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Turning the Page on Reading

eail hike a detective. Wirite like
R'.ln investigative reponter.” That's
hiw David Cobeman, one ol the

led authors of the commen core Qe
seanlards, described ina mutshell the
approach 1o the teaching of reading and
writing ushered in by the standards
The new emphuasis, espe-
cially in the upper grades, is
on teaching students 1o reixd
complex nomficton texts
(reael Nk a detective) and 1o
muaster inlormative writing
ot like a reporter )

“These are not had goals,
bt b do we get there?™
ElL author Doug Fisher
commented, noting that
currently only 34 percen
of U5, By graders read a1
of above the proficient bevel. He adided
a worry: “Il all we do is 1each students
1o deconstruct text, will we remove all
desire to read books?™

The weaching of reading—once
primanly dedicited 1o helpang
begimners and nonreaders leam how
1o decode—is shilting 1o embrace the
vital capacities 1o analyze and com-
prehend . This emphasis on higher-level
skills responds 1o a need 10 prepare all
studenis i compete in a world where
knowledge 15 expanding and infor-
miation is available i muliipe lormats
everywhene and anyviime Twenty-first
cenitury leamners st not omly know
b b scam and skim billions of byes
bant they also must know how 1o nego-
tate complex, dithcult wsa. And—a
goal not 1o be left oun, we hope—they
need 1o kearn to understand and appre-
ciate demanding and rich lnerature

This issue of Eshacational Livadership
adidresses the huge challenge of
adopting wise practice in the face of a

new manclate. Here's the advice from
our guthors.

First, they must reand. Richord
Allingron and Rachael Gabriel (p. 100
lead ofl by reminding us tha everything
depends on every child experiencing
certain elements of mstnesctbon cvery
day. Al some nme every
day, stuclenis must be able
1o choose what they read
Al some time every day,
they must read something
they understand, write
something personally
mieaninglul, talk with
classmuates aboul their
reacing and woiting, and
hear a fluent adult reacker
readd alowd. This is the
simple recipe o (ol
il students are ever going to become
competent, independent readers who—
ol thetr own free will-<choose 10 read
Worksheets and test prep? N so
much

Build staming and fruse. In " Taning
the Wild Texa,” Pam Allyn (p. 16) 1akes
up a battle cry for all strugglers whao leel
defenseless around print. To create a
reading culiure 1in which studenis aren’t
alrand of challengang text, we must give
them a tool kit that contains everything
from alphabet chans to word boxes
i e-peaders. These who strugsle with
reading should not be underestimaned,
buit instead be given the opporunity o
dive deep and build on their strengihs
{p. 44

Use sirategics sirategically.
several of our authors offer kessons on
teaching students 1o read 1o leam, Gina
Biancaross (p 22) addresses the chal-
lenges adolesoenits lace in maviggning
suthject-area reading. Nell K. Duke and
her fellow researchers (p. 34) explam

Thow to teach reacding wnd writing with
attention 1o the real-workd reasons for
each genre. Timothy Shanahan, Douglas
Fisher, and Nancy Frey (p. 58) ook m
the Gictors that allect sawdenes” ahilaty o
comprehend complex text: from vocab-
itlary anid semence structure to hack-
ground knowledpe. Authars also talk
ahsowst how to nuke both the time spemt
reading tesabooks more compelling
ipp 32, &4) and the ime wsing digital
resotrces more mcanimghal (pp. 70, 730,

Chovse excellent works fo vead
hams Mesckirk (p. 281 writes aboul
the real reason for reading nonfiction
“Everything written 15 as good as o
15 dramatic,” he gquotes Robert Frost,
“Reading is mot a treasure hunt for the
maun fdeas. 1 1S a joumey we take wath
a writer.” Giving our students techmnical
mamsals 1o read is mot the way 1o adid
gor to classroom reading, Nonliction,
ves, but excellent nonfiction is what we
mtist teach im the classroom

v o o iid Feread, Curol Jags (p 400
has beer owi 1ake on choosing what
o teachs “Losk for sesthene splendor,
copninive power, and wistom,” she
guotes Harokd Boom. Jago assigns het
stypdents two baowles o nead @t once—
one 4 classic to study in class and one
a popular book with a sinular theme 1o
read on theit own. She knows sudents
reed Hrerry works of guality, com-
plexity, and range, and she knows they
pewd to enjoy reading

The pages we are tuming on the
teaching of reading are Mipping by
rathier quickly. Following these authars
:r|_'|;q'||15||.'|',u,'ll.|.‘l:l1ll.'ll'li i an oppeariiady 10
et reading nght in mone clssrooms
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DoubleTake

m The Nation's Report Card: Reading 2011

Resailis ol the Manonal Assessment of Edu
catruil Propress U in reading. als
knowt &s ~The MNabion s Hepwort Can e 1
angl theyre sormewlul underwhelmimg. Thi
s version = tha linle has chanped <ing
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Reading for Joy

In Ontano, Canada, the research
group People for Education has
tound that the percentage of
sludents who ke 1o read |5 on
the decline. Just one-halfl of the
240,000 3rd graders and &th
gracers sunveyed sasd thay liked
to read; 10 years ago, 76 percent
of 3rd gracers and &5 percent

of 5th qraciers said thiey en|oyed
F e Ontario's minister of
soducation noted that the decline
in reading for !_||r:._t5|,;r|,- & & Prano

in developed countres
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Relevant Reads

Transforming Literacy: Changing Lives Through
Reading and Writing by Robert P. Waxler and
Maureen P. Hall (Emerald Publishing, 2011}

Uihowgh science and math are crocial o cducilion in the
digital age, we must keep readimg and writing at the heart o
the educationa] process, write the authors, They argue that
the Socratke dictuom “knos Uhysell” 1s & napaortat in U
rsdlerm worbd as it was i anoent Greece. With am e
disciplinary focus, this bovk centers on enlarging ieachers
understanding of how the language ans can sansly the basy
hmean desire 10 kooss o understand onersedves and con
iribuie to education im the 2 188 centun

gl o Ao 11 Eq_-:l.-_| haEman {5 depandent on owr use of landgupdgs |

r.__l\‘_a-r.ll &

shaap our ieas and thE deas ol others The classroom, whith i1s
potentialities {or community intarchange. is the nght placs for

i

deen reading. deop weiting, and face-to-face discussion wil

..r.ru-.|-|r|'.'--r'--r-"1 mthars ,, i ':.I,._

Numbers of Note

Wonderopolis (http:/fwonderopolis.arg), a website ;

created by the Mational Centar tor Family Literacy, 66 The percentage of clildren age
can help parents and teachers draw elementany-age
children into literacy-strengthaning conversations
and activities too fun to resist, Daily, the site posts
kid-friendly content arganized around that day's

0- | 7 siwroeved vl iy they will abways

wWind Bis e _||_| ks |lr|:|!-.'.| O R

o R |'| i c-hw '!\.l- N [ .|.|..|l 1

"weonder”—a question such 3, "Where is the TOU- ; 4? The percentage of hlidren
Acre Wood?” ar “Whao was Mother Goose?" Each + surveved who cite “giving me time
wonder is accompanied Dy : ey Erom technolosy™ 5 2 reason

m An interesting wideo clip * they read books

» Several paragraphs of simple text that mtroduce :
content related to the question : ?‘1 The percentage ol children

» Leaming activities that kids can do at home : igrs 617 surveved who sy
{"Wirite your own short story about a couple of char- iy ane more Tkily vo Ralsh _,/
acters based on your own favorite stuffed animals.”) + o hook they choose themselves

m Vocabulary featured in the test :

s A "Stll Wondenng”® section that offers links to R e Ny e 1 ik ol Kl
content on other sites (such as book lists, podcasts, b raading roporr: Tursing the page on the dhygital age. Retneved friom scho
and lesson plans) * lasidc g wwwscholast) wircadmprepon. Based on a naticnalls

There's a place after each wonder for kids 1o add : meproseniative sample of 1045 chaldren ages 6
thair commants and respond o those of others. Also, i
the site offers a dlickable list of all past wonders alpha- .
betized by category, from "animals™ to “writing,” FI!IT!H‘I‘III‘

Wonderopolis is only one of dozens of down- :

Ioadable resources available on the Natonal Center S | asked him ‘n".'|1}.' he was I'L'ilLiI!'lg lunie B. Jones
for Family Literacy's website twww.famlit.org/free- + il he didn't like it, and he said, ‘It's at my level;

resources). Chack out the Celebrate Literacy Calandar
and the onling parent magazine for terrific literacy
redated itheas X Parnn Ablyn, p 16

it's all I'm allowed o read.”’

V00



The six elements of effective reading instruction don't require
much time or money—just educators’ decision to put them in place.
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Six Elements for Every Child

e we ottline si% clements ol sinection 1hat
cviery chiled shoubd experienoe every day. Each ol

« clememis can be pypdemented inoamy disinc
el amy schusal, with any curniculum or set of mate-
rials, mnid wathiou .I;i-liﬁ“hll Fumds. All that's nec-
essary s for .L.1-|I:;urnﬂnt_d'rrdurﬁm to div it
1. Every o bilil reads something he or she chooses.
The v b base on student-selecied reading
s robies ol conclusive: Students read more,
urlir-20d more, and are more lkely 1o continue
rrodimg o hen they hive the opporunity 10 choose
whot they read, Ina 2004 meta-analysts, Guihrie
and | nick found that the two most powerful
r-ructional design facvors for improving reading
retvatson and eomprehension were (1) student
i to many books and (2) personal choice of

Wi toread



reading connectid vesa for
meaning. This common
ITHSESE 11! ntervention
st often prises from a

grave misinterpretation
ol whant we know absout
reading dilfculuies

The [indings of newro-
logical research are some-
times wsed 1w remforce the
otk that somie students
who strupshe to keamn o
read are simply “wired dil-
lerently”™ { Zamb, 2003)
anad thus negure Large
amounts of solaged hasic
skills practice. In facy, this
same rescarch shows tha
remedimtion that empha-
sizes comprehensson can
change the struciure ol
| struggling students” brains
Keller angd Just (2005
! wsed imaging 1o examine
* the brains of struggling

rewders before amd alier
they received 100 hours of rem.-
diatbon—including Itz of reading and
rereading of real texts. The white matier
ol the struggling readers was of lower
structural guality than that of good
readers belore the mtervention, bl i
improwedl following the interventiom
Anid these changes in the structure o
the brain's white maner consistenily
predicted increases in reading abaliy.

Mumerous other studies (Aylwarid
el al, 2003, Krafnick, Flowers, Napas-
liells, & Edlen, 200 1; Shaveatz et al.,
2004 ) hawe supponed Keller and Jus's
fimddings that comprehensive reading
insrction is associated with changed
actvation patterms that mirmer those
of typical readers. These studies show
that it doesnt ke neurosurgery or
hargng away i hasic skills ti» enable
the brain 1o develop the ability w read:
It 1akes Jots of reading and rereading
of text tha studenss hind engagimg and
comprehensible

The findings from brain reseanch
align well with what we've leamed

Irom sudies of reading merven-

tons, Regardless of their locus, gl
populbation, of publisher, nterventions
that scgeberate reading develogymwem
routinely devote m beast two-thinds ol
thicir tirme 10 resding and rereading
rnhier than solued or contnved skall
practice (Allingron, 20013, These
findinges have been consistent lor the
et 50 yenrs—yet the typical reading
imtervention used in schossls wday has
aruggling readers spending the bulk ol
thetr time on tasks other than reading
anedd rereading actuwal texts.

the oppornunity o compose semething
lomger than a lew senitences are cither
respuaiichingg o a teacher-selecied pronam
or writing within o sirict struciural
fovrrnilas that tums even parigiraphs and
cazgays into hill-in-the-blank exercres

As adults, we rarely il ever winie 1w
a prowmipd, aned we almost never winle
about something we don't know ahou
Writing, s called compesition for a good
reason We actually compose (comstiect
something unigue) when we write. The
|1FI1'I1H1I|11|.!|.' quldilj'hlu" cOnianssE 1Wwest
aboiit something |1u;.||||ngln| s o just

Students read more, understand more, and are
more likely to continue reading when they have
the opportunity to choose what they read.

Saudics ol exemplary elementary
teachers lurthier suppon the linding
that more authenic reading develops
hetter readers {Allington, 2002, Taylor,
Pearson, Peterson, & Rodriguez, 200030
In these large-scale national studices,
rescanchers lound that students in more-
elfective teachers’ clissroonis spent a
Larger percentage of resding instruc-
ol time actually readingg Qudents
in less-ellective teachers classrooms
spent more lime wsing worksheets,
answering bow-level, lireral guestions,
or completing belore-and-aler reading
actoaties. In acdition, exemplan
teachers were more likely 1o differentuaie
insarsiction so that all renders had books
they could actually read socurmely,
Muently, and with undersaanding

4. Every child writes about something
personally meaningful

Ik our observations in schaols aonss
several stnes, we rarely see studenis
writing anything more than fill-in-the-
hilank or short-answer responses dunng
ihear reading block, Those who dis have

somcthing nice o have when there's
[ree vime afrer o west or o the end ol the
schoold year. Writing, provides a differemt
miodality wathan which 10 practice the
skills anad saregies of resmling lor an
authentic purpose

When atudemis worite aboan somie-
thing they care about, they use conven-
thons of spelling and grammar because
it mitters to them that ther idess are
commimicated. not becowse they will
lose poines or soe red ik il they don’
(Comningham & Canningham, 2000
They have 1o think about whan words
will et comvey their e 1o thiir
readers. They have 1o encode these
words wsing letter pattemns others will
recognize, They huve to ke sire thiey
use punctustion in a way that will help
their readers understand which words
g0 topether, where a thought stans and
emids, and what emotion goes wih i
Thiey haee o thind abwoud swhat dhey
know about the structure of simlar
fexts 1o set up ther page and ongmize
their ideas. This peocess ts cspocially
important lor struggling readers because

TR LTS (LT T 13
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every school, every duy. Remember,
adults have the power to make these
decisions; kids don't, Let's decide to
give them the kind of ingruction they
nevd. @
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A top-10 list of strategies to help the struggling

reader become fierce, unafraid, and strong.

Pam Allyn

e learn 1o do well what we learn to love, 1L
o true in reading a5 in anything else. For 10U
vears, Dve puided a reading program [or bows
i the Children's Village, a restdential scho |
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Ten Actions for
Creating a Reading Culture




I o't judge the reader,
Emvironments thae offer many remling
materials a different levels and in dif-
ferent forms—awithout judging any
form as supenor—¢nable students
tor fined the: materials thar work besa
for thiem. Today's reader is exposed
to e meddia, in all forms, than any
reacker belore. Avid readers, and some
hudcing readers, will read anything
cereal boxes, magazines, posters, video
game instructions, graphile novels. [t's
gsscrind thai teachers acknowledpe
these Torms of reacing as “repl”™ and
miot simply validate and praise award-
winning chupter boaks, for example.

Ask students 1o descnbe nimes when
reading felt good 1o them, what they
were reading @ the time, and why it
lelt goodd. Don't dismiss their descnip-
tions ol ihe sports page, a greal websie,
oo & miarmial for how 1 builid a casile
Embsrace all these as signs ol an inspired
resding lile

Today's readers wse differen lorms
ol media—c-mails, 1ext messages. blog
[rosts, andd S0 of—L0 COMMmumbcc.

mame these communications as reading,

tow, and celebrae any mimutes a child
spends absorbing print. Using these
methads of commumication in the
chassroom can muke the reader more
aware of his or her ability as a lnerate
person and spur conlidence to read
mare

Finally, never pudie the older reader
who necds 1o read books a lower levels
tor baibdd starmina amdd Mency. Too olten
we fecare on titles read, when in bt
the kiey 1o lifelomg bericy s reading
(requently and ingesting a high mumber
ol words

2 (ffer i range of materials.
sudenis may be reluctant readers
ik becouse they Lick basie skills, bt
because they haven't been exgused (o

mterials suited to their interests, ability.

and wemperament. A 2008 survey by
Scholmthe and Yankelovich” found tha
despite the abundance of information
anad reading ouatertaks owm there, *35
pereent of the children surveyed agreed
with the statement “There arent enotigh
really gosd books for boysfgirks my
age’ " (p. 471 A key reason that children
ages W17 don't read mone books for
fun & that they have rouble Bnding
hooks they like. Only 15 percent said
thiey ot read lor Fun becanse they
“dhonry bike to read.”

they're thoaght 1o necd mane practice
time. The absene of this vital dulogue
only contributes 1o struggling, readers
feching of Eolation and rarely inspires
them 1o pursoe more challenging texis.
Daloseee 15 a windonw into another
person’s reading expenience and s an
elfective way 10 get people excited abom
reaching, And dialogue doesn’t alvasys
rovcan iroditional discussion abodt com
prehenson or plot summanes. It can
also mean ssking student= what they're
worsdering about or what they're haping

Literature gives us all an opportunity to
think about the world that we live in and
react to it in a deeply personal way.

