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Abstrakt
Neue und konventionelle Medien, die den Lehrenden und Lernenden zur Verfiigung stehen. spielen auferund ihrer
technischen Voraussetzungen und Einsatzmiglichkeiten im Unterricht und ganz besonders bei der Fremdsprachenvermittlung

eine wichtige Rolle. Aus dieser Sichi werden je nach den technologischen Mitteln und Ziclen des Fremdsprachenlermens
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verschiedene Medien durch Lehrer und Lekioren zur Prisentation der bendtigren Information und Erglinzung des

Wissenstands eingeselzt. wobei grolies Augenmerk aut reibungslosen und gleichzeitig schnellen und einfachen Transter

des Leminhalis konzentriert wird, In dem vorliegenden Beitrag werden die Interaktion zwischen den Medien und den

lerntheoretischen Methoden sowie der Einsaiz des [nternets als Lerninstrument im Préisenzunterricht uniersucht und dargelegl.

Schliisselwérter: Lernmedicn, Neue Medien, Internet, Priisenzunterricht, Fremdsprachenunterricht.
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Abstract

Everybody should learn one or two foreign languages. because language is only the means of international
communication. specially in countries like us that we need to show our culture to the world. Furthermore, in some countries
with some local languages. English has been settled on as the official language. In the other hand. in some other countries,
foreign language in a compulsory subject in the school curriculum, like Iran, that their official language is not English. It
also determines the potential for job ptacement or admission to higher education. Because of the importance attached to
learning English as the foreign language, it is on focus in this study. In this research we checked the existence and the
intensity of the first language interference in learing a second one by analyzing the students’ mistakes. 105 first grade high
school female swdents were chosen through a multi-stage cluster sampling and their results in the final exams of two

successive semesters are analyzed. We showed that a large portion of mistakes can be attributed to the use of Farsi in

written English.

Key Words: interference, second language, language learning, Frasi
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Enghsh for
English for Primary Teachers Pn ma ry Teache rs
Mary Slattery and Jane Willis

_ A handbook of activities and classroom
language for primary teachers.

Maty SIauery & Jane Willis

English for Primary Teachers builds teachers’
confidence in their ability to use English
effectively as wel} as providing advice and
techniques for primary English teachers.

A free CD gives examples of classroom ianguage from real classrooms, plus
pronungciation exercises.

OOOOOOOOOOOOOOOOOOOO

Doing Second Language Research
Theodore Rodgers and James Dean Brown

An introduction to language learning research,
which provides a ‘feel’ for what research -
activities are like by engaging the readerin
several roles across a range of research design
types, both quantitative and qualitative.

f2ES PEAM FRGWH |THIDOCAE 5. ROLGE

An accompanying website provides practice Potng Second
data and extra exercises, plus an opportunity olanguageResearch -
for feedback. ——
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is an incvitable must.

As it was pointed out in this aritcle, dictionary
compilers using computer corpora can ¢laim to
produce dictionarties that are more complete and
reJiable than other ones. This is the case because
words meanings, their grammatical and
collocationat behaviours as well as their relative
frequency of use have been observed in authentic
instances of use. Publication of The Collins
COBUILD English Dictionary confirms such a
claim. Persian dictionary comptlers can also make
use of such a computer corpora of Persian
language words. Of course, 1t requires great
contributions ol universities, research centres and
governmental officials to spend large amounts of
time and money to provide a national corpus for
Persian language like what happened in
Birmingham University for English, i,e. BNC
(British National Corpus). The writer of the
present article believes that it is worth providing
a Persian corpus trom which Persian speakers all
over the world can witness a complete up-to-date
and reliable dictionary in their language every
year.

According to H. D, Brown (2001:44) "some of
the characteristics of communicative language
teaching make it difficult for a nonnative speaking
teacher who is not very proficient in the second
language to teach effectively, Dialogues, drills,
rehearsed exercises and discussions (in the first
language) or grammatical rules are much simpler
for nonnative speaking teachers to contend with.
This draweback should not deter one, however,
from pursuing communicative goals in the
classroom. Technology (such as video, television,
audiotapes, the internct, the web and computer
software) can aid such teachers.”

Implications of concordancing in second
language teaching in general and teaching English
as a foreign language in particular can help our
teachers. Attempts have been made throughout this

artlcle to present examples of pedagogical
23

implications of concordancing in teaching
vocabulary, especially abstract concepts and
collocations. Also, teaching grammar through
DDL (Data Driven Learning) and induction is
another area of pedagogical implications of
concordancing which was pointed out. One more
area of concordancing usage is in teaching ESP,
and ESP materials preparation as exemplified in
the final part ot the article. '

One important point to consider 1n using
concordancing in language teaching is the learners
knowledge level of language, their competence
and ability to infer new concepts and meanings
the Therefore,
concordencing seems to be more useful for

from avaliable context,

intermediate language learners upward.
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He points out that students can not understand the
rule statement unless they test it against the
various examples. He also shows that giving a
rule first imposes a rule formulation rather than
encouraging the student to make one up on his
own terms. In cases where the discremination
necessary is relatively simple, an imposed
classification is usually less easy to remember
and therefore less efficient than one invented
for oneself. In learning grammar through the use
of concordancing, the learner’s own discovery
of grammar based on evidence from authentic
language use becomes central to the learning
process. Yet, as Stevens (1995) asserts, this kind

of learning is distinct from inductive models of

learning in that the teacher facilitates student
research into the language without knowing in
advance what rules or patterns the learners will
discover.

Charles Owen (1993) argues that the
theoretical impetus for developing
concordancing software and its use on language
description and on language pedagogoy comes
from Firthian linguistics and is in marked
contrast to the more psycholinguistic
approaches to language description which have
been dominant for the last thirty years. He
challenges the correctness of descriptive
grammar of English through the use of the new
computational techniques, such as the Collins
COBUILD English Grammar (1990). Of course
these doubts were answered by Francis and
Sinclair (1994).

They answered Owen on many of his specific
points about the accuracy of the lists in the
Collins COBUILD English Grammar, and
argued that such lists remain a valuable means
of showing the interdependence of grammar and
meaning. They emphesized that without a large
corpus of natural language, a full and accurate
picture of language in use especially
grammatical patterns would not be possible.

Concordancing and ESP []

Concordancing has also been used effectively
in ESP. llse (1991). for example. reports on a
vocational training lesson in which banking
students concordanced words like “share™.
‘debenture’. ‘unit’. etc. and then compiled the
information in text files. Students reported results
to the class at large. and found the concordance
programme fascinating.

Mpartusa et al. (1991) had students study
English by means ol concordances of textbook
materials in different subjects. In economics.
searches were done on common Greek and Latin
roots, locating definitions and discovering
differences in American and British usage.

In a more recent trend towards ESP, there seems
1o develop a series ol language studies in which
different sub-fields of linguistics have been linked.
While the ESP is considering higher level issues.
research using corpora and concordancing
techniques has linked genre analysis with
phraseological studies (Dudley-Evans. 2001),
Giedhill (2000) shows how introductions to
medical articles about cancer research use a limited
and predictable phraseology. This phraseology can
be established by examining the collocations of
high-frequency grammatical items (e.g. of, for, on,
but. has, have, were, etc.). Gledhill shows that fras
beenshave been are used in cancer research articles
to eslablish a relationship between a drug or
biochemic al process and a disease (as in TNF
alpha has been shown to deliver the toxicity of
ricin A; Gledhill 2000:7). This research has greut
potential, especilly the potential of relating the
more general findings of genre analysis to specific
language use, and thus 1o materials production.

Conclusion [

Language practitioners’ familiarity and use of
concordancing in their specific areas of activities
in a world in which electronic and computerized
educational technology has been so widespread
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is ... protection against + article + noun’ but
as the printout shows we can also say ...
protection forffrom...’

e The verbs which come before *protection’ in
our sample include ‘provide’, ‘offer’, and
‘give’.

» Adjectives which commonly come immediately
before ‘protection’ include ‘effective’,
‘complete’ and ‘environmental’.

Now the teacher can help the students to
summerize their answers inio a table showing
where ‘protecrion’ fits, for example:

offer effective against
provide environmental protection from
give complete for

Of course one may say this information 1s
available in good dictionaries. But the advantage
of such work is that since the students have studied
the computer printout themselves and worked out
and discovered facts about the word ‘protection’
on their own, their understanding of the
construction of the word and its grammatical
surrounding is likely to be much greater and more
profound (Harmer, 1998).

In a recent development in Tran, Parviz Maftoon
(2003) in a section of Roshd ELT Journal entitled
“Iet’s Take a Break™ tries to present a sample of
concordance lines in which the key word in centre
is masked. The language learners are asked to read
the lines and try to guess what the masked word
is. Doing such kind of exercises improves the
learners’ knowledge of word collocations and the
ability of getting meaning from the context.

Teaching Grammar through!
Concordancing [ ]

Another implication of concordancing in
langnage teaching is its use in understanding and
teaching grammar (Diane Larsen-Freeman, 2001).
Concordance programmes can search massive
databases of spoken and written language to
identify examples of particular patterns (Sinclair,
1990). An implication of corpus-based research
is that teachers of grammar should pay more
attention to conventionalised lexicogrammatical
units-i.e.semi-fixed units comprised of words and
grammar structures, such as ‘the sooner, the
better,-since these units contribute extensively to
native speaker fluency (Lewis, 1997).

McDonough (1986: 31) examines the deductive
and inductive approaches to teaching grammar.



samples not constructed for the purpose of

language learning (Widdowson, 1979: 80).
Authentic tasks would then be tasks and learning
projects as well as activities of knowledge
constructions which truly enable learners to
explore the target language in its structure and
functionality when working with such genuine
“lexts”.

One such exposure can be viewed in the use of

corpora of authentic language as a basis for
understanding lexical and grammatical usage. This
is the case specially for Foreign Language
Teaching (FLT) situations in which direct contact

with native speackers is not so accessible.

Teaching Vocabulary through
Concordancing [

Alan Hunt and David Beglar (2002), in a survay
on different approaches to teaching vocabulary 1o
second language learners conclude that these
learners can be expected to require many
exposures to a word in context before
understanding its meaning. They also assert that
learning vocabulary includes learning aboul
collocations, associations and related grammatical
patterns as well as meaning. Therefore, if regularly
practiced, this strategy may contribute to deeper
word knowledge for advanced tearners as long as
they pay attention to the word and its contexl.

Stevens (1991b) details a technique for creating
vocabulary exercises from concordance output.
Buttler (1991) who believes such exercises are a
quick and reliable means of assessing expectancy
grammar (elaborated on by Oller, 1976) for
placement of students reports.

Harmer (1998) makes use of concordancing as a
technique for teaching abstract concepts to an
upper intermediate ESL class. He exemplifies the
following concordance of the word ‘protection’
in order to explain the meaning of the word as
well as grammatical patterns in which it can be
used and also some of its common collocations.

} wus married. pregnani; and had s Jog tr  proteciion, *| dream of 3y our body so lscipus
wn SPF ruting. Now. generalfv. SPF 2islow on proledtion, but Bergasol’s skin type 2 is high
et wel! These sunscreens do give the best pmtection - siler ol perspimtion can wash
sunscreen after swimming,. Lse a higher sun  prstection  Ihator (SPF) on vulnerabie spots
exhibited a wide variation in the efective protection accwrdid 16 the import-substitute
megligenve in not providing adequaie police protection for the city. Several weeks
frev needles will provide any significant protection, A sutferer from drog addiction
Annual hoosiers” . peovide incvpersive  protection far your dog against |, discases
way of compargble impurtance. For the fanner proleviion agaimi a severe decling in his
her bell . This meagre shelber gives fittke pracction  from cithar coemies ot the wind
alses revponded to the desire of basiness for protectinn ngainst toreign comperition. The
jugplers who require an excess of praise end protetion ftom hard rahs,
speays. Vour madication may not give absolte protection  sgainst malaria some forms of
she shricbed and turmed o Summers for protection, He assured her she need fay
that citizens might solue. Integrity provides protoction against partiality vt deceit or
everything There was a mash. a visor for ey protection, (1 it was hot olside 1t was even
\o hasten il s reconery. begen lo pive 1 protection agsins the import of furcign foods
stems from amy inadequacics olemplos men prulcction legislation. The emplovment
of the viftagers bt with clothing, fuod. and  presection  against the sun. Bt kis feclings
aftheir peopls and for their defence — und prstection of the environment and thic worker
0 tull again. My scabshm coat was nenod  peutection against the wiod and my bands were
il Mather approses and contiaues 1o offer protection, ‘The ogre's wile hides Jack in a
b their ancestors tor life and health, and for prtection  against their cnemies. When they
a disersified line, This provides further proteciion. There iy danger that technulogical
seruling . the burcaucratic system can provide  protection wgainst wllegations af cormption
industry in the country was given inercased  proteetion, This was -umpl) the firs dose of
can't promise you (otal and uner and complele protection, Al eun promise is thal w¢ can
anly in terms of the peneral reed for consumer prolection, which is eneoinprassed innew clause

whu have a pood record in environmental protection re otficially commended and

In this printout, the example sentences are taken
from a wide variety of sources {books,
newspapers, advertisements, etc.) which have been
fed into a computer. Any word can be looked up
in the same way to see how and when il is used.
The number of words to the right and left of the
search word, the word in centre, here ‘protection”
Is just enough to understand the word’s meaning
and use correctly in each case.

