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Foreign Languages open
doors to new horizons
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> Situation: Family must decide about moving to New York o
o Your Role: Mr. Harris, the father i
o o
o You have been offered a job as manager of a computer sales firm in New York City. The jobg

opays almost twice as much as the job you now have as manager of a small computer store. Youg
othink about how nice that extra money would be for your children's education, but you alsog
orealize that you like the job you now have because it offers security and the owner of the company,

ois understanding and willing to raise your salary if business improves. .
o
o Situation: Family must decide about moving to New York .
°  Your Role: Mrs. Harris, the mother o
: ' 5
> You havc(- been teaching in elementary school in your city for 15 years. You love the childreny
c

°and the school situation. You don't want to leave this small town where you were born and where?
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gyour children have lived all their lives. You have heard about the crime, traffic, and high cost ofe
gliving in New York and don't think it's a good place to raise children.

Situation: Family must decide about moving to New York
Your Role: Kevin Harris, the 17-year-old son
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You are beginning your senior year in high school and say, "No way will I leave Central,
cHigh!" You are on the football team and have a 3.9 grade point average in your classwork. Youq
care hoping for a scholarship to an Eastern university, possibly one in New York or Boston. If yous
cleave now, you probably won't have a chance to get the scholarship.

Situation: Family must decide about moving to New Youk
Your Role: Karen Harris, thell-year-old daughter
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Music is the center of your Iife. You have played the piano since you were four years old and
Calso have taken singing lessons for six years. Your piano and voice teachers believe you are veryy
“talented, but they are worried that you will not receive the kind of instruction that your talent;
°requires in your small town. You've always dreamed about studying in New York and would bey
“willing to move.
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Conversation Circle Skills Sheet

1. Openers: Ways of initiating a conversation or joining an on-going conversation.
("Excuse me, do you know about...," "May I add something to that idea?" etc.)

2. Transitions: Changing the topic of a conversation when you wish to do so or when you are?
bored, etc.("Excuse me for changing the subject, but have you heard about...," "Could weg
talk about...," etc.) °

3. Movers: Changing the content (participation Level) of a conversation from one of the?
following levels to another: facts/thoughts/personal experiences/feelings/fantasies/jokes/°
etc.) ("According to this moming's news....," " had the experience once of...," "Have you®
heard the funny story about...," etc.) °

4. Closers: Ending a conversation and moving on. ("It's been nice talking to you," "I enJoyedO
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. visiting with you,” "TI'm afraid I have to move on. Nice talking to you," etc.) .
. .
. Conversation Circle Subject List .
. .
. Television High school :
. Music Restaurants .
. Movies Books .
M Diet Travel in United States .
Basketball Jeans .
Baseball Marriage .
Soccer Computers M
Volleyball Shoes .
Family Summer .
Friend Skiing .
Test Ocean S
Singer Teachers .
.
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Evacuation List
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A hurricane warning has been announced on radio and television. Your neighorhood must be?
acuated to a school located farther away from the storm. You and your family have just 150
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eminutes to get the things you need and report to the school. Listed below are some things yous
ormght think about taking with you to the shelter. Please rank the 15 most important items in thes
corder of their importance: 1 for most important, two for second most important, and so on.

Special medicines Blankets
Canned food : Soap and towels
Important family documents and jewelry ~ Games and books
The family dog First aid kit
Diapers for the baby Electric razor
Transistor radio Flashlight
Baby food Cosmetics
Changes of clothing Hair dryer
Toothbrushes Tool kit
Coats Cooking utensils
Portable TV set School books
Pet food Outdoor cooking stove
Water dish for dog Razor and shaving cream
Pitlows
I'd Like to present your Next LF o ped
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International Trade Rule Sheet

Follow these rules for each round of trading.
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1. Each trading round lasts five minutes.

2. Participants who wish to bargain must bow their heads twice before speaking.

3. Once players bow, a legal trade must be made; in other words, two cards of different colors
must be traded. (Only one-card-for-one-card trades are legal.)

4. If a player does not wish to trade, this is indicated by folding arms across the chest.

5. A player may not show his or her cards to anyone, with the exception of the one card he or?

she is trading to another player.

Scoring At the end of each round, each team gathers to add up its individual and team:
scores. The score is the total number of points for the cards actually held by each player.

Yellow Card: 50 points
Green Card: 35 points
Pink Card: 15 points
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Blue Card:
White Card:

In addition, bonus points are awarded for holding three or more cards of the same color. -

Three cards of same color: 10 points
Four cards of same color:
Five cards of same color:

20 points
30 pionts

For example, the score of a hand of three pink cards and two yellow cards is 145 points:

COLOOOCROOURO00D0000000R00ROC00000000C00OC0CRO0ODOOC0QDOVRROCQLTOLLLEEYCOD00T00CORDOOD

* 3 pinnks @ 15:
2 yellows @ 50: 100
Bonus:
Total: 155
International Trade Score Sheet
Group Symbol
Individual Rounds
Members 1 i I ~v -V VI
1
2
3
4
5
Totals

World Citizen Award : 4 ., 5
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World Citizen Description

PEIVGENED IR0 OO

o
&
&
®
&
&
&
©
@
&
L
e
]
o
L]
&
¢
&
@
e
4]
il
2]
3]
[
&
&
el
=3
&
&
o
<
o
o
[+
G
&
]
&
@
@
&
<]
e
e
&

The World Citizen Award was created in 1989 to honor a man or woman whose life has been,
odedicated not just to the people of his or her own country but alse to human beings throughout?
-the world. The World Citizen should have achieved renown in a pariticular field, such as medical;
oresearch, science, music, art, writing, sports, or national leadership. However, the achievements;
oin this area should have been made for the benefit of all people, not just for power or personal?
ogain. Mother Theresa received the first award in 1989. >
o [Each year a special committee of international leaders meets to nominate candidates for this?
caward. You are a member of this committee and must responsibly decide on the three candidates?
°to be nominated. After the nominations are made, information will be collected about the nominees}
"and at a meeting in two months, a final decision will be made. °

¢ The World Citizen Award is presented at the United Nations each December. The winner 0f®

°the award receives a $500, 000 grant to be given to the charity of his or her choice. °
o o
[&] ]
° Lostat Sea :\c . °
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Lost at Sea Individual Worksheet

Instructions You are lost at sea on a private yacht in the South Pacific. A fire in the engme
room has destroyed much of the boat and its contents. It is now slowly sinking. You are not sure,
Sexactly where you are because important navigational equipment has been destroyed. Your bestg
cguess is that you are about 1,000 miles south-southwest of the nearest land. i
°  Below is alist of 15 items left undamaged on the boat. In addition to these things, you have a2
good rubber life raft with large oars. The raft will carry yourself, the crew, and all the items listed ]
°below. The total contents of all the survivors' pockets are a package of cigarettes, several books;
cof matches, and five one-dollar bills. 5
°  Your task is to rank the fifteen items below in terms of their importance to your survival.]
°Place the number 1 by the most important item, the number 2 by the second most important, and

230 on through number 14, the least important.
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Sextant (a navigational instrument)

Shaving mirror

Five-gallon can of water

Mosquito netting

One case of U.S. Army C rations

Maps of the Pacific Ocean

Seat cushion (flotation device approved by Coast Guard)
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Two-gallon can of oil-gas mixture
Small transistor radio

Shark repellant

Twenty square feet of white plastic
Fifteen feet of nylon rope

Two boxes of chocolate bars
Fishing kit
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Lost at Sea Group Worksheet .
>
Instructions: This is an exercise in group decision making. Your group is to use the consensus,
¢ method in reaching its decision. This means that you must agree upon each item before it becomes,
® part of the group decision. Consensus is difficult to reach. Therefore, not every choice will meetg
with everyone's complete approval. As a group, try to make each ranking one with which allg
°group members can at least partially agree.
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Sextant

Shaving mirror

Five-gallon can of water

Mosquito netting

One case of U.S. Army C rations
Maps of the Pacific Ocean

Seat cushion (flotation device approved by the Coast Guard)
Two-gallon can of oil-gas mixture
Small transistor radios

Shark repellent

Twenty square feet of white plastic
Fifteen feet of nylon rope

Two boxes of chocolate bars
Fishing kit
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Lost at Sea Answer Sheet
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According to the "experts," the basic supplies needed when a person is lost at sea are artlcles
to attract attention and articles to aid survival until rescuers arrive. Articles for navigation are ofo
ohttle importance. Even if a small life raft were capable of reaching land, it would be 1mpossub1eo
cto store enough food and water to live on during that period of time. Therefore, of first 1mp0rtanceo
sare the shaving mirror and the two-gallon can of oil-gas mixtrue. These items could be used foro
oSlgnalmg air-sea rescue teams. Of secondary importance are items such as water and food, fors
oexample the case of Army C rations. Items are ranked below with brief explanations that tell theo

o]
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" 11. Small transistor radio. Of little value since there is no transmitter (unfortunately you are

1. Shaving mirror. For signaling air-sea rescue teams.

2. Two-gallon can of oil-gas mixture. For signaling (the oil-gas mixture will float on the
water and could be lit-outside the raft-with a dollar bill and a match).

3. Five-gallon can of water. Necessary for drinking.

4. One case of U.S. Army C rations. Provides basic food.

5. Twenty square feet of white plastic. Used to collect rain water, provide shelter.

6. Two boxes of chocolate bars. A reserve food supply.

7. Fishing kit. Ranked lower than candy bars because "one bird in the hand is worth two in theg
bush.” You cannot be sure that you will catch any fish. o

8. Fifteen feet of nylon rope. May be used to tie equipment together to prevent it from falling
out of the raft.

9. Floating seat cushion. If someone fell overboard, it could function as a life preserver.

10. Shark repellent. To keep the sharks away.

out of range of your favorite AM radio stations).

12. Maps of the Pacific Ocean. Worthless without additional navigational equipment. It does
not really-matter where you are but where the rescuers are.

13. Mosquito netting. There are no mosquitos in the middle of the pacific.

14. Sextant. Without tables and a chronometer, this is relatively useless.

The reason for putting signaling devices above food and water is that without these devices

2000000000000 QGQO0OOQCDOQ

o

there is almost no chance of being seen and rescued. Furthermore, most rescues happen during?®
the first 36 hours, and one can survive without food and water during this period.
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Four Cultures Instruction Sheet

Try to follow the steps listed below when you welcome visitors. Your group should decide on
°ways you can do each activity below so it fits the cuiture of your group. Talk as much as you

°wish and use any gestures that reflect your culiural traits.
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2 1. Show that you are saying "hello" as your guests approach from a distance. (Wave youro
chand or use some other gesture that fits your culture.) o
2. Give a close greeting to guests, such as a handshake, bow, etc. o

3. Invite guests to come in or to come with you. o

4. Invite guests to sit down (on the floor, a chair, etc.) o

5. Invite guests to have something to eat. o

6. See your guests to the door and say goodbye. .

>

You will have time to talk about this and practice it in your group. When you visit anotherg
culture, you must also act out your cultural traits. In other words, at all times act as if you are ag
member of the culture to which you have been assigned.

Four Cultures Traits Sheet

O00CO0O0CCO00CD0

Group 1 You are a superior, military, very organized people with a feeling that you are;
better than others around you. This shows in your gestures and speech. You like organization?
and you like things to be in the right places. When guests arrive, you take charge and, although
you treat them well, you make sure that they do things your way. °
=]
o]

Group 2 You are a gentle, shy people who allow others to lead. You are very graceful in the?
°way you move and in your gestures. When guests arrive, you put them in a superior position and ]
°frequently apologize for your home, your furniture, your food, and the way you treat them.

QU CODOQOGCoOO0RRO000QLQRODQQCRRQROCCCOQQOCDO

Q
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Group 3 You are a very warm, friendly, expressive people with gestures and words that?

show how friendly you are. when guests arrive, you try hard to please them; in other words, youg
let them make choices about where to sit, when to eat, and what to eat.

