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battering ram{of: Johnbatters the gate with a ram)

prining hook
blétting paper réading glasses
barning glass rélling pin
cirving knife scribbing brush
dérning needle stéering wheel
divining rod tdning fork
hunting dog wfapping paper
léttering pen mégnifying glass .
e (o)
héaring aid (of John hears with the aid)
snéezing powder
laughing gas stépping stone
living wége ‘ véting machine
sléeping pill working hypé6thesis
SHah el 3 () Jai (V)
Samie (A1)
drive shaft séarchlight :
grindstone spyglass
guide book stopcock
pitchfork tig-boat
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enéble pluse inhibit pulse -
héld facility tréice routine
ignére character write head
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escape hatch snéeze-weed

ol gl as; ¥



M

S LS planst (gl y ol (a5 p 33 0alS 3 gb Sla e SST s

fly-fishing
shddow-boxing
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witer-skiing’
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b}éodstain
fingerprint
paper chase

clog dance
hé4nd-spring
néedlework

wsaaza (all)
pinprick
télephone call
£ ()
pipe dream
power dive

héat treatment
1éad pollution
lfp,service
préssure cooker

fan dancer
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spin-drer
stéamroller
tape recorder

métal worker
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air gun

cable car
correspdndence course
féotball

£4as stove

hgdrogen bomb
motor cycle
stéam engine
witer clock
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anxiety neurosis
battle fatigue
c6ld sore
gréwing pains
héat rash
insulin shock
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corn whisky

gés-light
grain alcohol
maple syrup

néttle rash
rat-bite fever
shéll-shock
wind storm

rye bread
sdwdust
wheat bread
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carving knife: ‘knife for carving (meat with)’,
pitchfork: ‘fork for pitching (hay with)’, and so on.

ignition key
insulétion tape

percéption mechanism

navigétion aid
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aza (atl)
pléasure boat

protéction money
stction pump
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perférmance drug
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c6ugh mixture
fl¢-paper
gis-mask
mosquito net
mothball
mudguard

ﬁfe-boat

fertility rite
hérror film
influénza virus

biibble gum
16bster pot
milk machine

(ing

adﬁon painting
hand weaving
impulse buying
instrument flying
léad poisoning

préssure suit
rdincoat
siin-glasses
windshield
worry beads
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l6ve potion
. téar gas
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mousetrap
percussion instrument
traction engine
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mércy-Killing
péace-offering
picture writing
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o rgdaza (1)
amuisement park deténtion centre
a§sémbly line observition post
birth-place recéption desk
concentrition camp sldughter-house
ol
complétion date jidgment day
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ldbour camp
ol
retirement age
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John is blind in or at the spot
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battle-field 14w court
béar country 16ve nest
bible belt penny arcidde
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ol
bédtime ice age
flag day
(= 08 % gy L) Job 5 oSah ol (V) _ ¢
ol s gamra (all)
shop-lifting sky-writing
abe)
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.;\;J‘J

glﬂ.‘....l,(_ing.:.:,_.: L) Jai (V) — it

NS s gdaza (A1)
drawing paper mélting pot
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diving board 160king glass
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living room swimming pool
l6dging house trading post
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bédke-house shéw-room
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cottage chéese 16in cloth

ditchwater mountain 4sh
field mouse néch-tie
héadline - nursery thyme
héllhound pocket hdndkerchief
household wérd séa horse
jailbird ' séat belt
obe)
afternoon téa midnight sin
April {60l night owl
bedtime story -~ minute steak
déath duty Stinday school
evening Stér winter woollies
harvest méon .
By
bath towel shéoting stick
dinner jacket stdge name
dréamworld wiér bride
fég horn WwAr crime
f6otball jersey wédding dress
<ol
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apron stage piggy bank
béll jar pork-pir hét
box kite ribbon fish
fan vaulting sbapstone
féather-stitch spéargrass
hairpin bénd spénge cake
handlebar moust4che umbrélla tree
kidney bowl
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cottontail rdzorback
prénghorn spéonbill
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butterfly tible rédzor clam

night figing

b6okmark
home hélp

night witch

boat-ride

field work
héndstand
hémework

ddydream

bush-fighter

ci'adle-snatcher

night fighter
night rider

bég-trotter
bash ranger
cdve-dweller
Iﬁke-dweller
léaf-hopper

day l4bourer

air speed

armchair philésophy
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héuse arrest
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moonwalk
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pub-crawl
tdble talk
ol
night work
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schéol-teacher

Sunday péinter
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mine-worker
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shép-walker
street singert
wéyfarer
ol
night worker
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léaf mould

snéwball
mud pfe téar-drop
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carpet bag rag doll
clay pigeon rush candle
fur céat sdnd-castle
iron ciirtain smoéke-screen
ivory téwer
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bow tie page proof
bdx camera patch pécket
chain re4ction pig-iron
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loaf sigar shéet ice
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bone china miracle play
currant bun 6il-paint
diist storm picture book
friit-cake sand-paper
hail-storm téil-coat
hymn-book thunderstorm
ling-fish
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béer glass métch-box
bird-cage pig-pen
cigarétte packet pillow-case
ﬁre-placé salt-cellar
ice-bag wine bottle

oW IS

RY T P Npu D - DIy TILIES T P S W S LI S R

garter snake tiger-lily
héney dew zébra fish
mackerel sky 2ebra crdssing
piano accordion )

1 dsl s i b gy 4 ol gy a5 (V) c
cdtcall hare lip
crocodile téars (=‘tears like a hérse laugh
crocodile’s tears”) maéster stroke
dég paddie pug nése
gooseflesh

B gy G2 LS 7 ()
diickbill méidenhair
drigonhead
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butcher-bird grandfather cléck
demon bérber hérmit crab
dévil-fish pllot-fish
father-figure wéaver-bird
frégman
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ghost town pincer attick
lightning decision rapier wit
pancake landing sélad days
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blitterfingers
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high - flier wéllwisher
loud - spéaker

SRV WU PR CT | PR F VY T S T L0

good shoét show métion
pear miss wéll - being
safe conduct

first - nighter hard liner

flat — éarther hot — g6éspeller
four - péster left — hdnder
general practitioner white sldver

iy general practitioner , first - nighter _»
,hard-liner .four-poster flat—earther ,s.az.s jale
hot— 5,0 eai§ Lamuts 3 iwy cJls left - hander
, to hot ~ gospel sls Jas 5! white slaver , gospeller
Al Cew s to white slave
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sonnective tissue (of: the tissue
sonnects ...) permissive society
depréssant effect secretive gland

) wste S g
absorbent cétton evasive dction
creative impulse propellant fael
digéstive juices protective cistody
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acquired taste inverted cdmma
Authorized Vérsion oiled sflk
chartered accéuntant Promised Lénd
condensed milk registered post
corrugated iron split infinitive
frozen féod tied héuse
guided missile
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John aquires the taste ; ygae acquired taste
el 3 € gk Jgmia oad (V)

boémb - site mince — meat
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herbal , o1 society of the permissive kind 4a , permits
a . LS yaremedyoftheherbalkind ase remedy
.42\, remedy made with, by means of, herbs
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c6d cream _ highlight
comic strip hét-house
c6mmon-room mdinspring
dérk-room pldinsong
flar-iron sméll talk
fiunny-bone tightrope
gréy matter wilk-fowl
hardboard wisecrack
C ooke ast cude b ()

best mén deep spéce high chair
big gdme dry rot lame diick
black mégic easy chair magic lantern
blank cnéque  fine 4rt old h4nd
broad béan foul play
cold wiér free vérse
crazy paving hard labour
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bighead hérdback
bliebell héavyweight
blie — stocking rédskin
busybody straight — edge
dimwit
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bad 16ser (of: Johnloses badly)
néwcomer (of: newly come)

best - séller.
free - thinker

-rough rider
sharpshooter
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confidential sécretary sexual devidtion
méntal hospital sonic b6om
political pérty

S ,L.:. . olas s 1, confidential secretary .
Slhams 4 4 2 =2 oconfidential work secretary
A2l o secretary who does confidential work
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Angora rabbit Prussian blie
emperor batterfly Pullman car
pine tree windflower
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concert pitch kitchen gérden
cénscience money light year

cradle song milk tooth
credibflity gap nése dive

dress circle séx appeal

éye rhyme shotgun marriage
fire sale télephone directory
géllows bird " téothmug
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hire - car péinch card
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Addlepate hinchback
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royal , public footpatt Jocal colour .civil rights sl
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editorial comment (of: the editor comments)

presidential véto
scribal érror

S als 5 dns waml gy gadls wlis 5o Gl 51 e
civilrights (of citizens’ rights}national débt
industrial revolition De rvous system
infantile paralysis public féotpath
nasal passage royal f4mily

SlLS < 4, L. magnetic néedle, criminal dction oS 5
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the action is a crime, the needle is (acts as) a magnet.
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chemical warfare occupational thérapy
conscientious objéctor  pneumatic drill
electric light postal service

glottal st6p tidal wave

herbal rémedy
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aquatic pldnt polar bear
global village solar flare
local eélour tropical fish
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criminal ldwyer racial préjudice
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He ran quickly.

He ran very.

He has a very fast car.

He has a quickly fast car,
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He ran away usually.
He ran away quickly.
He is usually good.
He is quickly good.
PYRCH P JUYCH IS L5 P VR RS P
155 sln Wi paads opl 5 s diae
o 3 32 gl o 331 5 chemical Yea
b 1indnd gyl K1 g7 e TOUN 40l o

1l ailol Ui e g
A round of toast.

(genitive) ils! , (dative) ot Jmie
S 33h Jleab (gl e yuazales 5L ool
r AS ol pol 5 i T Y a5
SIS e s s Uy ) s
Jle 20 & a2y (Dionysius Thrax)
PN LI S BRI P N W B
P2 S (A S e 15 55 g
b Gl lazil oy ay L,
s e (2 5 Gl ol i) s
RSt Lodt 6y s e S
Shitprned Slad 0l 535 o i cuta
Pl Fo b s 355 4l 4 B S
(interjection) & yu gt tilol | st
sJad i oW IC P WO PR Y
b vk L) e i AT e
€l gee
el 0dl i K3 6l s iman
Ol g5 g3 48 i€ WL Y 05l 55 Ll
3y Gy S s g 51 Sy 4 s
S oY Slagmds 5y SN (5
ol b Ghain gl 55 051 50
3 g ) St ) e 3 K3 1S Jars
03 oY aing by el oS wzale
o= g Ay el gl Yol
ool la 5 azalis Jc)ls
et S 5o s LK 0 gl Sl
rITICH | PRI Y P WERR (] R

M&Iglxw.:)m S\ (g g

s o Bl ey Sia(gender) o
SN ool ol o s Sie Slle
St WL Ks s adit 5y oY
S e a8 8 s ) e Bl
253 Comils B d il Sla P
P2 O byl 5l A i Gl
N dhad s g sl 0l ) 50
w— A WL s Sleds ;) Jp!
olar bl 3o 48 sl i o ey

ot o¥u 8 i asheas i S
gl 4 a1 7068 ot e
J.u.i\.i..i.:.- .JJSU“‘L.JJ‘)‘:JJJ!)\S i) OL_)

2 gy s yh Uy g 2 gl e e

g3 ety addllan gl ) s g e plait &

Wi iy gl s 5 e 5 onns 3590
PSP SPCT O T PR
.\..‘-Jd:_...-)aul:.‘..;ﬁglii aar )l il
ol i 2y 5 ¥l ol Jl ol
(Aule i anal
crmabae slid 5, ps &8 G5 5 ms —
S el i 5L s e Ll
L T P T W L 1
b, b el Y ) s ot ilS
bl Jlanl & 30y 0 8 0 LY ) 3
DA 3 gt g g donimg ) Y ool ‘L
o el LTV [\ WY ST S Y
31 S U s a5l 3 gt g gar
3 ilas Jael plaa 03,5 Jds 1,
2050 bl Sl 35 gy Jane g5 gy o
» S Olaa o 5 yim OHK S I R P
s P S P B WP TIRE P
S 3 sy L ptams 285 01§
R R BT B P YOR P N L)
3 oo G o DS 5 bWl 21 51
4 sl iy 08 e a3 Jui
o U 0L 00 1, RS Wl sad 50y 0 o
o 5 e ) s S ki Gy by
g i o S jaS Cl
i 5 g SIS 2 S s
P VN O SR S gt P
s S Jlsial, pl Slitha ity ol el
Fot i s i b N0 5
u]lh.u.s_-,.gl.;;a,xb‘_,:.‘—J_,:...\jl
a9 02 ST b)) 5L 5 el S¥ s
el e Sl S sy 0ty
{accusative) J i (nominative)

I el 2z ) \F



|

sl daz ol 4 5 Jade rllae |y dasr Jgmie bl —

R S s Somis o /
I me )
You you b
He == him \
She her o
It o—— it

WE e us

They them \
You —_ you . - T
Al
SO R
this + gl  ——— this + !
Ar " — a s ol
AR+ ol an + o
St i ¢l e S lhio ¢
the + ol —a— The + ol

Jis dles bl (DY) Lol i o b ol jan Vi Jpdr rthae |y dhasr Joli
a5 Sl n ol 11 e e h ] S (L e

e 2 Sy Gile Jsema o o 315 03 =8 Laimta |y dhaw Joi — ¥
r tobe + i 5,0 Jus Jomis ool e sdeas J

3 a5 & Ygane o L) Lacinats 1) pllei s painate | pgbas dar Sl — ¥
(Y S o 2 ki Gl b 1) Jpgine jbetie 5 (S 0 f g2y Ja3 25 Ly
“‘r"“*—-u—ﬂdL‘*L‘)am‘(tObe)Ju hii J s s JE 1Sl S o
A.LL,-Jmu,.\.,uLMJ,.prwi,u;u..

o i U8 e A5 S e s 53 i 90 0Ly 2y oS dd = 0
S o Jpes DV o (TODE) Jasd 3 dan 4 1S A 5 Jgaia ol 51 3

Jelli g Jmica o S an Ly st aals ool Sl (el 1 e S il o
gy e 51 Sl g Ay e 00 ,,1,c__,,_,|_,_;,._.,wl..\..‘...:lahJ .....
W3S C)u RO PRSP W‘“"‘-"‘**-‘*'**‘J"“-‘JJ""‘“M‘

\o

A round table.

The earth moves round the sun.
Don't turn round.”
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1 - He has not stamped the letter.
2. Theydid not pay me for the work.
3. A frightful crash wakened me at 5
a.m. .
4. They threw away the rabbish last
night.
5. Ican not repair your watch.
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Maskolinom Neutrum Femininum

Singular Nominativ | derLebrer  das Kind dic Lehrerin

Akkusativ den Lehrer das Kind die Lehrerin
Dativ demLehrer demKind  der Lehrerin
Genitiv desLehrers desKindes  der Lehrerin
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der PaB - des Passes
der Platz - des Platzes

der Bus - des Busses
der Kurs - des Kurses
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das Kind - des Kindes
des Haus — des Hauses

das Buch - des Buches
Der Freund - des Freundes
aber: der Film — des Films

— s p Genitiv o> o azea — nis LY sl a8 glaasly (V)
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das Ergebins - des Ergebnisses
das Erlebnis - des Erlebnisses
das Zeugnis — des Zeugnisses

s — s WU gy W Genitiv < s Ll olud (V)

der Februar — des Februar
der Miirz - des Miirz
der September - des September
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Plursl Nominativ | die Tage die Plitze die Studenten
Akkusatlv | die Tage die Plitze die Studenten
Dativ den Tagen den Plizen den Studenten
Genitiv | der Tage derPlitze  der Studenten
Nominativ { die Pullover die Mintel
Akkusativ | die Puliover die Miintel
Dativ den Pullovern den Miinteln
Genitiv der Pullover der Mintel
Nominativ { die Kinder die Hiuser  die Krimis
Akkusativ | die Kinder die Hiuser  die Krimis
Dativ denKindern  den HAiusern den Krimis
Genitiv der Kinder der Hiiuser  der Krimis

I Anfang September  Ende April  Mitte Mai
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die Studenten - den Studenten
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die Krimis - den Krimis
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Wo ist denn der Hans?
Der Beckenbauer miiBte man sein!
Hast du die Claudia gesehen?
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Evas neue Wohnung ist ziemlich groB.

