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Abstract:

Bilingualism is one of controversial issues in language development which always create an
uncertain and unsure situation for those parents who tend to grow their child bilingually. The
need for learning more than one language is felt because of vaneties of professions nowadays.

Learning language can create two different possibilities for a child, if it is achieved
systematically, a child may catch a lot of social and linguistic advantages. Yet bilingualism
really isnot something that simply happens, raising kids to be successful in more than one language
requires some careful planning and leaming about bilingual language development. If parents
fail to create such an environment for learning language, the child may never be able to master
on either language.

Because so much of language development occurs before the age of three, the usual convention
is to divide children at that point. If the second language is introduced before age three, children
are thought to be learning the .two languages simultaneously, after the age of three; they are
engaged in sequential bilingualism. If the child acquires two languages simultaneously, the stages
of development are the same as they are for monolingual speakers of those languages. Even
though a bilingual child’s performance in either language may lag behind that of monolingual
speakers of the language at some point in development, the child may actually possesses a total
vocabulary and total linguistic knowledge that is quite similar to that of monolingual speakers.

In the other hand many of bilinguals are more successful in doing complex problems, they
are better in math., they like social activities and especially literature. They travel more frequently
than monolinguals and play more important roles in politics.
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As learning language has a close contact with emotions and feelings we should not neglect
sudden changes in child life and try to control them perfectly.

Key Words: Simultanous Bilingualism - Sequential Bilingualism - Silent period - Critical

period
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® The kids row across. One comes back. An adult goes over, and the kid comes back. Both kids
row across again, and one comes back. The other adult rows across, and the kid comes back.
Both kids row across again. '

® Mother.

Concordance Lines
The missing word is full.
Missing Dictionary Definition

® Something that is exotic is unusual and interesting, usually because it comes from or is
related to a distant country. '

® A memo is a short official note that is written from one person to another within the same
company or organization.

; Crossword Puzzle
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Do

Write clearly as quickly as you can. Try to keep your time at the board and the time you use

'to give instructions as short and sweet as possible. You may want to prepare your notes in
.advance.

‘Don’t
* Spend too much time at the board... board time = bored time for your class.

Do
* Keep the attention of your students while you write by focusing them on key words. Use
-choral repetition of the key words. ..
|
‘Don’t o
Fail to involve your students or hide your writing with your body.
‘Do _ i
Tell your students when to copy your notes down and when not to. if you are writing notes |

just to highlight a point in your lesson don’t make your class write it down. You may want to !
. give out handouts as an alternative to having students copy your notes from the board.

Don’t
Begin writing without telling your students to write down your notes or not. Before you start

~writing on the board tell them to either copy down your notes or listen and repeat key words
.and phrases based on your instructions.

l s

‘Do .
. Split up the board into distinct zones that can be used for vocabulary. examples, temporary |
‘information, the date. etc. - : i

Don’t
' Write'hi gely piggly all over the board. This will confuse your students and won’t help them |
'focus on the Iesson.

| Key to the questions
| Vol. 18, No. 69

'Brain Teasers

:' o Mary could possibly take out 6 black left hand gloves and then 6 brown left hand gloves. The
next one would have to be either the right hand or the left hand match.

& '~ | Foreign Language Teaching Journal
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9. rubber 4
10. porridge

DOWN )
1. torch 6
4, accumulator ] -
5. biscuit 7 | — g

6. barrister

10 I—I

Teaching Tips

Do’s and don’ts of balckboard use

There are a number of do’s and don’ts of whiteboard/ blackboard use.
* Following them can help improve your teaching practice.

Do
Keep eye contact with your students as much as possible while you are writing on the
board; try to stand sideways and write without covering what you are writing.

‘Don’t
Put your back to your students without talking to them. The students will take advantage of
this to talk amongst themselves.
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CONCORDANCE LINES

Here are thirthy concordance lines, with the key word in the middle of the line removed.
All 30 lines have the same word in the middle. Can you guess from the contexts what the
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missing word is?

service in the East. Elsewhere, a
Sullivan a computer printout of his
Vogue and The New Yorker, and a

shaken up by the Leewards' second-

while maintaining its balance on the
hair and his wide-brimmed hat,
. fellow hang himself with a guitar
Money Management. It's not just a
running backwards and forwards on a
that Man Ray wrapped up, tied with
the development of both the
has to be dropped, there could be a
landowners and their lackeys."
to break. “Our people used to make
budget writers. The result is a
of the triangular penihsula, where a
on machine tool exports despite a
seed showed no mercy, rolling out a
but he couldn't see the end of the
keep the reins on Mr Lewis follows a
to find out, utilities continue to
regions along the 96 000-base DNA

I've got a--an original five-

3 was to do with cars and featured.a
are marionettes which you may call
We went shopping for a crossbow
America the series has picked up a
if the spies who watch Henry Cecil's
why that erucial second Incredible
interpretation of Hanging On A

CROSSWORD PUZZLE

of parties will be held to

which showed the eight-year-old

of New York publishers, including
paceman John Maynard. Now

by constantly repositioning your
bag over one shoulder, he looked
from that branch over there,” he

to our bow, it's all we do -- so no
made of another single molecule

and called # Enigma # it acts to
quartet and the symphony would have
of 40 dogs in checkpoint that got
him up, string him up,” peasants
from nettle fibers or cedar bark

of one-time spending reductions

of resorts have sprung out of the
of intelligence reports which

of superb passing shots to take the
she was holding behind her. It

of embarrassing blunders in the

new transmission lines t¢ meet the
is very similar in the two

banjo from 1938. It's an old Gibson
of mechanics and even a couple of
puppets, aince they are operated by
and forgot it and came back with

of awards. Schoolboy's movie

at exercise in Newmarket are right
Band album or some. sadly neglected
; to Och You Make Me Feel, this

What are American English equivalents for these British English words?

ACROSS
2. tube
. banknote
. maize
. bonnet

o0 ~1 Lh

. tin

& No.70.Vol.18



SLANG FORUM

MIA
Definition: Absent; someone who is missing or not where they are supposed to be

Examples: 1) John was MIA during the meeting. He probably left early to watch the soccer
game. ' '

2) There are still thousands of MIAs from the Vietnam War.

‘Etymology: This phrase comes from military and stands for Missing In Action. Soldiers who -
disappear during a war are called MIAs. Now the phrase 1s sometimes used in less
dramatic situations, in which someone can’t be found for a short period of time. -

BRAIN TEASER

Money Mystery
John, Jim, David, and Bob had sixteen coins altogether, consisting of 4 pennies, 4 dimes, andl
8 nickels. They each had the same number of coins, but not an equal amount of money. i

Bob had the least amount of money, but just one cent less than Jim.
David had no pennies, but had the most money.
John and Jim are the only ones who had at least one of each coin.

How much money did each person have?

?MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being definéd has been blanked out from the definition..
.Can you guess what word or phrase is being defined. It may be a single word or a compound or
an idiomatic expression. Each missing word is indicated by five hyphens, no matter how many’
{etters there are in the missing word itself.

® Your ----- of a person or a situation is the opinion or impression that you have formed about
that person or situation. : :

@ If you accept ----- for something that has happened, you agree that you were to blame for it or-
you caused it. '
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WORDS OF KNOWLEDGE

@ Somepeople cause happiness wherever they go; others whenever they come .

® The most wasted day of all is that during which we have not laughed.

@ The best way to cheer yourself up is to try to cheer somebody else up.

@ When one door of happiness closes, another opens; but often we look so long at the closed
door that we do not see the one which has opened for us.

JOKES ' P ' |
C SO0 0C00COGOOLCU NSO [S3 ] C}. oIS
9] 4]
< =
o Patient: Doctor, I think ['ve .
: been bitten by a vampire. o
© Doctor: Drink this glass of water, v
© Patient: Will it make me any better? @
2 Doctor: No, but I'll be able to see if
S your neck leaks. “
© o
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! o Teacher: Did your father help -
o you with your homework? N
. Student: No. He did it all by himself.
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' C . v
o oA nervous old lady on the bus was made even [
b‘l} i - . ! I .p: | |
3 ;ﬂmore nervous by the fact that the driver ..J7 . :
- - - - - oy )
2 pperiodically took his arm out of the window, ™
S SWhen she couldn’t stand it any longer, she
= °tapped the driver on the shoulder and said,
gn o aPP
D °“Young man, you keep both hands on the
© ®wheel, and I'Il teil you when is starts raining.”
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QUOTATIONS

@® Character cannot be developed in ease and quiet. Only through experience of trial and
suffering can the soul be strengthened, ambition inspired, and success achieved.
: Helen Keller

@® The ultimate measure of a man is not where he stands in moments of comfort, but where he
stands at times of challenge and controversy.
Martin Luther King

® Inthree words 1 can sum up everything I’ve learned about life: It goes on.
Robert Frost

® 1 still find each day too short for all the thoughts I want to think, all the walks I want to take,
all the books I want to read, and all the friends I want to see.
John Burroughs

@ He is happiest, be he rich or poor, who finds peace in n his home.
Goethe
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shapes of them. These degrees can be touch-and-go

demonstrated along a scale and its two blue-water
extremes as shown below: deep-sea
queen-size .
open-door
The scale of the degree of predictability of mixed-ability
the meanings of C.Adjs by their forms CT155-CTOSS
100 0 pen-and-ink
complctfr;:z(iz:abi iy P ® compleleg ﬁ;;pn(:?ictability back-door
context free context bound cast-iron
;denotaion meaning idiomatic meaning

i fair-weather
quick-fire
chocolate-box
all-mains

The two extremes of the above scale show
the positions of group (a) and group (c) of the
- C.Adjs which exactly opposite characteristics;
however, the C.Adjes of group (b) will spread
somewhere between these two extremes
depending on their higher or lower degree of

predictability.

The English language teachers would
logically teach group (a) before group (b) and
group (c) after group {b) to move ahead from
easy to difficult procedure.
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Forms and functions of C. Adjs

A final point about C.Adjs which deserves
attention here is that the formal shape of some-
C.Adjs reveal to be an adjective by the special
affixes or natural parts of speech they always
characterize (see Quirk et al 1985); however,
many C.Adjs formally resemble the noun or
verb forms but function adjectivally. This
heterogeneity between the form and function
of some C.Adjs causes some problem for
foreign language learners. Some of the
examples of this type of combinations will be
presented here especially to attract the language
teacher’s attention to put more emphasis on
them in their tasks:

hand-to-mouth

nickel-and-dime
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{a) The first group of C. Adjs are those
whose formal shapes or words used in the
formation of their combination keep their
lexical or denotative meanings, and the entire
meaning of each C. Adj. is more or less similar
to the total meanings ot the two or three words
which make it up. So if the learner knows the
meanings of the individual words, he can
readily predict the meaning of the whole C.
Adj too, without any serious problem. He even
doesn’t need any context for guessing the
meanings of this type of C.Adjs. The number
of them in the corpus in not relatively high.
Some of their examples are presented below:

multi-racial, grief-stricken, front-page,
gas-fired, round-table, ash-blonde, fifty-
fifty, one-way, ohe-piece, all-purpose, reply-
paid, black-and-white, air-to-air, hit-and-
run, north-west, never-ending, etc.

(b) The second group of C.Adjs contains
those adjectives whose meanings can partially
be reflected from their formal constructions or
can incompletely be guessed from the
meanings of the words existed in the
combination. Usually some modifications
should be imposed on the meanings of the
words to adjust it with the total meaning
resulted from the combination or the C.Adj.
Although most of the learner’ guessing may
be along the right path, the presence of
linguistic is very helpful in many .cases.
However, once the learner has found out the
concept of these types of C.Adjs, he would not
forget them in future. Try some of the examples
of these combiantions:

lead-free, bare-back, deep-sea, middle-
distance, next-door, round-trip, quick-fire,
ready-to-wear, out-of-the-way, feather-
brained, out-moded, All-knowing, etc.

The meanings of these -C.Adjs are mostly

.holier-then-thou

associative figurative,metaphoric, metonymic;
and context will help guessing more closely.

(c) The third group of C.Adjs which
constitute the largest and the mosit difficult
group for the learner consists of combinations
whose meanings are totally idiomatic and
unpredictable from the meanings of the words
used in them. In other words, the individual
meanings of the words of these C.Adjs do not
have anything to do with the total meaning of
their own construction. The learner should
learn the meanings of these C.Adjs from the
context and then memorize them for future use.

Again, some examples of this type of C. Adjs
will be given below, but the Persian equivalents
of them are also provided for the reader to
compare the form and meaning of each one
and concentrate on the meanings of single
words in the combination and the total meaning
of the compounds.

letter perfect N P PR VR R W
face-saving s Bl (gl sl
hair-raising Sk cStadoy cbyses
lienpecked J 0
public-spirited PRt
bare-faced L g ¢ )0
open-mouthed 83) CaiSS ¢ Zryges

switched-on
fly-by-night

BYV I ENSTRIE < DU 7t
J'IJ){ n% I.JLA.:.F—II ‘J.:GJ.:F

oA ¢ ST el

itty-bitty sbalaa by Hlade (oS
namby-pamby bl Cn (e
level-headed ik «dyiaae ¢ Ple

down-hearted et ¢ doal g aapdil

The three types of relationships between the
forms and the semantic components of the
C.Adjs very crucially suggest three degrees of
predictability of their meanings by the formal
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live-in S5 ghls cails o G b 255 i)

pv s (rJ..a'-‘:....‘)_T WS i
pull-down 25k mb b o (i)
roll-on OV v g5 (yubed)

take-away/out w2 O g (L32) 3

GrLs %) o s w ¢ g2y Y
(b HUSG (Jlezas 5 3,B) Y
st (S sl e LN (0SS ) Y

throw-away

tumble-down oSG cam) a)lea) ¢ KIS ol s
walk-on Culo <oliys (S5 )
walk-up il Oay

Sub-pattem(b): Noun + Adv/ Prep

South-westernly oy ¢y ol 31 GL) 2

i iy ()Y b

South- easternly T J PSP PR T 619 IR

S oy (Cer) Y Gd g

ton-up b o 3l 23 (05l ¢ g ) 4340 (Slale)
Sub-pattem(c): V + Adj/PP

scatter-bramned 15 2l (o alio (o) glona)

sl s s
shatter proof Al )Y S (el Lol D) o
Mo G5 ¢ S 65 ¢ K Jern
stand-up a5, (o, 5 1485 1Y a5kt (aali, ¢102) Y
e TTRE  B)

Sub-pattern(d): V+ V
g0-go0 emg D9k (4ols; 5 ady)
pass-fail ol & (83930 Jed (25 pal 0,03)
SIS 0,0 5 Sy 4y

Sub-pattern (¢): N+ V
self-drive 023l gy (1S Jona i)
Subpattem(f): Adv + Adv

50-S0 Lyt &g

€ No.70.vo1.13

Conclusion

Compound adjectives (C.Adjs) are very
numerous, active and of vast variety which are
used in all skills of English very ferquently.
Consequently, an English language learner
can’t help learning them very seriously if he
wishes to cope with English as a medium of
communication. The following table will
provide the information about the frequency
of each pattern along with its percentage of
occurrence in the corpus under study.