These finditggs imply that we must
insroduce kids 1o a wide range ol
readimg materials. Finding books and
other reasding resources that will match
your most struggling readers” infenests
and passions might be casser than you
think. Many educators have creaned
wiehsites, blogs, and Faochook pages
thar discuss ways to engage reluctam
reaulers and suggpest books 1o wempa
them. " Lowking a1 the websites of
Armazion, Barmes and Noble, and indie
bowoksellers, one can often find new
tiles. Local libranans—ihose trist-
worthy and stalwart supponers ol
reading—if asked, will abso provide lots
iof guidanee

3. Provide time for dialogur.
Just because students appear 1o be
reading independently docsmt mean
peachers can forsake the social aspeot o
reading

Often, reluctant readers are given
lesss timie than fluent resders 10 be soial
and interactive abou reading becouse

will surprise them as they read on. Uy
encourmging studems o use Twitler

or ext messaging 1o shure ideas from
their reading. Rather than a dry  and
A with the teacher having the “rnght”
answer and stisdents guessing a8 0, dia-
losgue shoubid accomplish some genme
PUTPRSE:

With boys at the Children’s Village, |
ledd 2 umit of study on social issues and
debate. Boys met in small groups and
peacl artiches on subjecis than imterestind
theimn, then cach of them developed 2
cuestion to prrste together, fcstpo-
rating therr different points of view

When a teacher and student read
pistether or talk eneon-one aboa 3
readding selection, they can eriter into
a sale, nurunng diabogue that builds
a literacy bond. And one way 1o creae
dialogue among peers is Lo Creale [t
chubs. Talkang about graphic novels,
vomics, short stories, of pocms alkers
surugghing readers a chance 1o cxplon:
bige e in depth through wsa tha's
nid necessanily “hig”

KSCIY F wwmow bid i dv@is 1M



We can model bow we delve into
text of gl sons and develop our own
complex thinking through reading a few
e i a comic book or a one-page
blog paovsa. Riead aloasd [romm easaer texis
and celebrate the genius of Dr. Scuss
or Amolid Lobel, valuing their sophisti-
cated approach o lingaage even in texts
thit are easier 1o read

4. Give readers a tool i

Max's sword is his tool and his pro-
tection; he's ready 1o face the wild
things because he's pot what he needs.
Orar struggling readers often leel
delenseless around print, Let's arm
them with everything they need. We
give vulnerable readers a chance to
jump over hurdles when we equip them
with resources like alphabet chans,
word hoxes, word walls, or a key ring
haolding cards primted with commonly
challenging words and pictures or
clues to meaning, Many digital devices
can help, such as word lists and other
reading-relevant applications on cell
phones or smanphones, e-readers, and
tablel computers

5 Let readers vead
al their comfort level.
Too often, parents and teachers assume
a student 1s 2t a cenain reading level
hecause of his or her age; they may even
say things like “this is where he should
e now.” Instead, we shoubd assess
the independent reading level of each
student and guide him or her o nead
pexts al that level as well as 1exts a1 a
slightly lower and shightly higher fevel
This practice encourages comfon with
many differem reading materials and
valickares the Eact thar aurhentic readers
readd a1 a variety of levels

Bowlks shighaly bebow the student’s
reading bevel encourage that student 1o
read faster and more confidently. Such
baosokes shaovabd never be underestimated,

and a student should never be ashamed
to read them. Texts at a shighly higher
level should be on subjects or by
authors whom students traly love,
mintivating them 1o push themselves os
reacers and thinkers

Stucents should never be locked imo
one level. In one classroom, | encoun-
teredd a stidemt unhappily reading the

students to sketch their resporse 10 one
pan that moved or mspaned them and
share the response with a panner.
Theughtful dislogue makes the
reading experience social and decpens
comprehension. Challenged readers
offten welcome going through a process
1 refier tiov as the LitLoop: reading,
writing, speaking, and lstening—some

A key reason that children ages 9-17
don't read more books for fun is that they
have trouble finding books they like.

Junie B Jones series. | asked him why
he was reading it il he didn't like i,
and he saicd, “1s at my bevel, s all I'm
allowed 1o read.” This book is never
gotng 1o modivate this kid. U'd much
rather he read one book about some-
thing he loves, like sharks, skaimming
the pares he doesn't quite comprehend,
1o build his sense of himeell 2s a reader
who asks questions, gets excited abou
new informaton, and wanders through
REW LETTIIOTY

b, Dive dieep.

Liversture gives us all an opponunity

for think about the world we live in and
react Lo it in & deeply personal way,
Talking to stucents aboui their reactions
allows them 1o express ther lechngs

in sale and nonthreatening ways. Start
by having students share their Bvonite
reacing places—and celehrate the sheer
Lact that they chose 1o read.

Struggling readers need ways o
ciscuss books deeply with dignity: this
helps them see that a tea doesn’t have
1o be super-long 1o he wonth a deep
respenise. You might read simpler texts
alowd o demonsteate weighty thinking
For examphe, read from a pacture book
like Fox by Margaret Wild, then ask

2 Eeovcarionan Lispesamir F Myges 1012

o the time with others who are reading
the same material, Bather than waiting
{or a show of hands from your active
panticipants, et all studenis commu-
nicate about a book through joumaling
and hlogging within your class or across
different classrooms. Thas inspires
reliuctant readers to share ideas

Twar ways to engage readers are (o
highlighs purpose (when reading feels
hard, a struggler wants o know why
he or she is doing it} and 1 breaden
audience. Reading the same texa wath
other studenis in different grades,
s howls, or countries and shanng cxpe-
nences through writing (olien using
technology ) combines hoth methads
and is extraordinanly motiviting. ['ve
armanged for a class of studenis in
Hardem, New York, (o repalary chae
through Skype with students in Kibera,
Eenya, The New York stiudents’ mi-
vation for reading their assigned pocms
s extremely high now because they
know they Tl be talking about these
pocms AcToss nuany mikes,

7. Ve browsing amnd reveading.
Browsing and rereading are signs of a
strong resder Rereading builds compre-
hension; a person is reading differemtly
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Adolescent
More Than

Gina Biancarosa

T'o be successful
learners, adolescent
readers must mastes
complex texts,
understand the diverse
literacy demands of the
different content areas,
and navigate digital
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Literacy:

Remediation

increasingly Challenging Texts
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FIGURE 1. Elementary-, Middle-, and High School-Level Textbook Excorpts on Seedless Reproduction in Plants

Elementary Schoal’ Middie School High School®

Plants Without Seeds Characteristics of Seediess MNon-seed Plants

Yiou have raad that some simpla Vascular Plants T civisions of non-seed planis we

plants don't have roots, stems, o Thi odd-iocking plants & tha showwn in Feguen 21,6, These plants produce

leaves, These simpla plants don't
have seads aithar, Thay reproduca
by spones.

Fers ane examplas af 1his type
of plant. Foens, like simpler plants,
reproduce by sporas

pncianl forasts weng the ancestors
of theea grioups of plants that are

hard-walkid reproductive cells calied spores
Mor-seed plants inchuthe vasculas and

plve today—ierns, club mosses, nonvascular onganismes,

and horsatails. Ferns and ther

ralatnyes shane Two charactenslics. Psilophyta

Thay have vasoular issul and use Psilopkyties, kndwn as whisk fems, Cons:st
spores to reproduce. of thin, green stems. Tha psilophyles are

iunigwe vascular plants because they have
peithie roots nor leaves

Bal 1A J 2008 Heroowt? Soenoe. Soente Grade 1. New York: Hiscowt Schoo
Taiia, M Misouis, | & O, W 20041 Scence aapiors: Cescovers o Me, sath sng physcel soenoe. Upped Sacddie R, B Passrsor Fresrdon Hall
ggs, A D004 Rolgy: The dyrames of Me. New York: encoa

Huey { 190&/1968) advocated that
reading mstruction be absorbed o
content-area instruction. In addition,
mcthods textbooks for preservice
teachers have long acknowledged the
impontance of disciplinary reading in
the intermediate and ouddle grodes
(Anders & Guzaeti, 1996, Dupuis, Lee,
Bachali, & Askov, 19649)

In the kst decade, however, a lturry
ol reports have called for increased
professsonal and policy antention 1o the
need for lteracy instruction bevond 3nd
grade, specifically regarding the key
role of bteracy across the content ancas
{ Berman & Blancarosa, 20005, CLAAL,
2010, Helker & Greenleal, 2007 ; Kanil,
M003; Lee & Spraley, 20010, RAKD
Reading Study Group, 2002). This idea
s also recently gamed a foorhold
education stanclards. Most visibly, the
few COMUMen core state standards mte-
grote English language arts wath two
major content ancas (history and social
schences and science and 1echnical sub-
jects) and akso provide sample relevant
wexts for each of the content areas. This

No matter how successful early instructionin

reading is, it cannot fully prepare students for the

literacy demands that evolve after 3rd grade.

remarkahle development ts stimuluning
incressed attention 1o the need lor pro-
fessional development and cumoulum
1o aicknowledge the central role that
reading, writing. and omal language play
in content-area learming

Digital Reading

Addimg 1o the complesaty of the Iin-
eracy landscape afier 3rd grade, the
lnst decade has seen an explosion in
the range of devices and mechanisms
avatlable for interscting with texs
(Digatal Trends, 2001 Patel, 2007)
Digrtal technobogy is becoming the
dhefault 1ol for both commumnication
and sk completion on the job, a5 well
s in the marketplace. higher education
and the polincal process (Ornganisation
for Evonomic Co-operation and Devel-
apment, 20071, Digital reading has also

radically increased the amount of text
1o which adolescents have access and
helphiened the mead bor enigical reaihing
Dichate still rigies aboun the extent
o which reading m duygial coniexis s
really new or differemt. Bul comman
themes have emerged thay characienze
sych reading as more mululaceied
with constantly changing mediums and
mocdalities {Lew, O'Byrne, Zawilinska
MovVermy, &1 Evercit-Cacopandi, 2008
For example, reading in digital
envarotinenils imroduces msnlineas
optioas for proceeding through rexis
[his monlineanty can be & boon or &
barrier to stroggling readers. On one
hanad. it gves reoders acoess to hack
ground knowledge, delinitons ol
urfamiliar terms, ellcwn bocation of
relevant information thiough the ws
ol search toolks, and maotivating choies

LD aweE avcm N n
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How to Support
Adolescent Literacy



All students must have opportunities
to learn specialized reading habits.

range of learners in thetr classrooms.

As wachers get up to speed with their
role in weaching disciplinary reading,
they will also need guidance in how 1o
deal with digital reading. They need
help building an understanding ol the
distinct demands digital reading places
on ther students. Learming, standards
also mkst comtinue to evolve to help
teachers and students navigate this bur-
graning new medium for reading, Just
i is true {or adelescent lieracy more
broadly, digital reading should be posi-
taoned not as an appendage 1o already-
overwhelming teaching duties, but as
integrad 1o bearning across all domains

Finally, a challenging piece of the
adolescent lteracy puzzle is devising
assessments That reflect the reality of
reading after 3rd grade. Currently, good
formative and summative assessments of
chisciplinary lirerncy and dagiral heracy
dho mot exist. Policymakers miist redress
this lack if the changes we seek are 10
take hold. Given the curment climate in
education, evidence of effectivencss and
dua 1o inform deasions must become
prioritics f we are 1o make true progress
in adolescent literacy. @
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How We Really '
Comprehend

Nonﬁctlon




Although we tend to downplay the

lve, nonfict
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on is all about |I1I!

Thomas Newkirk

ol e the judee, Wi I'I
of these bW Semenees s
Easier o read !
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U he Appssids Lourt fus rojected Lhe pr

L ¥vvionsdy Ehee seconal senlemce i, &en
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Ihe Appwcals Laoaidl, 5

This sentence has almasd the sime
rumiber of words 2= the lir2 one |
cited . bl # retanns an archieciure—ihe
5 |i"'||.'l\.| verh .'I"-||..I sliciive 1t is
cxsder 1o process. We innately preler
sembenses Vhar well 2 small story: An
arent 1= acting. having an ellect on
somelhine (Wiklams, 20020, We have
A cravangt lor narrar

This simple companson can help us
mowe 10 3 wider gquestion aboan bow
we feadd longet stretches ol smting i

riots geires, many of which are fit
thought of as narrve. The conven
tional wisdom is tha we employ radi
cally dillerent reading skills when we
[{! |'_| LT WTIEE ! EENAS |||.I! T WAl I|".I.'\-!'-

cabtled indormatsonal | an@Evic, or

arpumentabive—indecd, tha moving
peravsirdl Thasse pexts fand away lrom

marratie) shaoibd be a beature of high
schonl and collepe reading. The clear
irhedsape i the commmon core lilerse

gaidards is thal mamative reading s e

be reduced i the upper grades and tha
Cidliepe r.“||_|l. '\1||_|I.I'. s ted to master
the mone demanding tsks of reading
spp L ORCTIRD

bexEs RGAL GIEE 1o TRErTALIVE

2011
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&2 Fimenial
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bilerarchy goes hack o Plate’s Bepuldl
CRE0 BCEA991), in which phiboso
phicrs were placed above anists and
the conceptual absove the visual. Soany
argument to The contrary [ices o preity
SO headwind

Fant whien | regd the best analyviic
writing—ihe work of M hael Pollan
Malcolm Gladwell, Stephen Jay Gaold
[omah Lebirer, Elizabeth Kolber, my
{vorite colummss, even Moo tor that
miaiier—i odten feels Dike a sory (o mi
The writing unfolds. 1 enjoy the playing
aut of ideas and posttions, the ways they

comllect. b wahs CpUCsLinns mre rms i

explored—ihe wiy they are na

ratecd, All of these wniers are mascrs ol

the embedded story thay grownds amy
point in live experience, which gives
it what rhetoricians call presence. This
wiork confrrms the clam ol Bobert Fros
tha “everyihimg smiiten 5 as pood as i
ht nevdd not declare itsell in
fore, bua o s drama or i s nothimg

. $3l)

S0 here s mvy maoddesl propsstion—

is dramanic
(gguioted im Poirier, 1454

that narmative i the deep stmucture of
] e weritinge, AN e W riiimg Wi
aruggle with writers who dispense

with merrative form and sim

I el

fiformatbon bevanse we afe given o
framie for comprehension. Mark Tumer

| Ly

a copnitive peychologiss anad i

Erary crtie. puls i this way; “MNarraiive

IETLAE A TN ===l LM = Thi I||l|.|.II'|I..'II'..'||

instriiment of thouehn, Babiaomal e
ithes depend on 1. B isour chiel mean
ol bookans o the utwre, ol :l:r.l cling
ol mlanming |:.-..|'|| ining (pp. =3
{see also Eubanks, 2040

1

% tre [or even the most tPCCiiSCd

fiin .|I|!.||i|-\. WETLEME, TV Iy Trsiar 1 1 |'l'||

s tell a story
We niever really redd lor o indor
So=called

il WE il il

ol texs” work only when the wier
has been able o estabslish a et of expes
|

1 TV

tatbons 1o dve the reading. o
there i mey mastar, o dynamic forwand
movemient. This [rme stabilizes 1
peachinng, gives il purpose, provides 2
prakbern to pice tee “indormation in
Il reacker= Eabl to detect this patierm (o

witters Ll tor construct itd, 1they --|'|||l|l.

dArilt o deteaivd b the specibos ol

thie text. 1 arm taling alsout mose than

a theas, 1 mwer a heodrgn prosdem o

simiation that meeds examimmion, =i

ihing thal matiers, that calls lor wniting
0 rather than pretending 1o maov

bevond mrrsive, we should be
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reacline=—ancl Bow 1o enipdor narraive
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What Students Should
Attend to as They Read
Looking for Trouhls

Toslstoy beprins his eple novel Anna

Bapremei L8 TS wetlhy thee lamaols

b, “All happy lamailaes res mihle e

I1'.|'||I|.'I LLL 1.|l\.|| '|"-||'\-|':"- Lam II I

|||i:_'||li|'. i s o ey, I B s this
unluppingss, some form of troubde. s
i starting poart for the phots o char

st (= sifled i his or ber sotuation, o



s trying bo aviosd somcthing, or must
conlromt some ks, or is teepied in
SOTR WY,

Take, for example, this opening to
asory by Ben Marcus (20110, “What
Have You Dome?”

When Paul's fhight bnded in Cleveland,
ihey were waiting lor him. They'd
probubly arrived cardy, set ap camp

nghi whese the pussengers Mo off the
excalmor scanning bor Fanniby, They mwis
have huddied there waiching ihe amivals
bosarel, hespang im the ks of their minds,
and the mushy Erong pasts of thelr mingks,
1w, oaieuimg will thetr emiine mimads tha
Poauad wontled do what he wsaally did—or
b v —amicl just nol comme honse, i, 55)

e the subjoct, and 1 am tempied o com-
plicate muthers in the interest of keeping
thamgs goeng for 2 couple hundred moee
pages or 8o 111y b resast, bt will go
ahead anc agldd & few more details 1o Aesh
ol the Fecimmendaiions, Like, eating i
listde meeat 50’y going to kil you, though
it migght be bemer approached as a side
elish rhan as 3 main. And you're betrer off
cating whide fresh foods pather than pro-
cessond Il prosducts. That's what | mean
by the sevommmetcition 1o “ea s,
whach bs not quste s stimple s B soumds
ip 1t

1 contend that the sime prvess is

at work There s troubde here as well.
Why must this expent on food 1efl us
that his main reoommesdmion s o e

Reading is not a treasure hunt for the main
idea; it is a journey we take with a writer.