Michaels Schwester hat jetzi eine neue Stelle.
Ich habe Jochen heute getroffen.

Hast du Brigitte das Buch schon zuriickgegeben?

Wolfs Rekord gilt schon lange nicht mehr,

Nominativ der Junge der Student

Akkusativ den Jungen den Studenten
Dativ dem Jungen dem Studenten
Genitiv des Jungen des Studenten
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der Mensch (den, dem, Menschen)
aber:
der Herr, den Herrn, demn Herrn, des Herm
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der Demonstrant (den, dem, des Demonstranten) der Architekt
der Dirigent der Astronaut
der Polizist, der Journalist der Fotograf
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der Experte, der Fluglotse, der Kollege, der Vorsitzende
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Der Deutsche, der Franzose, der Jugoslawe,der Portugiese,
der Tiirke . :
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der Geologe, der Psychotoge, der Soziologe
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Nominativ der Name der Gedanke

Akkusativ den Namen den Gedanken
.Dativ dem Namen dem Gedanken
Genitiv des Namens des Gedankens
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Das ist der Reiz des Neuen.

e

Maskulinum  Neutrum Femininum
Singular Nominativ | ein Neuer (etwas)Neues  eine Neue
Akkusativ | einen Neuen (etwas) Neues  eine Neue
Dativ ¢inem Neuen (etwas)Neuem einer Neuen
Genitiv  |eines Neven - einer Neuen
Plural Nominativ Neuwe - Neue
Akkusativ Neue - Neue
Datly Neuen - Neuen
Genitiv Neuwer - Neues
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Frau Fischers Mann ist oft im Ausland.
Dr. Miillers Bruder spielt sehr gut Klavier.
Ich habe gestern Manfred Wolfs Schwester gesehen.
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I Herrn Baumanns Firma produziert noch.
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Gilt der Rekord von Manfred Wolf noch?
Der Wagen ven Herrn Bauer ist schon alt.
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der Neue - ein Neuer
der Angestellte — ein Angestellter
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der Abgeordnete / die Abgeordnete (ein Abgeordneter / eine
Abgeordnete)

der Bekannte / die Bekannte (ein Bekannter / eine Bekannte)

der Berufstitige / die Berufstitige (ein Berufstitiger / eine
'| Berufstitige)
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das Besondere, das Gute, das Interessante, das Schdne

)

Liuft der Wagen von Fritz noch?
Sind di¢ Eltern von Hans verreist?
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die Linder Stidamerikas

die Grofe Europas

die Entfernung des Mondes
die Hauptstadt von Italien
der Birgermeister von Berlin
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Maskulinum  Neutrum Femininum
Singutar Nominativ|der Neve das Neue " die Neue
Akkusatlv | den Neuen das Neue die Neue
Dativ dem Neuen  dem Neuen  der Neuen
Genitlv | des Neuen des Neuen' der Neuen
Plural Nominatlv| die Neven - die Neuen
Akkusatlv | die Neuen - die Neuen
Dativ den Neuen - den Neuen
Genitly | der Neuen - der Neuen
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1. Columbus discovered America .
2. America was discovered by Columbus
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3. Mary had a friend and she fed her friend lion meat.
4. Mary had a lion and she fed her lion (with) meat.
5. Mary fed her lion meat. N
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English: The child has a fever, she / he is ill.
German: Das kind hat fieber, es ist krank
(the child has fever, it is ill)
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English: I am sleepy
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English: What is your name?

Spanish: Come se lama
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5. Ali’s house
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the man’s car (the man owns the car)
the man’s eye ( the eye is part of the man)

1. the professor’s hand
2. the professor’s book
3. the professor's office
4. the professor’s students
5. the professor’s brother
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a. In my opinion, the government is doing well and
making many improvements in the country. But

there are many people who do not agree that this is
50.

b. Opinions are divided concerning the goverriment.
Some say they are doing well and making many
improvements in the country. Others do not agree.
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a. They robbed the old man.
b. The old man was robbed by them.
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1. The students like [ to study ;semantics.
studying

horse shoes. }

2. Ibought a pair of { leather shoes.

3. Go to bed.
I'want you to go bed.

4. Ali went walking.
Ali took a walk.

5. Two weeks later he came.
After two weeks he came,
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I’ve kept her memory in my heart.
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His fever went down
His temperature returned to normal.
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(Ghall cou) : T will go to town saying,
“I will get some lemons.”
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I will go to town to get some lemons.
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1. The before problems not forget please.

2. Villagers most of their energles spend in produce
grain,

_ 3. Women today of Iran in works cooperate more than
men. '

4. If you want, a letter for your friend send..

Ys ¥ )

1. Form

2. Meaning

3. Semantic features
4, Source language
5. Target Language
7. Intrarlingual

8. Intrerlingual
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10 - Semantics
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12 - Soul
13 - Plurality
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16-Peru

17 - Gereric
18. Primary
19. Secondary

20. Literal translation

21. Idiomatic translation

22. Chuave (Papua New Guinea)
23. Papua New Guinea

24 - Ambignities
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He kicked the bucket.
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1. We offers as attractions horse triporcarbyfieldsand
forests.
2. 1f cabin should enter more persons each one should
press number of wishing floor.
3. A motorcycle man arrested by the police traffic.
4. Tehran is always full of surprises. It has a delicious
climate, full of smoke.
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Drakonische Gesetzgebung (die Gesetze Drakons,
von Drakon)
aber: drakonische Gesetzgebung (nach Drakons Art,
im Geiste Drakons}); |
die Einsteinsche Relativititstheorie (von Einstein);
die Heinischen Reisebilder (von Heine);
aber: eine heinische Ironie (nach der Art Heines)
S T I S TS PUPCA 3 P
wh el spbs
die Einsteinsche Relativititstheorie
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darwinistische Auffassungen;
kafkaeske Gestalten;
culenspiegelhaftes Treiben;
vorlutherische Bibeliibersetzung
Frankfurter Wiirstchen b g ol VY
T ay y Aload Gt oLl i Sl 5l & Sl
Wy it S5 Ahad gl
der/ein Frankfurter (Bewohner Frankfurts),
Frankfurter Schwarz, .
ein Paar Frankfurter [Wiirstchen],
die Frankfurter Aligemeine [Zeitung] (Abk.: FAZ),
die Frankfurter Bevdlkerung,
" Hollinder Kise,
Kélner Dom, -
die Mannheimer Verkehrsbetriebe,
die Wiener Kirchen
ool GNado
e ole Gl—t-'-"

ok St "“"J‘ S 5

o ué yachtel zweiter zwei asl

Er z&hlte eins, zwei, drei;
als dritter ins Ziel kommen;
hundert Zigaretten,
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goethische Klarheit - Goethisches Gedicht
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Der “Erlkonig” ist ein Goethisches Gedicht.
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w8 ol g 3l B85 50 ol 6y 4 Glate A

" Der “Erlkdnig” ist ein Gedicht Goethes oder ein

Gedicht von Goethe.
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Thm gelangen Verse von goethischer Klarheit.

ol Gl e Ononad 3} ge 4 501 s

Ihm gelangen Verse von einer Klarheit, die der Art
oder dem Vorbild Geothesentspricht, eine Klarheit im
Stile Goethes.
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die beiden, der eine, der andere,

das meiste, nicht das mindeste,

das wenigste, ein anderer, ein jeder,

wir griien beide / alle, wir beide,

uns beiden, am wenigsten, am meisten,

zum mindesten,

A: Wem gehort der Garten?

B: Esist der meinige / meine.

Es ist der deininge/ deine.

Es ist der eurige/ eure.
Diese Ménner sind schon gestern dort gewesen, und

ich habe dieselben heute noch einmal gesehen.
S dmg pj 0l 4 O
ein bilichen ( = ein wenig) Brot,
das biichen Geld,
ein klein bifichen,
Sie sangen ein biichen.
oder: ¢in kleiner Bissen Brot,
ein BiBchen / BiBllein (kleiner Bissen);
ein paar (= einige) Schuhe,
oder: ein Paar (= zwei zusammengehdrende) Schuhe
NRIT AU A DN PR NS (B 3
Py I T N e LT L5 Gy 3 e
il gl asgie 11 ST L Gy Al des
Esist ein Er (= Es ist ein Mann).
S sl
die Dein [ig] en (deine Angehorigen),
Du muBt das Dein [ig]e (das, was dir zukommt) tun;
ein gewisses Etwas,
das Mein und das Dein,
jedem das Seine,
Alles/ Das / Dieses Mehr an Kosten ist von Ubel,
als aabsl

LI I

Y4

tausend Soldaten;
200, - DM, in Worten: zweihundert
A gp G 5 3 g g3 Wy 5o sat S5 0eli O
U s e s b Sy o) a4y o lat Sl & (5 O
RPN L ARFH L I P
die vier, ein achtel Liter; '
zum ersten, zum zweiten, zum dritten,
wir sechs;
a5
Thr lieben zwei!
% ,8 ol sy einige Jalle wile SIS 51w & 55 O
alle sieben, einige tausend Flaschen '
g s e S 51 i Y gaan) (5 st S - YA
g Aaaslias SaaS i, paiy S gore (sl
AL (Substantiv) gl K ol e 4 (o et S S il
S L e i Sy .uf,‘.i..-n;i:;j PRES PR EVRLCI Ry

1hdl qasty
Er fahrt mit der Acht
(= mit der [StraBenbahn]linie 8)
S sl
die Eins, die Zahl Zwei,
_die Ziffer Drei,

in Latein eine Vier (Note) schreiben,
Erist der Erste in der Klasse (der Leistung nach)

BT PSS [ VY P STV SO

30 yviele, alle, dieser, er aibas las a S Y-
' 1 g g A3ad g S g AT b e
ich, du, er, sie, es, wir, ihr, sie,
dieser, solcher, welcher, wer, was,
beide, einige Menschen, etwas Brot,
jeder [mann], jemand, man, manches,
nichts, niemand, simtliches, viel,
wenig, von uns, iiber jmdn.,
einer fiir alle und alle fiir einen,
allerhand, allerlei
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Does more work need to be
done to discover how the organism
in the Antarctic Ocean can be
exploited?

| Ll&fc:.’w;"_oyt,-_"
Which answer is correct? The

Antarctic Ocean has been over
exploited by man. True? False?

il L,:l_,-'a_- RS C;Y‘_',..._r

Which answer is correct?

Scientists began studying the
situation in the Antarctic Ocean
because they thought:

a. Krill had been over exploited.

b. Whales had been over
exploited,

- ¢. “conventional” fish had been

over exploited.

d. Pigs had been over exploited.

Jia oS Ol L oI — F
What role does krill play in the
Antarctic ecosystem?
215 g S ga hma e g Sl — O
PP SO O YV P s A
I S SO PR AR T e
sy 5 A i b e ot o ao o
' gy i L F
5551 500 31 s i 34 05 ¥ — ¥
I PV NIPE JPIP R S P I
(e 32 e Il
Why does the writer use ‘began’
and not ‘have begun’ in paragraph
1?
Sl Uil e S el A
What word in paragraph 3
means “huge”?
sJle b Sl oY — 4
What word means the same as
‘distant’ in paragraph 4?
Je sl S W — V-

12

the carnivores in the Antarctic
Ocean. It has been estimated that
200 million tons of krill exist there.
In comparison with the catches of
fish of the world’s major fishing
nations, krill production is colossal
and has great possibilities for
rational exploitation. However,
much care is needed, because over
exploitation of krill may have a
great influence on the Antarctic
ecosystem.

There are two great problems in
the exploitation of krill. In the first
place the fishing region is so distant
from the northern hemisphere that
it takes ships two months to get
there; and, secondly, it is difficult
to know how krill can be processed
and sold on the market.

Nevertheless, two processes for
marketing krill have been devel-
oped by the Russians. One of these
produces food for human consump-
tion by putting the krill into a large

spress, homogenizing the extract,
and then freezing it at 32" C. A
product called “pasta okean’ made
from frozen substance, is sold in
the Soviet Union.The other process

_converts krill into food for animals;

experiments have shown that pigs
that are given this food grow more
quickly, and the taste of their meat
is not affected by it.

Since pressure has been
increased on the stocks of “conven-
tional” fish in the world’s oceans,
the Antarctic Ocean will play a
large role in plans for expanding
fishing in the future. Therefore, it
is most important that research
should be done to measure exploit-
able stocks, and to study their
interaction in the Antarctic
ecosystem.

b S5 plodd SV
Jea o ]k SV —

L i 0 sine o0 (25 b S5 50
obaiil Glpla) 55 s pundds 20y A,
e bs S S (SeSh) o g il
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e 3 sl s e et 3 SV e
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) a5l s g g 580 e S5
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ShbsaS o ot ol 31 1) ek gai

15 Sl 5

In the years between the two
world wars scientists began to study
seriously the biology of the Antarc-
tic Ocean, because it was thought
that the whales in that region were
in danger of over-exploitation. This
research has shown much about the
ecosystem of the ocean, but more
work needs to be done to discover
how the organisms in it can be
exploited and what effect such
exploitation may have on the
nature, )

The center of the Antarctic
Ocean food system is the “krill”, a
minute crustacean. The biochemis-
try of this species has recently been
examined by researchers at South-
ampton University in England,
who have discovered that, during
the summer, half of the animal’s
weight is protein.

Krill is the main food of most of
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That fat cat spat at flat black mats.
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What other expression may be
used for ‘However’ in paragraph 37
Why does the writer use

‘Nevertheless’ at the beginning of
paragraph 57
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(Phonological, semantic and

syntactic representations)”

(morpheme) 51 & ains Sl
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of ‘distant in paragraph 4?
e Shle LSl oYl - WY

Replace the phrase ‘In the first
place (paragraph 4) by one word.

| ”.QLI.G' S g VY

What does ‘One of these’ refer
to in paragraph 5?

Jea ool il e Sl oY Y

What noun is related to the verb
‘discover’in paragraph 1?