Pattern | Formal Structures Total No.of | Percentage of
Oceurtence | Occurrence

No.1 N+Adj 398 %36.92
No.2 Adj+Adj 277 %25.6%
Ne.3 Adj+N 131 %12.15
NO.4 N+N 60 %5.56

No.5 Adv+Adj 25 %2.39

No.6 Adj+Preposition 26 Fa2.41

No.7 All(Det)y+Ad)/N 53 %491

NO.8 3/4 Woed Adj 62 %5.75

No.9 Adv/pre+N 24 F62.22

No. 10 Miscellaneous 22 %2.15

Total No. 1078 %99 .99# 100

The total number of the C. Adjs collected
and dealt with in this study was amounted to
1078 items, and the most frequent pattern of
them was revealed to be the combination of
N+Adj which shows the 36.92 percentage of
the entire set. Pattern No.10. is composed of
some small sub-groups of C. Adjs the example
of which have already been presented.

Teaching and Learning Significance
of C. Adjs

If we study and compare the forms and the
meanings of the C. Adjs, we can really
distinguish three different groups among them
as far as the relationship between the forms
and meanings are concerned. These groups will
be described below one by one.



mede-to-measure cstpbans (uld)
made-to-order ot bHlaw(Oladlec ul)

ready-to-wear Gl s azsn g (D)

The second subcategory is the four-word
adjective. The adjectives related to this
category anre made up of four words. All the
examples which have been existed in the
corpus are presented below:

hole-in-the-wall_s,i5(o,& 5 ,ali ¢ SSL ke ) g2))
middle-of-the-road ¢ Jawyza ¥ Jizae ¥ 55 6o -
Jb- ol

out-of-the-way 23 31 ;55 LETU_Y ey coaldlypa.)
roll-on-roll-off &5 jlalesiys cla 225 cladle)
2o (S Jom 551y Pl B Jiloss
run-of-the-mill a3l b A ¢ Jyona
up-to-the-minute _Y #ls #1s ¢ 5, 5030 (leMbl) -
dind 4 adisd (508) ¥ s 51 (o g oA )

Pattern No.9: Adverb/Preposition +
Noun

In this pattern, the first element in an adverb
or a preposition and the second element is a
noun. The distinction of the first constituent
as an adverb or preposition is not exactly clear
in all cases. That in why we made a general
pattern of these two cases. Their examples are
given below and the entire number of them is
about 24 items.

Group (a): Adverb+Noun
cross-border G (850 tadam)

Cross-country e (33 )
counter-terrorist RPN W
downstairs/down-stairs ozt aib ol
dpwn—wind sh S5 o o

dounhill/downhillos) g o e ¢ OLT_Y (5,550

downstream LA S e

down-market

no-win eSS 4 S
outside X S et S LYl e

SdileoS
outsize(d)  Jsema b bylaze o3tl 31 58,5 (Ll)
south-westernly oS

Group(b): Preposition + Noun

indoor Al S0 (R550)-Y (a0 ¢ A5
in-flight - o b sa(laglye)
in-house bl 090 ¢ A3

in-servicefinservice Ceadh o (s e

inshore e
off base/offside  wuniype 3l ol colil 5 Shals
on line/online s, ¢ juate cindml & azusu( 35018)
. IS ol

Oon-screen amito (595 (J3aelS 9 O 2 5h5)
onshore ' P
Inprint  saieled 5 asmpe (QS) Yolor 2o pr
Pl s T

onstage e ($93
underground R

No.10: Miscellaneous Compound

Adjectives

There is a small group of compound
adjectives which cannot be classified into a
general pattern but they should be considered
and taken into account because the leamers
may come across them in texts or spoken
language and need to learn them. For this
purpose we bring them below here and will
take care of them in our EFL task. They will
constitute some sub-patterns of their own.

Sub-pattern (a): Verb + Adv/Prep
knock-about s O (($4eS)
knock-down 356 (Olada) LY ¢ o 5 0p5L (ond)
knock-oniaszr e 58 =6 bl AU Cdle sbls
knock-out i (aleaa) ¥ Je ¢ los ¢ 45 a0 0

H0.70.v0l .18 @
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All-hearing (poaed) o am oy
All-high () aan 51 5V,
Ali-holy (s dil) o ans 5 s
All-laudable (hoamfl) 0 gt 2olias 5Ly
All-loving (ETETV) PV COLIP R W

All-merciful
All-mighty. (Almighty)

(Lf“’:)'“) LY r-?"};_}L:——I
ol axtly 5 sl

: Glandt ¢ 25400

Ali- pardoning (andt) 028 gie sl
all-in cSlraan Y ol L b cadyS cans (o) glone) 20
Seepled <S4

All-inclusive (laawadl) ae fal
All-knowing (el 0505 5Ly
all-out ekl gan
All-peaceable (A ks 5l
All-perceiving Shh> ¢odiS )5 o)l pes 5 loans
All-perfect (g Glhae Jlas
all-potency (olaht) Glas oy i
All-powerful  (uazaadl ¢ uidll o i) Juls pllgy
All-preserver (rmetad)) ad B HalS
Sublime (5l gb,S
All-subtle (ki) o b Sl
All-sufficient (D iS5 by
All-sustaining (paatll) b by a2en
all-mains Jers JB (G,
All-merciful () < Ol Ktoliae,
All-purpose oy pkia 4o

All-potent (oL} 15 aan plail (g1 Slyi gLla < Uiy

All-stat  ,g2a obig;urwJ,bp(m,ﬂ,i.J.;)
All-sustaining (pell) pslan 5 b Jloms
all-there Al Sl

Pattern No.8: Three / four- Word
Adjectives

This type of compound adjectives are of two
subcategories. The first one is composed of
three constituents, one of which may be a
preposition, a conjunction or an article. In
some of them you may find a noun and an
adjective as their content words; in some

@ 10.70.v01 .18

others, there may be two nouns or two
adjectives; however, we can’t predict the
meaning of most of them on the basis of the
meaning of their content words. There have
been 62 items of this type of compound
adjectives in the collected corpus. You will find
the examples in here:

Examples with conjunctions

Almighty and Glorious (1) Jomg 50
black and blue 39S ()
black-and-white ol s ko0 g2 32 415

black-and-dagger «lisacpamc 5o i shas)
hit-and-miss S Al il ¢ pslas
hit-and-run S a5 3 O3l _bslea)
life-and-dead _§.5; 5800 by ec bl ¢ st N

g_f}a_b-ﬂ'd Ol gL Y
nickel-and-dime aly; 55e ¢ ol o033 i)

out-and-out dozjs du St plad cLina plas 4

pen-and-ink (B ol 2 g 5 - 5b0)

rough-and-ready « .. o € o3 Y € (G o )
-h g-L\-""

smash-dnd-grab 2 3 O ¢ s Opladam ¢ (6335)
touch-and-go prel
up-and-coming SCH B R I 0 | PR

Examples with prepositions,etc.
air-to-air
air-to-ground
blow-to-blow
bunper-to-bunper

(»..i.:-y)bﬁu'ljk

L lye

LI b 3o dipa oz daeiom
Lr.hfus.:....:..: CpR ».:..uu-(,_}.__Oj'l)

it tikor
day-to-day 333%330-Y i35 Sy
hand-to-hand s €S0 ey ke ¢ o)

head-to-head r._.&:.... $ 95339 (Jxlaws L Jf_,c...af)
heart-to-heart L_’;Laa_’;- ¢ L;..-'I_,)J_,_) b C.....ul) 3 LSJ

house-to-house O gy gl

one-to-one ol (S 4SO

PETSON-LO-PErson ¢ ailiwys o gas Y ¢ g;,39,-3
oA & i Y



meanings of the two constituents that make
them up. The Persian equivalents of these
adjective should be carefully studied and
memorized. The total number of these
combinations existed in the corpus is 26.

Examples of Adjective + Preposition
hacked off olmas ¢ (5,88
hard up SPRTCAPILC N Y-SRI
buttoned -up (385 a8 eyt (oSl

PR ._..JL.‘:-

JUS_.»_T _)i c.,..sja [F RN ;.:5)5_'1

' S (s Y

P ET RS U PRCHR G PECER

NS5 el e o M)

emas v shl Y dogm psadidn s

built-up
built-in

cheesed-off

clued-up 1 ¢ ol
far-off _ a3l 590 cmny ey ¢ o)
burnt (burned) out i gan ¥ S catbyly cazs N
swept-back o) e (o) -V e 4 blazs (laglyn JU)
jumped-up ooy Oy 33 4 035
leftover Ceble LY o AL cele LY
lived-in

_ Wl ¢ oty ¢Sl
made-upestsl castle ¥ pessn o Koila Yor S bl

paid-up e3¢5 8 ol isSm (Liblss 5 lulst)
oy Glaa)
pend-up €3 2y a3 (poand] gue)

2Pk 35 (Solame) Y
right-on 5y, Jibes as by 0¥ g5 Jilee Ob o 5320
screwed-up
stuck-up
' switched-on

e ozl (wlale)
Flas ki caslity (o) slous)
BYC RN G

Pattern No.7: Determiner(All) +
Adjective/Noun

A group of compound adjectives in English
are created by the combination of “all” (as a
determiner or pre-determiner) and an adjective
or anoun. In the Arabic language there is a group
of exaggeration adjectives (Ll saw |y 2liw)

which are also used as the attributes to God and
have become the Names of Allah. In the English
language, there are not any counterparts for
these adjectives; they are artificially made on
the basis of this pattern to compensate the lack
of the equivalents of the Arabic counterparts.
In the Persian language, the same Arabic words
are well known to Persian speakers. The
exaggeration adjectives in Arabic are produced
on the basis of three grammatical paradigms
(Lasly) which are | xi «J, b «Jlasand their
examples are o, <3555 « Las. In Arabic there
are many names of this type to term God. In
the following list, of course, some of these
adjectives of exaggeration can be found and
some others are those of original type, not the

calque.

all-(a)round iy b dad 100 93 0)lS e
All-aware Gend) ol rdas g oz des
All-accomplished (JolsI) VLS aal

All-benign
All-bounteous

(cidall) 0L ge Yuls
(Olorm Mods) gal ¢ JalS adiiise

All-bountiful (D) Gllas 503
All-clement (pdod)) o) < 5300
All-compassionate (o) aan oS o)
All-compeller (Gl Sl
all-conquering Al Ok &S

All-embracing (adsl) casn ;e cann p Jols
All-exalted (Jlazadl} aamih 5V
All-faithful (rgadt) Jol8 Olagt
all-fired a5 5 00 ¢ b (o155 ol 6 5loee)

All-forgiving (5 5an) OaLS den odilie
All-generous (o2 S ctslnnn by g ot Sl
All-gentle (G5, cwada b jl
All-guiding (3l IS (sols
All-giving (lagd) etz Sl
All-glorious (abandl € tmaal) 353 L Sl
All-good (2 S g8
All-grateful QTR ) PRV
All- great 1) PV B TR gy
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quick-fire
red-brick

a2l B
e tbeald el
right-hand-drive Ol ey (4l alwy)
Pattern No.4: Noun + Noun
This type of compound adjective is
somehow interesting because two nominal
components are combined to make a form
functioning adjectivally. The overall meaning
of the compound is not easily predictable and
distinguishable from the combination of the
meanings of the two nouns which make it up.

The meanings produced by this type of
compound adjectives are broader than the

~ meanings of the two nouns. The total number

of the collected compounds is 75 items.

Examples of Noun + Noun

arm-chair sblbcol ¢ Jor 500 <~ Ll
ash-blonde &S ki (4a)
band box e 103 Rt ¢ g Sy
bed side o oksy Ly
buck shee e 3 Zatn ¢ gl i
chicken shit I35 ¢ e
north-west wpadlad (g f Jled
ocean front st 4 e

one-shot (=one-off) (s} 534 asce S5
Queen-size S5
chocolate-box Mo 3 & oK) 5,

fifty-fifty hath & i) <ol - ol
helter-skelter W 0gy ¢ it
humdrum 045 st () S
hush-hush g ¢ i caile oun
leasehold Sholat
one- woman A il G g (g ')
part-tume Cdgdes By ol
parish-pump PV SPRL CYRTIVISY R P
ptece-meal T S a8 (aSTaSS

& 10.70.v01.18

Pattern No.5: Adverb + Adjective

The two words which produce this type of
compound adjective are an adverb as the first
component and an adjective as the second one.
Some of these adverbs require a present or a
past-participle following them in the
combination. There were 25 example of this
type of compound adjectives in the whole data
20 of which are given here:

counter-productive sSaa ] e S sl
counter-revolutionary Py FEW
down-right JlS ¢ dmee

ful ly—ﬂedgedJL_.p fLJ . ul.alS_Y _}'IJJ: a ol (‘J;-ﬁ-)_\

down cast ‘_,._-gl.‘u ) K)oy ‘_",.:{A_,.U'I X JOu | P
down hearted oSt cdall cos il
ever green BT TR VOV SRRy X

ever lasting plas ¢ 5, G.% gy Ay $laob¥ @laglr ¢ gl
highly strung T32) ¢ et ¢
never ending ot pled gDl o cOLL o

non-smoking G & by o ()

La‘_g)lf._...,_.é
outgoing  stazt ¢p 8 04t Y5, S0l / iy Jlo 5o
outlying okl g8
outmoded 03Ul a3l ¢ i peie cagS
outright Cpdema Y 6 loe plad ¢ JalS Y
ol 5 KTy
outspoken 03305t gz =Y 05520
outspoken BPTITINLL 4
outstretched  cosldl de Y Lt (N
: 02508t -V Spma
outstretched bys c03y28
out worn 2313 oty 31 ¢ f i < agS

Pattern NO.6: Adjective + Preposition

The two main elements of this type of
compound adjective are an adjective and a
preposition which follows the adjective and is
hyphenated in the written form. The meanings
of the most items of these adjectives are
idiomatic and cannot be predicted by the



interest-free 4.....>J|u.p)j Yy Gy r!_,
e D 2 5
\...JT»._.JT B 5l c)gj'n

lead-free
letter-perfect

moonstruck s g@l;JJ_T Glagdis N
noteworthy r St cargi pE 3

Pattern No.2: Adjective + Adjective

This pattern of compound adjectives is
made up of two components each one of which
is an adjective by itself. The two adjectives may
be of the same type or of different kinds. That
is, one of them may be originally an adjective
in terms of part of speech, and the other one a
derived adjective with an adjective affix or a
participle. The following examples will show
their structures and forms better. The number
of this type of adjectives collected in the corpus
is 251. These compounds again, may be
hyphenated, separated or combined together
in their orthographical shapes.

