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fish (cf: John catches, or seeks to catch, fish,

blackberry compliments, etc)
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ape pig (it)

dog squirrel (=‘to hoard’)

ferret (out) wolf

hog worm (one’s way), (some-
parrot thing out of someone)
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bridge head (as in he headed the
cushion expedition)

flood shadow

ghost (=‘to write shield

for and in the name snow

of another’) spirit (something away)
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bum (around) slave
clown soldier {on)
fool (around) star
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chicken (out of) monkey (with)

clam (up) snake
horse (around)
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balloon rocket

cannonball (into someone) snowball( = ‘to grow as

cave (in) fast as a snowball’)
fork spiral

jack - knife sponge (on someone)
mushroom ( = to graw as (=‘to live in a parasitic
fast as a mushroom) manner’)

ooze tower (up), (over some
tail (off) thing)
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badger riddle
honeycomb sandwich
landscape telescope
purse (one’s lips) treasure
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caricature parody
copy picture
echo photograph
mimic silhouette

model (eg in clay)
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beggar (cf: John makes chronicle

Bill a beggar) feature
cripple phrase
fool structure
Knight
martyr

wreck

orphan
outlaw
widow
cash
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captain (cf: John tailor
the captains...) tutor
chaperon umpire
father witness
pilot
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boss lord (it) shepherd
butcher master usher
doctor mother
dwarf queen (it)
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toboggan
dust : discipline inconvenience
grease ease safeguard
plaster arm service
powder finance man
roughcast fuel people
salt house police
shower label hole
sugar mask puncture
tar and feather mane scar
wax saddle terrace
benefit shelter wound
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age coal .
cloud silt (up)
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air : carpet ground
bed cloister land
book cocoon list
bottle corner pocket
cage crable table
can floor
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the lime — stone country hereabouts is honeycombed
with caves and grottoes’; ‘leisure is not something
sandwiched into the weel hours’; ‘the front and end
cars that took the shock were telescoped’ [illustra-
tions from Webster
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sansa (1)
axe (cf: John fells the tree with an axe)
brake padlock shell
cart ring stone
hammer rope elbow
ink strap eye
mirror blue - pencil face
nail comb finger
sandpaper catapult ( = ‘to shoot paw .
screw something with a cat- voice
soft - soap apult”) ransom
X - ray gas signal
blanket guillotine subpoena
fence knife veto
handcuff plague

Y (O)

bicycle '

catapult (in the metaphorical sense: ‘to move as if

impelled by a catapult’)

labour ski

steam (as in the boat steamed into the harbour, ie:

was propelled by steam)
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bald pale
dim slim
idle sour
mellow tense
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bare bhumble clear

better (oneself) ready cool

blind right empty

blunt smooth narrow

busy (oneself) still slow

dirty tame sober {up)
mﬁrwldbﬁgfdul_e

Soaza (A1)

brave . rough (it), (out a plan)

brazen (something out) savage

gentle shrill
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centre {on) hole (up in)
coast(="to sait by or land
along the coast’) surface (="'rise to the surface’)
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bath

chair

field (= ‘to stop and return a ball’, as in a cricket
match)

market

school (as in he schooled himself to control his
temper)

stage
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field (= ‘to play the f:eldmg role’, as in cricket; cf:
Lancashire fielded first)
garden
shop

yacht (= ‘to sail in a yacht’)
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holiday weekend

honeymoon winter

350030 03,5 G b 131 o 31 gime 4 e Jlaih —

hhdes b ool gl 5 oS

bone 11
brain milk
dust scalp
fleece (= ‘to remove the ﬂegce skin
from’, hence ‘to strip of top and tail
money or property by weed

feaud or extortion’)
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bootblack  hunt (= ‘persons engaged in hunting’)
cheat spy
home help  chimney sweep

rJY Just 5 (&)
drop - out look - out
flirt rebel
g0 - between sneak
lay - about stray
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command (= ‘ship’. ‘that which eats
jigsaw puzzle
Jos ansi |y iy it ¥
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one commands’)

catch (of fish, etc) reject

find- spit

hand-out spread(= ‘feast’, that
import which is spread’)

kill suspect
meet(= ‘meeting of hounds  write-up

and men in preparation for a hunt’)
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cough smile
limp whine
sigh whiper
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catch (of: John fastens door

by means of the catch) polish
cure (= ‘medicine’) make-up
cover bell-pull
hoist refill
invite sting
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level(with someone)(=‘to be honest with...”)  shy
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I could not out with the truth. I out into the street.
I up and ran. Why don’t you up and run? I upped and
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we didn’t expect John to attack
Fred) cf: he returned to the attack, ie: to attacking
.... John’s attack was a vicious one
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acclaim {cf: John acclaims...; John's acclaim of...)

attack employ (cf: in John’ employ)

command . need
desire resolve
e Jlsl b (o)
advance ~ come-back
collapse decay

defeat(cf:John defeats dismay
Fred; Fred's defeat)

disgust

surprise

e Jladl 5l iy b Ay ¥
aid (cf: John aids Fred; John’s aid to Fred; John

comes to Fred’s aid)  rebuff
arrest reprieve
award rescue
murder support
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to be in a (great) hurry, rush, sweat
to catch (get) hold (of)
to make amends
to be on the boil, the go, the increase, the make, the
mend, the move, the run, the wane
to be in the know, the swim
to give someone the go-by, the push, the slip, the
creeps
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down (= ‘grudge’, cf: to have a down on someone)
" in (= 'influence, ‘pull’, cf: to have an in)
out (= ‘way out of a difficulty’)
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also-ran, has-been, know-how, forget-me-not

d‘&- Jwit (¥)
e JWil 31 (Laff)
dump (= ‘place where refuse, etc is dumped’)
haunt

p¥ Jail 5l (o)
hide-out retreat
lounge ‘bus stop

pass (= ‘break in a2 mountainrange’)
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give a cry shudder
grunt start
howl ' tug
laugh wriggle
have a look prowl
think ride
swim
try
make a dash
dive
move
take a look stroll
 peep turn
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have a rest make a guess

smoke an offer
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Look at the picture below.

1. What kind of bird is an eagle?
2. Isit a powerful bird?

3. How big are most eagles?

4. How would you feel if you were close up
| tothisbird?
5. How would you react to seeing it fly?

THE EAGLE

Close to the sun in lonely lands,

And like a thunderbolt he falls.

o~

gL

Selected by: Dr Abbas Ali Rezai  TABRIZ UNIVERSITY.

He clasps the crag with crooked hands;
Ring’d with the azure world, he stands,

The wrinkled sea beneath him crawls;
He watches from his mountain walls,

Alfred Lord Tenmyson

- The poem is written in one tense throughout, What is

it?

Why has Tennyson given such prominence to this

tense?

To help you answer this question, try working

through the following tasks:

a} Re -write the verbs in the simple past tense and
ask yourself what happens to the way we see the
eagle,

b)Re-write the verbs in the present continuous tense,

for example, ‘He is clasping ...’ what changes occur
in our view of the subject?

In other words what is the function of this simple

present tense? To help you consider this, examine

the differences in the meaning between the
following:

i) Mr yones is living in London.
Mr jones lives in London.
ii) The oil is floating on the water.

Qil floats on water. - _
What effect does the unusual word order create? For
example, what different effects (irrespective of
thyme) would be produced if the final two lines were:

He watches from his mountain walls

And he falls like a thunderbolt.
Look closely at the rhyme scheme employed by

Teunyson (3. e. aaa/bbb),
.,

,
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leise
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leiser
leise

le’

Y

Fremde Hilfe

O Kann ich Thnen helfen?

> Wollen Sié mir denn helfen?

O Hitte ich sonst gefragt?
> Eben!

Blumen-Verschmutzung

C Schimst du dicl\ nicht?
> Nein!

O Warum tust du so was!
> Weil sie stinken!

s

C
Viadimir Rendin
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ABSTRACT

Contrastive analysis is a controvertial topic in the
majority of countries around the world. Some
scholars are for and others against it. Those who
support it believe that it has an important role in
teaching, testing, and writing test books. Others who

- are against it state that CA (Contrastive Analysis)'s
results are not applicable in the classroom and it does
not have any role in testing and providing materials.
Some of the opponets go one step further and cite
that the results of CA might be harmful in teaching.
This study by considering the attitudes that both
scholars hold for and against it, impartially, tries to

find whether contrastive analysis as a techinque, as

Marton (1979} refers to, is applicable in teaching
English sentential negation or not.

Since contrastive analysis claims that by contrast-
ing the systems of the two languages the students’
problems will be predicted, in this investigation, first
there is an attempt to contrast the syntactic aspect of
sentential negation in Persian and English and then
on the basis of the differences the problematic areas
are predicted Considering those predictions a test has
been provided and administered to the students at
university level to find whether those students (after
7 or more years of experience in learning English)
have any problem in the use of this structure. In
order to study the erronous negative utterances that
the students produce randomly, they have been
asked to write a composition.

The study of the students’ erronous utterances
showed that they have not learned negation at the
elementary and intermediate levels well. That is why
this structure is problematic for them at the
university level. The findings also showed the
importance of this structure and that more attention
should be paid to its teaching.

Regarding predictions, the results showed that the
students had committed the errors which had not
been predicted by CA. This illustrated the point that
CA does not predict all the students’ problems
because the source of all the errors is not the mother
tongue, On the other hand all the predictions of CA
were not true. It should also be mentioned that the
students had produced some erronous utterances
that CA had predicted. It seems that the interference
of the mother tongue has been one of the sources of
their errors.

We may conclude that the role of contrastive
analysis should not be totally ignored. However, it
seems that some scholars have exaggerated in
supporting it.
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B there are no errors on the stamp
C a mistake is made in the printing
D bothAandC

2. Mauritius is the name of
A anisland kingdom
B a British colony
C a province of India
D a London printer

3. In 1847 most countries of the world were
A not yet using postage stamps
B collecting valuable stamps
C buying stamps from Mauritius
D printing their own stamps

4. The mistake on the locally printed postage stamps
was in the
A spelling of postage
B wording
C price
D color

5. $16,800 is the collector’s value of
A the One Penny Orange-Red
B a correctly printed 1847 stamp
C the Twopenny Blue
D both A and C

" 6. Implied but not stated:
A All correctly printed stamps are worthless.
B Mauritians needed the stamps to send out
invitations to a ball.
C The printer was punished for his mistake.
D Collectors are constangly looking for stamps
with mistakes.

A unique laboratory at the University of
Chicago is busl\i only at night, It is a dream laboratory
where researchers are at work studying dreamers.
Their findings have revealed that everyone dreams
from three to seven times a night, although in
ordinary life a person may remember none or only
one of his dreams.

While the subjects — usually students - sleep,
special machines record their brain waves and eye
movements as well as the body movements that
signal the end of a dream. Surprisingly, all subjects
sleep soundly.

Observers report that a person usually fidgets
before a dream, (gnce the dream has started, his
body relaxes and his eyes become more active, as if
the curtain had gone up on a show. As soon as the
machine indicates that the dream is over, a buzzer
wakens the sleeper. He sits up, records his dream,
and poes back to sleep — perhaps to dream some
more. .

Researchers have found that if the dreamer is
wakened immediately after his dream, he can usually
recall the entire dream. If he is allowed to sleep even
five more minutes, his memory of the dream will
have faded.