CQ Q0

Group 4 You have a very calm, relaxed outlook on life. You never hurry and are never very®
Dﬁ:)rmal When guests arrive, you informally greet them and let them sit where they wish. Whenevero
Oyou get around to it, you serve them some food, but remember that hurrying is just not your0
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Wavonian Role Description Sheet

You are a member of the Wavonian culture. Here are some of the most important traits of

000000900000@@00@@@89000
00000000@@@@0.00..03"'0

o your culture:
¢ 1. When greeting a guest, the Wavonian puts the thumb of his right hand on his ear and waves
°the remaining four fingers three times. When talking to each other, Wavonians stand rather far;

°apart, approximately two feet between speakers. They also use their hands a great deal when
°they talk, sometimes pointing to the people they are talking to. Also, When speaking of events 1n°
Sthe past, they use their right hand to point over their right shoulder, and when speaking of the°
Oful'uro::, they use the same gesture of the right hand pointing forward. g
°  2.Beingsecondin the Wavonian culture is more important than being first because Wavonians?
csee the world as filled with dangers and fears. Therefore, to be served second or to be greeted°
Osecond simply means that you are being protected from possible danger. For example, if you are?
Othe second one to be served your food, you might well be saved from poisoning, or if you are the°

OSecond one to exit through a door, you might be protected from an unknown enemy. Thus, malesO

OOOOOOOOOOOOOOOOOOOOUOOOQUOOOUOOOOUOUOOODOOOOOUOUOOOUUOOOD
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sare always greeted and served first and females are served last. o
¢ 3. Wavonian men ask many questions of other men. They show their interest by asking abouto
gjobs, school, hobbies, houses, cars, and so on. They do not feel it is polite, however, to asko
gquestion of women. If a woman asks a man a question, they usually suggest that she talk too
canother woman in the room. For example, a Wavonian male might say, when asked what job heo
ohas, "My wife can tell you about that." o
o

o 4. When saying goodbye to guests, Wavonians open their right hands and rotate them in ag
ocircular motion from the wrist,

[+

Please show Wavonian customs in all your actions, including greeting your guests.

Plane Crash 1\, 0
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Plane Crash Description Sheet

o O
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© A 737 airplane crashed in a snowstorm in the high Andes Mountains of Peru. Minutes aftero
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the crash, a fire began in the tail section of the airplane. A stewardess, who was not badly:
injured, put out the fire with an extinguisher and saved the lives of nine passengers who hads
not been killed by the impact of the crash. The stewardess and a young man, Pablo, helped thes

remaining eight passengers get out of the plane. They determined that all other passengersz
D

were dead. o

As the survivors huddle together in the freezing snow under the wing of the airplane, theye
hear the sound of a helicopter. The helicopter pilot cannot land in the rocky area near thea
airplane, but he drops a rope with a note attached to it. The note reads: 5

"I'm sorry but my helicopter holds only five people in addition to myself. Please choose five,
of your group to be lifted by the rope and taken to the nearest village, which is two hours fromg
here. A dangerous snowstorm is coming this way, so I do not know when I will be able to returng
to this area to pick up a second group.” .

You are a member of the group and must make your decision from the following information
about the survivors:

OB eHBE

Lisa American, stewardess, age 24, unmarried. Lisa saved the other members of the group;
by putting out the fire in the tail section of the airplane. .
»

»

Pablo Brazilian, age 28. married with one child. He is one of the most famous soccer?
players in the world and helped his team members to win the World Cup last year.

Jim American, businessman, age 45, married with four children, ranging in age from 23
to 14. He is vice president of an import-export company that illegally participates in drug trade®
between Latin America and Miami.

GODOoO0CHY e

Deanna American, wife of Jim (above). After graduation from college with a major in?
Spanish, Deanna decided not to work but to stay home to raise their four children. She does not°
know about her husband's illegal drug dealings.

ORAOCOAC

John American, priest, age 65. John has spent his life helpmg poor, hungry children w1thout
parents. He has organized and built 11 orphanages for street children of Brazil and trave]sO
between the United States and Brazil arranging adoptions for American parents.

Maria Brazilian, 3-year-old child. Father John is taking Maria to the United States to be
adopted by an American couple.

Q00000 QO000Q0G

Pierre French, a famous scientist, age 50. Pierre is very close to discovering a cure foro

. - L] 1] - N O

AIDS. He is on his way to meet with another researcher to share his findings. His injuries fromo
O

the accident include a broken arm. o
2
Q
[e]
L8]
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o Cora Colombian, professor, 38 years old, divorced, the mother of two children, 8 and 100
gyears old. Cora has degrees from Colombian and American universities and also is a well-knowno
swriter of books about justice in Latin America. She has suffered a broken leg in the plane crash.o

[»]
<

o
<

o Marta Peruvian, 18-year-old woman, pregnant with her first child. She is traveling to visite
cher father who is dying of cancer.

C

COQO0Qo

] . .
o Khalid Kuwaiti, international student, 20 years old, unmarried. Khalid is on scholarship
ofrom his country to study electrical engineering in the United States. He had just finished hisg
oEngtlish language study and went with his friend, Manuel, to visit Manuel's family in Venezuela.;

You Consider yourself as a member of the group.
N
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Pebbles Story Sheet
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A long time ago, an owner of a small clothing shop in London owed a thousand pounds to a°
erich money lender. The money lender, who was old and ugly, wanted to marry the daughter of®
°the shop owner. He said, "1 will forget about the money you owe me if you will let me have your®

Co00C0O0OO0C0VO0D0O0O0QO0

°daughter. o
o "There is no way I will marry that man,” the daughter said to her father. o
< <
o] o
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"I'll never let you marry him, my sweet daughter," the father replied. *
Since the mean money lender could not get the daughter in this way, he proposed that they letD
@fare decide the matter. " T will put a black pebble and a white pebble into an empty money bag,"®
Ghe said with an evil smile. " Then your daughter can pick out one of the pebbles. If she choobes=3
Gthe black pebble, she will become my wife and your debr will be canceled. 1f she chooses the@
ﬁwhlte pebble, she can stay with you and ! still will cancel your debt. But if she refuses to pick ae
npebble 1 will have you thrown into jail and she will starve." >
z After talking to his daughter, the shop owner agreed. The three of them went out into the:a
ogarden of the merchant’s house and were standing on a path covered with small pebbles. Thca
omoney lender bent down to pick up the two pebbles. As he did so, the girl noticed that he plcked:}
cup two black pebbles and put them into the money bag. "Now my beauty, you pick out thes
opebble that will decide yours and your father's fate,” he growled.

[e - ]

Owe — must pay debt — money that must be paid to someone
fate - destiny, spiritual power cancel — not make you pay, erase
pebble - a small rock merchant — business person

Instructions Tmagine that you are standing on the path in the shop owner's garden.

1. What would you do if you were the poor girl?
2. How would your idea solve the problem?
3. How did you reach your solution?

QOOQULUOOBREBPEBARROODRIODEOY LW

Solution The girl put her hand into the money bag and took out a pebble. Without looking ato
°it, she dropped it onto the path where there were many pebbles. "Oh, how clumsy of me,” qhefJ
Osald " but never mind. If you look into the bag, you can tell which pebble I took by the color ofO
Othe one that is left.” o
o Because the pebble in the bag is black, it looks like she has taken out the white pebble o
OThe money lender will not dare admit that he is dishonest. Thus, the story ends happily becau%eo
c>thu=; daughter does not have to marry the ugly old money lender and her father has had his debta
ccanceled.

OOOOOOOOC@OOOQOQ@O@OOQOOOQD

O
Source Adapted from Edward de Bono, New Think: The Use of Lateral Thinking in rheg
Generation of New Ideas. New York: Basic Books, 1967, © 1967 by Basic Books, Inc. Reprmted
by permission of Basic Books, Inc., Publishers, New York.
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as multimedia facilities.

Bibliography

Ahmad, K., Corbett, G., Rodgers, M., and
Sussex, R. (1985), Computers,
Language Learning and
Language Teaching (Cambridge:
Cambridge University Press).

Ariew, R. (1984), 'Computer-Assisted foreign
language Materials: Advantages
and Limitations', CALICO
Journal, 2/1: 43-7.

Bailin and Levin, L. (1989), 'Introduction:
Intelligent Computer-Assisted
Language Instruction’, Compu ters
and the Humanities, 23/1: 3-11.

Bown, J.D. Madsen, H & Hiliferty, A. (1985).
TESOL techniques and
procedures.

Butler, C., (1985). Statistics in linguistics. Great
Britain: Billings Ltd, Worcester.

Celec Morcia, M.& Mclntesh, L., (1979).
Teaching English as a second or
foreign language, England: New
bury House Publishers, Cambnidge.

Chapelle, (1990b), 'Using Intelligent Computer-
Assisted Language Learning'
Computers and the Humanities,
23/1:59-70.

Chomsky, N. & Halle, M. (1968). The Sound
Pattern of English. New York:
Harper & Row.

Farhady, H. Jafarpoor, A. Birjandi, P. (1995).
Language skills testing, from
theory to practice.

Hinofotis, F. & Bailey, K. (1980). Amerncan
undergraduate reactions to the

communication skills of foreign
teaching assistants. Research and
practice in TESL (pp. 120-133)

Hymes, D.H. (1972). On communicative
competence, sociolinguistics
selected readings. (pp. 269-193)
Penguin Books.

Kenning, M. and Kenning, M.J. (1983), an
Introduction to Computer-Assisted
Language Teaching (Oxford:
Oxford University Press).

Kenworthy, J. (1987). Teaching English
Pronunciation. London: Longman.

Krashen, S. D.(1982). Principles and practice
in second language acquisition.
Oxford.

Laurel, B. (1989b), Computer-Assisted Language
Learning and Innovative EFL
Methodology (Oxford: Intellect
Books).

Levy, M. (1994¢), 'CALL Materials Development
Survey Report', Computer-
Assisted Language, 7/2:175-89.

Long, M. & G. Crookes. (1992) "Three
approaches to task-based syllabus
dsign" TESOL Quarterly 26/
1:27-57

Pemberton, (1996:3). "Supporting greater
autonomy in language learning"
ELT Journal 52/4 October 1998

Thomson, (1996:78). "Supporting greater
autonomy in language learning”
ELT Journal 52/4 QOctober 1998

Wyatt, D. H..(1983), 'Three Major Approaches
to Developing Computer-Assisted
Language Learning Materials for
Microcomputers’, CALICO

Journal, %: 34-8.



hence, it can be concluded that EFL learners
performance has shown reasonable improvement.
(Figure 1);

30 Jul. 99 SPSS for MS WINDOWS Release
9.01

t-test for paired mm%)iﬂ (experimenta) group) (Figure 1)

Number 2-tail

Yariable Corr Mean sD SE of Mean
of pairg | 1 Sig
POST | 15,7143 | 3.064 18
35 & | oo0
FRET 1 133429} 2.667 451
Paired Differences
Mean 5D SE of Mean | t-valee  df  2-tail Sig

23714 1800 304

119 M 000
S3%CI (1.753,2.990)

T-test for paired samples (control group):

As it goes without saying the magnitude of
the calculated T value which is 1.22 reveals
no noticeable changes. (Figure 2)

t-test for paired samples (coantrol group) (Flgure 2}

variable | MR ) oo [ OB vean | sD [ SE of Mean
of pairs Sig
POST 2 131429 | 2.881 A87
35 | sss | o000
PRET 2 128000 | 3225

Paired Diifferences

Mean SD SE of Mean } t-value df 2-tnil Sig

3429 1.662 181

| .22 M x|
95% CI [-.218, 914)

30 Jul. 99 SPSS for MS WINDOWS Release
9.01

Also, the scores were submitted to computer
to carry out a T-test in order to capture and
compare the means of two groups to find out
whether the differences are due to normal and
inherent diffrences which may naturally exist
in both groups, or the magnitude of this

differece is large enough to show the effect of
apparently the only extra variable, i.e. CALL
TECHNOLOGY, in expermental group.

T-test for the scores obtained from both
groups' post tests:

The table of T-distribution reveals that since
the t-value of 3.81 exceeds the T critical of
2.000 for a non-directional test at 0.05 level of
significance at 68 degrees of freedom, the
hypothesis is conformed, that is:

30 Jul. 99 SPSS for MS WINDOWS Release
9.01

1-test for paired snmples (both groups’ post tests)

Nomber Z-tail
Variable |ofpain | Corr | Sig Mesn Sn SE of Mean
POST 157143 1064 508

70 098 575
POST 2 13.1429 1.881 487
Paired Differences
Mean SD SE of Mean 1-value df 2-12il Sig
L5714 3995 675 isn 68 i)
95% Cl1 (1,199, 3.944)

Since Call speech analysis is a self-speech
therapy, it may save a lot of time, budget and
energy. It inceases learners' autonomy & self
confidence; debilitative anxiety will also be
eliminated.

