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Abstract

Oral skills are of utmost significance in foreign language pedagogy. But, in Iran, it is not
considered in the time of students’ admission and placement. Oral interview which has been
used in Iran since a long time ago as a means of assessing oral skills, has various difficulties.
One of them is the impact of subjective judgment of the raters on the assessment of students' oral
skills. Preparation and administration of oral interviews are also time consuming and require a
lot of budget; therefore, adminitration of oral interviews, especially in large scales such as the
entrance examination of universities, seems impractical.

Founders of a standard cloze test claim that this written test provides an integrative assessment
of student’s language skills including oral skills.

In verifying the aforementioned problem, the researcher studied the correlation and regulation
between the scores obtained from a standard cloze test and the scores obtained from an oral
interview,

Since a meaningful correlation and regulation have been revealed between the scores of these
two tests, it can be concluded that a standard cloze test can be used to assess student's oral skills
in the case of students' screening and placement.

Key Words: Subjective Assessment, Objective Assessment, Standard Cloze, Validity, Reliability,
Practicality
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Valid observations 287
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observations
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MISSING DICTIONARY DEFINITION

If a piece of equipment, for example a radio or a microphone, picks up a signal or a sound, it
receives it or detects it.

If you are scared that something unpleasant might happen, you are nervous and worried
because you think that it might happen.

‘CROSSWORD PUZZLE : ;

, Body Parts Used as Verbs__
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3. lcan’t all the violence shown on TV.
5.1like to the words while my sister sings the song.
8. Let’s the problem, shail we?

9. John had enough good freinds to save his

. DOWN

' 1.We missed the bus, so we have to
2.1°1 the responsibility for my behavior.
4. They had to the warships with nuclear weapons.
6. The President has to
7. Who can the car out of the garage?

it now.

the committee.

CONCORDANCELINES

The missing word is_ _s_tza_n_g_ely_ B e
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O CONCORDANCE LINES

Here are thirthy concordance lines ,with the key word in the middle of the line removed.
All 30 lines have the same word in the middle. Can you guess from the contexts what the

missing word is?

Robert Maxwell to court teo secure his
borrowers that it is backed by the
have mechanical faults. [p] One,
benefits of telephone check-in to

with its grandiose programmes for
match in which Stan Collymore played a
THEATRE FRIENDS SPECIAL OFFER ([p]

is both an old-fashioned advice-book,
of a career there. [b] PEACH F [/b]

s most extraordinary catches when a

to the 10th of October, where only

now was torture. For her the city was
President Premadasa will serve his

Now a relieved Shiels will be at

have a combined age of 169, Seaman and
kicked a ball for the first team
isubh] Savvy [/subh] Prudential's

that it's a professor who is very
teachers who expect to be active and
but may not always base them on

with tiny diamond chisels. The air was
any day of the year is a whole world
the jurors will not sit for a

18.50 for half a day, 4pound;2B for a
labour costs, many firms are replacing
10 per cent and could cohsider a

have held down an impressive

is FREE {p] Now Save &dollar;3.00 on

9 Do you work? [/p] [p] a} No b} Yes,
a presentation folder containing

Key to the Questions
LAST ISSUE (Vol.17,No.68)
BRAIN TEASER
An average man has only one birthday.

if a doctor gave you three pills and told you to take one every half hour, they would last you

for only one hour.

Only 9 sheep.

No. The archeologist had not found the coins because Christ wasn’t born when the coins

were claimed to be made.

financial entitlement when he retired
resources ¢f the Bank Of Scetland

of day-trippers, was ordered off the
fare passengers flying its main Anglo-
employment. He was also a member of
and constructive part following his
Members: Best Stalls for &pound;&.00
of "how-to-get-him" warnings about
marks for student standards Frank
blown sweep shot from Mark Butcher
econemy airfares will be available, "™
cf ghosts. Doug and Paul, she knew,
five-year term of office by the time
strength when the tie is finally
backs Lee Dixon and Winterburn are
stop this season, never mind in the
year profits slid 10 per cent to

of himself and is biting the hand
participants in a comprehensive

or accurate information: particularly
of their scraping and hammering and
of interesting things. Only scale
day. The judge has decided the court .
day. Tour operators: Thomson (0930
time employees with cheaper part-time
bid. Johnston rose 3.5p to 217.5p.
time role but no longer wishes to
Service Qil Change [pl! Full Service
time c) Yes, part-time d) Yes, self-
details of Pauline's design for your

e e 0 By
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MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from
the definition. Can you guess what word or phrase is being defined. 1t may be a single word
or a compound or an idiomatic expression. Each missing word is indicated by five hyphens,
no matter how many letters there are in the missing word itself.

@ Something that is ----- is unusual and interesting, usually because it comes from or
is related to a distant country.

® A---—1s a short official note that is written from one person to another within the same
conipany or organization.

CROSSWORD PUZZLE
ADJECTIVES

o rar rarcs o e
ot I I R I
o I U S Y R [
[ [ I
i DS I O} I I

z o IR D IO IS
g L ] B
26 ACROSS
£ I. To be-------- , 1 did not like
o your perfromance.
E: 4. Don’t throw the bottle away. It may come 1. This is a ----- piece of writing! It’s tidy
=0 i ~eeee _ and carefully done.
,E_h 6. He's so --—---- . He grasps the concepts
E so quickly! DOWN _
= 7. Don’t be ---=n- . You are among friends. 2.She was ----- for ne\'zvs of her children.
® 8. How —-——- he is! He keeps insisting on that. ~ 3- Why are you ---- with me?
s 10. We must have a ----- discussion about 3. You look ----. Did you stay up all night?
g . our partnership. ‘ 9. I 'like ---- music.
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® Happiness is a choice that requires effort at times.

® OQur character is what we do when we think no one is looking.
& One thing you cannot recycle is wasted time.

@ The object of the superior man is truth.

JOKES

Student: Would you punish me for something I didn’t do?
Teacher: Of course not!
Student: Good, because I haven’t done my homework.

A teacher asked a student to write 66.

Student asked: How?

Teacher: Write 6 and beside it another 6.

The student wrote 6 and stopped.

Teacher: What are you waiting for?

Student: I don’t know which side to write the other 6.

SLANG FORUM
& To get up on the wrong side of the bed

Definition: To be in a bad mood; to be grumpy or unpleasant for no apparent reason. This

phrase refers to someone being in a bad mood from the moment they wake up.

Examples 1) John, you sure are irritable today. Did you get up on the wrong side of the bed

1

.® Mom, dad, and two kids have gone to a river, and they find a boat. It is small and can only
carry one adult or two kids at a time. Both kids are good rowers, but how can the whole

this morning?

2) 1 feel awful. I must have gotten up on the wrong side of the bed this morning:

BRAIN TEASERS

0 Mary has six pairs of black gloves and six pairs of brown gloves in her drawer. In complete
darkness, how many gloves must she take from the drawer in order to be sure to get a pair that

match?

family reach the other side of the river?

@ Someone introduces you to your mother’s only sister’s husband’s sister-in-law. He has no

brothers. What do you call this lady?

(8—| Foreign Language Teaching Journal
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QUOTATIONS

@ The difference between a successful person and others is not in a lack of strength, not in a
lack of knowledge, but rather in a lack of will.
T. Lombardi

@ Itis surprising what a man can do when he has to, and how little most men will do when they;
don’t have to.
Walter Lin |I
@® Darkness cannot drive out darkness; only light can do that. Hate cannot drive out hate; only .
love can do that.

Martin Luther King, Jr.

® Most of the important things in the world have been accomplished by people who have
kept on trying when there seemed to be no hope at all.
Dale Carnegie

® Live as if you were to die tomorrow. Learn as if you were to live forever.
! Mahatma Gandhi

WORDS OF KNOWLEDGE

@ If you are patient in one moment of anger, you will escape a hundred days of sorrow.
i
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dialogue based on the content on the film and
asks the students to watch the scene and
complete it. A host of other activities such as
.checking off what they see and what they do
‘not see, focusing of the sequence of events,

listening for paraphrases, recalling qpecific:

'vocabulary and language exchanges can be
.used with this technique .
. I Post- Watching Activities

One of the key features of good and |
effective procedure in teaching is that the
teacher transfers what the students have learned :
‘in class situation to real situation. The goal 18

that the students use the newly - learned
iexperiences in their everyday life. Activities
‘at this stage can help achieve this goal. The
‘teacher may ask the students to comment on
|the film they have seen and to add their own
' ideas to the events happened. The teacher may
-also ask the students to imagine themselves
“playing a particular characier (What would you

have done if you had been in Mr./Mrs.X's :
' shoes?). As another technique he students may _

| .
Ibe asked to prepare a written summary of the

ievents. They can also be asked to make a |
|conversation based on the situation of the film

ifor the next session.
{

-techniques ,
follow -up activities such as “(1) discussion,

Iinterpretation personalization, (2) roleplay the .
'scene (or its continuation), (3) write a letter’

|
|from one character to another” (p. 179).
|

\conclusion

Video is one of the integral components of
lany courses in language learning where |

]I
|
!
Lo e

In addition to the above- mentioned .
Scrivener (1994) outlines some .

communication is the key goal. It enhances
language learning and helps studerits develop
new experiences which can not be achieved in
classroom situation.

Teacher can use the techniques and attempt
1o help students learn better by using video

:more efficiently.
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Machenzie (1997) believes that asking
questions after watching the video is like a
memory test a way of helping students
‘understand the content. For this reason, the
teacher may give the students a specific task. -
Setting the task before the students watch the
video enables them to focus on particular words
orideas expressed (Mackenzie, 1997). The task

‘could take from such as some multiple - choice -

questions, a chart to complete, some questions
to answer, matching pictures with the
information about the characters and so on.

' 1. Watching

 After the students’ background knowledge
;have been effectively activated, and with a
certain task to complete, the teacher lets the
:students watch the whole episode once without

interrupting them. Having finished watching :

the film for the first time, the students do the
allocated task. Afterwards, the students watch
the whole episode again but this time they -
watch scene by scene, The following
teachniques can be used on different scenes:
a)Freez Frame: This is a very simple
activity. The teacher pushes the ‘still’ or ‘pause’
‘button at a desired scene. Now there is a still
‘picture on the TV screen. Activities such as
describing people or scenes, introducing new
vocablary items, making inferences about the

.character’s habilts or emotions, economic status '

or physical shape and a host of other activities,

.can be done here. Freeze Frame is useful for

prediction activities, too. Jt can be used just
-when a character wants to respond to a question |
‘orata crucial moment when he/she wants to
‘make a statement or reaction (What’s he / she :
going to say? What’s he/ she going to do?). |

1

O io.69.Vol .18

The teacher asks the students to guess what
he/she wants to say or do.

This teachnique can also be used for
.teproduction. The teacher freezes the picture
and asks what the character has just said.

b)Silent Viewing: This is an excellent

techninque for stimulating speaking and
writing. The teacher turns off the sound so that

‘the students watch the scene without any
‘sound. As the students are watching, they talk

about the events happening. The student may

also be asked to say what the characters are -

saymng. This is especially important when the

teacher wants to focus on the language of the

film,

As it was mentioned earlier, Silent Viewing

(in normal mode or fast- forward) can be used
asa pre - watching activity to activate students’
background knowledge, too,

¢)}Sound-Only: This technique is quite the

reverse of Silent Viewing. Here, the Sound is

on, but the picture is off. To use this technique, .
turn the brightness control until the TV screen
goes dark, or simply put something over the |
TV screen. What is left, in effect, is an

audiotape. But the major superiority it has over
‘the andiotape is that the students can confirm
.their guesses immediately. The technique can
be used for prediction purposes: Who are the

people talking? Where are they? What are they .

doing? What is their relationship? What is their

-emotional starus? and so on.

d)Normal Viewing: Although at the first '
‘video

.sight, this may not seem as a

technique’, it s treated as a technique once it :
'1s accompanied with certain tasks and
activities. The teacher gives an incomplete !



‘paper and the techniques that follow mostly .
apply to these types of film, though they can
also be used for the first type.
\ Language learning films are usually divided |
‘into some episodes each dealing with a
éparticular situation and representing some L
Ifunctions of the language. The episodes range i
2from 5 to 10 minutes in length. The eplsodes
Hfollow a particular story with reports, between | .
\one episode and the next. Video Fileland Vdeo
Fu'e 2 can be mentioned as examples of such
typeq of language learning films. ‘
One advantage of language learning ﬁlms
ilq that they have been made “with students at a
1pamcular level in mind” (Harmer, 2001; p.
4284) This has the additional advantage of |
*maklng the film casier for the students tOL
lunder%tand However, there is always this fear :
.lhal the material in these types of film may be !
‘too unsophisticated and stilted resulting in ;
‘inauthentic language and poor situations.