Examples of Adjective +Adjective

absent-minded Y ]
arty-crafty Ul diasa c0blen
bare-faced

c_jJ csL:‘.‘—L,..- C4o
Sl Bl < Bpb Sy
sohragd ¢ ity Do meaily

bushy-tailed
clear-sighted
close-mouthed

Gens b5
CTIS$-Cross e ¢ 5y b
double-breasted wSaler (25
easygoing Suap ;'L'Lo.;j‘-\’ ey ol
full-mouthed _,;nJlg LAY A
high-born i 3 ool b o5 SL
ill-considered oAk ol ol
itty-bitty(isty-bisty) IS CINER DA
level-headed sAaie 3 Jyane ¢ JBle
like-minded T e
multi-racial 3l X

namby-pamby
near-sighted

S

nuclear-free Ry

u)\;.a'{.‘- £ s

open-mouthed

Pattern No.3: Adjective + Noun

As it is self-expressive, the first constituent
of this compound is an adjective and the second
one is a noun. All the adjectives are simple,
original ones and not the derived ones. The only
exceptional is “mixed” in “mixed ability”.
These adjectives are made up of only one
morpheme and a few of them consist more than
one syllables. The nouns in this combination
are both concrete and abstract ones. Most of

-the resulting compound adjectives are very
_ frequently used and necessary for everyday

conversation.

There are 111 of this type of compound
adjectives in the corpus, 20 of which are
presented here as examples:

Examples of Adjective + Noun

all-round s ¢ s Yl o paen)
back-door o9t Al a3ty
bare back ) 09k
blue water Lo sl (225D
cast-iron &Y b ¢ Ny

catty/Kitty-corner gy b o5 b w sl (53 pily)

deep-sea e 35 85 Gons a2
front-page dyl amiin (asli)ay)
fair-weather obyaans (o))
heavy- duty pslan c{-'uab_(oxéju;'l.) ol

middle-distance
mixed-ability

ol tan 0 (33 a3sls)

T gk oaU (5 )
wilzis (glasdazail

next door Db Sl ¢ lps 4l
old ~style 1,8 ¢S ¢y agS Y oolidl da 3 ¢ apdi)
open-door 1 2 mn (o 3l ¢ Canal)
own-label/brand (ohasls) o (s SSL L

plain-clothes s )
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the basis of varieties of word combinations and
the number of words which produce them may
be two, three or four, and not always two words
only. '

The purpose of this study is to search for
all types of structural combinations and to
discover the different kinds of general patters

“of compound adjectives which are currently

used in the English language. The Persian
equivalents of the adjectives are also provided
for all the examples of each pattern to facilitate
their teaching and learning. It is hoped that the
introduction of these adjectives which are very
active in the language use, would help language
learners in their ELL task and enhance their
language proficiency significantly.

Procedure :

In this research, a great attempt has been
made to collect as many prevalent and useful
compound adjectives as possible from the valid
sources, and then to categorize them on the
basts of the types and positions of words which
make them up into similar constructions. From
each category a general pattern have been
captured which can be used for pedagogical
purposes in EFL situations. The pattems will
be described 1in the following section and for
each one 20 examples with their persian
equivalents will be provided.

Structural patterns of compound
adjective

From amongst the compound adjectives
collected in dada (corpus), ten general patterns
could be captured. Some of these patterns
revealed to be more active and more prevalent
in everyday language conversation and daily
activities, and so they are more frequent than
the others. The statistical data in the conclusion

& 10.70.v01.18

part will distinguish these types of compound
adjectives. The following sections of this paper
are devoted to the description of these pattems.

Pattern No.1: Noun + Adjective

This pattern of compound adjective is
composed of two main elements, the first of
which is 4 noun and the second an adjective.
The adjective is originally a word which
functions as an adjective, and it may be a
present participle or a past participle. Although
most of the types of these compound adjectives
are hyphenated in written form, some are put
together as a single word, and a few of them
are written separately with a space in between.

The Persian equivalents provided in the list
of examples will help the learner to learn,
memorize, and retrieve these adjectives in
reading and writing and also in oral practice of
the English language. The total number of the
examples of this kind of adjectives collected in
the corpus amounted to 388 items but only 20
of them are randomly presented here:

Examples of Noun+Adjective

accident-prone
ell-buttoned
breath-taking
cash-starved
cocksure
cost-effective
crystal-clear
dirt ch‘eap
duty-bound
egocentric
gas-fired _
gender-specific
grief-stricken
hair-raising
henpecked

ol yaaa 3 0 pds amil
Aefanl Gl

Oy ¢ S i

31 39008 Jlors (mrgn 125 ,0)
ke 3 e Ao ¢ il g
Soleazil i 31 4o oy Oy e
s Dls (e

Osb et cce

Jgahe

symadgcolyt oyt Ayt
338 (pile)

e.l:-:a: 'caajr.é

Sttty (SL ) (byiue

3 03



addition of special adjectival affixes have been
converted to adjectives, like the following
examples.

Verb+suffix
dependent (-ent)
pleasant .(-ant)
active (-ive)
damaged (-ed)
surprising (-ing)
satisfactory(-actory)
manly  (ly)

Noun+suffix

faulty (-y)
lovely (-ly)
famous (-ous)
critical (-al)
lifelike (-like)
wooden (-en)
skilled (-ed)

(¢) The third type of adjectives are the
compound adjectives which are made up of
the combination of two or more words and
function as a single word adjective. Celce-
Murcia and Larsen-Freeman (1999:3853)
contend that compound adjectives originate
from participles. They assert, “Both present and
past participles can be codified by nouns or
adverbs to create compound participial
adjectives, such as:
noun + present participle: a man eating tiger

(Jl_,a'-r.ﬁ)
noun + past participle: a flea - bitten dog .
(r.a-\)‘.- ‘-‘_,-—;-" tng)'f uS.:S)
adverb + present participle: a fast-rising star.
(.L;-St,mej'.;;,_‘,)
Adverb(intensifier) + past participle: a much -
loved story.” (‘_,;;.:.'.;g:,_,.JajL,_.J_)

Parrott (2000:19) terms this types of
adjectives as “Multiword Adjectives™ and
defines them as thus, “Many adjectives are made
up of two parts (usually connected by a hyphen),
- these two-part adjectives are multiword
adjectives. The second part of multiword
adjective is often a participle from, e.g.:

adverb and past participle: well-liked,
well-intentioned, beautifully-written

Prefix+adjectiv Proper noun+suffix

disloyal (dis-)
unciear (un-)
nactive (in-)
impure (-im)
irregular (ir-)
nonracial(non-)
apolitical (a-)

Arabian  (-ian)
Australian (-n)
Victorian (-n)}
Japanese (-ese)
Spanish  (-ish)
Islamic (-ie)
Aristotelian (-ian)

noun and past participle: feather-brained,
self-contained, people-oriented.”

Parrott (ibid:20) continues, “We also derive
adjectives from multiword verbs (e.g., wear
someone out, tie someone up). In this case the
first part is usually a participle form (e.g. worn-
out, tied-up)”.

He also adds, *“‘Other multiword adjectives do
not involve participle forms, e.g. two-piece, birds-
eye and slip-on in the following description:

“His two-piece, birds-eye suit is impressive,
his blue shirt with its rounded collar
immaculate, his thin/faintly European slip-on
shoes impeccable.” (ibid:20)

As the above-mentioned opinions reveal, the
modern grammarians, parrott, Celce-Murcia
and Larsen-Freeman confine the types of
compound adjective to the constructions mainly
originated from participles. The assumption of
this research is, however, that the multiple-word
adjectives (here after referred to as compound
adjectives) are not only limited to these
structures as adverb/noun+participle.

Research assumption and purpose
The research assumption is that, compound
adjectives in English may be constructed on

=
=
b
=
s
-~
on
=
"y
=
]
5
[
Q
56
=
-
=
<
=
—
c
.20
@
T—
o
L,

No.70.Vol.18 4y



=
=
a1
o
=
[+15)
£
=
|
o=}
O
-
L
oh
E -
—
=14)
Lo
=]
-
c
.80
L
o
53

oS

leis i cal ¢ by b ..\_.,L,.,Lasg«s._-,.,w'm)-lJ:Js;,,on,‘.,‘JL,_fu.;ﬁ;,.ioL!;ggwp,@uoTwu
.Jp,;dpJuJ,asﬂabutqbﬂ,mlaﬁ,p@,.::,;aa‘,,..guﬁa,faiu__&ij),;,;‘__,\:s@ﬁ
u\:-m_,‘_}.a.u gﬂrﬁaj}@rﬁ u.‘..:-.ga...jl_.}'-.lj .L;“QO'Q):TOQ}JOMAAL;_,{A.‘EAQ-JGE:AQASC_‘»'IoJJL&:SI'LAO-i

,;y‘_,__.l.{.lub));;_sf_,uiu;.:-l to)LaL_Q'LA\..'.-.MU:JjSﬂu)bg|)z).nsd:¢hu'ljo-ﬁwa)fuﬂ])lj_,h.a
S 4 Oy 0,5 WY 9 LadT o dijle (gl 5 (gletbe i 51 S0 slaicaie Sdyaids 5 on) ‘(_;J,Ic.qqd,:.-:.bxalﬁ

Jeto b 0T (5, 85b 5 sl ol g L 3551 g et Sl 5,018 ¢yl Blowd 5148 IS g5l ol oS0 shatas

Lgl.bug)‘gjb&?u&uﬁgh&,ﬂjw4\5:)3%.Sftsbmagjj‘@tébulstsﬁ‘tjudbl g ol AT
w){s)bLhUTQJJJLSASJ:A'IU._u'IM LJ.:AS'I)'IJJJLIJJLUlJJl:&)l.hs;sﬂ_,g'ljhdlj_,J._rJ;Cir'SIJ_,u)_,LMNJSJh
..L.‘.:’-..glzijlup_,..ai—{_-ﬂlﬁbdl)')aTu:J’la,_g,_.f:l._vcln....J:J.:JJ.L:.u_,..JJJL’]JQ_))J@IQL@-\L,Z}_,JJU-):

S e, S0 t5laalS dip is ¢ (gRins Cides ol e ¢ 3Rha Cd costes Cado S e 1O By S

Introduction

Adjective, as a whole, is a word or a phrase
which is used with a noun, adds a concept to it
and, in the meanwhile, describes, limits and
identifies it (Frank 1993). An adjective can be
used as an answer to the questions which begin
with What kind?, Which?, Whose?, How
many? etc. (Vossoughi et al., 1993) like the
following examples:

1- I need a large-size, blue T-shirt. (What
kind...?)

2- This shirt is dark-blue and that one is
light-blue . (Which ...?)

3- John’s T-shirt is left on the counter.
{Whose...?) :

4- 1 want to buy more than one T-shirts.
(How many...7)

Stageberg (1971) defines adjective as ,*“ A

word which is inflected with -er and -est or uses -

“more‘ and “most* to change to comparative and
superlative degrees (when they are more than two
syllables). Adjectives are capable of forming

& 16.70.v01.18

adverbs with -ly and/or nouns with -ness, for
example: ‘

Close, closer, closely, closeness

high, higher, highly, highness

'beautiful, more beautiful, most beautiful,

beautifully

Celce-Murcia and Larsen-Freeman
(1999:381) state, “Adjectives are words that
describe a quality of a word*.

As far as the forms of adjectives are
concemed, we can distinguish three types of
adjectives: (a) simple word (single morpheme)
adjectives whose part of speech is originally
adjective and they lack any type of affixes.
They may be used attributively before a noun
any / or predicatively after a noun via a copula
(Leech svartvik 1975); e.g., old, young, live,
alive, asleep, etc. (b) the second type of
adjectives which are sometimes referred to as
adjectivals are complex or derived ones (Quirk
et al.1985). They are a set of words which have
originally been nouns or verbs and by the
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Abstract

Compound adjectives characterize dlfferent types of formal structures and vast variety of
combinations of two or more constituents. This feature of compound adjectives has made their
cognition and application more complicated than it apparently seems. Nevertheless, they have
not been competently and diffusely discussed in any grammar book. Since Lhey are utilized In
teaching and learning English very abundantly and actively, a more profound consideration and
scrupulous investigation of them seem absolutely necessary.

The purpose of the study was first to make a distinction amongst the simple(single
word),complex (derived) and compound (multiword) adjectives, and then to search for all types
of structural combinations of compound adjectives in order to make generalizations among them,
and findlly to classify them into a few general patterns of structure for a pedagogical and
comprehensive description. '

As a result, 10 general structural patterns could be established out of all different structural
diversities of compound adjectives, and each pattern was described pedagogically; furthermore
a number of examples with their Persian equivalents were also provided for each pattern. It is
hoped that the employment of these patterns in the classroom would facilitate both the teaching
and learning of them.