CALL SPEECH ANALYZER and self-
speech analysis can be useful for TEFLers who
want to improve their students oral skills as
well as their own pronunciation power. They
can also be useful for test developers who
prepare tests of speaking & listening
comprehension.

Ergonomical studies may find CALL
SPEECH ANALYZER quite helpful as well.

And finally, the outcome of this inves-
tigation can be fruitful for institutions, colleges
or universities which prepare materials as well
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forms without trying to compare differences
in volume.

When learners are comfortable with their
ability to make the sound, they proceed to the
four different exercises form the exercise menu
practice saying and hearing the sounds in words
and sentences. The exercise menu allows
learners to enter into any of the four exercises.
It is suggested that they first practice Sample
Words, then practice Comparative Words, then
proceed to the Listening Discrimination and
finally, Practice Sentences.

In his Ph.D. dissertation, Baradaran (1999)
verified the impact of speech analyses via
CALL technology on improving Iranian
sophomore EFL learners' pronunciation power.
Therefore, in a TRUE EXPERIMENTAL
research first the researcher chose seventy
sophomere university students from amongst
Iranian sophomore EFL students of Tehran
Azad University (Central Branch) via simple
random sampling procedure. Next, they were
divided randomly into two groups: control
group & exprimental group.

Since a lot of probable variables may exist
which can not be controlled and hence they
may affect the outcome of the research and

- hence decrease internal as well as external

validity of the research findings, randomization
procedure was applied to give all individuals
with different variables and traits an equal
chance to be chosen which indirectly
distributes all these issues evenly in the samples

to lessen the impact of them on the outcome of
the research to the least which will
automatically increase the most important
features of any scientific study, i.e. internal as
well as external validity.

Both experimental and control group
attended a listening pre-test to capture the
initial differences of both groups. The
experimental group received the TREAT-
MENT, i.e. speech analyses via CALL Techno-
logy. The control group received the
PLACEBQO; Placebo is harmless substance
given as 1f it were medicine to calm a patient
who mistakenly believes s/he is ill. In this
research the placebo was the traditional mould
of correcting pronunciation, i.e., making mould
on the teacher, on the spot correction as well
as peer correction.

After a period of four months, a compu-
terized test of pronunciation was administered
to both groups.

In order to compare the means of scores in
each group before and after the experiment
separately, the scoers obtained from pre-test
as well as post-test were submitted to computer
to carry out a T-test by SPSS under WINDOWS
98 for each individual group.

T-test for paired samples (experimental
group):

The calculated T value of 7.9 is more that
the T critical value of 2.042 for a two-tailed
test at 0.05 level at 34 degrees of freedom:;



and select it by clicking on it. All 52 sounds
necessary to speak English are listed in the
main menu. Each sound is represented by a
sound symbol in an English word containing the
sound. English letters (there ar 26 in the
alphabet) do not necessarily correlate to English
sounds; therefore, symbols have been used to
indicate the sounds in the program. As many
IPA (International Phonetic Alphabet) symbols
have been used as was practically possible.
Learners proceed to lessons’ screen to learn
how sound is made through the aid of a side
view animation and the front view video. The
side view animation shows a cross sectional
view of how the sound is made by the
movement of the different parts of the mouth.
The "description” on the right details the
mechanics of how to use mouth, tongue, lips
and voice to make a specific sound. A special
help button allows learners to view a legend
which uses the various parts of a mouth and
air flow symbols as well as a quick reference
of the buttons shown on the control bar used
to play the animation. This control bar is the
same on the front view video. The front view
video allows learners to watch to the mouth
and lips of the female while she is voicing a
sound. The "suggestion" of the right side will
provide useful tips for making the sound or
warn you of the mistakes most commonly
made. A female with a different voice from the
instructor has been used for the video to
provide the opportunity to hear the sound made
with different volume and intonation.

Then learners are ready to practice making
the sound in speech analysis. They will be able

to visually and audibly compare their sound to
the instructor's using the wave form techno-
logy. The speech analysis screen is intended
10 be a visual aid for the process of learning
how to pronounce a sound correctly. They are
able to record their voice as they pronounce a
sound and a waveform will be created to
represent visually what their recording looks
like. It's important, however, that they use both
visual and auditory skills. It is necessary to
compare their voice to the voice of the
instructor in addition to comparing their
waveform to the waveform of instructor. If the
learners have mispronounced a sound, they
should be able to see the difference between
their waveform and that of the instructor’s and
then be able to hear why there's a difference.
A waveform is a graphic representation of the
sound. It consists of two fundamental parts:
amplitude and frequency. The amplitude is a
measure of the relative strength or loudness of
the sound. This means that the louder the result,
the larger the height of the waveform. The
frequency refers to the number of cycles (the
distance between two peaks) in a waveform
measured over a period of time. The frequency
is often referred to as the pitch of a sound which
suggests the highness or lowness of the sound.
Therefore, the higher the pitch, the higher the
fequency. Speech analysis program uses the
normalization feature which gaphically
amplifies a waveform to fill the height of the
display in which it is shown. in essence, the
normalization feature will simulate a level of
volume which would fill the display screen.
As aresult, it is possible to compare two wave-
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years of research in the application of voice-
activated machinery to language education. He
knows that traditional methods of correcting
students' pronunciation rely heavily on subjective
evaluations (e.g. teachers saying "no, no that's
not right", say it "like this"), or students having
to recognize their own errors in a language lab
exercise by comparing their pronunciations to
that of a native speaker on a master tape.

The result is that many errors go undetected
and become fossilized. A computer displays
of pronuncation, comparing a native speakers,
with students, can give the students objective
information about the location, extent, type,
and significance of the error as well as the
progress made in correctiong the error.

Pronunciation Power

Pronunciation power is a user friendly
interactive program which will allow learners
to gain maximum ability in speaking clear
English. The program lets learners hear the
sound and understand how the sound is made
using the structure of the lips, tongue, and jaws.
It offers a variety of exercises that they can
practice at their own pace.

Pronunciatio power is designed to cover the
most serious pronuciation problems of most

language learners, to practice 52 sounds

necessary to pronounce English words clearly,
to provide a link between listening and speaking,
to provide speech adjustment techniques, and
finally to improve speaking and listening skills.

While using this program, learners should
keep in mind that the English language is
complex. English spelling is often unusual and
pronunciation of words should not be confused
with their spelling. For example, threw and
throug, although spelled differently, are
pronounced the same. As well, identical letters
or letter clusters in words do not always
produce the same sound, for example. the ough
in though and through represents a different
sound in each word. Learners should learn to
practice what they hear not necessarily what
they see. Learners should imagine a sound in
their mind before they say it. They should try
to visualize the positioning of their mouth and
face. They should think about how they are
going to make the sound. Learners listen to and
try to imitate the instructor. In addition to
listening for specific sounds, learners should
pay attention to pauses, the intonation of the
insturctor's voice and patterns of emphasis.
This can be just as important as the pronun-
ciation of sounds. The English language has
many different dialects and words can be
pronounced differently. It is important,
however, that words are pronounced and
spoken clearly to ensure effective commu-
nication; hence, learners should know that
pronunciation power is only a tool. Finally,
learners must practice what they are learning;
in fact. they teach their mouth a new way of
moving.

The main process of practicing is as follows:

First, learners identify the sound they would
like to practice from the main menu of sound,



as an obstacle in the process of learning.

Even if all TEFLers in Iran be native-like,
on the spot correction, and in some cases even
peer correction may lead to anxiety.

Learners awareness of their own pitfalls,
i.e.mispronunciation, affects their self-
confidence and adds to their anxiety whilst
involved in oral communication. This debilitative
anxiety decreases EFL learners self-actualization.
Meanwhile, they may appeal to self-monitoring
more than necessary which may lead to more
mispronounced words. Hence, unintentionally,
the EFL learners may get involved in a witches’
circle:

MISPRONUNCIATION
AWARENESS

involved in self-speech therapy, (i. €. no
audience atlend the sessions), and they are
provided with appro- priate evidece to verify
their pronunciation, the debilitative anxiety will
be reduced to the least which automatically
removes the extra-self monitor and hence leads
to fluency. The following diagram reveals how
CALL Technology breaks the magic spell:

FLUENCY &
AUTONOMY

MISPRONUNCIATION
AWARENESS

.

!

DEACTIVATING EXTRA
SELF-MONITOR

SPEECH ANALYSES
VIA CALL
v

IMPROVING
SELF-CONFIDENCE

- -

ELIMINATING
DEBILITATIVE ANXIETY

J._l

CALL, Computer Assisted Language
Learning, has opened new horizons of success

I—D

ACTIVATING EXTRA
SELF-MONITOR

3

SELF-CONFIDENCE

LACK OF ]

DEBILITATIVE ANXIETY r‘—‘

CALL Technology has provided TEFLers
as well as EFL learners with appropriate
software in order to eliminate all these
shortcomings. As self-speech therapists, EFL
learners navigate through speech analyses,
lessons, or exercises. They work on both
citation from and connected speech via
multimedia equipment. They learn place of
articulation as well as manner of articulation
graphically; and finall, they record their own
pronunciation and compare the sound and wave
form of their own with that of the genunie
speech. They follow the procedure till the time
they pronounce words correctly. Since they are

and has introduced innovative avenues towards
TEFLers as well as EFL learners' autonomy in
an anxietyless environment.

The fastest growing areas of research in
computer technology is speech recognition
(1.e). getting computers to recognize and
understand human speech). This current focus
has led to the commercial development and
production of voice activated machinery.

Fortunately it has also spawned some
practical applications for the teaching of
pronunciation. Hardware and software for
teaching both segmentals (i. e., individual
sounds) as well as suprasegmentals (i. e.,
intonation, stress and rhythm) are emerging.
Molholt (1988), for example reports on four
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not able to discriminate between different
speech sounds and cannot distinguish them
from amongst the other speech sounds used in
the stream of connected speech, therefore, they
miss most of them.

Listening Oral
Speaking Receptive
Reading Written
Writing Productive

As the following diagram reveals, all language
skills, 1.¢. listening, speaking, reading and writing,
are interrelated:

Therefore, any sort of deficiency in one of
these skills inevitably affects the whole
network either directly or indirectly.

The two main oral skills, i.e. listening &
speaking, are closely interrelated; it seems that
they both tap the same mental faculties in
psyche. In order for a language learner to be
able to enunciate any word correctly, first sthe
must hear and perceive it correctly, otherwise,
s/he will have no efficient paradigm to make
mold on. Hence, this is crucial for EFL learners
to be exposed to genuine language so that they
can grasp the appropriate pronunciation of
words both in isolation and in connected
speech.

But, solely being exposed to genuine
language and understanding the correct
pronunciation do not guarantee the compre-
hensible and appropriate enunciation of the
required output, i.c. words and sentences.

‘language learners should be able to produce the

language and verify it based on some genuine
and dependable criteria. The traditional mould
is that usually teachers, via applying different
techniques, make corrections, which may have
two main shortcomings: first, Language
teachers are not always available; second,
teachers themselves might have some pitfalls
regarding their own pronunciation, especially
non-native teachers. Further more, one of the
unique properties of human psyche is
metacognition, (human psyche can monitor its
own function and progress). For instance, when
we are involved in questions such as:

Am [ learning anything? Am I improving in
this respect? Is What I am doing correct?

We sure have some conscious alertness of
our pitfalls. This conscious alertness of one's
own pitfalls makes EFL learners hesitant whilst
involved in an oral discourse, therefore, they
falter since they are involved in monitoring and
verifying their own production. They can
pinpoint their own defects regarding language
production which may lead to anxiety.
Of course, not all kinds of anxieties are
inappropriate. In fact, one may not study for
examination if s/he does not care for what may
come up as the final result. Generally, there
are two kinds of anxieties: facilitative anxiety
and debelitative anxiety. The latter can function



Schwa is especially difficult to identify
when it occurs internally in a sentence and
appears adjacent to another vowel. Note the
following sentences which compare and
contrast the name "Ann" and "Anna::

1. Have you seen Ann? Have you seen
Anna?

2. 1s Ann coming tomorrow? Is Anna
coming tomorrow?

These sentences differ only by the schwain
Anna, and it is not hard to identify them
accurately in the sentence pairs above. But if
the schwa occurs internally and is adjacent to
another vowel, it is much more difficult to hear:

Is Ann over the Flu? Is Anna over the Flu?

And if the adjacent vowel is another schwa,
the difficulty is increased. Native speakers find
the distinciton easy, for most second, an
especially foreign language students it is a
demon.