1. According to the selection, researchers at the
University of Chicago are studying
A content of dreams
B dreamers while they dream
C the meaning of dreams
D the process of sieeping

2. Their findings have revealed that
A everyone dreams every night
B dreams are easily remembered
C dreams are likely to be frightening
D persons dream only one dream a night

3. The machines being used in the experiment record
A the depth of sleep
B the subject’s brain waves
C eye movements
D bothBandC

4. The researchers were surprised to find that
A persons sleep soundly while they dream
B’ dream memories are often incomplete
C sleepers relax while dreaming
D dreamers can record their own dreams

5. Just before a dream a sleeper will nsually
A'relax
B lie perfectly still
C fidget
D make more eye movements

6. In the dream laborutory, the dreams are recorded
A as soon as the student wakes in the morning
B at stated intervals during the night
C about five minutes after the end of each dream
D immediately after each dream

7. A person would be most kikely to remember the
dream that
A was of most interest to him
B occurred immediately after he went to sleep
C occurred just before he woke up
D both A and B
®
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b. strategies
d. tactics

36 - A heterogeneous group of people gathered at the
meeting.

a. disorganized

c. joyful

b. furious

d. mixed

COMPREHENSION

This incident occurred one morning outside
Albert Schweitzer’s hospital in the African jungle. A
patient had gone fishing in another man’s boat. The
owner of the boat thought he should be given all the
fish that were caught. Dr. Schweitzer said to the boat
owner:

“You are nght because the other man ought to
have asked permission to use your boat. But you are
wrong because you are careless and lazy. You merely
twisted the chain of your canoe round a palm tree
instead of fastening it with a padlock, Of laziness you
are guilty because you were asleep in your hut on this
moonlit night instead of making use of the good
opportunity for fishing.”

He turned to the patient: “But you were in the
wrong when you took the boat without asking the
owner’s permission. You were in the right because
you were not so lazy as he was and you did not want
to let the moonlit night go by without making some
use of it.”

Dr. Schweitzer divided the catch among the
fisherman, the boat owner, and the hospital.

1. Dr, Schweitzer settled the argament becaunse
A he was the judge there
B it took place at his hospital
C he wanted some of the fish
D he wanted to help the patient

2. Schweitzer told the men that
A each was partly right and partly wrong
B both men were completely right.
C both men were completely wrong
D one man was more guilty than the other

3. The owner of the canoe was wrong because
A the canoe did not really belong to him

Ty

B he should have locked his boat to a tree
C he wasted a good fishing night
D bothBand C

4. Schweitzer’s patient was right because
A the c@noe really belonged to the hospital
B he had used the night well
C he had asked for permission to use the boat
DbothAandC

5. The final judgment was that
A all the fish should go to the patient
B the fish should go to the owner of the canoe
C the fish should be destroyed
D everyone involved should get a third of the fish

6. Implied but not stated:
A Both men were patients.
B The natives trusted Dr. Schweitzer.
C Dr. Schweitzer’s hospital was in the jungle.
D The canoe was fastened with a rope.

How can a single postage stamp be worth

$16,800?

~ Any mistake made in the printing of a stamp
raises its value to stamp collectors. A mistake on one
inexpensive postage stamp has made the stamp worth
a million and a half times its original value. ‘

The mistake was made more than a hundred
years ago in the British colony of Mauritius, a small
island in the Indian Ocean. In 1847 an order for
stamps was sent to a London printer ~ Mauritius was
to become the fourth country in the world to issue
stamps.

Before the order was filled and delivered, a
ball was planned at Mauritius’ Government House,
and stamps were needed to send out the invitations.
A local printer was instructed to copy the design for
the stamps. He accidentally inscribed the words
“Post Office” instead of “Post Paid” on the several
hundred stamps that he printed.

Today there are only twenty-six of these
misprinted stamps left - fourteen One Penny
Orange-Reds and twelve Twopenny Blues. Because
of the Twopenny Blue’s rareness and age, collectors
have paid as much as $16,800 for it.

1. Apomgestampsvalnetocoﬂectomisraisedﬂ
A there are few others like it



b. has been searching
d. was searching

23- What's happened to Ahmad?

He had an accident yesterday. ----- - - -

a. Running down the street, his.foot shpped on the
ice and broke.

b. He slipped on the ice running down the street and
broke his foot.

¢. Running down the street, he slipped on the ice and
broke his foot.

d. His foot slipped on the ice and broke running
down the street

24!- Why isn’t the painting done yet?

Hamid - - - - - - - . . his share after the work
yesterday.

a. wasn't done

¢.didn’t do

b. hadn’t done

d. didn™t

25 - Have you done your mathematics assigment?
No,it's------- difficult one that I need some help.
a.sucha

c. so much

b. such

d.so

26 - Why didn’t you visit Farhad?

| R him if I had known he was at home.
a. had been visited

¢. would have visited

b. would be visiting

d. had been visiting

27~ Do you want to go to the library with me?

No, thank you. I think I'fl wait tili the mail - ------.
a. comes

c. is coming

b. will come

d. will be coming

2 R in this city will you find any stores
open on Fridays.

a. There is scarcely any place

b. In hardly places

¢. Hardly any place

d. In hardly any place

29 - Do you have the results of the poli?

No. We'll have to ask - - - - - - - - - people before we
can draw any conclusions.

a. so much

¢. how many

b. a great amount of

d. many more

30 - I understand you have a relative visiting you.
Yes,my-------- grandmother is coming over .
a. ninety year

¢. ninety-years-old

b. ninety-year-age

d. ninety-year-old

b T e
VOCABULARY
S

31 - Although his name was not mentioned, the
allusions to him was obvious,

a. picture of

c. impression of

b. pride in

d. reference to

32 - The teacher’s presence inhibited the discussion.
a. encouraged

c. revived

b. interrupted

d. restricted

33 - The newspaper exposed the activities of the gang
of criminals.

a, criticzed
c. suspected
b. revealed
d. discussed

34 — The man’s salary was just adequate to cover his

' expenses,

a. reasonable
¢. moderate
b. necessary
d. sufficient

35 - The interviewer asked me to state my aspirations.

a. ambitions
c. frustrations
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9~ When can you go to the library?
Assoon as I finish-- -—----- this paper.
a.towrite b.write c. tobewriting d. writing

19 — Does Ali practice pronunciation much?
Yes, the teacher made him---------- italot.
a. to practic

C. practices

b. practicing

d. practice

11 - The grass has grown a lot this past week, hasn’t
it?

Yes, itneeds-------- .

a. cut

¢. to be cut

b. that we cut

d. tocut

12 - Did you finish lesson five today?
Yes,butwe -------- it last Monday.
a. finished

¢. should have finished

b. would finsh

d. ought to finish

13 - I hear that Reza has been very unhappy since he
went away from home.

-------- , he's enjoying his study abroad very much.
a. Asaresult

<. In addition

b. Furthermore

d. However

14 - Does Roya speak English?

Yes, she learned how - - - - - - - -- English when she
was ten,

a. speaking

c. speaks

b. to speak

d. spoke

15' - Javad has had a lot of teaching experiences,
hasn’t he?

Yes,--------- English since 1974.

a. he'd been teaching

c. he’s taught

b. he's teaching

d. he'd taught

Yy

16/ — Why are you going to the theater if you don’t
really want to?

My wife wants--------- with her.

a.thatlgo

c.lgo

b. to go

d. me to go

17~ Which rug did your wife buy?

The blue one, butI------- bought the brown one.
a. will rather have

c. rather had

b. would rather have

d. would have rather

18 - How long has Iraj worked for your company?
«Quite a long time. In two months, --------- for us
for ten years.

a. he will work

c. he worked

b. he has worked

d. he will have worked

1% — That’s a beautiful dress you have given my
daughter for her birthday.

IThopeit's------ for her; if not you can exchange it.
a. big enough

c¢. enough big

b, as big

d. so big

20 - Is this the man?

Yes, thisis--------- .

a. the man I gave the papers to

b. the man I gave to him the papers
c. the man whom I gave the papers
d. the man who I gave the papers

21~ Is Bahram from Shiraz?
Idon'tknow---------- .

a. what city does he come from
b. what city he comes from

d. from what city does he come

22— What happened after the robbery?

While one man - - ------ by the police, the real thief
got away.

a. had searched

c. was being searched
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STRUCTURE
m

Mark the best answer

1 - How was the physics exam?

Itwas---------. that no one passed.

a. as hard

c. very hard

b. too hard

d. so hard

2 - Is Amir still complaining about his English test?
Is he ever! Doesn’t he know that - - ------- about it
won’t help him pass?

a. having complained
¢. complaining

b. complained

d. cemplain

3~ Why did the meeting end so quickly?

There was so much noise that the speaker couldn’t
make himseif ------- .

a. heard

c. hearing

b. to hear

d. being heard

4 — We've finally decided we ought to try to sell our
old car.

Howlong------ it?

a. have you had

c. do you have
b. you'll have
d. you’ve had

5 —'Who's typing your research paper?
------- by my father’s secretary,

a. Itis typed

c. It has been typed

b. It’s to be typed

d. It's being typed

6 - What were you doing when I called you last
night?

[-----. television.

a. must have watéhed

¢. must have been watched

b. must have been watching

d. must be watching

7-Haven’t you found that paper yet?

I've looked - - - - - - all my papers, but it isn’t here.
a. after

c. over

b. for

d.up

8 - Are you going to study mathematics next
semester?

Texpecttostudyit------- time.

a.if T have

c.if I had

b. unless I had

d. unless I have
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might go to sea at the age of ten or
eleven and live there until he died
many years later, with only infre-
quent and brief periods ashore. If
he did come to live away from the
water and the waterfront, he often
found it hard to accomodate
himself at land life.

What Do We Plant? -

What do we plant when we plant
the tree?

We plant the ship which will cross
the sea.

We plant the mast to carry the
sails;

We plant the planks to withstand
the gales —

The keel, the keelson, the beam,
the knee;

We plant the ship when we plant
the tree.

What do we plant when we plant
the tree?

We plant the houses for you and
me.

We plant the rafters, the shingles,
the floors,

We plant the studding, the lath, the
doors.

The beams and sidings, all parts
that be;

We plant the house when we plant
the tree.

What do we plant when we plant
the tree?

A thousand things that we daily see;
we plant the spire that out-towers
the crag,

We plant the staff for our country’s
flag,

We plant the shade, form the hot
sun free;

We plant all these when we plant

the tree.
Henry Abbey

Yo

he often found it hard to accomo
date himself at land life.
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Nowadays large ships are made
of steel. This poem is talking about
the old sailing ships that were made
of wood. What carried the sails on
sailing ships? What other parts of a
wooden ship are mentioned in the
first stanze? ( masts; planks; keel;
keelson; beam; knee). g
The keel of a ship is the main
piece of wood (or steel) that
extends the lenght of the ship’s
bottom. The keelson is another piece
fastened along the top of the keel
to strengthen it. The beamof a ship
is the main crosswise piece, at right
angles to the keel. The knee is a
piece of wood bent like a knee and

used to strenghthen the ship.

The second stanza of the poem
mentions parts of a house. Some of
these words you probably know.
Others you may not know.

Look up the following words in
a dictionary. Find the meaning that
has to do with building houses.
Copy out this part of the definition.

rafter beam
lath studding
shingle siding

The spire is the top part of a
steeple. Where would you find a
steeple? What does the verb tower
mean? A crag is a jagged moutain
peak. What do you suppose to ont -
tower the crag means? ( on a
church; rise high; rise higher than -
the crag.

For many centuries some people
spent most of their lives on ships.
So a whole different set of nouns
came to be used for naming the
parts of a ship. Some of these are
words you read in the first stanza of
the poem, like keel and mast. Others
are deck which is the word for floor
on a ship. and BULKHEAD, which
means wall.

Look up these terms and be
prepared to tell What they mean,

Star stern
board aft
port galley
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privilege. of referring back to the
text if he has forgotten what was
said.

j. The teacher should “avoid
using edited texts which take out
most of the redundancy present in
real conversational speech, thus
making the listening activities too
difficult,

k. The teacher must take into
consideration such aspects as the
clarity and loudness of the
recorded material and the acoustics
t of the room.