Key Words:adjective, compounding, derivation, complex, simple, attributive, predicative
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Managerial Studies. You can sign the courses
up lOMorrgw morming.

Fine. Now, is there a course in Sociology in the

evening?

Woman: There are courses at 18.30 on Monday and
Wednesday and at 19.30 on Tuesday and
Thursday. There’s also a Social Science

™ course on Friday.

Man:  Ok. ] can make the 19.30 class.

Woman: Both classes are still open. You can register
when you come in. Please come in thirty
minutes before class to pick up the
registration forms.

41. What i3 the purpose of the phone ¢all? (12 seconds)

Man:

42. What is the Managerial Studies course? (12 seconds) _

43. What Morming course does the man choose? (12
seconds)

44. When does he go to evening class? (12 seconds)

45. When does he have to register for this class? (12
seconds)

Sample 3. Short - News Test
1. a) since 1878

b) since 1987

¢} since 1978

d) since 1887

Transcript

Directions: In this part you will hear short news. At

ihe end of each news, a person will ask a question about
what was said.
1. UK Booms

The British once famous for being a nation of
shopkeepers also seem 1o be a nation of spenders
according 10 latest retail sales and house price figures.
The new data from the Confederation of British Industry
the CBI showed retail sales in the pre Christmas run up
at their fasiest growth rate since 1987.

1. Based on CBI, when has there been a growth in
retatl sales in the pre Christmas?

'Sample 4. Extended-news Test
1. a) to supply their essentials
b} not to lose their ability to buy
¢) to help the government
d) to raise the prices
2. a) to increase experts
b) to support the government
¢) to run a poll at the weekend

No.70.Vol.18

d) to decrease the value of pesos
3. a) brought about an increase in the price of
essentials
b} helped people return to the hyperinfiation
c} solved a lot of problems as well as
- inflation .
d} ended the one - to - one parity between
the two monetary unit '
4. a) buy less than before
- b) return back to 1380s
¢) get rid of foreign investors
d) rush to the shops

Transeript
Directions: In this test, you will hear some extended
news, After each of them, you will be asked some
questions. You will hear these news and the questions
about them just ene time. They will not be written
out for you. Therefore, you must listen carefully to
understand what the speaker says.
1. Argenfinians fear price hikes after devaluation
Argentina is trying to stop its currency devaluation
from bringing a return of price rises that could re-ignite
the social unrest. Thousands of people have queued up
to withdraw and spend their pesos before their
purchasing power falls by around 30 percent. Some have
already noticed prices of everday essentials creeping up,
following the decision by newly-elected President
Eduarde Duhalde to fix the exchange rate at 1.40 pesos
10 the dollar. "With the new man in power, it's definitely

. bad for us." said one Buenos Aires resident. "Prices have

risen, they're advising us not to the shops, but from what
I've seen things like bread are already more expensive.”
With people fearing a return to the hyperinflation of the

" 1980s and a rapid decline in the peso. Economy Minister
- Jorge Remes Lenicov pleaded with shopowners and
" consumer groups to guard against mark-ups. The new

government is trying to lift Argentina out of a four-year -
recession by boosting exports and reducing labourcosts.

- A poll at the weekend showed a majority of Argentinians
- backed the move to end the one-to-one parity between
- the peso and the dollar. But there are fears that it will

increase debt servicing costs and undermine foreign

investors’ confidence in Argentina even further.

1. Why do people remove their money from banks?

2. What is the new government’s solution to the
problem?

3. What was ihe effect of the new president’s decision?

4. What were people asked to do?
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Appendix
(sample Items)
Sample 1. Short - Conversation Test
21. {A) He didn’t go to Chicage.

(B) He had a good time in Chicago,
! (C) He spent his vacation here.
i (IV) He didn’t enjoy his trip.
Transeript
21. Man A:How was your trip to Chicago?

my vacation here.
Question: What does the second man mean? (12
seconds)

Sample 2. Extended - Conversation Test
41. (A) to register for a course,
{B) To enquire about a course.
(C) To confirm a registration.
: (D) To drop a course.
42. (A) At 19.30.
{(B) At 08.00.
(C) At 08.30.
(D) At 18.30.
43, (A) Sociology.
i ~ {B) Social Science.

{C) Policy Studies.

(D) Managerial Studies.
44, (A) Tuesday and Thursday.
(B) Tuesday.
(C) Monday and Wednesday.
(D) Friday.
45. (A) 19.30.
(B) 19.00.
(C) 18.30.
(D) 20.00.

Transcript

|W0man: Hello. Glenville college.

Man: Do you have a course on Managerial Studies at

! about 8.00?

Woman: Yes sir, there are courses every day from 8.30

| a.m but I'm sorry, all courses are full for this

semester. the Policy Studies course is still
open and that's in the aftermoon.

iMarl: No, the afternoon’s impossible. Could you

i check the morning courses again?

Woman: One moment. Yes sir, there’s been a drop in

Man B: To teli the truth T would rather have spent .
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EFL subjects in listening comprehension. In
the case of the low group, there were sign‘iﬁcant
differences among different tests: short -
conversation vs. extended-conversation and
short - news vs. extended - news.

Finally, as Table 4. indicates, for high -
group learners, different test - methods and
genres did not consistently affect their
performances in listening comprehensijon tests.
But in the case of the two other groups, there
were significant differences among participants
in various listening comprehension tests.

On the whole, it can be concluded that the
proficiency levels of the learners, different
genres and test - methods affect the EFL
learners’ listening comprehension
performances. The findings, then, support and
expand the previous research on listening
comprehension performance and assessment
(Shohamy & Inbar, 1991; Berne, 1992;
Shohamy, 1994, to cite a few).

Conclusion _

This study was conducted to probe the
possible effects of test methods as well as
genres on the EFL learners’ listening
comprehension performance with respect to

their general language proficiency levels. The'

ﬁndings reveal that the test method (short and
extended context in the case of this study)
significantly affected the performance of the
EFL learners in listening comprehension tests.
As for the second research question, the effect
of different genres, i.e. news and conversation
in this study, on the EFL learners’ performance
in listening comprehension tests was
estanblished. Finally, the findings indicate that
the effect of test method and genre on listening

comprehension vary with the proficiency level

of the EFL learners.

A straightforward implication of the
tindings is that proficiency levels of the EFL
learners must be considered in material -
developing, teaching and testing listening
comprehension. By the same token, they imply
that testers should be aware of the fact that
EFL learners’ listening comprehension
performance may be affected by the genres and
test - methods as two influential test
characteristics.
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performance. However, as Table 3 depicts, there
i1s no significant interaction between the test
method and language proficiency level.

Also, as presented n the table, there are
meaningful differences between the genres
(news and conversation) in the EFL leamers’
listening comprehension. This rejects the second
null hypothesis of the study addressing the
probable effect of different genres on the EFL
learners’ listening comprehension. The fact that
the more literate text, the news, was found to be
more difficult, may be related to the level of
familiarity of the students with the genre. These
learners are usully exposed to a greater amount
of dialogues than to news. This limited exposure
to certain genres may hinder comprehension,
Just as ample exposure would enhance it.

Additionally, the table shows that there are
significant differences among the scores of
learners of different proficiency levels in various
listening tests. However, the interaction between
different genres and the proficiency levels of the
subjects was not significant. Finally, the results
of MANOVA confirm a significant interaction
between different genres and test - methods in
listening comprehension tests. The findings,
then, reject the third null hypothesis of this study.
Accordingly, it can be concluded that there are
significant differences among subjects’
performémces in listening comprehension tests
of various methods and genres with reference
to proficiency levels of the EFL learners.

In order to locate the exact places of
differences in the subjects’ performances, a
Scheffe test was run. Table 4 indicates the resuits
of the Scheffe test. Based on these comparisons,
it can be observed that the differences of
highgroup participants, only in the case of short-
conversation and extended - news tests were
significant. It seems that different listening

comprehension tests pose less difficulty for
the high proficient learners. To compare this
group with the intermediate group, in most of
the cases, there were significant differences
{e.g., HSC vs. MSC = 10.88* or HXC vs. MSN
= 25.41%). Also there were statistically
meaningful differences between the high and
low group participants in the case of different
genres and test - methods or their
combinations. However, the differences
between mid and low groups, were significant
only in a few cases (i.e., MSC vs. LXC =
19.63*, MSC vs. LSN = 20.64% , MSC.vs.
LXN = 107.26, MXC vs. LXN =39.41* MSN
vs. LSC = 15.32*, MSN vs. LXC = 28.75%,
MSN vs. 34.81%). |

As for the intermediate group, the
differences between extended - news test and
the other tests were significant (i.e., MSC vs.
MXN = 49.86*%, MXC vs. MXN = 10.20%,
MSN vs. MXN=13.49%_ So, it was found that
not only different genres or test - methods, but
also their combination affected the
performance of the intermediate group of the
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given to the subjects in order to assess their
language proficiency levels. Then, the four
different tests, i.e., short-conversation,
exiended-conversation, sho-rl-news, and
extended-news were administered to the same
participants in four separate sessions. Adequate
time intervals were planned in the
administration schedule in order to nullify the
subjects’ fatigue as well as testing effect.

Design

The dependant variables included in this
research were the scores of four different
listening comprehension tests: short -
conversation, extended - conversation, short-
news, and extended-news. The independent
variables were proficiency levels (high,
intermediate, and low), genre (news and
conversation), and also test-methods (short and
extended contexts). Since the researcher did
not have any control over the mainpulation of
the independent variables and because there
was no treatment, an ‘ex post facto’ design, a
subcategory of descriptive research, was
followed. That is, in this research, the
researchers aimed at exploring the degree of
type of the relationship between variables
rather than a cause-and-effect directionality.
Results and Discussion

Initially, descriptive statistics were carried
out for all measures involved in this study.
The results are reported in Table 1 below.

Table 1. Deseviptive Statistics for different tests of (his stady

TESTS N [RANGE| MIN | MaAX | sUM  IMEAN Sd VARLIAMCE] RELIABILTY
BEYTATION
TOEFL 90 | NA.0G o0 | N7 555500 | s [1¥e ) 12aab oxy
SIORT 90 | 1300 40 LG 120 | 118 an nrn 0.7
¢ VERSATION :
EXTENDED 90 | 2300 00 =00 |naaeq | 1z 462 1140 L]
{CONVIRSATION
SHORT LT 500 | 2300 Juson | 112 TR T¥.] AN
NEW'S
EXNTENDEG |90 | Ao 3or | 2eo0 |99 | 0oz 235 (L] oM
NEWS
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Table 2. illustrates the correlation coefficients
between TOEFL test and all four different tests
in this study (short-conversation, extended-
conversation, short-news, and extended-news).
The correlation coefficients show moderate to
high relationship between the scores for TOEFL
test and all other tests.’

Table I Correlatian coeMcients fur all tests used Iy the study

ToEFL STGAT EXTENDED stouT | EXTENDED
CONVEMSATION | CONVERSATION | NEWS | NEWS
TUEFL ' a7 LT L 3/
SHORT CONVERSATION Qo= 074 a3
EXTENDED QONVERSATION, naz* s
SHORT KEWS nes*
EXTENDED) NEWS

*: All correlatjons are significant at the 001 leve) (2-tailled).

In order to investigate the research
hypotheses, at first MANQOVA analysis
(repeated measure) was conducted, the results
of which are reported in Table 3.

Table 3. MANOVA test fur the test-method, genre,
langunpe profleiency, and their interactions

Sum of squara DF | Mran aquare ¥ Slg. {HF
Ceenre 1363y 1 [KENC 19,74 .M}
Proficiency* Genme 7.29 2 RE.S 51 039
Ermor (Genre) X 599.83 R? LA
Method 445,23 1 4.2 316 [LA) 1]
Proficicncy* Method 11,93 z 597 048 061
Extor (Method) 1072.659 37 1234
Gerre® Method 3230 1 0 133 00
Proficiency* Geore “Merhod 1423 ° 2 EAL) 1.3 &.27
Emor {Gemre) 59033 .0 L.
Prodxcierey Level 24 &) 2 120491 41.12 0.00
Error {Proficeacy Loveld 549.19 87 b ]

(P<05)

As Table 3 illustrates, there are significant
differences among various test methods (short-
context and extended-context). This result
rejects the first null hypothesis and confirms
the effect or different test methods on the EFL

learners’  listening comprehension



To examine the above research questions,
the following corresponding null hypotheses
were formulated:

HO,: The short and extended contexts as two

different test methods do not affect the EFL

learners’ listening comprehension
performance.

HO,: Different (news and
conversation) do not affect the EFL

learners’ listening comprehension

genres

performance.

HO;: There is no interaction between test
method, genre and the proficiency level
of the EFL learners in their listening
comprehension performance?

Method

Participants

In this study, a sum of 90 female participants
were selected from the total population of the
BA fourth-year students of English Literature
and Translation in Islamic Azad University of
Karaj (N = 450). The subjects were screened
into three proficiency levels based on their
performance on & TOEFL test. Grouping was
done based on the dispersion of the TOEFL
scores around the mean.

Instrumentation

In order to examine the research hypotheses
of this study, two short-context and two
extended-context listening comprehension tests
in two different genres, i.e. ‘conversation’ and
‘news’, were prepared. A brief terminology note
seems in order here. By short context test we

extended context listening comprehension test
are operationally defined as “radio broadcasts,
lectures or conversations of about 3-5 minutes,
each followed by several questions” (Weigle,
2000, p. 450). ATOEFL test (1993) was utilized
in this study as a general language proficiency
measure. It consisted of 150 multiplechoice
ilems in three sections: listening comprehension,
structure and written expression, vocabulary and
reading comprehension.