"One of the difficulties ESL students
consistently encounter is hearing and
identifying the weak stressed particles that
abound in spoken and written English. These
particles are almost always reduced with a
schwa replacing the full vowel that would
appear in a citation form; (Bown, 1985, p:88)".

Besides vowel reduction, there are other
features of connected speech such as Liaison,
Elision and Assimilation that make them quite

different from well-pronounced sentences.

Liaison refers to the linking of words in
speech, in particular when the second word
begins with a vowel. For example, in English,
the phrase "an egg" is often pronounced {aneg]
with no noticeable pause between the two
words.

Elision refers to the leaving out of a sound
or sounds in speech. For instance, in rapid
speech in English, "suppose” [sapauz] is often
pronounced as [spauz) or "factory” [faktari]
as [faktri), and "mostly” [maustli} as [mausli].

When a speech sound changes and becomes
more like another sound which follows or
precedes it, this process is called assimilation.
For instance, in English the negative prefix [im]
before words such as possible; appears as
impossible. As "Possible” starts with a bilabial
sound, the prefix [im-] ends in a bilabial sound
which is [m]. Before words like "tolerant”,
however, the prefix is [in-] and it become
intolerant. As tolerant starts with an alveolar
sound, the prefx [in-] ends in an alveolar sound
which is [n]. As the followig sounds bring
about the change, this process is called
"regressive assimilation”. On the other hand,
the difference between the [s] in the English
word "cats" and the English word "dogs" are
examples of "progressive assimilation”
because the preceding sounds bring about the
change.

Being totally ignorant of the aforementiond
features of spoken English, EFL learners are
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means for the improvement of the Iranian
students pronunciation power.

Today, nobody ignores the role of
technology in improving all aspects of human
life and in this regard TEFLing is not an
exclusion. CALL, i. e. Comoputer Assisted
Language Learning, has opened new horizons
of success and has introduced innovative
avenues toward TEFLers as well as EFL
learners' autonomy in an anxietyless
environment.

Since EFL learners in Iran are not frequently
exposed to genuine input, they lack enough
criteria to verify their own production of the
target language; the inevitable outcome of this
defective process of TEFLing is the great
number of university graduates in the field who
have grown up on a pile of mispronounced
words originated in ineffective teaching as well
as molding on mute phonetic symbols in
different dictionaries. The differences between
CITATION form of words and their enuncia-
tion in connected speech adds to the dilemma.
Words in English have two forms, Strong form
and Weak form. The form in which a word is
pronounced in isolation is called its citation
form. But in connected speech many alterations
may occur. The vowel of a word may be
reduced to a schwa @, or it may completely
disappear. Hence, for instance the word, "And",
in its reduced form, may be pronouned as
[and), [an], or [n]. Thus, there is a strong form
that occurs when the word is Stressed, and there
is also a weak form when the word is
Unstressed. For instance, the phrase "bread and

butter” can be pronounced as:

Bread [end] butter, Bread [8 n] butter,
Bread [n] butter

Many words are like "And" in that they
seldom maintain their citation form in
conversational speech.

"If we were asked to pick out the one feature
of English that most troubles foreign students
who come to an English speaking country for
advanced level educational training, we would
without hesitation name the combination of
weak stress and the vowel Schwa. Both of these
features of spoken English are well-kept
secrets, As far as many visiting students and
most visitors whose English has been acquired
in foreign schools, report a difficult adjustment
when they first come to the United States,
Britain, etc. A good part of this listening
deficiency, is due to complete innocene about
the stress and vowel combination in weak-
stressed syllables. (Bown, 1985, pp: 85, 86)".

"The combination of reduction (i.e.,
substitution of Schwa for the vowels) and the
very short and rapid pronunciation of the
affected syllables is to a great extent responsible
for the problems of oral comprehension that
plague new comers who have not been
informed of vowel reduction in English. This
is a major problem that deserves a high priority
in both listening and speaking activities.
Special drills can be devised to help students
sharpen their listening skills, with additional
attention on examples of weak-stressed schwa
(Bown, 1985, p:87)".



activity, in which the learner can take a more
active role. Pemberton (1996:3) defines selt-
directed learning as "the techniques used in
order to direct one's own learning”. Tt refers to
"learning in which the learners themselves take
responsibility for their own learning”.
Thomson (1996: 78) also believes that "Auto-
nomy" is often used interchangeably with self-
direction , and it refers to the ability to take
charge of ones own learning. Again Pemberton
(1996:3) states that "Autonomy" is a capacity
for self-directed learning and is a way of
organizing learning.

In the past few years, however, the wide
spread adoption of communicative approach

to language teaching has brought renewed

urgency to the teaching of oral skills, i.e.
listening and speaking. As a result, for the
better establishment of proper and appropriate
communication between interlocutors in an
oral discourse and at the same time for the more
appropriate and effective grasp of the oral
stimuli, the teaching of pronunciation has been
the most fundamental concern of the TEFLers,
since without proper pronunciation, communi-
cation amongst interlocutors will face
problems. For the teaching of pronunciation,
one empirical study suggests that there is a
threshold level of pronunciation in English
such that if a given nonnative speaker’s
pronunciation falls below this level, he or she
will not be able to communicate orally no
matter how good his/her control of English
grammar and vocabutary might be (Hinofotis
and Bailey, 1980). According to Kenworthy

(1987: pp4-8) there are some variables that
seem to empede or enhance the acquisition of
a reasonable pronunciation in English. these
variables include: The learner’'s native
language, age, exposure, innate phonetic abi-
lity, attitude, motivation and concern for good
pronunciation. Up to now, about teaching
pronuncation to nonnative learners, different
techniques such as "listen” "imitate and repeat”,
"tongue twisters" and "minimal pairs”, etc
which are used and practiced in direct
approaches and audio-lingual method of
instruction have been proposed about teaching
pronunciation to nonnative learners. Widespread
drilling of the vowel shifts and stress shifts is
another technique proposed by the early work
in generative phonology (Chomsky and Hale,
1968). While useful, on a limited individual
basis for purposes of correction and drill, none
of these techniques is truly compatible with
the communicative approach to languge
teaching or will directly meet the needs of the
groups of the learners. What has to be done,
therefore, is to apply the most useful and usable
techniques, along with some new and
innovative means.

Regarding the nature of the communicative
language teaching, as an approach That
emphasizes meaningful interaction and
information exchange, and the fact the effective
communication, below a certain level, can not
take place without correct pronunciation, even
if the interlocutors have a desirable grammar
and mastery over vocabulary, the researcher
decided to take advantage of technological
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In recent years language teaching and
especially English language teaching has been
notoriously prone to rapid and very dis-
concerting changes of fashion. For teachers and
learners, the results of such rapid changes have
been disturbing, and often damaging. In
particular, as we approach the beginning of
twenty first century, English language teaching
is still suffering the disruptive effects of two
beliefs which, gaining currency from the 1970s
onwards, have effected a major change. One
is that language is best acquired when a student
is exposed to "authentic” or "natural” language.
The second is that the use of such language,
both in production and reception, entails a
focus upon meaning and purpose rather than
on from. With these two beliefs, two different
theoretical pedigrees converts: The social-
linguistic theory of communicative com-
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petence (Hymes 1972) and the psycholinguistic
theory of natural second language acquisition
(Krashen 1982).

These two beliefs may lead to two premises
that are still the basis of many current approaches;
including interactional, task based, process,
procedural and learner-centered approaches.
These two challenging premises at least reveal
that authentic natural language is not only best,
but also practical, purposeful, focused more
upon meaning (Long and Crooks 1992).

Having an account of the significances of
the communicative approach and its role in the
establishment of an atmosphere in which
learners learn the language through meaningful
interactions and exchanging of genuine
information, and that the earning can be a self-
directed, self-assessing, self monitoring
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test in using it for different purposes. That is,
no single test would be appropnate for all
purposes. With the same token, it should be
warned that one single fixed pattern (whether
three, four, or five choice items) may not serve
the purpose of measurement in all contexts. For
instance, research on language assessment has
demonstrated that the level of language ability
of the test takers is an important factor in the
testing process. That is, there are significant

differences between elementary and advanced

students regarding factors such as test form,
itern form, and the way tests are constructed.
There is ample evidence that as the level of
proficiency increases, the effect of such ability-
independent factors decreases.

Therefore, the level of language proficiency
of the expected test takers might be a
significant factor in deciding on the number
of choices. Although it is an open question, it
can be claimed that the number of options
should correspond to the language ability levels
of the testees. That is, at elementary levels, due
to the limitations of language elements, three
option tests may serve the purpose better than
four or five option tests. However, for advanced
students, test developers can maneuver because
they have more language data at their disposal
to include in test items which makes construc-
ting four, or five options a manageable task.
Furthermore, having three choice items would
decrease the time requirement allowing test
developers to include more items in the test.
This is an important point to be taken into
account because when there is ample time for
testing, teachers can move towards assessment,

i.e., using other tasks to measure students’
achievement. Even if the teachers spend the
extra time they gain on just increasing the
number of items of the test, it would cover more
materials to be tested and would make the test
more comprehensive which would auto-
matically improve the content validity of the
test.

Thus, the findings of this research can be
summarized in the following practical sugges-
tions:

Teachers can safely use three-option test
items instead of four, or five-option tests
because:

1. increasing the number of options does
not necessarily improve the quality of multi-
ple choice language tests, and

2. the extent of guessing the correct choice
when the student does not have sufficient
knowledge would not influence the quality '
of multiple choice language tests.
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From practical point of view, the findings
of this research may have more remarkable
significance. First, most teachers find 5- and
4- choice items quite difficult to constuct. Spe-
cially, at elementary levels, where the teachers
are bound to the limited amount of lexicon and
structures that students have covered, finding
four plusible choices seems a demanding job.
Thus, allowing for 3-choice items would be
an acceptable alternative form for multiple
choice items and would relieve the burden. As
a matter of fact, in some cases insisting on four
choices would either lead to language-wise
wrong or semantically irrelevant options. For
example, consider the following item:

Mary is this student. She .......... a pen and a
pencil in her bag.
a. have  b. has ¢. had ' S

Through this item, a teacher wants to
measure students' ability in recognizing and
comprehending the meaning of the word
"have" as "possession”. Clearly, constructing
four choices for such an item is almost
impossible because the verb "have” includes
only the three forms of "have, has, and had".
Therefore, if the teacher is forced to prepare
the fourth choice, it would be either remote in
structure or obvious in deviation. Since a three
choice item is as good as a four choice item,
the teachers should feel comfortable with
developing MC items with three choices.

Second, a major concern of test organi-
zations is the economy of tests regarding both
administration and scoing the tests. Since three
option tests seem as good as, if not better, than

other types of tests, utilizing three-option tests
would save a considerable amount of time and
energy. Thts is particularly important in high
stake test situations where a large number of
people take the test and expect quick
announcement of the results. It is also im-
portant in classroom situation because teachers
would spend less time on preparing the tests
and the students would need less time to
perform on the tests.

Third, allowing for three-option tests would
increase the quality of the tests because test
developers are not forced to use implausible
distractors just for the sake of having four-
choice items. This is even more important
where the test developes are not professionals
and do not possess a solid background in
measurement and psychometrics. This is
particularly useful if new trends in testing and
measurement are taken into account. Recent
developments in measurement, especially in
language education, emphasize assessment of
students’ performance utilizing multiple sou-
rces of information. Assessment no longer
takes place through single one-shot case
testing, no matter how reliable and valid a test
may be (McNammara, 1996). Thus, using
three-option tests, teachers would be able to
spend the saved time and energy on developing
and using other instruments to complement test
scores. Certainly multiple sources of
information would lead to a better assessment
of the students’ achievement.

It should be noted that as Bachman and
Palmer (1996) claim; one should not be
deceived by psychometric characteristics of a
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With chance score Without chance score |

§ Voo -RC Cloze St Voc RC ¢
St 1 St 1
Voo .65 1 Voc .67 1
RC 53 6l 1 RC .56 65 1
Cloze .76 60 .61 1 Cloze .79 63 62

Table 7. Correlation Matrix of Tests

Form B
With chance score Without chance score
St VYoc RC Cloze St Voc RC C
St 1 St 1
Voc 65 1 Voo .67 1
RC 53 61 i RC .56 65 1
Cloze .76 60 61 i Cloze .79 63 62

Table 8. Correlation Matrix of Tests

Form C
With chance score | Without chance score
8t Voc RC Cloze St Voc RC Cloze
5 1 St 1
Voo 61 1 Voo .54 1
RC 62 82 1 RC 61 .58 1

Cloze .68 61 66 | Cloze 68 61 .67 1

The purpose of the last analysis was twofold
1) to compare the reliability indexes of the three
forms of the tests with each other and 2) to
examine the differences between the validity
indexes. To compare the reliability indexes, the
F ratio formula (Guilford, 1978, p. 165)was
used. The results revealed that none of the
obtained F values except for the F ratio of tests
of vocabulary forms A and B, could exceed
the critical F, which was 1.39 at the .05 level
of significance.