Words such as ‘prorection”, ‘charity’, ‘justice’,
fair’, etc. are abstract concepts and really difficult
and time consuming to explain. One way of
teaching words of this kind is to show them enough
examples of the word being used so that its
meaning emerges naturally. That is what computer
concordances do (Harmer, 1998) and what Jack.
C. Richards (2001) and Alan Hunt & David Beglar
(2002) call language teachers’ attention to frequent
exposures to a word in context,

The teacher using the above printout may not
need to explian the meaning of “protection” to the
students rather he, as a facilitwor, can start by
asking the simple question ‘What comes before
and after the word "protection’? and students
working together or individually will be also to
provide the following answers (taken from Harmer
1998, p 59):

* A common pattern into which ‘protection’ fits

26
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this is the basic idea of Data-Driven Learning

approach (DDL). An approach which started to

develop in the 1990s by Tim Johns and his
colleages at Birmengham University. Johns

(1991:2) asserts that DDL approach was promoted

to achieve “the ability to see patterning in the target

Janguage and to form generalizations.

Ruschoff (1999) summerizes the basic ideas
underlying DDL as the followings:

« A focus on the exploitation of authentic materials
even when dealing with tasks such as the
acquisition of gramimatical structures and lexical
items;

= A focus on real, exploratory tasks and activities
rather than traditional "drill & kill" exercises;

« A focus on learner-centred activities;

» A focus on the use and exploitation of tools rather
than ready-made or oft-the-shelf learnware.

According to Ruschoff,” these ideas are firmly
rooted in some of the current guiding paradigms.
Most obviously concepts described us tusk-based
learning (TBL) form a relevant backbone of
aspects exptored and exemplified in DDL™.

Computer-based activities such as
concordancing techniques are particularly in line
with DDL approach.

On the advantages of using concordancing in
language learning, Johns (1988) states that 1)
concordancing interjects authenticity of text into
the learning process, 2) learners assume control
of the process and 3) the predominant metaphor
for learning becomes the search metaphor. He
believes that, through concordancing, we simply
provide evidence needed to answer the learner’s
questions, and rely on the lerner’s intelligence to
find answers.

Jeremy Harmer (2001), in his instructive work,
introduces a number of example exercises by which
students become language researchers and one of these
exercises 1s presenting concordance sample of a

particular word. In order to learn the word, the students
should just read the lines carefully, paying atiention
to the words before and after it. Consider the following
computer printout taken from Harmer (2001, p 179).

seems to say, "Hell, why nat®™”
their shoulders. walk away and do
her shoulders when she feels like it
suggest, 1 might us well be her,
~Madam there are ner pans.
mute agreement. Lurd John though
of refuctance. ha walked 1w the door,
isn’t phat thae way ol'ir?
The tran was morg than Just 8 mysteey
~Komertmes theee™s irouble.”
wnd Iook away, s i1 iE doesn’t marter.
“these are my lenns, $abrina

Mightmare ar perk of budding stardem? His
Fhose ci 5 patential ¢ will simply
Shared experienve, giving her the confidence to
I somebody s 204 o Benedlt (rom incquality. ber shrog
The garape just porsed his lips and said witha shrug
A turious damp fuce on Rossendabe who couls ondy shrug
He stured then with an cnormous shrog
“Elwe your pwn,” Rephicd the Mason withs  shrug,
he mean by thai? Then she pave aniny shrug,
people like them? “She felt Fitralan shrug.
Killed him.™ pur exes meet, | shrug
If they throw me obt .. "he ailed otf with 2 shrug
She HAed her shoulders with a dismissive  shrug,
tor the ether (rom where be'd been summaoned 1o shirug ol the body which Sartor had congealed
stopped by o blizzard? The she gave atiny shruy, She couldn’t back nut now —Kelly
shameface prin bul probably books lihe a careless shrug, “Yeou're right™ L tell him
it's ingraired. Wecan't shrug it oft™ = 'monon sorried abouc
Jegrael raized her evehrows in a faciab shrug  gove a faint nod: | thiok Lmight B
bk imm fas fought @ fosing bartle to shrug off injury and is replaced by anotier
Newetle line-up, bt Pl Bracewsl is likely 1o shrug ofT'a toe injury Keegan
Hights wre glways erowded. “he wld her with o shrug, “Bus I'm hoping to aiteh 1he
point of view.” Amvway.” she added witha shrug, “the jacket might not be thete now
hat?" The stilT shuulders moved ina sirug tha almost failed to happen Wha
“And had there been Apaina  shrug 1his time dismisshoe, "No not to
ot to mave fust though “lle tricd o shrug her off, but Cally held un @ him.

shrug
shrug
shrup

From this concordance it is immediately
apparent that shrug can be a verb, a noun or a part
of the phrasal verb shrug off. Where shrug
collocates with a part of the body, that is always
shoulder, and once again, the student can now use
this collocation with confidence.

Researching words in this way allows students
to complete the task; they can then go on to use
some or all of the collocations they have found in
scenarios where people show how they are feeling
and what they mean with the body movements
they use.

As we now see research has offered a powertul
alternative to teacher explanation. Furthermore it
calls our attention to what Johns (1988) recognizes
as the predominance of research metaphor over
learning metaphor.

Concordancing and Language Teaching [ ]

Jack. C. Richards (2001) asserts that learning
is facilitated by exposure to authentic language
through language genuine
communication. Harmer (1998) also considers

using for
Jearners exposure 10 authentic lunguage as a major
part of language teacher’s job. Genuine materials
are, as Widdowson pointed out in 1979, langnage

wishing heartily that someone else would




determination of sense divisions (Jackson
2002).

So, for the lexicographers of the 21% century,
using a concordance programme in order to search
rapidly and efficiently for different uses of a word,
1ts meanings, collocations, different parts of
speech, etc. seems to be inevitable.

Oxford and Longman lexicographers use the
British National Corpus (BNC), a 100 million-
word corpus of both spoken and written English,
Collins lexicographers use the Bank of English, a
growing corpus developed at the university of
Birmingham, now of more than 400 mitlion words.
Gollins COBUILD English Dictionary which was
first published in 1987 was one of the early
attempts to compile a learners” dictionary on the
basis of a computer corpus of texts. The corpus
available to the lexicographers of the first edition
of COBUILD amounted to 7.3 million words of
text with an additional 13 million words in a
reserve corpus (Jackson 2002).

Concordancing and Studying Language [

Jeremy Harmer (2001) points out that in recent
years the development of new programs has started
to bring corpora into more use. David Nunan (1999)
also points out that concordancing programmes enable
researchers to explore the context in which particular
words and phrases occur. and the other words with
which they co-occur. These databases enable linguists
to identify patterns in language that are not
immediately apparent, and functions performed by
particular words.

Software programmes used with language corpora
show how particular words are used. These ‘key words
in context’ (KWICs) appear on the screen or computer
printout embedded in the sentences or phrases where
they occur. Each line of the concordance is taken from
the different text stored on the corpus. For example
we can get a representative sample of a word such as
‘since’ like the following:

wpipes 1o the guerrills in) 536 and siner then thore have been o reports of 2d
situntion kas changed greatly . and since then we have made & significam
fniroduce a2 memanblc body of woek, and tioce then she has appeased, as if in penan
issies he has been ducking cvcr since the ructions of 1968, <p> The feature
referred privacy to flambayance, ever since his public companies had the stuffing
oud againgg Mr Le Pen's group . Ever since e elections thoy have been revenl i n
. the musical establishment has ovor since accused him of sclling out politic
Controversy has followed him cuver sinre, encouraged by his own unprediciability
of being a Nazi sympathiser ever sinee, The Speer book has enabted critics
closer 1o Welney at Yarmouth and has slnce won easily at Brighton. Despite the p
group lost £1.368m 1§ a st year and has viece been radically slimmed down to three
condemn Peking for its buichery. has sinre nchnowledged t h a1 * 2 1 the #nd of the
food prices on1 August: butter has slvee then gone up 000 per cent, meat by
Hellerman Dewnsch Classic, has since sulfered some unexpecicd defeats, win
by Warren Gummow. Royal Fogds has since been owned and managed by him and &
FESOUrCEs”. < p= A £215m fraud has since been discovered at $5C which has brough
cars hetween 1975 and 1985, he hat, since losing the title . been doggedly pursue
a1 Stoke Mandevil le Hospiral . He has since been granted tem orany leane 10 say
Midlands. <p>The Shoc People has sinre been televised in 52 countrics and
angdong operations_ The prevince has since been in the forefrom of China's =fla
ping. The definition of 8 second has vince officialty been the timue it tahes a
Scottish Phil harmonic Singers. has vince sung with several other orchestras an
was quickly invesied and there has since becn a stream of rights issues,
Lo pablic is the report, which ha since boen backed wp by an intema? repors
“dance keuse™ movement. which hax vince subsided, Their scarch for anthenicity -
in 4 peculiar manner which has vince become known as 'Residential .
spares company  Alpes, which has since been wound up. The case arose through
lage. <p Nature, We lezm, has long since sickencd ond died, The *leafy screens
used very little damage and has lang since coded its Litle 1o the great earthquake

cused in the first place_ have long vinee beeame obsolescent. But the film gels

This printout example of a concordance of the
word since gives us some useful collocational,
syntactic and semantic information. If we sort the
concordance to examine the phraseology which
precedes since, we find multiple examples of and
since then, ever since, (and/which) hasfhave since
(been), (have/has) long since. A closer look reveals
that some of these recurrent phraseologies are
associated with particutar syntactic or semantic
contexts. Since then, for instance, is largely clause-
initial or clause final, long since is medially
positioned between the auxiliary fiuve/fias and the
past participles of the main verbs in the sentences.

Concordancing and Language Learning []

Recent trends toward learner-centered activities
in second or foreign language learning requier a
rethinking of the methodological framework of
language learning.

Furthermore, it is now widely recognized that
computer tools can facilitate the implimentation
of a methodology of language learning that focuses
more, than in the past, on authenticity in contents,
context and task. Bernd Ruschoff (1999) says that
new technologies may solve a large number of
practical problems, particularly in the area of
exploiting authentic resources. He points out that
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collection of books by one writer with information
about where they can be found and how they are
used. Tim Johns (1991) defines concordancing as
“rescarching the company that words keep”.
Elsewhere, he says that a concordancer is a tool
which selects contexts for a given word or
structure from a text or a text corpus.

The most common form of concordance today
is the Key Word-in-Context (KWIC) index, n
which each word is centered in a fixed lenght ficld
(e.g.80 characters or 10 words).

In order to have a concordance of a particular
writer there is a need to have a concordance
programme 1.e. a concordancer. These computer
programmes search for a word or phrase,
presenting them with about 10 words of
surrounding text. Oxford University Press
Microconcord, Longman’s Miniconcordance or
Monoconc. provide acces to any electronic text.
That is, a text available on the computer or from a
CD-ROM based corpus or database and search for
the occurance of particular words or structure or
combination of words e.g. verbs and prepositions.

Concordance software is often published with
sets of text specifically designed for classroom
use.Mills and Salzman (1998) have developed
what is in effect on-line concordancer,
GrammarSafari:

http://deil.long.uiuc.edu/web.pages/

grammarsafari.html
This programme helps students use search

engines to find typical collocations and
grammatical or rhetorical items on the internet
Concordancing and Dictionary

. Compiling [}

Howard Jackson (2002) introduces three
sources from which lexicographers can obtain
their data for compiling a dictionary: 1) previous
dictionary, which can be used both for the
headword list and for lexical information, 2)

29

citation file, which records the results of the

publisher’s reading programme in identifying new
words together with examples of their contexts of
use, usually in the form of complete sentences,
and 3) computer corpora, which are large
collections of texts in electronic form.

These collections of texts are drawn from both
written and spoken English and are representative
of the vast range of text-types and registers found
in language. Computer corpora can be easily
searched, so that all the occurances of a word can
be identified, rather than just those that happen to
be noticed by a reader. In that sense, the data from
compuler corpora arc more complete and more
reliable than from any other source. They also
provide information about relative frequency of
occurance, not only of words and homographs,
but also of senses of words. The usual output of a
computer search is a concordance list. The
advantage of such a list is that context is provided
and can be adjusted for size, so that gramatical
and cotlocational behaviour of words can be
ascertained and used as guides for the



Abstract [

The purpose of this article is to introduce concordancing as an innovative educational lechnology
with which language practitioners may reach some of their gouls in their language studies and language
teaching. Concordancing, as defined by Tim Johns (1991), is “researching the company that words
keep™. The aim of such a kind of research to investigate different aspects of a particular word like
different meanings, grammatical contexts in which it is used, and other words with which it collocates,

Concordancing software is a tool that allows for the creation of discovery-based and exploratory
learning materials. Its basic function is 1o extract lists with sample contexts of any word or structure
being seareched for. Such lists can then be used as a basis for what Tim Johns (199 ) refers to as Data-
Driven Learning (DDL). This article tries o elaborate on the issue.

One of the implications of concordancing is to provide dictionary compilers with large collections
of texts drawn from both written and spoken language. These collections of texts can be the most
reliable sources from which lexicogaphers can obtain their data for compiling a dictionary.

