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" If the Utilitarians would reason and write like
you, they would no longer deserve to be called
Futilitarians." [OED, S.V. Futilitarian, 1827]
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13- nominolization
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When were you bom?
Were you born before June 57
Were you born in January, too?
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I am Mary. I was born on February 5. I was
i born before Ali but after Pari.
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"Think about how many years, months, days,
or even hours you have been in Canada? When
you have the length of time in mind, please line up

in the front of the room, starting on my left, with -

the person who has been here the shortest time,

and going to the right. In order to do this, you will 5

have to ask each other, How long have you been J

in Canada?"
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"My name is José. I've been in Canada for six

months. I've been here longer than Latif."
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"T have lived here longer than Latif, who has
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"I would like to introduce our very important
guest, Ali Awada, who has just arrived from
Lebanon. I'm sure our TV audience will recognize
Ali because he is well known as a star football
player on the national team of his country. Ali, can

' you tell us about the most exciting game you ever
- played?”
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I'm sorry, but I'd rather not answer that question,
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pass on that question.
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What It Means To Be a First Child (or middle or

last child).
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Unfinished Sentences Handout
1. On Saturdays, [ like to. ..
2. If T had only 24 hours to live, ] would...
3. If I could buy the car of my choice, | would
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a. What is your first name? (The interviewer
should practice pronouncing the name.)
b. Does this name have a special meaning?
c. Are you named after someone in your family
or your religion?

d. What is your last name? (Again, the

interviewer should learn correct pronunciation.)
€. Does your family name have a special
meaning? (Is it an occupation, a place name, the

name of a characteristic? Does it tell where you |

are from?)
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This 1s Melissa Grondall. She is from Denmark.
Her First name means "honey" and her last name
is a place that means "green valley,"
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Which student likes to listen to jazz music?
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choose...

4, ] feel best when people...

5. If I had a million dollars, I would...

6. Secretly I wish. ..

7.1f I could change the world, I would...

8. Right now the most important thing in my
life is...

9. If I could visit any place in the world, I would
go to...

10. The most exciting thing I have done is...
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I'm proud of myself because I took the bus for
“ the first time and didn't get lost.
1 made a Canadian friend in the cafeteria.
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a. A favorite color

b. A favorite animal

c. A famous person they admire

d. A song they like

e. A favorite food

f. A favorite proverb or say
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Someone who
speaks three
languages.

A gril with blue eyes.

Someone who has
lived in Bangkok.

Someone who likes
lollipops.

Someone who likes
Eftekhari's voice.

Someone who
knows how 1o
dance the salsa.

Someone who likes
jazz music

An American who
drives a Japanese
car.

Someone with only
one brother.

A student whose
father is a
businessman.

Someone who
plays a musical
instrument.

An American who
plans to be a teacher
of small children.

F

E

A student who has
been in the U.S. for
more than one year,

A student who has
been in the U.S. for
less than three
months.

Someone who
comes from a
country that has
alot of oil.

Someone who has
studied tae know do.

An engineering
student.

Someone who has
more that two pets
at home.

Someone who has
an April birthday.

Someone who

Someone who is

A student who likes

A soccer{football)

Someone whose

has studied traveling to another 10 play or watch player. favorite color is
dance, country this summer, | basketball. blue.
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Page 1: One of my favorite times of the year
is...
Page 2: One of my best memories of childhood
is...
Page 3: A place I would like to visit is...
Page 4: Tam really looking forward to the time
when 1. ..
Page 5: What | remember most about my closest
childhood friend is. ..
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6. Virgo, the Virging(August 23-September 23)
7. Libra, the Balance Scales(September 24-
Qctober 21)
8. Scorpio, the Scorpion(October 24-November
21)
9. Sagittarius, the Archer(November 22-
December 21)
10. Capricorn, the Goat(December 22-January
19)
*11. Aquarius, the Water Bearer(January 20-
; February 18)
12. Pisces, the Fish(February 19-March 20)
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' What are horoscopes? Do newspapers in your

. country have horoscopes each day? Do you believe

in them? Why are people interested in finding out

' their "future" or predictions for the day?
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Page 6: I came to this school because...

Page 7: Three things I think I am really good at
are. ..

Page 8: One thing about me that I would like to
change is...

Page 9: Pick a topic from the last three pages
and ask your partner to tell you his or
her answer to it.