To examine the differences among the
correlation coefficients of the tests, the Fisher's

transformation to Z formula (Guilford, 1978,
p. 163) was utilized. In this section also, no
significant difference was observed. In other
words, none of the correlation coefficients
could exceed the Z critical, which was 1.64 at
the .05 level of significance. From the results
obtained in this analysis it can be concluded
that the number of options does not have any
significant effect on the test qualities.

Discussion, Implications, and Applications

The study yielded no significant differences
among reliability and validity coefficients of
the three forms of the tests. The findings are in
line with those of the previous studies; namely,
increasing the number of options from three
to four or five does not necessarily improve
the test quality. Thus, certain theoretical
implications can be drawn and practical
applications can be made on the basis of the
findings of this research.

Theoretically speaking, the common belief
about the multiple choice items that as the
number of options increases the extent of
guessing decreases and thus test quality
improves may not be taken for granted. In other
words, removing the guessing factor, which has
been one of the strong motivations for
increasing the number of alternatives in MC
tests, does not necessarily make significant
changes in test quality. This implies that
efficiency of the test can be determined without
being very much concerned about the number
of options. Furthermore, employing a strict
convention that 5 choice items are superior to
four- and three-option items may not be
warranted. Deciding on the number of choices
could be a matter of practicality rather than a
theroretical requirement.



with chance score and once removing chance
score. The descriptive statistics for the study
measures are presented in Tables 1, 2, and 3.

Table 1. The Descriptive Statistics of
Tests Form A (5 option tests)

With Chance Score Without Chance Score

X S X S
St 2495 8.75 St 21.49 7.90
Vac 17.09 4.48 Voc 14.42 522
RC 14.77 532 RC 12.72 5.83
Cloze 21.07 6.39 Cloze 18.49 7.24
Total 56.82 14.43 Total 48.63 16.55

Table 2. The Descriptive Statistics of Tests
Form B (4 option tests)

With Chanee Score I Without Chance Scare

X s b4 s
8t 2645 6.62 St 22.67 8.63
Vaoc 17.76 420 Voc 14.63 5.44
RC 16.26 5.30 RC 13.60 6.23
Cloze 21.68 5.59 Cloze 18.03 6.82
Total 6Q.50 1380 thal 50.90 11.59

Table 3. The Descriptive Statistics of Tests
Form C (3 option tests)

With Chance Score Without Chance Score -~

X s | X s
St 26.89 6.99 51 2130 9.57
Voo 1816 3.90 Voo 1369 527
RC 1600 4.90 RC 1242 583
Cloze 2228 538 Cloze 17.40  7.04
Total 6105 1370 Toal 4741 1762

The second analysis was done to determine
the reliability coefficients of the tests. The K-
R 21 formula was utilized, once with chance
score and once without chance score. Table 4
represents the reliability indexes of the three
forms of the test scores before removing the
chance score. The reliability estimates of the
three forms of the test scores corrected for
chance score are shown in Table 5.

Table 4. Reliability Coefficients of the
Study Measures With Chance Score

Sub-test Fortn A Form B Form €
Structure 82 82 B4
Vocabulary .65 46 .53
Reading Comp. .76 76 M
Cloze .82 76 74
Total TOEFL 90 .88 a5

Table 5. Reliability Coefficients of the
Study Measures Without Chance Score

Sub-test Form A Form B Form C
Structure 87 89 .91
Vocabulary .83 77 .75
Reading Comp. .81 83 81
Cloze 85 .83 83

The third analysis was conducted to deter-
mine the validity indexes. After obtaining

reasonably high reliability indexes for the three
forms of the tests, the concurrent validity of

the tests was investigated. The concurrent
validity indexes of the tests were computed
through the correlations between the subtests
of the TOEFL and cloze. The correlation
cocfficients among the subtests of TOEFL,
cloze in Form A, Form B, and Form C are
reported in pairs of Tables 6,7 and 8 respec-
tively. In each pair of tables, one represents
the correlation coefficients with chance score
and the other without chance score. The
correlation coefficients range from moderate
to high which means that the three forms of
the tests were as valid as the criterion measure.

Table 6. Correlation Matrix of Tests

With chance score Without chance score

St Voc RC Cloze St Voc RC
St i St i
Voo o001 Voc .69 1
RC 60 .60 i RC .6l 60 1
Cloze 72 5! 59 1 Cloze .75 55 .62
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the psychometric characteristics of the indi-
vidual items as well as the whole test when the
number of alternatives ranges from three to
five. Second, since no empirical study has been
reported in which the guessing factor was
considered as a variable and no research was
conducted on the language skills, the present

study attempts to provide empirical evidence

for the effect and appropriacy of the chance
factor interacting with the number of alter-
natives in a language skills test with MC items.
Thus, the following research questions were
posed:

1. Is there any relationship between the

number of options and the characteristics of

language proficiency tests?

2. Is there any relationship between the
guessing factor and the characteristics of
language proficiency tests?

METHOD
Subjects

A total of 431 senior English majors from
differnt universities of Tehran participated in
this study. All subjects were within a similar
age range. They were from different parts of
the country being admitted to the universities
in Tehran. These universities included Tehran
University, Shahid Beheshti University,
University for Teacher Education, Allameh
Tabatabai University, and Azad University.

Instrumentation
Two tests of language proficiency were used
in this study:

1. An original TOEFL

2. An already established MC cloze test.

These tests were designed in three forms
labeled as: Form A, tests with 5-option items,
Form B, tests with 4-option items, and Form
C, tests with 3- option items. All the forms in-
cluded four subtests, i. €., structure (40 items),
vocabulary (30 items), reading comprehension
(30 items), and a cloze test (35 items).

Procedures

The administration of the tests was
accomplished through three phases. At the first
stage, tests with 5-option items (labeled Form
A) were administered. Through item analysis,
the least effective distractor was eliminated
from each item to develop the tests with 4-
option items (labeled Form B). Then the tests
with 4-option items were administered to a
group similar to the first group. Then again,
through item analysis, the least effective alter-
native was eliminated from each item to form
the tests with 3-option items (labeled Form C).
The three forms of the tests were administered
using a counter balanced procedurd, i,e,. each
student taking only one form of the test on a
random basts. The time required for test forms
A, B, and C was 125, 100, and 80 minutes res-
pectively. Along with these tests, every subject
took the cloze test. The scores on the cloze test
were used for the purpose of validation.

RESULTS

To answer the research questions, different
analyses were conducted. It should be men-
tioned that all the tests were scored twice: once



alternatives decreases.

In this regard, measurement textbooks
typically recommend four or five alternatives
for multiple-choice items. Some scholars
believe that the greater the number of plausible
options, the higher the reliability of the test
would be (Thorndike and Hagen, 1961;
Meheren and Lenhem, 1978). Furthermore it
is believed that with the greater number of
options per item, the probability of getting an
item correctly without sufficient knowledge,
i. e., the guessing factor, would decrease.
Although, the effect of the guessing ability
could be compensated for through the appli-
cation of the correction for guessing formula,
it has, as yet, remained an unresolved issue.

Contrary to the above mentioned sugges-
tions, some scholars have made theoretical
arguments (Lord, 1977, 1990; Tversky, 1964;
Ebel, 1969; Grier, 1975; to name a few) and
some have reported empirical evidence
(Costin, 1970, 1972; Straton and Catts, 1980)
that an increment in the number of options does
not necessarily lead to an increase in test
quality.

On the theoretical dimension, Grier (1975)
presents evidence that the expected reliability
of the tests with 3-option items is higher than
those with 2- 4- and 5-option items. In another
theoretical study, Ebel (1969) has predicted,
according to the formula he developed, that an
appreciable increase will occur in the reliability
of an objective test when the number of choices
is increased from two to three, a smaller
increase when 4-choice items are used, and a
still smaller increase beyond that point. Also,

Tversky (1964), in a theoretical paper, has
demonstrated the superiority of 3- option items
over other types of items.

On the empirical dimension, several studies
have suggested the supertority of the 3- option
items over 4-and 5-option items. The results
of research project conducted by Wayne, et al,
(1953) revealed that the efficacy of an MC test
can be improved by deleting the misleads
which item analysis discloses to have either
weak discrimination or facility indexes. In
addition, the findings of another research
project based on Tversky's mathematical model
indicated that the 3-option items enjoyed higher
item characteristics than 4-or 5-option items.
In another attempt, Trevisan and Sax (1991)
compared the reliability indexes of tests with
2-3-4-and 5- option items. Their findings

revealed no significant difference in the

reliabitlity indexes of these tests. And finally,
Frowman (1987) supported the efficacy of MC
tests with 3-option items over tests with 4 or 5
option items.

Although most of the research cited above
support the superiority of 3-option items over
other types of items theoretically and empi-
rically, they do not answer all the questions
related to the issue. First of all, they do not
address the validity of the findings with regard
to non native speakers. Second, they do not
offer comparative results on both item and test
characteristics. More importantly, they do not
consider the effect of the guessing factor on
the results. Therefore, this paper addresses the
issue. More specifically, the purpose of this
paper is twofold. First, it attempts to compare
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It should be mentioned that there is
sometimes a good relationship between
practicality and other characteristics of a test.
For instance, oral interview and composition
type tests, though highly valid, do not often
show high reliability. At the same time, they
do not show high practicality, either. Of course,
this does not imply that an impractical test is
unreliable, or an unreliable test is impractical.
Rather, in such cases, one should pay attention
to the source of unreliability or impracticality.
One factor which contributes to both prac-
ticality and reliability is the objectivity of
scoring a test. And one major type of item
which is scored quite objectively is the multiple
choice (MC) type. In its traditionl form, an MC
item includes a stem which is intended to elicit
information and a number of choices. The test
taker is required to read the stem and choose
one of the choices as the most suitable one to
complete the stem. The number of choices
varies from two (the minimum number) to five
(the common maximum number), depending
on the purpose of the test and the intention of
the test developer.

The MC item is undoubtedly one of the
most widely used item formats. As with many
other types of items, however, MC items, have
certain strengths and weaknesses. Regarding
the strengths of MC items, Eble (1969) states
that MC tests are adaptable to the measurement
of most important educational outcomes.
Meherans and Lenhem (1978) mention ver-
satility as another merit of MC tests. Thorndike
and Hagen (1965) believe that an MC item is
effective for measuring vocabulary, the degree

of understanding, the application of principles,
and the ability to interpret data. Oller (1979)
claims that MC tests can fulfill the requi-
rements of pragmatic and integrative tests of
language proficiency. Still another advantage
of MC tests refers to their ease of scoring, i.¢.,
MC items are scored easily, rapidly, accurately
and objectively by teachers, scoring machines,
and computers. These advantages have caused
MC tests to be used in large scale adminis-
trations. Further, the accuracy of scoring MC
tests leads to consistency of scores which in
turn contributes to a higher degree of reliability
(Popham, 1978).

In spite of the above-mentioned advantages,
MC tests have not escaped the criticisms of
the scholars. In this regard, Oller (1978) asserts
that preparation of sound MC items is challen-
ging and technically difficult. In addition, test-
wise students tend to perform better on MC
tests than non-testwise students do (Meheran
& Lenhem, 1978). Furhermore, Vallette (1977)
complains of another drawback of MC items
stating that the testees can benefit from
guessing. Finally, it is commonly believed that
preparing an MC item with sound and plausible
alternatives is not an easy task.

Not only would developing reasonable
alternatives but also making a decision on their
number create some problems for the test
makers. On the one hand as the number of
alternatives increases, the extent to which
testees can guess the correct choice without
having the required knowledge decreases. On
the other hand, as the number of alternatives
increases, the chance of preparing many good
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ABSTRACT

A major concern in testing in general, and
in language testing in particular, is economy
in preparing, administering, and scoring
procedures of the tests. In this study, the
psychometric characteristics of a language
proficiency test comprising- four sections,
(vocabulary, structure, reading comprehension,
and cloze), were investigated as a function of
the number of options per item. Parallel tests
of 3-4-and 5-option items were administered
to 431 seniors majoring in English. The
findings revealed no significant difference in
the mean item facility, the mean item discri-
mination and total test qualities. The results
supported the findings of previous research in
other areas of education that suggest the
efficacy of the three-option item tests. The
findings have significant implications to test
construction, specially in large scale admi-
nistrations. The findings are also applicable to
areas of testing other than language profictency.