As far as language teaching and language learning are concerned. Concordancing us a new method
of Computer Assisted Language Learning (CALL) may solve a large number of practical problems
particularly in the area of exploiting authentic resources. The present article gives some practical
exercise examples through which language learners may learn a lot about any given word in the
language. Word meanings, grammatical patlerns in which a given word may appear, and word

collocations are some picces of information obtained from these kinds of exercises.

Key Words: concordancing, language corpora. authenticity, collocation, Data-Driven lLearning.

Introduction []

During the two recent decades, educational
technologies have had considerable influences on
language studies in general and on language
teaching in particular, Audiovisual techniques and
procedures in ESL classes, computers and more
recently internet are some major examples of state-
of-the-art technological implications in the lield.
In today’s world computers increasingly provide
access to information, and thus by definition a
potential instrument of learning. In the field of
language, their use mainly involves access to
collections of texts particularly electronic refrence
works such as spellers, grammars, dictionaries and
thesauri (Guy Aston. 1995).

A language corpus which is a major outcome
of such kind of computer use provides language
practitioners with authentic instances of language
in use. In order to gather a corpus of this kind tens
or hundreds of millions of texts are subjected to

concordancing to display the contexts of
occurance of particular forms and to calculate their
frequencies. Up to now, these analyses have
produced a wide range of descriptive and
theoretical insights into language use.

‘To my knowledge, tn our country, Iran, few
language practitioners, teachers and advanced
foreign language learners even those who work
with computer and computer programmes are
familiar with concordancing and concordance
programmes. Thus, this article is an attlempt 10
elaborate on what concordancing and concordance
software programmes are, how they help
lexicographers, language teachers and syllabus
designers.

Concordance Defined []

Longman Dictionary of English Language and
Culture (2003) defines concordance as an
alphabetical list of all the words in a book or a
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As Warschauer (1996) and Warschauer, Turbee,
and Roberts (1996) asserts, the nature of computer-
mediated communication creates opportunities for
more decentered interaction. To fully exploit these
opportunities, the teacher must learn to become a
"euide on the side” rather than a "sage on the
stage”. A situation which is based on
communication between students but in which the
students have little say over the topics or outicomes
of that communication is not likely to leud to the
kind of atmosphere optimal for language learning.

Conclusion

Essential to any web-based course is thoughtful
consideration of student needs and teacher goals.
Atpresent, a general understanding of the modern
technology seems unavoidable for an efficient
ESL/EFL teacher. In a Web-based EFL classroom
it 1s expected of teachers to be knowledgeable in
computer applications which relate to teaching.
Teachers, as learning facilitators are also expected
to establish and maintain professional contact with
other teachers in their specific discipline to ensure
a continuous flow of information 1o utilize
techniques in encouraging and motivating students
to take responsibility for their roles as active
learning partners in collaborative language
exchanges.

The teacher's contribution in a learmer-centered.
network-enhanced classroom may include
coordinating group planning, focusing students'
attenuion on linguistic aspects of computer-
mediated texts, helping students gain meta-
linguistic awareness of genres and discourses, and
assisting students in developing appropriate
language strategies.

Therefore, each teacher based on his/her goals
and the goals of the program, the needs of the
students, and the materials and technology
available will have to find his/her own way.
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following guidelines help teachers to implement
computer network-based activities effectively into
their second language classroom:

: 1) Consider carefully your goals. . = . .| -

Since there are many ways to integraie the
Internet into classroom instruction, 1L 18 important
for the teacher to clarify his/her goals. If, for
example, one of the teacher's goals is to teach
students new computer skills, the teacher may
want to choose Internet applications which will
be most useful to them outside the classroom, with
activities structured so that students steadily gain
mastery of more skills. If the immediate goal is to
create a certain kind of linguistic environment for
students, the teacher should consider what types
of langnage experiences would be beneficial and
structure computer activities accordingly. If the
goal is to teach writing, Internet activities should
be structured so that they steadily bring about an
increase in the types of writing processes and
relationships essential to becoming a better writer
(Warschaure, 1995).

2) Think about integration.,

There are many ways that Internet activities can
be integrated into the overall design and goals of
the course (Sayers, 1993). The teacher can work
with students to create research questions which
are then investigated in collaboration with foreign
partners.

Students can use exchange partners as experts
to supply information on vocabulary, grammar,
or cultural points which may emerge in class. The

. teacher can make decisions about how to integrate

online integration into the class with the students.

3) Don’t underestimate the complexity.
Though we have students who are quite
experienced with computers, we also have students
123
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who seldom use a computer, and they lack the
basic knowledge to operate a mouse or open a
folder; lack the vocabulary, reading, and listening
skills to follow instructions for using the computer.
Beyond these issues of learner preparation,
hardware and software systems can be down.
Exchanges between classes may be complex and
problematic. The partner teacher might not have
the same understanding of the nature of the
exchange and working through differences can
cause further delays. All these potential problems
mean that in attempting to integrate online
teaching, it is best not to be overly ambitious at
the start. A situation which overwhelms both
students and the teacher in technical difficulties
is not likely to bring about the desired results.

4) Provide necessary support.

Teachers need to provide sufficient support to
prevent students from being overwhelmed by
difficulties. This kind of support can take numerous
forms: creating detailed handouts that students can
refer to when class is finished; building technology
training sessions into the class schedule; working
with the computer center to set up procedures which
are as simple and intuitive as possible; assigning
students to work in pairs or groups; providing details
to the students about how and when to get assistance
from technology specialists outside the class and
being available to help students at times when they
are most likely to need it.

5) Involve students in making decisions.

It is usually difficult for a teacher to be fully
aware of the impact of complexities without regular
consultation with students. This may involve
anonymous surveys, class discussions, or similar
means of involving students in expressing their
opinions about the process of implementing
technologies.



Pedagogical Implications to Plan a Web-
based Course

[t is clear that working out objectives and
assessment techniques to complement the overall
course objectives requires careful planning to
ensure that the course remains meaningful and
stimulating. Trokeloshvili (1997) claims that while
the use of the Internet in EFL is gradually gaining
popularity, no unified method of instruction has
emerged yet. Foreign language instructors, most
often, experiment in various approaches and
methods, seeking to integrate the new technology
into their present curriculum. This is natural as
the introduction of the technology is new to the
EFL classroom, and requires constant
investigation and experimentation. The main aim
is to put forth a method of instruction to yield
favorable results in improved language
production, giving consideration 1o students' needs
and teachers’ goals. [n other words, a thoughtful
consideration of student needs and 1eacher goals
seems essential to any web-based course, A web-
based course can ehance consistency between
teacher expectations and student needs as student
enthusiasm in naturally promoted by the
technology and also the excitement of creating a
personal homepage.

In planning a comprehensive web-based
course, a teacher might consider the following
needs and goals as important:

1) Student Needs

a. Need for writing practice;

b. Need for writing with a real purpose in
mind;

¢. Need for authentic audience;

d. Need for reward or fruit of labor:;

e. Need for feedback;

f. Need for motivation;

g. Need for new challenge;

h. Need for peer evaluation:

i. Need for something new;

}- Need for new skills;

k. Need for skills for future employment:

I. Need for creativity;

m. Need for authenticity in writing.

2) Teacher Goals
a. Improved writing in all areas;
b. Higher awareness and consciousness;
¢. Writing with a purpose:
d. General understanding of the technology:
e. Aclive communication;
f. Student enthusiasn;
g. Understanding of the Internet:
h. Students working cooperatively;
i. General understanding of Web research:
J. General computer/typing skills;
k.Comprehensive understanding of
compulters; )
I.Work outside the usual instructional
paradigm;

m. Self-expression in student work.

The above model is mostly based on the notion
that students, whether consciously or otherwise,
bring to class a set of personal needs so teachers
should adopt a goal oriented agenda in teaching.
The relationship between the two factors need not
be mutually exclusive. and therefore greater
flexibility can be allowed in a Web-based course.

Guidelines for Teachers to Implement
Computer Network-based Activities into
the Language Classroom

Warschauer (1995) believes that technology is
developing so rapidly that it can often be difficult
or even overwhelming to harness, somewhat like
trying to get a drink of water from a gushing fire
hydrant. In order to be able to make effective use
of new technologies, teachers have to focus on
some basic pedagogical requirements. The

34
Nb’?{ﬁﬁﬁ!&i{l-.‘-zel

Foreign Language Teaching Journal



Fareign Language Teaching Journal:

paper used in the classroom because much of the
writing can be done on the computer. In addition,
Web sites can replace some printed materials and
therefore conserve natural resources.

Global Awareness and Understanding

The use of the Internet is becoming more and
more widespread. Through the Web, information
can be exchanged easily between people in
different corners of the world; hence, connecting,
students around the globe. Such a kind of swift
and smooth communication can increase global
understanding among the students. As Lee (2000)
puts "the English teacher should facilitate the
students’ access to the Web and make them feel as
citizens of a global classroom.”

The Role of Teacher as the Learning

Facilitator

1t seems that the number of EFL/ESL teachers
who like to make use of the Internet in their
teaching is gradually increasing all over the world.
There can be lots of questions including what
expectations are there from EFL/ESL teachers.
how effective are they in getting optimal results
in their use of the Internet as an instructional or
learning tool, how can teachers' relative position
in the learning alignment change and whether to
use the Internet as an add-on or as the core in the
educational environment?

Today, it is expected of teachers to be
knowledgeable in computer applications which

' relate to teaching; therefore, they have to work
together with experts in the field to lead their

classes successfully. They are also expected to

elicit learning and stimulate progressive skills

development flowing from the basic to more
complex notions while retaining clarity of
understanding throughout.

Ablg problem in a Web-based classroom is that

ﬂ]_h No.78.Vol.20

newcomers to the Internet and even occasionally
the old hands may not know how to react in some
situations. Therefore, high priority should be
placed on the clarification of goals as they inform
future actions as well as reactions. Learning
facilitators are also expected to establish and
maintain professional contact with other teachers
in their specific disciplines to ensure a continuous
flow of information, especially with regard to
useful sites to further academic activity and
collaboration. _

In order to maintain the interest of students the
learning facilitator has to utilize existing
techniques and also be creative in encouraging and
motivating students 10 take responsibility for their
roles as active learning partners in collaborative
e-mail exchanges. While it seems that liitle
traditional teaching takes place, the learning
facilitaior now becomes
instead of "sage on the stage” (Nagel, 1999).

Teachers need to observe some basic principles

"the guide on the side”

in integrating the Internet into English classroom
courses. Warschauer, Shetzer and Meloni (2000)
divide these principles into three arcas: learning
goals, teaching guidelines, and planning tips. To
EFL teachers, such principles seem to be mostly
pedagogical rather than technological in nature,
and therefore observing them is essential since
they remain useful guides even it particular tools
change.

According to Warschauer, Turbee and Roberts
(1996). involving students in determining the class
direction does not imply a passive role for teachers.
Teachers' contributions in a learner-centered,
network-enhanced classroom include coordinating
oroup planning, focusing students’ attention on
linguistic aspects of computer mediated texts.
Helping students gain meta-linguistic awareness
of genres and discourses. and assisting in
developing appropriate strategies.



integrate the Internet into their language
classrooms and what could be the rationale of such
an integration?

Most often it has been shown that a large
number of teachers who venture into cyberspace
become enthusiastic about the wonderful learning
opportunities offered to ESL/EFL students, as well
as the valuable resources. Therefore, they often
encourage their colleagues to jump on the
bandwagon. There may be several common
reasons for this [nternet enthusiasm:

Motivation

Computers seem to be very popular among the
students. They are mainly considered as fashionable
and they can present students with a lot of fun and
games. Lee (2000) and Skinner and Austin (1999)
claim that the students’ motivation is increased in a
Web-based language classroom because a lot of
activities are offered by computers and that these
activities provide students with opportunities to feel
more independent.

Enhanced Students Achievement

Computer-based instruction can be helpful for
students because it strengthen their linguistic skills
by affecting their learning auitude positively.
According 10 Lee (2000) and McGreal (1988)
computer-based instruction makes the students
build self-instruction strategies and increase their
self-confidence.

Experiential Learning

The Internet helps students to gain a huge
amount of human experience. Students have the
chance to learn things by doing themselves. They
get the ability of creating knowledge, not just
receiving it. As Lee (2000) claims since the
information is presented in many ways, users may
choose whatever they want to explore.

Individualization

All students in general and shy students in
particular can benefit from individualized and
student-centered collaborative learning. In this way
they may work to their full potential without
slowing down their peers’ pace.

Independence from a Single Source of In-
formation

All students can use their books but lots of them
do not usually have any other source of information.,
On the Web, they can discover thousands of
information sources and get different points of view
about the sujbect they study. Therefore, the Internct
can introduce them to a multi-cultural world.

Authentic Materials for Study

Most of the information on the World Wide Web
has been written in English by native speakers.
Therefore, the Web can be considered a rich source
of authentic reading materials. According to
Hanson-Smith (1995) computer and the Internet not
only give students the chance of using authentic
reading materials everywhere, either at school or
at home, but also they can reach those materials 24
hours a day, namely, whenever they want.

Greater Interaction

Lee (2000) asserts that "random access to Web
pages breaks the linear flow of instruction." EFL
students can chat with people they have never met
by sending e-mails or joining chat-rooms."
Furthermore, as Lee (2000) and McGeal (1988)
believe acuvities presented on the Internet, give
students posiive and negative feedback by
automatically correcting their on-line exercises.