So much troubde here. Faul clearly
doesn't wand to be here, vistting his
“mushy”=hruned Bmilv—and he sus-
pects tha they would just as soon he
dicn't corme. We bearn thar thene 15 a
hastory of their waiting lor him, and his
failimg to show up. Bt he's here, and
they're here, and the ory has forward
micvement. How will this encouinter
play out? Also, we have a sense of how
the story will be narrated, from Paul's
perspective, with full acoess o his
negative opinios aboul his Bmaly (and
hamsell

Mow let's book at a nenliction
opening. the beginning o Michuel
Pollan's In Defense of Food (2009,

a book tha would be classified as
argimenaton

Est loash Moot bows muchy, Mosily plangs

ip 1

That, more or less, B the shon answer
10 the supposedly incradibly compls-
cabed and conlusang giestion of whiil
we humans should eat to be maximally

ealthy

I hane g0 e the gamse away right here in
the beginming of 3 wheole ook devoted

food ™! How have we gotten to a place
where this nation s m all controversial
or even an interesting thing to advase
us 1o do? Why 15 i1 “not as simiple as
it soumds"T What gets in our way ol
“cating lossd™F In otbier wonds, we hase
the beginning of 4 plot, We have an itch
Lo seratch

Literary lorm, described by Kenneth
Burke (1931) as “an arpusing amd
fulfillment of desire™ (p. 124), 1s
absolutely central in works we would
o comsader lerary. Because you are
chearly stll reaching this amicle, you
prohably wnse tha Tam following
the pamern | am describing. There
s “propibile™ b the way we categortioe
kinds of writing—a conflict between
our iniate need for narmative sinictune
and the clams that we should move
beyond narmative o more demancding
texts. Proposals and nesearch repons
simtlarly follow this kind of paten:
There i an unmiet soctal problem, or
an {rreconcibable position in a beld
of sudy, or new evidence that chal-
lenges accepeed views. Amiculaing this
“troable” is indegral o such academic
reacding and writing

MW Evvoaneomai Loavrasins & Minci 20012

Comseguently, openings should be
resied very showly, and reread if pos-
sible. S0 mach is happening. So many
commitments are being made, which s
why waters often find them o nerve-
wracking 1o write. (penings estahlish
the: topic, suggest the problem, and
convey a sense of the narration and tone
ol the piece, nsking at any millisecond
that the meacer will g elsewhere. Some-
thmes when | bear that siudents are
taikghn v write “otrosductions,” 1 ik,
“Introchucrion? What ks thes? A kalllce
klaich?” There is far more work 1o be
done than “introducing” a thesis; 1he
writer has the much more difficul (b
interesting) task of creating the necd for
the thesis, of seiting up the dramatic
structure of the piece, one that a resder
alignes with

lebemtifving the Players
Readers of hction instinctively begin
with the guesaions, Whe are the sctors?
andd How are they i conflian? We have
o interest in readimg about the mythical
happy families that Tolstoy mentions

Similarly, all srudytic writing, needs
conllcting perspectives. contending
saliitions, weaknesses and gremahs,
even good guvs and bad guve I these
positions can be attached to spokes-
persons, so much the better for the
drama. Writing is diabogic, involving
mubiple voices, srchestrmed by the
author. To comprehend a text is o be
sttuned to this conilics

Several years ago, | had 2 rewdmg,
crists of my own when | had 1o weach a
pradieate seminar in rthetoncal theory
that spanmed two millennia (most pro-
graims responsibly bieak this up mgo dal-
feremt courses). | had a good anthology,
bt it covered so many diverse wters,
el kectual tradinons, eras, rhetoncal
issues, and writing styles that 1w pans
icked aboun where 1o stan. I was aduca-
thonal malproctice for sine. But | began
1 read each writer with the questions,
Whom is this witer responding 1o
Whiosm is he or she arpuing with? Wha
prowoked this writing? 1o thi scminar,
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Muygazine sort of way, S0 what we have
ts essentially a dictionary with elabo-
rated definitions. As historian Frances
Fizgerald { 1980} notes about history
texts, they are not really writien, they
are “developed.” 1 thes s the kind of
nonfiction we provide students, no
wonder they come 10 dishike reading
(and history, for that manter). I is
teclionus going

Why We Read

Nonfiction After All

It is 2 truism that we read informational
wrinng for . . inlormation. I is the
andithesis to literary reachng. It 1s the
sober, rational, practical, and dufler
older brother. Inihe classification
schermes of the most respected lieracy
educators—Lowise Rosenbla (1994),
for example—inlormational reading
i “eflerent” and functional, 4 curmying
away, i this cose, of mlvrmanion. We
build our store of know ledge with i

But myy owm reading of excellent
naanfiction doesa work that way. Take,
for example, Mddhanha Mukhenee's
The Emperar of All Maksdics: A Bingraphy
of Camnger, winner of the 20011 Pulitzer
Prize and arguably ome of the greatest
picces of expository writing in the ks
decade. Il anyone were (o guiz me on
the information in this book—ask me 1o
name the major experimenters or give a
rudimentary account of the cell biology
wisth—1 would Bl miserably. And who
knows hiow much 1 will resain s vear
From noww? Ve residling this book wie
one of the most thnlling and gratifving
expenenges | have had invears. Wha
adiad | get, i not information?

Whiat | gon was the expenienoe ol
being with the awthor as he led me
through the cycles of hope and defe,
the camage of so many patients in such
srueling trals, and the hesitant b
acadv progress of researchers. T retain
the sensation of cancer nsell hevoming
the main charicier of the hook—
evasive, adaptive, persistent. multiple.
anadversary of extrasrchnary wiliness
angd devistation. 1 retain these narmative

We prefer sentences
that tell a small story.
We have a craving for
narrative.

contotirs—anid the information | retain
pidheres 1o them

In othier words, | Bold on 1o this
ronfsction book i the same way |
retain my appreciation of much hiction
The details quickly become a bur,
wnd 1 recall only hasic themes and the
feeling the book created for me. 1 retain
the senisation of Mukhetjee leacing
e thotigh this termain, emploving a
netwirk of stones—about reseirchiers,
about his swn practice with cancer
patients, and especially about cancer
iscll, how u begins, how o grows.

The great value of works hike this, hike
gooxd liction, is that we pat ourselves
in the hands af someone clse. W sign
o for the poumey. 1Fwe only read for
hits oof informatson, if all nonfiction s
viewed as a glonflied phone ook, we
simply plug that information into pre-
existing schema and we don't change
(which is why 1 think a lot of Intemet
reading onby confirms prejudices). In
thar case, Wikipedia would suffice. Buy
1o be taken into @ ook like The Empevor
of Al Malachies & 1 miowe outssde our-
schves and 1o be present s a firag-ride
miind explains the science and huaman
drama of canwer research, | suspea
this Fellow-traveling i the grean Lasting
henclit we get from sustained neacling, of
o] nomhetion

These writers never leave narmative far
behind. Instead, they use namative
miote comples and embedded ways s
timee wee let students in on the secret. @

Relerenoes

Bemabses, G, (20050, Revivimg ihe sy,
M bt i b s ttane bl formmifi
Shorcham, VT Discovery Wniting

U.IQ;\_ & Glencoe™MIolaraw- il & National

B Fevgaviowsl Leanvsanir & Magcw 2002

Ceographic Sockety, (30070, Bloligy
Cotumbis, OH: GeneoeAboGrw-Hall

Paprke, K. {1900, Coumier-stanement
Beerkekey: Limiversity of Calilisrmia Pross.

Coleran, 1Y, & Pemeral, S (20010, Pal
Bishers' ennen for the Commmam o Stan-
ety iy Fngelisk Lingrsagy arts amel ltcracy,
joratiles 3-12. Bewvieved Irom Commen
Cowe Saie Stanchuds Initsiive al waw
ootestmdards orglassctsTublishers_
Crteria_for_3-12 pdi

Eubanks. P {20041, Mosiscs aod nuaraiivisy
How texas el stonies. In L Bazormin
S I Proor (Eds. ), Whinl worsiimg bows aml
Py i o 6 A inerishas tiaon g amalyzimg
pewts anad i s (pp. Y5600
Matwah, K] Erllvmim

Fazperadd, F. (19800 Amiercs revial New
Yiork: Windnge

Rimge, ML {nel ). The “1 e a dicam”
speech. Betrievel from LS Constinasen
Uil Al warw scotsstitiaion metfdicam
Tl (gl work priiished 1965

Sarcus, B (2001, Augns 81 Whai have youi
clone? Mew Yorker, 54-601

!iluh]m]n.'. S (0010 The AR il ll
eafahen A Mography of comcer, New York:
scribiners

[Mlagey, (380 DCEI99 ), The ropublic of Pl
1A Bloom, Transt RBoston: fasie Rooks
(gl work published appros. 380
BN

Pisimaer, B, (1997 Resding pragmatically
I L. Menard (Edl ), Pragmutism: A reader
ipp, #4550 New Yook Vinkage

Pol ke, M. {20000, In dbefionse of found: Am
dici s mandrdo, New York: Penguio

famenblie, L (19940 The ovsader, the 1ear,
wrid e powrn The fronsiciwmial thoory of
i Pebicraicy work, Carbasclabe: Sathem
Wlirsres U'iiversity Mress

Thasrea, 11, 1 (185420000 Wirllow svul
srvil dsolvehenee, Bosgon: Howghten
Blalllin. (Omginal work published 1858

Tisbaory, L (DST 71995, Anma R,
(L & A, Sade, Trans, Y, Ware, Englaned
Wordsworih Classics. (Orgmal worls
puilslisheed 18773

Tummer, S (1905, The feerary mind Sew
Yk Uhsonl Uminersity Pross

Willama, | (32 sihvle: Tiom fessons in
ity conal e (Tih ool ) Mew Yok

Longman

Thomas Newkirk 5 profossor of English
at the Unisersity of Mewy Hampshing n
D, His moag recent book s The
Art of Slow Readwg: Six Tirme-Honoved
Practwes for Engagement {Hompmann,
2011, thomas pewkirk@unh edu



Aé. a teach er, you go the
extra mile to make sure
your students succeed.

When you earn your
Master’s Degree

in Education
at DeVry University,
we do the same for you.

Learn from professors who have
experience in the education field.

Take classes on campus and online.

Classes start April 30

DeVry Umvermty \/

Learn more at «




Teaching
Genre

WITH

Purpose

Students should read and write in school for the same purposes

for which people read and write outside school,

Nell K. Duke, Samantha Caughlan, Mary M. Juzwik, and Nicole M. Martin
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is genre-specific.

“ Your reading processes

vary by genre. Reading



rescarch @ histoncal-narraiive book thai
ey will colbaboraively write, share

with sther schools, and sell through ihe

Imrerner

w In dramaric gomes, the primory
purpose s 1o hive characters come
alve thirough condlices and mermconons
Students might carefully nead and
reread scripis lor fwo short plays, high-
highting certain lines, making noles in
the margins, and making lists of props
and costumes, This close reacking will

FIGURE 7. Common Core State Standards (CC55) Tables on Range of Text Types

prepare them o perlorm these plays for
ifhier olasses 0 therr schoaol

m In perstasde genres, the priman
purpese i 1o influence the e audi-
ence s e or behavior, Students mighi
resesrch calfeine’s ellects on the hody
anel then write persussive leuers mmed
A changiing adubis’ collee-dnnking
haabis amd subamin these toa local
MW SRIPCT

 In informitional genres, the priman
purpose is 1o convey inlormation ahout

the natural or social world 1o people
who wamt or sieed th information S
idenns conld panticipate m the Books of
Hope progect (www e-lominate, ongh and
write infermational wexas for studenis
in Ugancls who have acoess o lew puh
lished exs

w i J'«lnu'dnrul'll.:u‘rlh L thae |r|||||_.r1.
purpose is o leach people how 1o
tlis u||:|1|.'|'|'u11g they dont Enmow how
pir v, Students might rescanch and
write a book on how to rease comimen

Focal Grades  Genre

CCSS Description

K-5 Siries Inchudes childien's adventung Stomies, folktales, legends, labdes, lantasy, foalahc
fiction, and rrryth

612 Inchachers the subgenres of adveniure stones, histoncal fiction, mystenes, myths,
scsnca ficton, realistic ficton, allegones, parodhes, satwe, and graphic noveds

K-5 Drmmas Inchades staged dalogue and brief famidar scenes

B8-12 Inchsies ong-act and multi-act plays, both in written form and on film

K-5 Poetry Inchudes nursery ihymas and the subgenres of the namative poem,
lrmsarizk, ard fres-verse poem

6-12 Inchudes the subganres of narmative poems, wncal posms, IRee-wensd oS,
sonnnts, odes, ballods, and epecs

E-5 Luitesary nonficlian Inchudes begraphses and sulobssgraphies, hooks about history, socal siudes,

and hestoncal, sceeniific,

and technical loxls

L I

seaanca, and the arts; technical 1exts, inchudeng drections, orms, and @il
mation desplayed 0 graphs, charts, of maps; and degital seces on a range of

boAmE s

Inchedes the: subgenras of expasition, argument, and functional text in the fom
of personal essays, speachas, opereon puatas, EEsayS about art or Maerabuhe,
biographias, mamoirs, poumalism, and historical, scientific, technical, or eco-
pomic accounts (inchading digital sounces) writhen e o broad sudhencs

Sawrce Adapted Pt Do Cone Sanw Sumdarcts for B Sngish Language Arty and Uity i HeioneSoce’ Shughel. Soinom sl Techngs Sulwy
o 3, “Rangs o Teat Types b K-5° and o 5T, "Aengs of Te: Tyepe for B=1271 2010, Ralreved from sy conesisrdeds oige sianderds

3 Foicatiowal LiaiissiiF F

Mhamin Jidl 2



We mistakenly teach comprehension

strategies generically, as though they apply

in the same way to every type of text.
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the reasder directly (For example. “You
will meed . 7Y, and they dont gen-
erally use third-person promouns, such
as he or she. They [requemly inchude
headings and subheadings as well as
meesirement units, such g millimeters
aof lect. They usually end with an evalu-
ation, a summery of anticipaied results,
of a sientilic explanation, (For mare
information abow genre lenures, see
Puke, Caughlon, Juzwaik, & Marin,
201 1. schieppegrell, 2004.)

Caven the large number of leatures
ool amy given genre, we cenambly don’l
recommend explicitly waching even
leature to every student. Some gudents
ey mevad mere instruction in certain
leatures than other gudents do. For
examyple, vou might notice that some
students have difficulty following sieps
in a procedural text; they jump around
ar hl.'|.|'|-,1!h'.n;l v the “lun” e Yot
gt clarily for just that small group
of studens bow authors vse letbers
or pumbers 1o indicite the proper
S i ol sle)ts

Abso, we recominenid locusing on
what the feanure does Tor the reader
Irsaead of asking, "Did you wese the
miclex™ ask, “How chid you find the
information vou were looking lor in
this book?” Insaead of asking, "Did vou
inclide plotures o go with cach step!”
ask, "D vou include pactures tha
show the reader how 1o do cach swep™
Such quesiions can deepen ksomang,

Principie 1.
Feach genre-specific sirnlegies
Stpdenis mead 1o be tanght how 1o read
different genres differemly. Let's ksok at
approaches that work panticularly well
with marraiive reading, informatioml
reading, and persuasive resding
Narrative reading, Joanna Willkams
andl colleagues { 1994, 2001 have
developed a teaching, approach—ihe
phene s heme=—lor helpang students

FIGURE 2. Examples ol Genre-Specific Strategees

Genres Examples of Strategies
Narrati Visualire the setting, chasaciars, and evanis,
"9 avaluate the sigribcance ol reading
D ; infer character appearance and parsonality,
i irmaging the staging of 3 scena.
Persuasive ganres Identrty the audianca; wagh tha qualily of svdence
ind i Skirn and scan; predict
e fwhat the author will fall you nendt),
Gather of ensune you hawe the materials o ingredents
Procedural genres neaded, read steps in order, from baginning 10 and;

pause freguenity,

ifer the theme or moral of a story, even
when s imphoit. Teschers can use this
with both Bt and nonbhiciion marm
tives. It involves the lollowimg four-par
framcwork

o Imtrohice the theme. Comsider whia
vor stdents alremdy knos aboul 1he
theme and what mew ideas you shosld
introduce

o Reod the story, As you read, stop
l:||_1||||{'r111:.: o [ Lle |,l|:|I"\J.hI|1'|- anid disciiss
ihwe evenids with [iudenis

w Comdid ar ponstroadimg discpssion
Fowts stucberas atvemton on the theme
by asking, Was whin happened good o
bad—and why? (Willkams, Hall, Lauer
&1 Losedd, 20003

w Concledie the fesson. Invine studenis
a1 fened vl heme ina new text; have
studenis generate examples of the theme
from their life expenences; and stim-
tilare reflection on the theme through an
entichmsent activity, such as drowang or
iance

Informational vewding, lanctic
Elimgner, Sharon Yaughn, and vol-
leasues deseloped colliborative srangk

W Envdanionel Loanvmenir £ Sawo o 2002

pecisling o help students read infor-
mational texts. Research suppons the
cllcctivenwss of this straiegy (Khngnes
Vaughn, Arguelles, Hughes, & Leltwich,
2004, Khingner, Vaughn, Dimina
Scharum, & Bryans, 2064 )

In collahorative strilegic reading,
teachers tesch stucdents 1a

m Proview fexd. Belore students begin
reading. the reacher asks thom 1o think
ahosr what they already knew and
predict what they will learm

w Click and cluink. As they read, 20
dents monitor their comprehension,
spot-checking their wnderstanding.
psing the wiord click, which means
they ot i, or chak, which means tha
somethung wasn't clear. They then use
sitaleiies sich a8 rereading 1o Lix the

Clumks”

w Gl the gisi. As they read, siu-
derne linad the kev oo CpLs, evenis,
arud I:q_'nl]'lrr 1A e [exT, AR ermg thi
guecstion, What s the mast importani
whit o sl

o Wrap up. When they've finished
remding, students reffect on thesr



learning and construct guestions abou
the key conceps, events, and people
i the 1ext (Klingner, Vaughn, &
Schumm, [1998)

Teachers imtroduce the maodel
during whole-group mstriction,
explaining and modcling cach straegy
Sevudents take tums applying the lour

Siudents organize their notes and use
Comell notes or graphic onganizers 1o
compare differing points of view (De
La Paz, 2003).

Purpose at the Core
The gertre-with-parpese approach goes
beyond genre shidy, of leaming genre lea-

Instead of asking, “Did you use the index?"
ask, “How did you find the information
you were looking for in this book?”

strategies 45 a class and then in small,
teacher-facilitaed groups in from
of the class. I'll‘ln.llhu‘. stiidents work
in small, student-led groups. They
take turns being the expen for each
srategy, helping team members apply
the srmegy. while the teacher cincu.
Lates to support each growp as necded

Perswasive reading. Susan [y La
Paz (2005 had mididie school students
prepare to write argumens by having
thim read, discuss, and take notes on
readings portraying dilferent poinis of
view on histonc events, Stdents who
learned to read lor point of view wrote
bonger and more convincing arguments
than these i a control group who
didn have this preparation,

Squdemts deepen ther understanding
of potm ol view by leaming how 1o

o ldentify cach author or speaker and
deseribe his or her argument. Siudents
define the speaker’s purpose, conssder
his or her reasons. and look lor cvi-
dence ol bias

o Compare details and bk [or
conflicring views. Students look lor
inconsistencies within a work, consider
dilferences in how different authors
describe peaple and events, consider
what's missing in each argument, and
ke INberences CTOSS SOUnces

# Mk careful notes on coch suane

pures For ther o sakoe. Instead, ot
embsds genre instruction i a nch bed ol
purpose-dnven activaty that—in our
experience—students and veachers alike
fnd more engaging and mstrctive. We
encourige you o pul genre with purpose
al the core of your curmicubum. @

Fanhrym Robens develipel the owr-
rculum for the summer schoal program
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OPENING

the Literature
Window

With help from the teacher, students can
read books they wouldn’t tackle on their own,

Carol Jago the bes chobee |

i clhissiomin simdy, PoF ofsd | i Tesiohict
i e danger ol ruring novels ke Sueiaine Collie i
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bl andd beyondd, | Becime obsessed wath turming and passed fmom resder o reacer
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MoKeown, and Linda Kucan explain
i Creating Bobest Vocabelary (2008)
new wiorcls should be imereduced inoa
imscaniigEhul contest, imescad of as a lis
that stucbemis stucly o sotaon. Bather
tham preteaching all the hand wonds in
a chapter, reach o lew that are crucial 1o
undersianding

For example, | have found tha
when | am teaching fulins Cocsar,
it is crucial for my 10th grders
for grasp s s mioteisme
Teaching suudemis the masimimes
ol s, galtible, amad dilelisn amd
then asking them 1o do a clee
reading of Act 1, scene 2 loakang
lor evigdenoe of these trans m
Brutus's apecch fo Cassns helps
lay the grovndwork bor kaier
events m the play amd decpens
their wnderstanding of 1the new

wirnds they ane leaming

4. Teach studenis how

fo negotiole complex syniax.
Feacing bong, complicated
sentences s a challenge bor
everyone, bur parcularly lor stu
dients in the habig of skimmang
arid scamning Facehook updates
Teachiers mewd 1o help studenis slow the
pace of their reading lor lnersure and
||r'.r|r-|1 the babi o rereading when a
serictoe doesa ) seenm to make sense
Rereading dilfcult passages doecsn’
have & cool peronym or fancy grapha
prganizer, bui i i the techniggue expe
rienced readers ."'||'|1||-3. sl idlien
When wis e List inae sou reaebsecd foe
o KWL chuan when strugeling thinsugh
i chalkenagng 1ex?