INTRODUCTION
Scholars in the field of measurement have

often been concerned with three major

Economy of

Multiple

Choice ‘Cests

characteristics of the testing devices, namely,
reliability, validity, and practicality. Though
many arguments have been made for and
against preferring one characteristic over the
others, it does not seem reasonable to sacrifice
one for the other two characteristics. The ideal
case 1S to have a balance regarding the three
characteristics. Of cours, reliability and validity
can be computed through certain statistical
techniques. Practicality, however, is a relative
term and depends on many factors such as the
nature and form of the items, and above all, on
the administrative facilities. That s, a particular
test may be quite practical in one occasion or
for a particular institution but not in another
occasion or for another institution,
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roles. Students should not be interrupted or -

corrected during a presentation unless there is
a breakdownt in communication. Othewise,
wait until after they have finished to point out
any errors.

After several students have presented at
least once from each of the various assign-
ments, the students are immediately regrouped
for the next topic. At this point, teacher talk-
time is discouraged and student talk-time is
encouraged, so the more time they spend in
pairs or groups, the better.

The rewards of creative assignments

Carefully prepared lessons that put the
student in the center of the learning experience
while the teacher is relegated to the role of a
"mere" facilitator can greatly improve students”
speaking skills. In addition to assigning a topic
for discussion, teachers should create a
communicative situation complete with topic,
audience, and purpose.

With creative assignments that focus on the
students” interests and needs, teachers can
avoid the frustrations of a noncommunicative
conversation class and enjoy the rewards of
lively, active discussions.
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GLOSSARY

(wordsjmarked by at in the text)

have their work cut out for them: have a lot
of work to do

work: operate effectively

primac'y: the state of being first

skits: éhort, usually humouous, acted-out
scenesi

podiurﬁl: a small raised platform for a speaker,
musical conductor, etc.

loosen -Jhp: make relaxed

out loud: aloud; in a voice that can be heard
g0 OVer: review; repeat

what'§ up: what is the matter; what is
happeni;ng

plunge:... into: begin (an activity) suddenly

___Jsgt;inlg_board: something that supplies the

impetus or begining point for action
framework: a plan, structure, or enclosure
rush hour: one of the two periods in the day
when people are traveling to and from work in
a city and the streets are crowded

at fault: in the wrong; rightly blamed
paralinguistic: relating to features that
accompany speech and contribute to meaning
but are not generally considered to be part of
the language system

downplayed: treated as not important
abroad: in another country

persona: character; mask; personality
inveighing: protesting strongly

protagonist: the chief character in a play or
story

melancholy: sad; gloomy; depressed

buzz: am atmosphere of intense and busy excit-
ement

breakdown: a sudden failure and stopping

O0O0O2CO0O0CCOO0



involved in an accident ___ each accusing the
other of being at fault.t Since paralinguistict
behavior is an important ¢lement of commu-
nication, I encourage my students to act out
the scenes with appropriate actions and voice
intonations.

Now the students have a topic (traffic) and
a specific audience (the mayor or a police
officer) and a purpose (to give advice or to
explain their side of an accident). The students
then create and practice these dialogues with
their partners.

The time that students spend in groups is
very important and should not be rushed or
downplayed.¥ if guided properly, even the most
reticent student can formulate real phrases and
sentences with one or two classmates that s/he
may have been unable or unwilling to say in
front of the whole class. During this time, the
teacher should circle around the room
monitoring each group, discouraging native
language use, correcting a little, and encou-
raging a lot.

Adding a focus

Each presentation needs not only a topic,
audience, and purpose, but also a focus the stu-
dents can relate to and understand. This focus

R S B S I S

can be a real or imagined problem. For

example, high-school and young college stu-
dents enjoy talking about their friends, hobbies,
passing exams, shopping, goals, parental
pressures, etc. So it is best to create problems

P I B s

that need to be solved in these or similar areas. )
Instead of asking the students to talk for five -
minutes about the weather or to describe a bad -

storm, have a "mother"” or "father" try to con-

they also allow the students to assume various
roles, expreiment with the language, and have
fun.

As they focus more on their roles in a given
situation and less on their own identities as stu-
dents, they become more willing to practice
English and less intimidated about speaking
in front of their peers. Roles also allow students
to express themselves more freely behind
another persona.t

More creative dialogues

Given enough flexibility, students will even
create their own "problems” to solve. During
one class, the students were to interview a
famous person who had died years ago. One
student found herself inveighingt with
"William Shakespeare" for making Hamlet too
long, the protagonistt too melancholy, and his
friend too weak. "When you rewrite the play,

“you should give Ophelia more personality,” the

studentadvised. "Let her have a career or study
abroad}!or something!"

Witﬁ the proper setup and interesting topics,
the students will soon have the classroom in a
buzzt of excitement and language practice.
After a{ljz)out L0 minutes of pair work, [ usually
ask some (not all) of the pairs to present their
dialogées to the whole class. Memorized
dialogues are discouraged. The purpose here
is twof}'old: in-class presentations hold the
students accountable for their group work;
presentations also give the other students a
chanc:?to practice their listening skills and to
hear how other students handle the same topic.
Mostly, students enjoy listening to the more

. creative dialogues, and this keeps the

vince the teenager not to go out as planned
tonight because of bad weather. Not only do -

for communicating and a real problem to solve, -
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classroom atmosphere light and relaxed.
'The classroom atmosphere is as important

these situations give the students a real purpose .. as the setup itself. Students should feel relaxed

and encouraged to use new words, phrases, or
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Although drill exercises may help students
achieve grammatical competence, they aid
little in the development of the other three
components of communicative competence. To
accomplish these goals, students need to
participate in conversational situations, both
real and simulated.

Teachers and students can become bored
with meaningless, repetitious drills like Mrs
Jones went shopping on Friday if these are
not directly associated with purposeful
communication,

So what other methods can we use to
encourage our students to talk in class?

Practicing English creatively

A major portion of any oral English class
should involve the students practincing English
in pairs or small groups. To prevent classroom
chaos or rampant native- language use, the
teacher should carefully direct each activity,
giving the students enough format for direction,
yet enough room for creativity.

Here is a typical class setup to promote
communicative competence. Before each class,
the students rearrange their chairs into a circle
facing each other, with their desks against the
walls. The center of the room remains clear
for skits,t dialogues, and other presentations.
The teacher should be a part of the circle itself,
not distanced from the students behind a desk
or a podium.t

The class begins with a "personal” story,
anecdote, joke, or question to loosen upt the
students and to encourage a relaxed atmos-
phere. Then we read aloud a short passage or
dialogue from the text or a xeroxed article for
content focus. The students then respond to my
questions about the text by answering out loudt
in complete sentences.

We then briefly discuss the content of the

text in terms of the topic itself not just the

- grammar or vocabulary. Then we go over the
" grammar drills, where we learn or review
'. sentencé pattens that the students will use in
. their own dialogues; i. e., "What's upt with
* him?" "He looks upset.” "Marty was disap-

pointed when...."
In pairs, the students practice the drill

: sentencés both slot- and - fill examples from

the text to monitor accuracy and original

' sentencés to test understanding. Any errors at

" this pofnt are immediately corrected and

explained.
Time spent on drill work should be minimal

if the course objective is conversation. After a
- few minutes of oral drill practice, we plunge
right intot preparing "real” conversations.
. Using the text as a springboardt for oral topics
- and the grammar "lesson" as a framework? for
- sentence patterns and idiomatic expressions, 1
"’rt‘hgnl gi\?e each pair or group of students a

specific situation with specific roles. For
variety, each topic has three or four different
situations, so the students are all practicing
different types of dialogues.

Topic, audience, and purpose

Each situational activity must have a
purpose and an audience, not just a topic. For
example, if I want the students to discuss the
traffic problem in Shanghai (or New York,
Mexco City, etc.), I do not merely ask them to
talk about traffic or even to describe a typical
traffic scene during rush hour.t Instead, I assign
the topic, audience, and purpose.

I might tell student A that she is a foreigner
who has missed an important business meeting
because af heavy traffic and is now giving
advice to student B, the mayor of Shanghai,
on the traffic situation.

Another group might consist of three

students a police officer and two people
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South Lakes High School, Reston, Virginia
"At least you don't have to grade papers.”

Though seldom lost under a stack of
ungraded essays, conversation teachers do have
their work cut out for them.t It takes a lot of
energy to make a converation class work and
to improve students' speaking skills and overall
communicative competence.

A common complaint among teachers today
is that "My students won't talk.” To avoid the
frustrations of a noncommunicative conver-
sation class, teachers should work at setting
up the students for "real” communication.

According to theories of behaviorism and
the primacyt of speech, we have the tendency
to develop speech before writing both on a
social level in terms of civilizations and
language communities and on an individual
level in terms of native language learmers.

Thus we have the Audio-Lingual Method
(ALM) order of teaching language skills:
listening, speaking, reading, writing. Though
second in command, speaking is often the least
developed skili for Janguage learners. Even
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with an integrated curriculum, students can
often read or even write better than they can
speak in a foreign language.

Nonnative speakers often know more
grammar or least grmmatical terms than the
average native English speaker. So how do we
encourage our students to use the knowledge
in their heads to make "real" communication
with their mouths? In other words, how do we
develop communivative competence, as
opposed to mere grammatical competence?
According to Hymes (in Corder 1977: 92-93),
communicative competence involves four
characteristice: possibility, feasibility, appro-
priacy, and occurrence. The students’ com-
munication should be grammatically possible
semantically feasible, socially and contextually
appropriate, and idiomatic or actual in
occurrence.
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takes some time. Of course, the same pictures
and flash cards can be used in many other
grammar lessons.

To start the lesson rolling when you enter
the class ask one of your students,

"How are you today?"

"Fine, thanks,” He answers.

Then point to another student and ask the
first student,

"How is he?"

The student replies, "He’s fine."

Then hold up the flash card, "I don’t know
how/ what/ where/ who/ etc.” and ask the same
question again. Showing the same flash cards
ask another student.

What is the time?

He answers, "I don’t know what the time is."

Of course, the student may answer, "I don’t
know what is the time", which should be
corrected immediately.

Continuing in this manner, taking the key
words one at a time and using the pictures, ask
questions all around the class atrandom, having
the students answer with, "I don’t know how/
what/ where/ who/, etc." After each key word
is put on the board for the students to see.

You can also use this sentence for other
drills such as substituting into the pattern to
reinforce students’ learning.

As a final practice, you can "play cards”
with the class. Shuffle all the flash cards of
key words, and then have each student take a
card unseen from the "pack”. Each student is
required to ask a question, using his flash card
and stating the key word to another student of
his own choosing. At the end of this activity,
the students will success fully answer and ask
noun clause questions with "I don’t know...",
"I can tell you ...", "I would like to know...",
"Ican’t remember...", "Can you tell me..." etc.

I have noticed my students really enjoy it,

and they learn at the same time. [ don’t know
how your students will respond. So try it to
make sure.
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the learners have no difficulty understanding,
in order to reach, years later, the complicated
structures in which the problems of writing
abound.

In high school classes we consider the more
complicated structures of which mature writing
is composed In other words, in high school,
students should know all there is to know about
English grammar, and they should be in firm
and conscious control of its central features.

Despite that there are some teachers who
are always worried about having to teach
grammar.

They say it is a tough job to do, whereas it
is not if you prepare for it. It can even be
interesting.

These teachers have to know that students
at this level need remedial work on old
structures to build a solid foundation for the
new ones. The grammar presented in high
school is new and can be some what confusing.
You should add interest to the lessons with
training aids, miming, and drawings. This way
students will be encouraged to use the
structures.

For example, just before teaching the
passive, give one of your students a biscuit to
eat, after the biscuit is eaten ask the students,
"what happened to the biscuit?”

Students may answer, "Ali ate it." Accept
the answer but say: the same meaning can be
put in an answer like this: "The biscuit was
eaten" or "The biscuit was eaten by Ali." Then
give your students some more biscuits and wait
until all the biscuits are eaten. Then ask, "What
happened to the biscuits?" This time the
students will most likely reply, "The biscuits
were eaten” (They already know about past
participles).