Environmental Friendliness
Use of the Internet can decrease the amount of
NB.78.Vol20
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of the Internet into the language classroom, further debate can be brought up on the role of EFL
teacher in a web-based classroom. The question is that when the source of information and interaction
is the Internet and its netizens what is the teacher supposed to do? Moreover, if more information and
expertise might be available to learners via the Intemet what value do teachers add to students’
education? In addition, of the basic cdlegortes of Iearnm;__, are the ‘,dme but they dll‘l the potentials of
interactivity and authenticily through the lntemet how does the teacher's relative position in the learning
alignment change? : '

To discuss the above issue, first some of the benefits of integrating the Internet into the language
classroom will be briefly mentioned. Next the role of the teacher as the language facilitator in web-
based classroom will be discussed. For this purpose, we will pay especial attention to two aspects: the
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students' needs and the teachers' goals.

After that some implications for teachers in planning a web-based course will be presented and

finally some guidelines will be suggested for teachers to implement compuier network-based activities

in their language classrooms.

Key Words: Computer-Assisted Language Learning (CALL), computer network-based activities,

the Internet, integration, language facilitator, web-based classroom.

Introduction

ESL/EFL teachers are mostly known for their
innovations. When a new method or approach
comes along we, language teachers, usually
explore and discuss it and sometimes adopt it,
partially or completely. It is probably safe to say
that most ESL/EFL teachers have an eclectic
approach, integrating the best elements of several
approaches. On the other hand, an important part

of being an effeclive teacher is keeping abreast of

developments in the field. EFL/ESL teachers need
to keep up with current research and modern
educational technologies after completing their
In addition to having the latest
information pertaining to the area(s) of nterest,

training.

efficient teachers also need (o have channels that
will open up new interests.

For the past several years teachers have been
talking about computers. The discussion first
centered on the use of compuiers as word
processors, asking questions such as "should
student use computers for writing assignments?”

With the teachers' generally accepting the
computer as a valuable tool for improving students’
language skills, now the discussion can shift to
another issue, i.e., if the basic categories of the
learning universe are the same, but they gain the
potentials of immediacy, relevance, interactivity
and authenticity through Internet access, how does
the teacher’s relative position in the learning
alignment change? In other words, when the
teacher is the source of information, the learning
path tends Lo be teacher-to-learner. When the
source of information, interaction, opinion and
imagery is the Internet and 11s netizens what is the
teacher now supposed to do? Moreover, if more
information and expertise might be available 10
learners via the Internet, What value do teachers
add to studenis' education?

Reasons for Teachers to Integrate the
Internet into Their Language Class-

rooms
What reasons may there be for teachers to
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Teachers must help learners become familiar with
these cotlocations and such familiarity will develop
best when the learner is consciously aware of this
tendency of words to go together. It 1s necessary to
mention that transiators can also benefit from the
study. Since collocational problems due to lack of
good knowledge in this area are the source of many
problems in translation, translators should be made
aware of collocations and vigilantly consider their
equivalences in both L1 anc FL to improve the

quality of their translations.
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done by Hussein (1990) it was found that many
collocational errors were due to negative transfer
from L1, e. g. ‘pipe water’ instead of ‘tap water’.
Other scholars like Newmark (1988) consider
collocations as a significant problem in translation.
Newmark states that recognizing whether or not a
collocation is familiar, natural, or acceptable is one
of the most important problems in translation.

In sum, the findings rejected the Null
hypothesis and showed that Test Method and
Language Proficiency level have a significant
effect on recognition of English collocations by
Iranian EFL Learners.

Pedagogical Implications

Most teachers are familiar with the concept of
communicative competence, but they need to
become familiar with the concept of collocational
competence, as well. The findings of this research.
especially with regard to translation, revealed that
lack of collocational competence forces students
to commit grammatical mistakes. They normally
produce long utterances since they do not know
the collocations which can express precisely what
they want to say.

The findings of the present study lead to the
view that the main objective of vecabulary
teaching, especially at intermediate and advanced
levels, should be to increase students’ collocational
competence. Each individual word may be known
to students, but they probably do not know the
whole collocation. For example, most intermediate
students will know the words ‘hold’ and
‘conversation’, but may not know that they can
be used as one item, i.e. ‘hold a conversation’,
because they have not stored this chunk in their
mental lexicon as a single item.

Most current teaching approaches put a great
deal of emphasis on getting students to talk. This
is futile if students have not had input in chunks
which they can call on when needed. Teachers
therefore need to place a much greater emphasis

on good quality written and spoken input at lower
levels by incorporating a frequent range of lexical
phrases and using them in various exercises to
guide learners towards more fluent talking.

In addition, teachers and syllabus designers
should take into account the importance of word
combination patterns in fanguage and their use in
teaching and learning to improve EFL learners’
accuracy and fluency. Since collocation is one of
the most important and problematic parts for EFL
learners, syllabus designers should incorporate
collocations into lessons and integrate them into
reading and writing courses. Teachers should
concentrate on this area and consider numerous
classroom strategies, activities, and exercises in
order to give students more practice with
collocation. With consideration of these points in
teaching, high frequency lexical phrases should
be taught first.

Moreover, test developers can benefit from the
present study. Since testing is somehow a kind of
teaching, and there is a mutual relationship
between them, test developers can contribute to
the progress of the students’ learning as well. By
exposing the learners to different kinds of tests
(Test Method) test developers not only can
evaluate the students’ performance, but also they
can recognize the problematic areas, which
mutually help teachers to focus more on their
students’ problems.

Another relevant and quite important point in
language teaching through lexical items is the
students’ ability to find out an equivalent in mother
tongne (L1) to match a lexical item in Foreign
Language (FL). This is because most English
teachers probably consider proficiency in FL as
the ability to be bilingual-using L.1 and FL
appropriately and interchangeably.

Also, there are specific types of collocations
in English that cause students’ errors due to the lack -
of translation equivalence between the first
language (L.1) and the Foriegn Language (FL).
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teacher-made test against the Nelson standard test.
Furthermore, the Post-Hoc Scheffe test was run
to locate the exact points of differences in this
study: however, the relevant statistical tables have
been omitted upon the recommendation of the
journal’s editorial for the sake of brevity and
simplicity.

Results and Discussion _

After piloting the teacher-made tests and
estimating their reliability and validity, several
statistical analyses were performed to probe the
research question and the corresponding null-
hypothesis, formulated in this study. First, subjects
were grouped into 3 levels (High, Intermediate, and
Low) on the basis of the dispersion of Nelson test
scores around the mean of 27.27. That is, the scores
below 22 were considered as Low, the scores above
33 were considered as High, and the scores between
22 and 33 were considered as Middle groups of
language proficiency. Thus, there existed 38 Low,
39 High, and 23 Mid Proficiency Level subjects.
In order to make sure that significant differences
existed between the mean scores of the three groups
of language proficiency, a One-Way ANOVA test
was run the results of which showed that significant
differences existed between the mean scores of the
three groups of language proficiency.

After dividing the subjects into three groups of
language proficiency, the descriptive statistics of
the four test methods used by the three groups of
language proficiency was calculated. The results
showed that the highest mean score of belonged to
the high proficiency group’s performnce on the

- multiple-choice test and the lowest mean score

belonged to the low group’s performance on
Translation test.

In order to investigate the etfect of language
proficiency on the learners’ performance on Fill-
in-the-blanks, Translation, Multiple-choice, and
Cloze tests, a multivariate analysis of variance
(MANOVA) was run. Based on the results it can
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be concluded that the subjects’ language

proficiency level has a significant effect on their

performance on the four teacher-made tests.

Next, the interaction between language
proficiency and test methods was investigated and
it was revealed that there are significant
differences among the means, which are modified
by the proficiency level of the subjects.

Based on the results, the following conclusions
can be drawn:

I. The High Proficiency group did better than the
other groups on the Multiple-choice and Cloze
tests.

2. The High Proficiency group performed better
than the Mid proficiency group on both Fill-
in-the-blanks and Translation tests.

3. The High Proficiency group performed better
than the Low proficiency group on all four
teacher-made tests.

4. The Mid Proficiency group performed better than
the Low proficiency group on all teacher-made
tests.

With regard to the interaction between
proficiency levels and test methods it can be
concluded that:

1. The High-Proficiency group performed better on
Cloze and Multiple-choice tests than Translation
and Fill-in-the-blanks.

2. The Mid-Proficiency group performed better on
Multiple-choice and Cloze tests than Translation
and Fill-in-the-blanks.

3. The Low-Proficiency group performed better on
Multiple-choice test than the other three tests.

Furthermore, all these proficiency groups
performed better on Multiple-choice and Cloze
tests than fill-in-the-blanks. It is worth noting that
Translation was the most problematic test method
for many of the EFL learners since there 1s always
interference coming from the learners’ mother
tongue. This is in line with the findings of some
other research studies. For example, in a study



Method

Participants

100 female EFL Learners (within the age range
of 20-30) were selected from two English institutes
in Tehran (i.e. Goftar Institute and Jahad
Daneshgahi Institute) which used the same
materials for teaching English namely Headway
series. The proficiency level ol the subjects was
determined by a standard test namely Nelson
(1976) according to which the participants were
divided into three levels: High. Mid. and Low

Instrumentation

The instruments used in this study included a
standard proficiency test (i.e. Nelson. 1976,
Advanced Level 450B) and four teacher-made
tests. The Nelson test consisted of 50 mutltiple-
choice items, and it was administered to determine
the language proficiency levels of the subjects.
The teacher-made tests included a cloze test
consisting of two passages with 23 missing words
in which students were asked to choose the most
appropriate phrasal verbs (verb+noun
collocations), a multiple-choice test including 20
questions in which the subjects were asked to
choose the most appropriate allernative, a fill-in-
the-blanks test comprising 18 questions in which
students were asked to write an appropriate noun
collocation from the given words (noun+noun),
and finally a translation test with 23 given
expressions in Persian which the subjects were
asked to translate into English. The time that was
allocated to each test was 20 minutes. It is worth
mentioning that all of the teacher-made tests were
piloted to verify their reliability and validity.

Pilor Study

[n this research, a pilot study was conducted to
estimate the reliability and validity of the tests.
The tests were administered to 20 female subjects
from an English institute in Tehran (Gofiar

institute). After collecting the data. item
discrimination. and item facility indices were
analyzed. The reliability of the tests was estimated
through Kudar-Richardson (KR-21) formula.
The cloze. multipled-choice. fill-in-the-blanks.
and Translation tests were validated against the
Nelson proficiency test. which was also given to
the same 20 female students. The concurrent
validity of the tests was estimated through
computing the correlation between the scores
obtained from these five kinds of tests. The
correlation coefficients between the Nelson test
and the teacher-made tests confirmed a reasonable

degree of empirical validity at 0.01 level of

significance.

Design

The dependent variable in this study was test
method which consisted of four test types. as
explained above, and the independent variable was
proficiency level. Since the researchers did not
have any control over the manipulation of the
independent variable. and also there was no
reatment, ‘ex post fucto’ design was used. That
is, since there was no treatment only the degree or
type of relationship between variables, rather than
cause-and-effect relationship, was examined.

Data Analysis

In this study. an attempt was made to investigate
the effects of the four different test methods
(Cloze, Multiple-choice, Fill-in-the-blanks. and
Translation tests) and also the languuge
proficiency levels of the EFL learners (High.

Intermediate, and Low) on the recognition of

English Collocation. The statistical procedure
MANOVA (Repeated Measurement) was
employed for Data Analysis. A One-Way ANOVA
was run to make sure that u significant difference
existed between the mean scores of the three
groups of language proficiency. A Correlation
Cofficient test was also run to validate cach
42

ol

Foreign Language Teaching Journat



F‘? Foreign Language Teaching Journal

listening comprehension. and reading speed.
Collocational knowledge could also help students
overcome problems of vocabulary style and usage.
According 10 the findings obtained by The Center
for Instructional Development and Research (2000)
al Washington University, our brain tends to store
language in chunks, rather than individual words,
Thus, familiarity with collocations and the resulting
ability 1o make guesses about a speaker/writer’s
speech should increase a non-native speaker’s
efficiency as a listener or reader. Lewis (1993)
asserts that an important part of language
acquisition is the ability to comprehend and produce
lexical phrases as unanalyzed wholes. or “chunks.”
and that these chunks become the raw data by which
learners perceive patterns ol language traditionally
thought of as grammay.

Empirical studies have been done on the effect
of different vocabulary iest methods on learners’
performance are scarce. One such a study which
was conducted by Anderson and Frecbody (1983)
on Yes/No test and conventional multiple-choice
vocabulary tests by children revealed that Yes/No

vocubulary tests are better suited as a means ot

assessing their vocabulary knowledge. Their

43

reasons for reaching this conclusion are: Yes/No
tests are easier to construct: include more items:
were casier for the children to answer, and the
scores from the Yes/No tests are better predictors
of reading ability than conventional vocabulary
tests. Furthermore, Meara and Buxton (1987) used
the same method with a group of EFL students
and found that the scores from Yes/No tests were
better at predicting students’ grades on the First
Certificate Examination (FCE) than the scores
FCE
performance. The purpose of their study was to

From multiple-choice vocabulary
investigate the efficacy of administering a “spoken’
cloze test. Two versions of 50-word, every-7th
deletion cloze passages were developed: one open-
ended and the other multiple-choice. Forty-five
ESL students were asked 1o successively read these
two versions aloud on tape. They were required
10 supply or choose the answers for each blunk as
they proceeded. The results were scored in a
variety of ways including multiple-choice. exact-
answer and acceptable-answer scoring methods.
The results were analyzed for relative reliabibity
across scoring methods. Then, they were
compared to scores on the three subiests of
TOEFL, a writing sample, and a written cloze
passage in order to explore the relationship of
spoken cloze to other types of language tests. The
results indicate that spoken cloze is a reasonably
reliable alternative test format. The possibility of
using this format for exploring discourse strategies
is also discussed.

