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writing, listening, reading, and speaking.
The negative aspect ot this technique was
that the teacher could not provide feedback
about the intonation and pronunciation
problems while the participants were
playing their roles. Though these problems
were eliminated in the review section, the
immediate feedback seems to be more
beneficial than the feedback provided in
the review phase. Another negative aspect
was the unequal distribution of speech
among the students playing roles in the
films. After 6 weeks, a considerable change
was observed among the students in terms
of regaining their confidence. They were
no more shy and fearful when speaking in
the classroom. This technique seems to be
a good technique for improving ESL/EFL
learners’ speaking ability.

This study in highly implacable in
language classes. Based on the researcher’s
all the students of the
aforementioned class were psychologically

observations,

shy. Thereasonconfirmingthisclaimwasthat
all the students had an intermediate mastery
over the writing skill which is somehow an
individual skill. On the other hand, they had
difficulty in speaking which showed their
inability in oral communication — a social
skill. For a class with these charateristics,
the materials should be chosen by the
teacher based on students’ interest. This can
increase learners’ involvement and their
participation in class activities. Teachers
of such classes are in fact counselors who
facilitate the learning process by increasing
the learners’ level of confidense.

onclusion and implications

for Teachers
The recent improvement in technology and
lower-priced facilities makes video creation
in the ESL/EFL classes an excellent way
for language learning. These videotaped
the students’
motivation in effect their ability to use the

projects can increase

language for meaning communication. They
can express themselves and this can add to
their sense of success in communication
which can lead to better learning results.
The hope is that the use of technology
especially the technique of videotaping is
considered by language teachers and tried
out in language classes.
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framework was provided which includede

the following principles:

1. Each student must act in at least three
movies

2. Each movie must involve at least four
characters.

3. Each movie must involves some kind of
debate on the mentioned topics.
Then, the the

participants with two general objectives

instructor provided
and one specific language objective:

® General objective 1: Student are
expected to use as much English as
possible.

® General objective 2: They are expected
to learn as much about how to make a film
based on a scenario in English.

® Specific language objective: They
are expected to learn and practice various
forms of the language used for debates.

After this the
students were divided randomly into groups

introductory  session,
for making their films, the first film included
an interview about the quality of public
transportation in the city, there were an
interviewer, three passengers or citizens and
a municipality representative. The students
wrote their scenarios with the help of their
teacher. There were a number of topics to
be discussed in this film like the quality
of public transportation, the quality of
underground trains and the advantages and
disadvantages of using a monorail. They
uesd their real life experiences to write and
edit the scenario. The students reread the
final scripts and decided about the group
strusture and the roles. At the final stage, the

No.3.Spring.Vol.25;

teacher printed out a shooting schedule for
each group of students. Afterwards, the film
was started and they tried to play the roles.
That was really great for the first time; there
was a hot debate between the passengers
and the municipality representative. The
teacher then provided some photos from
modern pubilc transportations from Japan,
Singapore, Germany, in order to find the
advantages and disadvantages of public
transportation. Each day there were about
two groups of students for playing which
took two hours; one hour of which was
dedicated to editing and the reviewing
process. Due to having only one laptop, the
teacher himself did the editing but this was
with the help of the students by using a video
projector. In the review process, the students
had to listen and watch carefully in order to
find mistakes and errors in pronunciation,
vocabulary, grammatical errors, stress and
intonation, etc. Here the instructor helped
them to find the errors and correct them in
some cases. It is also worth mentioning to
say that there are lots of internet sites for
finding the first draft of scenarios such as
the following http.//www.jpb.com/creative/.

ositive and negative aspects of

this approach
We had different positive and negative
aspects in using such a technique. One of the
major positive aspects was that each student
had the chance to learn more about different
facets of filmmaking. The next positive point
was that each student had the opportunity to
work on multiple English skills including



researcher reviewed Microsoft’s Movie
Maker (included in the vista and windows
seven operating systems). The use of this
program is very easy even for an amateur
filmmaker. Another important aspect about
the instrument to be mentioned here is the
use of a modern laptop which empowers
the researcher to make the clips and films.