Wnters ke W E B D Boks doi’
use complex synta in books like The
sonils of Bk Fodk 0o ammow their reiclers
bt 1o express comprles ideas. And anful
it fom oot rewrite dillseuh
[uissiges, casting them indo simper

prose lor ease of digestion, bt het

A2 ki ey s Liamessair § Mas

dssists studdents in parsing cach phiss
iy ddiscover the muances in Pu Bois's

s, We can’t do vhe work bor &u
dents. They mist dis il lor themselves
"'u;l._'u.hll,; R parant seriences LI Jrikrs

ol stpdens o trnsalate mio evervea

fanguage can be ellective bor belping
students develop confidence with

comphex syntax. Tellimg students wihat
D Basis 18 saang only reinfogoes ther
bselied that such reading is bevond them
It is Ficd I'ﬁ.'r\-'\-llll" 1 rened an Fomly
ckinson poem once through and
unchersiand is cognitive power and aes-
thwetle -|1|r|1|.|-.l| Howwever, ma studdei |
Iy ever mel wold comply with the
instruction ko reac @ poem bve Himes
over for homework. Anful teachers
inck udents o rereading. Elizabeth
Pl L 19SS Fud her senors read the
s o, Ted Hughes's "Deccplions
st Toerewarrk from Maonday through
rickay and keep a bog of their emerging
ahsrrvions phaout The imagees they
fimand. Melm= expluins, “As the days
passed, the siudenis” observations of

the changimg weather began to meeg
with the poets images as be soupht i
captire the elusive nmure of sprng
She creaed o reason T stsdents o
reread and a frameswork bor them (o
recond the developament of their owmn
comprehension. e dsed this seetews

with sucvess for mone than 20 vears

5. Hodd students pocounrable
for their revding,
i an dideal world . <tuddenas are
motivated 1o kecp up with the
h'.||.|.||'||.: in order 1o |1.|'||'. ||'|.||L' in
oir nch classroom Cconversations
Iy thse real woonrkid, woe samivsel bivees
el i haolcd tlserr beet to the
B |:'-.|_'|'| il Fce I\.JIIIIJ.'rI". &l L
dients sopmetemes need the thirean
of a quiz to remidnd them e
keep up with assigned reacing
Unlortumately. quizzes ane tome-
LOMSLIMEANg: T Creale 1"|:|1[||, AL
and cormect

I addinon, stuckenis whio
il h;'lntul d|'|1| il wori cinilan
resouroes ke SparkMNaoies 1w
caich up Rl Thans, a1« |ll||.'.|g|||'
al Santa Mosica High Schossl
dievisend an clliwchent wity Lo heck
that students wiere dioting sl reacking
He gows to 1he SparkNotes website
prants ot the suvmary of the chapter
asstpmied for Bomevwork, and hanids
il ol when students come to class
He them 1ells studenis to write thres
things thai cocurred in the dhapier tha
don’t appear in this F1.|r.'|.;|.||1|| | F15Y
siple ploy schicves bwo parposcs

1) Spudenns mow lonoa ot e Jwr

e sorme of them have i e
'\|'|_I[L *obes, arsd 020 e UESER are easy
1 e

I posy ey s hasals eacheess hav
dopped assigning homework reading,
altogether, principally becaise studenis
M.y -|_||p|1.|_'|,|: dhoimge it This i thae |~.|.I||
iy perdition for Ineratire study, 1 a



teacher reads Livd of the Fliss aloud 1o
a class of 108h graders, the only person
becoming a better reader is the teacher
| somietirnes hear that there anen't
enough copies of the books 10 send
home with students. In many one-1o-
one laptop or e-reader programs, the
machines miust remain ot school. This
1= eclucational malpractice. Sudents
need 1o develop the sell-disapline and
samina necessary 1o read for extended
periods of time on their own. How

David Thoreau, Ban because works by
Muorrison and others of her slature pose
the very same textual challenges s the
carlier works—dilficult vocabulary,
complex syntax, figuratve language,
anl lengih—acichers olien chovse 1o
teach simpler books

The common core state standards
attermpd 1o remedy this downward end
by providing a list of text exemplars
to represent the complexity, qualiny,
and range of works students should be

Literature teachers must do more than simply
hand out copies of Romeo and Juliet and expect 9th
graders to be enthralled by its aesthetic splendor.

else will they be ready lor college? In
a College Board study of the cliss of
1010, 34 percent of students [ound
their college courses more dilliculr
than they expected (Han Rescarch
Associntes, 200 10, This linding

will come as no surprise 10 English
teachers strugghimg 1o convinee high
school seniors o read 20 pages of
assagned daily reading

6, Teach cognitively powerful worls.
Sandra Stotsky’s (20100 research in
Lirerary Study in Grobes 9, 10, and 1
A Nogtonal Survey demonsirates tha
the literature taught in English clases
has decreased m complexity over the
st decacle. In our effon 1w make lit-
erature study more comptemporry and
rebevant, we have kost puch of the
riger, It newdd noe have been the case.
Works bw Tosni Mormison, Maosane Hong
Kingston, John Edigar Wideman, Jorge
Borges, and James Baldwin have all the
cognitive power and aesthetic splendor
of Charles Mickens, Roben Louis Se-
venson, F. Scon Fitzgerald, and Henry

taught at cach grade level Crtes decry
the 1831 a5 2 dbe farne national eeashing
list, b the Common Cone Sl Saan-
dards Intistive (n.d ) staes that the
choces are meant only as guideposts 1o
help educators select texts at a similar
reading level
O exemnplar from the grades 2-3
list 18 William Steig's Aman and Boris
Notwe the vicabulary and synesctical
chullenges this sentence from the sory
prsics:
Orie mitgha, 3 phosphonssoom sca, he
perveled an the sight of some whales
sl ing I water, amdd Liver
byimge o dhe dbeclk of his boat pacenig il
ghe immense, sarmy shy, the tiny mouwse
Ames, o livide speck of @ bvisigs thing in
ihe vt hvimg universs, leli thoroghly
akam o it all

I saudents are reading such won-
drous words at 8 years old, imagine
what they will be capable of m 18

Rigor for All
The United States needs a neacding,
renaissance. Students need 1o @retch

bevond what's comboriabile 1o tickle
challenging texas. They nevd 10 spend
tiimwe reaidingg matenial that regeires lius
and concentration, material that they
might not attempt on their own. And
they need the suppon and encour-
apement of teachers who help them
open the literary window onte this new
workd. @
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Guillond Press
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10 wed 1A sl sy, Baineved
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Get Organized
Around Assets

I'he steps community
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Organizing means helping people use

their assets to reimagine themselves

I. Builid reclagionships

Assets and

Community Organizing
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A, Help students learn by doing,

John Dewey (1916} popularized the
phruse learming iy doing, which means
that stuchents learn maore lrom solving
problems on ther own than from jus
being told how 10 do so. Recently,
this concept has been framed as
ercating learmer-centered clasrooms,
Certain elements of a keamer-centered
classroom—such s inductive reaching
methods, probslime-hased leaming, or
project-hased bearming—are ideal for

strenigthening English binguage leamers’

reacling abilitaes,

Inductive teaching makes leamers
active agemts in their pursuit of English
lamypuage skills. Teaching mducvely
means providing studens with several
exanniples from which they detect a
partern and form a concept o mle
I embrsces ferome Bruner's {960
delinition of knowledge as the abuliny
to “derive the unknown lrom the
known” (p. 510 In deductive weaching,
in contrast, a teacher provides a rule
or hypothests and students practice
apphying it

O elfective inductive sirategy is
the Picture Word Induciive Model
(Calhoun, 1999} |n this model, the
teacher displivs an enlarged photo
showing vamous objects and people in
the classroom, sumounded by white
space. Students and teacher together
label obpects in the picture. Working
in kanguage notehooks or on a poster
board, students creme categones wsuch
e Jurniituee) and son words from the
pleture (aind others they Bnd) into these
categories. Eventually students use the
wirreks i fill-in-the-blank sentences,
cutegonize and combine these sentenices
into pantgraphs, and may ultimately
work them into a bonger picoe of writing

1 rsedd this echmgue by taking
a photo of sudents ot work: immy
begnming English as o second Linguage
cluss, which s compesed ol Lating,
Sonitheast Asian, and Arab fmmigranas
who've been in the United Sunes lor
periods ranging from one weelk 1o four
pofiths. After enlarging the photo,

lamursating it on a poster board, and
hamging u on @ wall, | asked studenis 1o
Join mie up front. As students poimed
out wems in the phote for which they
knew the word, we primed that word
on the poster with an armow pointing
1o the object. We also spelled cach
word aloud wgether and ended by pro
nouncing the whole word. The poster
guickly filled with 25 English words

Studerns indieichualty copied these
words onto a copy of the photo | had
miede for each learner. Each student
then developed categonies lor the words
(such as people or words with an ¢ in
phcim) anad wrote several maore words
than Nt those categornics,

To extenid this work mito compso-
sition, students completed a sheet

RGURE 1. Sample Toxt Dats Sat

A teachar maght assign begening
ELL stwcents 10 group these san-
Iences inlo Categorngs Such o
numbers, colors, sae, age, weather,
and temparaturel; compose thes
v saelar senences for oach
catlegory; and use the senfences in
i Shorl, descripine assay,

1. There are 22 students in class.
2. Chousa b wearing a bisck shart.
3, Mr. Ferlazzo s an old thacher,
4 Walter ks tall

B. Luther Burbank is a g school
B. Johanna has a blug pancd,

7. Thers ane 26 deaks n the
CiASSr00Mm,

B M5 Smath hos short b,

0. Chue has @ young Sisted,

10. Today is a sunny day.

11, The bay is weafing white shoas.
12. Tomorow will be & rainy day.
13. The rice is very hot.

14. Ms. Vue has a itthe baty'.

ol 10 muliple-choice choze-format
sentences about the photo, such as
Ihe sits at her
(tecichet, dhesk,

stiabent, ol

They grovuped those 10 semences imo
such categones as semtenos desoribing
actions, and cach learmner composed
several new sentences for each category.
The following day, these beginming
English speakers kearmed abwour com-
pewsing paragraphs and convenied their
semtences into paragraphs for a simple
descniprive essay

Text dia sets are another teaching
b that helps language learmers
develop more sophisticated reading
andl writing ahlity, A text dlata set also
wses caleporization, but ingead of
completing choze sentenoes. studens
wiork with d serics of shom expositon
sentences or paragraphs (see lig, 11
Leamers generally categonee these shon
seniences, giving reasons that each
senbence belongs in 4 specilic cnegory
Students then compose new semteices
im the sare Format, which they then
convert into paragraphs and an cssay

Teachers can wse inductive strategics
Likae these 1o help students bearn abwous
phomics concepts, coummon grammatical
erriirs, and other key conten)

4. Forster leadership potential.
A good commumnity onganizer looks for
signs that the leadership skills of peophe
she or he ts working with are emerging
A sense of sell-cllicacy and a willmgness
1o take risks and leam lrom mistakes ane
indicators thar individuals are ready 1o
lead, Sell-conlidence and rsk 1aking are
alsar gualines that help second binguage
learners bevome successiul readers
Language acquisition scholar Stephen
Krishen (2002) cites H. D, Brown's
conclusion that “the person with high
sell-esacem is able to reach out beyond
hemsell miore freely, 1o be less inhibied,
and because of his ego strengih. to ninke
the necessary mistakes mvebved in Lin-
puage learming

Teachers can help ELLS develop

ASLCD F W ake v dbiids a7



sell-<conbdence and willmgness 1o
tirke risks by cultivating a supporie
classroom community. Besides fos-
tering good student-teacher nelation.
ships, another way to supporn students’
leadership qualities is 1o strengthen
their belied in their own competence by
teaching them sirtegies they can use
1o attack any learning challenge. For
example, the weacher might

e Coach sudents in self-reflective
activities and encourage students 1o use
these sctivities to monitor whether they
have been suceessiul or unsucoesshul ay
a learning task—and why

® Teach and reinforce reading-
comprehension stralegics, such as
mumidor gnd repair. Using this strategy,
stuudemits first determine whether they
believe an unkmown word or phirase s
impaortant 1o understanding the passage
it which they've encountered that
wirel. I it 15, the student tnes various
methods—using a dictionary, secking
comext clues, rereading the passage,
and s0 on—to comprehend the wond
and check their understanding of
the surrounding passage. Of course,
choosing engaging readings and lessons
ts important here; students need 10 care
abowt understanding a text before they
seck o comprehend it

s Help students refine their skill
al detecting parterns. Pattern identi-
fication—From seeing that sentenoes
contmn nouns and verbs, 1o detecting
patterns hke the consigtent presence of
a progagronit and a chimas in hoion—
can have & major impact on enhancing
understanding

Teachers can help ELLs develop
a sense of sell-efficacy as readers by
kmowing each student's personal
interests and olfering studemts the
opportunity 1o read challenging books
comrected o these mastivaning imencsis
The often damaging system of book
eveling” can leave students leeling
testricted. 1l a book addresses a topic of

imierest 1o the studeni, we maght b sur-

prised at the ¢lfon he or she will exen
1o comprehend the content,

Examining the parallels
between their lives

and the lives of people
in the Middle Ages

strongly engaged
Hmong students.

3. Promate reflection.

The word seflection comes from the
Latin reflexiomem, meaning “a bencing
hack ™ In reflection, people bend back
10 think abown wha they are doang
and what they have done. We evaluate
our thoughts and actions and come 10
conelussons ahoul our strengths, weak-
ncsses, and what we might do difler-
ently. For learners, the most important
step b5 10 take such conclusions and
apply them 1o fuure thinking and
action, Reflectson can thus function as a
mens of formative dssessiment.

To help sudents reflect on their
progress, teachers might mvolve them
in sctivities like summarnizing daily
leaming, self-assessing, and goal setting
We might help keamers explore whether
what they kearmed today was relevant 1o
their lives outside the clpss oom—and
how—or even evaluate the mstrsctional
strategies we of ol her feachors use

Many teachers @ my schood have
students, inchuding ELLs, complete
cloze assessments throughowu the vear
b evaluaie therr reading comprehension
anl wocabulary development, We
have studlents read out load 10 us 10
evaluate Muency. Teachers share these
assessment resulis with students, who
reflect om them and wse the resulis 1o
idemtify their own rewding goals and
the strategics they 1 use 10 accomplish
them. The reflection component makes
the process highly motivating. As one
sudeny told me, “There's something
absout vy making o goal thar pushes. me
harder o et "

48 Eoucationsl Liasuwsmir / Mawos 2003

The Balancing Act

A member of a community group once
described 1o me the comrast between
two organizers she'd worked with. She
had learmed a kot of mformation lrom
one, shie sad, bant she'd fearned how 1o
think from the oiher. As we work witls
language learners or other struggling
readders, tenchers must ask ourselves,
When we teach, is our goal 1o impan
snformation or o help students develop
reading and thinking skills for a
Hietime? 11's navt an eitherfor cholce:

an elfective teacher keeps the two in
balamce. Holding the five steps of the
arganizing cvele i mingd can help. @
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A Bright Future
Begins Here

The Dificial Pre-AP° Program from the Colloge B

A Rigorous English Language Arts and Mathematics
Program for ALL Students in Grades 6-12

:‘E:"II":;H ard” starts wiih thie end e sk the belied that ALL studenis desernve a chance
1o be college and career ready
Recommended
as a Curriculum of By integrating the Texas College and Career Readiness Standards and College Board
Exceptional Quality ctandards with instructional materials, formative assessments and professional
by Phi Delta Kappa development, SpringBoard challenges gnd prepares swery student 10 succeed in AP ani
Imternational eollege, ensuring that ALL students are given the opporunity Tor a Drght future

To find out how SpringBoard promotes a brighter future for ALL students, visit the College Board at
collegeboard.org/springboard or call us toll free at 877-993-7723.




New Assessment Solutions for

Riverside's premier data and assessment
management system helps educators

understand the needs of students
A | A at all levels, transforming data into
actionable information.
J | R ( | O Q Intuitive Assessment Creation

DataDirector makes building powerful,
fuming Information into Achievement standards-aligned assessments efficient
and user-friendly

H H TM 4
NEW in DataDirector™ 4.0: Impactful Reporting

* A redesigned, user-friendly interface including Custom reporting clusters and performance
folder-based assessment storage and sharing. bands adapt dynamic, meaningful reports
to your district, highlighting student
* Drag-and-drop assessment reorganization. achievement gaps and growth

¢ Create custom true/false, yes/no, short answer
and constructed-response items for use
in assessments.