What verb is related to the noun
‘exploitation’in paragraph 17
jriu:J‘J,A:Swl;S‘ rﬂ-‘n—un' - AAJS}E day

S i e 1 (amy addS b

There are two great problems in

the exploitation of —— . (para-

graph 4)
Wl eld SV — V0
If *krill production’ in paragraph
3 means “the production of krill”,
what is a shorter way to write
‘the production of ifon? *or' the
expansion of metal?’
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(having an edge that cuts .« s ,—
(Quick = il g — Wel)
(not anis 5 poly intelligent)
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(sharp) la—s g dad Facwy ¢ opie
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ol p 3% 52 51 (sharp) palie Kis
bt 3 e (5 45 e 135 9
el 3 ol ol s sl o o)
TP PO QUINERY (P P, JP 3 B
x_,uzplﬂdg“laijHuui::ig
e 51 ot 5 aleSi 1, U8 il e
33 S\ Jaiahi 3l uSe b 20k
Slaki s g Sk bk h)ls & canl 0,
L5l 5 8 sile S i o poman a2,

oSl s 38 e 0 5 3

bjhi oy 0k p 3 5 5 g e s 5 Saull
el S, g 558
(il ) (53 a3 gt 43 Jia
SN & 905 G 2013y Sl S
(clear water, clear issue, clear :3!
2.5 b presentation, clear weather)
il
(1 bumped my head — head of a pin,
. y head of a department)
Thecar struck a pole.Harry struck
his mother. The clock struck twelve.
Strike that from the record. Strikea
match. Strike out. Strike oil.
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The First player: I'm going to
say a sentence.

My sentence will contain a word
beginning with the letter A. Try to
repeat my sentence, and add a
word beginning with B. My sent-
ence is: I went downtown yester-
day, and I bought an APPLE The
second player: 1 went downtown
yesterday, and I bought an APPLE
and BASKET.

The third player: I went down-
town yesterday and 1 bought an
Apple, a BASKET and a CAR.

The fourth player: 1 went
downtown yesterday and 1 bought
an APPLE, a BASKET, a CAR
and a DUCK. The fifth player: I
went downtown yesterday and I
bought an APPLE, a BASKET, a
CAR, a DUCK and an EGG.

The sixth player: I went down-
town and I bought an APPLE , a
BASKET, a CAR, a DUCK, an
EGG, and a FLOWER.

The seventh player: I went
downtown yesterday and I bought
an APPLE, a BASKET, a CAR, a
DUCK, and..... I can’t remember
the rest. Continue to play the
memory game until one of the
players cannot remember all of the
objects mentioned. Play the game
again the beginning and try to
choose completely different objects
for each letter of the alphabet.
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Techniques and Hesburces
in Teaching Grammar

Marianne Celce-Murcia and
Sharon L. Hilles

For teachers who are asking whether, when,
and how to teach grammar, The first two
chapters-address general questions of
grammar in ESL theory and classroom
practice. These are followed by ideas for
creative teaching of grammar. Included are
specific suggestions for teaching most of the
common beginning-level structures, which are
listed separately in a grammar index for easy
reference.
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ble vorllegende Arbelt Ist aus Manuskrlpten hervorgegangen, dlie fir Vor-
lesungen an-der Deutschen Abtellung der Beheschtl-UnTversithit Teheran
erstellt wurden. Sle verfolgt die Abslcht, neben der Vermlttlung von
Grundkenntnissen In der deutschen Syntax vor allem auch dazu zu be-
fihigen, dleses theoretisahe Wissen bel der Satzanalyse als unabding-
barer Vorsussetzung flr Textverstindnls und Ubersetzung praktlsch zu
verwerten. .

Der Inhalt erhebt kefnen Anspruch auf Vollstindlgkelt; er richtet

sich - ebenso wle die Auswahl der Ubungen - nach den Erfordernlssen
des Sprachunterrichts.

Dieses Buch wendet sich aber nicht nur an Studenten der Deutschen
Sprache und Llteratur, sondern kann Jedem Interesslerten mit guten
Grundkenntnissen der Deutschen Sprache als Nachschlagwerk und
Ubungsbuch d1enen. '
Besonderer Wért wurge.darauf gelegt, neue Ergeﬁnlsse der Sprachfor-
schung wie z.B. dle Valenzlehre, flir den Fremdsprachenunterricht
fruchtbar zu machen. Bel der Darstallung der Satzglledlehre orlentlert
sich dlese Arbelt an dar Nependenz-Grammatik, wie sie z.B. von

Hrich Engel vertreten wird, '

Der Behaschti-Universitdt bin ich fOr die Ermdglichung des Drucks
zu Dank verpflichtet.

Teheran, 1987 or. Annellese Ghahraman
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Le contraire de diérése s’appelle la
synérése.,

2. La synértse:Cest le fait de ne
compter le groupe de voyelles, que
pour une seule unité dans le vers et
prononcer vio-lent au lieu de vi-o-
lent par exemple,

La synérése est donc la contrac-
tion de deux voyelles; la diérése, la
division de deux voyelles.

Aprés deux consonnes, “~ jer”
compte normalement pour deux
syllabes: pri-a, meurtri-er, cli-ent.
Comparer: lia et pri-a. Mais dans
ce vers de Du Bellay le mot
“ouvrier” est une synérése:

Ainsi chante l'ouv-rier / / en
faisant son ouvrage.

Dans certains mots, les podtes
comptent des groupes divers de
voyelles, pour une ou pour deux
syllabes selon les besoins de la
versification:

Hier On m'a volé, moi,

wer pres du pont de Tolede...

La lune étant couché, hi-er,
plaza Mayor. '

V. Hugo.

Joserais ramasser le fouet

de la satire ...

fouet :
Marque du tou-et des Furi-.

es...

A. de Musset.
Sur la terre ol tout je.
tte un miasme empoisonn.
eur...

Mele dans, leur sépulicre

au mi-asme insalubre.
V. Hugo.
Dans ces trois exemples, “hier”,
“fouet”, “miasme” produisent tan-
tot la diérése, tantodt la synérése.
Pour se rassurer s'il s’agit d’une
division ou d'une contraction de
syllabes, le moyen le plus simple
est de compter les syllabes des vers

en question,

Ainsi nous avons vu I'import-,
ance de I'’e muet; de I’élision qui a
€té créée pour corriger la mono-
tonie que produirait la trop grande
fréquence de I'e muet; et des

groupes de. voyelles, dans 1la
mesure des vers. La lecture cor-
recte d’'un podme exige aussi le
respect des pauses, des coupes, de
lintonation. Bien entendu, la
ponctuation des podmes facilite
quelquefois notre tiche.

Il .est évident que I'emploi des
régles de versification doit nous
aider a faire ressortir ’harmonie
des vers. La prononciation de e
muet ne doit pas paraitre
artificielle. L'oreille a besoin de
trouver pour points d’appui des
syllabes sonores. C’est pourquoi il
est préférable de ne pas accentuer
le e muet. Par exemple dans ce vers
de Comeille: “... com/me/ je I'ai
requ’” I'accent doit se porter sur le
“0” dans “come”, et non pas sur la
syllabe “me”. Cést au professeur
d’empécher les étudiants de mettre
Paccent des vers sur le e muet.
Pour TPéviter, on pourrait pro-
noncer plus rapidement la syllabe
terminée par un e muet qui précéde
une consonne,

Modele d’exercice:

Dans le po2me ci-dessous:

1. Décomposer les vers en syllabes
et écrire le nombre des syllabes.

2. Souligner d’un trait les e muets
et les-ent qui se prononcent.

3", Mettre entre parenthses les e
muets qui montrent 1'élision.

4’. Trouver des exemples de
diérese et de synérese.

Fonction du podte
Peuples! écoutez le poate!
Ecoutez le réveur sacré!
Dans votre nuit, sans lui compléte,
Lui seul a le front éclairé,
Des temps futurs pergant les
ombres,
Lui seul distingue en leurs flancs
sombres
Le germe qui n’est pas éclos.
Homme, il est doux comme une
femme.
Dieu parle 2 voix basse 2 son Ame
comme aux foréts et comme aux
flots,

Cest lui, qui, malgré les épines,
L’envie et la dérision,

Marche, courbé dans vos ruines,
Ramassant la tradition.

De la tradition féconde

Sort tout ce qui couvre le monde,
Tout ce que le ciel peut bénir.
Toute idée, humaine ou divine,
Qui prend le passé pour racine

A pour feuillage I’avenir.

Les Rayons et les Ombres, V. Hugo!
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rent (3 syllabes), et dans les deux
cas: -es, -ent final, ne comptent pas.

2. A Pintérieur du vers, le € muet
final du mot doit &tre prononcé:

a) s'il précéde une consonne:

Comme des phares sur la brume.
L'Ombre des jours, Anna de Noailles.
I’e muet de “comme” est précéde
de la consonne d dans “des”’; -es de
phares est précédé de s dans “sur”,
c’est pourquoi com/me/ se pro-
nonce en 2 syllabes, pha/res/, 2
syllabes.

b) s’il est suivi d'un -s et précédé
d'une voyelle; la liaison devient
alors obligatoire:

Tu frappes et guéris, tu perds et
ressuscites.

Racine.
Le e muet de ‘“frappes” se
prononce et la liaison doit se faire
entre “frappes [z]et".

c) ¢'il est placé devant un mot
commengant par un h aspiré.
Il porte le haubert que portait
Salomon.

V. Hugo
“haubert” (chemise de mailles que

portaient les hommes d’armes au.

moyen age), commencant par un h
aspiré, I'e muet de “le” se pro-
nonce alors,

3. A lintérieur d’'uvn mot, I'c
muet ne compte pas s'il est précédé
d’une voyelle:
prilelrai
2 syllabes
aboife]ment
3 syllabes
envile}ront
3 syllabes
dénu[e]ment.

3 syllabes
joule]ra

2 syllabes
dévou[e]ment
3 syllabes
ondoi[e]ra

3 syllabes

- La syllbae muette —ent
La syllabe muette —ent, qui
termine dans les verbes la troisi¢éme

~ personne du pluriel, est traitée, elle

aussi, différemment, selon qu’elle
est précédée d’une consonne ou
d’une voyelle,

1. Précédée d'une consonne,
elle compte pour une syllabe 2
I'intérieur du vers, mais 2 la fin du
vers elle ne compte pas:

Les drapeaux...

Fré/mi/rent/comme au vent fré-
/mis/sent les épis.

V.Hugo
“frémirent” et “‘frémissent” com-
pte chacun pour trois syllabes car
—ent se prononcs dans les deux cas.

Tandis que dans ce vers de La
Fontaine:

Daims et
changérent.

“chan/gérent”, se trouvant 2 la
fin du vers, se prononce en 2
syllabes.

2. Précédé d’une voyelle, —ent
ne compte jamais nia 'intérieur ni
a la fin du vers:

Mes yeux verrrai[ent] partout le
vide et les déserts.

Lamartine.

Qu'ils soifent] dorénavant ton
unique entretient.

Comneille.

cerfs, de climat

. B. Lélision:

Dans le compte des syllabes,
’élision doit retenir particulidre-
ment 'attention:

Quand un mot terminé par une

F‘\.

s

voyelle préctde immédiatement un
mot commengant par une voyelle
ou un h non aspiré, la premitre
voyelle ne se prononce pas et il se
produit une élision.
Ma fill (e), il faut céder, votr (e)
heur (e) est arrivée.
Racine.
Dans ce vers de Racine, les mots
“fille”, “votre”, “heure” sont
élidés; c'est 4 dire leur ¢ muet final
ne se prononce pas.
Ou bien dans ce vers d’A. Chénier:
Elle tomb(e), elle cri (e}, ell(e)
est au sein des flots. il y a I'élision
de e muet dans les mots:
“tombe”, *“‘crie”, “elle”. N.B. En
poésie, I’élision se porte tou]oms .

sur T'e muet, 2 partir du XVII'

siecle.

C. Les groupes de voyelles:

Les groupes de voyelles oomp-
tent tantdt pour une syliabe, tantdt
pour deux syllabes. L'usage varie
beaucoup avec les époques et avec
les poetes, pour un groupe de

-voyelles, et parfois pour un méme

mot,

Il est donc essenticl de savoir si
deux voyelles placées & la suite
I'une de l'autre dans un mot,
forment une ou deux syllabes.

Sous les verts maronniers et les
blancs peupli-ers.

A. de Musset.
Le mot “peup -li-ers” forme 3
syllabes:c’est la diérése.

1. Diérdse: Elle consiste 2
séparer deux voyelles réunies en
une syllabe, dans la prononciation
naturelle. La diérése existe seule-
ment en poésie: (di-amant,
harmoni-eux, adorati-on, chou -
ette,....).

Et dans
nu-a-ges bénis
Va te purifi-er dans I'air supéi-eur.
Baudelaire.

I’ascensi-on  des

----
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amour et d'un bonheur éphémeres.

d’'un pouveir créatenr: Poésie vient
d’un mot grec qui signifie création.
Le poete crée de la beauté, tout au
moins il la découvre 13 o ’homme
ordinaire ne voit dans les choses
que ce qu’elles sont.

Regarde, sous mes yeux tout
change de couleur

Et le plaisir se brise en mor-
ceaux de douleur,

Je lui donne une branche, elle
en fait un oiseau;
Je lui donne un visage, elle en
fait une abeille;
Je te voulais sur terre, en 'air tu
t’émerveilles!
Oublieuse mémoire, Jules Supervielle.

Se plaignant d'une “oublieuse
mémoire™, Supervielle aime créer
et faire voir la métamorphose de
tous les é&tres, A l'aide des mots
simples, tendres et agréables.

d'un pouvoir magique dexpression:
qu’il crée ou quil découvre le
beau, le pogte nous en fait part en
une langue merveilleuse, illuminée
d’images.

Un papillon sur une branche

Attend patiemment U'hiver,

Son coeur est lourd, la branche
penche,

La branche se plie comme un
ver.

Mourir de ne pas mourir, Paul Eluard.

Ce triple dons du poete, (sym-
pathie, création, expression), se
completent par la maitrise des
régles de la versification qui lui sert
a composer des vers réguliers. Et
nous lecteurs, nous les appréciero-
ns peut-&tre mieux, si nous con_
naissons certaines techniques emp
loyées par'le pogte. C’est pourquoi
nous rappelons ici,
trois procédés de la versification
frangaise qui nous aident 2 bien lire
les poemes. Méme les étudiants qui
parlent couramment le francais ne
respectent pas toujours les régles:
de Pe muet, de Pélision, des groupes de
voyefles, qui jouent un rdle trés

important dans le bon compte des

syllabes et 1a mesure des vers.

La structure des vers
Le vers frangais présente trois
caractéres essentiels: la mesure / la
rime et la musique.
1. 11 est syllabique, c’est 4 dire fondé
sur le nombre des syllabes qui le
composent.
2. 11 est rimé¢, c’est A dire terminé
par une syllabe de méme son que la
syllabe finale d’un vers voisin.
3. I est musical, c’est a dire
caractérisé par des pauses et des
sonorités qui lui donne son rythme
et son harmonie.
I — La mesure

1. Le compte des syllabes

En principe, toutes les syllabes
d’'un mot, qu’'elles soient sonores
ou muettes dans la prononciation
courante, doivent &tre comptées
dans le vers:
arriivefra a/me/nons ruw/de/ment
4 syllabes 3syllabes 3 syllabes
voici un vers du Cid. Décomposons-
le en syllabes: :

Je/ ren/drai/ mon/ sang/ pur/
com/me/ je/ I'aif re/gu.

Comeille.