Before going through different phases
of this study, it is good to have a brief
introduction about the mentioned students.
These students had been admitted to the
BA programme of English Literature and
English Translation after passing Konkoor
(the national university entrance exam which
is held in Iran nationwide annually). After
passing three terms, some of the students’
professors told the vice chancellor of the
university about their inability in speaking
English. The vice chancellor of the university
consulted the researcher of this study in order
to have some remedial classes for them.

etting started: the first phase
Gof the study

As mentioned before, the participants of
this project were twelve adult students
with the background of learning English
in secondary education for almost 5 years.
They were all reluctant to speak in English
and even some of them were disinclined to
speak in Persian (their mother tongue) in
the classroom situation as reported by their
previous instructors. In the first session,
they were asked about their reasons for
such a behavior. Most of them were
so shy that they hesitated to utter their

names. In addition, the researcher of the
present study used a group interview in
order to find some information about their
English language ability. In this interview,
they were asked about their hobbies and
entertainment, their previous jobs and their
favorite works, etc. They were also tested
based on a writing sample in which they
wrote about their background information.
Interestingly most of them liked to
watch English movies and films, though
they were not eager to speak in English.
Consequently, this was a good stimulus for
the use of videotaping in the classroom,
based on the previous experiences of the
researcher. It is important to note that, one
of the students worked as a radio director
for making documentary parts and he was
considered as an assistant in helping his
classmates with regard to film making.

he second phase

In this phase, the students were
notified of the importance of the speaking
ability and the importance of the main
technique of the course in enhancing the
speaking ability. It was explaind to them
that they were supposed to play roles as
actors in video clips. The teacher wrote a
number of topics on the board in order to
be discussed by the students and to be used
as the scenarios for the clips to be recorded
for the next session. They were free to
choose speaking from a memorized text,
or improvising about everyday situations
ranging from talking to a neighbor to
ordering food in a restaurant. Finally, a
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Abstract

Many ESL/EFL teachers have encountered students who are reluctant to stay in front of their
classes for giving a presentation or even students who are reluctant to speak in English. This is

perhaps because of their shyness; technically speaking, they suffer from the shyness syndrome.

In this study, a videotaping technique was used to solve the speaking problem of such pupils. In

the present study students were both actors and film critics. Going through the treatment for a few

weeks, the pupils seemed to have overcome their shyness as most of them were eager to speak

in English in either classroom situation or out of it. The result showed that the aforementioned

technique was effective in terms of improving the speaking ability of the learners. Evidence is

provided which shows the participants’ positive attitude towards using the videotaping technique.

Key Words: shyness syndrom, oral proficeincy, video-recording of conversation classes, group up work

Since the invention of the video-camera,
students-produced video has been an
interesting option in English as a Foreign
Language (EFL) and English as a second
language (ESL) classes. This technique
can lead students to interact in activities
that involve problem solving and thinking
while learning a second language. There
are a number of research studies about the
influence of the learner-centered project-
based activities on English language
learning including speaking, pronunciation,
etc. Carney and Foss (2008) summarized
the benefits of these types of activities in
this way: they enhance ‘“pronunciation,
skills  (Carkin, 2004;
Hardison and Sonchaeng, 2005), non-

and speaking
verbal communication (Dickson 1989),
cultural awareness (Gareis 2000; Isbell,
1999), group cooperation (Elgar 2002),
and student motivation (Dodson 2000;
Heldenbrand 2003).
teachers can use the scripts from a video

Furthermore,

project to empower different levels of
reading, writing, listening, and speaking
1991,
235)”. This article examines a video

instructional materials (Wessels

No.3.Spring.Vol.25;

project that was conducted in a short term
English program for college students in
Iran. There were about 12 undergraduate
students, who studied English literature
and English translation. The instruments
which were used for making and analyzing
the films were a laptop and a video camera
in addition to a video projector.

S ome critical issues about
video projects
Although, video projects for ESL classes
have lots of benefits, the time and the cost
of making these films are two important
problems which may lead this technique to
a corner side. Nowadays, advances in video
technology and other editing programs
have paved the way for using video projects
in ESL/EFL classes. The emergence of
Microsoft Windows Seven and Apple
Macintosh operating systems, in addition
to modern video cameras and some Internet
sites like You Tube, Skype, MSN, Yahoo
are all good reasons for using this technique
in today’s ESL/EFL classrooms.

To prepare himself for the use of
classes, the

technology in speaking