Page 10: What I miss most about my country

is...

Page 11: What I like most about this country

is... |

Page 12: My favorite food is... because...

Page 13: When I am ten years older, I would

like to be...

Page 14: When 1 find time to be alone, I like |

to... '

Page 15: My favorite TV program is...

Page 16: One of the hardest times in my life

was...

Page 17: One of the most interesting times in =

my life was. ..

Page 18: A person I really admire is...
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1. Aries, the Ram(March 21-April 19)
2. Taurus, the Bull(April 20-May 20)
3. Gemini, the Twins{May 21-June 20)
4. Cancer, the Crab(June 21-July 22)
5. Leo, the Lion(July 23-August 22)
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Who has more than three children in their
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My family has six children. The youngest is
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He is from Venezuela. He told me that he has *

six brothers.

| three months and the oldest is 16. Four are boys
and two are girls.
' PSS on 550
I'have four children in my family. I'm the oldest
“and we're all girls.
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a. Who has traveled to the United States before?
b. Who wants to study engineering after
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Li Hei is from China. She plays the piano and !

finishing English? will study music.
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¢. Who speaks three or more languages?

d. Who has one or more brothers?
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f. Who has traveled to more than two countries?
g. Who lives in a capital city?
h. Who knows how to play a musical instru-
ment? CAS e amad
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i. Who has studied in a university?
j- Who likes to play basketball?

k. Who likes to draw or paint?

1. Who has played on a soccer team?

m. Who likes jazz music? Inner Circle : Yo -, 3
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n. Who plans to study business at college or a
university?
0. Who has been lost in this town?
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a» feeble tea  x safe mind

b » give vote, «* laugh broadly  * arrive to aim
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(""'" + J=b (blizzards rage)

{"‘"‘ + 1“""1 (a pride of lions)

Jad + Zans (deeply absorbed)

Jxé + A5 (appreciate sincerely)
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(to analyse, condemn, discuss, boast of ... a murder)
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* design a question

¢ = commit treachery, * hold a burial
* find health

d + climb a horse,  * healthy advice
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voit proposer des listes pour choisir le
personnage principal ses caractéristiques, les
lieux, les problemes & surmonter... Pour
chaque mot inconnu de la liste, il existe une
option aide. I] est possible d'imprimer le conte
ainsi obtenu et de le faire amplifier par les
apprenants.

Dans leurs commentaires, les étudiants
apprécient surtout l'enrichissement de leur
vocabulaire. s trouvent plus intéressant, plus
amusant, plus facile et plus motivant d'écrire
une rédaction de cette fagon. Ils se sentent plas
a l'aise, sachant qu'ils feront moins de fautes.
Certains déplorent les limites imposées a leur
inventivité, mais, comme nous l'avons déja
mentionné, il est possible d'utiliser ce conte
comme point de départ pour fabriquer un texte
plus complexe et plus libre d'expression.

Conclusion

Nous avons essayé de signaler quelques
roles possibles de l'ordinateur en classe de
langue. Comme nous l'avons dit au début, il y
a encore des questions & se poser, mais on ne
peut pas négliger les résultats et les expériences
des enseignants qui ont jugé les atouts de
l'informatique dignes de leur attention. De plus,
les apprenants sont en général trés favorables
A l'introduction de I'informatique en classe de
langue et, méme si les contributions exactes a
leur niveau de connaissances sont difficiles a
mesurer, il n'y a pas de doute que la motivation,
elle, en bénéficie. Ce qui est plus important

encore, l'attitude des apprenants change. Ils se
voient plus actifs et autonomes, voire
responsables et par conséquent plus préts a
affronter les défis de l'avenir.

Bibliographie

BERTAGNA, Chantal, "Approches, un hypertexte de
lettres-Des exemples d'utilisation en collége”, in Bulletin
de 'Association Enseignement public et informatique,
n° 82, juin 1996, 109-116.

DEMAIZIERE, Frangoise, Enseignement assisté par
ordinateur, Panis, Ophrys, 1986.

DUBOIS, Claudine, "Baudelaire et l'informatique”, in
Bulletin de V'Association Enseignement public et
informatique, n’ 79, septembre 1995, pp. 131-142,
DUBOIS, Claudine, "Apport de l'informatique 2
l'enseignement littéraire en vue des nouvelles épreuves
du baccalauréat", in Bulletin de l'Association
Enseignement public et Informatique, n” 8-, décembre
1995, pp. 73-79.