As for short and extended context tests, each
test comprised 30 multiple choice items. The
short and extended context
conversation were chosen from the existing
TOEFL test versions (NTC's Practice Tests for
the TOEFL, 1990; Cambridge Preparation for
the TOEFL Test, 1993), but the news tests
(short and extended) were constructed by the

tests for

present researchers. Initially, some pieces of
news from the Euronews channel were
transcribed and a pool of listening
comprehension items were developed. Then,
the instructions, transcriptions and the stems
of the items were read by a native-like person
in natural speed. The whole tests were reviewed
by some university professors and revised,
based on their feedback. Before the
administration of the test to the intended
participants, all four tests were piloted with
all the participants of an ‘English Conversation’
class in a private institute to study their
psychometric values. Further revisions were
carried out according to the results of the item
analyses, All tests enjoyed acceptable
concurrent validity as checked against the
standard test with moderate to high reliability

n Language Teaching Yournal

mean “the brief stimulus materials—perhapsonly  indices.
one, two, or three sentences— followed by one 4
or two questions testing comprehension of  Procedures ,-.'f

overall meaning” (Jafarpur, 1987, p. 197). Also, First, the full version of the TOEFL test was
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types of activities that ‘are considered by the
speech community as being of the same type’
(Richards et al., 1992, p. 156). A genre is more
than just its discourse structures and patterns
of language. There are many factors that are
important to consider, such as, the sociocultural
context of the text, the purpose of the text, the
audience of the text, expectations of the
particular discourse community, and the
relationship the text has with other instances
of the genre (Paltridge, 2000).

Rubin and Raforth (1984) introduced the
notion of ‘listenability’ which is a ‘function of
orality in language’, or the degree to which a
passage exhibits features common to oral
speech. Accordingly, the more ‘listenable’ a
text is, the more it is accessible to listening,
and since orally-oriented texts contain a greater
degree of listenable features, it is logical to
assume that these text types will be easier for
the hsteners to comprehend. Approaching the
issue of text type and comprehension difficulty
from the point of view of language testing,
Shohamy and Inbar (1991) found an order of
difficulty for types of texts: news broadcasts;
lectures; and least difficult, a consultative
dialogue.

Berne (1992) considered whether the
listening comprehension of FL learners varied
according to text type and assessment task. She
found that, although text type was not a
significant factor in testing for main ideas, it
was significant in the comprehension of details.
However, this difference emerged only on the
multiple-choice test type; neither the open-
ended task nor the cloze task showed a
difference.

Previous research has also found that
question type is another significant factor in
second language comprehension performance

O No.70.Vol.18

(Shohamy, 1994). The effects of different
question types have been investigated in second
language reading comprehension research
(Shohamy, 1984) and in second language
listening comprehension (Shohamy & Inbar,

1991).

Considering the current paucity of research
evidence about the factors influencing EFL
listening comprehension, the present study
aimed at probing the possible effects of short
and extended contexts as two different test
methods and also different genres (news and
conversation) on the EFL learners’ listening
comprehension performance. Furthermore, it
intended to examine whether the effects of the
test methods and different genres in listening
comprehension tests vary with reference to the
EFL learners’ proficiency levels. The rationale
behind including ‘conversation” and ‘news’ as
the two genres in this study is their high
frequency in real life communication. In
addition to theoretical implications, the
findings of this study may promise some
contributions to EFL listening comprehension
instruction, testing, and materials development.
More specifically, the following questions
motivated the present study:

Q ;: Do the short and extended contexts as two
different test methods affect the EFL
learners’ listening comprehension
performance? ‘

Q,: Do different genres (news and
conversation) ajj‘ecf the EFL learners’
listening comprehension performance?

Q3 Is there any interaction between test
method, genre and proficiency level of the
EFL listening
comprehension performance?

learners in their



text, interlocutor, task, listener, and process
characteristics.

Buck (1990, 1991, 1994) maintains that
successful listening comprehension involves an
interaction between linguistic skills,

background knowledge, knowledge of the

context and inferencing skills. Furthermore,
previous research shows that second language
listening comprehension performance may be
affected by variables such as age (Seright,
1985), gender (Bacon, 1991), background
knowledge (Markham and Latham, 1987),
increased exposure to authentic laguage
(Herron and Seay, 1991), and different types
of speech modifications and simplification
(Long, 1985).

By the same token, research has highligheted

the most important individual variables which
may affect second language listening
comprehension ability as proficiency level,
memory and attention, and the amount of
background knowledge. Language proficiency
level is normally assumed to be a major variable
in all listening contexts. However, as Rubin
(1994) states ““It is not clear what role grammar,
vocabulary, background knowledge of the
culture, and knowledge of discourse processes
play at different proficiency levels” (p.206).
Although the above-mentioned factors have
been investigated in relation to the processing
of listening comprehension, the main point of
the argument regarding testing listening
comprehension is that the testees’ performance
may also be affected by varying the stimulus
materials and question types used to assess 1t
(Rost, 1990).

One research topic of obvious interest is the
test method and its possible influence on
listening ‘test scores. “A language test-taker’s
performance is a function of two constant

variables; his/her language ability and test
method” (Yi'an, 1998, p.21). As Buck (1990)
argues, a sketchy review of the literature on
listening comprehension, in both first and
second languages, suggests that there 1s no
generally accepted, explanatory theory of
listening comprehension on which to base the
assessment and testing of second language
listening ability. The special way test method
facets are designed and controlled, and the
correspondence between these and the features
of language use contexts may have a direct
impact on the ‘authenticity’ of the test and test

" tasks. Consequently, the performance on
. language test varies as a function both of an

individual’s language ability and of the
characteristics of the test method (Bachman,
1990). More specifically, test performance is
affected, among other things, by ‘facets’ or
characteristics of test methods. Test method
facets include: Testing environment, Test
rubric, Test organization, Time allocation, and
Instructions (ibid).

Text type has been noted as a factor affecting
listening comprehension. As Tannen (1982)
contends, texts can be viewed as ranging along
planning; the degree of involvement with the
target audience who provide feedback and
signal understanding; the type and degree of

- shared context; the prosodic features which

texts embody (stress, intonation, pauses,
gestures and facial expressions); the clarity of
delivery and the amount of redundancy.

Tn recent years, genre as a consequential
component of discourse has attracted a lot of
attention in second language pedagogy and
assessment. Traditionally, genres were simply
defined as classes of texts or text-types; they
were used for the classification of texts (Hyon,
1996). Currently, the term ‘genre’ describes
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comprehension performance with respect to their language proficiency levels. Four different
listening comprehension tests (short-conversation, extended-conversation, short-news, and
extended-news) were administered to 90 female university students in their last year of BA
degree of English literature and transtation. The results indicated that the test-method and genre
generally affected EFL leamers’ listening comprehension performance. However, the higher
level of language proficiency, the less difficulty the learners had in different listening
comprehension tes*-  h various genres and test-methods. Therefore, it is concluded that various
genres, test-meth  /And language proficiency level as influencing factors in improving the
participants’ listen ,{g comprehension must be considered in materials development, as well as
teaching, and testing of EFL. listening comprehension.

Key Words: listening comprehension, genre, test-method, short-context, extended-context,

language proficiency.

Introduction

Following the emergence and prominance
of i1deas regarding the significance of
comprehensible input in second language
acquisition during the 1980s, much has been
published on the nature of the listening process
(Boyle, 1984; Brown, 1986; Dunkel, 1986;
Faerch & Kasper, 1986; Anderson & Lynch,
1988) and the methodology for teaching
listening comprehension (Long, 1989; Brown,
1990; Lund, 1990; Nunan, 1999). A distillation
of findings from the various, and often
conflicting, research studies and theoretical
discussions reveals that there seem to be two
major views underlying the current literature
on the listening comprehenston process (Rost,
1990). First, Listening comprehension is an
interactive process, not a passive skill as

previously perceived (Rost, 1990). That is, the -

listening text, the complete context of the text
{(both external & internal to the listener)and the
task demands or responses required of the
listener are inter-related. Semantic and
syntac'tic systems are all operating
simultaneously and both top-down and
bottom-up processes are involved (Cook,

O No.70.v01.18

1989; Rost, 1990). Therefore, text and task
cannot be separated because listeners’
interpretation of the text depends on demands
of the tasks and responses to tasks depend on
listeners’ interpretation of the text (Rost, 1990).
Second, listening comprehension is essentially
acognitive activity (Winitz, 198 1; Buck, 1990).
It is argued that general cognitive skills could
be developed through the vehicle of listening
comprehension and that cognitive skills so
developed might not have been previously
developed in the first language. Therefore,
listening comprehension tasks can be used to
develop general listening and general learning
strategies (Rost, 1990).

Whereas the earlier theories of listening
comprehension were essentially bottom-up
(e.g., Taylor, 1981), the subsequent pedagogical
research on listening comprehension ‘made
significant refinements in the process of
listening. These studies looked at the effect of
a number of different contextual characteristics
and how they may affect the speed and
efficiency of processing aural language (Brown,
2001). Rubin (1994) identifies five such factors;
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sprachigen Lindern wie im Iran ein dussert
seltener Fall. Zwar gibt es eine
Ubersetzungsforderung seitens Internationes,
die dann aber bei ihrem Verfahren auf die
ortlichen Bedingungen nicht eingeht, im

Grunde eine Verlagsférderung ist, und daher

dem Uberserzer, der hier zu Lande wihrend
all der Zeit der Relisierung seiner Arbeit
finanziel auf sich selbst bestellt ist, nicht
effektiv helfen kann. Aber ein Fall der
bewilligten Verlags-forderung im Iran ist zu
mindest mir nicht bakannt, was iibrigens auch
ein Licht auf den Engagementsgrad der
iranischen Verleger wirft.

Was alles der Grund dieser Abgeneigtheit ist,
dariiber kann ich nur spekulieren. Vielleicht ist
es so, dass in der Welt der Diplomatie, die
Literature nur stéren kann, vielleicht wird
Literaturférderung leicht politisch ausgelegt und
stigmatisiert, vielleicht gibt es international zu
viele Bewerber, oder sonst noch was. Feststeht
nur, dass bei jeder Ersparungsmassnahme im Etat,
die Literatur als erstes von Tisch zu rutschen hat.

So hat sich der Literatureiibersetzer mit
dieser deprimierenden Vorstellung abzufinden,
dass er praktisch auf dem verlorenen Posten
steht. Denn, die neueste Hurde auf dem Weg
seiner Verwirklichung ist, dass die visuellen
Medien immer mehr das Buch vom Markt, und
dem Bewusstsein der Menschen verdringen,
und dass die Auflagehohe der Ubersetzungen
unter die kritische Grenze von 1000
Ezemplaren sinkt, was ja jedem Buch seine
kommunukative Funktion entzieht.

Das alles sind niichterne Feststellungen, sie
werden hier nicht dazu erwihnt, um Mitleid
bzw. Selbstmitleid zu erwecken, Oder

< M0.70.v01.18

vielleicht unberechtigte Kritik zu iiben.
Woanderes sieht die Lage nicht viel besser aus.
Aber trotz dieser diistern Aussichten ist ein
Umstand unbestreitbar: Die schéngeistige
Literatur-ist Kunst, und als solche hat sie keine
menchanische Abhingigkeit von Macht und
Okonomie. Welche Stellung hat nun der
Literaturiibersetzer gegeniiber dieser erhabenen
Erscheinung? Er ist villeicht in seiner eigenen
Tatigkeit kein Kiinstler. Aber in der Auswahl
dessen, was er iiberseizt, entscheidet er nach den
prinzipen der Kunst, also nach dem inneren Drang,
und darin ist er dem Kiinstler gleich. Rentabilitét
und Kalkiil spielen hier, wenn iiberhaupt, die letzte
Rolle. Es wird also in deutschsprachigen Landern
auch weiterhin grosse Geister geben, deren Wort
sich an die ganze' Menschhett richtet, und es wird
auch hier zu Lande Menschen geben, welche
diesem Wort in Farsi Gestalt geben, denn sie ist
eine der kultuvirtesten Sprachen Asiens und hat fiir
die Erfitllung dieser Aufgabe potanzen genug, auch
wenn wir fesstellen miissen, dass in der letzten Zeit
die Japaner, Chinesen und Koreaner in diesem
Gebiet, viel mehr geleistet und zu Wege gebracht
haben, als wir, eine Tatsache die aufschiussreich
ist und uns viel zu Bedenken geben kann.

Literatur

1. Zu dem Thema Entstehung persischer
Prosa siehe in “Persische Idenditiit u. persische
Sprache “von Shahroch Messkub. Tehran,
1992. Verlag Ajne. Kapitel “das Nationale
Gefiihl u. nationale Sprache “Seite 178.

2. Zu dem Plan der Persienreise Hammers,
stehe Ingeborg H. Solbrig Hammer - Purgestell
und Goethe “dem Zaubermeister das Werkzeug
“Verlag H. Lang Bern und Frakfurt am Mein,
Seite 252.

3. Siehe "1000 dt. Gedichte. Hrg. M.R.
Raniki, Jnsel - Verlag 1999, Bd. q. s. 210.



behoben werden., Wieweit dazu der Wille
besteht, kann ich nicht wissen. Feststeht nur, dass
wir, was die presentation der deutschen Literatur
im [ran betnfft, viel nachzuholen haben, und
dass unter den gegebenen Umstanden das
germanistische Wissen in diesem Land-zu
unrecht- nur halb bleibt, genauso wie die Talente
sich nur halb entwickeln.

So kommt es, das nur mangelhaft
ausgebildete Ubersetzer sich Kompensatorisch
hinter grossen Namen der allgemein
anerkannten deutschen Autoren verstecken,
damit sie selber Geltung gewinnen, und ihre
nicht ganz fundiereten Ubersetzungen einen
akzeptabelen, und rentablen Absatz finden.
Daher riihrt es, dass z.B. von einem Autor wie
Heinrisch Béll auch jede Schreibiibung
mehrfach nachitbersetzt wird, aber dancben ein
Wolfgang Koeppen, ein Oskar Maria Graf
oder eine Krista Wolf villig unbekannt
bleiben. Die unsoliden, jurnalistisch
motivierten Ubersetzungen von der dt.
Literatur haben eine relativ hohe Zahl. Gerade
deswegen ist es angebracht, den Namen von
Serusch Habibi und Faramarz Behzad in
Ehren zu halten, in deren Ubersetzungen Hesse

bzw. Brecht eine wiirdige persische Fassung
erhalten haben. Habibis Ubertragung von
Blechtrommel hat uns den Zugang zur
weltliteratur um ein neues Werk erweitert.
Zwar gibt es auch
literaturiibersetzer im Iran, aber lange bleibt
niemand auf diesem Feld titig, denn das
Honorar eines Ubersetzers, in das monatliche
Einkommen umberechnet, kommt dem
Trinkgeld eine Kellners gleich, und hat auch

den Status eines Trinkgeldes, denn es kam

andere gute

gnauso gut ausbleiben, wenn z.B. der Verleger

" mit dem Absatz des Werkes nicht zufrieden ist.