1. Questions for listening should
demand less detailed knowledge of
the text than those for reading,
since listening one does not always
retain as much as one does when
reading.

m. Finally, the learners should
be made to-understand that though
complete understanding is desir-
able, sometimes even native speak-
ers have to make do t with less
than complete understanding,
They should therefore be encour-
ages to guess the meaning and not
be unduly * worried when they fail
to hear or understand what they
are listening to.
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Do you know what trees are?
Have you ever planted a tree?
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What did you do it for?
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Why didn’t you do it?
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If you don’t like planting trees
that’s because you don’'t know
much about the uses of trees.

Have you ever thought about
the many things that we do with the
wood we get from our trees?

For many years the great forests

that covered our land were cut
carelessly. Only the most valuable
timber was taken and the rest
wasted. But as times passed, we
began to realize the great value of
forest land. Now trees are planted
as fast as they are cut, timber is
treated as a crop.

In the following poem you are
going to get a lot of information
about our uses of trees. Therefore
it will be quite helpfuk to you.

One more Point, there is a lot
of emphasis on ships in the poem,
why is it s0?
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In former times people spent

most of their lives at sea. A boy
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can take a variety of forms. The
story can be treated like a listening
passage, with  understanding
checked by comprehension ques-
tions. On the other hand, the
listeners can demonstrate their
understanding by retelling the story
as a whole to the rest of the class,
or ‘the entire class can do the

reproduction, with each member

contributing a sentence at a time.
Finaily, if we want to maximize
student  participation member
retelling the story to the other. The
sources for these anecdotes can be
the learners themselves or books
and even the radio. (BBC English
by Radio is one good source of
funny stories.) -

@ Songs. Songs ranging from folk
songs to pop can be used for
listening, provided the lyrics are
sung clearly enough to be heard
and understood by learners. As
with the anecdotes, the listeners
can respond in a number of ways.
The song can be
treated as a listening passage with
comprehension questions acting as
a check of understanding. Alterna-
tively, the learners can be given
copies of the songs with blanks in
it, to be filled in as they listen. The
blanks should not normally be too
close to each other, but if they are,
the listeners should be given
several opportunities to hear the
song. Another possibility is for the
students to hear the song and either
summarize ,retell, or comment on
what it says. Country and western
musict lends itself to this exercise,
but the teacher should be on the
lookoutt and update his stock with
current hitst where possible.

8 Extensive Listening. Just as in
reading the learners have sessions
where they are expected to read for
pleasure without the shadow of
comprehension exercises hanging

Yy

overt them, they can also have
material to which they listen for
pleasure, These could consist of
short stories that can be gone
through in one 10- to 15-minute
session or of longer works either
recorded in the form of “talking
books™ or read in episodest by the
teacher in class. Simplified and
graded readers can be used for this
prupose. Radio plays and works of
fiction read over this medium could
also be used for extensive listening,.

The above list presents.of course
only a fraction of the exerciese that
can be used for listening. Others
include information-transfer
activities, lectures and note-taking,
matching language and pictures,
and filling in forms or charts after
listening to texts. The teacher can
therefore make up many other
listening activities, but he must
keep some if not all of the
following points in mind:

a. The tasks we ask our students
to perform must be sufficiently
realistic and motivating for them to
see a useful purpose for text study.

b. As in every area of learning,
it is necessary to vary the activities
if the learners, interest is to be
retained for long. There should
also be variety in the kinds of
responses the learners are asked to
furnish.

c. The activities should reflect
the learners’ language level, age,
and interests.

d. Listening activities should
stretch over the whole period
during which the language is being
learned, since there is no point at
which one cdn be said to have
perfected one’s ability in this area.

e. What happens in the listening
lesson should reflect and relate to
what is happening in other lan-
guage-learning areas.

f. If it hasn’t been done before,

it must be introduced gradually and
in small doses. ¥

g. The pupils should be exposed
to a variety of voices, registers,!
and genrest not only for motiva-
tional purposes but also because
they will, in fact, need to listen to
this multiplicity of types of spoken
language in real life.

h. Pupils should be given some-
thing to listen for through the use
of such devices as guide questions.

GLOSSARY

(Word marked by a T in the text)
interlocutor: a person participating in a
conversation or dialogue.
Come into play: to begin to be used or have
an effect.
back-tracking: going back over the same
path; retracing one’s way.
digest: to think over and arrange in the
mind; assimilate mentally,
hum: a continuous low buzzing sound
seans: reads quickly in search of particular
information,
runds up: finishes
ticking: making a (check) mark next to
Country and western musie: music derived
from or imitating the folk style of the
Southern U. §. or the Western cowboy
on the lookout: searching
hits: successful popular songs
hanging over: threatening
episodes: accounts of separate events
doses: measured amounts (esp. of liquid
medicine) given or taken at a time
registers: particular styles of speech or
writing used in formal or informal circumst-
ances :
genres: classes of literature according to
their type of subject
acoustics: the qualities of a place that make
it good or bad for hearing sounds
make do: to get along or manage with
whatever is at hand
unduly: too; too much

Teaching Listening Comprehen-
sion
“
i. Listening texts should as a rule
be shorter than reading texts, since
the listener does not have the




be discussea in the passage. He
writes these on- the blackboard in
the form of notes.

b. He then reads the text to
them while they try to find out how
many of the above ideas do in fact
occur in the passage.

c. The class discusses its findings
and probably rounds up the study
of the text with another reading of
it by the teacher. In the first
listening - passage exercise as well
as the second one, the teacher
could, of course, have the passage
prerecorded on tape, read either by
himself or someone else.

B Completion Exercises. These
exercises are based on the belief
that a good listener predicts or
guesses what the speaker is going
to say before the words are actually
uttered. He can, therefore, quite
often complete the utterance
reasonably well if for some reason

the flow of speech is interrupted in .

midstream. The exercises are of
two main kinds and can be
described as short and long com-
pletion exercises, respectively. In
the latter, the teacher chooses a
text and reads it to his learners,
stopping from time to time in his
reading and requiring the listeners
to suggest the word or group of
words that should follow. When
the learners have given their ideas,
he tells them what the word or
words actually are and then con-
tinues reading, stopping again at
another chosen point ane repeating
the above procedure. He does this
until he reaches the end of the text.
In the short completion exercise
the teacher chooses a shorter text
and tells the students that as he
reads he is likely to stop at any
moment and ask them to complete
the text.
Example:
One evening, a policeman was

walking along a road. He heard a
noise, and saw a man with a ladder.
The man was trying 1o climb over a
high wall. The policeman asked the
man what he was doing. The man
said i
This exercise can also be done
using recorded dialogue.

W Spot the Change. This exer-
cise consists of the teacher reading
a text to the students and then
reading it a second time, making
some changes. The learners, task is
to spot the changes and suggest
what the original text said.
Example:

Three (five) elephants attacked a
village (town) is south Sumatra

" (Japan) crushing to death a six -

year - old boy (girl) and destroying
three houses (cars). The village
headman (priest) said the attack
was the second this year (month).
M «Simon Says.» This is a listening
game that requires learners to obey
or fail to obey instructions depend-
ing on whether they are preceded
by the words «Simon says.» If the
instructions are preceded by
«Simon says» they are to be
obeyed; if not, they are to be
ignored. A local name or other
symbol of authority can be substi-
tuted for Simon to bring the game
closer to the students. Interest can
also be added by getting the class to
compete in a game where those
who make mistakes are eliminated
until there is one winner.
8 Following Instructions. This can
be done in a number of ways. The
teacher can issue spoken instruc-
tions to students, who demonstrate
their understanding by doing what
they have been asked to do.
Alternatively, the instructions can
require them to draw or make
something. The instructions can
also consist of directions on how to
get from one place to another, and

e IR ———

the listeners demonstrate their
understanding by drawing the
route on the map or identifying the
destination. Another version con-
sists of the teacher describing a
journey in the students town and
asking them to write down or say
what the destination is.

B What Is It? This is also a game -

‘like activity, in which someone

describes an object or a person,
Progessively giving more detaics
until the class guesses what the
time is. It can go as follows:
The teacher or a student says:

It is rectangular,

It is black.

It is made of wood.

It costs about five thousand

- francs,

We can find it in classrooms.

It is used to write on.
Student: A blackboard.
B Bingo. This game is particularly
useful for practicing listening to
and identifying numbers. The
teacher chooses a set of numbers -
for example, 1 to 20. He asks his
listeners to draw a rectangle, which
they divide into a given number of
boxes (fewer than the number of
figures in the chosen set). He
writes down all the numbers of the
set on a large piece of paper or the
blackboard and he tells his learners
to choose a given number of figures
from the set and write each in one
of the boxes. He then calls out the
numbers of the set at random,
tickingt each one as he callsit. If a
learner hears any of the numbers in
his boxes he cancels it. The first
person to cancel all his numbers
shouts “‘bingo™ and wins the game.
This game can also be played with
sets of words. -
B  Anecdotes and Jokes. The
teacher and students can tell jokes
to the rest of the class. The
response of the listeners in this case

ol sl s, YA
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him. It would of course be
impossible to make our learners
competent listeners to all the
dialects of English. The teacher
should however, try to get his
students to listen to the American
and British varieties and, If course,
the local variety. They should also
be exposed to material from a
number of registers, i. e. from
informal conversational English to
the more formal varieties used in
lectures and public speaking.

Listening activities
]

Although one can see that good
listening involves such subskills as
the ability to predict what one’s
interlocutors are going to say and
even supplying the items that may
not have been well heard or
understood, it is generally difficult
to subdivide the listening skill into
subskills that can be taught and
learned separately. The exercises
that follow, therefore, tend to
require, the learner to do global
listening in the hope that in being
given frequent practice to listen
carefully he will end up being a
competent listener. In general, the
exercises require the learner to do
one or more of the following:

a. Make and confirm predictions
of what may be in a given text.

b. Extract specific information
as he might do when he scanst in
reading.

¢. Get a general idea or gist of
what the listening text is about.

d. Discover the speaker’s
attiudes and opinions as expressed
in the text.

f. Recognize discourse markers
and language functions.

g. Recognize and distinguish
between the different sounds of the
language as well as its intonations
and stress patterns.

"

The following are some
activities that can be used for
tranining in listening:

Vowel and Consonant Discrimina-
tion. When learners have problems
distinguishing between two sounds
either in the same language or in
two different languages, minimal-
pair exercises can be used to train
them to listen to and learn the
difference between them. The
teacher can have them listen to
three words pronounced in succes-
sion and decide which word con-
tains a sound that is different from
the other two, e. g., The teacher

says, “Listen, then indicate which

word is different: tank, tank,
thank.” The learn says, “The third
word is different.” These sounds
can also be incorporated in sent-
ences, and students can be required
to show their recognition of the
sound either by simply telling the
teacher which one is used in the
sentence or by showing that they
can understand its meaning. Simi-
lar exercises can be devised to help
the students listen to and identify
the different intonations and their
meanings in English.

B Listening to Sounds. This exer-
cise is of two kinds. In the first one,
students can be asked simply to
close their eyes and listen to the
sounds around them and then
describe and talk about them some
minutes later. The idea here is
simply to give them practice in
listening attentively. In the second
kind of exercise, the teacher plays
on his tape recorder a combination
of intriguing sounds that he has
recorded to simulate the learners,
imaginations, and he can ask them
to say what they think was

happening. Real language practice, -

of course, only comes in when they
start talking about the sounds, but,
like the first exercise, it forces the

learners to listen intently.

@ The Listening Passage. This is
the exerxise most widely used by
those who try to teach listening
comprehension, and it usually
involves the following steps:

a. The teacher chooses a pas-
sage that he judges suitable for his
group of learners and sets com-
prehension questions on it

b. He introduces the text by
either giving its background or
putting it in context if he feels this
is necessary. (Some texts may not
need this step.)