Longitudinal Student Profiles
Store and report on all state, local, and
published assessment and demographic data
* Quick and easy access to all modules of over time, making a meaningful, longitudinal
DataDirector from anywhere in the program profile possible for each student.
through the new Application Switcher.

For more information,
visit datadirector.com
or call 877.993.2633

To learn more, call 800.323.9540 or visit www.riversidepublishing.com



Today’s Educational Challenges

lowa
Assessments

» Monitor growth for individuals and groups
» Evaluate college readiness

» Compare student performance with others
locally and nationally

* Measure student mastery of standards-based skills,
such as the Common Core State Standards

CogAT

* Assess the abilities of all students,
including English Language Learners

« Measure student reasoning abilities
reliably and accurately

* Determine learning styles to help
tailor instruction

For more information, visit riversidepublishing.com/iowaE

riversidepublishing.com/cogat?
or call 800.323.9540

Visit us at the ASCD Annual Conference in Philadelphia, Booth 655.
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| When teachers mesh content-rich curriculum with
good literacy practices, history lessons become meaningful.

i Anne Goudvis and Stephanie Harvey

t the very moment when calls for a I'It!',--

* orous, content-rich cummicalum pever-
berate from coast to coast in the United

- States, many clementary schoolks have

e history and soctal studies on the

. hack bumier. Increasingly, these disciplines are being
sql.ltr:td it am ever smaller corner of the school diy

[, & inghy, abandoned aliogether. Mo Child
] B:-htnd. (NCLB) has morphed into MCLB—Much
phusn Lelt Behind—as schools marrow their cur-
!‘I:u]umj in the face of high-sakes 1ests im math and
~ reading (Berliner, 20000, But in o democracy, history
and social stuclies shouldn't be optional

The problem is ot just that we'nre cutting back

on teaching history and social studies in elementary

um s become o mibe wide and an inch deep.

slog through the textbook. When these tomes beoone

 the default curriculum, students get what Diane
Ravitch (20100 calls “boning, abbreviated pap in the
il lhﬂmﬁmsﬂmngnms. colorful

mfh:nh. it's also how we “cover” what we do teach. The

Students too often experience social sudies a8 o passive

leaden parsgraphs” (p. 237). Instead. students should
be reading a wide range of historical sources; they
should be grappling with and constructing ideas for
themsehves.

We stand with the history enthusizss and ieachers
who refuse 1o narmow the curriculum. How sall US
studdents ever panticipate fully and thoughtfully in the
democranic process if they have lmle time 1o leam
about how that process has worked in the pagt? To
build knowledge and understanding—to become lin-
erate in history—students need 1o read and bearn abou
the sionies, mystenies, questhons, conlFoverskes, Bsaes,
discoveries, and drama that are the real substance of
hisary

Reading and Thinking About History

Teaching content literacy enables teachers to design a
curriculum that studesits can sink their teeth imo, This
approach teaches sudents 1o wse reading and thinking
strategies as 1ools 1o scquire knowledge in history,
sewende, and other subject areas. As P. David Pearson
and colleagues (Pearson, Moje, & Greenleal, 2010
asseTl,
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Historical Literacy at Work in the Classroom
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Teachers can't just Han o to keep i

LY
. ! implore students to ask
thoughtful questions k aboun 1 v bea
| 1 1
rn | or draw reasonable
inferences; we have
It I , to show them how. Four Generative Practices
]
]
I Til Ll :
| ] A I vl I | I
I U MIn Wl i el feamdi I | 1 1l b r thoarehis in thi I dmieraci widly |||:|]urr.'| frxis
| by s fiv il eronwl .r_|_:1
| i il | T | ! | |

Comprahension/thinking strategy Students use this strategy n history when they. . .

srclimg | egarmn e information by annotating exts and leay ¥ tracks that s#



topacs like the westward expansson
Tor o this, Mathew Reil's students did
some serious reading, They muade that
reading “thinking, imtensive” (Harvand
College Library, 2007), merging their
b kground knowledge with new imfor-
mation, potting dewn uestions, amd
anrioating reactions

Matthew's studems couldn’s want 1o
et their hands on stones of children
traveling west O a wagon traim or
Amencan Indian children iving on the
plains. Comments like 1 dont believe
this!™ or “That's cutrageous?” echoed
around the room as they read about the
experiences of defun outlaws and cou-
rageoars Liwmen like Bass Reeves, who
riskied his lile to prowide L and arcer
i his small comer ol the West. Sau-
dents devoured anicles and histonical
fiction picture books about the intrepad
Chinese workers who helped build the
rranscontmental rsfroad and the dearnies
of phoneers who survived o raging
blizzard in the Rockies.

students chose topics that iteresied
them and lormed small growps with
others who wanted 1o read abour and
research that topic. These groups sum-
marzedd and shared their new learming
on 1 mind map (Buzan, 1993) Working
on topics they chose enabled studenis
1o lvestigate questions. thar pigued
phveir imterest from the stan. One growp
researched the dangers and obstacles
photicers encountered on their poumeys;
another read about the Trad of Tears
Sucherns who read abowt building the
transcoritinemial railroad imvestigaed
the question, How did the rilrosds
change the Wikd West? Each studemt
had a different whe on the qucstion, so
their dinlogue encompassed o variety
ol perspectives, For instance, Nichokas
ot

1 ander thai @ wass) Laar for the Inikians

because the Amenicans buils the nalroad

o the Imidiane” lendd. Thete was g rreaty

wiah the Indians sayimg this |s your

band and s won't Isther sou, bt they

ok hack that treaay. 1 leel griel ko il
Imidiars

2. Ask questions for different purpases,
Hisoreal thinking, for elementany sti-
dents. begires with aumhentic guestions
As audents imeracted with high-imierest
personal murratives, antiches, visual rep-
resemations, and other sources, both
ey and secendary, many yuestions
emetped. Matthew listed studenis’ gues-
tiowes on @ conbimually wpekabed chart,
which provided a window into their
hackigroand knowbedge and thinkmg,
As studenits ganed more inlomation
from their reading, be added answers
to the chan and noticed how students’
thinking changed over ime

One student’s question—
The Amencan i
Indizns were here r:-
lirst, 5o whiose Land I8
was 11 F—sparked more 1|
gjuestions ahout the
concepl of band, such
as, [hd the government |
by the land from the
Amenican Indians?
What abou the treaties?
Some essenitial guestions
Annc and Manhew had
feden ifbed alvead ol vime 10
gubde instruction surfaced
in our class discussions,
stch as, Why disd people pull
up siakes and settle the Wiesa? How did
“Mamilest Destiny” drive exploration
and settlement? Throughoan the |udy,
wie addnessed these broader gues-
thestts, exploring the notion of westwand
expanseon from many dilferem perspec-
tives. We made sure to include people,
evenits, and potnis of view that are ofien
ghorsed over or beft oul of wexabooks

Ihe students were bursting with
queries after they read letters wrtlen in
I 584% by Tabitha Brown, a fh-yeat-old
worman who vemtured west becanse she
dickint want to be leht behind. Tabiha
bravebec] o s sagam rin bo Lhegon
with her grown chilidren and 77-year-
old brother-m-law, Captain John. Her
letters pronviche a remarkable accoumnt ol
the journey, especially her nights alone

in the waldemess aml her expencmee
bosing her wagon and all her belongings
i a rashing river. Matthow orgamized
stuidents” questions into o clhun showing
o different kinds ol guestions mform
historical underssanding (see lig 2,
p. 560, This graphic asd broadened stu-
demts question-asking repenoires and
ratsed their awareness of the purpases of
different kinds of guestions

As a lollow-up, Matthew and Anne
highlighted the dillerences between
perimary and secondary sources h}

1 -|'1Iu.:|"lll| '.I

E |
tagat o
3 3 T
.I||Ilr: |

companng Tahitha's actual leners with
a 1954 Rewler's Digest anticle about
her (Wolle, 1954 One chakd asturely
pointed out that someone probably
used Tabitha's letters o write the mag:
azine anicle. The kids began 1o grasp
ihe il that we learm history from the
gctual accoents, journals, and ketters of

real peophe

3. Evaluate anthors pairpeses

and perspectives.

Early in the umit, we noteed that stu-
dents were taking inbormation al lace
value, Part of the difficuliy they had
distinguishing between maore and less
reliable sources ol informanon Ly in
ther limised background knowledgye
As therr knowledge increased, students
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FIGURE 2. How Students’ Questions Inform Their Historceal Think

Ouestion Typa Examples from Matthew Reil's Class How Such Questions Inform
Historical Understanding
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it T .
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Explanatapn-seaking Why would someons this old go west? Lsa informaison to focus on g daas

tion Sl 15515
ik Hirew dhicl she and her family sunéve thase
WY How )

horcksps Address lingaring questions and
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Books for Teaching for Historical Literacy

in Elementary School
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The Challenge of

When teachers understand what makes texts :'mulrdrx_
they can better support their students in reading them.

Timothy Shanahan,
Douglas Fisher,
and Mancy Frey

What Makes
Text Complax?

B




Challenging Text

Vincaabadary
11 %

Semile s SOy

L] adl

If you ask students what
makes reading hard,

they blame the words.






embedding or complexaty. A text gra-
dent anabysis woulbd place this rextat a
tth grade reading level.

Vet oy students st this age woald
have dilliculty understanding this beau-
tiful book. The remson is obwiously not
in the book itsell b in the imteraction
between the reader and the book. Few
preteens have had the emotional expe-
riences that would prepare them o
umclerstanad the old wan's determination
to maintain hope and dignity m the
liwe of overwhelming odds. Students’
hackground knowledpe, including
developmental, expenential, and cog-
pitive Gactors, influences their ability (o
undderstand the exphen and mberential
cualities of o text

What Can Teachers Do

About Text Complaxity?
Knowledge of text complexity can help
teachers design three mpornant com-
ponents of literacy instruction: building
dhills, esiablishing parpose, and
lossgening, masivation

Build Skills
Let's face it: Some students can't make
sense of a comphex text because they
can’t decode it Any older student who
still struggles wath decoding necds inter-
vention 1o addnes this difficulty

i even students who have hasic
decoding skills sometimes struggle 1o
deploy these skills casily and accurately
enough to get a purchase on challenging
text. T help these students develop
reading Muency, teachers should grve
them lots of practice wath reading the
samie fext, is well as instruction 10 help
them develop a sronger sense of where
to et in sentences, how o group
words, and how their voices should nse
or lall @ warious junciures when reading
alimsd

Fluency mstruction becomes more
pewerful when it's taught net as an end
1 iusell, bun rathier in the context of stu-
dents” attempas to make sense of 2 par-
thcular e, True Muency s not merely
linimg wp one sentence after another
and reading them aloud quickly; i1's

also maimaining understanding across
atext. Thenelore, Muency instmection
should emphasize sentence structure
anad meaning, Teachers should have
students pause 10 discuss the meaning
of the text. They should pasr repaeated
readings of the same text with guestions
that require the student 1o read closely
for detail e key ideas

Ongoeng, solid vocabulary instruction
s another essential component 1o
help students develop skill in reading
complex wext. This instruction shoukd

lext, we moticed its beawtiful kanguag,
vivid imagery, and well-wrougit
descriptions. Despite its beauty,
however, we bound it hard 10 make
sense of this passage. The problem was
that we couldn't tell whether it wis
micant to be a hierary text o7 a soeniihe
ome, Withowt knowang wha kind ol
test wie were resding er what we were
expected 1o do with the informanion, we
had oo acdes what 1o stend 1o

stdents olen d themiselves in
this kind of bind. Younger childen

Fluency is not merely lining up one sentence
after another and reading them aloud quickly;
it's also maintaining understanding across a text.

focus ot just on domam-spealic words
and phrases that descnbe the central
concepis in the subject area, but also
on general academic words. Elfective
vocabuilary nstrvction usually provides
a nch exploration of word meanings, in
which students do more than just copy
dictiomary definitions—they consider
SYTIOy TS, Antonyms, calegorics, and
specibic examples lor the words under
sl y.

Stucents also explone the conne-
thoms amwong words, considening other
worids in the same Calegory, comparning
and comtrasting words with similar
micanings, eviliating or construcing
amaloghes, and buslding word webs
They also have opporiunitics o wse the
words in reading, wiiting, speaking,
liening, drawing, and even physically
acting them oul. As students analyze
the 1 of the vocabulary erms in e,
teachers can guide them to think abou
the meanings that the awthors intended
o convey (or example, the difler-
ences in implication between aosey and
curtous, o cheap and frsg).

Establish Purprose

Recently, we were asked 1o explain why
a passage about desents was challenging
for readers. As we started 1o reid the

Irequently encoumter hybrd texes that
cotnbine a narrtive story with expaos-
mory informaion. For example, in the
Magic Schowl Bus books, the charoers
take fiebd trips 1o leam abow electricity.
weather, dinosaurs, and other topics.
When reading these books, childen
meed 1o determine whether 1o locus on
the story of the bebd ip o the mkor-
miaathon about the concepts, Unnl they
(v it out, they may leel confised
Older students are confronied wiith
lexts from science, history, math-
ermatics, and Ineraure; and they have
grasp the purposes lor reading cach of
these texts =0 that they can bocus their
attertion appropriaely. For example
sclenie tests focus heavily on casation
These texts convey mlormtion about
what causes whal, but they are not
typically comcemed with the intention
behind these events, Squdents reading a
schenoe text may leam that apples grow
o trees and that birds et them, which
plays an important role in spreading the
seeids around, which creates even mose
apple trees; however, readers will not
be expected 1o question wheiber apples
groaw on trees intentionally so that birds
may et them In contrast, in reading
history and htermure, readers need w
e concerned with mot just the coses of
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Making Textbook

Many middle school
students view textbooks

with alarm. These
[tve practices can
motivate them to read
informational text.

John T. Guthrie
and Susan Lutz Klauda



Reading Meaningtul

Develop Dedication



Build Self-Efficacy

Show Students the Text's Value



dull and unrelated 1o their ves

Too often, students believe they can
learn whiat they need to know by simply
histering in class and following proce-
dures without relerring to the tesibook
A first step for teachers in increasing
the perceived valie of reading 15 1w
help students understand how readimg
the pexa benelits them across a mnge of
SIBILES

For example, in one study, eachers
askied students 10 witle a paragraph
ahow how the matenal they were
learning, in a section of their math-
cmatics or psychology rexthook was
rebesant in their personal lves. Aller
studenits completed this task for five
different rexabook secuons, their beliel
in the value ol the book increased
They saw the relevance of the test, and
their achievement in the course also
increased (Hulleman, Godes, Hendnles,
& Harackiewicz, 200107

Elfective weachers give students
apportunitics o apply the infermational
text they read 1o concrete classroom
tasks—lor example, they may ask stu-
dents 1o read a two-page section of 4
texthook and then use the information
they obtain 1o draw a diagram or to
explain the topic to a clesmate. Or $tu-
demis may read several wexis wo prepare
for o team debate and then reflect on
how 1he informateon they leamed
throriagh thetr reading gave them the
expettie they needed wo perform well.

Use Social Mativation
Every middle schood teacher s aware
ol the pewer of social dynamics for
students in this age group. Yel weachers
rarely tap mio these social processes 1o
strengthen imformational wext reading
Soctil mothvation can inspire dedi-
cation 1o text readimg if studcms wanm
tov impress thetr peers and not let them
dlown by Lailing o fulfill their role in the
group

Elfective mikdolle schwool teochers w1
up freguent opportunities lor collabo-
ration 1o support students’ soctal mwi-
vamion Bor reading inBormatismal test

soctal imeraction around 1ex has 1o be
well managed 16 ensure tha students
listem 1o one another, but it i neither
cotnphex nor impossible. A wide range
of inferactive and collaborative arrange-
micnits can work in classnooms,

Cine simple way to support collabo-
raticn is b armange desks in pairs and
ERcerporae wo-minute pancd acivitics
into each lesson. For example, students
iy read e page of text silently and
then brielly share with their partner
the most frvportant point made on that

When students struggle with reading the
textbook, teachers sometimes sideline the hq-ul’ -
Avoiding the textbook, however, is a mistake. u -

page. In these interictions, students
clanly thetr own thinking by expressing
their views 1o someene el they may
also be spurred wo reflect on the key
information from the text in a new way
when they hear their parners interpaet
it. Thus, i g bl read-and-shane
activity, stwdents become active learners
and deepen their text comprehension—
anl enjoy the social interaction
Another successlul approach is col-
lubwrative reaspning, in which a group
of students discusses a story of an
milormational text (Chinmn, Anderson,
S Waggoner, 2000, Students banld
on one another's thoughs to explan
thee magor theme of the text by sucoes-
avely adding kev elements as they take
turns contributing 1o the synihests. This
activity con help siudents bevome mone
skilliul in interpreting complex et
Some form o collaboration is pos-
sibile im amy classeoom wath any test
To be productive. collaborative or
cooperative student work shoulbd be
accountable, mteractive, and text -hased
For cxample, teachers may ask sudents
1o collabsormde in writing a surmmary,
drawing a graphic representation of
atext, or butlding an argument for a
pessition they will explaim 1o others

I all such mteractions, ellecuve
teswchiers prasade appropriate degrees
of structure depending on class size,
as well as students” cogmitve <kall and
comiort with socal imeracion. Some
audents will do best whien given s
simple. clear, concrete goal and a shon
time to complete the task. For example,
the teacher may say, “Read this para-
graph silently and then reach agreement
within vour group on the three most
rmposrtam words in the paragraph. Be
prepared 1o defend your choloes 1o the

class, You have three minwies.” Moe
advanced student groups can handle
mubtiple gouls, booser nieraction
requrements, and morc chosces altsout
how 1o expaess the knowledge they
learmed from the text

Give Students Choices
Sadille school stadents need to leel in
conitrol of their workd. Making simple
chohoes b5 a rewanding lorm of control
Thass, teachsers who give students choloes
in their miormanonal reading help them
develop an intenest in remding

W are mid recomimensding tha
teachers bet students chowse whither
1o resid a texthook or whether to oom-
phete assigraments. Bather, we are sug-
gesting than teachers provide mose
limited chowes—which paragraph to
emphisize in drawing conclusions, or
which examples to read closcly, bore
example. Students may be allowed 1o
chovse which portions 1o einphasize
in a science chapter that includes more
topics than the teacher can fully covet
Chaice helps adolescems lind matenals
redevant w them, which imcreases their
idetighit inoreading

