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Abstract

Using computers in language learning and teaching is not a very new phenomenon. With
the introduction of the computer in the ELT classroom, the concept of learning, the role of
teachers and the role of learners change considerably. This paper deals with these changes
and offers a constructive model as the major educational theory relating to ICT integration
into the language classroom. In this model, knowledge is constructed by the learer by drawing
on prior knowledge and personal experience. An ICT- based lesson plan has been suggested
showing how to use technology in the language classroom.

Key Words: Computer, Computer Assisted Instruction, Language Learning, Computer

Mediated communication, Constructivist Model
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ook €2 Richands

Willy & Resasndya

Metbodology in Language Teacking: An Anibology :;f‘c._}fn'm! Practice -
provides an overview of current approaches, issues; and practices
in the teaching of English to speakers of other languages.
Containing a broad collection of articles published primarily in the
last decade, it illustrates the complexity underlying many of the
practical planning and instructional activities involved in teaching
English. These activities include teaching English at elementary.
secondary, and tertiary levels, teacher training, language testing,
curriculum and materials development, the use of computers and
other technology in teaching, as well as research on different
aspects of second-language learning. Organized into 16 sections,
the book contains 41 articles by well-known teacher trainers and
researchers. Also included are two sets of discussion questions -
a pre-reading background set and a post-reading reflection set.

This comprehensive anthology serves as an important resource for
teachers wishing to design a basic course in methodology.

COO0OO0O00LOOOO00BOOOOVCOLCTOOO0O0000

Langoage May
Languape Learning

LIERRN . 13

Language Play, Language
Learning

WINNER MLA KENN ETH W MILDENBERGGER
PRIZE

SHORTLISTED FOR THE BEN WARREN PRIZE
Cuy Cook

This book demonstrates the extent and
importance of language play in human
life and draws out the implications for
applied linguistics and language
teaching. Language play should not be
thought of as a trivial or periphera!
activity, but as central to human
thought and culture, ta leaming,
creativity, and intellectual enquiry. It
fulfils a major function of ianguage,
underpinning the human capacity to
adapt: as individuals, as societies, and
as.a species.

C0000P0008600000000COCOPR000DIOSE690S

The Study of Second Language
Acquisition

FIRST PRIZE ENGLISH SPEAKING UNION'S DUKE
OF EDINBURGH 800K COMPETITION

Rod Ellis

This book provides a general
framework for the study of second
language acquisition, and a description
of learner language and the role of the
linguistic environment. It examines the
fearner’s internal mechanisms, explores
individual differences in language
learning, and reviews the expanding
research on classroomn second
language acquisition.




KEY TO THE QUESTIONS
Vol. 18, No. 73

BRAIN TEASERS

North; from the South Pole, all directions are north

A priest

Smiles; there is a mile between the first and the last letter
Post office

A towel

They read the same right side up and upside down

A telephone

Your breath

The one you mail

A blackboard

MISSING DICTIONARY DEFINITION

@ A studious person is one who is characterized by diligent stedy and fondness for reading.

® He was a furious boss, ro'aring at employees for their slightest error.
CROSSWORD PUZZLE
- IE
g | o s CO R O
]
o GO 3 ) | 0 S 3
] (]
s EIIET
0
]
I o [cucnom [ [ el cn
SCRAMBLED SENTENCES
® God helps them that help themselves.
@ Nothing succeeds like success.
® Birds of a feather flock together.
® A rolling stone gathers no moss.
® No news is good news.
@ Better die with honor than live in shame.
® Experience is the mother of wisdom.
® If a job’s worth doing, it’s worth doing well.
® Let the buyer beware.
@ Fight fire with fire.

E Foreign L.anguage Teaching Journal

No.74.Vol.19



2
! Foreign Language Teaching Journal

e

J

1

DOWN

CROSSWORD PUZZLE

PARTS OF A HOUSE

ACROSS

4. It is made of glass. _ |
3. You sleep here. .
9. It is at the top of the house. ] | . I

10. It gives you warmth. D l:]
[ B AN Y Y N § I I )

3. You enter the house here. ID 2D
L]

[
1. It is under your feet. D 1 ]
]

2. It is below the rooms. M 1T 11 1 ]
5. You can wash yourself in it. l:' _ |:|
6. Open it to go to another rcom. o I I I i)

7. 1t is outside the entrance.

8. It separates rooms.

TEACHING TIPS

KIDS ARE KEEN

If you need a mantra for your young children classes, let it be this one. Children are natural
learners. Think how quickly they learn to master their own language and social environment.

However, don’t assume that because children learn their native tongue effortlessly, they will
pick up English with equal ease. This is one of the myths of language learning. In fact, not all
children (even very young ones) are good at leamning a second language. This may result
from aptitude, or the language learning environment, or a combination of the two.

Consider the following two points. A five-year old native speaker has heard his native tongue
spoken for tens of thousands of hours, while your students, even after two years, may have
been exposed to less than 500 hours of English. A child brought to an English speaking
country will take 5-7 years to attain fluency on par with his or her age group.

With little ones, comprehension should exceed the ability to speak. Try not to use broken
English to communicate with your students, though you can accept it from them. Work with
children's love of puzzles; language is, in fact, a puzzle, too.

No.74.Vol19



@ [ am an insect, and the first half of my name reveals another insect. Some musicians had a
name similar to mine. What am 1?

® Many different types of my last seven letters can be found in newspapers, magazines, and
Journals. Physicists have built devices to get me moving very fast. What am 1?

® My last half is something that can allow you go into a secured area, and I am also a nation.
Some people find me tasty. What am [?

® | go well with a certain kind of meat. My first three letters wilt give you a ride for a fee and
my last three are a word for the amount of time that something has existed. What am I?

® [ am larger than you can imagine, possibly without bounds. My last five letters name
something found in poetry. What am 1?

® If you read me backward, I am someone who does not tell the truth. I am essential for the
movement of a connected series of carriages. What am [?

MISSING DICTIONARY DEFINITION

Here is a dictionary definition, but the word being defined has been blanked out from the
definition. Can you guess what word or phrase is being defined? It may be a single word or a
compound or an idiomatic expression. Each missing word is indicated by five hyphens, no matter
how many letters are in the missing word itself.

® A - is a person skilled in a science dealing with the exact relations existing between
quantities or magnitudes.

® A is an artist whose occupation is 1o carve things representing human beings and animals.

SCRAMBLED SENTENCES
® ends... well... well... all’s... that g
® mistakes... general... who... the... the... he... best... makes... fewest... is —3,
® go... the... round... world... love... makes g
® things... cures... all... time §
® in... pudding... the... the... of... is... the... eating... proof ;
® best... is... the... laughter... medicine §
® mind... sight... out... out... of... of g
® the... of... ill... never... speak... dead =
® than... louder... speak... actions... words £
® one...cal... way... to... a... skin... than... is... more... there e

No.74.Voi.19



Teacher: Conjugate the verb “to walk” in simple present!
Student: T walk, you waik... . f
Teacher: Quicker please.
Student: I run, you run.

SLANG FORUM

HYPE
Definition: Loud advertising and promotion
Examples: (1) The new book by John Smith is getting a lot of hype.
(2) Don’t believe the hype!
Etymology: In the early 1800s, a hype referred to a scam or swindle, a false story or trick

through which someone tried to get money from other people. Modern advertising
has the same objective as old-time scams.

BRAIN TEASERS

® I'm white and used for cutting and grinding. When I'm damaged, humans usually remove
me or fill me. For most animals, I am a useful tool. What am 1?

® Although I’'m not an insect, some people found me very difficult to exterminate. They
called me something like “insane priest.” The last three letters of my name refer to a metal.
Who am I?

® People climb me, cut me, and burn me. They show me no respect! My rings are not of gold
but do teli my age. What am 1?

® [ am strongest when you see me a round, but I am often viewed in other forms. I lift and
drop the sea with my tremendous strength, and a man with a name like “powerful bicep”
was the first to tread on me. What am 1?

| Foreign Language Teaching Journal
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® Be careful with your words: You may not remember what you said to someone yesterday,

but the one you said it to may remember it for a lifetime.

& Never open a door that you cannot close.

® The pessimist sees difficulty in every opportunity, while the optimist sees the opportunity

in every difficulty.

® Education is what remains when you have forgotien everything that you have been taught.

JOKES

A man found a penguin and showed himto a
police officer. The police officer said, “Take
that penguin to the zoo now.” Next day the
police officer saw the man with the penguin
again. The police officer stopped the man and
said, 1 told you yesterday to take the penguin
to the zoo. What on earth are you doing with
the penguin again?” The man said, “What
else could 1 do? Yesterday I took him to the
zoo, and today I'm taking him to the
movies.”

Once there were three turtles. One day they
decided to go on a picnic. When they got to
their destination, they realized that they had
forgotten the coke. The youngest turtle said
he would go home and get the coke if they
wouldn’t eat the sandwiches until he got
back. A week went by, then a month, and
finally a year when one of the turtles said,
“Oh, come on. Let’s eat the sandwiches.”
Suddenly the third turtle popped up from
behind a rock and said, “If you do, I won’t
go!”
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LET’S
TAKEKE A
BREAK!

Prepared by Parviz Maftoon (Ph.D. in TEFL)

p_matloon@ust.ac.ir

QUOTATIONS

® If you can’t explain it to a six year old, you don’t understand it yourself.
Alberr Einstein
e [ am not young enough to know everything.
Oscar Wilde
o If you're looking for friends when you need them, 1t’s too late.
Mark Twain
e Life is an onion. You peel it off one layer at a time, and sometimes you weep.
Carl Sandburg
® If we find a man of rare intellect, we should ask him what books he reads.
Ralph Waldo Emerson

WORDS OF KNOWLEDGE

e Don’t try to change the world, for that is an impossible task; change yourself, and the world
will change for you.

. Foreign Language Teaching Journal
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perform. It is noteworthy that the instructions
should be so clear that students have no
difficuity in understanding what to do and how
to do the task. In the process phase while the
students are working in groups, the teacher

should go from group to group and provide
general approval and support. Definitely in

all classes there are students who need more
help. The teacher’s responsibility is to care
for them, solve their problems, and persuade
them to have more group interaction and

participation. During the ending phase, the
role of the teacher is to provide feedback to.

students’ performances. Teachers might give
the right solution to the problem, listen to
students’ suggestions and evaluate them, or
collect their papers and correct them.