!
}Techniques and Procedure

1 The lesson starts with the pre-watching
tactivities, proceeds to watching and ends with |
%post-watching activitics.

i L Pre-Watching Activities

I The key to using video effectively lies in
the teacher’s ability to empower the students to
receive the message (Davis 1998). Although
'including unknown linguistic forms in
listening activities is now justified theoretically,
the type and number of unknown linguistic
| elements undoubtedly affect students’ability in
jlistening comprehension (Chastain, 1988).§
{Therefore, key words and phrases should be ‘
1hi ghlighted and taught before the students start | |

|

-watching. :
" fn addition, we rarely listen to something.
;iwithout some idea of what we are going to hear-
' (Ur, 1984). Richards (1983) refers to this prior’
: knowledge about the subject matter or context;
1as the ‘script competence’. In order to autwatel
'student’s background knowledge Lhe teacher !
fcan use a host of techniques. For mnslance, 11”!E
.the students are going to watch an episode of a
’nlm which is about “going to a bank”, lheI
le’tcher may ask a few questions such as “How I
ofren do you go to a bank? When did you last:
‘go lo a bank? What did you do at the bank‘?ﬁ
iand the like. The teacher seeks the answers from |
.the students. Giving a short anecdote or an'
‘imaginary story on the topic can also help the:
‘teacher activate students’ background:
iknowledge effectively. 1
;  Harmer (2001) presents two techmques
iwhlch can be used to serve the purpose. The!
ﬁrst is the fast-forward technique. The teacher;
| presses the ‘play’ button and then fast forwards ! E
‘the video. As such, the students see the whole;
Eepisode in a few seconds without any sound. |
']Then the teacher asks questions as what thef
:story might have been about. The otherr
*techmquc, which takes a little longer than the‘
tprevmus one, 18 silent viewing. The sludentm
rwatch the whole video in normal mode wnh'
llhe sound turned off. Then the teacher asks[
'students to discuss what the film is about.

} One of the key concerns of teachers in pre- |
t watching activities should be to make students’ !
Ilistening and watching purposefully. In
addition, it is a difficult task if the teacher asks|
3 the students to watch the film and then ask them@
‘questions on the content of the film. Also, |

i

.! )
] |
f r
S RS
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It is now for some decades that teachers
havc been trying to use video in their language
;classeq in order to enchance both classroomr
;teachmg and language learning. The use of}
' video in language classes is beneficial in that| |
1it adds an extra dimension to the leaming'
iexperience because of the unique advantages !
| it provides for the students. This paper aims at 5
ipresenting language teachers with the-;
!techmques of using video in their ldnguage,
classes Below some of the advantages of using
vndeo in language classes are outlined followed |
by the practical techniques and procedures to;

use video.

|
{Advantages of Using Video inf
Language Classes i

Harmer (2001) holds that the first and thf:;E
most important advantage of video in IanguageE
classes is that “the students do not just heart
language, they see it too (p. 282). Lonergan
(1984) and Allen (1985) also claim that oneE

R - . - dramnm — Tmam . mm At e mmbmei S e e
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r  obviouse feature of using video in language ;
i classes is that the language forms the students |
| learn is supported by visual aids. This, in turn,

3; fls significant in that it helps the studentq}

lunderstand the language better since part of t
‘the meaning is conveyed through f
,parahngmstlc features (facial expressions, ﬂ
E gestures, body language, etc.). The second

!featurc of using video is that it gives lhei
| students “cross-cultural awareness”. Those !

Ecultura] points that can not be duplicated in |

{ class can be highlighted in the video and taught }
{ to the students. Besides, students can see for 1
{ themselves how native speakers behave in |
‘] various situations, what their interests are, what |
l ; they wear, and what kinds of food they’ eat, |
5 - and so on. Still another characteristic of usmg
'video is that it enhances student motivation.
Using video in class helps the teacher keep the
i students motivated during the long journey of
: learning the second language. In this regard
’ Ur (1996) holds that listening activities based f
gon simulated real-life situations (ldnguage!
tlearning films) are likely to be highly
imotlvdtmg More importantly, video glvesq
i students real experiences of using the second l
language thus making it easier for them to use | ‘
I the 1.2 when they face the same situations.

-

Types of Video Films i

Generally speaking, there are two types of |
films which can be used in language classes. F
The first type, according to Harmer (2001), is
real-world video such as feature films,
documentaries, comedies and so on. The
second type is the language learning films. It
is this latter type which is the focus of this

|

S
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The use of video in language classes has gained prominent value in recent decades due to its _:::)
unique advantages in language learning. One of these advantages is that in areas where students s
can nol meet native speakers, video provides opportunities for them to hear authentic speech. In t
addition, it helps the students get acquainted with the cultural values of the language they are g
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Judgement. The reader will provide his or
her own experience to answers such a
question: What would you have done if you
had been in his place?

5- Questions which will require inference from
the reading. The information is not
specifically stated in the passage: How do
You suppose the accident happend?
Sometimes, students should be asked to find

reasons, e.g. they can be provided with a list
of sentences or phrases from text and asked to
identify why the sentence or phrase was
included. More often, a summary of the text
can be supplied and students are asked to
pinpoint statements which are erroneous.

Conclusion

All this points to the conclusion that
providing EFL instructors can define their
goals in reading at the tertiary level and become
aware of the skills they need to teach, they will
be able to design appropriate exercises to
improve students’ reading skills. Although it
is the primary responsibility of syllabus
designers to set the goals of the reading
program, the teacher of reading is also the one
who should take part. My primary intent has
been to provide some explanation about the
problems that students encounter when reading
as well as presenting some useful techniques
for the realization of our reading goals. In a
nutshell, teachers of readding should be
convinced by the end of the disscusion that it
is also their duty to create this opportunity for
their students to work in order for their speed,
vocabulary, and comprehension to be built up.
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we mentioned above there are certain
markers which outline the time sequence
in which events occur. It is obvious that
events do not simply take place, they
occur either before, during or after other
events. Once a time-reference has been
established, certain markers may signal
subsequent information in relation to it.
Some of these markers that Brown and
Mullen (1984:99) refer to are:

a. previous to given time-reference, i.e. before

before (then) previously
before then so far
formerly ..
until now
b. Simultaneous with given time-reference, i.e.
during
at present meantinte
now when

for the time being at the same time

meanwhile

c¢. Subsequent to time-reference, 1.e. after

afterwards by the time
after that since
eventually soon
next ...

In short, such relationships between
sentences or groups of sentences should be
introduced to students. And these should be
followed by a series of carefully fashioned
exercises to raise students’ consciousness. Thus
teachers should:

- Have students identify the markers by means
of underlining them, for example,

- provide certain markers along with a reading
passage which lacks appropriate markers.
Then have them apply the correct marker
between sentences,

- provide multipe choice formats in which

students are asked to identify the most
appropriate marker.

IIT. Referential and inferential compre-

hension questions
As was mentioned elsewhere in this writing,

students Should be able to obtain information
through reading, process it, and be ready to
comment on, or evaluate what they have read.
Reading comprehension is best improved through
a carefully designed program of comprehension
activities, which might take the from of question
that is commonly known as comprehension
questions. Norris (1972) lists five types of
questions. Some of them must be answered with
reference to the text and some inferentially.

1- Questions which can be answered with the
information included in the question itself:
yes/no, true/false, or multiple choice.

2- Questions which can be answered with
information presented in the reading: WH-
question (what, when, where, and who; not
how and why). Why question can be
included in this group only if the
information can be retrieved form the
passage.

3- Questions for which the students will find
answeres in the text, but not in direct
quotation: Why? How?

4- Questions which will require evaluation or
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in texts when the primary objective is to markers are: instead, then, but, rather,

teach the reader about some subject. It whereas,. ..

is thus important to differentiate between  3- When the writer wants 10 express that what
the idea or ideas presented, and the has been said before is true or correct, but
illustration of the idea, with examples. what follows is, in contrast, also true or
Wrtters often say explicitly which things correct, the following connective markers
are examples by using the connectives are used: however, neverthless, although, in
such as: for example, for instance, that spite of, even if,. ..

is, such as, like, namely. .. ~ Adding information: It is essential to the

- Cause and effect: Understanding the different
ways of expressing the relationship
between causes and effects of an action
1s very important when students are
reading in English. If an argument begins
with effects or results, the causes are the
reasons that logically lead to those
results. Nattall (1998) illustrates this by
mentioning the fact that “if we read the
word rhus we expect to find a result”
(p-26). This cause-effect relationship is
commonly used in academic texts
through the connectives like: due 1o, as
a result of, since, because, as ... . Writers
also use sentence connectors to introduce
aresult e.g.: therefore, consequently, for
this reason, thus,. ..

- Contrasting: There are a couple of ways to
use connectives which deal with
contrastive elements within a sentence
or paragraph. Mackay (1987) lists three
of them:

1- The indicator which emphasizes that the
opposite is true is when a statement is
introduced by one of the following markers:
on the contrary, by contrast, in comparison,
on the one hand... on the other hand,
opposite, .. .

2- Sometimes contrastive markers are used to
indicate that what follows is a replacement
of what was said before. Examples of such
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reader to understand the relationship
between the information given and the
information which preceded it. Often
information is presented in such a way
as to suggest a reinforcement of what has
been said, or to show a similarity to what
has been said before (Mackay 1987:
116). The markers used to show
reinforement are: furthermore, in
addition, as well as, again, what is more,
besides,... Markers used to add
information to show that it is similar to
what was said before are: similarly,
likewise, in the same way,
correspondingly,. ..

- Listing: There are many ways of showing

sequential relationships in which
sentences and groups of sentences
combine to present information. The
following is a list of the markers that
Brown and Mullen (1984:69) used to
show the order in which things are to be
said:

one, two, three, etc

Jirsi(ly), second(ly), third(ly)

another, next, then

lastly, finally

to begin / start with, and to conclude
first and foremost, above all

Time sequence: In much the same way that



related literature seems to be sketchy and it is
very difficult to specity what the process of
comprehension entails. we just scratched the
surface in the second section of this writing.
in no uncertain terms, reading comprehension
is the process of negotiwting understanding
between reader and writer. Such a position is
supported by Dubin and Bycina (1991} who
contend that “the experience of reading is
essentially an individual one which requires
that. .. the reader be engaged in a dialog with
the author” (p.195). In simpler terms, any
reader should be able to obtain the facts and
gel the main ideas and, above all, he or she
should be able to interpret them and evaluate
the author’s ideas and conclusions.
Admittedly, this all offers an explanation for
comprehension at the surface level [conceptual,
propositional meaning] and
comprehension at the deep level [contextual,
pragmatic meaning] (See section one). What

also

follows below is a few suggestions for EFL
instructors to adopt in their classrooms in order
for students’ reading comprehension to be
enhanced both intersententially or at the surface
level and intrasententially or at the deep level:

1. Identifying the organization of infor-
mation in a paragraph

A paragraph is a group of related sentences
that develop an idea. In nearly every paragraph,
there is one idea that is more important than
all the others, This idea is called the main idea
of the paragraph and is usually found at the
beginning of the paragraph. In some of
students’ reading, finding main ideas may serve
their needs but in much of their studying they
need to grasp details, which is a difficult task
to do. Teachers should make students think of
details as growing out of the main idea. Details

are of two Kinds: major details and minor
details. As a matter of fact, a major detail often
has minor details growing out of it. These
minor details tell more about a major detail,
just as major details tell more about a main
idea. Training students to distinguish and break
up a paragraph into its three componcnts: the
main idea, major details and minor details will
help them understand and remember what it is
about. Focusing on paragraph organization also
sensitizes students to the way different parts
relate to one another. According 1o Nuttall
(1988). “if you recognize the paragraph
structure, this will help you to assign the value
[contextual meaning] of each sentence” (p.28).
The following suggestions are offered to
oblige students to concentrate on a topic¢ and
determine whether all sentences relate to it and
whether all seniences follow one another in a
logical way:
- Have students circle the topic sentence of
gach paragraph,
- Have students underline the major details and
double-underline the minor details,
- Provide a list of scrambled major and minor
ideas and then have students identify.

I1. Identifying connectives (discourse
markers)

Markers are words that signal a certain kind
of relationship between sentences. Such
markers are essential for students to understand
the relationship between the ideas that the
writer of the text had in his or her mind.

Nuttall (1998) lists the commonest
relationships as follows: examples, cause and
effect, contrasting, adding information, listing.
and time sequence.

- Examples: Using examples to explain a point
or to illustrate an idea is commonly used
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1. Punctuation

The use of commas, semi-colons,
parantheses, and dashes which gives extra
information.

He is a real glutton: he eats too much.

I1. Synonyms
The use of equivalent lexical items.

When we read we should try to get the gist
or main ideas .

IIl. Antonyms

The use of apposite word.

When my hands are filthy, 1 never touch
anything clean.

IV. Functions
The use of the function or purpose of the
vocabulary item.

He gathered the fallen leaves with a rake.

V. Definitions/explanation
The use of definitions or explanation which
are placed between commas in a sentence.

Albhis assignment, which consisted of some
easy exercises, was done in ten minutes.

VI. Cause/effect

The use of cause/effect relationship

“My God, he’s swimming fast”. - “Yes, he’s
gol flippers on”.

VIIL. Generalization/specification
The word is a specific example of a more

O Mo.69.Vol .18

general class, or vice versa.

All his skating gear, that is, his elbow pad,
knee pad, helmet, and board was
expensive.