Autotal: 12 syllabes (versalexan-
drins).
Observons que la prononciation
correcte du vers exige que l'on
fasse entendre les e muet de
“comme” et de “‘requ”. Si l'on
pronongait “‘comm’ je l'ai rq”,
selon l'usage de la plupart des
conversations d’aujourd’hu, le

vers n’aurait plus que 10 syllabes

(vers décasyllabe) au lien de 12, il

serait faux. |

Sil'on décompose en syllabes ces
vers de Verlaine:

La/ clo/che/, dans/ le/ ciel/ qu'on/

voit,
Dow/ ce/ment/ tinte;

Un/ oifseaw/, sur/ l'ar/bre/ qu'on/

voit,
Chan/ te/ sa/ plainte.

Au total: 8 syllabes (vers octosyl-

labes), vers un et trois.

4 syllabes (vers tétrasyl-
labes), vers deux et
quatre.

Mais si l'on pronongait doch’,

douc’ment, Parbr’, chant’, on aurait

dans chacun des vers, une syllabe
de moins, ce qui serait faux.

N.B. Le e muet final ne s¢ prononce
Jamais quand le mot est placé a
la fin du vers, A la rime.

Ex. tinte / plainte (une syl-
labe).

Toutefois trois cas particuliers sont

a considérer:

A -L’e muet

- La syllabe muette “ent”

B - Lélision

C - Les groupes de voyelles:

diérése et synérése.

A — L’e muet:

L’e muet est traité différemment
selon qu'il est précédé d’'une
consonne ou d’une voyelle.

1. Alafin du vers une syllabe en e
muet ne compte donc pas, méme si
I'’e muet est suivi de -s ou de -nt
(marques du pluriel):
ainsi dans cet exemple de Hugo:

Car vous avez, Dieu bon, Dieu
des Ames sin/ceres, )
ou cet autre exemple de La
Fontaine:

Chevres,  béliers,
aussitdt dé /1o / gérent;
la douzieme syllabe est constituée
par “‘sincéres” (2 syllabes), déloge-

taureaux
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Comment lire la poésie francaise?

La poésie est un langage mais

aussi un art. Le langage a une
double fonction, d’une part,
désigner objectivernent les choses
et les idées; d’autre part, exprimer
les sentiments, les émotions. Or
une des fonctions fondamentales
du langage poétique est I’expressi-
vité: invocations, apostrophes,
interrogations, etc.

I1 y a un mouvement passionné
dans I'interrogation d’Hermione:

Mais parle. De mon sort qui t'a
rendu arbitre?

Pourquoi l'assassiner? Qu’a-t-il
fait? A quel titre?

qui te 'a dit?

¥4
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Andromaque, Racine

Un poete est donc un érivain
doué par la nature:

du don de sympathie, c’est a-dire du
pouvoir d'éprouver comme siennes
les joies et les douleurs de la
multitude, de sentir jusqu'a celles
des bétes, de préter aux plantes,
aux choses inertes méme, le don de
penser et de sentir.

Hélas' ai-je pensé, malgré ce
grand nom d’homme,

Que j’ai honte de nous, débiles
que nous sommes’

Comment on doit quitter la vie
et tous ses maux,

C’est vous qui le savez, sublimes
animaux. :
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La Mort du Loup, vigny

S’attendrissant sur le sort d'un loup
qui, blessé au cours d’une chasse
nocturne. ‘“‘meurt sans jeter un
cri”, le poete admire son courage
heiroique et se réfugie dans un
pessimisme stoique dont le loup
énonce les principes.

Olac!...

Je viens seul m'asseoir sur cette
pierre

O tu la vis s’asseoir.
Le Lac, Lamartine. °

Le potte implore toute la
nature, “... lac' rochers muets!
grottes' forét obscure! de garder
pour toujours le souvenir d'un
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hast nicht recht wenn du sagst, das
sei eine Frage des Schicksals.. Eine
solche Antwort wird das Problem
nicht l16sen. Denn es ist natiirlich
die erste und wichtigste Aufgabe
eines Richters, zu entscheiden, wer
unrecht hat. Ein guter und gerech-
ter Richter muB zwischen Recht
und Unrecht und Gut und Bése
unterscheiden kénnen. Was ist
denn deine Meinung?” fragte er
den dritten Studenten.

“Wenn ich der Richter wire,
wiirde ich den Gastgeber bestra-
fen. Hitte er die Milch selbst
probiert, hitte er bemerkt, da die
Milch schlecht ist und er sie
niemals seinen Gisten zum Trin-
ken gegeben. Ich sage, der Gast-
geber ist schuldig. Selbst wenn es
gar keine Schlange gegeben hiitte,
hitte die Milch auf irgendeine
andere Weise vergiftet werden
kénnen.”

“Aber nein!” sagte der Richter.
“Das ist doch ganz falsch. Der
Gastgeber hatte doch gar keinen
Grund, miBtrauisch zu sein. Es gibt
kein Gesetz, daB wir Essen und
Trinken, das wir anderen anbieten,
vorher selbst probieren miissen.

Wie hitte der Gastgeber wissen.

sollen, daB Gift von einer Schlange
in der Milch war?” )
Der vierte Student sagte: “Diese

Angelegenheit muB man genauer
untersuchen.”

“Was meinst du?” fragte der
Richter. Der Student fuhr fort:
“Meiner Meinung ist an dieser
Geschichte irgendetwas falsch.
Wenn das Gift aus dem Mund der
Schlange von einigem Abstand in
die Milchschiissel getropft ist, dann
wire der Laut des in die Milch
fallenden Tropfens zu héren gewe-
sen. Dann hitte der Diener

ey

aufmerksam sein miissen.

Wenn aber nun die Gifttropfen
leise in die Milchschiissel gefallen
sind, wie konnte dann iiberhaupt
jemand wissen, woher das Gift
kam? Wenn der Diener oder
irgendeine andere Person geschen
hat, was passierte und es dem
Gastgeber gesagt hitte, wire
niemand ohnmichtig geworden.
Wenn aber niemand gesehen hat,
was sich ereignet hat, wer hitte
dann die Geschichte vom Vogel
und der Schlarige erzihlen kén-
nen? Zundichst einmal! méchte ich
wissen, wer die Geschichte zuerst
erzdhlt hat. Ich wirde meine
Untersuchung mit der Befragung
dieser Person beginnen. Ich wiirde
den Diener, den Milchmann, den
Koch und alle Mitglieder des
Haushalts befragen. Dann wiirde
ich ihre Antworten sorgfiltig iiber-
denken.

“Wenn die Geschichte mit dem
Reiher eine Liige war, wire ich
dem Geschichtenerzihler
gegeniiber miBtrauisch. Es kénnte
sein, daB die Milch, die dem
Diener verkauft wurde, schlecht

war und der Milchmann die Ge—
schichte erfand. Vielleicht hatten
der Diener oder der Koch eine
Beschwerde iiber die Giste und
deshalb erfand einer diese Ges-
chichte. In diesem Fall, ist der-
jenige, der gelogen hat, auch der
Schuldige. Andererseits ist es aber
auch moglich, daB die Geschichte
wahr ist und bewiesen werden
kann. Wir kénnen auch das in
Erwiigung ziehen, Auf jeden Fall
ist ein gerechter Richter jemand,
der keine hastigen Entscheidungen
trifft. Er bedenkt alle Ereignisse
und alle Zusammenhinge. Er muB
alle Leute, die mit der
Angelegenheit zu tun haben, bevor
er bestimmen kann, wer schuldig
ist und wer unschuldig ist. Dann
kann er festlegen, wie der Schul-
dige bestraft werden soll.”

“Gute Arbeit!” sagte der kluge
ehrenwerte Richter.” Ich habe

" diese Geschichte selbst erfunden,

um euch zu dberpriifen. Es ist
offensichtlich, da8 der vierte Stu-
dent am besten geeignet ist, um
weise und gerecht zu urteilen, und
er wird ein guter Richter werden.

“
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Vor vielen, vielen Jahren lebte ein
gerechter Richter, der seine vier

besten Studenten auf eine Probe.

stellen wollte, um so herauszufin-
den, wieviel sie von ihm bereits
gelernt hatten. Der Test bestand
aus einer Geschichte, die er den
jungen Minnern erzihlte:

“Ein Mann hatte einmal mehrere
Giiste in sein Haus eingeladen, und
er gab seinem Diener den Auftrag,

frische Milch fiir diese Besucher zu.

kaufen. Der Diener nahm eine
grofe Schiissel und lief damit zum
Milchladen, lieB die Schiissel mit
Milch fiillen, bezahlte und lief eilig
wieder nach Hause.

Unterwegs flog ein Reiher iiber
seinen Kopf hinweg, der eine

giftige Schlang in seinem Schnabel -

hatte. Ohne daB der Diener es
merkte, fielen einige Tropfen Gift
aus dem Mund der Schlange in die
Milchschiissel.

Als er zu Hause angekommen war,

gab der Diener die Milch dem.

Koch, der die sie siifite, bevor sie
den Gisten gereicht wurde. Doch
ein Gast nach dem anderen wurde
ohnmichtig, sobald er von Milch
getrunken hatte.”

Der kluge Richter fragte die
Studenten: Wer ist nun verantwort-
lich fiir den Tod der Giste? “Wen

T\

Weile
schrieben sie ihre Ideen auf und.

wiirdet ihr bestrafen? Ich méchte,
daB jeder von euch seine Meinung
zu diesem Fall aufschreibt und wir
die Sache dann gemeinsam dis-
kutieren.”

Nachdem alle
nachgedacht

Studenten eine
hatten,

legten dem Richter ihre Antworten
vor. Der erste Studenten sprach:

“Wenn ich diese Angelegenheit zu
beurteilen hitte, wiirde ich dem
Diener die Schuld geben. Er hitte
die  Milchschiissel  bedecken
miissen.”

Der kluge Richter lehnte dies ab,
indem er sagte: “Es ist wahr, daB
wir unser Essen immer bedecken
sollten, aber die Chancen, daB das
Gift einer Schlange in eine Schiissel

voller Milch fiilt oder in anderes
Essen ist doch so gering, daB man
diese Gefahr nicht vorhersechen
kann. Es gibt kein Gesetz, da8
Nahrungsmittel abgedeckt werden
miissen.”

Dann las der zweite Student seine
Meinung vor: “Wenn ich der
Richter wire, wiirde. ich keinen
wegen dieses Verbrechens ankla-
gen. Es ist sozusagen der Fehler
des Reihers, daB er mit einer
Giftschlange in seinem Schnabel
herumfliegt. Wir konnen doch
keine Tiere bestrafen. Es ist das

Schicksal der Giste. Manche
Menschen sterben zu Hause,
andere im Kampf, wieder
andere...

Auch rmt d1eser Antwort war der
kluge Richter nicht einverstanden.
Er belehrte den Studenten: “Du
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EXERCISE 3.

Give a short definition for the
boldiace terms in the sentences
below. Do not use a dictionary.

1. We saw 14 songbirds on our last
field trip.
songbirds:

2. On his tour, the Pope visited the
courthouse.
courthouse:

3. Almost everyone likes to eat
homemade dessert.
homemade:

4, When they fixed our bathreom, we
had sawdust through the entire
house.
°bathroom:
sawdust:

5. Each student has a new notebook.

notebook:
6. Define the underlined words.

underlined:
7. The earthquake destroyed the

entire village.

earthquake:

EXERCISE 4.

Below each sentence are three
sompound words made from words
you may already know. Choose the
word that makes sense in the
sentence, and write the word in the

blank.
1. Jeff threw the ball to the second

baseburner
baseman
2. The special newsprogram was
on all the stations.
broadcast broadbilled
broadcloth
3.1 thought that diving board

looked perfectly safe, but
mother thought and
wouldn’t let me use it,
Crosswise lengthwise
otherwise.
4, Her ————— slowly closed, and
soon she was asleep.
eyeglasses eyelids
eyebrows

5. Something is ———— if it is

sealed to keep water from
getting into it.
watertight waterlogged
waterfront

6. An outstanding book for paint-
ing is often called a
crosspiece
enterprise
7. A leader of a Boy scout troop is

a————

masterpiece

schoolmaster

scoutmaster
quartermaster
8. When you see a —-————, which

is the upper part of a certain
type of cloud, it usually means
that a storm is coming.

thunderhead greenhead
hammerhead
9. An is a kind of
vegetable.
eggshell eggbeater
eggplant

10. If your dog is too fat, it's
featherweight

underweight

overweight

EXERCISE 5.

In each space, write the com-
pound word that makes sense in
that sentence. Pick the first part of
the word from BOX A and the
second part from BOX B. The first
one is done for you.

baseball

BOX A
iig sales
note drive
foot card
sand farm
_tooth buck
BOX B
book way
board ache
house paper
lady saw
skin - ball

L. Jim received a beautiful
jacket as a present
from his aunt,

2. Mother asked the boys to put
their bikes in the garage instead -
of leaving them in the

3. Ben likes to put

puzzles together.

4. Leon’s big brother is on the

team,

5. Jill and Sally enjoyed playing
with the clothes they found in
the attic of the old .

6. The friendly ——-—— helped
Janet pick out a shirt for her
dad. '

7. Paul collects pictures of baseball
players and puts them all into a
big ———,

8. The girls made a doll house from
a large box they got
the grocery store,

9. Make the wood smooth by
rubbing ——|—/— on it.

10. If you've ever had a ————,
you know it really hurts!

Key to exercises on page to be
continued.
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Although this system doesn’t
work all the time, it works very

well with most of the long and.

difficult words.

As you see in the table above
each word contains one main part,
or a word stem, and a prefix or a
suffix, though they may at times

contain prefixes and suffixes, as in-

words  superindifferent, subreference,
proabsolutist, and preimpose. Let’s take
one of the words in the table. The
word cooperate has two important
parts: operate (meaning work), co
. (meaning together). The whole
word means working together. This
way, when you find an unknown
word, you first analyze the word.
This means you should identify all
the roots, prefixes and suffixes in

the word, and form a lteral
meaning for it. The second step is
to test the definition you make to
see if it makes sense in the reading.
For example consider this sent-
ence; “Everything cooperated to
make our holidays a success.” Now
you can make your literal defini-
tion more exact, and define coop-
erate as “word or act together to
bring about a result.” Step three is
to refine the literal definition so
that it makes sense within the
sentence you are reading.

Sometimes you may not know
the meaning of the root word. In
that cage you have to refer to a
good dictionary that provides
etymology or derivations of words.
This method is time consuming and
hard at first, but you’ll gradually
get interested and the job will
‘become much easier. Once you get
familiarized with more words you
might find yourself interested in
how they are formed and how they
have developed and changed over
the years. And when this happens
you will improve so fast in this area
that you yourself will be quite
astonished.

¥o

suffixes, and stems combined.
There are sometimes what we call
compound words, words with at
least two parts and each part is, by
itself, a separable word.

Look at the list of words below.
Each of the words has a different
meaning. But ajil of them have
something in common. Can you
discover what it is?
waterfall litterbug  homeword
basketball breakfast daydream
steamship. skyscraper bookstore
classroom outbreak  upset

All the words in this list were
made by joining together old words
to make a new one. Notice that
most are made up of two old
words. Now think a little more
about some.of the words in the list.
Why do you think people invented
the words waterfall and litterbug?
Suppose the word basketball had
never been invented. How would
you like to have to say, “Let’s go
play that game where you try to
shoot the ball through the basket”
when you wanted to play basket-
ball?

The meaning of a compound
word is usually easy to guess:
Sunlight, for example, is “the light
that comes from the sun.” Or
overtime, formed from over and
time, means “a time that is longer
than (or over) what is normal. As
is: “We worked overtime.” Or “He
was paid exira for overtime.”