Zu bemerken ist noch, dass die iiberwiegend
junge Leserschaft relative unkritisch ist und
auch nicht fiir jedes Werk eine scharfe
Urteilskraft mitbringt. Diese unzureichende
Orientierung bringt dann ab und zu einen
Hochstapler und Humanismusvermarkiler in
Versuchung, mit einer hingeworfenen Arbeit
mal Riihm zu erwerben, und in diesem Falle
kommen dann des Gfteren die Vetterwirtschaft
und Intrigenwirtschaft ihm eilend zur Hilfe.

Sonst ist aber eine Ubersetzungsforderung

seitens irgend einer Institution in deutsch
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naiver Vehemenz den Krieg verurteilt. Die
beiden zuletzt genannten Schriftsteller wurden
der iranischen Offentlichkeit vorallem durch
die iranischen universititen vorgestellt, die
inzwischen deutsche Sprache als Fach
eingefithrt, und ihre ersten Absolventen
gefeiert hatten.

Hier kann man vielleicht inne halten, sich
einen Riickschau gewiahren, und fragen, ob all

diese universellen Geister der dt. Sprachigen

Literatur in ihrer stilistischen und inhaltlichen
Eigenart adequat, und in ihrem geistigen
Anspruch entsprechend ins Farsi iibersetzt
worden sind? Und woher kommen dann all
diese  sich  wiederholenden und
iberscheindenden iibersetzungen von einem
ganz keinen Kreis bestimmter, Beriihmtheit
geniessender deutscher Schriftsteller?

Inzwischen blicken die iranischen
universitidten in ihrer Vermittlung der dt.
Sprache und Literatur auf eine fast 30 jihrige
Tatigkeit ziiruck. Zwar wird in diesen Instituten
nicht mit aller modernsten Mitteln und
Methoden, nicht mit ganz gliicklich gewihlten
und best engagierten Kollegien deutsch
vermittelt, aber auch wenn die Bedingungen
dafiir optimal wiren, _ohne
Deutschlandérfahrung kann sich im
Allgemeinen der Absolvent der Faches
Deutsch im Iran, nicht unmittelbar an das
libersetzen deutscher Autoren heran machen.
Dazu wiirde ihm im durchschnitt der nétige
Wortschatz, sowie der breite Uberblick fehien.
Aber auch die Sicherheit in der Kunst der
Interpretation. Dies wird iibrigens in der
umgekehrten Sehrichtung auch der allgemeine

Fall sein, d.h. auch ein deutscher

& No.70.Vol. 13

iranistikstudent wird wohl ohne Iranerfahrung
nicht ohne weiteres in der Lage sein, persische
Literatur ausschépfend zu erschliessen. Nur die
Voraussetzung, jeweils das andere Zielland zu
bereisen und vor Ort zu forschen, sieht véllig
anders aus.

Was im Unterrichtsprogramm der dt.
Fachbereiche an den iranischen Universititen
fiir die Ubersetzung sehr forderlich ist, ist
meines Achtens die Satzanalyse, die einen
struktuellen Vergleich unter zwei syntaktisch
so unterschiedlichen Sprachen wie deutsch und
persisch liberhaupt erst erméglicht und dadurch
die Interfrenz als solche erkennbar und
vermeidlich macht, obwohl die einschligige
Forschung weder in Deutschiand, noch im Iran
ein Valenzworterbuch fiir dieses Sprachpaar
hervorgebracht hat, und wir nicht mal ein
solides und fehlerfreies Bedentungsworterbuch
fir Deutsch haben.

Aber was an diesem Studiumspogramm viel
zu wiinschen iibrig ldsst, ist die Vermittlung
der deutschen Literatur selbst. Sie ist
mangelhaft und gibt dem Absolventen zuletzt
keinen ausreichenden Uberblick iiber das weite
Spekterum der dt. sprachigen Literatur. Diese
Mingel lassen sich auch nicht so leicht
beheben. Solide deutsche Bibliotheken fehlen
hier zu Lande, Biicherbeziehen aus Europa ist
teuer und amtlich kompliziert abzuwickeln, die
Prisens der deutsche Sprache ausserhalb der
Universitédten ist fast so gut wie null, und die
Abhingigkeit der Studenten von den Dozenten
relative gross.

Sicher konnen diese Mingel nur durch eine
organisierte Zusammemarbeit der interesierten
Institution im Iran und der dt.sprachigen Linder



Romane von
Feuchtwagner. die Josef tiologie von Thomas
Mann sind auch u.a. von diesem hohen Ideal
getragen. Und schon allein deswegen sind wir

manche  historischen

Iraner vielleicht gerdezu verpflichiet, sie ins
Farsi zu iibertragen, und dass wir es bis jetzt
versiumt haben, liegt zum Teil daran, dass
unsere Vorstellung von Literatur, auch bei der
Ubersetzung, des 6ffteren politisch gefirbt
gewesen ist, aber auch daran, das die
Germanistik im Iran noch nicht zu einer
gebiihrenden Entfaltung gekommen ist.

Doch nach dem 2. Weltkrieg tritt, was die
Ubersetung dt. Literatur in Iran betifft, ein
neuer Trend in Erscheinung. Die diinne Kette
der Klassik-iibersetzungen bricht Jih ab, und
es melden sich zu Wort die deutsch-sprachigen
Represanten der Moderne, allen voran Kafka,
der vorallem von Sadegh Hedayat, dem
bekannten iranischen Schriftsteller ins Farsi
ubersetzt wird. Hedayat fand Zugang zu
Kafka durch die Franzosische Sprache und
spiirte eine stark geistige Affinitdt mit ihm. Die
grosse Resonanz Kafkas Werke auch in dieser
Region der Erde besagt aufs Neue, dass das
20.).h. das Jahrhundert der Angst war, und
daran liegt auch vielleicht die allgemeine
Abkehr von den Wertvorstelluneg der
klassischen Era, auch im Iran. Man findet diese
allgemeine Abkehr ganz lapidar ausgedriickt
in dem spruchhaften Gedicht von Erich Fried,
das sagt:

Zweiflle nicht an dem

Der dir sagt

Er hat Angst.

Habe Angt vor dem,
Der dir sagt

Er kennt keinen Zeifell.3
Auch dieses Gedicht hat zwel mal im
persischen Klang uns ermahnl.

Zu der gleichen Zeit wie Kafka, wurden
zwei anders deutsche Represanten der
Moderne gut und gern im Iran aufgenommen:

Stefan Zweig, der - im Iran so hochbeliebt
wie zu gleicher Zeit Maxim Gorki - Zeiten
und Orte Europas den wissensdiirstigen Iranem
vermittelte, und Hermann Hesse, dessen
romantisches Einzelgidngertum auch dem
Geschmak der persischen Jugend nahe kam.
Das war die hiterarische Strémung Ende der
50 iger Jahre.

Sehr bald trat Brecht diesem Kreis der
erfolgreichen deutschen Denker im Iran hinzu.
Er verkorperte auf geistreicher Weise das
Rebellische, Sozialistische und das Ethische
zugleich, was in den 60 Jahren in der ganzen
dritten Welt einen guten Anklang fand, darunter
auch in Iran. Die Tiefe seiner Wirkung macht
sich im vollen Ausmass dann deutlich, wenn
man einsieht, dass ‘die Iraner im Sinne der
europiischen Tradition das Theater gar nicht
kennen. Brecht wurde mehr gelesen als
inszeniert, trozdem bereilete sein Riithm auch
den Boden dafiir, dass zwei andere dt.
Sprachige Dramenautoren unser Zeit néimlich
Frisch und Diirrenmatt im Iran Namen
gewannen.

Die nichsten deutschen Autoren, die seit
den 60iger Jahren im [ran viel gelesen werden,
sind der biedere Heinrich Bo6ll, dessen Sinn
fiir Gerechtigkeit vorallem in seinen
tiberschaubaren. Kiirzgeschichten zum
Ausdriick kommt, und Boérchert, der mit
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Iran in Beriihrung kamen, schon gar nicht als
kolonialistischer Rivale dieser beiden Linder.

Wir wissen schon z.B., dass der grosse
dsterreichische Iran-Verehrer Hammer

Purgestall mit dem persischen Gesandten in

England persénlich befreundet war. Nun als
dieser auch literarisch gebildete iranische
Diplomat, néimlich Mirza Abulhassan Khan
1820 auf seiner Riickreise von London nach
Iran, wieder einmal durch Wien fiihr, er, also
Hammer, mit Zuversicht hoffte, als
osterreichischer Gesandter und
itberbringer der Gegengeschiinke
in den Iran geschickt zu
werden. Aber Metternich, der
fiirchtete, durch solche
Aktion das Missfallen
Russlands zu erregen,
willigte in dieser Sache nicht
ein. Denn gerade in diesen
Zeiten hatte ja das zaristische
Russland territorialen Anspruch
auf die nordlichen Provinzen Irans
erhoben.

Der direkte kulturelle Einfluss Deutschlands
auf den [ran begann expliziet, als England und
Russland beim Ausbruch des 1. Weltkrieges
Iran besetzten. Dies fiihrte dazu, dass die
iranischen emigranten in Europa, in ihrer
Empdrung iiber diese Besatzung ihres
Heimatlands Deutschland  als
Emigrationsland vorzogen und in grosserer
Zahl sich dort piederliesen. Nun hatten sie die
Maoglichkeit, sich intensiver und aus der
ndchsten Nihe mit der dt. Literatur auseinander
zu setzen. Die ersten Friichte dieser direkten
Deutschlanderfahrung der

aun

iranischen
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Intelektuellen waren die Ubersetzung der
Schillerschen Dramen Maria Stuart, und die
Junge Frau von Orlean. Das von Freiheit und
nationalem Geist durchdrungene Pathos dieser
Werke bestiitigt, was wir eingangs behauptet
haben, dass niimlich das Intresse der iranischen
Intellektuellen am der Literatur eigentlich von
politischer Natur war, eine Erscheinung, die -
ob zu Recht, oder Unrecht, die Literatur
zweiltrangig machte, obwohl sie pradoxer
Weise sie zugleich auch forderte.
Der niichste Representant der klassischen
deutsche Literatur, d.h. der grosse
Goethe, wurde zuerst mit “Die
Leiden des jungen Werthers”
der persischen Leserschaft
vorgestellt, und grade an
dieser Auswahl kdnnte man
vielleicht etwas aussetzen.
Hitten  die  ersten
iranischen Kulturvermittler
nicht ein zweckbestimmtes
Engagment fiir die dt.Literatur
gehabt, dafiir aber einen spezialisierteren
Blick auf das ganze Spektrum der deutsche
Literatur, konnte man aus persischer Sicht die
Prioritdt vielleicht anderes seizen und vorallem
den West-ostlichen Divan iibersetzen, der ja
von Geiste der persischen Poesie inspriert ist,
den untiverselien Wert dieser Poesie am
liberzeugendsten verkorpert, und in diesem
Sinne Goethe den Iranern spiirbar nidher
bringen kénnte. Aber nicht allein Goethes
Divan strebt einen erklirten Dialog mit dem
Osten an. Lessings Nathan, Wielands
Geschichte der Abderiten, Kellers Kleider
machen I_,éute, manche Gedichte von Heinrich
Heine und die Anekdoten von J.P.Hebel,



im Lande die konstitutionelle Monarchie
errichtet wurde. Mit diesem Schritt wurde die
geistige Offnung nach Westen iiberhaupt erst
moglich. Die Intelektuellen Irans sahen
aligemein in der Ubernahme der biirgerlichen
Institutionen der europidischen Linder die
einzige Chance einer Lingst filligen
Reformierung und Modemnisierung des Landes.

Von diesem Hintergrund aus zeigten sie
auch Intresse fiir die westliche Literatur und
deren grosseren Represanten. Aber das
Charakteristische an dieser Zuneigung war,
dass sie fast jede Art von Literatur, die
auslindische wie die inlindische eher als ein
Vehikel der politischen und ideologischen
Auseinandersetzung betrachteten, weil eben
Die fir lange Zeit zuriickgedringten, und
gestauten politischen und nationalen Fragen
jetzt alles geistige Leben stark firbten und in
ihrem Bann zogen. Anders war nicht moglich:
~ Die Literatur musste im Dienst der
politischen Tagesordnung stehen.

Dies erklirt zu mindest zum Teil, warum
die fiihrenden Geister Irans, die mit Europa,
darunter deutschen Lindern in Beriihrung
kamen, lange Zeit von der Literatur dieser
Linder nur liickenhafie Kenntnisse hatten. In
dieser Zeit der heftigen gesellschaftlichen
Unruhen konnte praktisch kein von Geist
beriihrter iranischer Emigrant in seiner
wissenschaftlich - gesellschaftlichen Tatigkeit
die Prioritiit so setzen, dass er sich rein und
ausschlieBlich mit der Literatur der
europiischen Linder befassen kinnte.

Die deutsche Literatur kam, im Vergleich
zu der Franzosischen und Englischen, als ein
Nachziigler nach Persien, vermittelt vorallem

eben durch die franzosische, und spiter zum
Teil durch die englische Sprache. Lange Zeit
hat kein iranischer Ubersetzer das deutsche
Gedankengut direkt aus der Sprache seiner
Verfasser selbst ins Farsi iibertragen, ein
Umstand, deren natiirliche Folge war, dass das
Anlitz der dt.Literatur im Iran lange Zeit
verschwommen blieb.

~ Aber unabhingig von diesem Umstand
miisste ja fiir jede Rezeption westlischer
Literatur im Iran, zuerst Struktuelle
voraussetzungen geschaffen werden, von
denen die wichtigten die 2 folgenden waren:

1- Die allgemeine Alpfabelisirung, also die
Einfiihrung der Schulpflicht.

2- Die Griindung und Forderung des
Zeitungswesens.