VIII. Examples

The use of examples which are introduced
by certain lexical items (like, as, such as,
for instance, e.g...)

Great composers like Beethoven and
Mozart were really brilliant.

- These clues are frequently employed by
writers to help readers figure out the meanings
of unfamiliar lexical items. However,
sometimes they are missing. In this case
students should be encouraged to rely on their
own experience in order to determine meaning.
Take the phrase “a bird incubating her eggs”
for example. Readers’ familiarity with birds
and their keeping eggs warm by sitting on
them, until they hatch would certainly make
them infer the most appropriate meaning of the
present participle.

BUILDING UP COMPREHENSION

Last but not certainly least, any EFL
teacher of reading courses must establish
reading comprehension as an indispensable
goal in his or her teaching process. The
objective of a reading comprehension lesson
is mainly enhancing reading comprehension
skills: the ability to make an overall
comprehension of the material that is read
without attempting to have a word-for-word,
literal enhance
comprehension EFL teachers should have a
knowledge about its process. Although the

understanding. To



students should be able to identify arguments,
countearguments, and conclusions reached as a
result of the argumentation.

EFL teachers can motivate learners to
recognize these patterns in different ways:

- Have students re-order passages,

- Have them underline key sentences,

- Have them outline,

- Have them reject irrelevant information,

- Have them fill in charts, etc.

BUILDING UP VOCABULARY

As a foreign language teacher we have all
heard (he great majority of students complain
about their poor vocabulary which impair their
comprehension of a passage. To find an answer
to this problem, they usually reach out to their
dictionaries in order io look up every word that
seems to be unfamiliar to them. This makes
reading a slow and painful process that leads to
discouragement and frustration in the end.

In order to compensate for this deficiency,
and help students increase their vocabulary,
foreign language teacher should adopt
appropirate techniques. Among the myriad of
information available for reinforcing vocabulary
development, EFL teachers should, to my mind,
help learners develop a “Systematic approach”
(Gaskill 1979) to vocabulary and recognize
contextual clues.

The “systematic approach” involves word
analysis which, in turn, includes the study of
stems and affixes (i.e. prefixes and suffixes).
Learners should learn the constituent parts that
form words, rather than learning the meaning
of individual words. In this way, they can work
out the meaning of unfamiliar words. Take the
word demagnetize for instance. It can be
analyzed this way: de = to deprive of, magner =
some kind of iron that attract iron, - ize = tO

make. If students can recognize one of the

word parts in a word that they do not know,

they can often get a pretty good idea aboul
the meaning of word.

To help students cope with unfamiliar
lexical items as they are encountered in the
reading, EFL teachers should provide them
with a varity of exercises in word formation,
e.g:

- Have them underline the affixes,

- Have them fill in the blanks in the sentences
with the correct affix form the list that you
prepare.

- Have them underline affixes and clarify their
meaning or part of speech.

Anocther way to deal with the problem of
poor vocabulary is enhancing students’ ability
to recognize and use contextual clues. Learners
should know that a word has often various
meaning depending on the context that it is
in. Cook (1991) believes that “words are not
coins you exchange from one language to
another according to a fixed exchange rate”
(p.38). Words bahave in sentences in different
ways. Thus, students should be discouraged
from translating word-for-word and must be
trained to infer meaning from context.
Teachers should encourage students to guess
the meaning of unfamiliar words. For a foreign
language student this seems to be probably the

most important strategy which is usually called -

“word-attack”. Students can “attack a word”
by inferring the relationships between
unknown vocabulary items and the contexis
in which they are used. Therefore, teachers
need to make their students aware of the
different types of clues they can find around
the unknown word. Some of these contextual
clues are as follows:
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the reading process, and most valuable of all
is some techniques suggested in order to
increase learners’ ability in reading at the
intermediate level.

BUILDING UP READING SPEED

Enabling students to read at a speed as close
to that of the native speaker as possible seems
to be a perfect goal which has frequently gone
unnoticed. As Tullius (1971) reports in his
study EFL learners tend to spend as much as
three times longer in an eye fixation than
students needing in their native language.
Conseqnently, they tend to read much more
slowly. Slow readers keep reading word by
word and are constantly concerned about
missing essential information. When students
read word by word, they do not have time to
think about what they are reading because they
spend most of their time trying to decode the
language rather than getting the gist or the main
1deas from the selection,

To remedy this situation, certain exercises in
reading speed must be included in the curriculum,
EFL teachers should emphasize special techniques
such as skimming, scanning and recognizing
paragraph patterns involved in writing.

A very useful technique to get a quick idea
of what a selection is about is skimming which
helps students find the information needed at
a glance. They are asked to take a quick look
at the printed page in order to get the gist of
the reading. They do not have to read to text
thorougly and go into details to decide whether
there is usefull information in it.

EFL teachers can help learners learn how
to skim in a number of ways: '

(I) - Have the students read the first and last
sentences of each paragraph,

- Have them read the introduction and the

€ ¥0.69.v0l.18

conclusion,

- Have them ead the transition words (e.g.
however,...) which show a change in the
writer’s train of thought.

By doing this, the students will know where
to spot the most useful information in a reading
selection.

(II) - Have the students pay attention to the
way material is organized and the way
the writer puts stress on main points by
using italics, subtitles, spacing, etc.

Students need to have constant practice in
order to get used to skimming. They should
always be given a certain amount of time to do
skimming.

Another technique which is more similar to
skimming 1s scanning. Through scanning,
students locate specific information such as a
name, a place, a date, etc. In fact, when we
scan we search for answers related to our
purpose. Take someone’s date of birth for
example. If asked about it, students should
search only for that persons’s name and
numbers on the printed page. Or if asked about
the place of birth, they just need to spot the
word with a capitalized initial.

Another way of helping learners read fast
is by introducing patterns of rhetoric
organization used in English texts. Such
various patterns actually act as a drawback
when reading a selection. Once the students
recognize the pattern of organization, they can
understand better and read faster since they can
anticipate what is to follow and how it is to be
presented. The paragraph patterns used in
writing are various, The commonest of them
involve comparison/contrast, definition,
description, analogy, argumentation, cause/
effect, and chronological description of events.
If a passage is, for instance, argumentative,



we read; sometimes one predominales,
sometimes the other, but both are needed. This
has become known as interactive model of
reading process proposed by Rumelhart (1977).
In this model all the knowledge sources
including orthographic, lexical, syntactic and
semantic knowledge c¢ome together
simultaneously to facilitate comprehension.

From what was said above we can claim
that the reading process is a meaning-making
one in which the reader has to work to get the
meaning out. According to Nuttall (1998) there
are at least four kinds of meaning that as single
sentence may have and ail EFL learners should
take notice of: “conceptual, propositional,
contextual and pragmatic” (p.20). We will look
at them 1n terms of two levels of meaning; the
surface level and deep level as found in
grammatical analysis. At the surface level,
meaning is categorized as either denotative
(conceptual) meaning or connotative
(propositional) meaning. It can be seen as the
“central” meaning of a lexical item which
relates it to phenomena in the real world or in
a possible world. Connotative meaning, on the
other hand, is the additional meanings that a
word has beyond its denotative meaning. It can
also reflect the personal experience one
associates with a lexical item.

At the deep level, meaning falls into two
categories: contextual meaning and pragmalic
meaning. Contextual meaning refers to the
meaning that a linguistic item has within the
context in which it occurs. Contextual meaning
might be realized either at the sentence level
or at the paragraph level. Therefore, this type
of meaning is not decided by the lexical item
itself, rather by the context which the whole
sentence function in. Pragmatic meaning is the
writer or speaker intended meaning which has

not been expressed explicitly through the
printed matertal or utterances. Pragmatic
meaning lies outside the organization of
language and depends on the reader’s (or
heurer’s) congnitive ability to make inferences
as 1o decode the writer’s unwritten (or
speaker’s unspoken) meaning.

What has been said so far about the
distinction of the surface-level meaning and
deep-level meaning, which exists in a meaning
system, appears to apply to the same distinction
of literal comprehension and inferential
comprehension (Barrett 1968). In simpler
terms, meaning at the surface level has to do
with literal comprehension and meaning at the
deep level has to do with inferential
comprehension.

In order to enhance students literal
comprehension, two kinds of tasks have to be
assigned i.e. recognition tasks and recall tasks.
In recognition tasks students are required to
spol the main points in the reading selection.
But with recall tasks students are to make
references to the selection so as the produce
explicit statements. Inferential comprehension
requires intuition, imagination, and thinking on
the part of the students. Such cognitive abilities
can be challenged by teachers’ question which
have been carefully designed. These kinds of
tasks will be taken up later in this writing.

[f one follows through the possible
implications of our brief discussion on the
nature of reading comprehension one is likely
to come to the thought that any reading
program ought to have three basic and essential
goals. In anutshell, a foreign language teacher
of reading shouid strive to improve students’
performance in reading speed, vocabulary and
comprehension. What follows 1s a brief
description of each goal and its relevance to
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People have different reasons for reading.
Whatever they are, one reads since one wants
to get something from the writing. The
overbeaning purpose of reading is to get
meaning from the print. This has become
known as message, which the author of the text
tries to transfer. In fact, as Nuttall (1998)
believes there is “‘the transfer of meaning from
mind to mind: the transfer of a message from
writer to reader” (p.3) via the print. This implies
that reading is an interactive activity between
the writer who puts the message into the text
and the reader who gets in out of the writing.
However, il does not mean that the text contains
meaning, or as Nuttall (1998) dismisses the
view that “the text is full of meaning like a jug
full of water; the reader’s mind soaks it up like
a sponge. ... the reader has only to open his
mind and let the meaning pour in” (p.5). On
the contrary, reading is a co-operative task
because both reader and writer rely on each
other in certain ways. One of the most salient
requirement in this co-operalion is that reader
and writer should have certain mutual
assumptions about the world and how it works.

In his classical research conducted in 1932,
Bartlett described reading comprehension as
an effort after meaning. He theorized that
one’s background knowledge is organized and
stored in hypothetical abstract cognitive
structures called schemata. It is in these
schemata that our previous experiences are
recorded and it is these schemata which in turn
direct and what will be perceived in future
events or activities.

In reading comprehension, schemata play
an important role. In this regard, Nuttall (1998)
advances an explanation. She has the following
to say: “the way we interpret depends on the
schemata activated by the text; and wether

O Mo.69.Vol . 18

we interpret successfully depends on whether
our schemata are sufficiently similar to the
writer’s” (p.7). In his article, Zakaluk (1982)
elaborates on the way the schema functions in
reading comprehension: “Schemata already in
the reader’s mind thus direct the search for
information. In turn, the knowledge gained
from reading alters the reader’s original script
or schema” (p.17). It can be inferred that
reading comprehension is a constructive
process in which the reader actively seeks
meaning. As paul Kolers points out in his
introduction to Huey’s Psychology and
Pedagogy of Reading published in 1968, “what
the reader understands from what he has read
is the result of a construction he makes and
not the result of a simple transmission of the
graphic symbols to his mind” (p.1). It denotes
that meaning is not in the words on the page,
but the reader constructs meaning by making
inferences and interpretations. This new
definition of reading process has been termed
as top-down processing (see Goodman 1970,
for more information).

In the traditional view of the reading
process, readers are perceived as passive
decoders of visual stimuli. To elaborate, Gough
(1972) proposed what may be classified a
bottom-up model of the reading process which
portrays processing in reading as proceeding
in serial fashion, from letters to sounds, o
words, to sentence structures and to meaning.
We can make use of this kind of processing
when an initial reading leaves us confused, or
rather perhaps when we can not believe that
the apparent message was really what the writer
intended.

Admittedly, bottom-up and top-down
approaches represent complementary ways of
processing a text. They are both used whenever



Abstract

In the study of English, reading has often been at the center of debate among teachers and
scholars. Theories about reading and numberous teaching techniques have crealed an awareness
of the influence reading has on listening, speaking, writing, and even translating.

1t is all clear that nothing can be more frustrating for the student than having to struggle with
a reading passage for which he or she is unprepared. Given this fact, students are often said to be
in need of learning to read rather than reading to learn. The following article i1s an attempt to
present specific problems that students face in learning how to read, basic goals for a reading
program, and some techniques the teacher of reading can employ 1o achieve those goals. In other
words, the articte presents different practical ways of assisting the reading instructor in
implementing a syllabus for the intermediate level reading class. For the purpose of this writing,
it has been assumed that the target students are at the tertiary level.

The overall conclusion to be drawn from our discussion is that an EFL reading instructor
should have three basic goals for any reading program: enhancing students’ competency to read
efficiently by building up their speed, vocabulary, and comprehension.

Key Words:

Schemata, Top-down/ Bottom-up Approaches, Inferential Comprehension, Literal
Comprehension, Skimming, Scanning, Paragraph Patterns, Word Analysis, Contextual Clues,

Organization of Information, Discourse Markers.

Introduction

Scrutinising the literature minutely, we
realize the fact that among the language skills
(listening, speaking, reading, and writing),
which are thought to be interrelated, one skill,
that is reading has been given scant consi-
deration in our county where English is not
spoken, whereas the only access to the recent
advances and latest information is simply
through written texts which are mainly
published in English. This means that students
in scientific (and non-scientific) fields who are
not native speakers or fluent users of English
have an especially important need to be able
to read relevant subject matter in English.