In order to learn how to use
compound words let’s do some
exercises.

EXERCISE 1.

The following passage contains
some compund words. You are
quite familiar with most of them,
but some are new. Read the

passage carefully and 'see what a
reasonable guess you can make at
each boldfaced word.

I will never forget my first class
in college. The dassroom held 30
seats, and each one was filled with
someone I did not know. The clean
chalkboard covered one entire wall,
and there were narrow windows on
the wall to my left. I was very
scared. I looked around at all the
unfamiliar faces and saw that some
of my dassmates were already writing

in their wordbooks. I hadn’t even
gone to the bookstore to buy mine! I

was sure everyone else was smarter
than T was, and 1 began to
daydreamthat I would not under-
stand any of the homework. I wonder
now how many other students felt
exactly as I felt on that first day.
-Try to define the following
words:;
1. chalkboard:
2. classroom: — — — — — — ———
3. workbook:
4
5

. bookstore: emj— — — —— — — —
. homework:

EXERCISE 2.

As 1 looked out my window, I
could. see the blue and orange
runway lights. T was tired but excited
because this was my first airplane
trip. I fastened my seatbelt, and the
plane edged slowly away from the
ramp. We taxied to a far end of the
airport, turned around, and I heard
the pilot tell us we had been cleard
for takeoff. Suddenly, the engines
roared, and I felt myself being
pushed back against my seat. The
jet quickly picked up speed, left the
runway, and climbed steeply away
from the ground. My midnight flight
to New York had begun.

Try to define the following words:
. Tunway:
. seatbelt: —|
. airplane:
. takeoff:

. midnight:

Wb ) B
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In the good old days of student-
ship at college, I had my own
method of increasing the number
of words I knew. Other students
had their own ways to achieve that
goal. Some students read as much
as they could, wrote down all the
words they did not know, and then
looked them up in a dictionary.
Others wrote a few words on cards
or pieces of paper and memorized
them. There were still other
students who tried to leam a
number of synonyms for certain
words. These students selected a
word like obstade and then tried to
learn as many synonyms for it as
possible. For- the word obstacle,
these might include, block,
hamper, retard, encumber, dam,
bar, balk.

I, for sometime, used cards with

words on one side and definitions
and example sentences on the
other side of the cards. Lateron [

sorted out the cards according to -

their subjects and in this way I
markedly simplified my work of
looking for them when needed.
Several years later I found out
that neither my way of learning
vocabulary nor what other students

practiced could be valid and
consistent with scientific methods;
or rather, those approaches were
not congruent with what we call
behavioral objectives. A
behavioral objective identifies and
describes the outwardly observable
pupil performance that will serve as
convincing evidence that a pupil
has mastered and applies the
understandings and skill that have
been taught. In other words, we
should have used methods that
would have developed indepedent
power in that particular practice. 1
was dependent on my cards and
others depended on either their
learning by rote or other self-made
exercises which were not consistent
with behavioral objectives.

As a teacher I learned more

‘about the benefits of the words

used in reading materials. I found
out that I had the responsibility of
helping children develop their
vocabulary to enjoy what they used
to read.

Teacher’s reading of the texts
for the students,| while they pas-
sively listen, is not such an
interesting experience for the stu-
dents. Each student should develop

the ability to handle, on his own,
increasingly complex reading mat-
ter as he / she advances toward
adulthood.

As pupils get beyond the prim-
ary levels, they are expected to
take -over more and more of the
responsibility for directing their
own leamning and are asked to
locate, appreciate, and organize
facts and ideas from many.different
sources ocutside a subject matter
text. They are also expected to
make efficient use of dictionaries
and glosseries to find answers, for
themselves, to questions regarding
the pronunciation and meaning of
unfamiliar words they come across
in their readings. But how? Should
they interrupt their readings
immediately and look up the word
in a dictionary? Wouldn’t it take
time? Wouldn't it interrupt the
continuity, of thought? In cases you
can guess the meaning of the word
from the context. But is it always

safe? I doubt it.
Then, there must be a better

way: to study the parts of a word
which give clues to the meaning of
whole words, and then to make
sure the rough or literal definition
you form makes sense in relation to
what you are reading.

Most of the longer and more
difficult words in English are
derived from Latin and Greek.
You can usually get the meaning of
these words through an analytical

~method, breaking down the word

into meaningful parts:

Prefix Origin Exampies

dis Laun diskike, distn;st, disappear

re Latin reread, regain, reply

anti Greek antislavery, antifreeze

co- Latin cooperate, coequal, coeducation

Suffix  Origin Examies

-ism Greek patriotism, socialism

-ade Greek lockade, barricade

-ance Latin abundance, briiliance

-ive Latin active, supportve, attentive.
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—Howfar istoNew York?It'salong way from here
to New York?

- It's warm today,

- It’s getting dark.

- What day is # today?

~Isn’t it a shame that they lost the game?

In these cases It is void of meaning, so it shouldn’t
be translated into Persian like It as a pronoun.

C. Semantic adjustment = obviously in any
translation, there will be a type of “loss” of semantic
content, but the process should be so designed as to
keep this to a minimum. The commonest problems
of content transferarises in the following areas:

1. Idiosyncratic expressions = when the meaning of
a sentence can not be predicted by the meaning of
each individual word, such as:
1. Idioms = are any string of words for which the
meaning of the whole expression cannot be
determined from the meaning of its morphemes.
Idioms are the most obvious candidate for
semantic adjustment. This adjustment is of three
types: '
(1) From idiom to idiom.
eg: He stands head and shoulder above others.
el YL 5805 Sy S
(2) From idiom to nonidiom. '
eg: He called his son over the coal.
. 35 iy G
(3) From nonidiom to idiom..
eg: All the doors were closed on him.
Dy Ovte ) e N
2. Proverbs = are similar to idioms. Although a
proverb may be interpreted literally, more often its
meaning is understood as something more than the
sum of the meaning of the morphemes it contains.
eg: There is no use crying over spilt milk.
SSY IS VR
3. Metaphors = are expressions that attribute qualities
to an object or a person not normally associated with
those qualities.
eg: How beautiful the moonlight sleeps on this

shore. :
1diom, proverd, and metaphor are all terms thatdescribe

expressions with unexpected meanings, and there is
often some overlap among these tgrms.

D. Preserving the original text’s style. The translator
should be aware of the style of the original text to
choose the most appropriate style in the TL.
Register of language is different in various

situations. For example, one may speak to his boss
in adifferentlanguage thanspeaking tohiskid. And
different dialects used by the characters in a story
shows their social and their economic situation
which is important to convey the writers intention.
So, the translator should project these peculiarities
of language use in the TL by any possible device.
The main catagories of styles are the followings:
1. Formal = the language which is used in formal
situations such as official letters, speaking at the court,
etc.
eg: He recieved a substantial gratuity.
' 35 Sl el Sl
2. Colloguial = the language used in the casual
conversation with friends. '
eg: He got a big tip. _
_ b S o gl
3. Slang = The language used in intimate situations. In
this kind of conversation the application of words
reduces to minimum, and the speaker uses certain

expressions such as:
Slang nonslang equivalent
rip - off cheat
rap discuss
smashed drunk
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4. Passive ( active = in Persian when the agent is not
identified we use passive voice, whilein other casesit
is better to use active voice.-
eg: a. Ali was killed =

b. Ali was killed by Hassan =
.C....‘.S' IJ ‘.'Lﬁ b‘?"‘"
5. Subordinate clauses = the translator who is

translating from Persianshould be aware of the role
of relative pronoun in English as TL.
I':"; - I N U S I S| S ol L
John is the boy from whom I borrowed the book.
* John is the boy whom I borrowed the book from
him
6.mataphoric expressions = when there is a co-
referential relationship between the elements of
the sentence. But the reader has to look forward in
the text for their interpretation. Such as:
- It’s going down quickly, the sun.
(Tt refers forward to the sum)
~ When he got off the freight, Sargent never even
noticed the snow. Since such structures are absent
in Persian we should change them to normal order
that co - referential noun precedes the pronoun.
Such as:
LA TR Ry FRT WS
A b S Sl e e b ol i G Ay il
The similar case exsits when the main idea of the
sentence precedes the agent in English.
Such as:
- “We should defend our values,” the president
stated.
oS t‘.ia olalgasl 5l ab Ly wcaS I s
- Meeting the guests, John wore a b]l_le shirt,
by blege pud 4 ol ol U gl
7. Elliptical structures = in Englishsometimes a part of
the sentence is left unsaid. This unsaid partcanbe a
noun or a main verb or the operative partof the verb,
as follows:
- John brought some candies, and Mary some sweet
peas. (verbal)
- Whould you like to hear another story? I know ten
‘more. (nominal)
~ We may go to the cinema, or we may not. (mam
verb)
In the case of nominal ellipiss, and operative part of
the verb, the similarsituation existsin Persian. Butin
the case of main part of the verb, such a structure
doesn’texistin Persian. See thefollowing examples:

(nominal) “.cwdl sac LK a Jyatay Jaze 51l 4 gl 4

(opetative - verb)
)Lb Jﬂ.a M J‘ s 3)1, » & _)‘ _,‘
But not these structures, that the main verb is left
unsaid:
- John should have beentold, but I don’t think he has
been.
tly Mg:‘ﬂp—swﬁ'u b gp i Slor g g0 g0
-Di 7
Did you solve the problem? s S o1, i

oo Jo e
- We may go-to the cinema or we may not.
'v)j .bL.. s Lu...... o A,L-
8. Articles = the translator should be aware of the role
of indefinite article in English as SL.
eg: Alittle knowledge is @ dangerous thing.
wl (S he o il A
9. “There” = in English there has two different
functions:
a, When “there” is used with the verbs to show
existence or coming to existence, such as:
- There is a little girl playing in the backyard.
- There are several candldates running for
presidency.
-There is a lot of work to be done. ,
In these cases “there” should not be translated intg
Persian as follows: |
S5 e ok s Bla ) Sa S aa o

Yes, I did.

5"‘- rLaJI JJL 6 [haow 1 JJLJ 6“)1{
Note: In this case there cannot be used with defmlte
noun, it is used only with indefinite noun.

eg: There was a policeman here today.
* There was the policeman here today. (wrong)
b. When “there” is used as a demonstrative word.
Such as:
—The mouse is over there.
In this case “there” is pronounced with the strong
streets on it. This kind of *“there” should be
translated into Persian. as follows:
el g
10. It = Sometimes if is used as an empty subject,
especially in experessions denoting tin.e, distance,
or armospheric conditions, such as:
- What time is i#? It’s half past five.

O el s, TA
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In this graph the first author (A) has transmitted his
message (M, ) in a certain code (C,) whichisthe SL, toa
receptor (R;) who is the translator (T) or the new
author (A,), he will transmit the same message via a
different code (C,) to other receptors (R,).

In this part of the process the translator makes
several adjustments to reproduce the SL message into
TL text as follows:

Ao Lexical Adjustment - The translator has to make

changes in lexis, to achieve his objective which is

reproducing a natural equivalent, as follows:

1. Semantic load-the translator should consider the
.semantic load of each lexical item to be able to
project the idea of the writer by choosing
appropriate lexical equivalent in TL.
eg: He was a tall man. .

Ay Shed; 20 = N
sy ali 2y 30 Y
wieS AN 3y 3 — ¥

I JJ‘JJ 2 P — ¥
2. Split- when one lexical item in the SL has two or more
equivalents in the TL, the translator should choose

_ the appropriate term in TL, by considering other |

information in the same text.

eg: cousin:

i iy = ¥ .g..r._,..a_\
u:l.).J:_-"._‘_;’ ua'i.s}.....__b
L gy A o o = ¥

3. Coalescence (merger) when two or more lexical
items in the SL merge to one concept in the TL.
eg:a—He b-8he = o

a-Teach b-Learn= (3 5 031s) e

4. Homonyms when one lexical item with the same
sound and the same written form conveys different
meanings in the TL, the translator should find the
appropriate term in TL.
eg: a. She was a fairlady = blond

b. This is my faircopy = clean

¢. His judjment was fair = just

d. The international fair was held in Tehran =
exhibition’

e. The weather is almost fair = pleasant
Another example for homonyms:

AR

a. It is a water well = (noun)

b. He works well = (adverb)

¢. How do you feel today? Very well = (adjective)

d. Tears welled from her eyes = (verb)

In this case a single word has four different
functions, as a noun, an adverb, an adjective and a
vetb.

5. Borrowing words the new words that enter to a
language from another language.

eg: Radio, Television, Telephone
6. Loan translation-the creation of the new words by

translating their concept from SL to the TL.

eg: automobile = PRTYrS

washing machine = oyl eile
fire engine = SN il
submarine = PRIy
7. Acronym = when a new word is formed by initial
letters of a phrase.
" eg: a. TOEFL = Testing of Engllsh as a Foreign
Language

b. UNESCO = United Nations Educational,
Scientific and Cultural Organization
B. Abbreviations = when the first letters of a phrase is
used separately.
eg: a. BBC = British Broadcasting Cooperation
b. GMT = Greenwich Mean Time

B. Grammatical Adjustment — The translator has to
make changes in grammar so as to obtain a decent
equivalent as follows:

1. Word order = the translator should consider the
word orderto TL.
eg: English word orderiss v 0

(subject + verb + object)
He bought a book.
Persian word orderiss O v
(subject + object + verb)
S S )

2. Tense pecularity = some tensesare absentinthe TL,
so the translator should choose the most appropriate
tense in the TL to convey the same intention.
eg: I will have been there by tomorrow.

P"U‘ il L FRY

3. Subject —verb agreement = the kind of subject verb

agreement is a pecularity in each language, that
should be taken into account in the process of
translation.
eg: There are some books on the table.

el e S35 DS K
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In the modern world the vast geographical distances

-are extremely decreased through communication

facilities, and the need to exchange thoughts and
opinions among different nationsis stronglyfelt. Being
aware of other people’s experiences, knowledge,
technical and cultural achievements, helps man in
uprising the standard of life. This kind of
communication is obviously possible by means of
language.

But the people of the world are not all bilingual or
multilingual. And the task of teaching a language to all
individualsisimpossible. So, the need fortrainin ggood
translators is apparent.

If we consider translation as an art rather than a

science, it seems difficult (if not impossible) to be

acquired merely by teaching. However, those who
have aptitude and capacity, could be helped effectively
to learn the basic rules of translation, and to overcome
common problems.

The Process of Translation

¥ - Analydls — Is the first activity which happens in the

mind of translator.
He analyzes the message of the SL (source
language) text from various aspects, such
as: grammatical, lexical, semantic and
cultural aspects of the source language.

I - Transfer ~ In this phase the translator transfers the
message within the SL into the TL (target
language) in his mind.

I - Restructaring — In this part of the process the
translator reproduces the SL
message into the TL text. This
activity is shown in the following
graph suggested by Dutra (1984).
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In both sentences the reference time is the present. For the
definition of the universal categoryof Aspectand for the historical
development of this category in English cf. Nehls (1988).

3) As we can see from the sequence of tenses, ¢.g. inindirect speech,
the Present Perfect is clearly part of the present tense group (cf.