Beides fiihrte dazu, dass die recherchierende
und analysierende Prosa endlich die Dominaz
der reflektierenden und meditierenden Lyrik
in diesem Lande der Poeten durchbrach und
sie zu ihrem eigenen Giinsten in den
Hintergrund stellte, damit Farsi nun dem
Tagesgeschen sprachlichen Ausdruck
verschaffen konnte.! '

Die erste westliche Sprache im Iran war die
franzisische. Sie war die Sprache der neuen
Natiirwissenschaften, sowie Zier-und
Tarnsprache des hifigen Manierens. Allerdings
gab sie bald diese ihre privilegierte Stellung
zu Giinsten der Englischen auf. Deutsch stand
fiir lange Zeit hinter diesen beiden Sprachen,
aber auch hinter der russischen ziiruck, weil
auch die deutschsprachigen Linder nicht so

‘stark wie die Russen und Englinder in

politischer und wirtschaftlicher Intention mit
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Die Rezeption der deutschen Literatur im
Iran vellzieht sich, besonders in ihren
Ansitzen, nicht als ein Akt der beiderseitigen
und gleichzeitigen Kulturaustausches. Iran
durchliuft gerade eine Phase der geistigen,
gesellschaftlichen und wirtschaftlichen
Stagnation, als in 17. Jh. die ersten deutschen
Orientalisten dieses Land bereisen und vor Ort
eigene Eindriicke von dessen Geistesleben
gewinnen. Was ste an der Literatur dieses
Landes interessant und Aufnahmewiirdig
finden, ist die Vergangene, d.h. die Klassische,
die thre hichste Reife schon in 15 Jh. hinter
sich hatte. Die Gegenwirtige war zu ihrer Zeit
einfach trivial, oder héchstens epigonal. So hat
die deutsche Orientalistik in der von soviel
Leiden gekenzeichneten Zeit des 30 jihrigen
Krieges, wo lebenskluge, didaktische
Weisheiten den Menschen Not taten, im ersten
Gang die persischen Fabeln und Anekdoten
erschlossen, und im zweiten Gang - zu Beginn
des 19. Jh. - die klassische persische Poesie,
verkorpert vorallem in der Form des Ghasels.

Alles, was in diesem Zeitraum von 200
Jahren an dem Kulturgut der persischen
Sprache ins Deutsche iibertragen wurde, fiel
dort in Deutschland auf fruchtbaren Boden und
hatte weitereichende Nachwirkungen. Das
Didaktische und Lebensweisheit vermittelnde

O No.70.v01.18

an dem persischen Geiste konnten fiir die von
langen Kriegen heimgesuchten, verwirrten
Menschen in deutschen Lindern ethsich von
praktischem Niitzen sein, und die persische
Poesie wurde ja vorallem durch den West -
ostlichen Divan Goethes, und die
Nachdichtungen von Riickert und August von
Platen in der deutschen Literatur gerade zu
heimisch. So haben die deutschen bei ihrer
Beriihrung mit dem Lande Iran, von Anfang
an den Eigenwert der persischen Literatur
innerhalb der islamisch - orientalischen Kultur
erkannt und anerkannt, und sie rézeptiv wie
produktiv verarbeitet, auch wenn dies die -
Literatur der vergangenen Epochen war.
Wihrend sie mit der Erschliessung und
Aneigung dieser Literatur eine grosse geistige
Tradition schufen, aus der liberragende Dichter
- und Denkerpersdnlichkeiten hervorgingen,
deren Eckpunkte wir mit Goethe und Anne
Marie Schimmel bezeichnen ké&nnen,
schlimmerte Iran noch in einer verspiteten
mittelalterlischen Nacht und war zu der Zeit
der Qadscharen - Dynastie nicht mehr ein
Gesprichspartner des europidischen
Geistesleben, sondern eher ein Objekt der
kololialistischen Auseinandersetzungen.

Dies war der Stand der Dinge, bis die
Revolution von 1906 im Iran erreichte, dass
die Alleinherrschaft des Schah aufhérte, und
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I’environnement ot il se trouve. En d’autres
termes, la réponse du sujet se modifie en
fonction de la situation et de ses informations
antérieures déja mémorisées.

Le but essentiel de tout enseignement est
d’obtenir des résultats satisfaisants et
d’atteindre les objectifs suivis. A cette fin, les
stratégies mises en ceuvre par les apprenants,
sont d’une grande importance mais souvent
négligées. Nous pensons qu’il vaut mieux
entrainer les apprenants, jugés inefficaces, a
adopter des stratégies plus productives qui
auraient finalement pour effet d’enrichir leur
apprentissage.

Notes:

1- les réponses de 2 sujets testés, parmi ies 75
appranants prévus, n’avaient pas de valeur pour étre
exploité. Ce qui nous a obligé de borner notre
recherche sur les réponses des 73 apprenants

restants.

2- Ces Questionnaires sont inspirés de: Politzer
et Mc Groarny 1985, Williing 1988 et Oxford 1990.
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- CYR Paul, Les stratégies d’apprentissage,
Paris: CLE International, 1998.
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Selon ces observations nous sommes menés
a tenter de construire un modele des stratégies
de mémoristation. Ce modele est construit a
partir des observations de ’enquéte portée
aupres de 73 apprenants de francais en Iran.

en classe, dans des situations réelles sans 'aide
du professeur, il va de soi que le réle de
I’enseignant est 4 cet égard d’une grande
importance. _

L’enseignant ayant un rdle capital dans une
classe de langue, pourrait diriger son
programme de fagon a faire acquérir a ses
étudiants, les techniques mnémoniques et les

se parler (49,5%)

trouver différentes
facons de pratiquer (29%)

mettre en schéma (70%)

souligner (75,5%)}, dépager les mots clés {72,5%)
faire un résumé {(41%}), un plan (55%)}

comprendre. donner du
sens (949%)

Traiter les
informations

lire le plus possible le

frangais (29%)
Pratiquer

MEMORISER
noter les Révision
mots nouveaux

(22%)

S'évaluer

aimer le contenu a
mémoriser {71%)

N

FECOUrs aux images
mentales (31,5%)

segmentation (37%)
se ressourcer (45%)

relier
au déji connu
{40%)

réciter & haute

révision réguliére

(16%)

AN

(exercer sa

mémoire) (87%)| (71%)

se rappeler

voix (46,5%)
recopier {57%)

lire plusieurs fois
{71%)

Conclusion

Tenant compte de la diversité et de la
multiplicité des stratégies, on parvient a cette
affirmation que chaque individu a sa propre
facon de mémoriser. 11 n’existe pas une
méthode de mémorisation valable pour tous,
mais }’essentiel est de réfléchir sur la maniére
dont on procéde pour mémoriser et trouver la
meilleure démarche.

L’acquisition a pouvoir bien fixer les
matieres d’une langue étrangére implique chez
I"apprenant certaines démarches; d’on
I’utilisation des stratégies métacognitives et
cognitives. Si le but est d’aider les apprenants
a pouvoir réutiliser les connaissances acquises

~ activité dépend de sa structure cognitive, son

stratégies nécessaires pour aider les apprenants
a mieux fixer les matieres a apprendre.

Pour garantir I’apprentissage des appris
d’un programme, ’enseignant peut aider ses
apprenants en les poussant a réutiliser leurs
connaissances en dehors de la classe. Il doit
posséder ainsi certaines connaissances sur la
structure de la mémoire et le processus du
traitement de I’information.

D’aprés les études de la psychologie
cognitive, au moment de l’interaction avec
"'environnement, le sujet testé commence 2
chercher dans sa mémoire jusqu’ & parvenir 3
une activité correspondante a la situation. Son

degré de rétention et aussi des conditions de
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parier en frangais. 1 2 3
(pratiquer) 20,5% rarement,
quelquefois, 49,5% souvent.
4- Je me parle 4 moi-méme en frangais.
: 1 2 3
(pratiquer) 22% rarement, 48% quelquefois,
30% souvent.

30%

5- Je réponds dans ma téte aux questions
du professeur méms s'il ne s’adresse pas & moi.

(récitation).11% rarement, 34% quelquefois,
55% souvent. 1 2 3

6- Quand j’apprends des expressions ou des
mots nouveaux, je me les répéte a haute voix.

(récitation) 33% rarement, 37%
quelquefois, 30% souvent. 1 2 3

7- Quand je cherche un mot dans le
dictionnaire, j’essaie de le prononcer A haute
VOIxX. -
(récitation) 16,5% rarement, 38,5%
quelquefois, 45% souvent. 1 2 3

8- Je note les mots nouveaux que j’apprends
tous les jours en les écrivant dans un cahier.

(révision) 42,5% rarement, 35,5%
quelquefois, 22% souvent. 1 2 3

9- Je révise régulierement mes lecons de
frangais. | ‘ .

(révision) 28% rarement, 456% quelquefois,
16% souvent. 1 2 3

10- Je fais des liens entre ce que je sais déja
et les expressions ou les mots nouveaux que
J’apprends en francais, _

(élaborer)16,5% rarement, 43,5%
quelquefois, 40% souvent. 1 2 3

11- J'utilise les mots nouveaux dans des
phrases pour m’en souvenir.

(élaborer) 23,5% rarement, 50,5%
quelquefois, 26% souvent. 1 2 3

12- Je cherche ou je remarque les mots dans
ma langue qui ressemblent & des mots frangais.

@ 10.70.v01.18

(€laborer) 16% rarement, 35,5% quelquefois,
48% souvent. ' 1 2 3

13- Quand je cherche un mot dans le
dictionnaire, je lis aussi les exemples qui
illustrent I’ utilisation de ce mot.

(se ressourcer) 16,5% rarement, 38,5%
quelquefois, 45% souvent. 1 2 3

14- Je me souviens d’un mot nouveau en
me représentant mentalement une situation ot
ce mot peut €tre utilisé. 1 2 3

(recours aux images mentales) 26%
rarement, 42,5% quelquefois, 31,5% souvent.

15- I’essate de comprendre la signification
d’un mot frangais en le divisant en parties que
je comprends. ‘

{segmentation) 25% rarement, 38%
quelquefois, 37% souvent. 1 2 3

16- J’essaie de ne pas traduire mot a3 mot.

(refus de traduction) 19,5% rarement, 41%
quelquefois, 39,5% souvent. 1 2 3

On a également suggéré quelques
propositions suivant lesquelles les interrogés sont
invités a répondre par Qui et Non s’ils sont
d’accord. Les résultats ci-dessous ont été obtenus.

. 15,5% des étudiants interrogés soulignent
en couleurs les most importants.
41% recopient ce qu’ils veulent mémoriser.
41% font des résumés.
57,5% recopient les points essentiels.
55% structurent, font un plan,
70% font des schémas.
- 46,5% récitent a haute voix ce qu’ils veulent
mémoriser.
71% lisent plusieurs fois pour pouvoir
mémaoriser. ‘
72,5% retiennent les mots clés.
{emprunté au Professeur Jean DONNAY;)
(Source: file://D\I\ une compéteence de



3. aimer ce que je dois mémoriser (71,5%
de Oui).
4. pouvaoir utiliser ce que j’ai mémorisé
(68.3% de Qui).
S. trouver un intérét personnel (54% de
Qui).
{emprunté au Professeur Jean DONNAY;)
(Source: file: //D\I\ une compétence de
mémorisation. Him)
Nos observations donnent les résultats
suivants:

* 94% des apprenants affirment que la
compréhension est
mémorisation. 48% des apprenants estiment
que la compréhension seule ne suffit pas pour
mémoriser quelque chose. Ils affirment que
réciter plusieurs fois est une nécessité pour
mémoriser.

nécessaire a la

Le processus de compréhension s’ effectue
normalement selon une démarche qui va du
sens a la forme (Michel BILLIERES, 1997).
L’apprenant qui étudie quelque chose nouveau,
établit des hypothéses sur son contenu en
fonction des connaissances qu’il posséde et au
fur et 2 mesure du déroulement de matiere a
apprendre. Cependant |’apprenant qui met
toute son attention sur la compréhension de la
matiere a apprendre adopte des stratégies
focalisées sur la reconnaissance des matieres
et sur la signification. Si bien qu’il détruit la
forme des Unités présentées au profit du sens.
On peut dire que I’idée, qui pousse les étudiants
a déterminer la compréhension des matieres
comme le facteur essentiel d’une bonne
rétention, serait due a une certaine sous-
estimation, de la part de ces apprenants et de
leurs capacités de mémorisation.

* Pouvoir réutiliser. les informations

mémorisées est indispensable pour plus de la
moitié des apprenants. (68,50%)

* Aimer le contenu & mémoriser est
absolument nécessaire mais y trouver un iniérét
personnel est rejeté par la moitié des
apprenants. Pourtant les aspects motivationnels
semblent indispensables a la mémorisation.

A c6té de cette recherche nous avons aussi
essayé de connaitre les siratégies de
mémorisation les plus fréquentes chez les
apprenants iraniens qui apprennent le frangais.
Nous avons voulu savoir comment ces
apprenants s’y prennent pour mémoriser les
structures d’une langue outre que la leur. Pour
cette fin nous leur avons présenté des
questionnaires concernant les diverses
stratégies de mémorisation congues comme les
plus efficaces.

Les questionnaires:

Le processus mis en oeuvre y est explicité
par les réponses de ces apprenants & quelques
propositions. Les interrogés sont invit€s &
préciser ce qu’ils font aprés avoir lu les
propositions, en cochant les numéros 1,2 ou 3
placés devant chaque phrase. Ces chiffres
correspondent chacun a une maniére de faire:
n°l indique rarement ou jamais, n*2 indique
quelquefois et n°3 indique souvent ou treés
souvent.?

1- J"essaie de trouver différentes fagons de
pratiquer le francais. 1 2 3

(pratiquer) 22% rarement, 48% quelquefois,
30% souvent.

2- Je cherche des occasions de lire le plus
possible en frangais. 1 2 3

(pratiquer) 20,5% rarement, 38,5%
quelquefois, 41% souvent.

3- Je cherche des personnes avec qui je peux

@—‘ Foreign Language Teaching Journal
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b- «Mémoriser ¢’est utile pour...