Based on the above review, this study aims at
scrutinizing the effect of language proficicncy and
test methods on the recognition of English
collocations by High, Intermediate. and Low EFL
lcarners. Therefore, the following null hypothesis
is tormulated:

Null Hypothesis: Test methods and language
proficiency have no etfect on the recognition of
English collocations by Iranian EFL Learners.



rancid butter and “spoiled” milk as sour mifk, bur

-

not as © sour butter or *rancid mitk. A few
example of wrong word combinations that have
occurred in non-native speech are *feeble tea,
*laugh broadly, *hold a burial, and *healthy

advice. (p. 292)

These restrictions may at first glance seem 1o
present addittonal learning problems to overcome,
but in fact they may be incorporated into
vocabulary study as useful aids in learnming. This
is what Nattinger (1988) has in mind when he
maintains that collocational associations assist the
learner in committing these words to memory help
in defining the scmantic arca of a word.
Concerning coliocational associations us memory
aids, researchers have noted that vocabulary is best
learned in context and that words which are
naturally associated in a text are more eustly
learned than those having no such associations.
Related Empirical Studies
Collocation

The importance of learning cotlocations to
master FL communicatively has recently attracted
the attention of many researchers. They have
studied collocations from different dimensions as
follows:

Bahns and Eldaw (1993) carried out an
experiment to find out whether collocations should
be taught explicitly. The result showed that
learners’ knowledge of collocations lagged behind
their knowledge of vocabulary in general. They
concluded that “learners’ knowledge of
coltlocations does not develop in parallel with their
knowledge of vocabulary and this may be in part
due 10 the fact that collocations are not taught so
learners do not pay atiention to learning them.”
(Bahns & Eldaw, 1993, p. 109).

Hussein (1990) conducted an experiment to
measure the ability of Arab EFL leuarners to
collocate words correctly in English. Resulis

on

revealed that FL learners’ errors in collocation
were traceable to negarive transfer. and
overgeneralization,

During the 1990s. interest in vocabulary
teaching and research increased. Nation's (1990)
book entitled “Teaching and Learning Vocabulary™
appeared at the beginning of the decade and proved
influential in its inclusive review of research on
vocabulary while providing pedagogical guidance
through interpreting the research in terms of
classroom applications. Sinclair’s (1991) book.
“Corpus. Concordance, Collocations”, and
subsequent concordance studies have revealed
new understandings of how English words lead
to new descriptions of the language.

Furthermore, recent developments in corpus
studies have led to major changes in language
description and have greatly expanded our
knowledge of collocations, idioms, and other
multiword units. One insight from corpus studies
is that many words collocate with other words
from a definable semantic set. The results of
corpus studies have been incorporated into recent
dictionaries such as the Collins COBUILD English
Dictionary (1993) ov the Dictionary of Selected
Collocations (Hill and Lewis, 1997),

Kjellmer (1991) studied collocational behavior
of parts of speech categories on the basis of corpus
analysis. He found that singular nouns and verb base
forms have a higher collocational tendency while
adjectives and adverbs do not. In mvestigating the
verb-noun collocations, it was found that verb base
forms always have higher collocating ability than
other verb forms, like past tense or third person
singular. Gitsaki (1996} also found the verb-object
type collocation to be the most difficult for second
language learners.

Findings of these studies. in general. point to
the fact that EFL learners have great problems with
the use of English collocations. In other words, an
increase of the students’ knowledge of collocations
will result in an improvement of oral skills, their
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learners. Gitaski (1996) also identifies some

factors which influence the development of

collocational ability during language acquisition,
for example frequency in the input, complexity
of the collocations, degree of L.1-L2 difference,
and the order of collocational parts. For instance,
Preposition-Noun Collocations were found to be
difficult than
Coillocations. More research is needed, however,

more Noun-Preposition
to strengthen and elaborate on these conclusions.

Despite the scarcity of empirical studies, 1t is
nevertheless generally agreed that collocational
knowledge is one of the things which greatly
contribute to the difference between native
speakers and second language learners. For

example, Kjellmer (1991) believes ‘automation of

collocation’ helps native speakers to utter
sentences more fluently. Language learners, being
deficient in this automation, constantly have to
create structures and are less fluent when speaking.
Similarly, Aston (1993) notes that the use of large
fabricated items speeds language processing in
comprehension and production alike, and thus
creates native-like fluency.

McCarthy (1990) also asserts that “knowledge
of collocational appropriacy is part of native
speakers’ competence... which is based on years
of experience of masses of data” {p. 13}.

Some researchers tend 1o see collocational
competence as a separate aspect of lexical
development in L2/FL (e.g. Bahns and Eldaw,
1993); whereas, others such as Gitaski (1997) and
Bonk (2000) locate it as an intrinsic process of
vocabulary development. However, in the general
sense that language users must put words
repeatedly together in producation, there can be
little question that collocational competence 1s
intrinsic to L2 vocabulary acquisition (cf. Barfield,
2002).

Learners’ Problems with Collocations
The task of learning collocations can present

both intralingual and interlingual challenges.

Collocation refers to lexical relations and word

combinations, but joining words that are

semantically compatible does not always produce
acceptable combinations. For example, 'many
thanks' is an acceptable English collocation, but

'several thanks' is not. On the other hand,

collocations can differ from language to language,

e.g. someone who drinks a lot is 'a heavy drinker’

in English and "a strong glass’ in Greek.

In a study done by Hussein (1990), many of
collocational errors that learners commit were
found to be due to negative transfer from L1, e.g..
‘pipe water’ instead of ‘tap water’. Moreover,
Hussein states that collocations present a special
problem for linguistic description in having the
following features:

1. Generally, one element in a collocation has
greater freedom of co-occurrence than the other
element(s) in a given sense (e.g. the sense of
the verb ‘adopt” in adopt ¢ policy is imited to
the contexi of a definable set of nouns (measure,
scheme, etc.), while the noun policy can co-
occur with an almost intermediate range of
verbs: argite over, discuss, present, vote o, etc.)

I~

. The relationship between the elements in
collocation is mostly unidirectional not bi-
directional.

3. Collocation has an internal grammatical
structure that contributes 1o its meaning as a
whole (e.g. adopt a policy canbe analyzed as a
sequence of transitive verbs+direct object).
According to Nattinger (1988), the meaning of

a word has a great deal to do with the words with

which it commonly associates. Bahns (1993, cited

in DeCarrico, 2001) also asserts that:

if collocational associations are not learned as
part of L2 vocabulary knowledge, the resulting
irregularities will immediately mark the learner’s
speech or writing as deviant or odd in some way
and as decidedly non-native. Nutive speakers of

English. for example, refer to “spoiled’ butter as



collocation tests namely cloze. multiple- choice. {ill-in-the-blanks, and translation were given to the
subjects. Next. a Multivariate Analysis of Vartance (MANOVA) for Repeated measurement was applicd
to the data. The results showed that the F observed value for the effect of language proficiency was
194.73 at 2- tailed and 92 degrees of freedom which at the 0.05 level was greater than the critical value
of F,i.e. 3.15. Thus, it can be concluded that test method and language proficiency level have significant
effect on recognition of English collocation by Iranian EFL learners. The results are interpreted as
having implications for language teachers, syllabus designers and test developers (For further details.

see the section on pedagogical implications).

Key Words: collocation. language proficiency, test methods. Iranian EFL learners.

Introduction

The lexical approach to second language
teaching has received considerable attention in
recent years as an alternative to grammar-based
approaches (ct. Willis. 1990; Lewis, 1993, [997;
Moudria, 2001). The lexical approach concentrates
on developing learners’ proficiency with lexis. or
words and word combinations. It is based on the
idea that an important part ol language acquisition
i1s the ability to comprehend and produce lexicat
phrases as unanalyzed wholes, or cliuks, and that
these chunks become the raw data by which
learners perceive patterns ol language traditionally
thought of as grammar (Lewis, 1993).

The lexical approach makes u distinction
between vocabulary-traditionally understood as a
stock of individual words with fixed meanings and
lexis, which includes not only the single words
but also the word combinations that we store in
our mental lexicon. The advocates of lexical
approach argue that language consists of
meaningful chunks that, when combined, produce
continuous coherent texts. and only a minority of
spoken sentences are eatirely novel creations.
Furthermore. within the lexical approach special
attentton is directed to collocations and
expressions that include institutionalized
utterances and sentence frames and heads. As
Lewis (1993) maintains, instead of words, we
consciously try to think of collocations, and 1o
present these in expressions. Rather than trying

to break things into ever-smaller pieces, there is o
conscious effort to see things in larger, more
holistic, ways.

The notion of collocation was first introduced
by Firth (1951} as part of his theory of meaning.
In Firth’s theory of meaning, there are three levels
of analysis: situational, collocational, and
grammatical, In this theory. syntagmatic relation
beiween lexical units or collocation plays an
extremely important role. It is at the coliocational
level of analysis, intermediate between situational
and grammatical levels, that he proposes to deal
in whole or part with lexical meaning, i.e. with
part of the meaning of the lexemes which depends
not upon their functions in particular contexts of
situation, but upon their tendency to co-occur in
texts. He asserts, for inslance, that one of the
meanings of ‘night’ is its collocability with ‘dark’,
and of *dark’ with “night’.

Collocation and Language Learning
Though collocation plays an important role in
language acquisition. very few systematic studies
have addressed this issue. One recent study is by
Zhang (1993). in which a series of experiments
were conducted to explore the relationship
between the knowledge of collocation and
proficiency in writing. Zhang found that more
proficient second language writers use
significantly more collocations more accurately,
and in more diverse ways than less proficient
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Abstract

Alihough collocation is a pervasive feature of English and one of the most difficult and important
aspecis of second language learning, it has largely been neglected by researchers and practitioners,
Therefore. the present study aimed at finding out the eftect of test method and language proficiency on
recognition of English collocations by Iranian EFL learners. To provide empirical evidence for the
study the following procedures were employed. First, a Nelson test was administered to 100 participants
to determine their language proficiency levels. Based on the dispersion of the Nelson scores around
the mean, the subjects were grouped into three levels: High, Intermediate. and Low. Then. four
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more systematic and effective ways of learning
vocabulary.

Encompassing interactive vocabulary activities
Into classes takes extra time for the teacher.
However, interactive activities becomes easier the
more the teacher design them. By the end of the
treatment, students not only have a clearer
understanding of how to go about learning new
vocabulary item, but also they usually have more
confidence in their ability to actually do so.

Interactive vocabulary activities can motivate
students. Motivation is found to be a important
factor in learning everything. Moreover, the old
techniques of teaching vocabulary can be replaced
by interactive vocabulary activities. The students,
as well as their teachers, are tired of routine ways
of teaching words as repetition and memorization.
By using interactive vocabulary activities, teachers
and students can get rid of boring classrooms.
Since vocabulary is a very important part of the
language, a teacher must equip herself/himselfl
with up-to-date techniques and activities of
teaching vocabulary items,

Notes:
L. Courtright
2. Wesolek
3. A Comprehension English Language Test for
Learmers of English
4. 1100 Words You Need to Know
5. Iran Language Institute, Tehran
6. 1100 Words You Need to Know
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study was determined based on the nature of the
study, which was the comparison between
vocabulary achievements of the two groups of
students. The t-observed value of the comparison
of experimental and control participants’ mean

scores on the post-test is 12.26, which at 38
degrees of freedom and. 05 level of significance, -

is much higher than the critical value of t, le., 2.
Therefore, it can be concluded that there is a
statistically significant difference between the
experimental and control mean scores of the
participants. The mean scores of the experimental
and control groups were 116.00 and 98.36,
respectively. In other words, the experimental
group outperformed the control group on the post-
test. Thus, the null hypothesis was rejected.
According to Hatch and Farhady (1981), the
statistical analysis of T-test could help the
researcher be confident that the differences
between the performances of the two groups were
not due to chance or sampling ervor. The following

table displays the descriptive statistics of the -

experimental and control participants’ mean scores
on the post-test.

Tabie 1: The t-test for post-test scores

Group Standard Standard
Ne.=30 Mean deviation Error Mean

Experimental 116.00 5.28 .96

Control 98.36 5.83 1,06

In order to check the validity coefficient of the
teacher-made vocabulary test of post-test, the
Pearson correlation coefficients was calculated
between the scores of the experimental and control
groups on the CELT, the criterion test, and the
teacher-made vocabulary test of post-test. The

following table displays the correlation
coefTicients between the scores of the experimental
and control groups on the CELT and post-test. The
coefficient denoted by asterisks is significant at
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.01 levels (2-tailed) of significance.

Table 2: The correlation coefficients between the experimental and |

control participants' scores on the CELT and post-test

‘Scores an the CELT Pearson Cormelation 1.000 ape

No, =40 Sig. [2-talled) oo
- T
Scores on the Post-lest Pearson Correlation N 1.000
No.=&0 sig, (2-tailed) 000

* Correlation is significant at the .07 level (2-tafled).