Accordingly go about teaching other tenses

for instance put some biscuits aside and say;
"These biscuits are for Ali to eat after the class
in over.” or "The biscuits will be eaten by Ali".
Then add some more sentences of your own to
thoes given by students and have the class
repeat them chorally and individually and put
one of the sentences on the board as a model
to conduct substitution, transformation, or
other kinds of drills. This way the class grasps
the idea without even realizing it.

You can do the same thing for more
complex structures like noun clauses. To do
This structure see how many key words (like
when, why, what, etc.) you have to be taught.
Then look for a few pictures and flash cards,
which you can obtain easily by searching
through old magazins and funny comics. Find
suitable pictures for all the key words, e.g. a
picture of a sad looking girl who has just broken
a kitchen ware. Her mother is looking at her as
if to say "You good for nothing!" Use this
picture for the what and why key words, e.g.
"Do you know why the mother is angry?”
Answer: "No, [ don’t know why...." Another
picture can be of a teacher teaching a class to
be used for who, how, what, or when.

Question:

Do you know who the teacher is?
Answer: No, I don't who he is.
Question: '

Do you know what he teaches?
Answer: Yes, | know what he teaches.
Question: .
Do you know when he teaches this
class?

Answer:

No, I don’t know when he teaches the
class.

Using more training aids, pictures, and flash
cards you can practice more on each key word.

Finding pictures and making flash cards
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By: Ghassem Kabiri Ph. D. (Education)

Teaching grammar as a useful method to
master a language has been a controversial
issue for about a century. Most of this
controversy arises from the fact that grammar
conveys different meanings to different people.
Some consider it paradigms of declensions and
conjugations to some it means recognizing and
naming the parts of speech and diagraming
sentences / and to others it means learning and
applying rules of correctness based upon logic
or the laws of thought. (Fries, 1967, Perface)

Neither of the three considerations can help
a learner of foreign language learn to
communicate a foreign language. It is not
sufficient, either, to repeat a sentence over and
over again, as advocates of pattern practice
suggest.

Obviously, what we learn when we learn
English is not a set of sentences but a sentence
making machine. We learn a mechanism for

generating sentences according to the
requirement of the circumstances through
which we move, and for understanding such
sentences. (Roberts, 1960, P. Tqg)

As a foreigner learning English, even a
simple sentence like, "This is a pencil” is a
wholly new thing, a collection of grammatical
facts to be absorbed and then put to use.

We do not learn language in the sense that
we learn facts of some sort. We do not
memorize a certain humber of seéntences which
we then use when the occasion arises. Most of
the sentences we say and hear, write and read,
have never occured before. It is quite unlikely
that any sentence on this page ever occured
before. Yet you can understand these new
sentences, as you will understand the new
sentences spoken to you in your next
conversation. How do you do it?

We begin with simple structures in which
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Alors que le regard d'aujourd’hui sur
I’apprentissage est d’aider ’apprenant a
apprendre & discuter, a raisonner dans la
situation réelle de communication.

‘Nous voulons insister sur le fait que
communiquer en langue étrangére suppose 1a
maitrise d’autres fonctions, non exclusivement
linguistiques. La langue, ce systeme
fonctionnel, s’actualise dans la parole, dans la
communtcation.

La vraie pratique sociale de la langue passe
par un ancrage de I’apprenant dans une
communauté (milieu) qui lui fournira les régles
et les procédés d’interprétation du code, des
données situationnelles de la communication.
Alors que dans le cas des étudiants, la comm-
unication s’inscrit dans un milieu scolaire
institutionnel, le discours en langue francaise
se réalise uniquement en classe. Ce constat est
surtout valable. pour les étudiants qui ne
pratiquent pas le frangais ni dans la famille, ni
dans la société et dont les pratiques sociales
sont loin de celles de 1'université. Ceci est
considéré comme un handicap pour les
étudiants iraniens dans la communication orale.

[I faut entrainer les étudiants a structurer
progressivement les compétences linguistiques
au service de la communication réelle qui se
réalise dans la vie de tous les jours. On peut
leur proposer des stratégies tenant compte de

la problématique de I’interlangue mais
également de I’interculture.

A partir des moyens d’expressions déja
acquis, on peut les orienter vers ’acquisition
et ’emploi des actes sociaux spécifiques
adaptés i la langue frangaise.
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d’abord deux tendances extrémes:

1) «ll devient difficile d’insister sur la bonne
qualité des performances, lorsque la
communicabilité est le premier objectif. ... ce
qui est essentiel c’est d’admettre que la
perception du sens des signifiants phoniques
et visuels peut étre globale, voire erronée dans
un premier temps, affinée et corrigée par la
suite.» (R.M. GUERRO QUINSAC).?

2) «ll faut laisser passer le moins possible
d’erreurs parce que les étudiants risqueraient
de s’habituer i communiquer dans une fausse
langue, une sorte de sabir fonctionnant trés
bien entre les membres du groupe, mais créant
quelque difficulté dans la vie courante» (Henri
BESSE).6

Mats, sachant que I’erreur est inévitable et
qu’il faut se donner assez de temps pour la
corriger, nous choisirons a ce propos, la
position la plus compatible de Paul RIVENC
lorsqu’tl évoque les questions de: Que peut-
on accepter? Que doit-on corriger? Et a quel
moment? «De nombreux didacticiens, donnant
priorité a la réalisation de I’ acte énonciatif en
langue étrangére, se montrent trés tolérants-
certains diront trés laxistes-a propos de la
correction de la forme du discours produit par
['éléve.... L’expérience nous montre que les
choses ne sont pas si simples et que des erreurs
trop souvent répétées, finissent par s'enraciner

dans la pratique de I'apprenant, puis dans son
expérience idiosyncrasique, au point d’entrer
dans sa compétence déviante. N’ oublions pas
que, pour I’apprenant, la conquéte progressive
de son autonomie passe notamment par son
aptitude a s’autocorriger. Cette aptitude doit
étre stimulée a travers la mise en place d’une
pédagogie positive de 'erreur, qui engage
Uapprenant lui méme, Uenseignant et aussi
'interlocuteur-apprenant, a travers le jeu des
échanges en situation didactique.»’

Conclusion

I est évident que les étudiants auraient des
difficultés scolaires dues & une pratique
langagiere fortement influencée par la
grammaire. L’analyse du déroulement des
cours de frangais tel que nous les avons
observés et présentés dans un autre article
intitulé («Les problémes d’interactivité dans
les classes traditionnelles de langue»voir la
bibliographie-) montre bien «qu'il n’y a pas
une véritable communication en classe et que
les schémas langagiers sont inégalitaires et
centrés sur ['enseignant. Le modéle
pédagogique appliqué dans la classe de

. frangais n’implique malheureusement pas les

étudiants qui n'interviennent que pour
répondre aux questions ou aux consignes du
professeur.» (Rouhollah RAHMATIAN).?
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grande partie par le fait que la norme recouvre
la langue persane, celle de la littérature
classique persane, langue du savoir par
excellence et I’identité culturelle des iraniens.

D’aprés Paul RIVENC «Dans acquisition
et le perfectionnement de la communication
verbale, il y a constamment interaction,
interdépendance entre individu et société, entre
le corps, Dintelligence er laffectivité; entre le
verbal, le mimo-gestuel et le kinésique; entre
les compétences socioculturelles, idéologiques,
et les compétences langagiéres, a l'intérieur
de l'espace et de la durée (aussi bien vécus
que conceptualisés) rassemblés, structurés eux
aussi dans les situations a la fois vécues et
conceptualisées.»’

Ainsi, pour développer la communication
orale des étudiants iraniens, il faut tenir compte
de leur vécu culturel et de leur milieu social.
Le milien familial, le temps, ’espace sont
structurés différemment; les codes posturaux
et gestuels ne sont pas les mémes; les facons
de se présenter, de demander, de refuser sont
différentes. Alors, les étudiants veulent
s’adapter a4 des facons de vivre et de penser
qui sont présentées dans les méthodes. s se
trouvent dans une situation perturbatrice.

Dans la problématique SGAYV, lcs
enseignants sont conseillés de travailler
d’abord sur la langue orale et I’écrit n’intervient

qu’ aprés. Nous pouvons mettre les étudiants
dans la classe et hors de celle-ci, dans des
situations de communication variées qui leur
permettront d’accéder a un travail systématique
sur la langue sans lequel il ne saurait y avoir
d’apprentissage réel.

En outre, on ne peut pas appliquer les actes
de parole des frangais directement, comme les
tenants de 1I’approche notionnelle-fonctionnelle
conseillaient de faire. Car, les actes de paroles
seuls ne peuvent pas assurer la réussite de la
communication; il faut prendre en compte les
rapports sociaux qui existent entre les
interlocuteurs, la représentation et les valeurs
sociales ainsi que les normes conventionnelles
qui different d’une culture & L’autre. Il faut
que les actes de paroles soient progressivement
maitrisé€s et pratiqués dans la vie quotidienne.
On ne peut faire découvrir aux apprenants les
types de discours utilisés par les frangais de
toutes les classes ainsi que les modes de penser,
de vivre et un peu de civilisation. «La
communication apparait comme indissociable
de la civilisation pour, au moins, deux raisons:
parce qu’ elle met en jeu des régles
d’interaction qui changent d'une culture & une
autre et parce que les représentations
rattachées aux mots sont tributaires de la
culture des interlocuteurs» (S. BENADAVAY?

Quand aux erreurs des étudiants, nous citons




dans les situations imprévues ol il y a un
échange authentique. C’est a ce stade que nous
devons envisager le travail sur les discours
authentiques: comment argumenter, comment
raisonner ou comment convaincre. Quand
1’apprenant prend la parole, il ne doit pas penser
seulement a transmettre le message ou
exprimer son avis mais a produire le mode
d’intervention sur autrui.

Notons que dans certaines méthodes issues
du SGAV, les activités en classe telles que jeux
de rdles, dramatisations, simulations permettront
a I’apprenant de se préparer a réagir dans ce
|| type de situations.

Normalement, les études sur les problémes
d’apprentissage d’une langue étrangére se
reposent sur ’analyse d’erreurs, axée elle-
méme sur des interférences, d’ordre
morphologique, syntaxique et phonologique.
Ces études aboutissent i une classification des
erreurs, mais, elles ne rendent pas compte de
tous les problémes extra-linguistiques en jeu.

Sachant que I’analyse d’erreurs a partir des
éléments mentionnés a montré ses limites, nous
pouvons confirmer que le manque de
précisions vient du fait que les recherches
réalisées, portent essentiellement sur des
corpus écrits. L’analyse des productions orales
des étudiants n’a pas été prise au sérieux. Les
cOorpus oraux sont peu> fréquents et les

conditions d’une observation objective sont
rendues plus difficiles a 1’oral en dépit des
techniques modernes d’enregistrement.

Pour éclaircir la démarche de |'analyse
d’erreurs, il faut préciser son fonctionnement.
Selon I’hypothése de Iinterlangue, I’ apprenant
formule des hypothéses en langue étrangére, a
partir d’'un modele de référence de la langue
maternelle, en y fondant ses stratégies
d’apprentissage. L’interlangue est marqué par
un processus de généralisation (élaboration
d’une régle), et par un processus de réduction,
qui, inspiré de la grammaire de la langue
maternelle, simplifie les difficultés de la langue
étrangére. Pourtant ce systeme détient des
régularités paradigmatiques et syntagmatiques
propres.

La question qui se pose est de savoir
comment on peut donner & I’apprenant la
possibilité d’acquérir a cbté d’un systéme
linguistique, un systéme de comportement
communicatif. Nos observation dans les classes
de francais nous ont permis de constater que
la référence a la norme est trés répandue auprés
des étudiants iraniens. L’étudiant iranien se
référe souvent au frangais institutionnel. Le
meilleur frangais demeure, pour lui, celui de
la norme, de la langue écrite, bien qu’il soit
conscient de P utilité de la langue orale et de la
communication réelle. Ceci est justifié¢ en
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communication comprend plusieurs compo-
santes, Comme nous le fait remarquer Sophie
MOIRAND: «Une compétence de communication
reposerait sur la combinaison de plusieurs
composantes:

- une composante linguistique, c’est- a- dire
la connaissance et ’appropriation (la capacité
de les utiliser) des modéles phonétiques,
lexicaux, grammaticaux et textuels du systéme
de la langue;

- une composante discursive, c’est- a- dire
la connaissance et I’appropriation des
différents types de discours et de leur
organisation en fonction des paramétres de la
situation de communication dans laquelle ils
sont produits et interprétés;

- une composante référentielle, c’est - a-
dire la connaissance des domaines
d’expérience et des objectifs du monde et de
leurs relations;

- une composante socioculturelle, c’est- a-
dire la connaissance et l’appropriation des
régles sociales et des normes d’interaction
entre les individus et les institutions, la
connaissance de Uhistoire culturelle et des
relations entre les objets sociaux.'»