73 apprenants' iraniens ont compléié les
phrases suilvantes: «Pour moi mémoriser
c’est...» et «Mémoriser ¢’est utile pour...».

La maniére dont ces étudiants ont complété
par écrit le début de la phrase «Pour moi
mémoriser c’est...» met en évidence les
caractéristiques suivantes:

» Mémoriser, pour 9,5% des étudiants
interrogés évoque le cadre universitaire et
institutionnel dans leur réponse.

*+ Mémoriser s’exprime dans prés de la
moitié des réponses par un ou plusieurs verbes.
Ces verbes peuvent étre classés selon quatre
stratégies du processus cognitif de traitement
de I'information: capter, traiter, utiliser, stocker.
Parmi ces réponses, les fréquences suivantes
sont observées: utiliser (35,5%), stocker
(27,5%}, traiter (20,5%) et capter (4%).

¢ 24 5% des éléves assimilent la
mémorisation a I’apprentissage.

* Pour 13,5% des éléves la mémorisation
consiste A retenir des informations. La
mémorisation pour 9,5% des étudiants
s’exprime dans le rappel des informations.

I1 faut aussi tenir compte de 13% des éleves
qui n’ont aucune idée de la mémorisation et
qui n’ont pas complété cette phrase.

Les réponses des éléves complétant la
phrase: «Mémoriser, c¢’est utile pour...»
peuvent &ire classées comme suivant:

* 20% des éleves interrogés indiquent
’utilité de la mémorisation dans la réutilisation
des informations.

*57,5% des éléves mettent en évidence une
utilité pour le développement personnel.
Mémoriser c’est utile pour le développement

_<> No.70.Vol. 18

cognitif: exercer sa mémoire (16,5%),
comprendre (16%), se rappeler (13,5%), retenir
(8,5%), savoir (1,5%) et s’exprimer (1,5%).

* Pour 7% de mémes étudiants 1'utilité de
la mémorisation s’exprime dans I’accés aux
informations dans un minimum de temps.

* Pour 9,5% des éléves la mémorisation est
associée au cadre universitaire et institutionnel.
Ce qui est encourageant ¢’est que la motivation
intégrative chez nos étudiants montre une
supériorité par rapport a4 la motivation
instrumentale. Ce résultat confirme, d’ailleurs,
les indications des éléves qui ont passé un test
de mémoire. Presque tous les testés ont exprimé
une motivation intégrative (immigration en
France ou au Canada) pour |’apprentissage du
francais.

Il faut aussi préciser que 12,5% des éléves
n’éprouvent aucune utilité pour Ila
mémorisation et n’ont pas répondu a la
question.

Le résultat de cette recherche montre que
la mémorisation n’est pas pour autant exprimée
pour nos apprenants. Tenant compte des
réponses de 57,5% des apprenants, on peut dire
que les interrogés ont plus ou moins des
connaissances sur le développement cognitif
et le processus de traitement de I’information.
Cependant puisqu’ils n’avaient mentionné
aucune technique de mémorisation dans leurs
réponses, nous leur avons représenté quelques
propositions concernant des idées plus claires
sur la mémorisation afin de mieux étudier leur
compétence de mémorisation.

* Pour mémoriser il est indispensable de:
1. réciter plusieurs fois (48% de QOui).
2. comprendre (94% de Qui).



notes, mettre en contextes. (Paul CYR, 1998,
p. 48-49). La mémorisation peut aussi consister
a 'utilisation des images, des mots clés et
établir des champs sémantiques.

Réviser: en 1990 Oxford définit «bien
réviser» comme étant une révision structurée
dans le temps: elle suggére une révision en
spirale soit, par exemple, le jour méme ou
I'éleve vient d’ apprendre quelgque chose de
nouveau, puis dewx jours plus tard et ainsi de
suite. Le but d’ une telle révision est de
surapprendre et de se familiariser avec la
matiére 4 tel point que sa récupération devient
naturelle et awtomatique. (Paul CYR, 1998, p.
49.)

Elaborer: L’ élaboration, permet de
restructurer les connaissances dans la mémoire

a long terme, ce qui est au coeur de

'apprentissage. L' élaboration peut étre
signifiée comme faire des analogies, relier des
informations nouvelles a des concepts en
mémoire. Cetle technique permet aux éléves
de construire le sens en établissant des
analogies ou des liaisons explicites entre le
texte écrit ou I’ énoncé et leurs connaissances.
(Paul CYR, 1998, p. 54).

Résumer: Apprendre aux éleves a faire un
résumé mental ou écrit d’une regle ou d’une
information présentée dans une tiche peut aider
les apprenants dans la mémorisation de celles-
ci. A cet égard I’enseignant peut prendre sa part
lorsqu’il fait un résumé de ses objectifs ou de
la matigre vue en classe.

La récitation active ou la récitation a
haute voix consiste a répondre a des questions
ou a vérifier ce qui est retenit en Cours
d apprentissage. La récitation active favorise
I'apprentissage parce que:

- le sujet qui récite participe plus activement
a la tdche que celui qui se borne a lire

passivement le matériel.

- la récitation procure au sujet un contréle
de ses propres progrés el de ses erreurs.

- la récitation place le sujer dans une
situation voisine du contréle de la rérention,
(hup Hwww.augac.uquebec.caldsef3psy206/varapp!
memoib_hinl)

La prise en compte de I’assimilation d’un
bon apprentissage de langue a une bonne
mémorisation des structures et des formes,
inflige une étude sur la compétence de
mémorisation (1a conception des apprenants de
ce gu’est la mémorisation) des apprenants et
les stratégies qu'ils s’approprient pour
conserver les choses apprises et mémorisées
pour une utilisation ultérieure dans des
situations de communication authentiques.

Tenant compte de ce que chaque individu
met en oeuvre des stratégies qui lui sont
efficaces 3 gérer le processus de mémorisation,
nous avons mené une enquéte concernant les
représentations qu’ont les apprenants de la
mémoire et de la mémorisation ainsi que les
stratégies qu’ils utilisent pour mémoriser, afin
de reconnaitre les stratégies les plus fréquentes
chez les apprenants iraniens. Pour mener cette
enquéte nous avons suivis les démarches d’une
enquéte déja effectuée par A.S. LANGOUCHE,
M.C. PHILIPPE, J. RIFON, M.
ROMAINVILLE (Référence du document: Le
Point sur la Recherche en Education - n°2(b))
et présenté par le Professeur Jean DONNAY,
(Facultés Universitaires de Namur;
Département Education et Technologie.)
{Notre référence: file://D:\I\ une compétence
de mémorisation. htm)

Pourune compétence de mémorisation:
» Complétez les phrases suivantes:
a- «Pour moi mémoriser c’est...

. Foreign Language Teaching Journal
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Les stratégies

directes

L’application des régles
La répétition; I’autocorrection
L’imitation et I’attention
L’autoévaluation
Les techniques de mémorisation

Les stratégies de
mémorisation

indirectes

Les stratégies-

La paraphrase
Le mime; Les gestes
Le recours aux synonymes

Schéma No.2: inspiré de distinction de RUBIN (1981, p. 118 - 131)

Chaque individu réactive ses connaissances
d’une maniére parce qu’il pense que le
fonctionnement de sa mémoire lui impose cette
stratégie.

Nous pensons que siI’on cherche.a apporter
des renseignements utiles pour I’amélioration
de I’enseignement/ apprentissage du F. L. E.
en Iran, ainsi que pour aider les apprenants a
s’approprier les stratégies les plus efficaces, il
vaut mieux éclaircir les éléments qui
composent les stratégies cognitives de
mémorisation.

Stratégies cognitives de mémorisation:

Les stratégies cognitives impliquent une
interaction entre I'apprenant et la matiére a
I' étude, une manipulation physique ou mentale
de ia langue cible et I application de techniques
spécifiques en vie de résoudre un probléme
oud exécuter une tdche d apprentissage. (Paul
CYR, 1998, p. 63).

Ces stratégies portent sur les problémes du
fonctionnement de la langue cible. On peut
classer parmi les stratégies cognitives
contribuant a une bonne mise en mémoire, les

@ 1%0.70.v01.18

techniques employées pour pratiquer,
mémoriser, grouper, réviser et 1’élaboration
ainsi que la récitation active, qui jouent un réle
capital dans la récupération des informations.

Les composantes des stratégies
cognitives de mémorisation:

Pratiquer une langue c’est répéter des
segments de la langue; penser ou se parler a
soi-méme dans la langue cible; tester ou
réutiliser dans des communications
authentiques des mots, des phrases ou des
régles apprises en saile de classe. (Paul CYR,
1998, p. 47.)

Mémoriser: appliquer diverses technigues
mnémoniques. La mémorisation implique des
processus cognitifs complexes. Elle est
fondamentale dans I'acquisition d’une
compétence en L2 ou de tout autre savoir.

O’Malley et Chamot (1990) ne jugent pas
que «mémorisation» est en soi une stratégie
d’ apprentissage. lis préférent considérer qu’ un
ensemble de straiégies y contribuent, par
exemple répéter, grouper, se ressourcer
(chercher dans le dictionnaire), prendre des



pratiques. Les apprenants utilisent ces
stratégies cogaitives, sans savoir de quelles
démarches il s'agit et quelles sont leurs places
en didactique. Le procédé de cette recherche
s’appuie sur ’exploitation des questionnaires
distribués parmi 73 apprenants du frangais de
trois instituts de langues en Iran,

Le développement

Il faudrait reppeler qu'en éducation et en
didactique I’expression Stratégie est définie
comme un ensemble d’opérations mise en
oeuvre par 1’éléve afin de comprendre la langue
cible, de I'intégrer dans la mémoire a long
terme et de la réutiliser. Les théoriciens
distinguent diverses stratégies d’apprentissage.
Ils proposent des classifications complétes
mais assez différentes les unes des autres. Si
bien que nous pouvons montrer I’ensemble des
stratégies de mémorisation suggérées au centre
des stratégies proposées pour |’apprentissage
a I’aide des schémas suivants:

Stratégies ,
métacognitives

Les stratégies de
mémorisation

cognitives

Stratégies

L’anticipation L'attention
L'autoévaluation -L’autogestion
L’identification du probléme
L’autorégulation

Pratiquer Réviser
Mémoriser Elaborer
Récitation a haute voix

Schéma No:1: inspiré de la classification de O'Malley et Chamot (1990, p. 137 - 139)

/S 'Foreign Language Teaching Journal

No.70.vel1.18 O



\ S | Foreign Language Teaching Journal

> No.70.v01. 18

L’objectif essentiel de cette enquéte consiste a répondre aux questions suivantes:

1- Quelle est la conception des apprenants iraniens de la mémoire et de la mémorisation?
2- Quelles sont les stratégies les plus fréquentes qu’ils utilisent afin de mémoriser les matiéres

d’une langue éirangére notamment le frangais.

En rassemblant les données de ceite enquéte nous sommes parvenus 2 cette affirmation que
tenant compte du but essentiel de tout enseignement a savoir I’obtention des objectifs suivis, les -
stratégies mises en oeuvre par les apprenants sont d’une grande importance mais elles sont
souvent négligées. 1l n’existe pas une méthode de mémorisation valable pour tous et chaque
individu a sa propre fagon de mémoriser; malgré tout, nous pensons que !’on peut toujours
encourager les apprenants faibles a remplacer les stratégies anciennes par d’autres plus productives
qui leur seraient finalement plus efficace pour un apprentissage profond et stable.

Mots Clés: apprentissage, mémoire, mémorisation, apprenant, langue étrangére, enseignement.

Introduction:

“Lamémorisation constitue une caractéristique
qui différencie les éleves en difficulté des éléves
qui n’éprouvent pas de difficultés dans
I’apprentissage.”

(Citation de TARDIF, cité par Paul CYR
(1998), Pour un enseignement stratégique:
I'apport de la psychologie cognitive, 1992, p. 42.)

La didactique des langues étrangéres s’est
enrichie ces derniéres années de la recherche
sur les stratégies d’apprentissage. Gréce a ces
recherches, nous sommes mieux informés sur
le role de I’apprenant et de divers facteurs
cognitifs intervenant dans le processus
d’apprentissage d’une langue étrangére. Dans
cet article nous essayerons d’examiner les
diverses stratégies qui coniribuent 2 une bonne
mise en mémoire des structures et des formes
d’une langue étrangére.

Manque de sources dans ce domaine précis
nous a conduits vers des ouvrages comme celui
de Paul CYR. Nous avons aussi profité des
renseignements issus de l'internet.

Etant donné
psycholinguistique, nous tentons 2 étudier
I’application des théories des stratégies de

la nouveauté de I[a

mémorisation a I’enseignement/ apprentissage
du F. L. E. en Iran. Autrement dit, nous
cherchons a savior comment et par quelles
stratégies de mémorisation les apprenants
iraniens mémorisent les matériels de la langue
étrangere.

Pour cette fin nous avons mené une enquéte
concernant les stratégies de mémorisation chez
soixante treize apprenants. A travers cette
enquéte nous cherchons 2 étudier:

1- La conception gu’ont les apprenants
iraniens de la mémoire et de la mémorisation.

2- La maniére par laquelle les apprenants
iraniens s’y prennent pour mémoriser les
matériels d’une langue étrangeére. En d’autres
termes, quelles sont les stratégies de
mémorisation les plus fréquentes chez les
apprenants iraniens.

Dans cette recherche, nous exposerons
d'abord les différentes stratégies
d’apprentissage. Nous indiquerons ensuite les
stratégies d’ordre cognitif mises en oeuvre lors
des processus de mémorisation des matériels
d’une langue étrangére. Cette recherche est
particulierement basée sur les stratégies
cognitives de mémorisation, pour des raisons



“Apprenﬁssage d1une langue
étrangére a partir des
stratéqgies différentes de la

mémorisation.

C[(Enqiicte Féalisée aupres des etudiants iraniens dpprenan le francais))
" Dr. Rouhollah RAHMATIAN |

r_ rahmatian(@ yahoo.com
Université Tarbiat Modarres
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Résumé _
Cet article a pour but de donner les résultats obtenus 2 partir d’une enquéte concernant les
stratégies de mémorisation, réalisée auprés des étudiants iraniens apprenants le francais.
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