¢. He puts guide questions on
the board or dictates them to the
learners. These are questions that
require an understanding of the
general ideas in the passage rather
than detailed knowledge.

d. The teacher reads the text to
his learners for the first time, and
after giving them time to answer
the guide questions discusses the
answers with them,

e. He either dictates or writes
more detailed questions on the
board and then reads the passage
to the students a second time.

f. The learners are given time
eithe to answer the second set of
questions in writing or to simply
think about them. The teacher then~
discusses the answers with them.

g. The final step, which is
optional, could consist of the
teacher reading the text aloud once
more.

If the text is a long one, it can be
divided into sections and each
section treated as a whole passage,
with teacher and learners going
through all the above steps. An
alternative exercise on the listening
passage consists of the following
steps:

a. Using the title as the trigger,
the teacher asks the students to
suggest the ideas they think might



disadvantage to a listener. It is an
advantage in that if the listener
does not hear what is said the first
time’ he may have a second
opportunity when it is repeated,
but it becomes a disadvantage for
the inexperienced learner who has
to learn to sort out what is
important from the excess clues he
is provided with.
_ Untidiness.  Another major
characteristic of spoken language is
its untidiness. Spontaneous con
versation often contains language
structures that may not be, strictly
speaking, grammatical. It is also
untidy in the sense that it may
contain unfinished utterances,
pauses, and
eyen ‘moments of silence, If the
language learner is not exposed to
the first aspect of untidiness in his
learning of English he may become
unduly .distracted by these
“errors”, which the competent
speaker learns to either ignore or
tolerate, The second aspect is
probably an advantage to the
listener, because it gives him time
to think and digestt what he hears.
A listening exercise that does not
incorporate this aspect of spoken
language would make the task
more difficult for the listener than
it usually is in rea] life.
Environmental Interference.
Most spoken language requires the
hearer to cope with such environ-
mental uncertainties as background
noise. A typical example of this is
announcements at such places as
airports, which require a listener to
pick the message out from the
humt of surrourding conversation
and the noise of traffic. The voice
quality, the emotional states of
Poth interlocutors, and the loud-
ness or lack of it influence the
perception of the message. The
result is that the listener is often

placed in a situation where he has
to guess and fill in what he did not
hear.

Why teach listening?
L~ - " "]

As Mckeating says in his article
“Comprehension and Listening”
{Abbot and Wingard 1981), “Lis-
tening comprehension is a skill that
e .
tends to get neglected.” One of the
reasons for this neglect is the
feeling among language teachers
that this skill is automatically
acquired by the learner as he learns
to speak the language. When one
remembers that many competent
performers in many languages were
never taught to listen and yet they
can do this well, one is tempted to
agree with those who see in the
new emphasis on listening com-
prehension in language teaching a
kind of conspiracy between mate-
rials producers and publishers,
aimed at selling more books and
other language-teaching materials.
Another reason ‘why this skill is not
given due attention is the fact that
incompetence in it is easy to hide
throughinodding and shaking of the
head, which may give
impression of understanding even
where there is none. A third reason
is that some audiolingual courses
give the impression that they are
teaching listening comprehension
when in fact they are teaching
other skills.

If, however, we examine care-
fully the listening abilities of many
learners of foreign languages, we
will realize that they are not always
as competent as they think. The
situation usually becomes obvious
when the learner makes his first
contact with native speakers in
their natural environmeat. Often
the foreign speaker feels lost and
complains about the speed of

the
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delivery of the native speakers or
their accents. This alone should
convince us of the need to sys-
tematize the learning of this skill.
But there are other reasons why we
may feel obliged to teach listening,
The fact that listening comprehen-
sion is one of the items on some
language exams is reason enough
for it to be taught. In addition, we
need to mention that it is the most
used of all the communicative
activities, and'also that many of the
enjoyable activities a learner may
indulge in in the target language
such as listening to the radio and to
music and watching films — demand
that the learner exercise this skill.
There is also the fact, particularly
for those for whom the target
language is a second language and,
therefore, a medium of instruction
in other school subjects, that they
need to be good listeners to
succeed in their education. The
final, and perhaps most important,
reason for teaching listening is that
although one can and does learn to
listen with understanding wothout
being taught, we will gain in time
and efficiency if we systematize and
organize the learning of this vital
skill instead of leaving our learners
to acquire it without guidance and
help.

If we accept the-argument that it
is necessary to teach listening, we
are still faced with the problem of
which variety of the language we
should expose our learners to. As
far as speaking is concerned, the
choice is often made for the
teacher, since he can only teach the
variety that he himself has learned.
When it comes to listening, the
teacher cannot make the same easy
choice because, although one can
choose what variety of English to
speak, one generally has no influ-
ence over what variety is spoken to
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Teaching Lis tening™
Com prehension
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Listening, unlike other language
skills, is an internal process that
cannot be directly observed.
Nobody can say with certainty what
happens when we listen to and
understand  another  person.
Psycholinguists have, however, put
forward some theories as to what
they think happens when one
listens to language. One theory
suggests that as a person listens he
is constructing a parallel message
based on the sound clues he

receives from his interlocutort and

verifying whether' his message
corresponds with what he hears.
According to this theory, listening
is an active process in which the
listener plays a very active part in
constructing the overall message
that is eventually exchanged bet-
ween listener and speaker Rivers
and Temperley (1978) see the
process of listening with under-
standing as going through the
following stages:

a. As we hear a sound or stream
of sounds, our first reaction is to
decide whether it is organized
sound (as language and music are)
or simply random. In other words,
before we go on to understand or
fail to do so we must perceive
whether the sound coming at us is

\a!
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systematic or not.

b. Our next step is to impose
some kind of structure on the
stream of sound. We can break it
up into words and sentences if it is
language, or other equivalent units

-if it is music.

c. We next recirculate the sound
in our mind, selecting from it what
we judge to be important. The
selected information is recorded or
put into different language and
then stored in the memory for
future use.

Whatever the process may even-
tually be proved to consist of, one
conclusion can be drawn about it:
that it is more complex than it may
at first appear. However, we can
point out some of the factors that
come into playt when we listen.
Among them is a knowledge of the
phonology or sound system of the
language in question. Although we
may not consciously analyze -and
identify the sounds that occur in
the language we speak, we have as
part of our linguistic competence
an ability to say what sounds and
sound combinations are typical of
it. The degree to which we
understand our interlocutor also
depends on the kowledge of the
world we share with him: The more

r————

the interlocutors have in common,
the more they understand each
other. The third factor that comes
into play when we listen is our
familiarity with the subject of
discussion: If we are in a familiar
domain, we understand much more
than we do when it is a strange field
to us.

When people speak, the sounds
uttered usually convey only a
certain percentage of the message;
a good proportion of the message is
conveyed through such things as
facial expression, gestures, and
loudness and tone of voice. In
addition, the personal attitudes and
interests of the speaker, if known
to the listener, can help the latter
interpret what is said, just as the
context in which- an utterance is
made helps the listener to decide
on the meaning of what he hears.
A
Some characteristics of spoken
language
#

If we want to train our learners
to be good listeners, we must not
only keep in mind the above factors
but also the following characteris-
tics of spoken language:

Redundancy. Whereas pgood
writing should be precise and
should avoid repetition, this is
hardly the case with spoken lan-
guage, particularly that which
occurs in normal conversation.
While language in general usually
provides extra clues for the reader
or listener, spoken larguage. pro-
vides even more in the form of
repetition, restating, and back-
trackingt. This aspect of language,
often referred to as redundancy,
can be both an advantage and a

*From English Teaching Forum, January
1988.
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to be clarified, some of the pivotal
questions you would ask to ensure
understanding, and whether you
intend treat the reading intensively
or extensively.

In addition, the homework to be
assigned should be clearly written
out, particularly if you plan to have
a student palce it on the board.

Generally, the overall written
plan may take one of two shapes.
Some teachers, with the approval
of the school head, prepare a
weekly plan such as the following:

Period:1 2 3 4 5
First day

Second day

Third day
Fourth day

Fifth day

The plan above has the advan-
tage of letting you see at a glarice
what went on the day before and
how today will be linked with
tomorrow, enabling you to make
reference to yesterday and tomor-
row as you are teaching today’s
lesson.

Another type of written plan is

one in which a full page in a

notebook is devoted to each day.
(Beginning teachers may find it
helpful to use the full-page format
which permits more extensive nota-
tion.)

Whichever format you use, the
following minimal information
should be immediately apparent to
you:

The date

The class

Aims (e.g., Review the sounds
b/v; teach the present perfect with
since; “The Necklace” [the name
of the story to be read]; composi-
_ tion preparation; etc.)

T T

Motivation (Situation or
Approach, as it is called by some
teachers)

Oral presentation (This will
depend on the type of lesson as
noted above.)

Drills, Activities , and Experi-
ences (With drills, cue words
needed should be listed; With
reading lessons, all items to be
clarified.)

Audio-visual aids to be used in
conjunction with the presentation
and practice,

Homework: Study, say, read,
write, etc,

An Overview of Some Lesson Types

Preliminary activities: Warm-up; Pronunciation practice ; Homework correction and/or Quiz.

hand) containing the essential
information you will need to allow
the lesson to proceed smoothly.
The lines of the dialogue, the
sequence of drills, the cue words
needed under each, model sent-
ences for grammar instruction, a
dictation, vocabulary to be clarified
in the reading, and questions to be
asked in the reading should all be
indicated on your card. Most
helpful too is to indicate on the
card in red, or in another color;
next to the activity, the audial or
visual material to be used in
conjunction with it (e.g., BB

MNow Leason Dlalogue Grommar Reading Compositfon Writing Cuiture
Motivation
Statement of Aim
Teacher’s Expiaining situation|Cresting situntion Clarifying Ellciting idena Clarifying
Oral Activities [Clarifying Reviewing related diffienlties Supplying lexicon difficulties
difficulties material Oral reagding and stractures  [Giving an ornl
Dramatization Giving models Questioning Helping to pat presentation with
Questiona Eliciting _ Word study and ideas in sequence| andio-visusl aids
Variation of generalization related activities Asking questiona
urternnces nEariag ctudents - Helping with
Study and in drills individual
“Exploitation™ IProviding projects
“‘eommunication”
activities
Stodents” Rapetition Repetition Answering questions|Expressing ideas [Working on group
Oral Activities | Dramatization Generalization Formulating uggesting or individual
Angwering questions[Engaging in drilla questiona vocabulnry and projects
Rasponding to drills (Engaging In “freer} Giving medial structures Answenng questions
Engaging in conversation summories Giving related Discussing
related activities Engaging in word pentences {comparing or
stndy, etc, Preparing an contrasting)
Rending atoud Intreductian aspects of culture
Summary and
Evaluation
Looking Abead

Two additional comments are per-
tinent:

1. You should devise some
notation for yourself to indicate
that you did not complete a lesson
or perhaps that it was not learned
to you did not complete a lesson or
perhaps that it was not learned to
your complete satisfaction.

2. You should make every effort
to learn the steps of your lesson by
heart so that you don’t have to
consult your plan book every few
minutes. You should also prepare a
small card (which you keep in one

[blackboard], PC [pocket }, Pic
series, Pix, etc.)

To facilitate your teaching and
planning, it is desirable to keep a
cumulative vocabulary list (with
lessons in which the items were
introduced), test items asked, and
homework slips or cards for each
lesson. These should be kept from
year to your but modified, as
necessary,

e/
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Assuming a forty-five minute
session, you may wish to experi-
ment with the foliowing division of
your time. Use only the activites
within each segment appropnate to
your teachmg level.

Warm-up review of thoroughly
familiar materials: the day; date;
weather; questions on activites or
on materials covered in any previ-
ous session; a language game; a
song; the dramatization of known
dialogues; oral conversation on any
appropriate topic designed’
limber up the student’s tongues; or
a brief monologue by you on a
topic of current interest, designed
to immerse the students in the
sounds of the foreign language.
(This may be followed by oral
questions, of course.) ~ 5 minutes,

Homework correction Gf
homework was assigned); short,
previously announced test - 7
minutes.