Based on the findings of the study, it is safe to
claim that the teaching of vocabulary through
interactive vocabulary activities has had a
significant impact on the performance of the
participants. '

Conclusions

According to Zimmerman {1997b), traditional
individual exercises such as filling in the blank or
matching words and definitions are not enough
for effective word learning. Based on her study,
she indicated that interactive and communicative
vocabulary activities can lead to better word
leamning. In her study, the students, had a separate
vocabulary class that met three hours per week
and used a vocabulary-building textbook. Students
also read self-selected and assigned reading
passages and engaged in activities that required
them to use the vocabulary words they were
learning while interacting with one another. Her
students perfromed significantly better on a post-
test than students in a control group.

Students know vocabulary development is
essential to learn English, but often they do not
have a clear understanding of how to go about
learning vocabulary. Helping students understand
the matured a task they are facing, giving them
the tools to learn vocabulary effectively, and
making them work with the words instead of
simply going over fill-in-the-blank exercises or
correcting a matching quiz can help them develop
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students might have studied at lower levels. So,
students at the upper-intermediate level needed
more opportunities to practice using new words
on their vocabulary lists. Students had to wait quite
some time for another opportunity to encounter
new words. So, they needed opportunities to
practice using words on their vocabulary lists to

use them later, 9
learners to refine their knowledge of word usage.,
The researchers tried to include both oral and
written activities with each set of new words, with:

the written work preceding the oral work. The.
treatment contained many activities suitable for:

group work. The researchers selected two or three
examples of different contexts that each new

vocabulary item was used and distributed among
the participants. The purpose of this exercise .

(different contexts) was exposure.

Atthe upper-intermediate levels of reading and
writing, students spent a lot of time working on
paraphrasing. Part of good paraphrasing was
changing the grammatical structure of a sentence,
but the participants could benefit from a
vocabulary activity that challenged them to use
different forms of the vocabulary words. The
purpose of this exercise (pre-paraphrasing) was
expansion.

" The participants also were given the beginning
of a sentence and asked to complete it in a way
that obviously indicated they knew the meaning,

available to the students.

- Data Analysis

of the word. The participants needed some
examples to understand this concept. Grammatical
usage problems could surface by this exercise and
could also be refined. The purpose of this exercise
(finish the sentence) was expression and / or
expansion.

The students showed their knowledge to use
several of the new words in a single context. The
participants worked in pairs to discuss the
vocabulary items together in order to use them
appropriately. This exercise could be done in writing

.or orally. The purpose of this exercise (stories and

role-plays) was expression and / or expansion.
The participants also chose questions that
contained a vocabulary word or words. They had a
few minutes to think and read their question. They
had to answer it using the new word or a related
form. Other students listened to see if a vocabulary

Interactive vocabulary activities allowed | WOrd was used and if it was used appropriately.

! 3 . -
- This exercise was done in small groups. The
. purpose of this exercise (real-life questions) was

- expression.

The students were urged to use the vocabulary
words in a longer piece of writing. The purpose of
this exercise (extended writing) was expression.

The teacher addressed individual’s questions and
misunderstandings as the need arose avoiding
extensive explanations or lectures, made herself
available as group activities took place, and listened

* to participants’ production. On the other hand, the

teacher used definitions, synonyms, matching
itemns, and fill-in-the blank exercises, only when
confusion arose for the control group.

To ensure that the students would not encounter
the new words outside the classroom, the
researchers selected the words from a book® , not

The statistical analysis conducted in the present
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themselves using the target words in- class 'CELT was used for the assessment of the
According to Courtright and Wesolek (2001) for . participants’ language propiciency level and
each level the teacher can present activities that -homogeneity. The 195-item multiple choice
relate to each of the purposesiabove. o "'.vocabulary test was also administered before the
Considering the current. paucuy of - research ; .‘.onset of the study to ensure the participants’
evidence about the factors mfluencmg EFL unfamlllarlty with the to-be- instructed words. The
vocabulary learning, the present study . almed at % 150<item: multiple choice vocabulary test was
probmg the possible effects of mteractwc adnnmstered as the post-test, which was the same
vocabulary activities on the EFL lcarners 'l as the pretest, except for those words that Lhe
vocabulary learning. The followmg quesu"n —:‘-learners were familiar with, to assess the
motivated the present study: v artrc:pants achievement after the treartment.

3 “"‘”.-

Question: Do interactive vocabulary acuvtttesl iy

have any significant effect on the ,vocabulary

\;1 .-'K.-,- '
learning of upper-intermediate Iranmn EFL Procedure
leamers? R E The two classes recieved five weeks of

" To examine the above research quéstion, the instruction: two sessions a week, each session 30
following corresponding null hypothems was | minutes.“The number of words taught was 15
formulated: & o ; words in each aebsxon In both groups, the

Ho: Interactive »ocabulary activities' do not PafthlPﬂ"'?g had to learn the new words in the
have any significant effect on the vocabui’ar)'r classroom The materials were collected at the end

learning of upper-intermediate Irdfian EFL of each session. .
learners. .| Throughout the treatment, the teacher of the

'_ Method - experimental group divided the class instruction
i | as follows: 20% administrative tasks (e.g., test
., administration) and 80% samll group or paif
activities. The same reading passages as those

Part:c:pants

Sixty female students participated in two
groups of thirty in this study. The participants were .
selected on the basis random sampling from
among the students of 11th level of ILL The
research started with some intact classes, 30
learners being assigned to the control group and |
the other 30 to the experimental group. In each '
group, only those designated students were .

considered as the participants, and the rest of the ' g
L . ... i dictionar
classes, although participating in class activities; - Y-
At the inception of the treatment, the reqearcher

were ignored in the final analysis of data. The agé j il | ¢
range of the participants was from 20 to 30. spent a little more class time going over part o

instructed to the control group were used for the

experimental group. The texts used in these
classes, concentrated on the words tested in this
study. All vocabulary words were gathered from
the students’, reading passages and were put on a
list. Students found most of the basic information
about the words using a good English-English

~ speech, the meaning of each word in the context
" of the reading passage versus the other meanings
Instmmentation - . the word might have, and related word forms
Thiee devicés we,e_.-used in this study: a CELT, (noun form, verb form, etc.). In class, students

a 195-item mult:ple choice vocabulary test,and 2 quickly went over this information. The new
i 150=item multiple choice vocabulary test. The vocabularies were used less ffequently than words

.n. No.78 Vol 20



classes. Vocabulary learning is usually
incorporated into other classes, especially reading.
In these classes, words are defined only in passing,
- or students may engage in more traditional
~ individual exercises such as filling in the blank or
matching words with definitions. According to
Zimmerman (1997b), these activities are not
- enough for effective word learning. She proposed
interactive and communicative vocabulary
activities, which have three
assumptions:

. Word learning is a complex task.

2. Some word learning occurs incidentally as a result -

of context-rich activities such as reading.

3. Word knowledge involves a range of skills, and word
learning is facilitated by approaches that provide
varied experiences (i.e., with reading, writing,
speaking. and listening. p.22)

Zimmerman's study (1997b,p.25) set out the
following parameters for teachers who would
design interactive vocabulary activity lessons. In
her vocabulary classes, each lesson was to include
the following:

1. multiple exposures to words;

2. exposures to words in meaningful contexts;

3. rich and varied information about ¢ach word:;

important

4. establishment of ties between instructed words,
students experience, and prior knowledge; and

5. active participation by students in the learning
process.

While reading, teachers may not have time to
include all of these elements in a single lesson:
keeping them in mind can help creating interactive
lessons. For example, using a computer search of
a newspaper or magazine on the internet can yield'
a word used in several contexts. Students can often
learn much about a word’s usage from seeing it in
various contexts. This activity would cover both
parameters one and two. Parameter five is
particularly important to keep in mind; the students
must be active, not passive, learners. '

According to Zimmerman (1997b), interactive
vocabulary activities can be designed to fulfill any
of the following purposes:

I. Exposure (Zimmerman’s concept of clarifying ‘word
meaning and illustrate appropriate usage’)

2. Expansion (her concept of ‘using appropriate word
form in context’) :

3. Expression (her concept of demonstrating "wordj
knowlege in either oral or written original’
expression using the target words')

While each of the three purposes should be
covered at each level of language proficiency, the
proportion of class time spent on activities for each
purpose will vary according to the language
proficiency level of the students, At the beginning
level, the teacher tends to spend more time
clarifying the meaning or exposing students to
the words and refining usage. At the intermediate
level, the teacher spends a lot of time refining and
expanding, as well as expressing the word. At the
high-intermediate and advanced levels, the teacher
finds students can work on the first two purposes
more independently, and this provides them with
more opportunities to practice expressing

A
N8 (01,20,

Foreign Language Teaching Journal

s
=]



Fareinn | ananane Teachina Jonrmal

g:l [INBEZ84OI20

vocabulary teaching is to keep motivation high.
Two common techniques for teaching vocabulary
are "visual” and "verbal” techniques. Visual
techniques refer to those techniques as
"demonstration” and "illustration”, and verbal
technigues, to "dictionary use",

word formation", and "use of context

antonyms",

There is an extensive body of literature
comprising a wide-ranging continuum of
arguments, studies, and suggestions about the

proper role of vocabulary instruction. In thisregard;, ~ ~

Coady (1997) identified four main positions on the
continuum of literature dealing with vocabulary
instruction. Most describe a widely varying number
of approaches, methods, and techniques dealing

with vocabulary instruction and/or acquisition such

as "context alone”

research”, "strategy’instruction”,

"empirical instructional research”, and "classroom
activities."

In the literature concerning vocabulary learning

and teaching, some advantages are enumerated for -

the use of classroom activities. These are best
exemplified by a number of practical handbooks
for teachers, such as Allen's Technigites in Teaching
Vocabulary (1983), Gairn and Redmans's Working
with Words (1986), Morgan and Rinvolucri's
Vocabulary (1986), and Nation’s New Ways in
Teaching Vocabulary (1994). These handbooks
almost exclusively emphasize practical classroom
activities without necessarily advocating a
particular methodological approach. In other words,
these activities could probably accompany almost
any method.

Allen (1983), for example, suggested that
vocabulary is best learned when the learner
perceives a need for it. She categorized students’
general needs by the beginning, intermediate, and
advanced levels of instruction. The major activities

for beginners involve classroom-based

53

"synonyms and -

, J'contextual acquisition ;
“strategy
research”, "development plus explicit instruction”;

communicative activities, e.g., pictures and games.
At the intermediate level, small groups are given
such activities as task work and simplified reading.
For advanced students, she recommended
dictionary work, morphological training, and
comprehension work on reading passages.

Good vocabulary development activities tend
to exploit some or all of the followmg

(Cunningworth, 1995):

. @ semantic relations-word groups according to

" meaning, synonyms, hyponyms, opposites

" @ situational relations-word sets associated with

particular situations, e.g. sport, transport, politics |
® collocations-words commorly found in association,
e.g. food and drink, for better or worse, also!_
noun-+prepostion links and phrasal verbsi
: (verb+particle links)
@ relationships of form (often referred to as word
building’), €.g. long, length, lengthen. (p.38) 1

Concerning the large body of research about

techniques or activities of presenting and teaching
vocabulary, one comes to the conclusion that little
has been done to find out the most effective
vocabulary activities. However, there are some
studies whose aim has been to identify and classify
interactive vocabulary activities used by language
learners at different proficiency levels (see for
example, Mills & Salzmann, 1993; Zimmerman,
1997b; Coutright & Wesolek, (2001).

Considering language learning conditions, in
which learners usually memorize word lists, 1t
appears that students should be presented with
interactive vocabulary activities to be better able
to learn and interact with vocabulary. Moreover,
students frequently ask how they can learn
vocabulary in an effective wéy. They vsually find
vocabulary learning difficult and say that they;
cannot remember many of the words they have
learned.

In many schools, students do not have the
opportunity to take intensive vor.dbulary—bm]dmg
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Gordon (1984) indicated that learning is most -

effective when it develops from the interests and
motivations of students. Tn this case, one
requirement is that students should get involved .
in classroom activities with less dependency on
the textbook.

In the last fifteen years or so, some language-
teaching experts and instructors have published
articles and books that advocate vocabulary
instruction. The result is an extensive body of
literature comprising a wide-ranging continuum

of arguments, studies, and suggestions about the |

proper role of language vocabulary instruction
(Coady, 1997). There are also a widely varying
number of approaches, methods, and techniques

dealing with vocabulary instruction and/or i

acquisition.

" interest and enthusiasm of the learners, and (¢} suits

Review of the Related Literature

critical importance to the typical language learner. |
One cannot learn a language without vocabulary

(Krashen 1989; Nation, 1990). Nevertheless,

7 1997).

1o all types of students. Alien (1983) said that |
Vocabulary is central to language, as
Zimmerman (1997a) noted, and words are of :

B

researchers and teachers in the field of languageI
acquisition have typically undervatued the role of
vocabulary, usually prioritizing syntax or

~ phonology as central to linguistic theory and more
. critical to language pedagogy (memerman]
Until recent years, vocabulary was a neglected
-area of foreign language teaching, but it has gamed
its due recognition in the last few years, as
realization came that sustained communication 1s
_virtually impossible without access to a relevant
_\fll'ld fairly wide range of vocabulary. It is often
‘asserted that, particularly at lower levels, students

. éan communicate more effectively with the]

| ~ knowledge of vocabulary than with the knowledgei
o ~ of grammar.