Nehls 1975; 281 £f.). We use the Present Perfect when looking.

backwards from the present. That is why I like to call it the
‘Retrospective Present’ (as Otto Jespersen did in his famous

- Modern English Grammar on Historical Principles, Part 1V, &

22.3). )
With reference to a definite point or period of time the Past Tense
isused: Last Monday we werein London. When we look backwards
from the past we use the Past Perfect. Thistense fulfilsbasically the
same function in the past tense group as the Perfect does in the
presenttense group, Thusit canbe called the ‘Retrospective Past’,

4) The same holds true for many other languages. Cf. Fleischman
(1982: esp. chapters 1 and 2).

5} Close (1977: 130} states: ... all the modals can have future
reference, can all be seen as expressing a personal attitude
towards events that have not yet taken place.”

6) WILL is meant to represent also the (rare) uses of SHALL as an
expression of futurity in British English. - After Shakespeare’s
time grammariarts laid down the rule that SHALL had to be
combined with the first person and WILL with the second and
third person in order to avoid confusion with the modal meanings
of ‘obligation’ and *volition’. Thus the prescribed paradigm was: I
shall, you will, he/she will; we shall, you will, they will. This
paradigm appears first in the grammar by Wallis (1953:94¢.)-For
amore detailed treatment of the originof the conventional rules of
SHALL and WILL cf. Hulbert (1947) and Taglicht (1970). -
Although the abavelmentioned rule was taken over into school
grammars and was taught atschool atleast until the first half of this
century (cf. Fries 1925), it has never been observed in colloquial
usage. Today WILL is the rule with all persons, in mostcasesinits
contracted form ‘ll; I'll, you'll, he'll, she'll; we'll, you’ll, they'll,
Only in very formal British English does SHALL continue to be
used with the first person, e.g. in formal business letters, but itis
also found in conversations among educated British. In American
English SHALL is not used st alt as an expression of futurity.

7) In informal colloquial English, expecially in American English,
the contracted form gonna /gon3/ is used instead of going TO.

B) The construction GOING TO + PROGRESSIVE INFINITIVE

exists too, but it is extremely rare and I shall not consider it in this
paper, Palmer (1979: 134) quotes the following example from the
Survey of English Usage:
For the second time they want to know whether the MA in Old
English is going to be running in seventy-six. And he says: “These
(cases] need no special explanation; They refer to ‘progressive’
events in the future (with current orientation).”

9) CF. Martin and Weltens (1973). - Wekker (1976) obtains
frequency results that are different from those of Martin and
Weltens since he includes subordinate clauses. The frequency of
the different expressions of future time in a particular text
depends, however, also on the text type.

10) This does not meanthat the adverbial of future time must bein the
same sentence, it can also occur in the larger context; e.g., Our
schedule is very full iomorrow. We visit ten different places.

11) Ci. also leech/Svartvik (1975: 72): “... the simple present is

used (but not too often) to refer to future events which are
seen as absolutely certain....

In these sentences, we may say that the speaker treats the
event as a fact, and puts aside the doubt one normally feels
about the future.” — Cf. also Quirk et. al. (1985: 215£.}.

12) This function of GOING TO + SIMPLE INFINITIVE is well in
accordance withits origin. InShakespeare’s English the GOING
TO - constiuction is still literally used (cf. Harada 1958); e.g., I
am going to visit the prisoner (Measure formeasureIll, 2, 241); this
sentence means ‘I'm going in order to visit the prisoner.’ In the
course of the second half of the 17th century the GOING TO -
construction becomes & grammaticalization of futurity. - The
fact the verbs of motion like GO have developed periphrastic
constructions withfuture time referenceistobe observedinsome
other languages as well (cf. Ultan 1972 and Halpern 1975); e.gin
French: aller & faire qch.

13) Cf. Ouirk et al. (1985: 217): “Although thislastconstruction [i..
WILL +PROGRESSIVE INFINITIVE] is least frequent, it is

*quite common in conversational contexts, and appears to be
becoming more common.”

14) After having explained the basic semantic difference between
WILL + ‘'simple infinitive and COING TO + SIMPLE
INFINITIVE Close (1977: 147) says: “In many utterances, ‘Il
and be going 1o are free variants and it may be purely a matter of
chance which one is chosen by the speaker,™ Ci. also Quirk etal.
{1985: 218) and Palmer (1987: 148).

15) For the difference between factive and non-factive propositions

- of, Kiparsky and Kiparsky (1970). - Coastes (1983: 61) explains:
“Futurity is inevitably linked with non-factivity. A non-factive
utterance is one in which the speaker is not committed to either
the truth or the falsehood of the proposition expressed in the

main predicatoon. Since the future is, by definition, unknown, and
since a speaker cannot assert either the truth or falsity of what is still
unknown, then utterances with future time-reférence are non-

factive.” .

16) Cf. also Quirk et al. (1985: 213): “Futurity, modality, and aspect
are closely interrelated, and this is reflectedin the fact that future
time is rendered by means of modal auxiliaries,by semi-

auxiliaries, or by the simple present or progressive forms.”

17) As there are no non-finite forms of IS TO, it would not be
appropriate to refer to this semi-modal as BE TO; cf. Palmer
(1979: 9 and 146).
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when choosing the correct expression of future time in
English.

Thus with a first person subject WILL +
SIMPLE INFINITIVE expresses a spontaneous
decision:

(36) “There’saknock atthedoor.’-‘I'llgoand openit.’
(37) 'This is a terribly heavy suitcase.’ - ‘'l help you to
carryit.’

On the other hand, GOING TO + SIMPLE
INFINITIVE expresses ‘premeditated intention’ (of.
Thomson and Martinet 1969: 123£.) withafirst person
subject:

(38) ‘What are you doing with that knife?" - ‘I'm going
to cut some slices of bread.’

It can, however, not be said that the degree of
probability expressed by WILL in sentences (36) and
(37) is lower than that expressed by GOING TO in
sentence (38).

;!. Conclusions

It will have become clear from the preceding.l

observations that the expressions of future time in
English cannot be exclusively explained by referringto
a chronological division of linear time; modal
overtones are always implied.

Future events have not yet taken place and are

thus to be regarded as nonfactive.'® That is why it is
appropriate to deal with expressions of fyturity in the
wider context of expressions of non-factive modality
such as modal verbs, etc. (of. Nehls 1986: 135 f.(.!6

Our probability scale of future-time expressions
will have to be refined upon by including some semi -
modal constructions that can be found in nearly any
newspaper report, such as IS TO, BE DUE TQ, BE
EXPECTED TO, and above all BE LIKELY TO.

The following short newspaper report from The -
Times, Sept. 8, 1986, page 1, with the headline
Thatcher backs acid rain curb may serve as an
illustration (jtalics by the present author):

(39) The Prime Minister is likely to agree to a multi-

million pound programme to combat ‘acid rain’
pollution thought to come from British coal-fired
power stations. Cabinet ministers, due to meeton
Wednesday under Mrs Thatcher’s chairmanship,
are expected to support the installation of chemical
cleansing equipment at some of the newer and
bigger stations,
The meeting is on the eve of the Prime Minister’s
two day visit to Norway where there is great
public concern about sulphur emissions from
British stations, believed to cause acid rain there.
The British measures will not be enough to satisfy
the Notwegians, who want all Britain’s power
stations to be modified to prevent sulphur
emissions. That would cost rearly £2 billion and
raise electricity bills by more than §

WILL + SIMPLE INFINITIVE se¢ms, however, to
be the most general expression of futurity in English.

Palmer {1979: 123) observes that “very often
GOING TO occurs first in a sentence tobe followed by
WILL.” And he continues:

It seems that BE GOING TO sets the scene by
relating the future to the present, but that, once the
scene is set, WILL is used.

In the same way IS TO - expressing a decision or
resolution {cf. Nehls 1986: 130) - is followed by WILL
in the newspaper report below from The Daily
Telegraph, March 12, 1985, page 1, with the headline
Prescriptions up 40p to £2 an item (italics by the present
author):.

(40) The maximum charge for a course of dental
treatment is to risefrom £ 110 to £ 115. The cost of
a gold crown will rise from £ 59 to £ 63 and the
charge for adental bridge covering 3 teeth will rise
from £47 to £ 50.

NOTES
1) This is an extended version of a paper delivered at the XIVy
International Congress of Linguists at East Berlin on August 10,
1987.
2) Questions of Aspect are not relevant for our discussion; e.g., the
difference between Welivein Londonand Weare livingin London.
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when her husband returns, while withsentence (27) she
starts preparing dinner after her husband’s return.

The following sequence ‘of future-time
expressions is meant to reflect a scale of probability (in

decreasing strength) with regard to the taking place of

the future event:

I SIMPLE PRESENT TENSE
11  PROGRESSIVE PRESENT TENSE
III  GOING TO + SIMPLE INFINITIVE
IV WILL® SIMPLE INFINITIVE

V  WILL + PROGRESSIVE INFINITIVF

This probability scale is in accordance with the fact that
the future events expressed by the verb forms I to IIl
are firmly based in the present. As we have seen, these
three expressions of future time refer either to a fixed
programme (SIMPLE PRESENT) or to a fixed
personal arrangement (PROGRESSIVE PRESENT)
or to a future event of which signs can already be
observed in the present (GOING TQO + SIMPLE
INFINITIVE(. The WILL futures, on the other hand,
merely predict the taking place of an event. In its

‘grammatical’ function of expressing a future actionin .

progress — cf. sentences (24) to (26) - WILL +
. PROGRESSIVE INFINITIVE is, of course, excluded
from this probability scale.

The above mentioned scale of probability is
corroborated by the use of WILL + SIMPLE
INFINITIVE and GOING TO + SIMPLE INFINI-
TIVE in main clauses of conditional sentences:

(28) If they offer me a position, I'll accept it.

In this conditional sentence both the ‘antecedent’ If

they offer me a positionand the ‘consequent’I’llaccept

it refer to the future. The speaker makes a prediction
about the future, that is why he uses WILL + SIMPLE
INFINITIVE in the ‘consequent’.

If the speaker wants to express that the fulfilment.

of the predication in the consequent can already be
observed in the present, he uses the GOING TO
construction:

(29) If he comes, there’s going to be trouble. (Palmer
1974: 141)

The use of GOING TO + INFINITIVE in the
consequent of conditional clauses is rather rare
because the situations in which it can be applied are so
rare. -
Palmer (1974: 66 and 1987: 66) mentions even
the {extremely rare) use of the SIMPLE PRESENT in

the consequent of conditional sentences:
(30) If he does that again, he goes to prison.

He explains this use in the following way (Palmer 1987:
66): ... the essential point ... is the inevitability, the
fixed nature of the course of events.” And Palmer
continues: “Not very different is the use of the simple
present to confirm future arrangements:”

(31) You meet us at the station this evening.

Close (1977: 152) seems to confirm at least part of our
probability scale when he says:

In I leave tomorrow, the speaker may be expressing a
very firm, even dictatorial, attitude. A lower degree of
certainty or of self-assertion wouldbe expressed by I'm
leaving tomorrow, and perhaps a still lower one by I'm
going to leave tomorrow.

We have to take this probability scale as a rule of
thumb, of course. It can be modified and even
‘overruled’ by contextual factors. There is, for
instance, a semantic difference between the following
two sentences:

(32) It will rain.
(33) It's going to rain.

Sentence (32) expresses a mere prediction while with
sentence. (33) definite signs of the future event are
already to be observed in the present, e. g., black
clouds in the sky. If we add, however, in @ minute to
these sentences, their semantic dlfference is neut-
ralized:!

(34) It will rain in a minute.
(35) It’s going to rain in a minute.

Text types, types of speech act and the pragmatic
context have, however, also to be taken into account
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3. The probability Scale

As the future is uncertain as a rule, it is not

surprising that we should refer to future events with a
lesser degree of certainty than to eventsthattook place
in the past or to events that are just happening before
our eyes in the present.

I should like to advance the hypothesis that the
different expressions of future time in English express
basically different degress of probability withregard to
the taking place of the predicted event in the future.

The highest degree of probability is connected
with the use of the SIMPLE PRESENT TENSE, which
refers to time tables and fixed programmes as a rule:

(13) My plane leaves at 4 P. m. tomorrow.
(14) Next Christmas falls on a Sunday.

But it can also be used in other contexts; cf. the
following sentence from the novel Luky Jim by
Kingsley Amis (Penguin Books, p. 126):

(15) Here we are and here we stay till they throw |

us out,...

The main point in that we take the SIMPLE
PRESENT in oreder to refer to the future when we
want to express that the taking place of the predicted
event in the future is as certain as is the present.

The PROGRESSIVE PRESENT refers to a
fixed programme in a more causal way than the
SIMPLE PRESENT does, or to a fixed personal
arrangement: '

(16) My plane is leaving at 4 P. m. tomorrow,
(17) 'm dining out with Susan this evening.

If signs of the future event can be obsereved in
the present,G_OiNG TO+SIMPLE INFINITIVE is
used; '

(18) Get out of here. The ceiling is going to fall
down.

(19) “Why are you taking all the furniture our of
the room?

- ‘Because we're going to paper the walls.’

These signs can be present either in the surroundings of
the speaker as in sentence (18) ortheycanbe presentin
the speaker’s mind as in sentence (19).'?

Will + SIMPLE INFINITIVE isused for making,
neutral predictions, while WILL + PROGRESSIVE
INFINITIVE serves to make more causal predictions.
That is why this form is found particularly commonlyin
colloquial English:"?

(20) It will be rainy and cloudy in the north of
England tomorrow.
(Official weather forecast)
(21) By the way, John will be coming too tomorrow.

WILL + PROGRESSIVE INFINITIVE sounds also
more polite than WILL ° SIMPLE INFINITIVE (cf.
also Quirk et. al. 1985: 216 f.). This is a corollary of its
‘causal’ character; cf.

(22) when will yoube givingmy book back tome?
as against .

(23) When will you give my book back to me?

The above mentioned casual function of WILL
+ PROGRESSIVE INFINITIVE can be regarded as
‘stylistic’. There is, however, also a ‘grammatical’
function of this form; e. g.;

(24) Don’t phone me at eight o’clock, I'll be
having my daily bath then,

(25) This time tomorrow I'll be storlling around
London.

In sentences (24) and (25) WILL + PROGRESSIVE
INFINITIVE expresses a ‘future action in progress’.

The following pair of sentences shows very
clearly that the ‘grammatical’ use of WILL +
PROGRESSIVE INFINITIVE instead of WILL +
SIMPLE INFINITIVE RESULTS IN A DENOTA-
TIVE DIFFERENCE:

(26) When her husband returns homé, she'll be
preparing dinner.

(27) When her-husband returns home, she’ll prepare
dinner.

With sentence (26) she is already preparing dinner
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Retrospective Preaent3
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he will be taught (he will be being the Tast he would be taught {he would be being
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1975),English has two tense groups the present tense
group and the past tense group.

Both the present and the past serve as primary
reference points in English from which we can look
either backwards or forward (¢f, Diagram 1)2,

When we look forward from the present time we
use Expressions of Fututr Time in English, and when
we look forward from the past time we make use of
Expressions of Future Time in Past (cf. Quirk et. al.
1985:218 £.):

{4) Peter says that John will come tomorrow.
(5) Peter told me last Monday that John would
come the next day.

The whole system of English tense forms is
shown in Diagram 2 (take from Nehls 1975: 291).