At the tertiary education, it is almost always
true that a great majority of the students have
been deprived of this ability, i.e. the skill to
read. As aresult, it is all clear that both students
and teachers of reading suffer a great deal.

In this article, we shall attempt to give some
clarification on three basic goals for a reading
program in which intermediate students take
part. Namely, they have already been exposed
to what most foreign language courses consider
basic grammatical concepts and the basic
language skills have also been taught. Besides,
we shall try to present our readers with a
number of techniques through which these
goals can be achieved.

WHAT IS THE NATURE OF READING
COMPREHENSION?

To begin with, we should have an
understanding of the reading process in order
to be able to set our goals for a reading
program. Under no cirumstances can the
teacher of reading teach reading in an effective
way without having a clear idea of what reading
comprehension is or what it entails.
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La question qui s¢ pose maintenant est de
savoir a quel niveau d'enseignement on peut
bénéficier de cette démurche? Nous pensons
que l'affiche peut intervenir, avec la procédure
présentée, dans les cours de conversation,
d’'analyse du discours, de rédaction, de
vocabulaire; il est méme possible de l'utiliser
dans les cours audio-visuels avec un plan bien
structuré et une organisation bien réfléchie.
Cependant; il ne faut pas oublier que I'affiche
en tant "qu'un réservoir presque illimité" (G.
Khan, 1993, p. 125) constitue un moyen et
non pas un but. C'est pourquoi son élaboration
demande & la fois de la prudence, de la
patience ¢t une préparation pédagogique pour
ne pas perturber les apprenants.

Conclusion

Tout au long de cet article, nous avons
essay€ de montrer en quoi l'affiche publicitaire
peut constituer un outil efficace de travanl a la
fois au niveau didactique et analytique. Pour
ceci, nous avons mis laccent sur deux
démarches bien distinctes pouvant se
rencontrer et se servir l'une de l'autre: une
analyse sémiolinguistique et une procédure
didaclique,

Pour finir, nous voudrions insister sur le
fait que l'affiche publicitaire, par sa présence
€l son étre-1a, peut créer une atmosphére trés
dynamique et vive ou l'enseignant pourrait
metire ses éléves a I'épreuve et les évaluer.
Celui-ci peut aussi fonder une ambiance
d'interaction ol les apprenants apprendront 2
développer leur niveau de langue dans une
relation réciproque. En (ous les cas, l'affiche
publiciaire est susceptible de répondre a des
exigences pédagogiques et didactiques a
condition qu'elle s'appuic sur unc grille
d’'analyse logique et une méthode de travail

bien structurée avant méme d'étre introduite
dans une classe de langue.

L'affiche est a la fois un objet quotidien et
familier, inséparable de notrc parcours
d'homme social et culiurel, et un objet
poétique appartenant & un niveau
d'énonciation trés personnel et artistique. On
peut aborder ces deux niveaux dans les
perspectives différentes selon la capacité des
éleves, le cours et l'objectif & atteindre.
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i une telle lecture que I'on peut se servir des
affiches comme "un véritable banques de
données qui suggére un grand nombre de
sujets” (C. Compte, 1993, p.18).

II est vrai qu'au départ I'affiche n'a pas été
concue dans une visée didactique. Mais
puisqu'elle constitue "un document
authentige" (Ch. Tagliante, 2001, p. 34)
concernant des signes de nature langagiére
différente et trés riche, il serait regrettable de
ne pas l'utiliser en tant qu'outil
d'enseignement. En effet, l'affiche, par ses
dimensions sémotiques (I'entrelacement des
signes), narrative (le fait de raconter une
histoire}, communicative (la transmission d'un
message), interactive (le discours en acte),
esthétique (un "€tre-1a" et une présence qui
s'imposent a l'observateur) et..., pourrait
constituer un moyen solide et efficace dans
I'activité de I'enseignement.

Cependant, dans I'emploi de I'affiche, il faut
prendre en considération le niveau des éleves
et 1"objectif du cours: il faut savoir a quelle
phase du processus d'enseignement
l'introduire et dans quelle visée didactique la
présenter. L'enseignant doit donc envisager un
programme pour créer l'interactivité entre les
apprenants et I'affiche. Ceci ne peut se réaliser
que par le biais d'une démarche pédagogique
s'appuyant sur l'analyse proposée dans la
partie précédente. Une telle démarche peut
comprendre la procédure suivante:

1- I'activité lexicale: vérification de la
connaissance lexicale des éleves et I'ajout de
nouveaux mots;

2- l'activité catégorielle: trouver les
oppositions et les établir dans des ensembiles
signifiants (ex. objet matérial vs objelt
artistique dans "Revio");

3- le travail de segmentaion: découper

& No.69.v01.18

I'affiche en diverses parties et préciser la
spécificité de chacune;

4- la prise en compte de la dimension
spatiale de l'affiche (I'horizontalité, la
verticalité, le haut, le bas,...);

5- lactivité chromatigue: s'intéresser.aux
différentes couleurs que l'on peut remarquer
dans une affiche;

6. élaboration des éléments systématiques
comme texte verbal/ texte visuel et leur effet;

7- la mise en fonctionnement d'une
histoire que chercherait a raconter 1'affiche;

8- la réflexion sur le plan d'isotopie:
penser a ce qui est récurrent dans l'affiche et
méme a la cohérence;

9- lefait de disposer d'un plan de
discussion pour mettre les avis au débat;

10- le fait de penser aux rapports qu'il peut
y avoir entre le "monde figuratif' (C. De
Margerie et L. Porcher, 1981, p. 38) et
iconique de I'affiche et celui de la réalité
externe. Parler de tout ce qui est altirant;

11- I'établissement d'un lieu entre les
diverses réactions et mener les éleves vers une
conclusion a partir de la classification faite
sur les éléments de I'affiche.



tant que telle donne licu 4 unc opposition de
type/ moderne/ vs/ ancien/. Derriére cette main
s'écoule tout un univers ayant peut-étre des
origines trés lointaines. Cefte main appartient
- elle a I'histoire! Tandis que notre objet de
valeur selon sa couleur et sa forme est une
construction moderne relevant de la
technologie et de la nouveauté. [l est en forte
opposition avec la main qui est de toute fagon
responsable de sa présence. Le parcours de
cette opposition entre la modernité et
I'ancienneté se manifeste, si on peut le dire,
dans le changement de la couleur depuis la
main jusqu' a V'appareil (/noir / vs / blanc / ,
fsombre / vs / clair /, / foncé/ vs/argenté / ou
/ brillant / vs / mat /). On est confronté donc a
un ensemble de couleurs qui met en place un
syst¢me d'opposition donnant lieu a l'axe
paradigmatique. Ce dernier se définit par la
relation "ou...ou" qui "s'établit entre les unités
de méme rang compatibles entre elles” (A. .
Greimas et J. Courtés, 1993, p. 262). L'emploi
des couleurs nous rappelle I'ancienneté de la
main et la modernité de I'appareil. Comme on
le sait, pour F.S. Martin: "la coluleur est le
produit d'un phénoméne perceptif, localisé sur
les interfaces de la matiere qui sont en contact
avec I'air. la couleur n’est pas une propriété
de la matiére mais la composition spectrale
de la lumiére qu'un corps renvoie, selon sa
structure propre d'absorption et de réflexion
des rayons lumineux. (...} Les couleurs sont
applicables seulement a partir d'une
interjection artificielle de la lumiere afin de
devenir la base d'un systéme de description
ol les références a la couleur sont
conventionnelles. "(F. Saint-Martin, 1994, p.
25).

Le role de la sémiotique est d’examiner
I'effet d'une couleur sur l'autre et sa relation

avec les autres couleurs. Les couleurs
primaires, puisqu'elles sont plus simples que
les autres couleurs et sont servies comme les
référents, elles jouent un réle trés important
dans le systéme perceptif et 'analyes d'un
message visuel. Du point de vue de la tension,
It y a, au moins, une opposition d'ordre
typographique, /haut/ vs /bas/. Le terme
"tension” renvoie a la force plus ou moins
active des éléments. Le systéme des tensions
qui anime les éléments plastiques est décrit
par Kandinsky, selon une liste d'opposition
"qui fait appel a divers champs sémantiques
comme l'espace thermique (chaud/froid),
I'espace tactile (lourd/léger), la géométrie
(vertical, horizontal, oblique), I'espace
kinesthésique (haut/bas, actif/passif), la
psychologie (féminin/ masculin), qui sont en
relation avec les notions fondamentales de la
spatialité: le proche et le lointain” (F. Saint-
Martin, 1994, p. 109).

Ainsi la tension des éléments se modifie
selon la position qu'ils occupent dans un
champ visuel. Dans l'affiche en question, la
main joue le réle d'un intermédiare qui d'une
part, nous rapproche de 'appareil de photo et
de l'autre, nous plonge dans le secret de
I'univers tout en nous €loignant du monde
pratique et quotidien. Autrement dit, nous
sommes conduits dans la profondeur du
monde mythique par la main qui tient ou offre
cet appareil.

L’affiche publicitaire en tant que
support didactique

L'analyse qui préceéde peut structurer notre
savoir sur l'affiche et nous procurer de cette
fagon une grille d'analyse qui rend possible
sa lecture systématique. C'est justement grace
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porteuses des informations clés” (1970, p.25).
Il nomme ainsi les configurations qu'on peut
trouver dans une affiche publicitaire. Eu égard
a sa théorie, on trouve dans "Revio" une
construction séquentielle qui permet de
commencer par une lecture verbale en haut 2
gauche: le nom de I'appareil “Revio"; puis lire
quelque chose- pas nécessairement un texte
mais une photo, une icone ou un symbole- qui
conduit le regard en haut 3 droite, o on
apergoit les bouts des doigts; cette deuxigme
lecture nous fait descendre vers un petit texte,
qui porte sur la représentation du produit

@ 10.69.v01.18

"Konica": un rapport horizontal/ vertical se
met en place ici entre le texte et I'appareil de
photo.

Du point de vue iconique, l'image ne
dispose que de deux éléments: 1'un est le
produit sophistiqué de la technologie,
l'appareil photo, et "autre, une main, le produit
artistique dont I'étendue vient de disparaitre
dans la profondeur. Il faut signaler au passage
que la main est considérée comme une icone
étant donné qu'elle est en relation d'analogie
avec son référent. Elle n'est pas la chose méme
mais une représentation de la chose; et cette
représentation est différente sur le plan de la
matiere de son référent. Elle n'est pas en chair
et en 0s mais en substance. Il s'agit ainsi du
simulacre du monde et nous avons affaire 2
une sorte de création artistique qui trouverait
ses racines dans I'art grec. 11 est aussi question
de l'art dans I'art: un art qui s'emploie dans un
autre art (une main en statue présentée dans
une affiche). De cette facon, Ja représentation
artistique est double. Le langage publicitaire
représente une main déja représentée tenant
un appareil de photo. Cette représentation
dédoublée fait apparditre deux ordres de
choses: d'une part, 1'aspect ludique et
esthétique qui apparait & 1'utilité (un appareil
moderne et sophistiqué tel que "Konica”
mérite la main artistique et mythique). Cet
aspect 2 la fois utilitaire et ludique de la main
la transforme en une opératrice qui fonctionne
comme un topoi (lieu commun) o0 peut se
reconnaitre tout éventuel sujet s'appropriant
un tel Revio, surtout qu'elle occupe le centre
de I'image. Ainsi, la disparition du bras et la
couleur bleue de la main prouvent cette
revendication. Elles donnent  notre image un
aspect a€rien et mystique.

A vrai dire, la présence de cette main en



grice a l'affiche publicitaire Fun des éléments
principaux de notre vie. Et ¢'est pourquoi nous
pensons & son introduction dans nos classes
de langue et

dans nos activités

d'enseignement.

Le point commun entre toutes les images,
y compris l'affiche, c'est qu'elles mettent
Lloujours en place quelque chose qui ressemble
4 quelgue chose d'autre, Il ne s'agit donc pas
"de la chose méme mais de sa représentation”
(M. Joly, 1993, p.12). De cette fagon, I'image
est considérée comme un objet de sens, un
signe, constituée par différents €léments
linguistiques et plastiques. En considéreant
I'affiche publicitaire comme un signe, c'est-a-
dire un élément a la fois de signification et de
communication, nous pouvons remarquer
qu'elle contient toujours un message, soit pour
elle - méme, soit pour autrui. Ce sont justement
ses aspects communicatif et significatif qui la
font considérer comme un langage visuel,
capable de signifier et de transmettre un
message. R. Jakobson a bien montré que "le
langage doit étre étudié dans toutes les variétés
de sa fonction et pour cela, il a €laboré le
fameux schéma des facteurs de la
communication, y compris la communication
visuelle:" (R. Jakobson, 1963, p.50).

contexte
message
contact
code

Destinateur destinataire

Comme on le sait, tout message possede
un contexte comme référent, un code qui
réalise la communication entre destinateur et
destipataire et un contact qui maintient la

communication. H faudrait préciser que le
langage est le seul systéme completement
signifiant. R. Barthes croit au fait "qu'il n'existe
pas des objets signifiants non linguistiques qui
ne soient pas suivis d'un message lingmstique.
Tous les messages visuels ont besoin d'une
langue pour les signifier et les compléter. "(R.
Barthes, 1953, p. 80).