Conclusion

From a psycholinguistic viewpoint since

output is important for second language
learning, situations which promote only one
or two-word responses are less desirable than
those which allow more complex speech, or
more risk taking in terms of the use of
unfamiliar as yet unautomatized language.

Therefore, it can be concluded that working

with small groups provides several different
sources of input, output, and correction and
increases face-to-face interaction, which is
almost impossible in traditional teacher-
fronted classes. Cooperative group work
provides a unique context for students in
which they can learn and demonstrate social
skills. Through cooperative group work
learning students can develop skills of
interaction such as active listening, turn
taking, communicating, tolerating
others’ideas, and encouraging others.

Cognitive skills such as problem solving,
discovery learning, and creativity can also be
fostered through cooperative group work
activities.
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. friendship, streaming, and chance, Friendship .

. refers to putting friends with friends in_a .
group. It is believed that this criterion in
" grouping students can provide opportunities
_for social development (Pollard, 2003).
~ Streaming refers to dividing students into
- small groups through considering special
~ criteria such as personality factors or level
of knowledge. For example, students in a

class who are more sociable can be matched
with students who are usually silent in class

" or those students who have a better
- knowledge of language can be put in the same
. group with those who possess a lower

language competence. In chance grouping,

~ stadents can be grouped randomly in order
to enhance friendship and altruistic
+ relationships. It should be noted that teachers
- can form groups and as the class develops

rearrange them.

There are a variety of factors based on
which grouping decisions are made. If the
teacher is concerned about the atmosphere
of the class, s/he can make friendship groups.
If the teacher is dealing with a non-
homeogeneous class, students can be '
streamed so that stronger students can help

weaker ones. If the teachers face a _

‘homogeneous class with a friendly

atmosphere, class grouping may be left to
chance (Harmer, 2001).

-Group Work Organization

Ur (1995) argues that cooperative group
work activities can be organized in three
phases of presentation, process, and ending.
Through presentation phase students get
familiar with the task they are required to



in classes. In large classes where there is not
enough time for participation, student
participaiton can be maximized. Besides, in such
classes teachers can enlist the help of a few group
leaders to hand out copies, collect the
assignments, and check if everyone has
understood what to do during a task.

Despite the advantages meﬁl.ioned, some
teachers may not feel positive toward employing
group work activities in Lheir classes. They may
think that it is time consuming and can end up in
chaos or that they may lose control over the class.
Besides, helping the students to recognize that
the purpose of being in a group 1s for work rather
than a chance to chat may seem difficult.
However, research findings within the L2 domain
(Holt, 1993; Kessler, 1992 cited by Qxford 1997)
show that cooperative learning techniques are
very useful. Teachers can easily practice group
work activities in their EFL classes and
experience the ease with which their classes will
be managed as compared to individualistic or
competitive classes. In cooperative classes, not

only students have higher motivalibn, enjoy the

class time, and are quite active in performing a

lask but also it provides a better use of class time.
Differend activities that students can be

required to carry on within groups can be listed

as follows:

® Reading a passage and answering the related
comprehension questions

® Reading a story and making questions

® Checking the meaning of new vocabulary and
discussing their meaning in the context of
occurrence

® Writing a summary or a composition

® Discussing an issue, finding solutions,
sharing, ideas before beginning the discussion
in a whole-class grouping

® Role playing and practicing a dialog oraily

Preparing an outline

Completing grammatical exercises

Creating Groups
According to Harmer (2001) three criteria
can be considered in creating groups in a class:

No.74.Vol.19
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In traditional teacher- fronted classes teachers
usually complain about large classes,
inattentiveness of students, unsatisfactory output
of the class as compared to the given input, and
low scores students get despite the effort teachers
make for promoting language learning. In such

classes, the teacher speaks most of the time, leads

activities, and passes judgments on student
performance while trying to attract their attention
to what is being done in the classroom. However,
itisnotexactly known whether the students being
addressed by the teacher are receiving appropriate
input as compared to their current level of language
development. Moreover, students know that the
questions asked by the teacher are only for
checking their knowledge rather than really
wanting a proper and complete answer to a real
question. The result is a boring atmosphere both
for the teacher and students.

One solution is reducing student dependence
on teacher through cooperative group work
learning, which gets all students involved in the
process of language learning simultaneously,
Cooperative learning, according to QOlsen and
Kagan (1992), is "group learning activity" in
which learning  occurs through exchange of
information between learners in groups. It is argued
that in this type of learning, learners are responsible
for their own learning and are "motivated to
increase the learning of others" (see Richards and
Rodgers, 2001}. Thus, "cooperative leamning refers
to a set of highly structured, psychologically and
sociologically based techniques" that contribute
to the process of learning and achieving a learning
goal (Oxford, 1997).

Advantages of Cooperative Group Work
Activities _

In Cooperative learning students who are
divided into small groups experience working

No.74.Vol.19
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together, and learn to cooperate rather than compete
with each other. The face-to-face interaction among
group members brings about positive
interdependence for achieving their common goals
and enhances friendly atmosphere in classroom (Le

~ francois, 1991). In classes conducted through
" cooperative learning, students are seated in small

groups of four to six and the teacher while walking
around, checks the students’ work and helps them
with their difficulties. In this way, it is much easier
for the teacher to work with one group while others
are getting with their own work. Through this
procedure, The teacher’s attitude toward the
students is like a group of adults who feel
responsibility for the process of learning in class.
When a group completes the required task, the
members can be encouraged to help members of
other groups.

Cooperative learning is often recommended for
developing social and language skills and as a
means by which learners can extend their learning
together (Pollard et al., 2003). It can establish
positive interdependence among students in such
a way that through structuring the goals, materials,
and rules gains for one person are associated with
gains for others (Oxford, 1997). Experience shows
that students feel less anxiety when they ask
questions from their peers than from thier teachers.
Therefore, students in small groups work together
or ask what they do not know without the pressure
of the whole class listening to them. Another
advantage of cooperative learning is that students
with different strengths and weaknesses can work
with each other. This can help teachers to solve
the problem of heterogeneity in EFL classes.
Additionally, teachers get the opportunity to
work with individual students specially those
who need special attention. Utilizing cooperative
group work activities in classes can also help
teachers to elucidate the problem of participation
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Abstract

English teachers usually complain about some problems in their classes that slacken the process of
language learning. In this article it has been argued that a shift from traditional teacher-fronted classes
to cooperative group work activities can solve many of these problems. Therefore, the advantages of
cooperative leaming have been pointed out; the activities which can be carried out through cooperative
group work activities have been suggested, and different ways of forming groups have been discussed.

Key Words : cooperative learning, group work activities, teacher-fronted classes _
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to. add intensifiers to semn fixed expressions,

e, ‘It is .obvious something’s gone wrong
(quite)’, and getting students, once they have
-read a‘-tiext to underline all the nouns they can
find-and then'to underline any verbs that
1collocate w1th those nouns (Lewrs 1997)

; 4 : T

‘Conclusion

'élrnportance of word combination patterns in
language and their use in teaching and leamning,
As Lewis (1997,2000) maintains, native speakers
]'carry a pool of hundreds of thousands, and
p0531bly millions, of lex1cal chunks in thelr heads
ready to draw_upon 1n order to produce ﬂuent
accurate: and meamngful language Sentences and

texts;,_t seems are prlmanly constructed from';

|vast store -of set lexncal phrases -not from

fgramrnaUCal lexical phrases ‘Itis, thus, benef c1al
for language learncrs to- gam exposure to lex1cal
i tntemahzatlon "- .'~ r-‘

.- Because contrast 1s true of the naturc of
meanlng, the Lexxcal Approach. rcqutres
]COHITaS[lVC rnethodology Bahns (1993)- suggests

,that “ihe teaching of lexical collocations in EFL P

should concentrate on items for which there i is
no direct translational equivalence in En gllsh and
m the learners’ respectlve mother tongues

Nesselhauf (2003) mamtams that not only should
’the\ Q
reference oLl but those collocations {orat least-_“

'some of them) that have been selected on this - -

=basts should also actually be taught with

=reference toL1. Learners have to:be made aware .
‘of L1-L2 differences, otherwise, desplte havmg'"f

rlearnt the correct collocation, they are still l1ke|y
o produce the L1 equivalent,

In short, if the teachers seriously understand
how lexls works in real world communication,

s

The Lexical Approach reinfofces - the™

locauons be selected for. teachmg w1th) o
Schmitr, N & R Carter (2000) Lexrcal Phrases in |

‘they will naturally make sense of the Lexical.,
deeper’
understanding, they will trivialize again, and’just

Approach. But without that

replace one set of jargon terms with another.
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most out of any language they meet, both
inside and outside the classroom. Teachers
should aim to develop classroom activities
which help leamers to see or hear text correctly
chunked. As Willis (1990) maintains,
“Teachers [should] abandon the idea of the
teacher as ‘knower’ and concentrate instead
on the idea of the leamner as ‘discoverer’”.
Regarding the role of the learner, the
" Lexical Approach affords a great deal of
flexibility. In the Lexical Approach, it is the
learner who must use all available methods for
developing all language. To promote learner
independence, learners are encouraged in
learner initiated activitics, e.g.,learners acting
as teachers in organising and checking class
activities, learmers creating their own methods
like posters, flashcards, games or role-plays,
learners giving a choice of activities for
different pairs/groups, etc. Learners are
encouraged to focus on a particular feature of
the text, identify instances of the feature, make
discoveries and articulate generally about its
use. ‘Learners learn what they are ready for

and in ways that may or may not match what -

the teacher does’ (Morgan Lewis 2000).