Pronunciation drill (including
intonation, - rhythm, stress) - 3
minutes.

Readiness (motivation) for new
material by review, by related
experience, by comparison or con-
trast with known material - 5
minutes.

DAILY

POSSIBLE
SCHEDULE

Statement of aim of the new
lesson.

Presentation of new material

(dialogue, structures, cultural
topic, reading, writing) - 5 to 10
minutes.

Oral practice activities: pattern
practice, “free” conversation, oral
reading, oral composition, etc. - 15
minutes.

Summary of lesson — 2 minutes.

QOverview of homework assign-
ment and/or review of conversa-
tions, summary of reading —3to 5
minutes,

Looking ahead to the next lesson.
(Give your students a reason for
wanting to come back.)

-understanding;

WRITING THE LESSON PLAN

Whether or not the school or
department head has special
requirements for the submission of
a written plan or for the form the
plan should take, all teachers
should prepare a step-by-step pro-
cedure of their lesson before
entering any classroom. You may
find it desirable to prepare a plan
for each of your classes a week in
advance so that you can apportion
the time for each activity with a
longer all the lessons within a unit
which may be of more or less than
one week’s duration.

The length and complexity of
the plan will depend on your years
of teaching experience, on your
familiarity with the text, and on the
type of lesson you are planning to
teach. A grammar lesson, for
example, would require you to
think about and jot down 1) the
situation you will use to introduce
the material and to bring about its
2) your model
sentences; 3) the types of pattern
dnlls you will use and the cue
words within each; 4) the audio-
visual materials you will need. To
illustrate further; a reading lesson
would require you to think of the
motivation, the words and concepts

A POSSIBLE WEEKLY SCHEDULE
(assuming a three-hour program)

Activity Levell Levelll
Learning of pronunciétion _ ‘2 hr s hr.
Learning of dialogues 1hr. 1% hr.
Stud& of grammar 1 hr. 1Y%hr.
Reading Yehrs., 1hr.
Writing % hrs. Yohr.




ored the same as the color block for
the sound / ey / are “ay”, “ea”,
“ei”, “eigh”, etc., showing that
these are all ways of spelling the
fey/ sound in English. Because of
the large number of ways sounds in
English can be spelled, there are

eight Fidel Charts in all.

Structures Feedback

Students are invited to make
observations about the day’s lesson
and what they have learned. The
teacher accepts the students’ com-
ments in a nondefensive manner,
hearing things that will help give
him direction for where he should
work when the class meets again.
The students learn to take respon-
sibility for their own learning by
becoming aware-of and controlling
how they use certain learning
strategies in class. The length and
frequency of feedback sessions
vary depending on the teacher and
the class.

CONCLUSION

In this chapter we saw a beginning
lesson, but the Silent Way is used
with advanced students, too. For
these students the same principles
apply, and the same charts are
used. In addition, there are. pic-
tures for topical vocabularies,
books, for American cultural set-
tings, and an introduction to
literature.

We have avoided referring to
the Silent Way as a method since
Gattegno says it is not one.
Proponents of the Silent Way
chaim its principles are far-reaching,
affecting not only educa-
tion, but the way one perceives the
living of life itself. Nevertheless,
there clemrly are implications for
language teaching and you should

ask yourself whether there are
implications for you.

Do you believe teaching should
be subordinated to learning? Does
it make sense to you that learners
should be encouraged to indepen-
dent of the teacher and autonom-
ous in making their own choices?
Do you think students can learmn
from one another? Should a
teacher look for progress, not
perfection? Are there any other
principles of the Silent Way you
believe in? Which ones?

Are there Silent Way materials
which would be of use to you?
Should a teacher remain silent as
much as possible? Is structured
feedback a useful thing for
teachers to elicit from their stu-
dents? Which techniques can you
adapt to your own approach to
language teaching?

Give a chance to your stu-
dents to think.
ANEAT TRICK
With a piece of string, tie a cup by
the handle to a door-knob, letting
the cup hang down a foot or so
from the knob. Now,; without
touching the cup or string with your
fingers, can you cut the string with
a pair of scissors without having the
cup fall?
ASEASY ASPIE

I recently dined with a young
couple. We had apple pie for
dessert, and knowing my interest in
puzzles, my hostess asked me if [
could cut the pie into eight equal
slices with only three straight cuts
of the knife. I gave it up and she
did it without hesitation. How did
she doit?




tive to you, whereas others may
not. Give yourself time to think
about all of them before you decide
their value to you,

In the review that follows, the
materials surveyed in this chapter
(the charts and rods) have been
included. While you may not have
access to the actual materials
discussed here, the materials may
reflect ideas you can use.

Sound-Color Chart

The chart contains blocks of color,
each one representing a sound in
the target language. The teacher,
and later the students, points to
blocks of color on the chart to form
syllables, words, and even sent-
ences. Although we didn’t see it in
this lesson, sometimes the teacher
will tap a particular block of color
very hard when forming a word. In
this way the teacher can introduce
the stress pattern for the word. The
chart allows students to produce
sound combinations in the tarpet
language without doing so through
repetition. The chart draws the
student’s attention and allows them
to concentrate on the language, not
the language, not on the teacher.
When a particular sound contrast is
new for students and they can’t
perceive which sound of the two
they are producing,the sound-color
chart can be used to give them
feedback on which sound they are
making. _

Finally, since the sound-color
chart presents all of the sounds of
the target language at once, stu-
dents know what they have learned

and what they yet need to learn.,

This relates to the issue of learner
autonomy.

Teachers Silence
The teacher gives just as much help

Yo

as is necessary - and then is silent.
or the teacher sets up a situation,
puts a language structure into cir-
culation (for example, “Take a
——rod”), and then is silent. Even
in error correction, the teacher will
only supply a verbal answer as a
last resort

Peer Correction

Students are encouraged to help
another student when he or she is
experiencing difficulty. It is impor-
tant that any help be offered in a
cooperative manner, not a com-
petitive one. The teacher monitors
the aid so that it is helpful, not
interfering.

Rods
Rods can be used to provide visible
actions or situations for any lan-

guage structure, to introduce it, or

to enable students to practice using
it. The rods trigger meaning:
Situations with the rods can be
created in such a way that the
meaning is made clear; then the
language is connected to the
meaning. At the beginning level,
the rods can be used to teach colors
and numbers. Later on they can be
used for more complicated struc-
tures; for example, statements with
prepositions (“The blue rod is
between the green one and the
yellow one”) and conditionals (*‘If
you give me a blue rod, then I'll
give you two green ones”). They
can be used abstractly as well; for
instance, for students to make a
clock when learning to tell time in
the target language, or to make a
floor plan of their house, which
they later describe to their class-
mates.

The rods are therefore very
versatile. They can be used as rods
or more abatractly to represent

other realities. They allow
srudent to be creative and imagina-
tive, and they allow for action to
accompany language.

Self-correction Gestures

We already examined some self-
correction techniques in the chap-
ter on the Direct Method. Some of
the particular gestures of the Silent
Way could be added to this list. For
example, in the class observed, the
teacher put his palms together and
then moved them outwards to
signal to students the need to
lengthen the particular vowel they
were working on. In another
instance, the teacher indicated that
each of his fingers represented a
word in a sentence and used this to
locate the trouble spot for the
students.

Word Chart

The teacher, and later the students,
points to words on the wall charts
in a sequence so that they can read
the sentences they have spoken.
The way the letters are colored (the
colors from sound-color chart are
used) helps the students with their
pronunciation, There are twelve
English charts containing about 500
words. The charts contain the
functional vocabulary of English.
Although we didn’t see them in this
lesson students also work with
Silent Way well pictures and books
to further expand their voc-
abularies and facility with the
language:

Fidel Charts

The teacher, and later the students,
points to the color-coded Fidel
Charts in order that students
associate the sounds of the lan-
guage with their spelling. For
example, listed together and col-



can learn from one another) and is
therefore encouraged. The
teacher’s silence is one way to do
this.

5. How are the feelings of the
students dealt with?

The  teacher  constantly
observes the students. When their
feelings interfere, the teacher tries
to find ways for the students to
overcome them. Also, through
feedback sessions at the end of
lessons, students have an oppor-
tunity to express how they feel.
The teacher takes what they say
into consideration and works with
the students to help them over-
come negative feelings which might
otherwise interfere with their
learning. Finally, because students
are encouraged throughout each
lesson to cooperate with one
another, it is hoped that a relaxed,
enjoyable learning envirpnment
will be created.

6. How is language viewed?
How is culture viewed?

Languages of the world share
a number of features. However,
each language also has its own
unique reality, or spirit, since it is
the expression of a particular group
of people. Their culture, as
reflected in their own unique world
view, is inseparable from their
language.

- 7. What areas of language are
emphasized? What language skills
are emphasized?

Since the sounds are basic to
any language, pronunciation is
workded on from the beginning. It
is important that students acquire
the melody of the language. There
is also a focus on the structures of
the language, although -explicit
grammar rules may never be

supplied. Vocabulary is somewhat

resticted at first.

There is no fixed, linear,
structural syllabus. Instead, the
teacher starts with what the stu-
dents know and builds from one
sttucture to the next, As the
learner’s repertoire is expanded,
previously introduced structures
are continually being recycled. The
syllabus develops according to
learning needs.

All four skills are worked in
from the beginning of the course,
although there is a sequence in that
students learn to read and write
what they have already produced
orally. The skills reinforce what
students are learning.

8. What is the role of the
student’s native language?

Meaning is made clear by
focusing the student’s perceptions,
not by translation. The student's
native language can, however, be
used to give instructions when
necessary, to help a student
improve his or her pronunciation,
for instance. The native language is
also used (at least at beginning
levels of proficiency) during the
feedback sessions.

' More important, knowledge
students already possess of their
native language can be exploited by
the teacher of the target language.
For example, the teacher knows
that many of the sounds in the
student’s native language will be
similar, if not identical, to sounds
in the target language; he assumes,
then, that he can build upon this
existing knowledge to introduce
the new sounds in the target
language. '

9. How is evaluation accom-
plished?

Although the teacher may never_

give a formal test, he assesses
student learning all the time. Sii:.:,
“teaching is subordinated to learn-

ing”, the teacher must be respon-
sive to immediate learning needs.
The teacher’s silence frees him to
attend to his students and to be
aware of these. The needs will be
apparent to a teacher who is
observant of his student’s behavior.
One criterion of whether or not
students have learned is their
ability to transfer what they have
been studying to new contexts.

The teacher does not praise or
criticize student behavior since this
would interfere with student’s
developing their own inner criteria.
He expects students to learn at
different rates. The teacher looks
for steady progress, not perfection.

10. How does the teacher
respond to student errors?

student errors are seen as a
natural, indispensable part of the
learning process. Errors inevitable
since the students are encouraged
to explore the language. The
teacher uses student errors as a
basis for deciding where further
work is necessary.

The teacher works with the
students in getting them to self-
corrcet. students are not thought to
learn much if the teacher merely
supplies the correct language. Stu-
dents need to learn to listen to
themselves and to compare their
own production with their develop-
ing inner critria. if the students are
unable to self-correct and peers
cannot help, then the teacher
would supply the correct language,
but only as a last resort.

REVIEWING THE
TECHNIQUES
AND THE MATERIALS

. 1
Many of ‘the ideas in this chapter

may be new to you. Some of these
ideas may be immediately attrac-

ol iigel s, vE



Observations

26. IN SUBSEQUENT LES-
SONS, THE students will learn to
use a number of different linguistic
structures.

Principles

The syllabus is composed of
linguistic structures.

27. The students will practice
making ‘sentences with different
combinations of these structures.

The structures of the syllabus
are not arranged in a linear
fashion, but rather are constantly
being recycled.

28. Students will practice writing
the sentences théy create,

The skills of speaking, reading,
and writing reinforce one another.