[l ne faut pas oublier "qu'un message visuel,
en tant qu'élément de signification, se définit
par le rapport entre le signifi€ et le signifiant”
(U.Eco, 1988, p.25). L'essentiel est de passer
du signifiant- le plan de l'expression - au
signifié-le plan du contenu. Pour accéder au
contenu d'un message visuel, on peut
commencer par distinguer deux catégories sur
le plan de l'expression: les catégories
constitutionnelles ou les "variables plastiques”
dont l'existence est importante pour la
signification d'un message visuel comme la
couleur, la tonalilé,... et les categories
topologiques ou les "variables perceptuelles”
(F. saint- martin, 1994, p. 28.) profondeur, la
dimension,...

Pour nous faire comprendre mieux, nous
préférons nous donner un objet d’analyse, ici
"Revio", qui nous permettra de présenter
parmi les variables visuelles, celles qui sont
les plus importantes, afin d'étudier le
fonctionnement des éléments qui rendent
1égitime et opératoire I'utilisation de l'affiche
comme un support didactique dans une classe
de langue.

Analyse sémiolinguistique de "'Revio"

La perspective est une position de distance
prise par le percepteur vis -a- vis de son objet.
G. Péninou considére que "la composition est
étudiée de maniere telle que le regard
sélectionne dans l'annonce les surfaces
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Résumé:

Dans cet article, nous essayerons de montrer l'efficacité de l'affiche publicitaire en tant que
support didactique dans les classes de langue. Pour ceci, nous tacherons de voir tout d'abord
quels sont les éléments sémiolinguistiques qui permettent d'en effectuer une lecture méthodique
afind'accéder a un plan solide de travail pédagogique. De fait, ce qui justifie I'usage de I'affiche
publicitaire au cours de 'enseignement des langues, c'est son caractére multidimensionnel:
elle possede des particularités sémiotique, linguistique, communicative, interactive, esthétique,
didactique et pédagogique. C'est justement grace i toutes ces caractéristiques que I'on peut
situer l'affiche & la fois comme un objet d'analyse et un moyen didactique. Répondant i des
exigences quotidiennes et poétiques, l'affiche joue sur le double sens: elle est 1out prés de nous
par les relations référentielles qu'elle établit avec le monde; elle s'éloigne de nous par son
intrusion dans l'univers poétique et sa dotation d'une énonciation trés personnelle et

: % Foreign Language Teaching Journal

métaphorisées.

Mots- Clés: Affiche publicitaire, sémiolinguistique, didactique, interaction, communication,
esthétique, enseignentent pédagogique.

Introduction

Comume la plupart des images, les affiches
publicitaires sont dotées de deux
caractéristiques importantes du langage,
c'est-a-dire la forme de I'expression et la
forme du contenu. Elies sont considérées
comme un discours susceptible de créer une
relation interactive entre les deux pdles de
I'énonciation: I'énonciateur et I'énonciataire.,
Dans cet article, nous nous efforcerons de
montrer quelles sont les composantes et les
caractéristiques d'une affiche publicitaire
permettant de l'intégrer dans une classe de
langue & des fins didactiques et
pédagogiques. Pour atteindre cet objectif,
nous aurons tout d'abord recours a une
démarche
caractériser les procédures a la fois verbale
et visuelle d'une affiche; nous nous
donnerons ensuite un acheminement

sémiolinguistique  pour

didactique afin de situer celle-ci comme un.

outil d'enseignement pour provoquer la
créativit€ chez les apprenants.

MNo.69.vpl. 18

Les critéres de choix des affiches
publicitaires

Choisir les affiches publicitaires comme
I'objet d'étude, c'est s'intéresser au discours

ron

en tant qu’ "acte": acte de production, de
communication, de manipulation, de
valorisation et enfin de faire signifier. Tout
ceci veut dire que I'affiche publicitaire a pour
objectif de rendre présent. Selon E.
Landowski, entreprendre le discours comme
acte serait "quel que chose comme une
poétique de la présence” (E. Landowski, 1997,
p.8). Comme tout genre discursif, l'affiche
publicitaire a une histoire et participe a la
transformation d'un individu et d'une
écomomie. Au début du XX% sigcle, elle a pris
une nouvelle importance sous forme de
dessins dans les textes. En tant que lieu de
lecture et élément textuel, nos murs et nos rues
fonctionnent non seulement comme canal de
transmission mais aussi comme lieu approprié
d'opération d'énonciation. Ils deviennent ainsi,
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Conclusion

The problems of Iranian system of teacher
education might usually be found in providing
suitable curriculum, designing appropriate
courses, and employing qualified applicants to
the courses. However,the most common
formula for improving teacher quality has been
more praclical Iraining; more alternative
certification, more difficult final exams, and
hardly ever the accreditation of teacer
education programs. Evidently, the
responsibility of authorities is to set the
standards for the development of professionally
useful and pedagogically effective programs
of English teacher education. Yet, most of the
state-approved teacher education programs are
not preparing effective English teachers for
language classrooms. Many of them have low
standards foe entry and exit and often require
courses on content knowledge. Surely, there are
some external demands placed on teacher
education and some internal issucs like the
professional needs of teachers and student teachers
that might influence EFL teacher education.

Bibliography

Anderson, J. (1993). “Is acommunicative approach
practical for teaching English in China? Pros
and cons.” System, 21, 471-480.

Bax, S. (1995). “Principles for evaluating
teacher development activities.” ELT
Journal, 49(30), 262-271.

Borg, S.. (1998). “The good teacher trainer.”
The Teacher Trainer, 12, 7-11.

Brindley, G. (1990.). The second language
curriculum in action. Sydney: National
Center for English Language Teaching
and Research.

Brumfit, Ch. (1984). Communicative

T.E.E

Methodology in Language Teaching.
Cambridge: Cambridge University
Press.

Finocchiaro, M., & Brumfit, Ch, (1984). The
functional-notional approach: from
theory to practice. Oxford: Oxford
Uuniversity Press.

Burnaby, B., & Sun, Y. (1989). *Chinese
teachers’ views of Weslern language
teaching: Context informs paradigm.”
TESOL Quarterly, 23, 219-238.

Cameron, L. (2000). “The task as a unit for
teacher development.” ELT Journal,
51{(4), 345-351.

Canale, M. (1987). From communicative
competence to communicative
language pedagogy. Cambridge:
Cambnidge University Press.

Clarke. M. A. (1994). “The dysfunction of the
theory/practice discourse.” TESOL
Quarterly, 28, 9-25.

Cullen, R. (1991). "“Video in teacher training:
the use of local materials.” ELT Journal,
45(1), 33-42.

Cullen, R. (1994). “Incorporating a language

& | Foreign Language Teaching Journal

<



oe Teaching Journal

oretgn Langua

-

Mo
T TR

__,
——t
—

R ]
| ! l - .' : I :.-..f : é ;
- | 15, 2,% 3.2
- 2 Sigls 254
:| 2 B EHEE
z 5 S IR Z1530z]%
Boaeonil vt FACT 1 L A
T Penrality Aspat FACT? | * * .
E Manarenia] Aspect FACT] L L B
CoTm rlen 0 dspest [ACT 3 s
AvTuLs FACTI L *
il Mitzils FACT 2 v . .
E_ Mutkadd gy FACTY | = | *
= Chincin T FACTA |« ] * [ * L
Bro-& p-vini.e TEP FACT I
La-roaze etz metheds | FACT 2 2
Cenificite & Syllabus FACTY | *
E Experence & Supenision FACT 4 M
£ Tenar&Fluoeen FACTS *
Azhnd oy fTEP EACT 6 M .
Characreruities & Intentions | FACT? |+ | ® *
Activitits FACT &
Table 4
Step VI:

Statistical analyscs of the interview section
of the research: Since the subjects were drawn
from three different subject pools (authorities,
university professors, and student teachers),
different answers were elicited from them to
the same questions. To classify the answers
under headings and to make them ready for
quantitative analysis, coding and indexing of
the data were utilized. Consequently, for each
question a number of common answers were
traced and coded. The following results were
obtained in each area:

1. Amodel of TEP is necessary and that present
models are not well prepared. The most
problematic area was believed to be in the
follow up activities and the courses being
certificate-weighted.

2. The present TEPs are education (theory)
based, while they should be more practical
the TEPs are education-based, however, it
was emphasized that the TEPs should move
towards education rather than training.

€@ No.69.Vol.18

3. The problem lies in the syllabus and the
content of the courses. The programs are
not compatible with the educational system.
The first step is the assessment of the needs
and the second step is operationalization of
the objectives.

4. It is better if the in-service education is

supported by a quality control system. We
should work on the content and syllabus of
the courses.

5. There is a need for revision in the syllabus
and the content of the courses. They should
be evaluated and that this evaluation should
be criterion-referenced. They also claimed
that the in-service courses lack any
corrective impact on them.

6. There is no doubt that
inconsistencies in the employment of the
teacher educators. The subjects asserted that
a teacher educator should act as a model and
should be able to be model.

there are

7. The following measures necessary to be

included in the TEPentrance exam: test of
language proficiency, test of personality, and
interviews. Majority of the subjects believed
in the assessment of language proficiency
at the beginning of the courses.

8. The subjects claimed that currently there is
no communicative book to be taught. The
knowledge level of the students and the
certificate weightiness of our educational
system were found to be influencing. The
following factors as barriers to the inclusion
and importation of CLT-based methodology
into language classrooms: lack of societal
application, Tak Madeh®*, Continuos
Evaluation (Arzeshyabi-e-Mostamar), final
exams, and university entrance exam.



based on their attitudes and values. Meantime,
many of the respondents claimed that the
courses were more certificate-weighted rather
than process weighted and that they atiended
the courses only for financial purposes and
promotion and that student teachers were not
taken into consideration at all. According to
the subjects, TEPs are mostly traditional and
there is a lot of change phobia in them.

Step I'V:

Statistical analysis of part five of the
questionnaires {current trends in EFL teacher
education programs and language clssrooms).

Section one: As il is seen in the figures, the
subjects reiterated that the courses were
certificate-weighted, activities were holistic
and usually in the form small group works. The
subjects believed that there was more attention
to education than training. They held that the
courses were not continual and are temporary-
based, the student teachers were not involved
in the process of TEPs, and there was no
concern for student competencies. Subjects
expressed no comments about the skill growth,
person growth, and the type of course (being
compulsory and/or voluntary), however,
regarding the fact that whether TEPs were
concerned with knowledge or awareness, they
expressed that the courses usually put emphasis
on knowledge.

Section two: It so seems that the subjects
were cheating themselves. Some obvious facts
about EFL classroom indicate that it was nearly
hard to find a language classroom in our high
schools and even in the language institutes,
which was easy, rewarding, and satisfactory.

Step V:

Statistical analysis of all parts of the
questionnaire: T-test and ANOVA were
administered to determine the statistical
significance of the difference between the
means.

T-test:

The T-test results presented in table (3)
reveal that female subjects had higher mean
values than male ones. This shows that the
difference among the means of male and
female subjects was significant and therefore,
the female subjects could identify the features
better than male subjects.

Gender | ValidNo. | Mew | Mimimm | Maximum § Varare | 5.0

MALE | Wi AT DR 15 1 040

FEMALE | 07 o[ 43 3 083

Table 3: T-test results for gender and parts
2,3 and 4 of the questionnaire. Difference
amoung the means has been significant for
factor two (of part 2), factors three and four (of
part 3) and factor three and seven (of part 4)

ANOVA:

The means of six dependent variables
including work experience, university degree,
work place, average working hours, attending
short courses, and attending seminars and
conferences have been tested with the means
of the independent variables in parts two, three,
and four of the questionnaire. The F-ratios are
found to be significant at 0.05 level of significance
and are shown by asterisks in table'(4),
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Interviews, two important issues were taken into
consideration: the respondents and their
relattonships to each other and their frame of
reference to questions in terms of what actually
was the situation and how important it was to
the person being interviewed.

Data Analysis

The following data analysis procedures
were utilized in this study:

v Kaiser-Meyer-Olkin {(KMO) measure of
sampling adequacy to estimate whether the
sample selected has been adequate enough for
the analyses.

v Inter-rater reliability to estimate the
reliability of the list of questions included in
the questionnaire and the interview.

v Fuctor unalysis to determine what
underlying variable accounts for the correlation
among diftferent observed variables.

v Regression analysis to estimate and
predict the degree of correlation among
variables.

v ANOVA to test whether the difference
among the mean of the groups was significance
for the demographic data in part 1 of the
questionnaire and the variables involved in
other parts.

v Chi-square to determine whether the
relationship between different variables was
independent.