Implementing the Lexical Approach

Accroding to Lewis (1997) implementing
a lexical approach in the classroom does not
lead to radical methodological changes but a
major shift in the teacher’s mindset. The
Lexical Approach involves a bil change in the
teacher’s understanding of the language, but
only small, consistent changes in the classroom
so that the approach can be introduced without
serious upheaval. Lewis (1997) provides a
checklist of the changes in both content and
methodology which implementing the Lexical
Approach involves. In the Lexical Approach

more attention is paid to:

e Lexis - different kinds of multi-word chunks

e Specific language areas not previously
standard in many EFL texts '

e Listening {ai lower levels) and reading (at
higher levels) 8

e Activities based on the dictionary as a
resource for active learning

e Probable rather than possible English

e Organising learners” notebooks to reveal
patterns and aid retrieval

e The language which learners may meet
outside the classroom

® Preparing learners to get maximum benefit
from text

And less attention is paid to:

e Sentence grammar-single sentence gap-fill
and transformation practices

e Uncollocated nouns

e Indiscriminate recording of ‘new word’

e Talking in L2 for the sake of it because you
claim to use ‘a communicative approach’

In the Lexical Approach, teaching

procedures typically involve activities that:

e Provide the learners with valuable input

e Enhance the learners’ familiarity and fluency
with holophrastic units

e Enable the learners’ to examine their own
experience of the language

e Aid retrieval of the larger phrasal units from
memory

e Consolidate chunks that are already
identified and dnlled

e Help learners to notice for themselves how
language is typically used

e Build confidence

Typical activities include asking students

No.74 Vo198

SR
B2
[—

Foreign Language Teaching Journal



Ll
g foreign Language Teaching Journal

g4 Y

=

O

to present these in expressions. Rather than
trying to break things into ever smaller pieces,
there is a conscious effort to things in larger,
more holistic ways

The Psychologlcal Reallty of Lexical
Phrases
According to Schmitt (2000), there is good

psychological basis for believing that the mind

‘stores and processes lexical chunks as

individual wholes. The main reason stems from

‘the structure of the mind itself. It can store vast

N,

amounts of knowledge in longterm memory,
but is only able to process small amounts of it
in real time, such as when one is speaking. In
effect,. the mind' makes use of a relatively
abundant resourcc (long -term memory) to
compensale for a relative lack in another
(processmg Cdpdcl[}’) by storing a number of

frequently-needed lexical chunks as individual .

whole units. These can by easily retrieved and
used without the need to compose them on-
line throught word selection and grammatical
sequencing. This-means there is less demand
on cognitive capacity, because the lexical

¢hunks are ‘ready to go’, and require little or

no additional processing.

Lexis and Grammar - ,
As stated earlier, the Lexical Approach

plac'qs-cdrﬁmunication of fneéiiiirig at the heart

of l'an'gﬁ'ége and language learning. This leads

to emphasis on the main carrier of meaning, --

vocabulary. The basic principle of the lexical
approach, then, 1is: ‘Language
grammaticalised lexis, not lexicalised
grar;lmar’(Lewis 1993). In other words, lexis
is central in creating meaning, grammar plays
a subservient managerial role. According to
Lewis (1993), grammatical explanations have

4VOI19

is .

a minor role. Instead, learners explore
grammar by themselves and construct their
own personal, provisional rules. Grammar 1s
primarily receptive and should aim at lcarner
awareness. Learners would be given the
opportunity to observe language by themselves
and critically reflect on what they 'per'ceive.

If one acknowledges this shift of attention
from grammar fo lexis, two corollaries follow.
Frist, some patterns which traditionally receive
grammatical pedagogic treatment might
indeed be best introduced as lexical phrases.
This may apply to the conditionals; the passive;
reported speéch; the-ing form; the past
participle; and will, would, and going to.
Irregular past tense forms such as was, had,
got, said, may be first learned as lexical items.
Second, some patterns relegated in language
peacll_ing, and usually r_eserved for advanced
learners, might have a Iar_gér role than is often
assumed(Porto, 1998).

Implementing the Lexical Approach,
however, does not deny the value of grammar.
Grammatical knowledge permits the creative
recombination of lexis in novel and
imaginative ways, but it can notl begin to be
useful in that role until the learner has a
sufficiently large mental lexicon to which
grammatical knowledge can be applied.

Teacher and Learner Roles

The Lexical Approach implies a shift away
from some traditional teacher roles. In this
approach, the role of teacher is that of provider,

-model and guide: a comfortable role,

somewhat like a coach. The teacher helps the
learners see when they have it right and when
they need to adjust. A central task for teachers
is to do everything they can to help learners
turn input into iﬁtake; to help learners get the



‘¢o-oceur in natural fexts with-greater -+

than random frequency’. Collocations

are pairs of lexical content words™

commonly found together. These are
_ combmatlons which, through custom
and practice, have come to be seen as
normal and acceptable. They are not
determined by logic or frequericy, but are
arbitrary, decided.only by linguistic

. convention. Some collocations are fully

r_,_-;"ﬁxed stchas ‘to catchacold’ and ‘drug
“addict’, ‘while others are more or fess
fixed and can be completed in a
relatively smalt number of ways, as in

the: ‘blood/close/d1stant/near(est)r_

relative’.

pragmatically identifiable chunks which

. students could both use immediately to
e _1ncrease ‘communicative power, and as
- a resource the analogy of which would
A .-provlde a basis for the gradual perception
- of pattern. For example; ‘to make a long

story short’ is an institutionalized
utterance Wthh facmtates clear,
relevant, and concise language use.

p Sentence heads: These are very similar to

mstltutlonahzed utterances They are
chunks that occur at thé :beginning of
sentence and can be composed in
different ways for- exampie ‘Do you
- think you mlght
please

.2’ or ‘Would you like,

e Institutionalized utterances: Thesearelexicai Within the Lexlcal Approach,- great _
importance is laid on collocations. As Lewis

chunks which are typically related 1o
.~ functional language use. They wouldnot  (1997) mamtams mslead -of words; we

' ‘exemplify ‘the grammar’ but be - consciously try to thlnk of collocatlons, and

" A " - e

i
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Introduction =

The Lexical Approach to second language
:teachmg, discussed by Dave Willis (Willis,
’]990)» and popularized by Michael Lewis
I(1993 1997, 2000), has become the subject of
mtense interest in the recent past. It puts the

in a central role in language learning.

approach the Lexical Approach places
'communication of meaning at the heart of
language and language learmng The essential
1dea is that fluency is based on the acquisition
of a large store of fixed and sem1 fixed

prefabncated ltems whlch are available as the

foundatlon for any lmgulstlc novelty or
\‘-
creanvrty-,

acqursmon of words and word combmatrons-

Followmg the tradition of commumcanve*"'

nstructlon focuses on ;relatively-:

’frxed expressmns that occur frequently ‘in”

—=7 ” ul

1dldn tmean to' make you Jump or That Wlll
never happen lo me’ rather than on ongmally

|
i

created sentences (Lew;s 1997). -

CO"PUS l'esearch is making it clear that the-'-"-" '

patternmg resultlng from lemcal phrases is
‘major component of language Assuch;lexical

phrases are llkely to become an mcreasrngly__‘_._w_,_.\j

lmportant topic in Applied ngurstrc crrcles
Jsrmply because lexical phrases are a key
|element in how language is used. In. llght of
|the1r essentialinature, we need to come, 10 a

L'

.develop innovative ways of incorporating-

lexrcal phrases in instruction into the language
isyllabus(Scmmltt & Carter, 2000),

S

'Lexical Chunks 2t
. Although vocabutlary has convennonaliy

‘been conceptualized as individual words, it has’
now\ become clear that much of the lexis . -~
con51sts of sequences of words which operate . -

; .“4_(‘_ ‘\-' .
.Jy- ;~f 3y

il
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‘better—understandmg of” ‘theit behavior and B

as single units, Tatking about vocabulary

exclusively in terms of words is not sufficient”
to account for the different kinds of meaning:

units which- Jlanguage users have at their

disposal: These meaning units are, referred to

by different and overlappmg terms 1nclud1ng :

_ prefabrrcated phrases’ ‘holophrases
‘formulaic -

‘gambits’, ‘lexical phrases’,
language , ‘speech ‘_formu,lae'j_, lexicalized

stems: and ‘frozen and semi-frozen phrases’.

The: 1mportance of these lexical-units in a -
language stich as Engllsh have beén dlscussed "

by a number of llngmsts Cowie (1988) argues

that the “existence of lexical units na language :

,__such as English serves the needs of both native

speakers and English language learners, who -

. <..',?i|
0

Lewrs (1993) treats lexrcal items as
'belongmg to several categories: '
oWords ‘Examples.aze all content and function |

“are as predisposed to store-and serve them as -
they are fo generate them from scratch”.

* __\words They ‘Have been con51dered as .

‘essential’ 'vocabulary for learners to
’.memorlze Lewrs (1993) suggested that

meamng, they should be dealt with early

in the course froma lexical point of view.

For example ‘would’, a modal auxiliary,

-~ deserves high prlorlty as a one word
"lexrcal item. :

e Poly words Poly words refer to any pair or

group of words which’ ‘are commonly

found together or-in ¢lose proximity,
espec1ally, a content word and oné’of’
" 'more function words, e.g., ‘By the way

‘up to now’, ‘upside down’.

e Collocations: Lewis (1997) defines a

collocatlon as ‘the readlly observable
phenomenon where_by‘:cer_tam_ words

Ty e ety T
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Abstract

The Lexical Approach to EFL/ESL teaching refers to an approach derived from the belief
that the building blocks of language learning and communication are not grammar, functions, or
some other units of planning and teaching but lexis, that is, words and word combinations(Richards
& Rodgers, 2001). The Lexical Approach highlights the importance of lexis as being basic to
communication. However, the Lexical Approach does not simply imply a shift of emphasis from
grammar to vocabulary. It is believed that language consists not of traditional grammar and
vocabulary, but of multi-word prefabricated chunks. Chunks include collocations, fixed and
serni-fixed expressions and idioms, which according to Lewis (1997), occupy a crucial role in
facilitating language production, being the key to fluency.

This article looks at the methodological foundations which from the basis of Lexical Approach
to teaching English and the pedagogical implications suggested by them.

Key Words:Lexical Approach, lexical phrases, lexis, collocation, institutionalised utterances,
sentence heads.
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! Ohio, introduced the Cleveland Plan, forc
|

the carefully gradecl instruction of French
~ and other ianguages over a period of years
|  inelementary and high schools. L2 was the
main medium of instruction. Translation
was to be avoided. The Cleveland Plan can
be looked upon as the 20th century version
e OE DM
2. In’ Br1ta1n =m‘the-mterwar years an
uadaptatlon of DM~ was usedt=W1th an
emphasis on, the spoken language but not
to taboo translatlon or grammar The new
emcrgmg method was referred -0 as the
C ompromzse Method or the Oral M ethod.
Collins, the author of one'of the imost
w1dely used French course in the’ mterwar
. years, advocated thls‘approctch He comed
' the slogan® to teach French 'ds ¢ Frenchky
“ as posmble “The compromlse was closer
toGTMth"_‘toDM L
'"3 “Although’ ‘DM 'has. dlsappeared “séme of
its techniques like the use of second
language narratives, and question and
answer techniques are still with us. Today,
DM has been reaffirmed as a valid
approach — a cognitive and rationalist
method.