REVIEWING
PRINCIPLES

THE

As you can see, the Silent Way
"has a great many principles,
Perhaps we can come to a fuller
understanding of them
consider the answers to our ten
questions.

1. What are the goals of teachers
who use the Silent Way?

Students should be able to use
the language for self-expression- to
express their thoughts, percep-
tions, and feeling. In order to do
this, they need to develop inde-
pendence from the teacher, to
develop their own inner criteria for
correctness.

Students become independent
by relying on themselves. The
teacher, therefore, should give
them only what they absolutely
need to promote their learning.

2. What is- the role of the
teacher? What is the role of the
students?

The teacher is a technician or
engineer. “Only the learner can do
the learning,” but the teacher,
relying on what his students

already know, can give what help is

if we

necessary, focus the students’ per-
ceptions, “‘force their awareness”,
and “‘provide exercises to insure
their facility” with the language.

The role of the students is to
make use of what they know, tofree
themselves of any obstacles that
would interfere with giving their
utmost attention to the learing task,
and to actively engage in exploring
the language.

As Gattengno says, “The
teacher works with the student; the
student works on the language.”

3. What are some characteris-
tics of the teaching/ learning
process? Students begin their study
of the language through its basic
building blocks, its sounds. These
are introduced through a language-
specific sound-color chart. Relying
on what sounds students already
know from their knowledge of their
native language, teachers lead their
students to associate the sounds of
the target language with particular
colors. Later, these same colors are
used to help students learn the
spellings that correspond to the
sounds (through the color-coded
Fidel Charts) and how to read and
pronounce words properly (through
the color-coded word charts).

The teacher sets up situations
that focus student attention on the
structures of the language. The
situations provide a vehicle for
students to perceive meaning, The
situations sometimes call for the use
of rods and sometimes do not; they
typically involve only one structure -
atatime, With minimal spoken cues,
the students are guided to produce
the structure. The teacher works
with them, striving for pronuncia-

“tion that would be intelligible to a

native speaker of the target lan-
guage. The teacher uses the stu-
dents’ errors as evidence of where
the language is unclear to students
and, hence, where to work.

The students receive a great
deal of practice with a given target
language structure without repeti-
tion for its own sake. They gain
autonomy in the language by
exploring it and making choices.
The teacher asks the students to
describe their reactions to the
lesson or what they have learned.
This providesivaluable information
for the teacher and encourages
students to take responsibility for
their own learning. Some further
learning takes place while they
sleep. ‘

4, What is the nature of
student-teacher interaction? What
is the nature of student-student
interaction? :

For much of the student-
teacher interaction, the teacher is
silent. He is still very active,
however-setting up Aituations to
‘force awareness, " Hstening atten-
tively to students’ speech, and
silently working with them on their
production. When the teacher does.
speak, it is to give clues, not to
model the language.

Student-student verbal
interaction is desirable {students



Principles

The teacher makes use of what
students already know. The more
the teacher does for the students
what they can do for themselves,
the less they will do for themselves.

Learning involves transferring
what one knows to new contexts.

Observations

16. The teacher mouths the
correct sound, but does not voc-
alize it.

Principles

Students need to learn to listen
to themselves.

17. The student’s pronunciation
is improved but still not as close to
the target language sounds as some
of the students are able to come.
The teacher works with her a bit
longer before the lesson proceeds.

At the beginning, the teacher
needs to look for progres, not
perfection. Learning takes place in
time. Students learn at different
rates.

Reading is worked on from the
beginning but follows from what
students have learned to say.

18. The teacher listens atten-
tively.

A teacher’s silence frees the
teacher to closely observe the
students’ behavior.,

Silence is a tool, It help to foster
autonomy, or the exercise of
initiative. It also removes the
teacher from the center of atten-
tion so he can listen to and work
with students.

Meaning is made clear by
focusing students’ perceptions, not
through translation.

Students can learn from one
another. The teacher’s silence
encourages group cooperation.

If the teacher praises (or
criticizes) students, they will be less
self-reliant. The teacher’s actions
can interfere with students’ develp-
ing their own criteria.

Errors are important and neces-
sary to learning. They show the
teacher where things are unclear.

If students are simply given
answers, rather than being allowed
to self-correct, they won’t retain
them.

19. The teacher says, “Take the
green rod”, only once.

Students learn they must give
the teacher their attention in order
not to miss what he says. Student
attention is a key to learning,

20. The students take turns
issuing and complying with com-
mands to take a rod of a certain
color,

Students should recieve a great
deal of meaningful practice without
repetition.

21. The students practice com-
pound commands.

The elements of the language
are introduced logically, expanding
upon what students already know.

. 22. The students take turns
tapping out the sentences of their
choice on the word charts.

Students gain autonomy in the
language by exploring it and by
making choices.

23. Some students choose to tap
out simple commands; others tap
out more complex ones.

Language is for self-expression.

24, The teacher asks the stu-
dents for their reactions to the
lesson.

The teacher can gain valuable in
formation from student feedback;
for example, he can learn what to
work on next. Students learn how
to accept responsibility for their
own learning.

25, There
assigned.

is no homework

Some learning takes place
naturally as we sleep. Students will
naturally work on the day’s lesson
then,
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Since the Silent Way may not be familiar to many of you, let us

review in detail

Observations

1. The teacher points to five
blocks of color without saying
anything. The blocks of color
represent the sounds of five
English vowels close to the five
simple vowels of Portuguese.

our observations and examine its principles.

Principles

The teacher should start with
something the students already
know and build from that to the
unknown. Languages share a
number of features, sounds being
the most basic.

2. The teacher points again to
the five blocks of color. When the
students say nothing, the teacher
points to the first block of color and
says /a/. Several students say e/, /i/,
fol, lu/ as the teacher points to the
other four blocks.

Language learners are intelligent
and bring with them the experience
of already learning a language. The
teacher should give only what help
is necessary.

3. The teacher.does not model
the new sounds, but rather uses
gestures to show the students how
to modify the Portuguese sounds.

Language is not learned by repeat-
ing after a model. Students need to
develop their own “inner criteria”
for correctness - to trust and to be
responsible for their own produe-
tion in the target language.

4. Students take turns tapping
out the sounds.

-

Students’ actions can tell the
teacher whether or not they have
learned.

5. One student says, “A

esquerda”, to help another.

Students should learn to rély on
each other and themselves,

6. The teacher works with
gestures, and sometimes instruc-
tions in the students’ native lan-
guage, to help the students to
produce the target language sounds
as accurately as possible.

The teacher works with the
students while the students work
on the language.

Observations

7. The students learn the sounds
of new blocks of color by tapping
out the names of their classmates.

8. The teacher points to a rod
and then to three blocks of color on
the sound—color chart. The stu-
dents respond, “Rod”.

9. The teacher points to the
words “a” and ‘“‘rod” on the word
chart.

10. The teacher sits down the
table and is silent. After a minute,
a girl points to a rod and says, “A
rod”.

1k, The teacher points to a

. particular rod and taps out “a blue

rod” on the sound—color chart.

12. One student tries to say “a
pink rod” and has trouble. He
looks to the teacher, but the
teacher remains silent and looks to
the other students.

13. The first student tries to say
“a pink rod” again. This time the
teacher accepts the student’s cor-
rect pronunciation. '

14. Another student has trouble
pronouncing part of the phrase “a
pink rod.” Using gestures, the
teacher isolates the trouble spot for
her.

15. After locating the error for
the student, the teacher does not
supply the correct language until all
self-correction options have failed:

vq



and finds the three words of this
phrase there. Other students do the
same. The teacher introduces the
word “green’ similarly, with stu-
dents tapping out the pattern after
he is through. '

The teacher then points to a
pink rod and taps out / pink/ on the
chart. The /I/ vowel is a new one
for the students. It doesn't exist in
Portuguese. The teacher points to
the block of color which represents
fiy/ and he indicates through his
gesture that the students are to
shorten the glide and open their
mouths a bit more to. say this
sound.

The first student who tries to say
“‘a pink rod” has trouble with the
pronunciation of “pink.” He looks
to the teacher and the teacher
gestures towards the other stu-
dents. One of them says “pink™
and the teacher accepts her pro-
nunciation. The first student tries
again and this time the teacher
accepts what he says. Another
student seems to have trouble with
the phrase. Using. a finger to
represent each word of the phrase,
the teacher shows her how the
phrase is segmented. Then by
tapping his second finger, he
indicates that her trouble is with
the second word. The teacher then
mouths the vowel sound and with
gestures shows the student that the
vowel is shorter than what she is
saying. She tries to shape her
mouth as he does and her pronun-
ciation does improve a little,
although it still does not appear as
close to the target language sounds
as some of the other students are
able to come. With the other
students attending, he works with
her a bit longer. The students
practice saying and tapping out the
three color words and the phrase,

with the teacher listening atten-
tively and occasionally intervening
to help them to correct their
pronunciation.

The teacher has another group
of students take the places of the
first eight at the table, The teacher
turns to one of the students and
says, “Take a green rod.” The
student doesn’t respond; the
teacher waits. Another student
picks up a green rod and says the
same sentence. Through gestures
from the teacher, he understands
that he should direct the command
to another student. The second
student performs the action and
then says, “Take a blue rod,” to a
third student. He takes one. The
other students then take turns
issuing and complying with com-
mands to take a rod of a certain
color.

Next the teacher puts several

blue and green rods in the center of

the table. He points to the blue rod
and to one of the students, who
responds, “Take a blue rod.” The
teacher then says “and” and points
to the green rod. The same student
says, “and take a green rod.’’ The
teacher indicates to the student
that she should say the whole
sentence and she says, “Take a
blue rod and take a green rod.” As
the girl says each word, the teacher
points to one of his fingers. When
she says the second “take?™ he
gestures that she should remove
the “take” from the sentence. she
tries again, “Take a blue rod and a
green rod,”  which the teacher
accepts. The students now practice
forming and complying with similar
compound commands.

The teacher then points to the
word chart and to one of the
students, who taps out the sentences
on the chart as the other students

produce them. Later, students take
turns tapping out the sentences of
their choice on the word chart. Some
students tap out simple commands
and some students tap out com-
pound commmands.

The students return to their
desks. The teachzr turns to the class
and asks the class in Portuguese for
their reactions to the lesson. one
student replies that he has learned
that language learning is not
difficult. Another says that he is
finding it difficult; he feels that he
needs more practice associating the
sounds and colors. A third student
adds that she felt as if she were
playing a game. A fourth student
says he is feeling confused.

At this point the lesson ends.
During the next few classes, the
students will:

1. Practice with theirnew soundsand
learn to produce accurate intonation
and stress patterns with the words
and sentences.
2. Learn more English words for
colors and where any newsoundsare
located on the sound-color chart.
3. Learn to use the following items:

Give it to me/her/him/them.

too

this/that/these/those

one/ones

the/afan

put... here/there

isfare

his’/her/my/your/their/our
4. Practice making sentences with
many different combinations of
these items.
5. Practice reading the sentences
they have created on the wall charts.
6. Work with Fidel Charts, which are
charts summarizing the spellings of
all the different sounds in English.
7. Practice writing the sentences
they have created.
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She-comes to the front of the room
and points to the white block in the
top row. The class responds with
fa/. One - by - one, as she points to
the next three blocks, the calss
responds correctly with /ey/, fiy/,
/fow/. But she has trouble finding
the last block of color and points to
a block in the third row. A few
students yell, “NO!’ She tnes
another block in the same row; her
classmates yell, “NO!” again.
Finally a boy from the front row
says, “A esquerda” (Portuguese for
“to the left™). As the girl moves the
pointer one block to the left, the
class shouts /uw/. The teacher
signals for the girl to do the series
again. This time she goes a bit
more quickly and has no trouble
finding the block for /uw/. The
teacher signals to another student
to replace the girl and point to the
five blocks as the class responds.
Then the teacher brings individuals
to the front of the room, each one
tapping out the sequence of the
sounds as he says them. The
teacher works with the students
through gestures, and sometimes
through instructions in Portuguese,
to get them to produce the English
vowel sounds as accurately as
possible. He does not say the
sounds himself.