Six steps were taken to deal with the
procedure of data analysis as follows:

Step 1:
Statistical analysis of part two of the
questionnaires (communicative abilities of a

<> No.69.Vol.18

language tcacher): Results indicated that the
respondents found all four factors {behavioral,
personality, managenial, and communication
aspects) influential and distinguished them as
commuvicative features of an EFL teacher,
factor 2 (personality) receiving the highest
freguency of “highly agree” responses among
others.

Step II:

Statistical analysis of part three of the
gquestionnaires (knowledge of CLT): The mean
of the scores for each factor and the general
factor of knowledge was very low and was
therefore not satisfactory. Maximum score for
each correct response has been one and the
minimum score has been zero. The subjects
lacked adequate knowledge in CLT activities,
materials, and methodology. The poor
performance of English teachers in importing
CLT-based methodology and in adopting CLT
principles might be traced in such weuakness,
although lack of facilities might have additive

effects on this poor performance.

Step 111:

Statistical analysis of part four of the
questionnaires (teacher education programs):
Majority of the respondents believed that
knowing technigues of teaching does not mean
being able to teach and that teachers should
understand and work on the probable obstacles
on the way of teaching. According to the
respondents, observation helps increase skills
in language teaching and helps teachers to
make proper educational decisions. It might be
better, 1t was believed, if pre-service courses
start at schools and if the courses should be



2. Authorities in the ficld of English teacher
education

3.University instructors and research
fellows

Instruments

Two sets of instruments were utilized for
the purpose of this research, including self-
completion questionnaires and semi-structured
interviews. The questionnaire itself included
{ive sections, eliciting data at (wo levels:
general and specific. Each section was
composed of different statements aimed to
obtain the required information for analysis.
The Questions were supposed to extract data
on teachers’ perceived difficulties in
administration of CLT-based materials in their
classroom as well as the problems imposed by
external variables including the training they
have received and their learning perference
orientation.

The Questionnaire

In constructing the questionnaire for this
study, two major aspects; that is, content and
format were taken into consideration. One
hundred and nineteen items were included in
the questionnaire: section one (seven fill-in-
the-blank items), section two (thirty items in a
1-5 rating scale), section three (twenty-two
multiple-choice items), section four (thirty-six
items in a 1-5 rating scale), and section five
(twenty-four items: fourteen in a 1-7 and ten
in a 1-5 rating scale). The questionnaire was
first pre-tested and modified before being used
in the study.

The inter-rater realiability of the
questionnaire is provided in table 1 below.

PART2| PART 3| PART 4 | PART 3
No, of raters 5 5 ] 5
No. of items befor rting 43 3 43 0
Mezn before deletion 6561 | 48380 | 676.20 | 451.60
Standard deviztion before deletion 215 17.51 1 1251 | 144
Cronbech alpha after rating 79 0 048 0.76
No. of items zfter deletion 30 22 ki3 24
Mezn after deltiinn 457.20 | 359.40 | 562.60 | 368.20
Standard deviation after deletion 720 | 17.18 | 16.23
Croabach alpha after exclusion of problematic) .91 090 0.80 0.87
jtems (items with luwest [TC)

Table 1

The Interview

The second instrument utilized in this
research was the set of questions to be asked
in the semi-structured interviews by the
researcher. A similar pattern was followed to
select, pre-test and standardize the questions
(as in the case of questionnaire). Care had been
taken to formulate the questions so that they
were clear enough for the interviewees. To
estimate the validity and reliability of the
interview questions, the researcher, as in the
case of questionnaire, talked with the five raters
who were supposed to score the items of the
questionnaire based on the Evaluation Profile
developed by the researcher.

The inter-rater reliability of the questionnaire
is provided in table 2 below. To index the

INTERVIEW
No. of raters 5
No. of items before mting 15
Mecan before deletion 368.20
Standard deviation before deletion 16.23
Cronbach alpha after rating 0.73
No. of items after deletion g
Mean afier deletion 195.40
Standard deviation after deletion 978
Cronbech alpha after exclusion of 0.54
problematic items (items with lowest ITC)

Toable 2
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implementation ot CLT into English
classroom.

6. The objectives in teacher education
programs (at macro level) are operationally
defined.

7. The objectives of TEPs, the content, and the
syllabus of the courses are well defined for
the subjects.

8. There is no difference between the models
of TEP at Associate, BA, MA and Ph.D.
levels as well as the language institutes.

Design
This research was primarily a survey. The

study was in a way that could set the researcher

free to take over each part of the research,
which followed in the proceeding pattern:

L. Selection of the subjects from the subject
pool

2. Standardization and validation of the
questionnaire and the interview questions,
which were going to be used in the
interviews.

3. Providing the rescarch team with adequate
information on proper and effective
administration of data collection process
including the questionnaire and the
Interviews,

The study included briefing the subjects
regarding the objectives of the research, the
admimstration of the questionnaires and the
interviews. To obtain more, reasonable and
reliable results, the researcher attempted to
inform the research team as well as the subjects
so that they could handle the process of
research perfectly well. This was especially
important because a group of teachers with
different levels of social and psychological
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backgrounds were supposed to participate in
this rescarch. It was attempted to provide the
subjects with a pamphlet in which they could
find programmed schedule of interviews,
which failed, however, in many cases due to
the existing conditions and that some of the
interviews were postponed to other dates. After
the administration of the questionnaire and
conducting the interviews, the data were
analyzed through statistical procedures. The
collected information were compared and
contrasted to obtain data on the present
situation of EFL teacher education.

The Subjects

The subjects participating in the first part
of this research (i.e., the questionnaire) were
520 male and female EFL teachers and student
teachers for and 69 male and female subjects
for the second part of the study (the interview).
The subject pool was selected through
statistical procedures from an estimated
number of 1000 subjects from seven different
sub-samples:

1. BA level student teachers of Teaching

2. MA and Ph.D. students of TEFL.

3. English teachers at sentor high schools

4. English teachers from threc different

language schools

For the second part of the research process
(i. e., the interviews) 69 subjects formed the
interview subject pool. These interviewees
included some subjects from the same sample in
the first part (of course with very limited number
of subjects for each sub-group) as well as more
subjects from three other groups as follows:

I. Heads of Teacher Training Centers



educators argue that if novice teachers do not
know the theory, they will be unable to make
informed decisions about whal to do once they
enter classroom maintain that what is needed
is more realistic expectations about what theory
does and does not do for L2 teachers.

Fenstermacher (1986) claimed that theory
benefits classroom practice only to the extent
that it helps bring to the surface, after and
strengthen the justifications that e¢xit in the
minds of teachers. To enable student leachers
to work through their justifications, teacher
educators must begin to know the nature of
teaching.

Although many teacher training centers and
colleges are currently active in educating EFL
teachers, little attempt has been made with
regard to a comprehensive EFL teacher
education evaluation in Iran, this study being
the first attempt in this respect. Focusing on
the adoption of CLT-based EFL. methodology
in Iran, the present study was an attempt to
investigate the pedagogical constraints, needs,
and objective setting in EFL teacher education
programs.

Research Questions
With respect to the nature of this research

and the factors involved, different types of

questions were proposed:

1. What is the present status versus the desired
status of teacher education programs in
Tehran?

2. If there is a gap between the two statuses,
then what are the probable source(s) of that
gap?

3. Are the subjects well oriented towards CLT?
Do they have adequate knowledge about

CLT in theory and practice?

4. Are the subjects well oriented towards
teacher education programs (TEPs)? Do
they have adequate knowledge about TEPs
in theory and practice?

5. Are there any pedagogical constraints in
introducing CLT into English classroom?
What are the teachers perceived problems
in the implementation of CLT into English
classroom?

6. Are the objectives in teacher education
programs (at macro level) operationally
defined (as far as the content and syllabus
of the courses are concerned)?

7. What are the subjects’ views regarding the
objectives of TEPs? What are the subjects’
views regarding the content and syllabus of
the courses in TEPs?

8. What would an effective model of TEP be
like, regarding the context of TEPs at
Associate, BA, MA and Ph.D. levels as well
as language institutes?

Research Hypotheses
As to the above mentioned purposes, the

following hypotheses are proposed:

1. There is no gap between the present status
versus the desired status of EFL teacher
education?

2. The subjects are well oriented towards CLT,
The subjects have adequate knowledge
about CLT in theory and practice.

3. The subjects are well oriented towards
teacher education programs and have
adequate knowledge about TEPs in theory
and practice.

4. There are no pedagogical constraints in
introducing CLT into English classroom.

5. EFL teachers perceive no problems in the
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Moreira, Vieira, and Marques (2001}
maintained that change in teacher education
activities might take place in three areas:
attitudinal, conceptual, and procedural.
Meantime, Kennedy and Kennedy (1996) held
that “many changes taking place in ELT
involve the introduction of materials and
methods™ (p. 351). They concluded that behind
every teacher education program there is a
desire for change.

However, Kennedy (1987) proposed that
before introducing any change into teacher
education activity, care should be taken into
consideration so that a change in materials and
methods does not simply function on the
surface. Hayes (1995) belicved that some
principles should be taken into consideration
with regard to change. He concluded that the
process of change is usually slow. It is therefore
necessary to enable the teachers with an
understanding about their classroom practice
and awareness about the possibility of
introducing new methodologies into the
classroom context,

One of the latest ELT issues, which
encountered resistance in Iran, is the inclusion
of communicative language teaching (CLT)
into Iran’s EFL context. CLT is a broad
approach to language teaching that resulted
from a focus on communication rather than a
focus on mastery of the grammatical system of
the language. It emerged from different sources
during the late 1960s and 1970s in order to
replace the structural-situational and audio-
lingual methods. Richards (2001), in this regard,
maintained that “the 1970s was a period when
everyone was going communicative” (p. 36).

Whereas some have emphasized the local

O No.GD Vol 18

needs and the particular English teaching
conditions in the EFL countries and the
importance and success of traditional language
teaching methods, others have strongly
advocated the adoption of CLT in EFL
countries” (Li, 1984; Prabhu 1987).

Burnaby and Sun (1989) reported that
teachers in China found it difficult to use CLT.
The constraints observed included the context
of the wider curriculum, traditional teaching
methods, class sizes and schedules, resources
and equipment, the low status of teachers who
teach communicative rather than analytical
skills, and English teachers’ deficiencies in oral
English and sociolinguistic and strategic
competence. Anderson’s (1993) study of CLT
in China reported such obstacles as a lack of
properly trained teachers, a lack of appropriate
texts and materials, students not being
accustomed to CLT, and difficulties in
evaluating students taught through CLT. Based
on a study that assessed the attitudes of Hong
Kong educators toward using CLT in the local
context, it is reported that teachers used CLT
only rarely because it required too much
preparation time.

Johnson (1996) stated second-language
teacher education programs are often criticized
for presenting particular kinds of knowledge
in ways that do not resemble how teachers
actually use their knowledge in real
classrooms. Novice teachers participated in
teacher education programs complain that they
get too much theory and too little practice.
Public school and English language institute
administrators complain that new teachers
know a lot of theory but cannot put it into
effective classroom practices. Teacher



been more attention on what teachers and
student teachers need to know and how they
could be trained than on what they actually
know.

Borg (1998), for example, classified the
professional qualities of good teacher
educators. A good teacher educator, according
to Borg (1998), should encourage trainees,
enable them to perceive the relevance of
training content, communicate easily, 1s well
prepared, respect trainees, and is friendly.
Prabhu (1987) discussed that teacher educators
have not been able to improve the relationship
between theory and practice. Apart from the
problems in the development of ELT
profession. there are currently many
impediments in the process of selecling
qualified teacher educators.

Teacher education activities generally
include a period of learning theories and then
practice. However, transfer from thcory to
practice is not warmly welcomed by the student
teachers. One problem might be that the
theories are not very much feasible in reality.
Another problem might be the student teachers’
needs and wants. In fact, they usually need
more exposure to different tools and/or
procedures to apply what has been learned in
the classroom. The activities in a teacher
education may include observation, notebooks,
training packs, videos, diaries, tasks, inclusion
of language improvement components, and
implementation of change in teacher education
programs.

Cullen (1994) attempted to describe some of
the benefits of using lesson transcripts in teacher
education and argued that such transcripts help
to protect the unfamiliarity of student teachers.

Observations play a very important role in any
teacher education activity. Williams (1989)
maintained that such activities tend to be
judgmental rather than developmental. In her
study it was found that observation could
develop teachers’ critical thinking in the in-
service course. Duff (1988) examined the
consequences of observation and concluded that
observation might make the student teachers feel
threatened, might make the lesson isolated and
might influence the assessment.

Video is also found to be very effective in
teacher education activities. Cullen (1991)
believed that videos bring the target situation
into the training session. He further proposed
some principles to be taken into account while
the video malterials were used. Apart from
video, task can be used as a teacher education
activity. In this regard, Cameron (2000) argued
that the task could also help in moving from
teachers’ classroom practice towards more
effective language learning and teaching.

In the meantime, Cullen (1994) divided a
teacher training course into four components
including methodology component, linguisitc
component, literature component, and
language improvement component. Later,
Wright and Bolitho (1993} and Cullen (1994)
gave emphasis to the need for the inclusion of
language awareness and language
improvement component to link trainees’
knowledge and command of language and their
practices in teaching language.