»-‘_.._._
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6. Much of the classroom time is spent on
questions and answers about the text, and
talking about the wall pictures.

7. Exercises mainly include: transpositions,
substitutions, dictation, narratives and free

compositions. (For more information refer .

to Stern,......} o
8. Good pronunciation is stressed. %
9. Phonetic transcription is emphasized.

Learner Roles :

The learner's role is less _ﬁassive than in
the GTM. The learners are involved in the
process of inducing the gr_z_i'}nmatical rules and
the meaning of vocab,u‘lary items from the
input they receive. Classroom activities are
based on interactions.

Teacher Roles /-

In DM, the teacher and the students are
more like partfiers in the teaching/ learning
process. Teachers who use the Direct Method
believe the studcnts need to associate meaning
and the target language directly.

The main dra wbacks' can be:

1. Direct method was only successful in
private schools due to the high motivation
of the learners and the use of native-
speakmg teachers.’

2. It was difficult to implement in secondary
schools due to the overemphasis and
distortion of the similarities between the
naturalistic language and the one used in
the classroom. It failed to consider the
realities of the classroom as a matter of
fact.

3.t lacked a rigorous bas;s in applied
Jinguistics, thus was harshl_y criticized by

i

the proponents of the reform movement

4. It requ1red natlve teachers {native-like
ﬂuency) Itwas dependant on the teacher's
SkJ_“S rather than the textbook.

5. Teachers sometimes were forced to go to
grammatical length to avoid the use of L1.
In other words, accélrding to the Harvard |
Psychologist, R. Brown, teachers had to
perform verbal gymnastics in conveying
the meaning of the words whereas
translation might be' more effective.

6. According to Rivers (1981), the students _
might develop a ‘glib}/ “schigol pidgiry’ an B
inaccurate fluency, clothmg natlve
language structures in fore1gn language

,( s ¥

vocabulary BN i
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1
|
1
|
i
i
T

e bt

All in all the goal of conversatlon skills'
was wewed as Jmpractlcal due to the limited
time avallable the limited Skl]lS of the’
teachers ‘ete. ln 1929 Accordmg to Coleman
Report, readmg was’ estabhshed as a more '
reasonable goal of language; mstrucnon In.
1929;-a study sponsored by, the Modern E
Language Assoc;atlon of Amenca (ML"_\L),H
under the direction’ of Algemon ‘Coleman !
recommended a reading approach. Its |
findings had indicated that most students do
not go beyond two years of study in a foreign
language. Therefore the committee concluded
that the only practical objective was reading.

4. Subsequent Decades
Although due to the aforementioned, in
subsequent decades DM was not integrally
used, its influence in theory and practice was
noticeable. i
1. In America, De Sauze (1929), The Director
of foreign language schools in Cleveland,
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9. Syllabus should be based on situations, and 9. Never go too fast: follow the pace of
topics and ot on: lmgmstlc structures students. o
. (suuanonal sleabus) poe 10. Never speak too slowiy speak
10. Culture should be paid specn‘"lc heed to; normally.
learning a language also means leaming 11. Never speak too qmckly speak
" . how’ peoplellve St T naturally.
‘11, Self and peer correctxon ‘must also be 12. Never speak too IOUCHY speak

‘;;‘T_:,f-'l_;11_1elude!c'_l:w1th_m-the syllabus. < naturally. ;. -
AR AR 13. Neverbelmpatlem take it easy'

Rt h N ’
R R L

. The Guidelines for Teaching Oral Language

' as cited from Titone (1968: 100-1) were: According to Stem(-19.83), the techniques
1. Never translate: demonstrate. are: ' :

' 2. Never explain: act. I. Classroom presentatlon of a text by the

+ 3. Never make speech: ask questions. teacher. -

_ 4. Never imitate mistakes: correct. 2. The new expressionel are explained in the

5. Never speak with single words: use target language through paraphrases,

sentences. synonyms, demonstrations and context.

; 6. Never speak too much: make students 3. The teacher asks questions about the text

|' speak. 4. The students read aloud for practlce )

| 7.Never use the book: use yourownlesson 5. As far as-grammar is concerned, the

plan. students are encouraged to dlscover

8. Never jump around: follow your plan gramrmar m the context for themselves

1
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established schools based on Series Method
which gained popularity for a time. The main
emphasis here was on presenting the new
material in a context that made its meaning

-1,
I A
Ll
P

that's, grammitical rules should only be
practiced after being seen in contexts.
6. Translation must be'j avoided.

I

- §

clear. Use of gestures and actions was alsoo ’3. The Direct Method

emphasized. o

+
e

2. The Reform Movement .~

From the 1880s, practica.ll/y minded
linguists began to provide thé inteliectual
leadership needed to give reformist ideas
greater credibility and acceptance. The
discipline of linguistics was revitalized.
Phonetics ~ the sclé’ntific analysis and
description of the souhd systems of language
— was established,. gwmg new insights into
the speech process L1ngu13ts emphasized that
speech, rather than the written work, was the
primary form of language. The International
Phonetic Asszt_)ic-':fiation (IPA) was established
whose main___g"oal was to improve the teaching
of modern languagea. Speech patterns, rather
than grarr}n'la'r, were seen as the fundamental
elements of language: DM's advocates argued
that learning can be enhanced when learners
assoc:ate words and phrases with objects and
acuons wuhout ‘using L1.

The s};ared Beliefs of fhe Reformers included:
1. Spoken language should be of primary
1mportance leadmg to an oral-based
methodology.
2. Phonetics should be paid specific heed to.
3. Learners should hear language first before
.seeing it in the written form.
4..Words should be presented to the learners
' in contextualized sentences.
5) Grammar should be taught inductively;

Toward the end of the 19th century, Gouin '
and other reformersigaltempted to build a’
methodology round tﬁe observation of child
language learning. They turned their attention |
to naturalistic prmc1ples of language learning |
and for this reason are 'sometimes referred to;
as advocates of a naturai*method. In fact, at"
various® tlmes throughout the h1story of
language teachmg, attempts have been made
to make language teachmg ‘much like first
language leammg These natural language
]earnmg pnnc1ples provrcled the foundation
for what came to be known as Direct Method,
the most w1dely khown of the natural
melhods w2

Pnuc:pfes of thls methad were

1. Classroom lnstructlon should be mamly m
target languages 'L_ Yeow ?k

2. Only everyday- vocabulary and sentences
must be taught. !

3. Oral communication skills must be worked
on through carefully-graded materials.

4. Grammar should be taught inductively.

5. New teaching points must be presented orally.

6. Concrete vocabulary must be taught through
demonstrations, objects and pictures.
Abstract vocabulary must be taught via the
association of ideas. '

7. Speech and language comprehension must
both be taught. é

8. Correct pronunciation and grammar shouid
be emphasized.

-3
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1. Language Teachmg. Innovatlons in

5

the 19™. Century R
Early in tthe 19th century, GTM: was
, questloned and rejected for. the incréased
opportunmes for commumcatlon ‘among
‘Europeans and thus the demand for oral
aproficmncy, and the attentlon 16.the teachmg
of oxozle‘mJlanguages -ins secondary -schools.
' Individual approaches were developed in
| Germany, England, and France as a reform
: movement for the teaching of the modern

' languages.

. C. Marcel (French, 1793-1986): asserted
 that Child language learning must be used as a
model for language teaching, he also focused on
the importance of meaning, and the teaching of
i the reading skill before the other ones.

: T. Prendergast (English, 1809-1886): said
| our secondy foreign language instruction must

No.74.Vol.19

be based on Foreign LanguageAcqulsmon(FLA)
and that based on the chxldren s\use of contextual
and situational cues in mterpretmg utterances,
clich€ phrases and 'routines’ must be used in
promoting the speaking skﬂj He proposed the first
structural syllabus accordmg to Wthh learners
had to be taught the most basm structures
. i

F. Gouin (F rench,_1931-1896): 1s one of
the best-known of mid 1 9th eenmry\re_fonners.
He developed an approach to iz{il]guage
teaching based on FL observation. According
to him, language lealt_“ningL'was facii_itatecl
through using language toaccomplish events
consisting of a sequence of related actrons

He innovated the Sertes Method usmg
situations and themes as ways of organizing
and presentmg the orat language. The
instruction malnly consisted of using a senes
of sentences related to activities like choppln g
wood/ opemng the door He tater on
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Direct Method is a method of language learning associated with Francms Goum and éharles
Berlllz In this method, foreign language leaming models first language learmng, that is, it should
be learned ‘directly’, grammar is taught inductively with no explanations’ .the learner's| first
language is not used in the class, and new vocabulary is introduced by’ demonstratlon Thls
method came about as a needed replacement for the grammar—transianon method in the late
1800s. It faded in the early 1900s as it was not practical in classroom settmgs and then was

modlmed and cameback under the name of the audio lingual method after World ‘War IL .

‘-.

Key Words: DM (Direct Method), FLLA (First LanguageAcqunsmon), GTM (GrammarTransla-
__tion Method), the reform movement, L1 and L2. j{ \f‘

SR —

Foreign Language Teaching Journal

{146

No.74.Vol.19



N
!= Foreign Language Teaching Journal
=al

Field=lme

oo

Brown, H. D. (1994) Prmclplesoflanguage Iearmng
and teaching 3rd ed -SanFrancisco:-Prentice
Hall. o

Carrell, P.L., & Prince, M. -S.,.&'-Astikéi,' G.G. (1996).

Personality types and language learning in an
EFL context. Language Learning , 46:1, 75-
99.

Carroll, J. B. (1990). Cognitive abilities and foreign
language aptitude: Then and now. In T. S. Parry,
& C. W. Stansfield (Eds.), Language aptitude
reconsidered (pp. 11-29). Englewood Cliffs,
NUJ: Prentice Hall Regents.

Chastain, K.(1988). Developing second language
skills 3rd ed. Virginia: Harcourt Brace
Jovanorich.