Apparently satisfied that the
students can produce the five
sounds accurately, the teacher next
points to the five blocks in a
different order. A few students
hesitate, but most of the students
seem able to connect the colored
blocks with the correct sounds. The
teacher varies the sequence several
times and the students respond
appropriately. The teacher then
points to a boy sitting in the second
row. The teacher moves to the
chart and points to five colored

\4

blocks. Two of the blocks are
above the line and are the /ey/ and
fuw/ they have already worked on.
The three other blocks are below
the line and are new to them. Two
or three of the students yell,
“Pedro”, which is the boy’s name.
The other students help him as he
points to the colored blocks that
represent the sounds of his name:
ipl, leyl, 1, i/, uwi. Two or three
other students do the same. In this
way, the students have learned that
English has a /p/, /d/, and /r/ and
the location of these sounds on the
sound - color chart. The students
have a little problem with the
pronunciation of the /r/, so the
teacher works with them before
moving on.

The teacher next points to a girl
and taps out eight colored boxes.
In a chorus, the students say her
name, “Carolina”, and practice the
girl's name as they did Pedro’s.
With this the students have learned
the colors that represent three
other sounds: /k/, /f, /. The
teacher follows a similar procedure
with a third student whose name is
Gabriela. The students know now
the location of /g/ and /b/ as well.
The teacher has various students
tap out the sounds for the names of
their three classmates.

After quite a few students have
tapped out the three names, the
teacher takes the pointer and
introduces a new activity. He asks
eight students to sit with him
around a big table in the front of
the room as the rest of the class
gathers behind them. The teacher
puts a pile of blue, green, and pink
wooden blocks of varying lengths
(called rods) in the middle of the
table. He points to one of the
blocks, then points to three squares
of color on the sound - color chart.

Some students attempt to say
“rod”. They are able to do this
since they have already been
introduced to these sound / color
combinations. The teacher points
again to the squares of color, and
this time all of the students say,
“Rod.” The teacher then points to
the block of color representing /a/.
He points to his mouth and shows
the students that his raising his jaw
and clos-
ing his mouth, thus showing the
students how to produce a new
English sound by starting with a
ssound they already know. The
students say something approxima-
tion /e/, which is a new sound for
them. The teacher follows this by
pointing first to a new block of
color, then quickly in succession to
four blocks of color; the students
chorus, “A rod.”. He turns to a
different chart on the wall; this one
has words on it in different colors.
He points to the words “a” and
“rod,” and the students see that
each letter is in the same color as
the sound the letter signifies. For
instance, the “o” of “rod” is white
since it signifies the sound /a/.

After pointing to “a” and
“rod,” the teacher sits down with
the students at the table, saying
nothing. Everyone is silent for a
minute until one girl points to a rod
and says, “A rod.” The teacher
hands her the pointer and she goes
first to the sound-color chart to tap
out the sounds, and second to the
word chart to point to the words
“a” and ‘rod.” Several other
students follow this pattern.

Next, the teacher points to a
particular rod and taps out “a blue
rod.” Then he points to the word
“blue” on the word chart. A boy
points to the rod and says, “A blue
rod.” He goes to the word chart
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processes, or cognition, to discover
the rules of the language they are
acquiring.

The emphasis on human cogni-
tion led to the name “cognitive
code” being applied to a new

general approach to language
teaching. Rather than simply being
responsive to stimuli in the envi-
ronment, learners are seen to be
much more actively responsible for
their own learning, engaged in
formulating hypotheses in order to
discover the rules of the target
language. Their errors are inevit-

able and are signs to the teacher .

that the students are actively
testing their hypotheses. Student
progress is accomplished little by
little, with a lot of imperfection
expected in the beginning. All four
skills (reading, writing, speaking,
and listening) are worked on from
the beginning, and meaning is
thought to be at least as important
as form.

Although Caleb Gattegno’s
Silent Way, which we will consider
in this chapterdid not emerge from

the cognitive code approach, it
shares certain principles with it.
For example, one of the basic
principles of the Silent Way is that
“teaching should be subordinated
to learning”. This principle is in
keeping with the active role
ascribed to the learner in the
cognitive code approach,

In order to explore the Silent'

Way, we will observe the first day
of an English class in Brazil, There
are twenty — four secondary school
students in this class. The class
meets for two hours a day, three
days a week.

L ]
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As we take our seats, the
teacher has just finshed introducing
the Silent Way in Portuguese. The
teacher walks to the front of the
room, takes out a metal pointer
and points to a chart hanging above
the blackboard. The chart has a
black background and is covered
with small rectangular

blocks

arranged in rows, Each block is a
different color.This is a sound-color
chart. Each rectangle represents
one English sound, There is a white
horizontal line approximately half-
way down the chart separating the
upper rectangles, which represent
vowel sounds, from those below
the line, which represent consonant
sounds. ,

Without saying anything,. the
teacher points in succession to each
of the five blocks of color above the
line. There is silence. The teacher
repeats the pattern, pointing to the
same five blocks of color. Again,
no one says anything. The third
time the teacher does the pointing,
he says / a / as he touches the first
block. The teacher continues and
taps the four other blocks of color
with the pointer. As he does this,
several students say /e/, /i/, o/, hu/,
The teacher repeats the pattern
once again and this time the whole
calss says in unison: /a/, fe/, fi/, fol,
fu/. He begins with these voewels
since they are the ones students will
already know. (These five sounds
are the simple vowels of Pro-
tuguese, and every Brazilianschool-
child learns them in this order.)

The teacher points to the square
that represents /e/, He puts his two
palms together, then spreads them
apart to indicate that he wants the
students to lengthen this vowel
sound. By moving his pointer, he
shows that there is a smooth gliding
of the tongue necessary to change
this Portuguese /e/ into the English
diphthong /ey/. He works with the
students until he is satisfied that
their pronunciation of /ey/ closely
approximates the English vowel.
He works in the same way with /iy/,
fow/, and fuw/.

Then the teacher hands the
pointer to a girl in the front row.
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Les mots Croisés._.....

1 2 3 4 5 6 7 8 9 10

Vi
VI
Vill

IX

X

HORIZONTALEMENT
1. Quand vous faites quelque
chose sans peine, vous le

faites .......... Lo— 1L A
le courage. C'est mieux qu'une
camarade. — 111.  Adjectif
démonstratif. — 1v, Trouver
sur sa route quelqu’un qu'en
n‘attend pas. — v. II mettra

son hras enavant,ille...... .
— v1. C'est le contraire de
« bas ». Fleur ou couleur., —
vit. Sa voilure ne marche
plus,illa ...... pour la faire
avancer, — viIiin, Il a bien
travaillé, il est . ... heureux.
En désordre, toutes les lettres
du mot « vie ». — tx. Pronom
personnel toujours complé-
ment, Met dans la terre, —
x. Je faisais du mal 4 quel-
qu'un, je le ........ :le
sang coulait,

.aime. — 9.

VERTICALEMENT

1. Elle se met sur la table avec
la cuiller et le couteau. —
2. Deuxiéme personne du sin-
gulier du présent de l'indicatif

d'un verbe auxiliaire. Note de-

musique. — 3. Elle se met
autour du pantalon ou de la
robe{dessin n®1). — 4. Adjectif
démonstratif. Il ¥y en a dans
la mer et on le met dans la
cuisine. — 5. On 'apprend et
on la récite au professeur.

Négation. — 6. Lieux. —
7. Adjectif possessif. Si tu
cherches bien, tu .......
certainement. — 8, Quand il

reverra ses parents, il les
parce qwit les
Conjonction.
Deuxiéme personne du singu-
lier du présent de l'indicatif
d’un verbe auxiliaire. Parti-
cipe passé d’un verhe gai. —
10. Elle est ronde et nous
vivons dessus {dessin ne 2),
Deuxitme personne du pluriel
du présent de Vindicatif d’un
verbe auxiliaire.

- 3T |
el B 5l 5 o A el B Sl 265 F
Gl o8 o ple o F it ol WP 1Pyl poof

- gl Ahy Sl B ety o ogp a0 axcw

o

THE

SILENT

INTRODUCTION
Although people did lear:

languages through the Audio -
Lingual Method, and indeed it is
still being widely practiced today,
the idea that learning a language
means forming a set of habits was
seriously challenged in the early
1960 s. Cognitive psychologists and
transformational — generative ling:
uists argued that language learning
does not take place through
mimicry; since people can create
utterances they have never heard
before, they therefore cannot learn
a language simply by repeating
what they hear spoken around
them. These psychologists and
linguists argued that speakers form
rules, which allow them to under-
stand and create novel utterances,
Thus, language must not be consi-
dered a product of habit formation,
but rather of rule formation.
Accordingly, language acquisition
must be a procedure whereby
people use their own thinking



Sample activity 10

Tell me again what it
means’.
Student: ‘Not usual.’
2 Teacher: ‘We often make words
like this. You know:

“comfortable” and
“uncomfortable”. Can
you give me another?’

Student: ‘Happy — unhappy.’

3 Teacher: ‘Yes. Good. But some
"are different.
Remember “incred-
ible”? “Credible -
incredible™.’

4 Teacher: ‘Here is a list. You

know some of these
words but not alj.

Find out from your

dictionary if the oppo-
site begins with un or
in.’

intelligent, visible,
expensive, friendly,
important, .correct,
successful, sympathe-
tic, interesting,
definite

(Give fewer if the
class is a slow one.)

The class has been doing a unit

comparmg people and their ways of

doing things. The target grammar
structure is comparative adverbs.

1 Teacher: “‘Today we have been
thinking about how
people move.

You know the words
go and walk. Here are
some more words that
mean ‘go’. Some are
fast; some are slow.’

You hand round a list:
rush, crawl, wander,
gallop, prowl, stroll

‘For homework, put
these words into two

groups - “fast” and
“slow”. Your dictio-
nary will help you.’

Sample activity 11

Sample activity 12

2 As a further activity, you could
ask the students to decide what
animal or human would ‘go’ in
this way: for example, what
animal of human would crawl?

Aim: To prepare for the next

lesson

1 Hand out a list of 6 — 8 words
that occur in the text you will be
studying in the next lesson. Each
word is also embedded in a
sentence (not the sentence in
which it will appear in the text).

2 Teacher: ‘Here is a list of words.

‘ We shall need these
words in the next
lesson. Look at the
words in the sentence.
Try to guess as usual
and then check in your
dictionary.

1 Choose a word with two or more
different meanings, which your
students already know. For
example, left in the fourth
dialogue means ‘remaining’. Ask
them for a second meaning.

2 Explain that there are many
words with two or more very
different meanings. Ask the
students if they can think of any
more examples. Look at one in
the dictionary together (to recog-
nize layout of headwords, etc.).

3 Hand out the following list of six
homonyms, The students have to
search for the meanings with the
aid of their dictionaries.
match, spring, dear, note, fine,
play
Ideally, the students should
already know one meaning of
each of these words.

4 For each word, the students must
write sentences that illustrate all
its meanings. The less able can
‘lift’ these straight from their
dictionaries. The more able can
create their own.

obJ u""J'J"I L, ¥F



Two or three tion A on the meaning of the
rounds should be word. A only answers ‘Yes’ or
the maximum to “No’

sustain )
interest: if the stu-
dents wish to con-
tinue, then repeat
the game on g

- A scores a. point if no one
guesses the meaning within,
say, twenty questions. Other-
wise the first person to guess

later occasion

the meaning scores the point.

Ensure that 4 Ask the students to continue in
each student this way until they have looked
:;'f_y 4 dictio- up, say, a dozen words. At each

stage they should write down
the word they look up.