Uhptioms in bearmidngg can extend
beyond the text. For example, teachers
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can give Sudents the choce of showing
their undersanding by either writing a
paragraph or drowing a dingram. They
i alloaw -.|||.,!rr:|- L ||.~|'\n-|_' i 1_1_|r1|1|'|
to worrk with in a text-hased project
They may give students 10 minutes wo
discuss a wexd with a panmer anywherg
i thee classtoom Such options div nod
dilute thi ourmelum, undermine 1
teacher, or reduce the students” cog
ilive fe -1|I-|II:I.'-||I.|||.-|'-. Oy the comilrary
such chotoes duning a lesson incrssse
audents’ investment in pertorming well
Slaking a cholce is (s own reward, b
it pkso enables audents 1w make reading

televant 1o themsehoes

Students Can Master
Informational Text

As pan of the Concepd-Chrientied
Reading Instruction (CORD progect a
||I|' t versiy ol “-1.I||'- I.'||I|.|. W TEVE

tramed middle school teackess 1o us

these hve essential praciices. We hunve
foumd that when teschers implemien
the practices ully for af leas ou
LLR S L\. < Pcleiis increse Therr el-
vatbon to resd inlormational (eas as
well as thelr achicvememn

T sueceed i secondary s !'ll'l'l_ U
dens must be able 1o 1ackle inlorma
tiomal text—especially today, when the
comamnon core stime stancdards have
raibsed the b Tor the dalliculy of tess
thad studenis are expected (o read. By
prowviding engaging, Sipporine
classroom mstrection, ellective teachers
can belp middle school studenis
averooime thetr indtkal seluctance and

mmuaster thse an of leaming (rom informa

tiomal text. @
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it practically impossible for an average
adult 1o single-handedly judge accuracy
and credibility withowm gudance. Why
are we surprsed to leam that bogus
commumications purperning 1o be lrom
banks or credin card companics dups
smurt adults imto sapplyving personad
o accound fnformation o scammers?
O v Find vhar o high school sensor’s
essay ciies a Sth grider’s shok-looking
weh page on the Greek gods? Or o
learey than 1ecns are |11;11-c|||j.; inmpeerian
lile decisions om the basss of seeningly
reputable bealth websites that contain
inaccurate reproductive health infor-
mition | Toland & Yen, 20008

I this participatory digieal world,
we're all novices at some paint when
judging whom to trust. Appearance,
credenteals, and other imdwators ol
quality that used 10 serve as shorthind
tests of credibality don't readily transber
online. Our sudents may acknowbedge
that Wikipedia is unreliable, b they
wse it anyway—and so do we

Smarter “Satisficing”
Many educators eroncously claim that
studems back the capacaty to evaluate
informanon. On the contrary, even
when they're gecking around, students
woncer why some peers are scen as
experts (Why are they listening to him?)
and guestion how decisions shou st
are maade (Why dioes her argument
appeal to me?). Indeed, youth are less
trusting than ther elders of sses tha
hest their information. Younyg sdulis
(apes 18-200 are more hkely than older
aclults (ages 30-64) 10 customize their
privacy settings to limit what sthers
see, remove thear mame from tageed
photographs, and delete comments
thin othiers have made on their profikes
(Madden & Smith, 20000

skepticism reguines ellon. Realisi-
cally, we have nenher the nme nor the
patience o akaly2e every source of
fact thorouphly. We rely on mles of

thumb—roaitines that hive worked in
thee past—io armve al gquick trest jucdg-
mmienits, As an education conssiant, |
have watched teachers pariche out an
information evaluation kesson as pan
o the discusston around the oblignory
high schonl research essay. However,
one lesson a year on the topic won't
transler 10 Nlelong leaming

Embedded in every subgecy ame
nturil tasks—locate a news anicle,
select a photograph, read a map or
graph—that lend themselves 1o evalu-
ation wang rules of thumb thay work
onkine. Just as we leam 1o get good-
enough answers 1o our own gquick

muay judge something authoriative
because it confirms our belick or values
Or thas we may find a report by the
American Medical Assoctaton objective
micrely because we associale scicnoe
with a lack of b

Cultural background alses Colors our
evilumion decisions. During research
for a debare onothe LS. mulitary
presence overseas, Yi-Min, a sevond-
peneration Chinese American studen
comlichennly uses @ gewernment repor,
whereas Lupe. who is worred abou
the possible deponation of o lomly
member, mught discount & government

CpAFt a5 St

In this participatory digital world, we're all novices
at some point when judging whom to trust.

relerence questions—How do | get

ter thae restaurant? Which cereal is
cheapert—students can learn to marshal
eflective rules of thumb o find answers
thet “satesfice” (hoth satishy and sulhice)
These rilis of thumb will prepare stu-
derts 1o more deeply evaluate claims
and arguments,

How We Evaluate Data
We dehine credibility vanously as
trithfulness, trustworthiness, expertise,
objectivity, relevance. reliability, or even
believahility (Hilligoss & Rich, 2008,
anad these criterin mteract as a series of
judgment calls. For exampée, during
the period of corporate scandals and
bk Eilures, we learmed thot auditors,
Lawmakers, and regulators were experts,
bt therr credemtials weren't neceszanly
a good rude of thumb for truthlulness
o reluababiny, O, when invessigating
ircidems of bullving, an assistam prin-
cipal muy well take the victiom’s story as
pruthiul, but certamby not s obpective
W shoubd recognice that our gui

Technology has a role o play, too
Both Yi-Min and Lupe may accep
Google s search engine a1 face value
bevause they wsually Hind answers 1o
thewr guestsons on the first page of
resulis. Just asking those two stwdents
to iy a second search engine, like Bing,
OF AN ANSWET CTEING, like Wollrain
Alpha, may iduce them fo guestion
what they And because people end 1o
b ot critical of results from a less
fnmiliar engine.

What About Wikipedia?

Wie tendd totreat prind s o determimanm
of miormation quality; we trust books,
jotnrnals, mainstream news_ and, by
exteision, e-books, e-pournals, amd sub-
soripation datahases over blogs, tweets,
and ephemeral digital inlormation
Although we've read about manlac-
wured and plagianized information by a
varicty of people writig lor well-known
publications, such s New Yk Times
reporter Jayson Blair, we still expect this
mecchinem 1o deliver soourate inlarmaion

N Tl R R L T T



becaise we know thal magazine and
HEWS[EICT enlilaors 1y |||..L_|Z|. gt il
wiliers el repsiriers 10 corroborak
Lheir soLces

You might be surprised 1o leam
1has I'.".In.l:.'\-\.lll.l vilified by TRy el
Abods, cofbcuis with these crileig lof
imformution guality. According to 15
pulibelimes, anicles wntien for Wik
rediable, thind-party

credible puks

meclia shaoubd ciie

lished sourges

lshed matenals with a reliable pabh

caikon process Tnd | authsore lodso] an

genetally regarded a5 trswonhy o9
suithonbaive” (Wikimedia Foundation
JUFLEY (o
am |1|l..'| Lik A wS |I'I,:
ibiliny in Wikipedia

sioc “Wielghing Truth in
Wikipedia
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Rules of Thumb
for Online Reading
In our dizzving world
ol chck-and-po wikilied
imlormation, evervone
uses |29 anid frugal
skimiming stralegies to
cvaluate indormation
dmiy. Chur chadlenge
1% 1o teach sudents o
|_||, 'y Ll T B | e | S riles thial 1ake sdvant s
il W e II:'I|||..I|_"-\. L[4 Lk kel 'II|||'_|' 41
cpueakiny of the rlormarion ey want 1o
LI

Here are some cpuick and diry nules
of thumib==clignal reading strategies, in
fct—that wall mirigue studems, spark
thetr cursosity, and serve as sensibie
entey pariids foomore sophisticated

analvees of icleas

[udging Importance.

Wha's Weighing In?

Liticles aubmmmed o ourmals are olien
PEET FEVIEWE i reviewers scrtinize
CULRCY
evaliade the Wil s expenise, and
muay retum the manuscript [or funher

revision beforg |'-'||'-|||.'|||-'-1'| Himwohie s

mict b ooy amdd clavms for

miost inlermation o the web s pub

lished withow such vetomg, under the

assumption that inwall be evaluated and
jucped by many eyes alterwards

L W e weds, w oting mi hinksmes
allorw reacders tooweigh i o the valu

ol o source. Aggresied mouse clicks

andd 1ags vole, i ellect, on an ingdi
VIchimad = '-'|'|:I.|:-|-|| o Ehi |'|||l.lr‘..:|||. [

al the inlommation. ames Sifowieckl,
a1 business colummisi lor Lhe SMew York
Times, clls this process “the wisdom o
cronwids.” He argues that wisen o kg

number ol people with diverse per

spectives from dillerent geographscl
locations evaluare information, thear

volbes hlentihy mmponant individuals

J
ko one another and cin't inlluetc
one ansthier's opimons. Many websites
feonim Amazon o il mclide recoam
mender systems by which people can

star o vode lor evervibidng [roa aathors
Bk Il sl
In science

wer-review process olten delays publi

Pecankde s il ioams

ikn L o i vear, schaolars are seeking
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il tdeas—hut only if these volers diem

Jwardd ome o hve garsh, stocdenis
guickly judpe the imporance ol an
article on, say, chinonic [aiaee syndnoms
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Judging Trustworthiness.

Wiha's Setring the Record Straight?
Linlike artiches in print pournals
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seience, reestablished credibiluy by
anmouncing in their blog that they were
retracting his papers. They provided
full documentation of the issues, with
dhirect Hnks 1o their evalusting comms-
tee's report, their publication’s response,
and an accompanying editorial on their
welbsile

Error correction behavior s a rule of
thumb for tnhiulness. Although wikis
archive all editorial revisbons, blogs and
other digital publications can make
changes invisibly, deleting or editing
content without comment. The blogger
or author who publicly acknowledges
mistakes i more trustwonhy than one
who deletes errors withow a trace.

howls, especially in towns, which sug-
esia hiteracy rades grow apace. . The
developmena of Ineracy was cenainly
hetped by the introdisction of paper,
which was made of rags. . In the

1 3th cemiury, 5o it s thought, the use
of underwear increased. This cansed an
increase in the amount of g avalable
for paper-making. So even the wearing
of underchothes, it could be prgued, was
& bscror i ihe development of medicial
lneracy!

Within hours, part ol his response
appeared in more than 12,000 blogs
anidl news repons—and you can guess
which pan. Aler reading his comments
ir o Gugrdian news anticle and else-
where, | ¢-mailed the author directly—

We rely on “rules of thumb™—routines
that have worked in the past—
to arrive at quick trust judgments.

Judging Accuracy:
What Do Other Sources Say?
Shmificant problems accompany the
competitive, round-the-clock scramble
for new content. The basic (acts of
a disaster—the number of survivirs
of a mine explosion or the number
of gallons lrom an oil spill—may be
wildly maccurate in early reports, but
then be cormected laer on. Therelore,
simply comparing the dates and times
of related news stories can serve as
a rough rule of thumb for accuracy.
Unlormunately, the deluge of retweets of
ndttally compelling but imaccurate infor-
matbon may bury later retractions

In July 2007, just belore the Imer-
rational Medieval Congress, historian
Marco Mostert, one of the event's
organizers, was widely reporied 1o
have clabmee that “underwear created
lineracy.” Responding 1o a series of ques-
tions about the development of lneracy
in the Middle Ages, he had wrinten,

The 1 3th cemury saw.a growth i the

nuirmher of borwns all over Europe, a

commercial revolution, and an ungeec-
webented growth in the number of

a rule of thumh for corroboration tha
wee shaould wse more alten than we div
He replicd that his words had been
taken out of contexa, distoned by the
omission of his final qualifying sentence
“But serdously, there was a definite lmk
between the development of urban
centers and the development of literacy "
Troubled by how his remark might
blemish his scholarly work, he planned
1o write an article on the topic with
proper documentation. But he never did
The written record remains unconiesied
L nderwear created lheracy,

An eflfective rule of thumb s to find
three different viewpoints about the
original content, rather than three reit-
eratiors of the same content. Ellective
triangulation might mean conacting
the primary source of the mformation,
tracing down an onginal report rather
than using a summary with an extracted
quote, or consulting diflerent types ol
sotrees (for example, a government
entity, corporation, foundation, non-
profit organization, journalist. or cye-
witness! 1o check the facts or #deas
expressed

Juelging Infographics;
Wha's Behind the Chart?
Powerful computers with vimually
unlimited storage capacity provide us
with the ability to access and analyze
vas quantinies of data. Visual displays
of information in graphs, chans, maps,
tabiles, and infographics can help con-
sumers make choices among products
andl help citizens discern trends or
analyze complex issues

Any thoughtlul analysis of aggregated
data from multiple sources must be
grounded in an assessmem of each of
the sources that leeds into the visual-
{zathon, a process that is neither gquick
nor easy, However, an initial rule of
thurmb might be wo determine the moti-
vation and vested interests of the pro-
ducer: Who created this visualization
and why? For example, a politician
wishing 1o convince volers 1o vote o par-
ticular way might use an infographic (o
persuade ruther than 1o inform

Once you determime the creator ol
the visual, you need Lo locate an evalu-
adion ally. This might be a nonpanisan
rescarch organization that publishes
reports or has developed wools 1o help
pournalists, citizens, and students
anakyze information in areas related
to its mission, Take Maplight org, for
instance, which, according 10 as website,
ts funided by “organizations who lvor
greater transparency for our elected
officials’ actions.” The organization has
dieveloped soltware that queries kegis-
kators’ voting records as well as cam-
paign contribution data 1o detenmine
the influence that money might have on
the voting patterns of elected officials
For example., one can ask for the data
on a legistator's voting record on deep-
water drlling and conpare it with the
size of contributions that the official has
received from oll companics.

Taking It Schoolwide

The 215t century challenge for edu-
ciatson and democracy bs teaching us
andd our students 10 assess credibility
i & systematic, sustained, and scalable

ASCD /w0 GiEi b



wity. One school's approach has been 1o
build a chimate in which asking ques-
tions like, How do you know that? and
Where is the evidence? has become a
routine way ol approaching information
evaluation.

O schowod libeariun s institu-
vionalized credibility assessments by
gaiming the laculy's agreement tha all
students would add critkeal annota-
tions Lo their bibliographics for any
rescarch conducted inoamy class. Below
each relerence, audents must include
g sentence of bwo thar addresses cach

An initial rule of
thumb might be to
determine motivation:
Who created this
visualization and why?

of four areas: author (What makes
this awthor credibde?; currency (How
old is the source type, and has it been
upsdated?); subject (How thorough is the
coverage of the wpic?); and balance (1s
ihe coverage biased in amy way ). Four
years later, students have learmed how
1o deline what credable information is,
ichemaify antributes that signal credibabiy.
and state the rulbes of thumb they've
used 1o determine credibiliny

Teachers know that stusdents readimg
comprehension is affected by their
interest in the text and ek When stu-
dients are serious aboul an assigniment,
they're likely 1o evaluate a source thar-
oughly and systematically, However,
for their day-1o-day reading, when such
intentional evaluation may not be called
for, these lour rules of thumb provide
enough guidance 1o ger a “good enough”
result guickly and jump-stan more ana-
Iytical diginal reading strategies

Adichisr's note For further resling on this
topic, see www citeulike orgfserilabilisck

whare | store and share anicles e boand
irsaghiiul

Weighing Truth in Wikipedia

How can students evaluaie the accuracy of articles in
Wikipedia, arguably the mast impartant source of ohyective
information on th web? Here are some rules of thumb:

= Look for length. Longer arcles with more citations
and mone contnbulors are typecally more accurate than

shorfar ones,

» Look for text revisions. When you cick an the
WikiTrust tab, the software calcuiates the extent of

nevisaon for an artcle. Text thar i highlighted in crangs
5 ey written, whenaas white text has been axtensnaly

e

nevisad by authors who have a reputation among VWikipeda

editons for contributions and edits that remain unchalienged. Tharefore, that text
is ety to ba mone accurate. Akso, you can scan the archive of comments and
Ieviaons Io Se8 how nautral contributors’ tone and language ane.

» Look for editorial ratings. A =mall bronze star on the upper right-hand side
of the article signaks that Wikipedia editors consider this a polished anice of
high standard, whereas a small lock indicates that the articla’s content is con-
tnovarsial and is now protectad from contentious rinsion after being edited for

obpectnaty and neutraity,

» Look at patterns of editing. Another software overlay on Wikipeda artcles
displays asch contnbuor’s patiern of editing, For example, when we saarch the
* Deapwater Hovizon Ol Spill™ article through WikiDashboard (hitpufwaiidash
board appspot.com), we sea a record of the contributions of a seft-described
fisharman named Michaal Westbrook, who “loves the emaronment and wanis
to protect it~ We can loliow his edits during the Gulf of Mexaco od spil side-
by-side with other ediors’ suggestons on how he could moderate his strident
tone, source the facts he supplies, and remove speculation about BF's future
stock value. When he lsls 10 obsarve Wikipedia's editorial norms, thay block
hirn from edifing. The record and reasoning Tor edits enable us 1o quickly judge
the nautrabity of indradual contributors and the objectivity of the article at that

OERE (7 e,
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Far from killing reading, digital
technologies are helping young
readers become more engaged

in books than ever

Joyce Kasman Valenza and Wendy Stephens

i

Thanks to online commiunities, readers like Jelli now have
unprecedented acceis to thelr Tavorite suthors

Hmmagmmg Books
Sany young pe



Students Lana and Lauren sro anthusiaastee
about reading



Mook, g really expensive book woulld be
ondy $10. Iv's very comvemient for mps
beciise | dont feel like bromging 5000
books with e, Bub s ot excictly the
ST

Creating Buzz

Massive amounts of buzz now precede
publication of muny young adult (YA
titles. John Green recently fed antici-
patkon for The Fault in Cur Strs by
reading the first chapter on his blog,
Last vear, Suzanne Collins did the same
fior Mockimgay, the final tile in the
Hunger Games trilogy. Teens stay on
top of trends in young adult lrerature
at sites hke YAContemps (www the
comtemns.com) and readergirlz (swww
readergirlz com). For teachers and
librartans, edgy blogs like Reading
Ranis! (www readingrants org) and
Guys Lit Wire (hupofguysliowire
blogspot.com) can aid in selecting

the most anticipated new books. Pro-
meotional events like Twitter's Book
Rinhday Parties (www twitterbook
parties com b increase readers’ owaneness
of new contemn

Buzz from fans is tremendous in the

world of series fiction. The release of
covers and tithes for the nexa volume are
greeted with the bated breath lormerly
reserved for Hollywood blockbusters.