Cook, V. (1991). Second language learning and
language teaching. London: Edward Armold.

Ehrman, M. E. (1990a). The role of personality type in
adult language learning; An ongoing
investigation, In T, 8, Pamry &C. W. Stansfield
(Eds.), Language aptitude reconsidered (pp.
126-178), Englewood Cliffs, NJ: Prentice Hall
Regents.

——— {(1990b). Owls and doves:

personality, and leaming success. [n J. E. Alatis

Cognition,

(ed.), Linguistics, language teaching, and
language acquisition: The interdependence
of theory, practice, and research (pp. 4!3-
437), Washington, DC: Georgetown University
Press.

— (1993a, March). Language aptitude,
personality, and language learning: Is there

a link? Paper presented at AAAL Convention,

No.74.vol.19

-
i

7\ ' f‘\‘T}ﬁ\ //“) /{"\‘\
‘.';:.—' R [ \E_ RO \\‘/\ e

f

Long Beach, CA.
e (1995b, March).

- learning aptitude, and program structure.

Personality, language

Paper presented at TESOL Convention,Long
_____ -Beach, CA. ___._._

Ehrman, M.E.,& Oxford, R.L. (1990). Adult language
learning styles and strategies in an intensive
training setting. Modern Language Journal,
74, 311-327.

—— (1995). Cognition plus: Correlales of language
learning success. Modern Language Journal,
79, 67-89.

Galbraith, V., & Gardner, R. C. (1988). Individual
difference correlates of second-language
achievement: An annotated bibliography.
London, Canada:University of Western Ontario.

Madden, D. j., & Nebes, R. D. (1980). Visual
perception and memory. In M. C, Wittrock (Ed.)
The brain and psychology. New York:
Academic Press,

Oxford, R. L. (1992). Who are our students? A synthesis
of foreign and second language research on
individual differences. TESL Canada Journal,
9, 30-49.

Skehan, P. (1989). Individual differences in second
language learning. London:Edward Amold.

Stern, H. H. (1983). Fundamental concepts of
language teaching. Oxford: Oxford University
Press.

Witkin, H. A_, P. K. Olunan, E. Raskin, and S. Karp
(1971}. "Embedded Figures Test” Manual for
the Embedded Figures Test. Palo, Alto, CA:
Consulting Psychologists Press.



conclusion, the difference between the two
means should be statistically significant.
This condition, however, using the
statistical technique of t-test to compare the
two means, was not met as the t-observed
(0.73) was fairly below the t-critical
(2.000).Thus, we are bound to sustain the
null hypothesis.

The second research hypothesis stated
as null is as follow: There is no significant
difference between FI and FD subjects in
bottom-up listening exercises.Again,
comparing means (Table-3), one can see
that FI subjects were better in bottom-up
listening exercises. Yet, this superiority is
not sufficient if this claim is to be
generalized because the t-observed (1.88)
is below the t-critical (2.000). Therefore,
we are bound to sustain this second
hypothesis, too.

Conclusion

It is hardly imaginable to think of a
theory of language teaching without a
theory of language learmning. Such a theory
of language learning which is developed
under the rubrics of psychology of learning,
tends to map out the major learner
characteristics and-their interplay in the
process of second and foreign language
learning. Among these characteristics,
cognitive factors and their possible
relevance to language learning have long
been considered by both theorists and
practitioners. Field-independence and field-
dependence, as cognitive factors, have been
exclusively and consistently investigated to
validate their effects on second and foreign
language learning. Along this trend, the

researcher tried to show how these
cognitive characteristics (FI/FD) may
influence listening activities in terms of top-
down and bottom-up processing.

The results of this study can have useful
implications in different aspects of
language teaching. Although the results
showed that there is not any difference
between FI and FD learners in terms of top-
down and bottom-up processing, this does
not mean that syllabus designers, test
constructors, and teachers should not pay
equal attention to both of them. In this
regard, the syllabus desigener, who is
concerned with the selection and gradation
of the content, can take care to keep a
balance between and include both top-down
and bottom-up listening activities in the
content of a course of instruction.Test
constructors also can try to develop tests
which contain both top-down and bottom-
up activities so that the students are allowed
to have the opportunity of improving their
abilities in more efficient ways.

As noted early in the article, teachers of
L.2 need to learn to identify and understand
their students’ differences. To this reason,
the results of this study can be fruitful for
teachers as it indicates how knowledge of
L2 1s decoded in listening. In addition, the
teachers are recommended to consider
different cognitive styles when they
incorporate listening activities in the
classroom.
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measure of field-independence to 108
subjects. This test which was developed by
,Witkin, Oltman, Raskin, and Karp (1971)
:consists of 3 sections. The first section,
‘including seven items is for practice and is
‘two minutes long: The second and third
_sections have nine items each and are both
‘ten minutes lp?lg. Therefore, the main part
-of the test'.éontains 18 complex figures
“within whiéh simple geometrical figures are
‘embedded. The subjects are required to find
these sinip]e figures in the allocated time.
:On the basis this test two groups of subjects
each including 40 students emerged, one
group as FI subjects and the other as FD
subjects.

In the second and last stage, the listening
comprehension test, which included both
top-down and bottom-up questions, was
administered to the two groups of FI and
FD subjects. The listening test included
three sections:the first two of which (A and
B) contained top-down questions and the
third section (C) contained bottom-up
questions. The results of this second stage,
once investigated statistically, determine
whether the research hypotheses are
sustained or rejected.

Results and Discussion

The results of the first stage, the GEFT
that divided the subjects into two groups
of field-independents and field-
dependents, are reported in Table-1.

Tabte -1
Results of the GEFT
Number(n) Mayx, Score Min.Scare Mean
108 15 1 6.72

i1

No.74.voi19

The mean score (6.72) rounded up to 7,
was regarded as the cut-off point so that
those subjects who scored 7 or above 7
were classified as FI subjects and those
whose scores were below 7 were grouped
as FD subjects. Of course, the selection of
this cut-off point, namely 7, was based on
the earlier research by Abraham (1985). It
should also be explained that the final
number of the subjects in each group was
40, who were selected randomly, and the
rest, heedless to their cognitive style were
not selected.

The results of the second stage which
are directily related to research hypotheses
are represented in Table-2 and Table-3.

‘Tohte -2
Results of Top-Down Questions
Group Max. Score AMinScom Mean 5D r-obssrved
i B 1 4.88 203 0.73
D B 1 518 1.58
P=00% =50 dfa78 -cTiticnl=2.000
Tabile -3
R of B Up
Group Max. Scare MinScore Mean pYa) robserved
F 13 10 14,18 .83 188
o 18 g 12.88 130
=005 =60 df=TR t-critical=2.000

) The first research hypothesis stated as
a null one is as follow: There is no
statistically significant difference between
FI and FD subjects in top-down listening
exercises.

On inspection of the fourth column of
Table-2, one can see that the means of the
two groups are different. The implication is
that FD subjects, as it was envisaged, were
more successful in top-down listening
exercises. But in order to generalize this



two ways in which humans analyze and process
language as part of the process of
comprehension and learning. That is, the brain
can approach and analyze language in two ways
known as top-down and bottom-up. In a top-
down processing style “the brain initiates
processing with a general knowledge of the
subject and proceeds to relate the information
it already has to the new data it receives”
(Madden & Nebes, 1980). In a bottom-up
processing style “the brain begins with
externally. received stimuli and analyzes that
information to arrive at its final interpretation”
(Madden & Nebes, 1980).

Research Questions

Two research question were generated. First:
Do FI or FD learners perform better on top-
down listening comprehension exercises?
Second: Do FI or FD learners perform better
boitom-up listening comprehension exercises?

Hypotheses

The answers to the above research questions
are given in the form of two hypotheses. First:
Field-independent learners are more successful
in bottom-up listening activities and less
successful in top-down ones. Second: Field-
dependent learners are more successful in top-
down listening activities and less successful in
bottom-up ones. These two hypotheses are then
tested through the experiment and it is
determined whether they are sustained or
rejected.

Subjects

A total number of 108 students studying
either TEFL or English literature at Islamic
Azad University of Masjed-Soleiman took part

in the research project. Of course, the final
analysis of the study was concerned with only
80 of these students 40 as FI and 40 as FD
subjects. It shouid also be noted that such
variables as age and sex were not controlled in
the selection of the subjects. Therefore, the age
of the students was not restricted to any
particular range. Besides, both male and female
students were allowed to participate in this
study.

Design

Four variables were investigated in this
study: field-independence/field-dependence
(FI/FD) and top-down/bottom-up processing.
Indeed, this project was an attempt to find the
degree of relationship between FI/FD and top-
down/bottom-up processing. It can be
concluded, then, that the design of this study
was semi-experimental. The schematic
representation of the study was:

Gl X1Yl

G2X2Y2

The above symbols stand for:

G1 —» Field-independent subjects

G2 — Field-dependent subjects

X1— Mean of top-down exercises of FI

subjects

X2 — Mean of top-down exercises of FD
subjects

Y I — Mean of bottom-up exercises of FI
subjects

Y2 — Mean of bottom-up exercises of FD
subjects

Procedure

The study was carried out in two stages,
In the first stage, the Group Embedded
Figures Test (GEFT) was administered as a
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independence/dependence and attempts to
examine the relationship between this cognitive
variable and the typical ways of processing
information known as top-down and bottom-up.

In technical terms, field-independence and
dependence (FI/FD) are known as cognitive
styles. Cook (1991) defines Cognitive styles
as "a technical, psychological distinction
between typical ways of thinking" (p.87),0r a
practical way in which a learner tries to learn
something. Cook (1991) further explains that
“a difference in cognitive style might well
make a difference to success in second
language learning” (p.87). It might well happen
that a person with a type of cognitive style
performs better in a certain kind of activity or
task and not in another.

No.74.Vol.19

An FI learner 15 characterized as being
capable of “perceiving a particular, relevant
item or facor in a field of distracting items”
(Brown, 1994:160). That is to say, an FI learner
can easily concentrate on small factors in a
given task. On the contrary, an FD individual
has “the tendency to be dependent on the total
filed such that the parts embedded within the
field are not easily perceived, though that total
field is perceived more clearly as a unified
whole” (Brown, 1994: 160). As such, an FD
learner is less successful in tasks where
concentration on small 1lems is required.