Much of the vocabulary in foreign/second
language textbooks must be learned. Without 1t
no one can speak or understand the language. The
question is what teachers can do while presenting
the textbook words. According to Hatch and
. Brown(1995), there are numerous types of
. approaches, techniques, exercises, and practices

: i that can be used to teach vocabulary, but teachers
! must decide what types would be best for their

. students and their circumstances. In this regard,‘
| Rivers (1986) mentioned "as language teachers,!

\ . . L
. . we must arouse mnterest in words and a certain

. excitement in personal development in this area!
.. We can help our students by giving them ideas1
on how to learn vocabulary and some guidance on
. what to leam"” (p. 463). Rlvers(l981)furtheradded
that in order to decide which technique to use, the
teacher should see whether the chosen technique

" (a) achieves the objectives, (b) maintains the|

)

"vocabulary is best learned when someone feelsI !

. that a certain word is needed" (p 17). ‘a

oreign Languégmé'Teachin_g Journal
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On the whole, lhere are many teehmquesf

—available for vocabulary_teaehmg but. thekey.ln all |
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probable advantage of using interactive vocabulary activities for vocabulary learning. Two
homogeneous groups of students, who were attending 117 level of TLI®, served as the participants in
two groups of thirty, a control group and an experimental group. The participants were all female and
their age range was 20-30.

To assure the criterion of homogeneity, the researchers selected 60 students from among 90 leamers
based on the results obtained from a CELT test of English proficiency. The participants were the students..
of six randomly selected classes from ILI. A pretest of vocabulary ~was- also
ad ministered at this stage to ensure the novelty of to-be-instructed words. The participants were then
dichotomized into an experimental and a control group, each comprising 30 students. The students in
the control group received traditional vocabulary activities, whereas the participants in the experimental
group were instructed to use the interactive vocabulary activities. At the end of the term, a teacher-made
test was given to the students to determine the influence of treatment on the experimental group.

Drawing on the t-test, the research came up with the t-observed value that was much greater than
the t-critical value at the .03 levels of significance. So, the null hypothesis stating that interactive
vocabulary activities do not have any significant effect on the vocabulary learning of upper-intermediate
Tranian EFL learners was rejected. Therefore, it is concluded that interactive vocabulary activities are

among other influencing factors in improving the participants’ vocabulary learning. _
Key Words: communication, English as a Foreign Language (EFL), interactive vocabulary

activities, interactive vocabulary instruction. ;

Introduction

Vocabulary as a major component of language
learning has been the object of numerous studies,
each of which has its own contribution to the field.
Finding the best way of learning the words deeply
and extensively is the common objective of most

of those studies. However, one effective way for

achieving this goal is somehow neglected in the
field. Using a variety of activities, such as

interactive vocabulary activities, can reinforce the |

teaching points without boring the students.

The view that vocabulary is secondary in
importance for successful language learning has
now really changed. Although vocabulary teaching
and learning were ignored, to a great extent, in
certain methods of language teaching for some
decades, there is now a widespread agreement
upon the need for language learners to improve
their knowledge of vocabulary (Allen, 1983;
Laufer, 1986; Coady, 1997; Zimmerman, 1997,
Shand, 1999).

Not surprisingly, vocabulary presents a serious
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linguistic obstacle to many non:native. Englis
students. They must learn thousands of words;that;
speakers and writers of Englishiise. Ina study off
L2 university students by Meara (1984), lexxcal
errors outnumbered grammatical errors by }
Similarly, a survey of L2 university students: foun
that they identified vocabulary as a major fa_ctor
that held them back in academic writi_ng tasks
(Zimmerman, 1997a).
Laufer (1988, as cited in Zimmerman, l997a)
also argued that if fluency is understood ,as the
ability to convey a message with ease and
comprehensibility, then vocabulary adequacy and |
accuracy matter more than grammatical

correctness.

These studies indicate that communication
relies upon the mastery of appropriate vocabulary.
Therefore, teachers and educators should revise
the old procedures of teaching vocabulary. Perhaps |
they had better break the routine of classroom |
drills and grammar translation methodologies. |

Other studies by McPDonald and Rogers-_|
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Abstract

This paper reports on a study which investigated the effects of interactive vocabulary activities on
the upper-intermediate Iranin EFL learners’ vocabulary learning. The study intended to find out the
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situations pour la mise en ceuvre des €léments
esthétiques en classe de langue.

Au terme de cette recherche, nous aimerions
mettre l'accent sur le fait que pour chaque
apprenant apprendre une tangue signifie allera la
rencontre de la chose nouvelle et d'un nouveau
monde, alors c'est i nous, les enseignants, de
procurer un nouveau sens a la maniére
d'enseignement d'une langue értrangere afin de
pouvoir préparer les apprenants a mieux saisir et
vivre la langue nouvellement présentée.
Conclusmn

A1n51 en dnalysant la valeur didactique des
effets esthétiques dans la pratique de
I’enseignement d’une langue étrangére, on se rend
compte que la tiche exigeante de la dimension
esthétique est de préparer la structure d’accueil
des apprenants & pouvoir mieux sentir et vivre la
langue étrangere. Car en effet, les €léments
esthétiques sensibilisent tout le temps les
apprenants lors de 'apprentissage de la langue
étrangére et les incitent donc arecevoir les donnees
langagieres et cognitives avec plus d’intérét,
d’intention, de passion et d’attention. En y
regardant de pres, le fait de toucher et sensibiliser
sans cesse "esprit des apprenants a partir des
situations d’enseignement, bien chargées par les
éléments esthétiques, en classe de langue
développe chez les apprenants les différentes
aptitudes de spontanéité et de créativité et leur
procure ainsi une nouvelle présence plus riche et
plus active afin de pouvoir mieux saisir la langue.
Nous avons remarqué qu’un tel enseignement
assisté par les éléments esthétiques rend le
processus de 1’ enseignement/apprentissage plus
séduisant: les activités esthétiques en classe de
langue sont des activités par excellence qui
permetient & I'apprenant de répondre a ses besoins
primordiaux de bouger, d expérimenter, de créer,
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de développer son imaginaire et ses réves, de vivre
la langue et de s’exprimer en unissant I'expression
de ses idées aux émotions et aux sentiments.
Toutes ces activités ont pour fonction d'accroitre
le désir d’apprendre chez les apprenants, et de leur
procurer un vraj plaisir en classe de langue. Aussi
les opérateurs esthétique, facilitent l'acte
d'enseigner et d’apprendre car ils produisent un
certain vécu émotionnel, affectif, tensif et sensible
chez les apprenants. Ce qui jouerait un role
essentiel 2 rendre les apprenants disponibles a
apprendre plus facilement la langue étrangere.

Certes, I'effort de créer ces effets esthétiques
lors d’enseignement d’une langue étrangere
dépassera les territoires d’un enseignement
traditionnel et rendra possible 'acces a des
horizons d'apprentissage passionnel en didactique
des langues étrangeres.
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surprise, de choc, de mouvement, de séduction,
de dynamisme. de réve.... lors de la pratique des
supports perceptifs dans les classes de langues.
peut nous rendre service.

Le tableau suivant nous aide A visualiser les
opérateurs esthétiques qui sont susceptibles de
nourrir la sensibilité des apprenants de 1a langue
et de garantir leur présence vis-a-vis de la situation
d’apprentissage. Aussi, il nous indique le moyen
approprié par lequel chacun de ces éléments peut
se réaliser.

Opdrateurs Procédures de Support perceptif | Eaumple typiyue
esthétiques visant | mises en aeuvre | employé de In pratigue
I"&tre des des dldiments esthdrigue
UppPTELINs esthétigues
L.a surprise Changement L auditif Fhono dom les
Surprendre brusque de 1on, | Le gestuel dléments sont
du déeore ca de | Le visuel ' abord coupds
lsy sedne et du ou morcelds el
geste puis tout d'en
- jeu de coup relids ct
I"obscurité et de Joims
Ia lumigre
Faire enicndne un
Un grand brui. grand eri, un
Le choc un trop plein L auditif grand rire, un
Choyuer d ubjel ou du Le gesel claguement des
pesle, jeun die Le visuel duigts,
prdsenee el agramdissenwenl
d"ubsence. de ["ohjut sur
I"deran.-cacher
certaine partie de
ushjet vu ne
monlrer yu'une
partie de |"ubp.
Faire buuger les Déplacer les
élives, faire Le gestuel €leves, les Biire
L'inattendu emrer une Le visuel lever ¢l raswoir,
peronne masquer 1'un des
masquée ou un €leves e le faire
petil snimal dans entrer pour
la elasse pratiquer un feu
de découvene
Diffuser des
chunts et de In
musiyue, Cine
chanter les
L'&motien Musigue. chant, | Lauditif €lves, pratiguer
Rendre ému ¢l danse ou Le visvel cenaing situation
chortgraphic de
communication &
panir du
maavemnent du
corps ¢t des
chordgruphics

Genued Donner des noms
Le réve Ideniite Mictive. | audif fictifs aux éloves,
Faire réver Recours ) Donner des miles
'imaginaire, qux Eleves.
simulation, jen Demander aux
de ridle, seéne éleves de
thédtrule s'imaginer
ailleurs en
fermant les yeux
Présentation Faire entendre ou
incompléte d'une éerire 1y moitic
Lutieme image, d'un mest | Le visuel d'un mod ou
Meltre en atlenie | au d'un geste! L. audinif ¢ une phre.
Produire un Faire deviner ia
silence 12 i i) ne stite d'un pom
faul pas. ou d'un litre ou
d'un métier
Pratiquer Montrer un
I'imprévu, documentaire
impressiunner monirer des L wisuel tres purticulier.
SCRAEN jumitis manlrer une
VUES, MINNIer ou photo trivs rare ou
apporter des un produil trés
objels uniques original
duns leur genre.

Comme nous "avons déja précisé, ces
esthétiques quc nous venons de

présenter peuvent intervenir pendant toutes les

procédures

phases de I'enseignement/apprentissuge et non pas
seulement au début. au milieu et i la fin.

Un tel un modele
d'enseignement réussi et effectif. 1l enrichit la

enseignement est

présence physique, psychique et
apprenants.

cognitive des

Atnsi. dans une classe de langue ol 'on exerce
une dimension esthétique "I'apprenant n'est pas un
simple apprenant, il garde {a trace de toute
expérience vécue et la concilie avec la nouvelle
expérience didactigue qui se présente i lui" (Shairi
Hamid-Reza, p.146).

Grice 2 cette présence riche et existentiellc,
I'apprenant se sent plus apte i apprendre la langue
étrangre. & s'exprimer. & agir et réagir dans une
classe de langue. Certes la flexibilité, la facilité et le
plaisir apporté par un enseignement chargé de la
dimension esthélique montrent & quel point la tiche
d'enseignant doit se baser sur une organisation des
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Le savoir-étre tel que nous 'entendons peut
devancer le savoir-taire cognitif, autant qu'il peut
F'accompagner ou le suivre. Ce savoir-€tre peut se
réaliser méme avant la pratique de l'acte
d’apprentissage afin que I’éleve se sente "présent”
pour accueillir les connaissances et puis les
intégrer. Cependant, cette présence ne s”arréte pas
pendant 1’apprentissage et peut s’actualiser et
intervenir & chaque fois que I’éléve se trouve en
phase de la pratique en situation d’un certain type
de savoir-faire. Grice 2 cette présence riche et
existentielle, apprenant se sent plus apte a
apprendre la langue étrangére, 4 s'exprimer, & agir
et réagir dans une classe de langue.

Etant donné€ la tiche exigeante de la dimension
esthétique dans la préparation des apprenants a
mieux acquérir une langue étrangere, nous allons
essayer de connaitre les €iéments et les démarches
susceptibles de nous faire accéder a une telle
dimension.

as -

'._--Su-ppoi't didactique et stratégie

esthétique de I’enseignement des langues

Apf_és avoir pfécisé le role du savoir-€tre
esthétique dans la didactique des langues, 1l nous
parait plus que jamais nécessaire d'utiliser des
techniques variées et de manipuler des outils qui
vont sensibiliser les éléves afin de mieux saisir la
langue.

Nous pensons que seul le recours au champ
perceptif serait en mesure de répondre & nos
exigences esthétiques dans les classes de langue.

On a mentionné que Pesthétique est la

. traduction du grec "aisthétikos" qui veut dire doué
- de sensation. Par ce biais étymologique, on

comprend que la dimension sensible est
primordiale, quand il est question de Pesthétique.
De méme, “I'esthétique, dans le sens stricl,

_ réside dans la connaissance recherchée pour la
* jouissance qui découle du fait de connaitre” (Denis
: Huissman, P. 119).

159

Ainsi & chaque activité de connaissance, on peut
attribuer une dimension esthétique: car notre
perception en ouvrant toutes les voies vers un
monde de connaissance et de savoir et en €veillant
toutes nos sensibilités, nous fait vivre une
expérience idéale de I’esthétique.

Aujourd’hui on considere le champ perceptif &
la base de toute activité d’enseignement/
apprentissage. Ce qui attribue 4 la mise en place
d’ une stratégie qui permettrait d’€veiller la
sensibilité des éleves par le recours & des operations
d’ordre perceptif: le visuel, 'auditif, le gestuel,
Polfactif et le gustatif,

De fait, le support olfactif et gustatif mis a part,
’emploi de trois supports didactique a savoir, le
visuel, ’auditif et le gestuel peut étre considéré
comme le meilleur moyen d’atieindre le niveau
perceptif dans les cours de langue.