Bien que cette classification soit une source
de référence pour beaucoup de didacticiens
actuels, la problématique SGAYV 1’avait
précisée et appliquée dans ses cours en

annoncant que I’activité langagieére implique
non seulement une compétence linguistique
trés large, (dépassant les aspects lexico-
phonético-morpho-syntaxiques et incluant
I’intonation, le rythme, le geste, la mimique,
les pauses...) mais encore [’'insertion de ces
différents facteurs dans les données
individuelles et sociales, et ’intégration de
I’ensemble dans une sitnation communicative.
En lisant Raymond RONARD, nous avons plus
de précision sur I’apprentissage global de tous
les éléments qui sont structurés ensembles.
D’aprés R. RONARD «le choix et/ou le dosage
des moyens expressifs dépendent des
circonstances et de la nature de la
communication: du lieu, du moment, du type
de public, des perturbations éventuelles, de la
situation, de la nature du sujet traité, du type de
communication (téléphonique, spontanée,
académique, familiére,...) de I'objectif recherché.
Tous ces éléments, qu'ils soient d’ordre
biologique, cognitif, kinésique, linguistique,
psychologique, socio-culturel ou spatiotemporel,
interviennent globalement, et sans que le
locuteur prenne conscience de la logique de
leurs relations.»?

Une fois la compétence linguistique
acquise, I’apprenant est capable de parler (de
poser des questions et de répondre a certaines
questions simples), mais, il est souvent bloqué
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Pour tenir compte des processus complexes
de I’apprentissage et de I'emploi de la langue
frangaise auprés des étudiants iraniens, dans
la dimension communicative, il faut souligner
avant tout qu’ on ne peut pas se contenter du
développement de leur compétence linguistique.
On entend par la competence linguistique, la
connaissance des régles morphologique,
syntaxique et phonologique. Certes, I’acquisition

d’une compétence linguistique est indispensable,
mais, il est nécessaire également de développer
la compétence de communication des étudiants.

Lorsqu’ on analyse les productions orales ||

des étudiants, on se rend compte que la
communication se déroule uniquement -ce qui
est souvent le cas- sous forme de questions-
réponses (demander et donner des
informations). Alors que la compétence de
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pensionierung einen Knick im Selbstwertge-
fiihl.

Verlieren sie auch noch die Frau, brechen
hiufig die-meist von der Partnerin gepflegten-
sozialen Kontakte ab. Auch Frauen mussen
nach dem Tod des Partners oft mit dem (teil-
weisen) Verlust des Freundeskreises
zurechtkommen. Doch fillt es ihnen nach
Erfahrungen von Sozialarbeitern in der Regel
leichter, sich neu zu orientieren. Menschen, die
langfristig oder zeitlebens Singles waren, haben
generell giinstigere Rahmenbedingungen fiirs
Altern.

Thre Arbeitsbiographie ist ungebrochen, sie
verdienen zumeist gut und konnen ihren
aufwendigeren Lebensstil auch im Alter
beibehalten. Die schlechteren Karten haben sie
allerdings, sobald die «typischen Alterskrank-
heiten» auftreten: schlieBlich fehlt das
familiire Umfeld, das helfen kdnnte.

Hier will die Stadt einspringen. Gefordert
werden soll der Ausbau von Alten-und Service-
Zentren. Und man will in Zukunft noch
vielmehr Selbsthilfe-Wohnprojekte unterstiitzen:
solche namlich, wie das der acht Frauen aus
der Pasinger EbenbockstraBe. [aus: SZ21.4.97]

Aufgabe:

Ordnen sie den folgenden Begriffen des
nachstehenden Textes die richtigen Erklarungen
zu!

1. der Single

2. der Senior, die Seniorin

3. der biologische Single

4. die Single-Senioren

5. die witwe

6. der Ein-Personen-Haushalt

7. das Altenheim

8. die Senioren-WG (= Wohngemeinschaft)
9. die Neuen Alten ‘

10. der/die Alleinlebende

11. der witwer

12. der Senior-Solo-Mann

a) eine Frau, deren Mann gestorben ist

b) «Familie», die nur aus einer Person
besteht

¢) ein Haus, in dem alte Leute wohnen und
betreut werden

d) Mann, dessen Frau gestorben ist

e) ein dlterer bzw. alter Mensch tber 65
Jahre

f) ein dlterer bzw. alter Mann, der ohne
Partnerin lebt

g) eine Person, die ohne Partner bzw. ohne
Partnerin lebt

h) eine Person, die alleine lebt

i) allein lebende Person, deren Partner
gestorben ist

j) alte Menschen, die alleine leben

k) dltere bzw. alte Leute, die nicht mehr dem
traditionellen Bild entsprechen

1) eine Gruppe von alten Leuten, die in einer
Wohnung oder in einem Haus zusammenle-ben
und ihren Haushalt gemeinsam fiihren



die 75-jdhrige einmal monatlich zu kaffee und
Kuchen einlidt, sind schon vor dem Eintreffen
der 20 alten Damen alle Tische mit Servietten
und Bliimchen verziert.

In ihrer Mitte sitzt Annelies Haimerl wie
eine Ikone der viel zitierten Neuen Alten: in
Leopardenweste, mit Yorkshire-Dame
«Goldie» im Schlepptau, und {iberquellendem
Terminkalender. «Ich hatte die Mdglichkeit,
mich zu engagieren», sagt Haimerl. Und sie
hat diese Chance ergriffen. Beim katho-lischen
Frauenbund ist die 75-jihrige aktiv, und sie hat
auch den Witwenkreis «allein und einsam»
initiiert. Der Beginn ihres eigenen Daseins als
Singte ist ihr noch sehr deutlich in Erinnerung:
Durch alle Zimmer habe sie damals das
Wurstbrot getragen. Jede Ecke weckte
Erinnerungen: an die gemeinsamen Mabhlzeiten
am Kiichentisch, die Stunden vor dem
Fernseher auf der Wohnzimmercouch. So
verloren, «irgendwie amputiert», habe sie sich
gefiihlt, kurz nachdem thr Mann gestorben war,
dass sie nicht wusste, «wo ich mich hinsetzen
soll.» SchlieBlich af} sie ihr Brot im Stehen.

Und auch heute, vier Jahre danach, wird sie
trotz Engagements das Gefiihl nicht los, mit
diesem Dasein als unfreiwilliger Single nur
«eintgermalen» zurechtzukommen. Mit dem
unschénen Begriff» biologische Singles»
betiteln die Statistiker Witwen wie Annelies
Haimerl. Und obwohl die meisten Alleinleb-
enden iiber 60 sich nicht als Singles definieren,
werden sie als solche gezihlt, sobald sie in

einem Ein-Personen-Haushalt leben.
Ungeachtet dessen, ob sie sich bewusst fiir ein
leben ohne partner entschieden haben oder ob
einfach niemand mehr durchs Leben kreuzte,
mit dem man bett oder Wohnung teilen wollte.
Was zur Folge hat, dass die alten «Singles» rein
rechnerisch die Single-Statistik anfiihren.

Alleine wohnen in Miinchen demnach 64
870 Frauen iiber 61 Jahren und 15 878 Minner,
die ilter sind als 66 Jahre.

Fest steht, dass die absolute Zahl der
Miinchner iiber 60 kontinuierlich wichst. Thr
Anteil an der Gesamtbevolkerung ist seit 1970
mit 20 Prozent jedoch nahezu konstant
geblieben. Zudem rechnen die Statistiker
damit, dass die Zahl der Senior-Solo-Minner

zunehmen wird. Gibt es derzeit den iiber 60-

Jahrigen noch einen Frauen “iiberschuss von
61 600, wird sich die Geschlechterschere» in
der Altersstufe bis 75 immer mehr annédhern,
wenn die kriegsjahrgéinge nicht mehr zu Buche
schlagen. Auch geht man davon aus, dass viele
ledige Gastar-beiter nicht mehr in ihre Heimat
zuriickkehren.

Altere Single-Minner, die eine lingere
Partnerschaft hinter sich haben, stoflen beim
Alleinsein jedoch auf massive Probleme. Bei
siebzig-bis achtzig jahrigen Minnern steigt die
Suizidrate gegeniiber der Durchschnitts-
bevolkerung um das Drei bis Fiinffache.
Alterswissenschaftler vermuten einen Zusam-
menhang mit traditionellen Rollenklischees:

Vielen Mainnern versetzt schon die
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des Landes, dessen Sprache gelernt wird, in
die Lehre miteinbezogen werden. Wenn die
sprachlerner durch entsprechende Texte die
Méglichkeit bekommen, sich iiber die kultur,
Literatur und Geschischte ihrer wahlsprache
zu informieren, so wird ihre Motivation zur
sprachlernung erheblich gestirkt.

Leider muss festgestellt werden, dass im Iran

dieses Aspekt im Rahmen Deutschunterricht
vernachlissigt wird, wobei seine Integrierung
in die Unterrichtsfiihrung nicht unbedingt
kostspielig ist. Manchmal kann eine Landkarte,
oder ein Einblick in den Alltag groBe Impulse
geben, und das Interesse der schiiler erwecken,
Land und Leute kennenzulernen.

Eine zeitschrift, die fiir Schiiler wie lehrer
selbst diesen Mangel einigermalem beheben
kann, ist die «Langenscheidts sprach-
Ilustrierte.» Sie wird fiir den schul, und-
unterrichtsgebrauch herausgegeben, und
erscheint alle3 Monate in verbindung mit dem
Goeteh-Institut in Buenos Aires. Sie gibt
jedesmal einen Querschnitt von dem
gesellschaftlichen Leben der Deutschen. Die
Texte sind leichtverstindlich und meistens mit
Ubungen versehen. Unten kommt zur
Leseprobe ein Artikel aus dieser Zeitschrift,
samt deren 16sung. Thema ist das Leben der
Alten im Deutschland.

von Monika Maier-Albang

Notgedrungen allein, aber nicht immer
einsam

Auf die Angst vieler Senioren vor dem Heim
reagiert die Stadt mit neuen Wohnprojekten

Alleinsein ist gar nicht so schiimm. Siglinde
Falkenberg weiB es zu schitzen, dass sie die
Beine hochlegen und lesen kann, wann immer
sie will. Auch gegen die Portion Nudeln im
Stehen, kurz bevor sie zu ihrer Bridge-Rimde
davonsaust, hat niemand mehr etwas
einzuwenden. Alleinsein, so ihre Erfahrung, hat
auch seine Vorziige-solange jemand da ist, der
einen hin und wieder zum Spaziergang abholt
oder zum Spargelessen einladt.

Seit die 70-jihrige mit sieben Seniorinnen
in ihr neues Domizil an der Pasinger
EbenbockstraBe eingezogen ist, gibt es immer

jemanden, der fir einen Ratsch im
Treppenhaus zu haben ist. Um nicht alleine alt
zu werden, zogen die acht Mitglieder der
Organisation «Frau im Beruf» im Ferbruar
gemeinsam in ein Haus, dessen Bau die
evangelische Landeskirche unterstiitzt hat.

Entscheidend war fiir die Frauen, nicht auf
eine eigene Wohnung mit kiiche und Bad
verzichten zu miissen.

Selbst die meisten Altenheime stellen sich
nun darauf ein, dass Single-Senioren sich nach
eciner Wohnform sehnen, die Ruhe und
Unterhaltung ermdglicht- aber beides individuell
regulierbar.

An Abwechslung mangelt es auch Annelies
Haimerl nicht. Im Pasinger Pfarrheim, in das
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Landeswissenschaft
als Bestandteil des
sprachlernens
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Laneskunde oder landeswissenschaft ist im
allgemeinen  ein  Bestandteil  der
sprachvermittlung. Dabet geht man von dem
Gadanken aus, dass eine sprache ohne Bezug
auf deren sprecher ein abstraktes Gebilde
bleibt, mit dem der Lerner micht viel anfangen
kann. Daher soll die gesellschaftliche Realitéit
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