As it was mentioned earlier, this study seeks
the relationship between field-independence/
dependence and top-down/bottom-up
processing. A contrast is usually made between



ABSTRACT

This paper presents the results of a study of the relationship between field-independence/
dependence (FI/FD} and top-down/bottom-up processing in listening comprehension for a group
of Iranian university students learning English. What was really looked for was to find, on the
one hand, whether FI learners would do better on top-down or bottom-up listening exercises
and, on the other hand, whether FD learners would perform better on top-down or bottom-up
listening activities. The study consisted of two stages. First, the subjects were given Group
Embedded Figures Test (GEFT) which divided them into two different groups of Fl and FD
learners. Second, both groups were asked to participate in a listening comprehension test, which
included both top-down and bottom-up questions.The results derived from this stage were then
statistically analyzed and, although there was a difference, it was concluded that both FI and FD
learners perform equally well on both types of top-down and bottom-up exercises and there is no

statistically significant difference between the two groups.
KeyWords: Field-Independence/Dependence ,Top-Down / Bottom-Up Processing,
Bottom-Up/Top- Down Listening Exercises

Introduction

Research has shown that different learners
experience degrees of succees when leaming
a second language, due to their cognitive and
pesonality differences (Carroll, 1990, Ehrman,
1995a, 1995b, 1990a, 1990b; Ehrman &
Oxford, 1990, 1995; Galbraith & Gardner,
1988; Oxford, 1992; Skehan, 1989).Moreover,
today teachers of second languages need to
learn to identify and understand their
students’significant individual differences in
order to provide more effective instruction
(Carrell et al., 1996). In fact, the recognition
of individual differences as being effective in
learning and teaching dates back to the time
when cognitive psychology superseded
Behavioristic psychology.During the time
when the behavioristic psychology was
strongly favored, it was believed that anyone
could learn anything given the right external
stimuli and reinforcement ”’(Chastain, 1988, p.
122) . As such, it was concluded that the
external factors are the sole and crucial factors
in learning. Stern (1983) also mentions that,

the behavioristic ideas of language learning
emphasized leaming through habit-formation
which was brought about by imitation,
reinforcement, and repetition of behavior.
However, with the advent of cognitive
psychology, a larger role was allotted to the
learner. Scholars in the field of learning, hence
language learning, came to realize that learmners’
cognitive, affective, biological, and also social
differences account for degrees of success in
learning and language leaming.

Although at first sight, individual
differences may seem futile to study, they can
be classified under different groups and be
investigated. Chastain (1988) gives a rather
tentative classification of the various leamer
differences, putting them under four different
headings: cognitive, affective, social, and
biological variables.The present study is an
investigation in cognitive variables affecting
language learmning. So far, quite a number of
cognitive variables have been identified and
their impact on language learning been
investigated. This study is focused on field-
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de diriger la classe vers un cas créatif.

CONCLUSION
Auterme de cet anticle, nous voudrions insister
sur'l’i'rhportance de Yexploitation du processus
* de I'imaginaire dans une classe de langue. En fait,
cette capacité humain'_e qui est en mesure
d’évoquer, de déformer et de manipuler la réalité
externe et méme de créer une autre réalité,
- constitue la phase la plus importahte du processus
de la créativité. Aprés avoir déprogrammé et
" analysé le probleéme, I’individu va chercher dans
. son monde-imaginaire les solutions neuves afin
de le reprogrammer 2 sa facon personnelle. La
promenade dans le monde des images internes
lui dofinerait I’occasion de mieux profiter de son
talent créatif pour réaliser concrétement ce qu’il
‘adans la téte. Le processus de I’imaginaire permet
la mise en place des actions ouvertes et des
démarches multimédias qui participent 2 la
réalisation des situations de production et de
créativité. Par ailleurs, I’imaginaire entraine le
plaisir en classe et compte en tant qu’élément de
satisfaction et de détente chez les apprenants. En
provocant un sentiment de sécurité et de confiance
en sol, I'imaginaire change cette pensée: «j’ai
pleins d’idées mais je n’ose pas les faire connaitre
a mon professeur et 4 mes camarades de classe»
en une autre: «mes idées sont trés bonnes.» (R.
TIFACHE, 2004, pp. 38 - 39).

Ainsi, les apprenants se mettraient & parler; ce
qui est considéré comme 'un des objectifs les
plus importants de I’enseignement de la langue
étrangere. En effet, les apprenants parleraient
parce qu’ils aiment parler de soi, de leur
imaginaire, méme de leur probléme, mais sous
un autre nom ou sous couvert d'un jeu
pédagogique ou d’une identité fictive. De méme,
A partir de 'utilisation des processus de

I'imaginaire et de la créativité, |’apprenant atteint
au fur et 3 mesure une antonomie quasi parfaite
qui I’aiderait certainement dans les situations

imprévues. En fait, la pédagogie de

I’improvisation 2 partir de 1’utilisation de
I"imaginaire lui procurerait un savoir-faire pour
mieux réagir dans toute sttuation.
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les deux cultures 1" apprenant
"'correctemem ses

va dévclopper

nreceptwe_ L e ‘r _
. A) Nous montrons une ou des’ séqhences
fci un flim & propos d Lm sujet précis,
‘ pamcullerement sur'tn non-lieu qui existe dans
la culture ‘cible ou bien sur les différentes

s 51tua;10ns de communication.

'--.‘.\ ; .

. B) Nous demandons aux apprenants
d exprxmer ce qu'ils ont commpris de la
iséquence. ‘Nous pouvons grossir quelques
<eléments (matrlce de découverte) qui nous
paraissent efficaces dans cette comparaison et
nous faisons attention aux contrastes qui

existent entre la civilisation cible et la culture -

matemelle et demandons 2 I’apprenant de les
énumérer. Quelle scéne ou quel élément lui fait
penser a un certain élément culturel de son
pays” (Méthodes associatives) -

C) Ensuite on demande ar apprenant
d’ 1magmer le méme non-lieu ou la situation

en jouant son identité fictive dans la langue
cible. Ici nous nous servirons des démarches
projectives pour que les apprenants s’imaginent
a Pintérieur de la sitvation.

D) Nous divisons la classe en deux groupes.
L’un va jouer la scéne et I autre rel2ve les points
communs 2 fa civilisation native aussi bien que
les points de divergence. Le deuxieme groupe
pourrait évalure le jeu du premier group. Dans
quelle mesure le premier grouf)e pourrait
évaluer le jeu du premier groupe? Dans quelle
mesure le premier groupe a réussi d’imiter et
de respecter les images et les points constatés
dans le film?

E) 1l faut toujours faire attention a cette régle
dans la résolution de probléme et I’étude de

No.74.Vol.19

_.__c'a_s: SOS—RAS-;(F. {f_AICH]é:, i9§‘61)._'., "
_ competenceS'; T e
¢ socnolmgulstnque dlscurswe %tratégxque, et

S smlat.lon descnptlon narratlon du cas ou
du probleme

B .“., = _\--‘-Y._-‘.-_

O: orgamsatlon des é]éments pemnents dis
cas ou du probléme L ' L

S: SUb_]CCthl[é sensibll;tc sennment
souvenirs par r4pport ai-cas ou au probleme
(Activités pré-créatives) '

R: réflexion: analyse du cas ou du probleme B
(Dé-programmation) '

A actions possibles a emreprendre dans-;_- '
I’ lmmédlat (Divergence) RIRC I

S: solutions a envisager. (Convergence)

De telle fagon, nous ne perdrons jam_ais le
fil de notre travail.

Nous pouvons toujours élargir les jeux et
les transformer en simulations globales ol les
participants ont la possibilité de faire toute
interaction qu’ils veulent. Par exemple,
construire un immeuble avec ses habitants et
ses événements quotidiens.

Ainsi, 2 partir des jeux imaginaires avec les
statiques ou des exploitations conscientes de
I'image mouvante, nous réalisons le processus
de I’imaginaire/ créativité en classe de langue
étrangére, tout en recourant aux simulations qui
résident dans la formation des identités fictives
chez les apprenants. Il est a noter que le role de
I’enseignant se situe en haut de la liste des
travaux réalisés dans la classe de langue afin



toutes les.gén.érations» et"qui est parfaitment
; YAICHE 2002).

susceptible de construire des effets de surprise

et de plaisir et des mampulat!ons imaginaires. .
Nous divisons des images fixes en deux
groupes: celles qui sont réalistes et celles'qui ™

ont la: propnété de I’énigme et de ’ambiguité.
Quitte. a dlstmguer le degré.de I’ ambxgu:té des
photos AouS. sommes ‘{oujours aptes 2 en
. ‘prof ter. . :
~ Bien qu’onrpuisse demanider aux apprenants
de dec_ouvrlr _le; message réel des images fixes,
pour les'f conduire 2 la réflexion et 2
- l?.iﬁiag'inéltion, 1l existe certainement d’autres
rﬁoyens de I’exploitation. Il est préférable de
o Jouer avec les €léments sur les photos.
) Nous ne négligeons pas, bien siir, I’effet des

¥ ‘“'e;_(plm.tatlons plus réalistes des images en tant:

que documents authentiques, mais cette
question concernera plutét la compétence
communicative.

2-1 Les jeux:
Trois lignes aléatoires
A) On fait tracer sur une photo une ligne droite,
une ligne courbe et une ligne brisée.
B) On fait tout d’abord décrire cette photo,
C) On demande de composer un récit en
suivant I’itinéraire de chacune des lignes.
Ce récit peut se faire a I’oral ou a V'écrit.
pour autant, il est préférable que les
apprenarnts le composent dans les premiéres
étapes en groupe et A ’oral.
A savoir, chaque fois que la ligne rencontre
un élément, on demande & P’apprenant de
Vintégrer dans le récit (F. YAICHE, 2002).

2-2 Souvenir, Souvenir
On fait choisir une photo et on demande
quels souvenirs de vie personnelle elle évoque?

Nous commengons par nous-méme (F

2-3 Recnt et conte
"On'demande 2 chaque pamcnpam de chmsnr

trois photos (une- photo de personnage/ une .
photo de bétiment et iné photo de paysage)
puis d’écrire un récit ou de raconter une histoire _’
en respectant I’ordre d’apparition des photos.

On peut également donner les trois mémes

photos 2 six participants en leur 1mposant des
ordres d’ utlllsauon différente. '

De méme, 'image fixe peut jouer un réle.