Nevertheless, the concept of change has
always been a very important issue with regard
to teacher education. According to Pennington
(1995), teacher education might work as “a
system of context-interactive change” (p. 706).
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Teacher education at language institutes has
a relatively shorter history. Although institutes
have been active for long (for example,
Shokooh Language Institute with nearly fifty
years of experience, Kanoon Zaban-¢ [ran,
Simin, and Melli Language Institutes with
nearly forty years of experience and Kish
Language Institute with nearly ten years of
experience), there have been few teacher
education attempts by them. In fact, most of
the institutes and language centers have had
some forms of teacher training. However, the
teacher education/training courses have usually
been designed for the immediate needs of the
institutes and have been limited in scope.
Although during the past twenty years Iran
witnessed a rapid growth in the number of
language schools, these schools have generally
been involved with providing English courses
and could rarely been able to invest on teacher
development activities.

Language Teacher Education in the
World

Morrow and Schocker (1993) reported a
study in which the purpose was to help teachers
develop an awareness of a process by which
learning takes place in an in-service course.
Bax (1995), correspondingly, proposed two
evaluative principles for the evaluation of
teacher education activities: content
negotiability and transferability. He believed
that content-negotiable and transferable teacher
education activities are more influential.

Wallace (1991) proposed three models of
teacher education: the craft model (teaching
experience passes from generation to
generation), the applied science model
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(practice of a profession is instrumental in its
nature), and the reflective model (which
considers both science and experience as the
basis of the teaching profession). Further,
Woodward (1991) suggested two models for
the evaluation of EFL teachers: the objectives
model and the process model. In his objectives
model, the aims of the course are analyzed in
terms of observable trainee behavior. However,
in the process model, the course is considered
to be an attempt, which involves trainees and
trainers together.

Widdowson (1984) elaborated on thec
distinction between theory and practice and
maintained that more emphasis shouid be
placed on theoretical aspects of cducation. Ur
(1992) believed that teacher education ought
to be based on the development of a “theory of
action” (p. 59) and followed the principle of
theory then action. Clarke (1994) discussed the
reasons for the dysfunction betwecen theory and
practice and concluded that the decision on
what works and what fails in the classroom is
upon the teachers themselves. Ramani (1987)
emphasized on the integration of theory and
practice in teacher cducation. Bax (19Y5)
introduced the concept of “tissuc rejection™ {p.
262) and reported that teacher education
centers in Britain have attempted to change
their teacher education/training models to a
teacher development one in the areas like
structure of teacher development activities und
techniques and roles of participants.

Freeman and Johnson (1998) held that the
institutional processes of teacher development
should form how the profession reacts to the
basic teacher education processes. Freeman
and Richards (1993) believed that there has



ABSTRACT

Focusing on the training model proposed by Woodvward (1991}, the present survey was an
attempt to investigate reacher education programs in order to provide an accurate picture of the
needs, pedagogical constraints on the adoption of Communicative Language Teaching
(CLT)based English Foreign Language (EFL) methodology. and objective setiing in Iranian
(EFL) teacher education context. Three mmain objectives were defined for this research: the
assessment of needs, the study of pedagogical and practical problems of the courses, and the
introduction of a model of EFL teacher education.

The results obtained through this survey might be summarized as follows: a) the subjects
(589 in all) are in general dissatisfied with the present situation of teacher education programs,
b) there found 10 be a gap between what subjects expect from the current practice of teacher
education and what is actually taking place, c) the subjects believe that due to some pedagogical
and practical constraints, CLT could hardly be incorporated into teacher education programs
in Iran and d) Majority of student teachers and teachers are well oriented towards the issues of
Teacher Education Programs (TEPs) TEPs, however. there were varving views in this regard,
and the subjects expressed the need for a revision in the objective setting as well as in the
svilabus of the teacher education courses.

Key Words: Assessment of Needs, Pedagogical Consiraints, Objective Setting, EFL Teacher

Education Programs, Evaluation

Introduction

There are numerous studies regarding
different aspects of teacher education. A review
of related literature on EFL teacher education
reveals that the field has gone through different
trends of development.

Language Teacher Education in Iran
The development of EFL tcacher education
in Iran goes back to nearly forty years ago,
when more attention has been given to higher
education and in particular EFL instruction.
According to Menashri (1992), the ecarly
attempts to use western education were made
by sending students to European universities
and the establishment of the first institution of
higher education, Dar al-fonun in 1851. In
1918, the government took control over the
cducation and new policies were adopted.
According to Safi (1992), before the

establishment of Dar al-moulemin and Dar al-
moalemat in 1918, teachers in Maktabs and
schools did not receive any education and were
usually selected from among the best and the
most studious students. Dehghan (1949) stated
that without changing the system of education
it was impossible to establish a comprehensive
cultural program, to bring reform in institutes,
and to educate qualified teachers. The
development of higher education from 1940s
to the 1970s was closely associated with
elementary and secondary education.
According to Safi (1992), until 1966 various
teacher-training centers were established and
different syllabuses were written. From {970s
on, the rapid growth of population as well as
the segregation of schools by gender led to an
acute shortage of teachers (Menashn, 1992).
Meantime, new syllabuses were written and
new educational policies were adopted.
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Doch die Idylle als Dichtungsgattung besitzt
keinen Eigenwert, sondern dient dazu, den
Bruch zu verdeutlichen, den der Dichter
vorallem in seinen Dramen dargestellt hat,
dessen theoretische Grundlage er aber
besonders in dem Aufsatz “itber das
Marionettentheater” darlegt. Es ist der Bruch
zwischen Natur und Zivilisation.

Die ldylle umfafit nur die eine “positive”
Komponente dieser Antinomie; aus dem
Wissen und Erleben der anderen folgt
notwendig eine neue dichterische Gestaltung
und damit das Ende etwa einer Dichtung wie
die Salamen Gessners. Kleist zerstort die
selbstindige Form der Idylle, deren
[llusionscharakter er herausstellt, um dadurch
im Kontrast die “wirkliche” Tragik zu
verdeutlichen, statt sie vergessen zu machen.
Mit dieser Interpretation von “Unschuld”, wie
schon in dem Text gezeigt, versucht der
Schriftsteller seine Ausdruckweise und seinen
Schreibstil entspechend zu dndern, um den
Inhalt und die Form in Vereinbarung zu
bringen. Zweifellos helfen gute Kenntnisse
tiber diese Sprachform den Inhalt besser zu
verstehen und die Botschaft des Textes leichter
zu durchschauen.
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weist auch die christliche Umdeutung der
antihen Frgur des “guten Hirten™ aut dic enge
Verbindung swischen den Bildbereich des
antiken Arkadien und ctwa dem christlichen
Puradies.

Was nun genannte Szene betrittt, so scheint
ste durch ihren friedlichen und traumhatt-
idyllischen Charakter vollkommen in sich
geschlossen. Doch den beteiligten Personen,
besonders Johann, (st nur cin Kurzer
Augenblick dieses Gliickes vergionnt, das sich
im weiteren Handlungs verlaut als Hlusion
crweist: die Realitit bricht in die Idylle einund
serstort ihren allumfussenden Charakter. Im
Rahmen des Dramas bildet die Idylle nur eine
Episade, die die tragische Entwicklung nicht
authalten kunn, sondern sie sogar beschleuntgat
{Herzog, 1987). Auch in dieser Szene klingt
der Gegensatz, an zwischen dem gliicklichen
“Urzustand™ einer nicht wissenden Unschuld
und einemn Wissen, das in die Verstrickung ciner
wenn auch ungewollten Schuld liihret:

"L dragte stets

Geschiiftig, wer ich se1? Woher ich komme?

Erschrak dann lebhaft, als sie hort, ich sei

Aus Rossits.”

(Kleist 1, V.301-304)

Damit zerbricht dic ganz urspriingliche
Besichung zwischen Agnes und Johuann. Thre
Begegnung riickt von der diberzettlichen Ebene
der Idylle in einen ganz bestimmten
Zussmmenhang von Ruum und Zeit, nidmlich
den cines schicksathuften Geschehens. Wie im
Beispiel des “Kitchen™ stellen wir fest, dai}
Kletst den Rahmen der Gattung “Idylle”™
sprengt, indem er sie mit “gattungsfremden”™
Zigen in Verbindung bringt. Er erreicht
dadurch eine starke Kontrastspannung, denn
die idyllischen Szenen stauen gletchsam die
notwendig tragische Enwicklung der Handlung

7u cinem Moment gespannter Ruhe, bevor die
Katustrophe cintritt.

Eine dhnliche Funktion ift sich im “Erdbeben
Vor Chili” fiir die auf’ dus Erdbeben folgende
niichtliche Szene, die hier als letztes Beispiel
betrachtet werden soll. Durch die zentrale
Stellung dicser Idylle innerhalb der Novelle
nidmlich zwischen einem unheilverkundenden
Anfang und dem verhiingnisvollen Ende, ist sie
in hesonderem Mab als “relativierte [dylle™ zu
verstehen (Hoftunn, 1903). Derfriedliche und fast
paradiesische Charakter der Szene wird durch
widersprechende Hmweise auf die Realitdt und
durch einschriinkende Wendungen in Beziehung
zum Geschehen gesetzt und dadurch in Frage
gestellt. Anderseits verwendet Kleist hier die
typischen Kennzeichen der Klassischen Idylle:
wundermilder Duft, von Pinien beschafttes Tal,
f.ager von Moos und Laub, Talquelle,
Granatapfelbaum. duftende Friichte. Nachtigall
tlstet im Wimpel.

Auch hier kann einc so ausgepriigt idyllische
Szene nur die Funktion cines Kontrastbildes
haben. Sie steht fiir dic Ursehnesucht nach
einem paradiesischen Zustland, dessen Wesen
darin gesehen wird, daB der Mensch tm
Einklang mit seiner Umgebung vollkommen
in sich ruht:

Hier lieB sich Jeronimo am Stamm nieder,

und

Josephe in scinem, Philipp in Josephens

Schof,

Sallen sie, von seinem Mantel bedeckt, und

rubten.

{Kleist II, S.149}

SchluBfolgerung

Wie wir gesehen haben, finden sich beti
Kleist durchaus Szenen, die in Anlehnung an
die Tradition der Idyllendichtung gestaltet sind.



[dyllen iibereinstimmt, erhalt bei Kleist eine
andere Funktion. Es handelt sich weder um
cinen poetischen Wettstreit noch um ein
Gesprich zwischen zwei Liebenden; letzteres
wird nur vorgetduscht. Der Dialog schafft keine
Harmonie zwischen den Partnern, sondern er
Spiegelt den nach auBen verlegten Zwiespalt,
der in Grete angelegt ist (Hoffmann, 1941).

Aus dieser kiirzen Betrachtung foigt
grundsitzlich fiir kleists Gestaltung einer
idyllischen Szene, die er formale Ziige der
Gattung ibernimmt, wie z.B. einen bestimmten
Typ der Landschafts- und Naturschilderung,
thren harmonischen Charakter aber als
oberfliachlich konfrontiert. Dies lidfit sich auch
an einzelnen Szenen aus anderen Werken
Kleists zeigen, wovon .ich drei Beispiele
anfiihren méchte.

Im Vergleich mit der behandelten “Idylie”
liegt Von der Thematik her der 4.Akt des
“Kitchen von Heilbrenn” (Horn, |812)
besonders nahe. Es handelt sich auch hier um
eine Badeszene. Ohne es zu wollen, beachtet
Kiitchen Kunigunde, die in der Grete badet, und
entdeckt dabei deren unmenschliche
HiBlichkeit. Entgegen der Ansicht von
Ringleb, del auf Grund der fechlenden Szene
sich hochstens die Personenkonstellation
vergleichen lasse, weisen besonders die Verse
2210-2214 eine sprachliche Verwandtschaft auf
(Krusche, 1990). Verben wie “Schimmem”,
“glinzen” und “funkeln” finden sich auch in
Johannas Beschreibung der badenden Grete
und bezeichnen in beiden Fillen die Reinheit,
die von der Beriihrung mit dem natiirlichen
Element auf den Menschen iibergeht.

Allerdings verwendet kleist an jeder der
beiden Textstellen ein anderes Bild, um das
Naturhafte auszudriicken, was im Sinne einer
urspriinglichen Unschuld verstanden wird.

Kiitchen ist einem Schwan vergleichbar. der
“aus des Kristallsees blauen Fluten steigt”
wiihrend Grete in der Stellung eines noch nicht
geborenen Kindes erscheint. Dieser natiirlichen
Unschuld steht das “BewuBtsein” entgegen, das
in der Idylle Gretes inneren Zwiespalt
ausmacht; Kitchen dagegen tritt es in Gestalt
der Kunigunde gegeniiber. Auch die Kleidung
im Sinne einer Verkleidung, d.h. als eine
“Maske” des urspriinglichen Menschseins,
findet sich bei der Charakterisierung der
Kunigunde in einer geradezu grotesken Form.