In response 1o this increasing awareness
of fortheoming titles, many teens won't
try the first book ina series if the nex
installments aren’t yet on shehoes, and
publishers are compressing the time
limes for publication 1o get subsequent
volumies 1o readers more guickly, Susm-
cious of the commercial matives behind
stretching what could have heen a
sanghe, fully realized movel across mul-
tiple volumes, some teens eschew series
emtirely

Teens online conversations abo

upcoming tiles sometimes reveal that
publishers’ plans are going wrong. In
one incident, the cover design of Justine
Larhalestier’s nowel Liar, which Eeaitiired
a moctally ambiguous model who did
et mranch the author's characienization
of the protagonist. became lodder for

controversy. In response, the publisher
changed the cover 1o feature a black
maoxlel {Larbilesther, 2009, Cutrage
about Simon and Schuster’s plan wo end
Kick Yoncey's award-winning Monstru-

maodogist senies led the publisher 1o con-

unue the serics beyond the third book
(foog, 20113

Authors Beyond the Book Jacket
From Twitter, to Facebook. to online
fan communitics for specific books

Explore the Online World
of Young Adult Literature

These sites regresant only a small
samplng of onling resources and
coEnmunities. For a mone complats
list, sea tha onling version of this
aenchid @t weanyy ascd ongfpublicatsons
feducational-leadership/mar 12/
wolEnumDBR eadng-Remixed

SO Ra0UICES

The Future of Publishing
Video by DK Books

v i oo uk/staticies/uk/11
faboutfuture. himl

Fanfiction Net

wewrwd fandiction nat

Guiys® Lit Wire
hitpHiguyshtwine blogspad com
James Kennsdy's
90-Second Newbary
hitpfameskennady
com/Bd-sacond-ninvbery

John and Hank Green's Nerdfighters
hitp finardfighiers. ming.com
Readergirlz

i Tiegelr com

Reading Rants!
Wi readingranis.org

Skype-an-Author Network
hittpekypeanauthor walpant com

Toresa Schaver’s Book Traflers for Al
http:/fbooktrailersforall com

and avihors, young readers have
unprecedented acoess o authors. An
author's online presence creates a dia.
logue with readers. Authors salici sug-
gestions for chamcter names, venly plot
points, and seck informed advice on
contemporary teen life. The mlormation
available through online imenacws,
book tralers, comesis, fomms, and
associated content iranscends the author
persona onoe contained in a photo on a
hook jacket.

Authors develop ther own mecha-
nismes for creating buzz and connecting,
with their readers, Using social media
andd other online wilitics, many suggest
their own books as read-alikes when a
teen emhuses over a similar titke. John
Green enlists his readirs in producing
lilm= to promote charitbes with the
Progect for Awesome (www . project
{ormwesome.com), On Twitter, author
Maureen Johnson coordinated comnbuy-
tions for ShelterBox howsing for disaster
reliel. The Speak Loudly campaign
mobilized auithors and readers s
censorship aher Laurie Halse Anderson’s
voing adult novel Speak was in danger
of being censored because its story
involved date rape (Anderson, 20000

The Skype-an-Author network
{hanpetisky peanauthor wetpaint. com},
imigtatedd by Mona Kirhy and Sarah
Chauncey, is an invaluable direclory of
writers willing to arrange vimual visits
with classroomee. Skype allowed Wendy
Stephens’s rural high school in Alabama
to bring in authors without the cost of
physical travel. Margaret Lazarus Dean's
visit put the author in wouch with the
children of NASA technicians, a demo-
graphic she had written about but nos
met. Melissa Walker's visit resulied in
a [riendship between one panticular
studdent and the author, with the een
eventially guest blogging on websites
Walker helps manage

Social Reading

Owiline commumities ke Library Thing
iwww lihrarything com), Goodreads
(www, goodreads com), and Shellan

ASCIN J soww avd i abiin Er



{www shelfan com) offer readers a place
10 share what books they're reading and
wamt 1o reacl, network with others with
similar reading interests, and discover
new content. Some online communities
center on specific books and authors
Members of John Green's Nerdfighters
(R finerdfghters ning com) and | K
Rowling's Pottermore (www. pottermorne
com) jon with other readers to discuss
and butld om the hetonal charncters and
worlds.

Many stuchents independently seck
1o extend their reacding experience by
creating their own content. A growing
mimber of teens eilier fedd oF write
fan fiction, expanding their favonte
stories and characters, hilling in gaps,
suggesting new plots, and creating
aliermate endings, often with the aid of
a heta reader who reads early dralts and
offers suggestions

Rook trailers, mulimedia teasers
used 1o adventise new tithes, are as likely
10 be created by voung people as they
are by publishers. Teresa Schaver's
Book Trailers for All website (hipat/
bockurubersiorall_com) includes works
by stusdenits as well as librurans and
teachers. Increasingly, such products
are replacing traditional ook reports in
English classrooms

Teacher librarians are explorng the
elimination of walls between hoek
clubs. The Springficld Township High
School Library Club recently began o
e Skype and Google Mus Hangouts
to connect and read with clubs around
the Uniied Stntes in what we call the
Somew hat Vinual Book Club. The most
recent meeting included five schools,
w5 well as a stuclent studving abroad in
Austrin. The clubs now use their Twiner
hashtag (#ewvhe) for discussions
between meetings

New Ways of Reading

Inan October 2011 comversmtion we
had with author James Kennedy, he
summarnized what we've observed
among, young readers today:

The new reader is vocal and soclal. Mot
simply content 10 merely fove a book, the
readers want Lo actively celehrate wha
they read 50, if they fmed a title they

love, they 1l nod only recommend o 1o a
Inend, they Tl alue dscuss it anline vias
social networking site. They Il bikely also
create lan gn or wiie Lin Botion, They1l
abness up as a beloved claracier [a practice
commonty referred 1o as vosplay, for
oostume play], Stories can grow beyond
the paee and translonm becouse of ew
reciprocal relanonshiaps between anthors
angd reader. Fans can approasch the role of
cxllaborator—io co-creale 0 the author’s
icrmial world. Thowgh reading coninues
a5 4 personal and whiesyncratic expe-

rience, soctal networking promoses fan
communities

We have no metric lor determining
the precise size of this movemen,
although we do know that John Green,
as ome examphe, has more than a million
followers on Twitter, We also know tha
wmewhere—beyond The Grear Gaushy
and Heamler and Lord of the Flics—young
people read. They connect and interact
with auhors and books in new wvs.

We can celebrate traditional resding
and readers. We can embrace new and
emerging reading formats. Battle lines
are unnecessary. As 16-year-odd Jelli,
shor for Angelica, anests, reading =aill
A TS 1 Ny eens

Keachng w a barge part of what tics my
peers wgether, 11 an everyday pan of our
e Rooks 'prmql.k s et only wink an

escape, b also with something 1o walk
about when we'te topether. We

A Young Resder Speaks

Want to hear mone about

onling reading communities? The
onling version of this artiche includes
commiants from 16-year-old Lauren
sbout connacting with authors and
othar readers, e-readers, fanfiction,
gnd social action sparked by reading,
You can find her rermarks a1 waw
Isadesshipimar | 2fci8SnumiDES
Aeadng-Remixed aspefyoungreader,

Online Bonus

“ Eoug airomsa l.llfl:i'«llll‘:“l‘l“l'“l!

recommend books 1o each other con.
stantly, and one of us can be found in the
ibeary at any given hour of the day. Even
mitade my cirche of {rsenls, @ lowe of
reading pervades my school. Lots of
peophe think that between Facebook and
Twaner, sl the consiang reading we have
no oy Bor schoed, it 5 easy 1w believe thal
tegragers maght not want o read
However, | am comstamby surprised in
class 1o hmed out that I'm reading the same
vk a5 sreone clse wha | though
wonild never read for pleasune at all
Teenagers still kwve 1o read, and socal
media has cnly enhanced tha @
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Reading and Wiiting Genre with Purpase n K-8 Classrooms adds a new T[ riling
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—Sharan Taberski, sussr of Comgrebension biom the GroundUp

Make room on your professional bookshelf for & much needed book!

Look in this issue for researchers Duke, Caughlan, Juzwik,
and Martin’s “Teaching Genre with Purpose.”
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Bryan Goodwin

Address Reading Problems Early

The good news S et rea iiestinte N :Im.ina-..-;.nwmu Spiral |
15 that with early e il : - . 8 Matthers effect-—
detection and ; " |
intervention, we

can get students o 5 P .' s "

back on track

Where Do Reading
Difficulties Begin?
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vowabulanes, greater Duency, and more
ettt kmanwleclie

O topr of this, seruggling resders moy
began 1o mternalize their lack of reading
abiliny and develop learned helplessnes
(Stanovich, 1986). They may become
unmotivated as kearners and fall into
what Torgesen (20041 has called a “dev-
wstating downward spiral.”

This combiatwon of lactors helps
explain the disappointing resulis of
reading programs aimed a1 the upper
clementary grades and beyvond. A con-
sisient body of research (Shaywinz el
al, 1999, Torgesen & Burpess, 1998)
has found that very lew stisdents wih
are pobr readers a the end of 1st grade
catch up by the end of lementary
school. Even the best imterventions are
only able to help older students acquire
reading hasics (such s decoding pho-
nemes and comprehending individual
words), but not 1o bring their reading
fuency or comprehension up o grade
level | Torgesen, 2004

For example, in one study of 60
Yrd 1o 5th grade stucents with severe
reading delicits, researchers Tound that
an intensive, clght-week indervention
browght studenis’ phonemi decoding
wkills from the 2nd w the 3th per-
centile, yet their luency skills only
inched up from the 3nd 1o the Sth per-
cenitile and then shd back 1o the $ih
percentibe two vears later. (Although
the intervention siudends did increrse
thetr fluency, higher-achicving students
miade even move guns. ) (Torgesen et al.,
2001}

Early Detection and Intervention
Thie gowd news is thar with carly
dhetectioan and intervention, we can gl
studdents back on track. A men-nakyses
of 20 studies, for example. revealed
two ke predictors of kinderganners:
future reading diffculties: their ability 1o
idlenstify leters and their knowledge ol
sssociied leiter sounds (Scarborough,
1aga), Subsequently, 8 meta-analysis

ol 52 srudics foumd strong cvidence
that explicit instruction in phonenik
awarcness can improve students later
reading abilities (National Instimie o

Child Hesldeh amd B Development,
20000, Although phonemic awareness
mstruction alone does not make a com-
plete reading program, research makes
a stromgs case {or testing all studems”
knowledige o letters and phonemes
madway through kinderganen; idenai-
fying thise students who fall below a
certain poant (say, the With percentile),
and rargeting them for intense, small-
FrOU or one-on-one inonng 1o hrng
their decoding abilities wp 1o par
[Torgesen, 1998)

Years apo, Hartshickl Elementarny
school, a hagh-poventy school in Tal-
Eahassee. Florida, adopred a batiery
of assessments 1o identilfy struggling
readers early so they could receive
tangeted small-group mstruction, Cheer

& B Lyon (Eds Y, Wy bl can sl
Ehl]ﬁ'w th adafins gt im vticadins ipp
151=174) Lanham, 80 Sarcone Press

Mataial Instivate of Chald Health and
Human Development. 200K By poed
of the Mainonal Rrasling Panel: Traching
childien o el Washingpon, DO LS
Cemerniment Primtiag Offe

deumian, 5 (20090 g e odds s
Chiddrrn i risle Sewem cvaeniial principles of
wulsscyativmal prograns that broak e ovle o
Jamy 'Iu"u'-;-l.l:rm‘l.t I- Praeger

scarborough, H, 5. (19891 Predsctem ol
readhing disability from Lamilial and incs
wighual diflerences _ﬂ-ml'rl.uf il et el
Pevihalogy 811D, 101-108

shavwitz, 5 E., Fletcher, | M., Hilahan,
1M, Schscadier, AL B Marchione,
K E., Stuching. K K., Francs, [V ]«
al, {19900, Perastence of dysesia The
Contecticut longitudinal study a adoles
cence. Peddairice, TOM0B), [ 351<] 3%

Spanwe 1, B Burre, 5 ML & Garilllen, I

Research makes a strong case
for identifying lagging students early.

i lour-year period, the reading perfor-
mance of the schools 2nd grders rose
From the 581k 1o the 82nd percentile,
and the propertion ol studenis below
the 25th percentile dropped [rom 14.5
1 2.4 percent (King & Torgesen, 2000]

Riesearch and the expenence ol
schaools like Hansfichd suggest that when
1t comes to reading problems, we cur-
rerutly have the information we need lor
carly diagnoss and treatment. Wee have
at our lingertips not only the tellale
earty markers of stucbenis who are falling
bachind in reading, but also the mterven-
thenis that can, with 4 reasetable level of
elfort, help narly all sudents avoid the
downwand spiral of reading filure and
instes] experience the exciting joumey
jorwand readding success. @
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Robert J. Marzano

Art & Science of Teaching

An Easier Way to Score Tests
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ERB offers msdmission and achievement
assessments for siudenis in Pre-K to Grade 12
Al of e solutions ane available online, ghving
ERA member schionds aroumd Uhe globe (ast,
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Thomas R. Hoerr

every child
neads 1o
gncounter

frustratio

to step back,

redssiss, daiid

iy agaimn

Thamas R. Hoerr is
head of school at the
New City Schaal,
£ Waterman Ave.
St Lowis, MO 3108
trhoerri meweity
schoolorg, He is the
suthar ol The Art of
Schoal Leadershng
(ASCID, DOOS)H mnd
Schoal Leadership
far the Future |NAIS
Pross, 2008)
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Got Grit?

hoaild an educnor ever canse a siudem
o feel Emsratied, or even o l?

Yo iy have palsed vour evebmows
or rencacd my hiest sentence just 1o be <une that
youl didn’t misunderstond. Afver all, an allir
maive answer to thal question Tons counter to
somich of opr treining, Dot we always work
tor hielp onar stucbemis sucoeed? Desagmimg lor
stidet frustration and Twlure is unheard of
And thats imboriunae because the answer 1o
Y Qs 0m 1S Vs

s imipaarianml o s bl [MCparal o 15 {anad
10 15 NPT TLIN] I 15 MRy
part ol whiat students meed
1o succeed m lale. Howarnd
Cardners persoml imel
ligences, Damiel Goleman’s
emotiomal intelligence,
and Carod Dwecks mimd
seis all reflect the Gt that
Car aniludes are even mare
impsrtant then our skills

W kmvow and undersiand
s of this, of course. We
work (o help oiir stuhenis
have o persative anitude
absinl achoss], b pooad
e, ANl 300 |" athiers. Every ok her valuis
stischent effor amd responsability, Yer mn over
booked guiality—aone thait 15 crucuil in e hbeving
siicress i the real world=—ks @i

Wiy Loty has been plking aboan gni since
[l aflter we pead o New York Times article by
Pand Tough called =Whan B il Seoret 1o Saecoess
ks Fadlure!
real worll] deperds on far mione than schio

Toueh angues that swooess i the

lastic preparation. He argucs—agid oy lacuby
B L o phial IL-,1r|'|||'|;.: (TAR | ~.|1|lr|-.l i Laibuare 1=
easemilial Lo sccess

Gramed, we have studenis who siruggle
anid whose school experienoes are dlificuii. W
CReale opporumins {or suppcess lor those stu
dents and help them see thai they can achievs

Every child nesds o beel that bearming s

pewssible and probable |
For some ol our students, bowever, learming |
conies casity These are the !II'|||I1 1 Wl A I
o the hoaor pdl, play on athletic weanis,
ticipate in drama or debaie, and hod ofhoes i
stuclent povernment. These students come Lo
school expecting 1o succeed beomse, well, that's
il I|||_ Y |||"' Wi e a dibleremi ||I'|I|:|:.|r.|l|||
tir thiese studemts. We need 1o be sure thae thaey

SOHTIETIMES encoimiter msirton anil Lanluar

Thowe are boaided] termms, Mo one Bikes 1o
frusiraied, amad no one wants wo [ail, But every
child needs Lo encoumiter
Frustrion and filure (o
I o stepr bk, reissess
amdd try agin—and again
I surely seems odd and
perluagrs bt bess Lo create
scenaros i which saudents
wre oo successiul, but how

car Eheey learm 1o overcon

,'|||1.|'|--|13. il they laven

CXN riemced it |
As eclwemaors rart o oo

by s 1o ensure tha every

chitlel Bimcls sucoess, and an

i pesrtaayt part ol Bmding

sucoess i knowing how o respond 1o falun

Ax angver <aar Mo Hamm saadl

all the vime. It happens every day i practice

Farlure happens
Pl

Whs miakes vou better is how you reict 1o i
People who huve not learned 1o respeoned well
fioo Teunst ption ol falue are Boely b chaosse
||_|-'|-|-. without minch reske o challenge and 1hus
diestine themselves 1o a lile of L clactabiliny
salety, and medausony

Rescarcher Angela Duckwonh, clited in
Fowahis anicle, showed whal @ predsctor grin
o O SElOUesS 10 any eI Imioim « I'. MIETILATS
sichool o West Point Aduigliemny She siys tlu
arit “enbails working stremuously s chal
lempes, mmmaining elfos and interes over
years deapite {miure, sdveruaty, and platenis in

prosress.” Indeed, within a group of equally
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Carol Ann Tomlinson

One to Grow On

Creating Flashlight Readers
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It's Never Too Late