“important dans la transmission de la civilisation
cible. Nous devrons choisir les ‘images en
rapport direct avec la civilisation. On choisit
par exemple i’image d’un hypermarché en
France. Les apprenan'ts énumerent les
ressemblances et les différences qu’ils
éprouvent dans cette image en fonction de leur

propre culture. Ensuite, I’enseignant leur -

demande de choisir une identité fictive et de

se situer dans la situation demandée et de faire -

un jeu de réles.

3- L’image mouvante et les démarches

créatives

L’image animée, révélatrice de la perception
visuelle et auditive, permet «une diversification
des modeles auxquels 1’apprenant peut avoir
recours» (F. DEMOUGIN et P. DUMOND,
1999, p.27). Elle permettra d’offrir a
Papprenant un pré-image et un déja-connu

pourrait venir a son aide pour imaginer plus

de choses. ‘

Le «stockage de cette parole-image» (Ibid.,
p. 31.) va intervenir dans le processus créatif
comme une aide imitative. Ainsi, en comparant

No.74.Vol.19

& | Foreign Language Teaching Journal

FIER



Foreign Language Teaching Journal

]

; 7aporenant ¥e§ reallsc Comme il les utilisait
~dans.. saﬁp}opre civilisation. Donc, en
comparant personnellement les produits de
. son imagioaire avec la civilisation cible, il
- va prendre conscience des différences et des
- ressemblances entre sa civilisation et celle
qu il est en, tram d’ apprendre A cause de

§ s

.h“_..,.-\. -u—-'"‘-_

P’effet de surprise et de plaisir que.

Pimaginaire a mis dans son esprit, il ne va

* pas oublier ces points ciltuels en interaction

et il va les utiliser au moment de
~: communiquer en langue 2.

_6-Aufureta mesur_e‘_'que I’apprenant avance
. dans le développement de son imaginaire . -

“et donc de sa créativité, il se débarrasse de
- la dépendance de I’enseignant. Il sera ainsi
~ . capable d’agir dans toute situation imprévue

. etde fagon personnelle. Il obtient en fait de '

[JI"autonomie,

Pourtant tout cela dépend de la maniére et

- des techniques que ’enseignant va utiliser dans

Ia classe de langue en tant qu’animateur.de la
créativité. des apprenants. Donc, Il est
nécessaire de présenter les démarches pratiques
de la mise en place de I’imaginaire en classe.

Les démarches pratiques

= Puiéque les éléments primaires de I’appareit
imaginant sont regus A partir des canaux
perceptifs, I’enseignant a la tdche de stimuler
ces canaux toute en respectant la régle de

L5213
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supports et ‘des thémes }oue un~r61' }ossentiel

.......

'préférable d unhser des suppo mulhmédms

——

surpnse et le plalslr pour obtemr un “boni”

* ‘résultat, En plus étant donné qui€ la viriété des -“

-.‘r‘v ;Jm

enseignant
acoommodcr
‘_pamr de leur .
imaginaire. C’ est pourqum il conwent de se
servir des documents authemlques pour «la
mobilisation de tous les- sens » (M
LEMEUNIER-QUERE, p. 29) ';Parmx les
stimuli des canaux perceptifs;’ nous avons
choisi comme exemple ceux du canal v15uel
comme |’'image fixe et I'image ammée.

BCEE

voudrait ‘aide les appr'_: nan
la compétetice: commumcat:lv

La demarche -type -

1- Au début du premier semestre, des quc les
apprenants ont pris consicence des formulaires
des états civils, on leur donne implicitement
une identité fictive. [l s’agit de leur demander
guel nom, quelle profession, quel registre
social, quel ge et quelle situation familiale ils
aimeraient avoir, Ainsi quelle ville, quel
arrondisseme_nt désiraient—_ils habiter? Ensuite,
nous les appelons en classe avec ces prénoms
et ces noms qu’ils ont choisis. De telle maniére,
outre I'effet de surprise chez les apprenants,
ils éprouvent un plaisir d’étre appelés 2 la
francaise.

Ainsi, ils vont entrer implicitement dans les
jeux imaginaires a ’avenir.

2- Les images fixes et la paire de
l'imaginaire/ créativité

Des photos, des affiches publicitaires, méme
des logos sont considérés comme 'image fixe.
1.’image est un-objet «fascinant qui parle a
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"7 Jes aspects de 'apprentissage en interaction
se fait par I’enseignement de «la pratique

de Ia structure & travers la pratique de {a_ |
communication.» (J. COURTILLON, p.7). -

Le processus de l'imaginaire/créativité
chez I’apprenant va pousser |’apprenant
vers la transformation de ce qu’il a créé
dans la téte en termes et en phrases afin de
communiquer avec les autres. D’ol sa
capacité A participer dans les interaction
communicationnelles du cours,

3- De méme, «ne pas pouvoir paler de s0i» est

parfois «ne pas pouvior parler du tout» (F.
YAICHE, p. 51). En fait, «parler de soi» et
de son imaginaire et de ce qui se passe dans
son imagination serait une motivation
sécurisante pour oser parler en langue cible.
L’apprenant préfére se taire «sous son
propre nom et sa «propre identité». Donc,
une des solutions qui peut mener
I’apprenant A parler en classe serait parler

St

de soi-mé€me, mais sous un autre nom et
dans un jeu imaginaire on il a choisi

‘centaines rdgles personnelles.

L’imaginaire entraine le plaisir en classe.
En parlant de soi, de son imaginaire, de ses

- fantasmes et en insistant sur sa singularité,

I’apprenant est poussé vers la réatisation des
techniques de la créativité: La liberté
d’action, la possibilité de s’exprimer,
I’évocation des souvenirs et la
caractéristique ludique de I’utilisation de
I’'imaginaire, sous forme des jeux ouverts;
tout cela assiste a P’éveil du plaisir.

I'utilisation du processus de I'imaginaire
pourrait influencer ie développement de la
compétence communicative et son
accommodation. L’imaginaire collectif des
individus se nourrit de la civilisation
existante dans la société concernée. En fait,
quand nous avons affaire a la construction
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. deplacer le su;et tralté dans n rmporte quel
"dorriaine.

. '2-'Meth0des de découverle Il S agu par
- f‘exemple de .grossit. chaque facteur par’

. rapport aux autres on.le dlmmue, on le
’ suppnme c est une forme de la
déconstruction du probléme

3 Méthodes associatives: 1l s’agit de favoriser
pour chaque aspect du probléme des
associations d’idées (cela me fait penser
que...). S’ily aun rapport entre A et B, Nous
retrouvons un rapport entre A et Y (A me
fait pensera Y). "

4-Méthodes projectives: Il s’ agit de se projeter
dans le probleme, s’imaginer & I'intérieur
du problegme. Par exemple, Nous nous
imaginons comme un frangais au sein du
milieu frangais; cela est un réve dirigé.

5. Méthodes du hasard: Les mots choisis par
hasard dans le dictionnaire ou des choses
sur une photo font partie de cette méthode.
Apprendre 2 relier des éléments non
choérents pour trouver une connexion
créative est considéré comme but essentiel.
(G.AZNAR,2002.)

Ainsi, A partir de ces techniques nous
pourrons mettre en place une activité de
créativité. Savoir regarder, s’émerveiller,
développer la -curiosité, provoquer
I’imaginaire, surprendre, déranger, proposer
des situations inhabituelles et faire intervenir
le hasard. N’oublions pas que dans toutes ces
démarches, il existe une alternance entre des
phases de divergence (s’éloigner de la réalité
et aller vers ’imaginaire) et des phases de
convergences (adapter I’imaginaire aux
contraintes de la réalité). Autrement dit, la
divergence est 1’aptitude de |’esprit a

No.74.Vol. 19
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" reconstruire un monde dlfférent de _celul qu1 -

est présent et la convergence estr aptltude de
Pesprita s msércr dans le tmonde tel qu; il est |
“fait: Amsn conﬁm]e-t-on anouveau Te. recours :

ar 1mag1na1re en classe afin d hablruer ]es ;

apprenants a la créatlvné mstantanée et
Pefpéluelle s r A

Pourqum recourlr a l’explontatl n de
I’imaginaire dans la classe de langue"
Voici, les raisons qui montrent I eﬂicacnte
de P’exploitation de I’ 1mag1na|re dans une «
classe de langue: SR
- Premierement, chaque apprenant posséde
_cette capacité de former ou déformer des.
images méme aux différents degrés Donc~
pourquoi ne pas se servir d’une procédure "
natureile et commune en tant que support
pédagogique et type des activités duvertes
a la classe? Indubitablement, la.inise en
oeuvre des activités ouvertes et les
pratiques libres du caractere systémique des
manuels pourrait &tre trés efficace dans un
cours de langue étrangére. D’une part, elles
précipitent i la libération des apprenants.
D’autre part, elles affirment 1’idée
“d’utilisation d’une oeuvre multimédia 2 la
classe de 1angue dans {’intention d’intégrer
la pluralité de la langue.

2- A partir de lamise en oeuvre de |'imaginaire,
on développe «une pédagogie de
Pimprovisation qui crée constamment de
nouveaux types d’interactions» (R.
RICHTERICHE, p.123). L’imprévu qui
invente de plus en plus des moyens divers
et qui profite de ’effet de surprise recourt
toujours 2 la complicité imaginaire/
créativité. En plus, 1a mise en action de tous



singuligres, qui sont nourries par exemple des -
organisations familitres différentes, nous -
sommes toujours aptes 2 s approprier toute -
image. Cela constitue notre, 1magma1re

mdlwducl o

L' lmagmalre est la créanon del’ espnt Cette
créatlon mentale existe, bien que I’individu ne
soit pas IOIJJOUI'S capable de la transformer en
mot. Mais, dans le parcours des images qui sont
regues par Pappareil imaginant et qui
déforment par la force de 'imaginaire, on
arrive enfin 2 la phase de la réalisation concrete
de I'enchainement de ces images qui s appelle
la créativité.

Dans le monde réel nous avons affaire 2 un
autre type de création qui s’ appelle la créativité
et qui se réalise sous forme d’ innovations
concretes. Donc il est important de savoir ce
que signifie cette créativité externe et quel est
son rapport avec la créativité interne.