Diese Beschworung des Hiilichen beweist,
wie wenig Kleist daran liegt, einc idyllische Szene
nachzugestalten, Kiitchens Erschiitterung durch
die Begegnung in der Grotte bestiitigt die
bedrohliche Macht, die von dem verfilschten
Wesen ausgeht. Der gliickliche Ausgang des
Dramas bedeutet keine Harmonisierung dieses
Konfliktes zwischen Unschuld und Intrige,
sondern crgibt sich aus der Wendung ins
Marchenhafte. Eine Idylle im klassischen Sinne
enthilt das Drama nicht.

In der “Familie Schroffenstein” dagegen
sind idyllische Szenen zu finden, von denen
aus dem [. Akt Johannas Bericht an Oftekar
iiber seine Begegnung mit Agnes kurz
untersucht werden soll. Das “nackend
Midchen”, das aus dem strom ans Ufer steigt,
erscheint dem gestiirtzten Reiter wie ein
“Engel”, denn diese “Gottin” ist nicht nur
schon, sondem rettet ihm das Leben.

Gegen den idyllischen Charakter dieser
Szene lieBe sich der christliche Engelsbegritf
anfiihren, der nicht aus der klassischen Idylle
stammt. Doch die Gleichsetzung mit der
Bezeichnung “Gottin™ scheint zu widerlegen,
daB hier ein guter Geist gemeint ist, der eher
einer Naturgottheit oder einer Nymphe gleicht
als etwa dem christlichen Gott. AuBerdem
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Unter unserem besonderen Aspekt der Idylle
erweist sich fiir Kleist, dul gerade die Szenen.
dic an die Tradition der Kklassischen
Idyllendichtung anzukniipten scheinen. aus
emer von dieser Tradition grundsitzlich
verschiedenen Geschichtsauffassung gestaltet
sind. Kleist erliiutert seine Anschauung in den
Betruchtungen “Uber dus Marionettentheater™.
Er kann keinen allgemein giiltigen Mythos
schaffen, sondern sein Werk will gerade die
Unmdaglichkeit eines solchen Mythos
beweisen. Der Mensch lebt in einem
unvollkommenen Zwischenstadium, weil er
nicht mchr dem Zustind erster Unschald
angehirt und den Besitz hachster Erkenntnis
noch nicht erreicht hat. Aus dieser Sicht ist fiir
kleist eine Idylle nicht miglich. denn sie setzt
Unschuld und ein gleichsam spiclerisches
Erkennen voraus,

Trotzdem hat Kleist eine Dichtung mit dem
ausdiicklichen Untertitel “Eine Idylle”
geschrieben, die im Folgenden untersucht
werden soll, wohei besonders der Aufsatz von
Heinrich Ringleb beriicksichtigt wird
(Grimmer, 1987).

Die Idvlle “der Schrecken im Bade™ die
1809 1m etzten Heft des Phobus erschienen
ist. gehort also keinesweps zum Frithwerk
Kleists. Vom Thema her hidlt sie sich im
Rahmen der Traditionelien [dyllengatiung. Die
an einem Sommerabend im See badende Grete
wird von ihrer Freundin Johunna belauscht.
Diese stellt sich, als sei sic Gretes Brilutigam
Fritz. der von der Jagd heimkehrt und das
Miidchen beim Bade iiberrascht. Grete fiihit
sich durch das Verhalten ihres vermeintlichen
Briutipams entehrt und in threr Unschuld
verletet, so duf sie Fritz die Heirat verweigert:

Denn wisse: wessen Aug mich nackt

gesehn,

Sicht weder nackt mich noch bekleidet

wicder!

(Kleist 1. §.19 V.22)

Als ste sich nach dem Bade ankleidet, gibt
Johanna sich schliefllich zu erkennen, worauf
Grete das Spicl zu wenden versucht. indem sie
bedauert, nicht threrseits Johanna durchschaut
und betrogen zu haben,

Schon die inhalt lichen Grundziige des Dialogs
ewischen Grete und Johanna zeigen das
Zwichchtige und Doppeldeutige dieser
sogenannten  Idylle und stellen  ihre
Gattungsbezeichnung in Frage. Das Motiv der
Tiduschung wird scheinbar nur spielerisch
verwandt, aber ¢s offenbart das Zentralproblem:
die Unetnigkeit des- Menschen mit sich setbst
{(Hiker, 1990). Besonders Grete ist sich ihrer selbst
nicht sicher. Sie wird als “Klug™ und *‘von List
durchtrieben” charakterisien: dennoch ist sie nicht
skrupellos, sondern um ihre Unschuld dngstlich
besorgt. Andererseits geht der Gedanke, Fritz
konne sie belauschen, von ihr aus und 148t sich als
cine innere Bereitschaft deuten. Dies bestiitigt sich
auch durch dic Selbstanklage am Schluf:

DaB du zu Schanden wiirst, du Unverschimte,

an mir, die dreimal Argere, geworden.

(Kleist 1. 8. 13)

Dic Unschuld und Sicherheit des Menschen
wird nur noch scheinbar durch gesellschaftliche
Konventionen  aufrechterhalten. Diese
reprisentieren sich in der Bedeutung der
Kleidung, die die nur nach aufen orientierte
Einstellung Kennzeichnet.

Dannt wendet sich Kleist entschieden von
der antiken und auch von der Gessnerschen
Idylle ab. Selbst die Anspielung auf
mythologische Zusammenhinge in dem
Vergleich mit Diana und Aktaon bicibt isoliert
und weitet den menschlichen Bereich nicht aus.
Auch die Dialogform, dic mit vielen ilteren



einen bestimmien Satz wiederholt, der cinen
Rythmus bewirkt: “Er ist
zerbrochen,. . ., der schonste Krug! Da Liegen
die Scherben umher!” Drei der fiinf Abschnitte
schildern die drei szenen, die auf dem Krug zu
sehen gewessen waren: Pan und die Nymphe,
die entfiihrte Europa und ein Bacchus.

Die mythologischen Szenen bleiben als ein
Ganzes bestehen, und nur die wiederholung des
zitierten Satzes weist darauf hin, daB der Krug
zerbrochen ist. Es entsteht der fiir die [dylle
kennzeichnende spiclerische Charakter, denn
die Realitit des zerbrochenen Kruges steht
nicht im Vordergrund, sondern wird fiir den
Faun zum Anla, ein Lied zu dichten, das ihn
von den Hirten befreien soll (Hoffmann, 1937).
Die kunstlerische Fiktion siegt also iiber die
Realitiit, wic es der letzte Satz verdeutlicht:
“..., und die jungen Hirten banden ihn (den
Faun) los und sahen bewundernd die Scherben
im Gras”. Das bedeutet doch wohl, daf} die
Hirten zwar die Scherben betrachien, aber ihre
Bewunderung der beschriebenen Malerei gilt,
von der sie sich-unter dem Eindruck der
gehorten Worte-eine so lebendige Vorstellung
machen, als hiitten sie sie gesehen. Um Kleists
Verse mit der Gessnerschen Idylle zu
vergleichen, kann man an dieser Stelle kurz auf
die entstehungsgeschichtlichen Zusammen-
hiinge eingehen, wie ste Erich Schmidt in
seinem Vorwort zum ‘“‘Zerbrochenen krug”
Darstellt (Hoffmann, 1941). Wihrend thres
gemeinsamen Aufenthalts in Bern, 1802,
veranstalteten Kleist, Ludwig Wieland,
Zschocke und Heinrich Gessner einen
“poetischen Wettstreit” liber das Motiv einer
dorflichen Gerichtsverhandlung, wie sie auf
einem franzdsischen Stich dargestellt ist. Hier
findet sich der zerbrochene Krug, der Kleists
Lustspiel und im besonderen Frau Marthes

gewissen

Rede inspiriert hat (Hoftmann. 1941).

Die dichierische Formung dieser Idce 1st
offensichtlich an Gessners Vorbild oricntiert,
und zwar mit der Absicht einer karnikicrenden
Umdeutung. Schon die beiden einleitcnden
Verse verdeutlichen den Kontrast. Kleist mmmt
die refrainartige Wendung der Gessnerschen
Idylle fast wortlich auf, gibt ihr aber ¢inen
realistischen Sinn, indem er ein *Nichts™ von
Scherben dem ehemaligen “schonsten™ Krug
gegeniiberstellt. Dieser “Scherben”-Charakter
durchzieht die ganze Rede und zwar in zwei
Stufen der Gestaltung. Statt der drei
voneinander unabhiingigen Szenen auf dem
Krug des Faun, zeigte Frau Marthes Krug nur
eine einzige Darstellung, die aber durch die
Schilderung in zusammenlose Einzelieile
zerlegt wird, Dariiber hinaus erscheint jede der
von Frau Marthe aufgefiihrten Personen als
Fragment oder als Karikatur ihres urspriingli-
chen Zustandes. Die Zerstdrung des Gesamtbil-
des setzt sich also bis in jedes Detail fort, wie
im folegenden, besonders deutlichen Beispiel:

Hier in der Mitte, mit der heiligen Miitze,

Sah man den Erzbischof von Arras stehen;

Den hat der Teufel ganz und gar geholt,

Sein Schatten nur fillt fang noch iibers
Pfalster.

(Kleist 1.5. 15-20)

Dieser unterschiedlichen Betrachtung-
sweise entspricht auch ein verschiedener
Tempusgebrauch. Bei Gessner stehen die
Schilderungen in der Vergangenheit und nur
der Refrainsatz im Priisens. Demgegeniiber lidft
Kleist Frau Marthe alles im Priisens berichten.
d.h. eben nur das, was sie im Augenblick vor
sich sieht, nicht das Bild ihrer Erinnerung.
Selbst aus diesem kurzen Vergleich it sich
die oft zitierten Epochenunterscheidung
zwischen *Mythos und Geschichte™ herleiten.
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dem. was man als “idyllisch™ bezeichnen kann.
Im Folgenden ist zu untersuchen, wie weit
dennoch bei Kleist eine dichterische Formung
der Idylle vorliegt in Anlehnung an die
traditionelle Dichtungsgattung oder inwicefern
er deren Formen umgedeutet hat. In diesem
Aufsatz wird versucht zu verdeutlichen, wie
eine unterschiedliche Interpretation von dom
Konzept “Unschuld™ bei Heirich von Kleist,
verglichen mit der von griechischen und
rdmischen Vorliufern, entsprechende
Ausdrucksweise und Sprachform heansprucht.
Hier versucht Heinrich von Kleist neue Form
von Sprache und Wortauswahl zu dem
Ausdruck seiner Auftassung von "Unschid” zu
finden, um einen besseren Effekt zu erziclen.

In den Briefen vom 10.10.1801 und
27.10.1801 (Hoffmeister, 1952 spricht kleist
von der Absicht, sich als “Landmann™ in der
Schweiz nieder zu lassen. um ctwas “Gutes zu
tun”. Der Plan wird zwar nicht verwirklicht,
aber es driickt sich in dem Wunsch ein Gedanke
aus, der eine eingehende Untersuchung
verlangt, gerade weil er auBerhalb der
tragischen Grundkonzeption kleistscher Werke
zu stehen scheint.

In diesen Bricfen findet sich cine Neigung
zum Beschaulichen, zur naturverbundenen
Gentigsamkeit, eben zu dem, was man als
"idyllisch” bezeichnen kann. Obwohl kleist
auch an anderer Stelle auf diese Gedanken
eingcht, haben sie aber sein Werk nicht
wesentlich gepriigt (Hoffmann, 1903). Daraus
ist schon zu ¢ntnehmen, daB idyllische
Elemente den Dichter wohl im Zusammenhang
mit ersehnten Zukunftshildern beschitftigen,
aber keine tragende Bedeutung innerhalb der
Dichtung gewonnen haben.

Im Folgenden ist zu untersuchen, wic weit
dennoch bei Kleist eine dichterische Formung

der Idyile in Anlehnung an die traditionelle
Dichtungsgattung vorliegt oder inwiefern er
deren Formen umgedeutet hat. Ex interessiert
dabei voraliem die Funktion, die Kleist der
Idylle in Bezug auf sein Gesamtwerk zumift,
im Vergleich zu édlteren Werken dieser Gattung,

Einen Ansatz zur Untersuchung bietet der
Vergleich zwischen salamon Gessners Idylle
“Der zerbrochene Krug™ und der entspreche-
nden Stetle aus Kleists Drama, niimlich Frau
Marthes Anklagerede. Trotz der verschiedenen
Situationen und den daraus folgenden
unterschiedlichen Funktionen der Klage iiber
einen zerbrochenen Krug entsprechen sich die
beiden Texte vor allem in formaler Hinsicht.
In beiden Fillen wird die ehemals vollstindige
Bemalung auf einem zerbrochenen Krug
beschrieben und zwar mit dem Bemithen um
eine gewisse Anschaulichkeit, da ein Publikum
vorhanden ist, das nur die Bruchstiicke vor sich
sieht.

Gessners Faun kleidet seine Bechreibung in
eine Kunstvolle Rede, d.h. in ¢ine fast liedhafte
Form, indem er zwischen den fiinf Abschnitten
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Zusammenfassung

In den Briefen vom 10.10.1801 und eine Neigung zum Beschaulichen, zur
27.10.1801 von Heiurich von Kleist finden sich  paturverbundenen Geniigsamkeit, eben zu
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