"
Several years ago, our school decided 1o fogus
! :

ot hualdimg lierscy skills soross the cumiculum

s g scbence Weacher, | wis now expected 1o
fesich reading arateghes o my siudents & part
ol my science mstmcion. | l\.i:ll'.lr\.i'l reliced that
whien | was m schood | hnd never used the =L|I|=
and statesies | wis now feaching. As @ resuli of
mey coperienee teaching mv students nonfiction
redding shalls, | began toouse them myvseil |
immaediarely moticed that my eetendion and Com
prehension improved. This experience showed

i I

mie Vhat these skills are ingsorueni lor the student
10 TELESIEr csurly on—and 1S mever s ke for me
10 bearn them, ciihsee

Ray Leonard, scedvdé [eRchar,
Glzsgow Middie Schaol, dlexandra, Vergona

Model the Thinking

| was reading aloud to my Sth griders when
| come b pareniheses inthe wexl. As usiitl
| bewered my voiee is an oudi chae 1o 1lhe
gructure of icleas. Then | wondered —mavhe
they dion't knens sy T disingg that, S0 | pasised
il explained how the punciuation signaled
imwcariingl Tha | s irving B comvey through oy
chumged tone ol volce. That s whan a siuchent
saicd, "0 Really? and 1| knew | had strack o
learmime need. My modeling of good neading
WS L Efh -|:-.:|| Spudemibs also nes died 1w 1y
o] thie thimkime bsehangd the reacking
Scanl Hayden
diractor of curriceilum and ingdruehion,

International Communily Schoal
Bamngkok, Thaand

Excitement Doesn’t Have to Fade

The sinfomunate teabity = Uhad the excitensend
arid envthosiasm Uha defime 2 new reasder al ope
§ or 5 often turms o dread, embarrassment, and
sedl-tlamaihg by higdh sChioed, | am cereaan thl s
educators we can help all students grow i Eii

readimi capacaly, bt ot my cone | believe tha

B Gigoaiinnal Lissrasme J M )2

improving, adelescent reading has as much w do
with the stodent’s mund-set and self-conbdemnce
a5 it dows the instrictor's methagbology A top
ter acbalesoent reading prosran needs o wldess
hothy neeals

Fd Caposey, principal,
Cregon High Schoal, Cregon, nors

Students’ Interests Come First

As an avid reader since childhaood | | was cager
iy adware ey love of reacing waih my siudenis, |
assumed they would Ladl in lone wath e s
o] Bowoks than | had lowved. Flomeewver, 1 gunckly
enconimberedd reluciant peaders wia thiogii o
[ ,||||:;|_'_ 45 AL II--||, | learmsedd o CINA thwem

CUWHSITRE |-|'- -| 5 I _r'\ll| emiling il | s .|i|||

iterests. By ollenng books about sports amd
popular cultire, | was able fo ignite & passion lor
reacing thal eventually transhermed so clissroon
redding, It also helped me 1o learn that even in
the classroon, stdents necd 1o have a porpsos
(o reaadiig and teachers need Lo limnls Tomr wanys biw
engage Audenis in the material

= Cathy Hix, K-12 socup] sitnies speciiist

Arfieggton Public Schools, Wirginda

Teen Readers Need
Continuing Support
I've learmed than we top insiruction on leamdig
po rea] s whien kicls need s the most. Yo
pour resources imto the primary grades with the
asstumprion thar a student who can read wiell
ot erde 3 will read well througdhous schssol
bt Al just wsnn't dhe cose. Moy studemts wis
wiere great readers i elementary schossl aren
spcerssiol in middle and high schaol becase w
diont comtinie to teach kids how oo read mon
sopiliEst i il and comiples nonhcton teses. Pl
vicians hove photo ops with littke ones learning
1o read. ban they are scldom scen wih the een
who read= at a el grade level and s in danger of
dropging oul
— Rpmang Lowes, secondary aracy specimlis!,
Lewiswifle Indepandent School Districf, Texrs



We Should Expand
the Definition of Literacy

(8} I!I|1'!'¢"\-|l:'|| {15 ] '-"ah.'|| |I|1'I:.1|.\ '\-LI]I" |||||.I.'| 5
Audents noed 1o be successhul i womoreow’s
wiorld, Reading a paper-hased, static documeny 1=
vastly dilferent from reading a mulilinear, digial
document full of hyperlinks. We olien provid
o teachers with profssioni] development that
dimply temches them how [ teach traditional
r-.'.u||:".|; anil w ing aheills when that snit “I'I.l'
-“ll,l-,'ll‘ll- '-Ll” N || H.I:‘IH'I.I'._'I‘I ||‘I|, e &% .I.Jlllll.. L1k}
tradticnul liveracy skills, we must expand that
defmition so our students are preparcd for th
funure

—Cary Harrod,
insfructionsl technology specialist,
Forast Hills Schood Dvstnct, Cincimmaty, Ohio

Phenices Isn't Enough

| n'r|||'|-.||1-|':| vivadly 1he F‘Illtl.'-‘\-.ll' whio stood

i frownt ol fu classpoogm of funere teachers and
i, 1 wou knaow yoaar |'-|1|lr||| %, VIME CAN i h
e o 1o ressd Pecanse thar's alf plses 1 mesd
s 0 woLmg, naive ._|,I'I||;|_';k afusclent, 1 (LA
hean anmd soul ino kearning phomcs mules. Bu
abthowggh phionics 1 8 crucial comiponens of
reading, there is much mone to the complex
alelll of lreracy mstraction. 11 knew then wha
I I._||.-|.'. T .||u'-u| the oWt | -|-|-.II'|:.1 gurs
tions, making connections o the wext, and
baudding [uency 10 enhance comprehension, my
reaching would have looked entirely differem
Boemlime the professioml lineratore, collaborning
srith peers to discuss curment pediagogy, and
kearning through technoboy (videvs, wehsiies
wihimars, blogs, and = ond—all these opponu
pities hielp me keep sbreast of whar the currem
TesriT |'| WIS ..1|"\|.'-I.| |.I-|_'|.|| v e riict oy and hiow
| can ||'||.|1|.-|'r|||'||l thad sesearch ellectively inthe

L I,I.I- SEUHIN

— Ay K. Lockhary, 40h ﬂ-l'ﬂ-l:'! INERACTOr,
Price Laboradory School,
Limiversity of Northern lows

Students’ Fears Can
Hold Them Back

Stubents wheo suruggle o read have a deep
pooled desire to read beter, Ban that deep-rooted
passion is olten I".|||1'I.I sath expually strong
{ewlhimips ol lear s i leniony Hl.'q.:lLEHI:II'l!.-'. st

feclings 15 essenmal 1o coaching stuckenis Lo be

sironiget. more conbident readers. When linked
with CnEagmg iraterial that the saisdemt linads
J|I-'|1-|'.||||1;.:_ the |'|.|.=~-I-.'-I1 | Eil -IHIF"III'- @ will ;.!I:_u|11.||||l.

ovetvome the kear ol tulure

— Jeffray MeCoach, reacher,
Methacron Schood Dvstrict,
Norrisiown, Pennsylvania

Children Must Feel Safe

Years ago, a audent whao hoed Been inomy muli-
willepotical classroom lor loar viars became

my foster sone He had been idemtilied wath

al Arming |_l|-.|'|1|||13. aridd was not |-..|||||||;.: [ [}

reaid it ol thie T thoar | hgicd vred vamones

| assumed that my students

would fall in love with the
same books | had loved.

approaches thar were successful with ol
children. When he canse 1o live with me, he
wes g anery, [rustrated . and deleated learmer
Fimally, in Vih grade, when his hasic necds lor
stahility and secumty seere met, e wias able to
calm down and keam to read. His desire had
always been there, What 1 learmed s this o
learn, childiren st teel sake amd leweeed
— Debbie Fish, director of professional learming,
Cientral indiana Educationsl Service Confor,
netimnapalis, Indiana

Kids Need to Play with Language

Whien | began weaching in the carly ‘Bis, |
dhidd ot ko the importance of phoncmic
pwareniss: | certainly undersiond phomics
Linguage -cxpericioe Ac1ils il hanw
JII1P|.'|I|.I1'|| ib WS 1aD COVINeY Illli ‘Ill I\."«.'I\.'\-. h'.”
| skt understand the primary place that the
ability to distinpuizh sounds plavs in leaming 1o
read. Alter | began o gradware school program in
cducational the iy il I EERCE ¢ il STy
Ii|.|| || Ll .II1|| |-|r||_'_l.|_||,:q' IILI'I il EX r|-.'|.l|| Il\. .I1 h'LI [RLT]
al v 2% m cenarad part of carty litercy
= Poily Mayer, cfinic director,
Raskob Learning institune and Day School,
Oarkelgred, Caléfornia

For more readars
stories about teaching
reading, scan this

OR code on your smart-
phone or go (o Wy
ased org/publications
feducational-leadership
fmar12 vol69/ mamE
MWhat-You ve-Learmed-
About-Teaching-
Resding. aspx,

El=EE
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ﬁ_ reading assistant

A reading tutor for every student, on demand!

Make Every Minute Count

A reading tutor for every student
With the Reading Assistant™ program, students recene individualized reading coaching @very time they
use the software, making the most of each instructional minute, On demand avalaility make the

software easy to implement for SChosol or Pome s

Unrivaled literacy support

Reading Assistant is the only online reading program that listens o students as thiey read out lowd

imtervenes when they falter, and automatically scores their aral reading Mo other prodgram o &-Dook
provides comparable real-time guidance and feedback

Proven to get results

Students using Reading Assistant softwane can improve Their reacing

prade level up to L% mone than students receiving Classnon Far more info contact

instruction alone, in the same time perod. Reading Assistant by Phone: BEB8-830-4122
already een ||11|'||-'-r'|'u-|'-[- el i thousands of clatsrsoms across the

; d . i 3 S0 OO
United States. When will it becomee part of your Classneom Email info@scilea \



On Privatization

School Choice Distorted

m writing to express my dismay at the decision to publish

James Harvey's artiche *Privatizanon A Drun on Public

Schoals™ (Pecember 200 1 amuary 200 2 wath no coumer-
point commentary. Harvey's anicle is shon on meaningful
dita and bong on thetonc that distons the posstion of school
chosce sdvocates, promsting fear and misinformation instead
ol thoughtiul debate and discussion

The Birsg Enlore of Harvey s argument 5 his siiggesthon tht,
because education is a publbic good, schow] chodee options
ke chaners and vouchers must be had, Bui Harvey makes
no effort to explain why the only way to deliver pubhic goods
is through govermmend-run schools. This is like ssang that
because health & a public gowd, only governmeni-run hos-
patals can provide it

As the U.S Supreme Coun ruled in Zefman v, Simmins-
Harris, the Cleveland voucher program was constitutional
becanse the money provided lor educational vouchers fol-
bewed thie snadent. The |.1'.I|‘|I| ot wl of education can he pro-
wided with government support; that doesn’t mean that only
povernment agenis o deliver the senace. Just as velerans
muay use the G.1. Bill wo pay for wition m private colleges and
paticnis may use Medicare or Medicaid m privale |'||.'r'.=-FlIIL1'i.=-.
education = mdeed a p|1|::-'||-. s that dioes mot reguire d
slake=-mun |:||L=:'.||E!-.'-'|:. (i schios

Harvey cites data suggesting that achievement of students
in chaner schools and voucher programs isn’ comsistent |y

iur;_hq:'r than their ¢ OLTLCTERIIS a0 irackinional pnhll.. artunnls
Bl schon] chaoice advoscates do nog sugest that every chamer
or private school wall naurally dooa better job. Like every
entreprencunal enterprise. some will succeed, and others will
il The differcnoe 5 thad if famlies are dissatistil with the
education their chuld receives in a chaner or private schiool
they may exercise the option 1o enroll elsewhere. Poor [am
ihes without schood chosce oplens have no such opportuniy
and i their kocal public school is failing, their children must
(il wenhy m

The most disheartening aspect of Harvey's article was his
characterization of school chotce advocates as liberiarins
ohsessed with private propenty (and, we may infer, devoid of
interest in human beings—as if those two things are mutually
exclosive), o |""-'T|'I-1|h worse. Harey equaies chiMoe sdviscales
with the ruthless Chinese dictator Mao Zedong, Such compar-
[sond e ned only imaccurate (choace sdvocates do nol belicve
vouchers and charers are a quick fix thar will cure all of edu
cation's (lls), bt al=o inflammory, misleading, and winfadr

Harvey's artiche distorts the message of school chosce pro-
ponents and derails the chances ol a meaningful public debate
OUET Iih' |||1I_'|-'.|_

Gary Houchens is assocate professor in the Department of
Educationsl Adminisiration, Leadership, and Hesearch a1 the
College of Education and Behavioral Sciences at Westarn

Kentuciy Lnre@rsity m ﬁl.‘l'.-.'lnl'-g Grean

School Choice, A Fix That Fails

ary Houschens timores the research | '|1rrw-|._'r|h1] phisses
over the distinction between lunding ol schools il
other p:u|1|.||, servioes, and misses the [ il the Mao
Ledong analogy
With respect 1o the research on charters. it & pot a case
of “somie will succeed and some will Bil" 1 15 a case of only
17 peroent being benter than |1-'.|.|1|h schowols. As | explon in

the artsche, @ Lindmark study from a pro-chaner think tank
comchuded that 83 percent of charters are either worse than or
no better than public schiossls. Meanwhile, in case alier case
vouchers have not delivered on their promise of improved
achievemeril

Contrary (o Houchens's claim, financing K-12 education is
sl akin 10 linancing health care or higher education. Sotes

ASL DY / www . & I L m



THE MAYERSON ACADEMY
FOR HUMmAN RESOURCE DEVELOPMENT
;& private, non-profit
organization provsding susta imable,
needs-based, and targeted
profetsional development services
Lo schiools and districts,

PATIONINCLUDE THE FOLLOWING:

¢+ Second Larguage Acquisition

+ Orton Gillingham

Positive Schood/ Classroam Cultuse
student-centered, Active Learning
s Ofweys/Bullying Prevention

+ Standards-based instruction/Common Core State Standards
» Co-teaching/Collaborathve Practioe

« [iflerentiated nstruction

Far addifional informatiion on services provided by Mayerson Academy,
condacl Edward Green af 313,47
oF vl o wehaibe ot

Siate standar U‘E-:.Illnﬂ |
T lesson plan modules

Reproeducible handouts
and rubrcs

Siop by booth T34 and leam
s aboud ot curniculem
products and professional

develogmant. Wea ll have
a frea gift for you

Learn more at www.CharacterCounts org or call B0D-711-2670.

CHARACTER COUNTS! II]]I[
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James Harvey (= cuocutiee diect
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What Do You Think?

To offer your own comments,

please join the conversation

at Inservice, the ASCD blog,
at wwaw.ascd.org/blog
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Pepperdine's Educational
Leadership Academy olfers:

»  Aooessible Gl 400 rechadiogh- tiended Roemal poovides
r . . face-10-face imMBdBEmGN wilh Hhlng NS
Accessible. Flexible. MEﬂnlnngI. *  Faculty scholar-practitones who e dedsCated o your
Ihe- g UL DESS
aperlal change Holg eoaxie 1he sehools neaded [oF our Raton's drends «  Elfacive isacershin reming with choss imlegratos of
dirily of lEa e PO OWET 30 yEars. Fepoerding vty A AT TiEldwin and CoUrsraCrs

T s g o s wirh Bl H P e, AN Wil E & |.'E~'||'l|:l{r!|1|--1" ol k"."-".H-': T '“: 1 P U f‘“—f

iransform Inday's schools and afisct posive chang prodessional nebwi

# Dewploprment of a0 aninal Actsss Ressarch Progct
curilomined Tor yourf SChodl She

+  Fleuible chass schedubes designed forthe working

Start classes in e fall 201 1 and gradesle dn fese 201.2! AR

Attend an information meeting. RSVP at gsep_pepperdine.edu or call (B66) S03-3467
to schedule a consultation with your program admissions manager, Michelle Awadalla,

WANTED!

ASCD seeks two highly accomplished young educators for
recognition and $10,000 award.

Join ASCD in celebrating 10 years of honoring excellence in the next generation of educators—
submit a nomination for the Outstanding Young Educator Award at www.ascd.org/oyea

¢ thie past decade, ASCD's Outstanding Young Who will win the next Outstanding Young
ater Aaward (OYEA) Program ha FroscEren] EI'.‘ll.ll-'.-'ltl.il Bowrard 7

“OVEA =

OUTSTANDING YOUNG te yoursell. Go 10 www.ascd.org/oyea and
EDUCATOR AWARD \molete an online apolication today

4



s proven PATH

(00 CENTRAL OFFICE POSITION

SETON HALL UNIVERSITY 'S
ExecuTive En.D.

JANE) EILIMAN 3
SETON HALL UNIVER!

DOES YOUR SCHOOL HAVE THE

BEST TEACHERS
INAMERICA

RECEIVE YOUR SHARE OF OVER
S150K IN GRANTS AND PRIZES! == -

WORTH AVE. EROUP WANTS TO KNOW WHO YOU THINK IS THE BEST TEACHER IN AMERICA

SEND YOUR STUDENTS, FACULTY AND STAFF TO:

www.VoteForTeachers.com

TRE SCHOOLWITE THE BEST VOTES WINS & 575K TECENGUORY GRANT. AND. THE TEACREN WITH
THE BBST WOTES AT THAT SCHL WINT AN IPAD AMD AN [MOD THECH AR FOR THEN CLASSROOM.

R 1 vt W VoleForTeachers.com
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Providing the Information You Can Trust
to Build a Foundation for Learning

Dravid is in the fourth grade and dreams of working at a magazine, His reading ability is not on par with his
classmates, however, and he particularly struggles with new macerial,

His weacher, Mrs. Garza, reviewed his scores on the Stanford 10 Total Reading subtests. VWhile David
performed well in Word Study Skills and Reading Viocabulary, she discovered that he needed help with
Reading Comprehension

She developed instructional aids to strengthen his skills in those areas so that he could continue pursumng
his dream,

Trust Stanford to guide your decisions.

Stanford 10 is walid, reliable, a|lg|11:"l:‘| 3 e, i

with national standards, and r":".--‘. h' m
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bias. With Stanford 10, you have
confidence that this technically
excellent assessment will help you

make the best insrructional decisions Stanford 10. The GHE to Trust.
800.328.5999 | Stanford | 0.com
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