On entend par le terme «créativité», «la
découverte», «!’invention» et «la production»
avec «des caracteres distinctifs, I’originalité et
I’ingéniosité.» La créativité est «une aptitude
a produire a nouveau» (G.DE VECCHI, p.110).
Mais la question qui se pose ici, est de savoir
comment on crée. Le parcours de la créativité
repose sur les démarches suivantes. Tout
d’abord, étre présent et sensible a ce qui se
passe autour de nous, et nous mettre en
présence d’une activité pré-créative. Regarder,
écouter, toucher, etc. sont déja créer. Nous
devons recevoir des substances primaires de
I’extéieur et par le biais des canaux perceptifs
afin de les manipuler et d’en construire de
différentes images. Ensuite, il faut rendre le

probléme comme un «puzzle» ct poursuwre

les étapes suwantes

1- Casser le probiéme on démut la: cohérence:

~ interne du probléme on cnttque Ja solution

‘actuelle, on casse les Tapports loglques on
appelle cette étape: la «dé-programmanon»
2- Remuer les piéces dwpuzzles On mélangc
les pidces et on laisse ’esprit balader dans }
tous les sens. On s’éloigne du probléme et}
on va vers 'imaginaire. o
On s’échappe a la réalité concréte qui nous_"
entoure. On appelle cette phase '«la-.}
divergence».
3- Créer un autre puzzle: on transforme le réve
en réalité, le_fantasme en solution réaliste.
“On établit le croisement A nouveau et on
produit un résultat concret (la convergence).
(G.AZNAR, 2002).

Ainsi, ’imaginaire constitue la deuxiéme
phase du processue de 1a créativité. D’od un

. €élément pré-nécesaire pour la mettre en action,

L’imagination prépare le matériel de base pour
la création. La créativité est en mesure de
transformer les produits imaginaires privés en
création et en signes communicables aux
autres. Ainsi, faut-il faire entrer I’exploitation
du processus de I’imaginaire en classe afin de
renforcer la capacité de la créativité des
apprenants. De telle fagon, il serait possible
d’approcher une classe de langue 2 la réalité
de la langue.

Donc, il est préférable de connaitre certaines
techniques de mise en action de la créativité;
ces tehchniques ne sont pas sans rapport avec
I’exploitation de I’imaginaire:

1- Méthodes analogiques: Déplacer le

Probléme dans un autre univers. on Peut

No.74.Vol.19
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l 1magma1re comme la phase d’actualisation
(la force ou le pouvou—xmagmer) Et enfin, 2
parnr de.ces. deux €éléments, on peut aboutir &
_ Ia phasc de la reahsatmn qui correspond a la
rconstrucnon reelle des .images. et a leur
concretlsatlon :C’est cette derniére phase que
nous Identlﬁons ala creatlvxté Autrement dit,
sans I’ mterventmn ~de I’imaginaire,
l’rmagmatmn ) aboutlt Ja:nais a la réalisation’
concréte. Dans la perception, on se- .donne la
présence du monde Dans 1’imagination, on
* quitte cette présence et on se réfugie en SOj-
méme. Du coup; on se fait - absent pour fous
les autres etla consc1ence se redult a'un jeu de
:I _1mag_1n_at10n et elle fait régner une forme -

" affaiblie de vigilance. Ici le processus de

. Pimaginaire commence son travail. L’individu
st apte 3 laréalisation de tous les désirs. Il est
- en mesure de faire des cohérences entre les
~_ images 2 sa facon personnelle La structure dur

réel, tel qu’elle est mise en place dans le monde -
" extérieur, se voit détruit afin de satisfaire les
~ pulsions inconscientes.

L’imagination
(La virtualisation des images)
Vouloir imaginer
L’imaginaire
“(L’actualisation des images)
Pouvoir et savoir imaginer
La créativité
- (Laréalisation des images)

N
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"'l affectxwte. Il ‘est capable de v1brer en nous

des cordes qu1 depassent notre expenence

e, Lde-1’ 1maémat10' --,L- imagmau*e la faculte de .

déformér des unages fournies par. la perceptlon
nous liberé de ""1mages premleres‘fC cst notrc
umque mamére de nous sentlr llbre On n est '
pas toujours obllgé de repeter on. peut déformer

et on en est capable v1i'tue"llement

On reconnait 3 I imagination-t ’tfr'(')is‘f‘o'néfidr'ivsa
principales: la premiere est celle” que I’ on :
appelle «compensatrice», «grace a. laquclle il
nous est loisible d’évoquer une reallte en som
absence.» La deuxieme est nommee
<<éman01pamce» qui nous permet de. pfbjeter
.du possibie.» On peut déformer des-choses

-dans les limites parfois hors du possible. La
- troisieme est qualifiée de «révélatrice» par
laquelle «nous accédons aux dimensions -

‘invisibles di monde. (CH. CI—IELEBOURG
p.11) En effet ces fonctions sont dues a la force
del’ unagmalre En bref I’imaginaire est le fait
de s’imaginer «autre» et «autrement».

Ces fonctions sont toujours sous }’influence
des types d’imaginaire, collectif ou individuel,
qui sont en rapport direct avec les substances
initiales reprises de l’environnement,
I’imaginaire collectif d’un individu consiste
aux traits communs existant dans les mythes
ou les fantasmes de sa communauté et est lié
étroitement aux cribles gestuels, discursifs,
conversationnels, culturels de cette société,
Chaque individu donne a ces cribles, qui sont
le plus souvent amorphes, une apparence
singuliere d’ailleurs. En fait, en tant
qu’individu singulier, avec des caractéristiques



voir comment I'imaginaire peut contribuer au
bon déroutement de I’enseignement/
apprentissage d’une langue étrangére. Aussi,
nous chercherons a présenter les démarches
nécessaires pour la mise en action de la
créativité a partir d’un processus qui débute
par I’imagination, traverse I'imaginaire et
aboutit 2 la création,

Imagination, Imaginaire, Créativité
Le psychisme humain fait collaborer deux
fonctions, opposées mais complémentaires:
une fonction du réel qui régit la perception
sensible, une fonction de P’irréel qui régit
I'imagination. C’est cette fonction de 1’irréel
que BACHELARD appelle Pimaginaire
(G.BACHELARD, 1947, p.7). De fait, «La
faculté de former des images [chez I'individu],
a savoir des représentations d’objets ou de
personnes réels ou fictifs voire d’idée abstraite»

—~
e &
.

(CH.CHELEBOURG, 2000,p.9.) s’appelle
I'imaginaire. Ce dernier est un processus
psychique en acte dans lequel |'individu
assimile des données et des connaissances
recues de 'extérieur et les garde et les
accommode par ses cribles personnels. Il en
reconstruit des images ou plutdt des pré-images.
Il sera apte a les déformer et A les manipuler 2
sa maniére,

Gréce 2 I'imaginaire, I’imagination est
essentiellement ouverte et évasive. En fait, la
caractéristique de déformation des images par
I"imagination est due a la force de I’imaginaire.
«C’est ’imaginaire qui renvoie A une
appréhension du monde radicalement neuve, qui
permettra d’€chapper 2 la perception ordinaire
de la réalité.» (G.BACHELARD, 1947, p.39).

Il est vrai que I’imagination forme des

kLl
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' mstamanée et perpétuelle chez les mteractants Enrevanche, le sentlment d’ msécunte devant les
l“v srtuatlons mconnues seralt une des ratsons qu1 empéche les apprcnams de’ réagtr m}rmednatement

Le3]jl]

I

l! % lan gue étrangere

“Introd llCthl'l

~Actuellément, les didacticiens sont

" unanimes sur le.fal_t que “la réalité de lalangue’™

devrait étre enseignée dans une classe de
tangue étrang2re. Afin de réaliser cet objectif,
il faut introduire en classe les caractéristiques
de la langue réelle. Par exemple,

r ense1gnement/apprenussagc d’une langue - '
étrangere devrait se faire d’'une’ ‘maniere ..
interactionelle. De la méme fagon que les

individus agissent mutuellement les uns sur les
autres et que leur role de récepteur et émetteur
se remplacent sans cesse, une classe de langue
étrangere devrait &tre pratiquement le lieu de
produire un tel effet afin de s’approcher de plus
en plus de la réalité de la langue.

De plus, 1’aspect imprévisible des
i.nteractioﬁf_s, en raison de |’intervention
consciente de 1'étre humain dans I’échange
interactionnel, implique une créativité
instantanée et perpétuelle chez les interactants.
D’ol la nécessité 'g'le faire entrer ies démarches
créatives au sein d’un enseignement/
apprentissage actif dans I’intention de préparer
les apprenants a agir ou réagir devant les
situations réelles de la langue dans les milieux

No.74.vol.19

dans la langue d‘amveeaAmm faut 1l chercher une solutlon efﬁcacc pour renforcer la conﬁance

oil la prathue langaglére s approchera de plus en plus de celle du 'mllleu natlf-"

Mots clé: I’ 1mag1natlon I’ lmagmajre ta créativité, ¥’ enselgnement r apprentlssage classe de

étrangers En revanche, ntir )
d’insécurité devant les situations mconnues qu1

peut aboutir au repli sur 501 et par conséquent
au silence, serait une -des ralson:_s quj
empécherait les apprenams de réa
1mméd1atement dans la langue d amvée '

"Ainsi, la réalisation d’une démarche éréativc'
etinteractionnelle en classe, tout en considérant . '

I’idéal d’égaliié des chances des apprenants

pour participer aux activités conversationnelles
du cours, ne s_eraif possible que par
I’introduction d’un processus commun,
susceptible d’étre-développé, et surtout, apte a
étre intégré dans les travaux en groupe. Ce qui
pourrait faire disparaitre le silence des
apprenants 3 1’aide des exercices précis et
incessants de la compréhension et de la
production dans la langue cible. EVidemmént, '
une telle démarche ne peut &tre basée que sur
I’'imaginaire, cette propriété humaine qui nous
conduit d&s I’enfance dans un univers de plaiSir, _
conforme A nos désirs internes. En effet,
I'imaginaire dispose d’un certain nombre de
caractéristiques pour atteindre ces objectifs.

Notre objectif est donc danc cet article de




Classroom Techniques
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Résumé

De nos jours, “la réalité de la langue” devrait étre enseignée dans une classe de langue étrangere.
Par exemple, I’aspect imprévisible des interactions au sein du milieu réel, implique une créativité
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