5 Ask the students to form pairs
and compare their lists.

Example Starting from the head-

word plant, one person produced

sampte activityg; 1 Ask your students to form this list:

groups of 3 — 4 players each, plant —— vegetable — organ-
cafl My Bluff 2 Ask each group to choose one ism ~——structure —— framew-
;q:;:sis ] word from the dictionary which ork ——skeleton ——bone —

suitable . . . :

for upper the rest of the class is not likely bobbin —reel — cylinder
intermediate to to know, tubular —— chamber.
advanced 3 Within each group one player
sudents. It then writes down a correct ... for homework and correction
:ﬁf::f -3 definition of the word (either '

) copied from the dictionary or Take your students through the procedure first so
adapted), while the other players | that they know exactly what is expected of them.
write down false definitions.

Ensure that 4 Pair the groups to play the game: Give them a limited task.
'you have ~ Group A tells Group B the i _
enough word they have chosen. Where they are searching for new vocabulary they
div';';;l:lﬁﬁ . - Each player in Group A reads should try to use it In context — in a sentence or
:m, m; g,::p out a definition of the word. a phrase — so that the word is not learned as an
of 3 -4 players. — Each player in Group B judges isolated fragment of information.
which definitions are false, _
and which is the correct one. You should link the activity to the work done in class.
- The members of Group B then :
choose a definition, and tell Sample activities 8 — 12 are suitable for elementary
Group A who say whether or to intermediate students but can be adapted for
not Group B is correct. more advanced students.
- While Groups A and B are Sample activity 8 The class has been working with
playing together, C and D you on a new text and using the
and also E and F are doing so dictionary as in activity 1.
too, simultaneously. 1 You explain that they have
almost finished — that there are
Sample activity 7: 1 Ask your students to work eight more lines. You ask the
individually. students to prepare the rest as
From Word to 2 Choose a word that will produce you have just done together.
Word a rich set of synonyms, and write 2 You give an example.
Notes it on the blackboard. 3 You then emphasize the process
This is suitable 3 Ask the students to look up the ‘First think”™
for npper word in their dictionaries and to ‘Next guess if you can’
intermediate to read through the definition (s). _ ‘Thenlookup’
md I Then ask them to choose one Sample activityp  (Based on Streamline Connection
takes 15 ~ 20 synonym in the definition and Unit 27)
minutes. look that up. 1 Teacher: ‘We have met unusual.
e

Yo



... in the free practice phase

The dictionary can add interest which will
motivate students to practise further without be-
coming bored. It will encourage them to transfer
ideas and language from one subject to another.
It will broaden their vocabulary. And it will give
them confidence. Obviously dictionary work should
not dominate the main practice but regular use of
the dictionary is valuable reinforcement and helps
you to vary the pace and focus of the lesson.

Sample activities 3 and 4 are suitable for el-
ementary to intermediate students but can be

adapted for more advanced students.
Sample activity 3 Lesson target structure: ‘Is there a

... near here?

Your students have been working

on a conversation, asking the way

to the Post Office. The aim of the
activity is for them to produce their
own role play.

1 You put your students in pairs.

2 You give each student in the pair
a different list of shops.

For example Student A
Baker
Grocer
Chemist
Student B
Butcher
Florist
Newsagent

3 You ask your students to look up
these shop names (all are
unknown vocabulary). The dic-
tionary will give examples of
what can be bought in these
shops.

4 The students individually draw
up shopping lists on the basis of
the dictionary information.

5 Together each pair prepares a
basic dialogue.

6 Each pair performs alternately
until they have worked through
the list.

Example A ‘Excuse me’
B “Yes’

Sampte activity 4

Sample activity 5:
Word Dip

Notes

This is suitable for
upper elementary
to advanced
students. It takes
15 - 25 minutes.
Ensure that you
have enough
dictionaries avail-
able - one for
each group of 2 ~
4 players.

A ‘Ineed some bread.
Is there a baker’s
near here?’

B ‘Yes there is’

A ‘Isit far?
etcetcetc

Your class has completed a
dialogue where one student is
telling his workmate about a trip to
a concert the night before.

1 You and your students together
write a short letter on the
blackboard, using the informa-
tion from a book.

Dear John
I'm tired today. I went to a
concert last night ...

2 You ask your students to write
similar letters about a visit to a
play.

3 The students consult their dic-
tionaries. First they look up play,
then any unkown words they find
in that entry, The vocabulary
they need will emerge: e. g. act
stage, actor, theatre.

4 The students write their own
letters, following the model on
the blackboard,

1 Ask your students to form
groups of 2 - 4 players each.

2 Explain or demonstrate the
game; then ask the groups to
play one complete round. The
game goes like this:

- Player A opens the dictionary

at random.

- A chooses one word that the
class is not likely to know and
tells the other players what it
is, (It may be helpful to insist
that A both pronounces the
word and spelils it out. A may
also give other information,
€. g. part of speech; but not
the meaning.)

~ The other players then ques-
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Techliiques: .
when and how to use a dictionary

The following  section shows in  more detnil where . a
dictionary can be most helpful in supporting  the various
phases of a lesson, Sample activities are suggested.’

PRESENTATION PHASE
— the time when students meet the —
new language feature

CONTROLLED
PHASE
the time when students practise the
new language feature in a very
controlled framework

PRACTICE

FREE PRACIICE PHASE
— the time when students practice the e
new feature in a freer setting
1
HOMEWORK

... in the presentation phase

As an extra source of both information and
activities, a dictionary adds variety to what can easily
become a- routine and often predictable phase of
the lesson. Activities using a dictionary are val-
uable. reinforcement, can save time,andfree you to
helpindividual students who need more attention.

By making use of a dictionary in the presentation
phase, you will help your students develop the vital
deductive and detective abilities they will need
whenever the meet unknown vocabulary.

Sample activities 1 and 2 are suitable for el-
ementary to intermediate students but can be
adapted for more advanced students.

sample activityl: 1 Your students follow the text as
me':‘g unknown you read aloud.
::m “* % 2 They read the text again silently,

underlining unknown words.

Sample activity 2:
meeting unknown
vocabulary in a
listening text

variations on sam-
ple activities
land2.

3 You read the text aloud, having
promised to stop when any
student raises a hand to query an
unknown word. You then ask
the students:

‘Look at the word’
‘Is it like any other word you

- know?

‘Can you guess?’

‘Look at the whole sentence’
‘Can the story help you?’
Reading the sentence again
emphasizing any signpost words

4 The students look in their
dictionaries to check and confirm
what they have guessed.

1 Your students listen to the
teacher.

2 You read the text aloud again,
having promised to stop when
any student raises a hand to
query an unknown word. You
then ask the students.’

3 “Can you guess the meaning from
the sound?’

4 Tf they can’t, you write the word
on the blackboard in context.
Then you ask the students:

‘Can you guess the meaning from
locking at it? Is it like any other
word you know?’

‘Can you guess the meaning from
the sentence (or paragraph)?’

5 The students look in their
dictionaries to check and confirm
what they have guessed.

Instead of dealing with new words
as they come up, you may want to
predict them and:

1 Write them on the blackboard.

2 Ask the students to (a) look up
or (b) select one of several
suggested meanings
or (¢) guess the meanming and
then check it in the dictionary

3 Then set the scene for the text
and allow the students to
see/hear it.




2 Benefits:
how a dictionary

2.1 ... the students

Confidence

Speed

Accuracy

Collocations

Vocabulary expan.

sion

Preparation for real-
life situations

It gives students greater confidence
in recognizing and solving language
problems for themselves. They will
thus become actively involved in
the learning process and will be
more likely to retain what they
have learnt.

It encourages students to think in
the target language. Once the basic
reference skills have been mas-
tered, students will make faster
progress working with and through
English than if they are continually
trying to find translations.

It prevents the bad learning habits
that can result from dependence on
translation and avoids the prob-
lems of ‘untransiatable’ words.
(For example, try to translate the
English word casual into Farsi!)

By constantly reading English
definitions and English example
sentences, students will become
increasingly familiar with the range
of words and phrases with which a
headword is always or generally
used (e.g. fresh eggs/air/water).
This is probably the most impor-
tant step towards acquiring accu-
racy and fluency in a foreign
language.

The frequent use of a good
dictionary is the best way of
expanding students’ active and
passive vocabulary. Not only will

they learn the meanings of new -

words; they are more likely to
retain and develop that knowledge.
The wide range of English defini-
tions and example sentences will

help students to survive in an
English-speaking environment
when you are not there and they
have to cope with words in context
and with oral definitions offered by
native speakers.

The ability to use dictionaries
productively will benefit students
in self-study.

2.2 ... the teacher

Of course anything that benefits your students
will also help you. But here are some additional
ways in which a dictionary will make your teaching
more successful and enjoyable.

Efficiency While your students are finding out
meanings and usage for themselves
in the dictionary, you will have
more time to help those students
who are in need of extra attention.

Motivation By involving your students actively
in the learning process you will
be increasing motivation. Your
students will be more receptive and
your lessons will be more produc-
tive.

Variety A dictionary usually provides an
extra source of information in the
classroom. Thus you will be adding
variety - hence interest - to the
lesson, both for yourself and your

students.

Support A dictionary will help you by
providing support and confirma-
tion.

Teachingleaming By integrating dictionaries into
your lessons, you will develop your
students’ deductive and detective
abilities. You will, in short, be
teaching your students how to learn
- something that all teachers would
like to do but often cannot fit into a
busy lesson.
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A dictionary is more than just a list of words and

their meanings. It is a valuable source book that

helps students use English

Each entry explains the
meaning of a word, in
English that your students
can undetstand.

Typical example phrases
or sentences show how the
word is used in practice.

as well as understand it.

method /'med 2 d/ n. way of
doing something: What's the
best methed of cooking beef?

Id /aid/1 = I had: I'd planned
to go to the market bur it
rained. 2 = I should; I would:
I'd like another cup of tea,
please.

Major irregular verbs - for
example, get, have, make
—are dealt with fully
Idioms and phrasal verbs
are fully explained. This
is a particularly important
feature of dictionaries
designed for non-native
speakers,

Grammatical information
is given. A dictionary for
elementary students will
concentrate on  basic
points. More advanced
students will need fuller
information.

The dictionary tells stu-
dents when it is approp-
riate to use the word.

The pronunciation and
stress pattern of the word
is given.

comek o m/ v, (past parn.
come, past tense came /keiny/)
1 move towards or near the
person who is speaking: The
dog came when I called him.
2 arrive: When is the train
coming? 3 be; happen: May
comes between April and
June. come about, happen:
How did the accident come
about? come across, find
something when you are not
looking for it I came across
my old radic yesterday. come.
apart, break iniwo pieces: I
you sit on that chair it will
come apart! come from, was
bom or lived in a place: Joe
comes from York. come
in useful, be useful. come on,
follow; hurry: Gh do come on
or we'll be late! come to
nothing, not happen: All my
holiday plans came lo
nothing. come frue, be real;
happen: Her dream of visiting
Australia came true. to come,
JAn the future: T think she'll
be a famous dancer in years to
come.

forbid /f 2'bid/ v. (pres. pan.
forbidding, past part. forbid-
den /f abidn/, past tense for-
bade /f a beed/) say that some-
one must not do something:
The guard forbade us to look
out of the window when the
train was mouving.

‘very? /verl/ advl (used io
show intensity with adverbs,
abjectives): ~ quickiy/linle.
verywell, (often used to show
agreement afier fersuasion or
argument, or obedience te a
command, request, etc): Vi
well, doctor, I'll give up
smoking. 2 (with a superla-
tive) in the highest possible
degree: at the — latest.

*sur-pass /s 2 pas US: pes/vt
(formal) do or be benér than:
— him in speed/skill.

sur-pass-ing  adj (formal)
excellen: of — ing
unemployed/* a nm plaid/

adj. with no work: unemp-
loyed men.

A
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