Nous entendons par le visuel, I'utilisation de
toute sorte d’image fixe ou maobile (photo,
peinture, publicité, extrait des films...), par
I"auditif, tout ce qui peut sensibiliser I'oreille des
dleves et favoriser leur écoute (son, chant, le bruit
du monde naturel...) et enfin par le gestuel, tout
ce qui tait appel au mouvement du corps, aux
mimiques, aux gestes et au déplacement dans
I"espace (les jeux, le jeu de role, le jeu théitral...)

Cependant quelle que soit la quahté de ces
supports pédagogiques consacrés pour la plupart
a I'imégration des activités perceptives dans
I'enseignement des langues étrangeres, leur simple
emploi ne suffit pas & garanur le bon
fonctionnement de la dimension esthétique.

11 faut prévoir les situations et les stratégies
d’apprentissage qui arrivent a procurer un sens
esthétique aux apprenants dans le but de les rendre
plus sensibles, plus séduits, plus attirés, plus
dynamiques, plus actifs et enfin plus présents dans
les classes de langue.

Pour ce faire, le recours & des différents eftets
d’ordre sensible, comme les effets d attente, de



améliore nécessairement celle-13. Pour J.Courtillon,
apprendre & utiliser une langue “ce n'est pas
seulement manipuler des structures, c'est aussi
vehiculer des sens conformes i l'intention de
communication dans laquelle on se retrouve.”
{Janine Courtilion, p.6).

C'est exactement dans le sens de réussir mieux
cette intention de communication que l'activité
esthétique comme l'un des moyens le plus
favorable i susciter lintérét des apprenants, entre
en jeu. Car en effet, la dimension esthétique en
éveillant, investissant et développant la sensibilité
des apprenants peut se poser comme une opération
qui peut préparer la structure d'accueil des
apprenants de sorte qu’ils ne soient plus considérés
comme des simple objets sur qui 1'on pratique
’exercice d’apprentissage, mais surtout comme
des sujets, "présents en chair et en os face 2 la
langue et face aux autres" (Shairi Hamid-Reza,
2002, P. 139), aptes a s’oreaniser pour se mettre
en position d’agir et de réagir et. comme le
souligne J. Courtillon & juste titre, de "traiter la
langue” (Janine Courtillon, 2002, p.111).

Sur ta base de ces remarques, nous pouvons
nous intéresser maintenant 4 étudier les différentes
stratégies par lesquelles on peut pratiquer la
dimension esthétique dans I'enseignement des
langues étrangéres.

Le savoir-étre didactique et esthétique

On sait trés bien aujourd'hui qu’enseigner une
langue n’est pas seulement transmettre un contenu,
c’est aussi aider les apprenants A acquérir tous les
savoirs (savoir-étre, savoir- faire) nécessaires 2
apprendre une langue étrangére.

L’enseignement du savoir-faire dans une classe
de langue, c’est faire acquérir 3 I'apprenant une
aptitude cognitive qui lui permettra de réaliser ses
acquisitions et ses programmes: comment faire
pour employer correctement des régles
morphologiques, syntaxiques et linguistiques. Fn

didactique. on entend par le savoir- faire, le fait
d’apprendre aux apprenants un "comment faire
pour noter, mémoriser, comparer, résumer. parler,
décrire. €crire et lire” (Jaques Fontanille. 1987, p.
29).

Mais enseigner le savoir-€ire, ¢’est enseigner
aux apprenants les activités, en terme de
comportements ou d"attitudes sociale, psychique,
affective, par lesquelles une personne manifesie
non seutement sa fagon d’appréhender sa propre
personne (le concept de soi), les autres, les
situations, la vie en général, mais aussi la fcon
d’agir et de réagir.

Par exemple, savoir s'exprimer en francais.
lorsqu'il s'agit d'employer une formule de
salutation, est un savoir-faire; tandis que la
manicre de saluer et le comportement socio-
culturel nécessaire au moment de la réalisation de
cet acte, relevent du domaine du savoir-étre.
Comment saluer un inconnu, un adulte, un enfunt,
un copain, quand et qui on peut tutoyer, quand on
serre la main 4 quelqu’un, quand et i qui il faut
donner un pourboire et etc. Tout cela nécessite une
compétence socio-culturelle et affective.

Selon une visée didaclique quelle que soit la
qualit€ des savoir-faire dans une classe de langue,
si Iapprenant ne sait pas comment agir et réagir
de fagon adaptée devant telle ou telle circonstance.
le résultat de ’enseignement restera médiocre.

Mais, la dimension esthétique de Penseignement
des langues telle que nous I'envisageons, nous oblige
adrevoir cette classification des savoirs sous un autre
angle. D’aprés une analyse sémiotique de Jaques
Fontanille le savoir-étre ¢’est le savoir "comment
€ire, comment exister et comment se présenter au
monde” (Jaques Fontanille, 1987, p-29). Dans un
sens plus large, le savoir-étre esthétique correspond
a la présence active de I’apprenant par rapport au
monde qui I"entoure (la classe, les apprenants,
enseignant, la langue elle-méme et les situations
imprévues de la pratique langagiére).
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réflexions techniques, consacrées a la maniere
d’enseigner ont vu le jour. Bien que ces nouvelies
techniques soient importantes, elles ne suffisent
pas. On manque toujours cn pédagogie, des plans
de formation qui soient adaptés a notre univers, a
nos jours, 4 notre rythme et a norte maniere de
vivre.

En effet, dans cet univers qui est celui de
sensibilité, de perception et de communication, on
ne peut pas négliger le fait que I'apprentissage d’une
langue étrangére cst indissociable des €léments
perceptifs, sensibles et affectifs. Ce qu’il faut
préconiser aujourd’hui c’est une remise a jour
permanente de I’enseignement pour appréhender le
monde dans lequel nous vivons.

Esthétique et ’enseignement des langues
étrangeres

L’esthétique c’est la traduction du grec
"aisthétikos”, c'est-a-dire doué de sensation
"aisthésis". Par ce biais étymologique, on
comprend que la dimension sensible est
primordiale quand il est question de I’esthétique.

Et le sensible, ¢'est ce selon lequel se définit le
rapport de I’homme au monde. De ce point de vue,
I'esthétique peut signifier I’approche sensible du
monde qui comprend dans son domaine, tout ce
qui touche 2 nos sensibilites.

Historiquement, on considere ’esthétique
comme une interrogation fondamentale sur 1art
de sorte que 1’objet et la méthode de I"esthétique
dépendent de la fagon dont on définira ["art. Seton
Denis Huisman, I’ esthétique "¢’est une science du
gofit, une philosophie de I'art, une technique de
la sensibilité” (Denis Huisman, 1954, p. 121). Or
I’esthétique ne viserait pas seulement 1"art, mais
aussi la nature et d'une maniere générale toutes
les modalités de la beauté.

De méme, I'esthétique a occupé une grande
place dans le champ de la philosophie. Comme

disait Paul Valéry: "I'Esthétique naguit un jour
61

d’une remarque et d’un appétit de philosophe.”
(Paul Valéry. 1973). En philosophie, on a essayé
d’étudier par I esthétique, les diverses fagons dont
le beau se révéle A 'homme et fes effets qu’il
produit sur I’homme.

Aujourd’hui en tenant compte de I'étymologie
du mot "esthétique”, on s’occupe plutdt de
chercher & comprendre comment le monde du
sensible affecte directement les individus que nous
sommes. On essaie plutdét d’apporter une large
dimension esthétique aux technologies de
I’information et de la communication pour pouveir
nous donner 2 sentir la nouvelle réalité d’un monde
de plus en plus compliqué, fluide et riche.

Ce qui nous amene a proposer les bases d’une
nouvelle forme d’esthétique: I'esthétique de la
communication. L’ esthétique de la communication
comme le soutient F. Forest, "s'efforce d'intégrer
des données relevant de la philosophie mais
également des sciences humaines, des sciences
exactes et de tout ce qui serait susceptible (science
ou non) d'apporter une connaissance a son objet
qui est le sensible.” (F.Forest, 1983). En effet,
aujourd’hui, la préoccupation essentielle des
artistes de la communication consiste plutdt a
utitiser, méme a détourner les nouveux 1nstruments
de connaissance et d’action pour tenter d’élargir
les horizons de notre perception, de notre
sensibilité et de notre conscience afin de créer chez
nous une sensibilité contemporaine plus conforme
4 notre monde.

La dimension esthétique en se posant ainsi
comme une partie prenante dans le monde
d’aujourd’hui et par suite dans la communication
peut étre comme un défi de taille pour les
technologues de I’éducation qui prometient succes
et efficacité en didactique des langues. Car comme
nous savons bien, ta communication joue un role
essentiel dans I'enseignement des langues
étrangéres. De sorte que, toute éducation passe par
une communication et. en améliorant celle-ci, on



Pattente et etc.) visent I"étre des apprenants, les sensibilisent et garantissent leur présence active lors
d’apprentissage de la langue étrangére en classe de langue et ainsi les rendent plus aptes 2 agir et réagir

en face de la langue i apprendre.

Mots-clés: enseignement/apprentissage, opérateurs esthétiques, présence, sensibilité.

Introduction

Apprendre une langue étrangére signifie aller
a larencontre d’une chose nouvelle, d un nouveau
monde. C'est a nous les enseignants d’apporter
un nouveau sens a la maniére d’enseigner pour
pouvoir ouvrir I’esprit et le cceur des apprenants
sur ce nouveau monde et les amener & mieux vivre
et sentir la langue nouvellement présentée. Selon
Francis Yaiche” apprendre une langue étrangere.
c¢’est apprendre une langue vivante. 1] est donc
nécessaire de vivre une lungue et non pas de
I"apprendre de fagon mécanique” (Francis Yaiche,
1996. P. 182).

Vu que chaque apprenant est considéré avant
tout comme un étre humain, sensible, affectif,
présent en chair et en os dans une classe de langue,
on doit préconiser pour chaque activité
d’enseignement/apprentissage une stratégie qui
permettrait par excellence de prendre en
considération sa présence. sa sensibilité ¢t son
affectivité dans les classes de langues. C'est ce
ui nous conduit & proposer & travers cet article la
mis¢ en considération d"unc dimension esthétique
au cours des aclivités d’enseignement/
apprentissage d’une langue éirangére :étant donné
son origine étymologique “aisthétikos”
Festhétique suggére bien un rapport essenticle
avec la sensibilité et I'alfectivité.

En effet, tout au long de cet article, nous nous
efforcerons de montrer de quelle maniére la
dimension esthétique joue son rdle dans
I"enseignement des langues et comment les
opérateurs esthétiques fonctionnent pour changer
la clusse de langue en un lieu de sensibilité, de
présence, d’interaction et de plaisir. Sur ce plan,

nous nous Inlé€resserons a toutes les activités qui
arrivent a procurer un sens esthétique 2 I’acte de
"apprentissage dans le but de le rendre plus
séduisant, plus attirant, plus dynamiques et plus
actifs dans une classe de langue.

I’univers d’aujourd’hui

Nous vivons aujourd’hui dans un monde qui
est celui de sensibilité, de perception, un monde
moderne de communication. En effet, tous les
¢léments de communication qui se trouvent dans
notre univers (les photos, les images, les publicités,
les livres. les journaux, les sons, méme les
parfums) ont aussi pour objectif de toucher de
quelques maniéres notre sensibilité, notre
perception et notre affectivité.

Autrement dit, dans ce monde nous sommes
sans cesse confrontés a des choses qui provoquent
nos sens plutdt que de nous transmettre des
connaissances. Comme exemple, nous pouvons
prendre le cas des publicités ol au lieu de nous
informer du systéme de fonctionnement, des
aspects techniques et de ce dont un produit est
capable, elles nous mettent en présence des effets
de sensation, du plaisir et du rapport sensible qui
s’établiraient entre tout consommateur et le produit
(par exemple une voiture).

La question principale qui se pose maintenant
est de savoir si I’apprentissage d’une langue
étrangére peut se réaliser sans la prise en compte
des €léments sensibles et perceptifs.

L’univers d’aujourd’hui et ’esnseig-
nement
Jusqu’a présent, en pédagogie, de nombreuses
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processus de lens

langues étrangeres
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Résumé

Aujourd hui malgré le nombre croissant des méthodes d’enseignement/apprentissage, on souffre
toujours du manque des plans de formation qui arrivent a faire ressentir et a faire vivre la langue
étrangere aux apprenants. Beaucoup de didacticiens et des concepteurs de méthodes ont suggéré de
nombreuses réflexions techniques sur ce point, mais elles ne suffisent pas. Il convient de prévoir
certaines stratégies correspondant & la sensibilité des apprenants, capables de rendre leurs présences
plus riches, plus actives et plus créatives dans les classes de langue et arriver ainsi & les préparer a
mieux vivre el sentir la langue étrang&re. Pour ce faire, nous nous proposons dans cet article d’intégrer
Jes opérateurs esthétiques dans tous les processus d’enscignement/apprentissage d’une langue €trangere.
En effet, tous les éléments esthétiques (comme la surprise, le choc, I'inattendue, I"émotion, ie réve,
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