In Reichenbach’s theory it may be possible to
distinguish a future of present relevance from a future
that has no present relevence by means of arrows (cf.
Fleischman 1982: 19):

{6) My father will pay us a visit. (R,S-E)
(7) My father is going to pay us a visit. (R,S-E)

It is even conceivable to distinguish an
immediate future, e.g. BE ABOUT TO, from a more
distant future by modifying Reichenbach’s chronologi-
cal system slightly.

It is, however, impossible to differentiate all
expressions of future time in English by means of this
system, because the expression of futurity is not only a
matter of a chronological division of time, as we shall
see in part 3 of this paper.

2. Expressions of Future Time in English

"
i

i

I shall deal with Expressions of Future Time in
the Present in this paper and Ishall primarily consnder
their use in main clauses.

As is well-known, English has no future tense
proper.* We can refer to the future by time adverbials
like TOMORROW or NEXT WEEK, by special verb
forms, or by combinations of the two. Certain verbs
like HOPE, EXPECT, or PROMISE refer to the

future through their lexical meanings, and all the
modals can refer to the future too.’

(8) We can come to your party tomorrow.
(9) My uncle may pay us a visit next week.
(10) You must come and see us on Sunday.
(11) You should return his book to him soon.
(12) John will be back in a minute.

Among the English modals WILL is the most
generalexpressionof futurity (see part4 of this paper).

In most grammars of English or in special
monographs on the English verb (e. g., Quirk et. al,
1985:213f.; Leech 1987: 56 ff.; and Wekker 1976) the
following expressions of future time are dealt with:

I WILL/(SHALL)® + SIMPLE INFINITIVE
John will arrive (tomorrow).
II  GOING TO’ + SIMPLE INFINITIVE?
John is going to arrive (tomorrow).
I PROGRESSIVE PRESENT TENSE
John is arriving tomorrow.

IV SIMPLE PRESENT TENSE
John arrives tomorrow,

VvV Will + PROGRESSIVE INFINITIVE
John will be arriving (tomorrow).

The sequence of the verb forms I to V represents
a scale of frequency with regard to the expression of
futurity in mdependent clauses in Contemportary
English. That is to say that Wil + SIMPLE
INFINITIVE, and so forth.® Expressions III and IV
(PROGRESSIVE PRESENT TENSE and SIMPLE
PRESENT TENSE) need an adverbial of future time
in order to refer to the future.! the other expressions
can do so without such an adverbial,

Leech (1987: 56) says that these five verb forms
with future reference “all have their particular nuances
of meaning, and are far from being interchangeable.”

But opinions. as to where the differences in
meaning lie have been divergent in the linguistic
literature. In mypresent paper Ishouldlike tosuggesta
further solution to this problem.
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MODALITY AND THE
EXPRESSION OF FUTURE
TIME IN ENGLISH!

Die Funktionen der Ausdrucksmoglichkeiten der Zeitstufe der Zukunft im Englischen kénnen
nicht durch Bezug auf die chronologische Einteilung der Zeit allein differenziert werden. In
der Zukunft licgende Ereignisse sind als nicht-faktiv aufzufassen. Daher sollten die Bezeichnun-
gen der Zeitstufe der Zukunft im gréBeren Rahmen des Ausdrucks der nicht-faktiven Modali-
tit zusammen mit Modalverben und modalen Ausdriicken abgehandelt werden.

Dietrich Nehis

In diesem Artikel wird die Hypothese aufgestellt, dat durch die Zukunftsbezeichnungen im
Englischen unterschiedliche Grade der Wahrscheinlichkeit im Hinblick auf das Eintreten des
zukiinftigen Ereignisses ausgedriickt werden,

Les fonctions des possibilités d’expression sur I'échelle temporelle de I'avenir en anglais ne se_
laissent pas différencier uniquement 2 'aide d'une référence a la division chronologique.
Les événements appartenant & .1'avenir sont 3 comprendre comme non réels. C'est pourquoi
les rapports sur I'échelle temporelle du futur doivent étre traités ensemble avec les verbes mo-
daux 2 I'intérieur du cadre des expressions de la modalité non réelle.

Dans cet article I'hypothése est développée que, & I'side des indications du futur, en anglais,
différents degrés de probabilité concernznt la réalisation des événements & venir sont exprimés.

Al pa a8 Ly i 1 (ki) wiidl 5l 5 s Sy Sl 3 i el 0§ 2
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29 g st 3 {2 (modal) oS SNhol 4 (Modal verb)
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b g Oy S il Gl pwsle K g iy i 5 o b Sl Cilsi

g may be simultaneous with it.

1 Introduction

The English tenses of the verb serve tolocate an event

(or more events) intime relativeto the time of speaking
and to the temporal reference point. .

Reichenbach (1947:287 ff.) tried to define

temporal relationships by means of three orientation
points: E. (event); S (moment of speaking); and R
(temporal reference point). '
According to him an event may be anterior or
posterior to the moment of speaking (or writing), or it

In main clauses R and E coincide as a rule, while
they may be different in dependent clauses:

(1) Yesterday night we went to the cinema. (R,E - S)
(2) When we came out of the cinema, the rain stopped.
(R’Els E2 - S)

(3) When we came out of the cinema, the rain had
stopped. (E,-R, E,-8S)

As I have shown in a former paper (Nehls

1 - Off print from IRAL International Review of Applied Linguistic in Language Teaching Novem ber( 1988)
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to simply listen to their voices in the target language.
Recording student conversation works best with

twelve or fewer students. In a larger class, studentscan

take turns being the ones to have the conversation.

Transcription

The teacher transcribes the students’ tape recorded
target language conversation. Eachstudentisgiven the
opportunity to translate his utterances and the teacher
writes the mothertongue equivalentbeneaththe target
language words. Students can copy the transcript after
it has been completely written on the blackboard or on
large, poster-sized paper, or the teacher may provide
them with a copy. The transcript provides a basis for
future activities. If poster-sized paper is used, the
transcript can be saved and used in a future class for
reference.

Reflection on Experience

The teacher takes time during and/or after the various
activites to give the students the opportunity or reflect
on how they feel about the language learning
experience, themselves as learners, and their
relationship with one another. As students give their
reactions, the teacher understands them - shows that
he has listened carefully by giving an appropriate
understanding response to what the student has said.
He does not repeat what the learner says, but rather
shows that he understandsitsessence. Youmay wish to
return to the lesson we observed where the teacher
understood the student’s reactions to their convers-
tion. Such responses can encourage students to think
about their unique engagemant with the language, the
activities, the teacher, and the other students,
strengthening their independent learning.

Reflective Listening

The students relax and listen to their own voices
speaking the traget language on the tape. Another
possible technique is for the teacher to read transeript
while the students simply listen,

Human Computer™™-

A student chooses some part of the transcript to
practice pronouncing. Sheis “incontrol” of the teacher
when she tries to say the word or phrase. The teacher,

following the student’slead, repeatsthe phrase asoften -

as the student wants to practiceit. The teacherdoesnot
correct the student’s mispronunciation in any way. Itis
through the teacher’s consistent manner of repeating
the word or phrase clearly that the student self -

corrects as he or she tries to imitate the teacher’s
model.

Small Group Tasks

The small groupsinthe class we observed were asked to
make new sentences with the words on the transcript.
Aflerward, the groups shared the sentences they made
with the rest of the class. Later in the week, students
working in pairsmade sentences with the different verb
conjugations.

There are a lot of different activities that could
occur with students working in small groups. Teachers
who use small group activities believe students can
learn from each other and can get more practice with
the traget language by working in small groups. Also,
small groups allow students to get to know each other
better. This can lead to the development of a
community among class members.

CONCLUSION

As indicated early in this chapter, the particular class
that we observed represents a first class of what is
considered a Stage I experience in the Community
Language Learning Method. The principles we have
drawn from it can also be seen in Stage IIIII,IV,and V
relationships, although they will be implemented in
different ways in order to respond appropriately to
learner growth.

The two most basic principles which underlie the
kind of learning that can take place in the Community
Language Learning Method are summed up in the
following phrases: 1) “Learning is persons,” which
means that both teacher and learner (s) must make a
commitment of trust to one another and the learning
process; and 2) “Learning is dynamic and creative,”
which means that learning is a living and
developmental process,

Do you agree with these two basic principles? Do

you believe that a teacher should adopt the role of a
counselor, as Curran uses the trem? Should the
development of a community be encouraged? Do you
think that students should be given responsibilility for,
in effect, creating the syllabus? Which of these or any
other principles is compatible with your personal
approach to teaching?
Do you think you could use the technique of tape -
recording your students’ converstaion? Should you
give your students an opportunity to reflect on their
experience? Can you use the Human Computer™-?
Which of the other techniques can you see adapting to
your teaching style? :
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learner is in. .
6. How is language viewed? How is culture viewed?

Language is for communication. Curran writes
that “learning is persons,” that both teacher and
student agree to trust one another and the learning
process. The focus shifts from grammar and sentence
formation to a ‘‘sharing and belonging between
persons,” Curran also believes that language is for
developing creative thinking. Culture is integrated
with language.

7. What areas of language are emphasized? What
language skills are emphasized?

In the early stages, typically the students design
the syllabus, in that they decide what they want to be
able to say in the target language. Later on the teacher
might also work with published texbooks.

Particular grammar points, pronunciation
patterns, and vocabulary are worked with, based on
the language the students have generated. The most
important skills are understanding and speaking the
language. Reading and writing are also worked on,
however, based upon what the students have already
understood. '

8. What is the role of the students’ native language?

Students’ security is initially enhanced by using
their native langnage. Where possible, literal native

language equivalents are given to the target language.

words that have been transcribed. This makes their
meaning clear and allows students to combine the
target language words in different ways to create new
sentences. Directions in class and sessions during
which students express their feelings and are
understood are conducted in the native language. In
- later stages, of course, more and more of the target
language can be used. Conversations in the target
language can, for example, replace native language
conversations. In a class where the students speak a
variety of native languages, conversations take place
right from the start in the target language. Meaning is
made clear in other ways, with pantomime, for
example.
9. How is evaluation accomplished?

Although no particular mode of evaluation is
prescribed in the Community Language Learning
Method, whatever evaluation is conducted should be
in keeping with the principles of the method. If, for
example, the school requires that the students take a
test at the end of a course, thenthe teacherwouldsee to
it that the students are adequately prepared for taking
it. '

Also, ateacher-made classroom test would likely

be more of anintegrative testthan adiscrete-pointone,
Students would be asked to write a paragraph or be
given an oral interview, rather than being asked to
answer a question which deals with only one point of
the language at a time. (Compare this with the
evaluation procedures for the Audio-Lingual
Method.) _

Finally, itislikely that teachers would encourage
their students to self-evaluate - to lock at their own
learning and to become aware of their own progress,
10. How does the teacher respond to student errors?

Teachers should work with what the learner has
produced in a nonthreatening way. One way of doing
this is for the teacher to repeat correctly what the~
student has said incorrectly, without calling further
attention to the error.

REVIEWING THE TECHNIQUES

We will review the techniques described in this lesson
and provide a little more detail. You may have agreed
with some or all of the answers to curten questions and
might like to try to incorporate some of these
techniques into your own approach to foreignlanguage
teaching. Of course, there also may be techniques you
are currently using that can be adapted so that they are
consistent with the whole-person approach we have
explored here.

Tape - recording Student Conversation

This is a technique used to record student generated
language as well as give the opportunity for community
learniing to come about. By giving students the choice
about what to say and when to say it, students areina
good position to take responsibility for their own
learning. Students are asked to have a conversation
about anything they want, using their mothertongue as
the common language of the group {in multi-lingual
groups, students’ gestures can be used as the common
language). After each native language utterance, the
teacher translates what the student says into the target
language. The teacher gives the students the target
language translation in appropriate-sized chunks.
Each chunk is recorded, giving students a final tape
recording with only the target language on it.

After = conversation has beenrecorded, itcanbe
replayed. Since the students had a choice in what they
wanted to say in the original conversation, it is easier
for them to associate meaning with a particular target
language utterance. Being able torecall the meaning of
almost everything said in a first conversation is
motivating for learners. The recordingcanalsobe used



The student no longer needs the teacher’s encourage
ment and absolute sense of security. It is the teacher
who needs the understanding and acceptance if he is to
continue to give- further information. The student
knows so much of the language at this point that the
teacher is hesitant to correct him. The teacher needs
the students to show, in some way, “It’s OK to correct
me; I'm ready.”

3. What are some characteristics of the teaching/
learning process?

In a Stage I class, which is what we observed,
students typically have a conversation in their native
language. The teacher helps them express what they
want to say by giving them the target language
translation in chunks. These chunks are recorded, and
when they are replayed, it sounds like a fairly fluid
conversation. Later, a transcript is made of the
conversation, and mother tongue equivalents are
written beneath the target language words. The
transcription of the conversation becomes a “text”
with which students work. Various activities are
conducted (for example, examination of a grammar
point, workingon pronunciation of a particular phrase,
or creating new sentences with words from the
transcript) that allow students to further explore the
language they have generated. During the course of the
lesson, students are invited to say how they feel, andin
return the teacher understands them.

According to Curran, there are six elements
necessary for nondefensive learning. The first of these
is security, Next is aggression, by which Curran means
that students should be given an opportunity to assert
themselves, be actively involved, and invest them-
selves in the learning experience. One way of allowing
for this in the lesson we observed was for students to
conduct their own conversation. The third element is
attention; at a beginning level, students must directly
focus on or attend to one task at a time. Recall that the
teacher in our lesson asks the students not to copy the
transcript while he was writing it on the blackboard.
Instead, he wanted them to attend to what he was
writing and to add what translation they may have
recalied in order to complete the transcript.

The fourht element, reflection, occurred in two
different ways in our lesson. The first was when the
students reflected on the language as the teacher read
the transcript three times. The second was when
students were invited to stop and consider the active
experience they were having. Retention is the fifth
element, the integration of the new material that takes
place whithin your wholeself. The last element is

discrimination, sorting out the differences among
target language forms. We saw this element when the
students were asked to listen to the Human
Computer™™: and attempt to match their pronuncia-
tion to the computer’s.

4. What is the nature of student-teacher.
interaction? What is the nature of student-student
interaction?

The nature of student-teacher interaction in the
Community Language Learning Method changes
within the lesson and over time. Sometimes the
students are aggressive, as when they are having a
conversation. At these times, the teacher facilitates
their ability to express themselves in the target
language. He physically removes himself from the
circle, there by encouraging students to interact with
one another. At other times in the lesson, theteacheris
very obviously in charge and providing direction, Atall
times initially, the teacher structures the class; at later
stages, the students may assume more responsibility
for this. As Rardin has observed, the Community
Langugae Learning Method is neither student
centered, nor teacher-centered, but-rather teacher-
student centered, with both being decision makers in
the calss.

Building a relationship with and among students
is very important. In a trusting relationship, the threat
that students feel is reduced, and therefore,
nondefensive learning is promoted. Students canlearn
from their interaction with each other as well as their
interaction with the teacher. A spirit of cooperation.,
not competition, can prevail.

5. How are the feelings of the students dealt

* with?

Responding to the students’ feelings is
considered very important in Counseling-Learning.
One regular activity is inviting students to comment on
how they feel while the teacher understands. By
showing students he understands how they feel, the
teacher can help them overcome negative feelings that
might otherwise block their learning. )

Student security in thislesson was provided forin
anumber of ways. Some of these were the teacher’suse
of the students’ native language, telling students
precisely what they would be doing during the lesson,
respecting established time limits, giving students only
as much language at a time as they can handle, and
taking responsibility for clearly structuring activitiesin
the most appropriate way. While security is a basic
clement of the learning process, the way in which it is
provided will change depending upon which stage the
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14, The teacher
reads the transcript three
times, The students relax
and listen.

