learned in order to attain this intelligibility. With
this problem in mind perhaps, Brayan fenner
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KEYS TO THE QUESTIONS
Vol. 20, No. 76

BRAIN TEASERS
@ Tier
@® Pardon
@ Sinister
@ Coronation
® Protrude
® Midday
@ Anatomist
@ History
® Disaster
@® Organ

MISSING DICTIONARY DEFINITION
@ You say that something is stupid to indicate that you do not like it or that it annoys you.
® In tennis, an ace is a serve which is so fast that the other player cannot reach the ball.

SCRAMBLED SENTENCES
® Siill waters run deep.
@ The bigger they are, the harder they fall.
@ A man is known by the company he keeps.
@® Don't count your chickens before they are hatched.
® Every man has his faults.
@ First come, first served.,
@ Every man is his own worst enemy,
@ Easier said than done.
® The grass is always greener on the other side of the feance.

® Marriages are made in heaven.

CROSSWORD PUZZLE

ACTross
. We can use tire to float on. —_— R,
—_— - 1 2 “
T L E
4. To see the fish the waves, use a mask and a snorkel.

5. 1t's not easy to play ___ at the beach.
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7. Some children are playing with some ___.
9. Many famities come to beach in ___.
10. Be carefull! Too much sun and you'li get ___.
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Down

2.T'll ride a ___ for exercise.

z

3. When the big waves start. [ can ride my __.
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: 5. [ wish those excited children at the beach would __ down.
6. Watch out! The hot sand can ____ your feet.
e T

8. We hope the weather won'tbe ___. -~

.
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Example: John is not a people person. Luckily, his job does not require him to spend a lot of time
with clients.

Etymology: This term become popular in the 1990s. It was first used in corporations as a way o
describe friendly people who were good ul sales an customer service.

BRAIN TEASERS

Can you solve these brain Teasers?

Two years ago, a man was offered a motorcycle for $1024, but he declined to buy it.

A year later, he was offered the same motorcycle for $640, but again he decided not to buy it. A little
while after that, he was again offered the motorcycle. this time at $400.

Again, he refused to buy i Last weck, he turned the motorcycle down even though the price had now
fallen to $250. If the owner offers it for sale yet again, and he makes a consistent reduction, how much
will it be for sale for the next time?

You are standing by a river with a 5-gallon jug and a 3-gallon Jug, but you need exactly 4 gallons of
water. Using only the 2 jugs you have, how can you measure out 4 gallons?

MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has bee blanked out from definition. Can
you guess what word or phrase is being defined? {t may be a single word or a compound of an idiomatic
expression. Each missing word is indicated by five hyphens, no matter how many letters are in the
missing word itself.

A e is an institution of higher education created to educate and grant degress.
A e is a person who grows and deals in flowers.

SCAMBLED DIALOG

The following is a scrambled dizlog. Unscramble each line, and then there’s u conversation between
John and David. Be careful aboul the punctuation marks.

John: calm/ on/ down/ come/ now/ J ./
the/ world/ it’s/ of/ not/ end/ the/ ./

an/ was/ it/ exam/ just/ ./

David: absolutely/ but/ awful/ was/ it/ ./
why/ 1/ it/ don’t/ happened/ just/ know/ ./

John: happend/ what/ ?/

Forgign Language Teaching Journal
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@ Those who stand for nothing fall for anything.

® Courage is the price that life exacts for granting peace.

JOKES |
' Kids’ Logic

i  TEACHER: George, go to the map and find North Amenca\' .
. GEORGE: Here it is!

s TEACHER: Correct. Now, class, who discovered America?
i CLASS: George did!
i

|

Getting Answers

“—:1‘-":;.«— 2
! : =

!A high school teacher was}‘g'iving\_a true/false test. He was

I [-w R,

strolling up and down the aisles suﬁ?eying the students at
work. He came upon one student who was ﬂlppmg a coin

| N

| 'amd then writing. U e ) /@)

C! o * )4
L

. Teacher: What are you doing?

LA - # M

o ‘-._“\\ - - P

© Student: Getting the answers to the test. The teacher shook . il Fall. )’
' his head and walked on. A little while later, when E

H

everyone was finished with the test, the teacher

noticed the student was again flipping the coin.

:

T

" Teacher: Now what are you doing?

Student: I'm checking the answers.

L
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SLANG FORUM

PEOPLE PERSON
Definition: Someone who likes being with other people and who is good at working with people

F ; [No.77.Vol.20)




"\ﬂ Roshd & Teachers

ES UNRE A

Prepared by Parviz Moftoom (P.h.D in TEFL)
p_maftoon@ivst.ac.ir

QUOTATIONS

® Education in not the ﬁlling of a pail, but the lighting of a fire.
William Butler Yeats

" @ You may delay, but time will not.

Benjamin Franklin

® It is not enough to have a good mind; the main thing is to use it well.

Rene Descartes

® Obstacles are those frightful things you see when you take your eyes off your goal.
’ Henry Ford

® People are just as happy as they make up their minds 1o be.
Abraham Lincoln

WORDS OF KNOWLEDGE
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® Students carry the future of their countries in their schoolbags.

@® Not all who wander are lost.

® The best way to cheer yourself up is to try to cheer somebody else up.
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Sh. Zarei . Neyestanak

In our medern world, letters of different types and formats provide a useful
means to have relation with others and successful correspondence will
definitely lead to favorable results. Yet skill in letter-writing tends to have

more to do with the environment in which we move than with anything else. » LETTER l
We may catch it easily and be free of all its worries or have problems all o WRITING

through our life, _ A
Y- Akbar Mirtssani

| Roshanak D

Most of us experience gaps between what we think, what we can speak
about and what we are able to write. Being able to write goad letters demands
more than words, phrases, sentences and paragraphs, it needs knowing how to
communicate clearly on paper and being able of self-questicning, or beginning
to question our thinking habits. On the whole, letter - writing may seem a

difficult task, but it can be overcome. It can also be helped, to some extent, by
a usefu] and appropriate guide or source book on this subject.

This book is an attempt to provide some reliable references of letier-
writing for the university students, business men and those who are interested
in this task.

This book is intended to give you a broad overview of Applied Linguistics. It
will introduce you to important areas in the field, and familiarize you with the
key issues in each of those areas. The book is writren at the ‘sophisticated
introduction’ level, where the most current ideas in the field are presented, but
explained in language that is accessible and direct. After having engaged with
the knowledge in this introductory book, you should be able to move on to
more advanced books and arricles, such as those recommended at the end of
each chapter in the ‘Further.Reading’ section.

In addition to helping you become familiar with the issues in Applied
Linguistics, the book will also help you become familiar with some of the
research methodology cutrently being used in the field. Knowledge of this
methodology is important in order to be able to read and understand original
research studies in Applied Linguistics books and journals. A number of
chapters show you how research in their area is carried out (for example,
Chapter 9, Sociolinguistics, and Chagpter 11, Listening), which should enable
you to gain a greater awareness of various research approaches. In addition,
each chapter has some data for you to analyse and interpret, with the authors’
suggested solutions at the end of the book. These ‘Hands-on Activities’ will
help to understand the information in each chapter better, becausc you will use
some of it in your own analyses.

T5 14
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