Students need
quiet reflection time in
order to learn.

21. The students
are once again invited to
talk about the experience
they had that evening.

In addition to
reflecting on the lan-
guage, students reflecton
what they have experi-

15.In the Human
Computer™-  activity,
the students choose
which phrase they wantto
practice  pronouncing;
~ the teacher following the
student’s lead, repeats
the phrase until the
learner is satisfied and
stops.

Student learn best
when they have a choice
in what they practice.
Student develop an inner
wisdom about where they
need to work, If students
feel in control, they can
take more responsibility
for their own learning.

16. The students
have to listen carefully to
see if what they say
matches what the teacher
is saying.

Students need to
learn to discriminate; for

example, in perceiving

the similarities and differ -
ences among the target
language forms.

17. Students work
together in groups of
three.

In groups, students
can begin tofeel asenseof
community and can learn
from each other as well as
the teacher, Coopera-
tion, not competition, is
encouraged.

18, The teacher
corrects by repeating cor-
rectly the sentence the
students have created.

Teachers should
work in a nonthreatening
way with what the learner
has produced.

enced. In this way, they
have an opportunity to
learn about their own
learning as well as learn-
ing about the language.

22, Other activities
with the transcript of the
first conversation occur,
Then, the learners have a
new conversation

In the beginning
stages, the “‘syllabus” is
designed primarily by the
students. Students are
more willing to leamn
when they have created
the material themselves.

19, The students
read their sentences to
the other members of the
class.

Developing a com-
munity among the class
members builds trust and
can help to reduce the
threat of the new learning
situation.

20. The -teacher
plays the tape while the
students listen.

#\

Learning tends not
to take place when the
material is too new or,
conversely, too familiar.
Retention will best take
place somewhere in be-
tween novelty and fami-
liarity.

REVIEWING THE PRINCIPLES

Let us now review the principles of the
Community Language Learning Method. In answer-
ing our ten questions, some additional information
about the method will also be provided.

1. What are the goals of teachers who use the
Community Language Learning Method?

Teachers who use the Community Language
Learning Method want their students to learn how to
use the target language communicatively. In addition,
they want their students to learn about their own
learning, to take increasing responsibility for it. Both
of these are to be accomplished in a nondefensive
manner. Nondefensive learning can result when
teacher and learner treat each other as a whole person,
and do not separate each other’s intellect from his or
her feelings. .

2. Whatistherole of the teacher? Whatis the role
of the students?

The teacher’s initial role is that of a counselor.
This does not mean that the teacher is a therapist, or
that the teacher does not teaching. Rather, it means
that the teacher recognizes how threatening a new
learning situation can be for adult learners, so he
skillfully understands and supports hisstudentsin their
struggle to master the target language.

Initially the learner is very dependent upon the
teacher. He is a “client” of the counselor’s. It is
recognized, however, that as the learner ¢ontinues to
study, he becomes increasingly independent. Com -
munity Language Learning methodologists have
identified five stagesin thismovement from dependecy
to independency. During Stage IV, the roles switch.



we saw. On The left, we can list our observations, and
on the right, we can list the principles we derive from

our observations.

Observations

1. The teacher greets
the students, introduces
himself, and has the
students introduce them-
selves,

Principles

Building a relation-
ship with and among
students is very impor-
tant.

2. The teacher tells the
students what they are
going to do that evening.
He explains the proce-
dure of the first activity
and sets a time limit.

Any new learning experi-

.ence can be threatening,
When students have an
idea of what will happen
in each activity, they
often feel more secure.
People learn best when
they feel secure.

3. Students have a
conversation.

Language is for com-
munication.

4. The teacher stands
behind the students.

The superior knowledge
and power of the teacher
can be threatening. If the
teacher does notremainin
the front of the class-
room, the threat is
reduced and the students,
learning is facilitated.
Also this fosters interac-
tion among students,
rather than from student
to teacher.

8. The teacher Guided by the
accepts whateachstudent knowledge that each
says. learner is unique, the

teacher creates anaccept-
ing atmosphere. Lear-
ners feel to lower their
defenses and the learning
experience becomes less
threatening.

9. The teacher The teacher “coun-
understands what the sels” the students. He
students say. ! shows them he is really

listening to them and
understands what they
are saying, By under-
standing how students
feel, the teacher can help
students to overcome
their negative feelings,
which might otherwise
block their learning.

10. The students
listen to the tape and give
the Indonesian transla-
tion. ‘

The students’
native language is used to
make the meaning clear.
Students feel more secure
when they understand
everything.

The teacher translates
what the students want to
say in chunks.

The teacher should be
sensitive to students,
limitations and not over
whelm them with more
than they can handle.

6. The teacher tells
them that they have only
few minutes remaining
for the conversation.

Students fell more secure
when theyknow the limits
of an activity.

7. Students are invited

to talk about how theyfelt
during the conversation.

Teacher and students are
whole persons.

11. The teacher
asks the students to form
asemicircle in front of the
blackboard so they can
see easily.

The teacher should
take the responsibility for
clearly structuring
activities in the most
appropriate way possible
for successful completion
of an activity.

12, The teacher
reassures the students
that they will have time
later on to copy the
sentences.

Learning at the
beginning stages is facili-
tated if students attend to
one task at a time.

13. Before the
teacher puts in the
Indonesian equivalents,
he pauses. If no one
volunteers the meaning,
he writes it himself.

The teacher
encourages student
initiative and independ

ence.
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Next, the teachertellsthe studentstositback and
relax as he reads the transcript of the conversation. He
reads it three times, The students just listen.

For the next activity, the “Human Com-
puterTM, ' the students are told in a warm manner,
“For the next five to ten minutes ] am going toturninto
a‘human computer for you. You may use meto practice
the pronunciation of any English word or phrase or
entire sentence on the trascript. Raise your hand and
I'll come behind you.Then you say either the sentence
number or the word in English or Indonesian you want
to practice.As the computer I am programmed to give
back only correct English, so you will have to listen
carefully to see if what you say matches what I am
saying. You may repeat the word, phrase, or sentence
as many times as you want. I will stop only when you
stop. You control me; you turn the computure onand
off. ”

A student raises his hand and says, ‘“Thank you?
He has trouble with the sound at the beginning of
“thank. “the teacher models the phrase. The student
says it again. The teacher repeats it. Three more
times the student starts the computer by saying, “T-
hank you.” After the teacher hassaiditforthethirdti-

me,the sturdent stops,whichin turn stops the computer.

Another student raises his hand and says,
“‘What do you do?” a question from the transcript.
Again the -teacher moves behind the student and
repeats the question thestudent haschosento practice.
The student works on this question several times just as
the first student did. Seversl others practice saying

44

some part of the transcript in a similar manner.

The teacher then asks the student to work in
groups of three to create new sentences baseduponthe
word and phrases of the transcript. Each group writes
its sentences down. The teacher walks from group to
group to help. The first group writes the sentence
“Ismael not work in a bank.” The teacher repeats the
group’s sentence correctly, “‘Ismael does not workina
bank.” The second group writes *“What is my name?”
“OK,’saysthe teacher After the teacher finishes helpi-
ngthe group,each groupreads its sentencesto the class.

The teacher replays the tape two times more
while the students listen.

Finally, the teacher tells the class they have ten
minutes left in the session. He asks them to talk about
the experience they have hadthatevening. Asstudents
respond, the teacher understands each student in such
a way that each feels he or she has been
understood.Most of the students are positive the
experience, one student saying that it is the first time
she has felt so comfortable in a beginning language
class. “I now think I can learn English,* she says.

For the next two classes the students continue to
work with the conversation they created. Some of the
activities are as follows:

1. The teacher selects the verb “be” from the
transcript, and together he and the students conjugate
it for person and number in the present tense. They do
the same for the verb “do” and for the regular verb
“work.” '

2.The students work in small groups to make sentences
with the newforms. Theyshare thesentences they have
created with the rest of the class.

3. Students take turns reading the transcript, one
student reading the English and another reading the
Indonesian. They have an opportunity to work on ther
English pronunciation again as well.

4. The teacher puts a picture of a person on the
blackboard and the students ask questions of the that
person as if they have just met him.

5. The students reconstruct the conversation they have
created.

6. They create a new dialog using words they have
learned how to say during their conversation.

When they finish these activities, the class has
another conversation, records it, and uses the new
transcript as the basis for subsequent activites.

THINKING ABOUT THE EXPERIENCE
Let us now turn our attention to analyzing what



raises her hand. The teacher walks to her chair. He
stands behind her. “Selamat sore,” she says. The
teacher translates, “Good.... > After alittle confusion
with the switch on the microphone,she puts*Good” on
the tape and turns the switch off. The teacher then gives
“evening,” and she tries to say *“evening” in the
microphone but only gets out “‘eve....” The teacher
says again in a clear and warm voice, somewhat
exaggerating the word, “Eve... ning.” The woman
tries again. She shows some signs of her discomfort
with the experience, but she succeeds in putting the
whole word “evening” onto the recording.

Another student raises his hand. The teacher
walks to him and stands behind his chair, “Selamat
sore,” the second student says to the first student.
“Apa kabar”. he asks of a third. The teacher, already
sensing that this student is a bit more secure, gives the
entire translation, “Good evening.” “Good evening,”
the student says, putting the phrase on the tape. “How
are you?” the teacher continues. “How...,” the
student says into the microphone, then turns,
obviously seeking help for the rest of the phrase. The
teacher, realizing he misjudged the student’s security,
repeats each word separately. “How”, repeats the
teacher. “How", saysthestudentintothe microphone.
“Are,” repeats the teacher, “Are,” the student says,
“You,” completes the teacher. “You,” the student
records.

The student to whom the question was directed
raises his hand and the teacher stands behind him.
“Kobar baik. Terima kasih,” he responds. “Fine," the
teacher says. “Fine,” the student records. “Thank
you,” the teacher completes. “Thank you,” the
student securely puts on the tape.

A fourth student asks of another, “Nama
saudara siapa?” The teacher steps-behind her says,
“What'’s ...your... name?” pausing after each word to
give the studenttime to put her questionsuccessfullyon
the tape. .

The other student replies, “Nama says Saleh”
My name is Saleh,““the teacher says in English. “ Apa
kabar?” another student asks Saleh. “How are you?”
the teacher translates. “Saya tidak sehat, Saleh
answers. “I am well,,the teacher translates. “Men-
gapa?” asks another student. "Why?” says teacher
“Sebab kepala saya pusing, Saleh replies. “Because I
have a headache, "translatesthe teacher. Each of these
English utterances is recorded in the manner of the
earlier ones, the techer a ware of what size chunk each
student can handle.The teacher then announces that

they have five munutes left.The conversation -

contunues like this for the five remaining minutes.
During this time the students ask each other why they
are studying English, what they do for a living, and
what their hobbies are. In this conversation, each
student " around the table records some English
utterance on the tape.

After the conversation has ended, the teacher
sits inthe circle and asksthe studentsin Indonesian how
they feelabout the experience.One studentsaysthathe
doesn‘t remember any of the English he has just
heared.The teacher accepts what he says responds’
“‘you have a concern that you haven’t any English.”
The student says, ““Yes,” Another studentsayshe, too,

" hasn’t learned any English; he was just involved in the

conversation. the teacher accepts this comment and
replies, “ Your attention was on the conversation, not
on the English. ” Another studentsays thatshe doesn’t
mind the fact that she can’t remember English; she has
enjoyed the conversaton. the teacher accepts her
comment and reassures her and all the students that
they will yet an opportunity to learn the English words
that he does not expect them to remeiber the English
phrases at this time. “Would anyone esle like to say
anything?” the teacher asks. Since there is silence, the
teacher continues, “Ok, then. Let’s to listen your.
conversation. I will play the tape. just listen to your
vioces in English. “the students listen. “Ok, "The
teacher says. “Iamgoingto play the tape again and stop
itatthe end of each sentence. See if youcanrecall what
you said, and say it again in Indonesian to be sure that
everyone undestands what was said. if you can’t recall
your own sentence, we can all help out.” they have no
trouble recalling what was said.

Next the teacher asks then to move their chairs
into a semicircle and to watch as he writes the
conversation on the blackboard. the teacher asks if
anyone would like to operate the tape recorder and
stop it at the end of each sentence. No one volunteers,
so the teacher operates it himself. the teacher then
writes line by line, numbering each sentence, leaving
enough space to write the Indonesian translation under
each English sentence. One student asks if he can copy
the sentences. The teacher asks him not to at this point
and reassureshim that there will be time for thatlater, if
not in this class session, then in the next,

The teacher writes all the English sentences.
Before going back to putin the Indonesian equivalents,
he quietly underlines the first English word and then
pauses. Since no one volunteers the meaning, after few
seconds he writes the literal Indonesiantranslation. He
continues thiswayuntil all the sentences are translated.
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INTRODUCTION

The method we will examine in this chapter advises
teachers to consider their studentsas““whole persons.”
Whole persons learning means that teachers consider
not only their students’ feelings and intellect, but also
have some understanding of the relationship among
students’ physical reactions, their instinctive protec-
tive reactions and their desire to learn. The
Conmmunity Language Learning Method takes its
principle from the more general Counseling Learning
approach developed by Charles A. Curran. Curran
studied adult learning for many years. He discovered
that adults often feel threatened by a new learning

_situation. They are threatened by the change inherent
in learning and by the fear that they willappear foolish.
Curran believed that a way to deal with the fears of
students is for teachers to become “language
counselors.” A language counselor does not mean
someone trained in psychology;itmeanssomeone who
is a skillful understander of the struggle students face as
they attempt to internalize another language. The
teacher who can ‘“understand” can indicate his
acceptance of the student. By understanding students’
fears and being sensitive to them, he can help students
overcome their negative feelings and turn them in to
positive energy to further their learning.

, Let us see how Curran’s ideas are put into
practice in the Community Language Learning
Method. We will observe a class in a private language
institute in Indonesia. Most of the students work
during the day and come forlanguage instructionin the

#0

evening. The class meets two evenings a week for two
hours a session. This is the first class.

EXPERIENCE

The students arrive and take their seats. The chairs are
in a circle around a table that has a tape recorder onit.
After greeting the students, the teacher introduces
himself and has the students introduce themselves. In
Indonesian, he tells the students what they will be
doing that evening. They are going to have a
conversation in English with his help, The
conversation will be tape-recorded, and afterward,
they will create a written form of the conversation - a
transcript. He tells the class the rest of the evening will
be spent doing various activities with the language on
the transcript. He then explains howthe studentsare to
have the conversation.

“Whenever one of you would like to say
something, raise your hand and I willcome behind you.
I will not be a participant in the conversation except to
help you say in English what you want to say. Say what
you want to say in Indonesian; I will give you the
English translation. I will give you the translation in
phrases, or ‘chunks’. Record only the chunks, one ata
time, After the conversation, when we listen to the
recording,your sentence will sound whole. Only your
voices in English will be on the tape. Since this is your
first English conversation, you may want to keep is
simple. We have ten minutes for this activity.”

No one speaks at first. Then a young woman
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