MALANDAIN, Jean Louis- "Synthese sur les apports
de l'informatique dans les disciplines littéraires”, Bulletin
de I'Association Enseignement public et Informatique,
n’ 65, mars 1992, pp. 149-154, )
MULLER, Pierre (sous la directicn de), Informatique
et iude de textes, Coll. Rapports de recherches, n° 9,
INRP, 1989.

PAPP, Tibor, "Compte rendu d'une expérience de
générateur automatique de poésies”, Bulletin de
IAssociation Enseignement public et Informatique,
n’ 79, septembre 1995, pp. 229-234,

Informatique et orthographe, Rencontres pédagogiques,
n° 2, INRP, 1985.



Mort des amants réalisée par le professeur est
projetée a la classe griace a la tablette de
rétroprojection et sert de point d'appui au cours.
Lors des séances de modules suivantes, les
¢leves consultent I'hypertexte librement (pour
compléter les notes prises au cours, pour
explorer d'autres aspects du texte, etc.). Tres
vite les éleves sont capables de réaliser eux-
mémes, sur un autre poé¢me de leur choix, un
hypertexte que les autres peuvent consulter (et
compléter, ou modifier).

"Les relations a 'ceuvre littéraire sont
profondément modifiées par une telle
démarche qui en rend possible une exploration
personnelle dont I'éléve est le véritable
instigateur. II construit son savoir lui-méme, 2
son propre rythme, au lieu de le recevoir
d'autrui” (Dubois a).

Donc, on peut parler d'une .vraie contri-
bution de l'ordinateur en tant que média,
puisqu'il ouvre des possiblilités qui n'existent
pas dans une classe de langue sans infor-
matique.

Ajoutons un autre commentaire sur
I'ordinateur en classe de langue (Dubois b):
"Les éleves apprécient l'utilisation de la
machine qui leur permet de travailler i leur
rythme et la disponibilité qu'elle entraine chez
l'enseignant, qui, déchargé de certains aspects
de son cours, est plus ouvert au dialogue.
L'élément essentiel de la réussite de ces
démarches est la créativité des éleves: loin d'en
faire des consommateurs passifs de con-

naissances et de savoir-faire qui leur seraient
dispensés par la machine au lieu des enseig-
nants, l'utilisation de l'informatique dans
I'enseignement littéraire doit viser & faire d'eux
des lecteurs curieux, méthodiques et auto-
nomes en stimulant leurs capacités d'analyse
et de réflexion sur les textes ainsi que leur
maitrise de V'écrit.[...] l'ordinateur peut favoriser
aussi les échanges entre éléves ou entre éléves
et professeurs, échanges directs au moment de
I'élaboration ou de la présentation d'un travail,
€changes indirects par le biais de fiches créés
par les €léves ou les enseignants et disponibles
en Centre de Ressources ou dans les CDI".

La production de texte

Nous avons déja vu, a partir des exemples
précédents, qu'un entrainement & la com-
préhension peut donner comme résultat une
production qui est d'autant plus riche qu'elle
est €toffée de nouveaux acquis.

Un des atouts principaux de l'ordinateur
dans le domaine de la production est, sans
aucun doute, le traitement de texte. D'aprés
Jean-Louis Malandain(1992), c'est un "apport
de l'informatique... décisif... dans les
enseignements de lettres et langues en général
et pour l'ensetgnement du frangais en
particulier”. [...]

II existe des didacticiels qui offrent une
possibilité de guider I'éléve dans sa production
écrite. Un des exemples est Conze2 (France
Image logiciel, Alain Lambert), ot I'éléve se
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"comprendre” et "analyser” les productions des
éleves, tiche qui serait trop compliquée pour
I'ordinateur, 2 moins de simplifier exagérément
les réponses-ce qui n'était bien sir pas
l'intention.

"La démarche de recherche personnelle
guidée par le logiciel a favorisé un approfon-
dissement des analyses. L'intérét de la classe
n'a pas fléchi et a permis des devoirs de qualité
lors de la réécriture de scene” (Bertagna)

Mentionnons aussi une autre expérience ou

l'on a combiné le travail par petits groupes et
le travail collectif (Dubois a). Cette approche

de l'ceuvre de Baudelaire, sur le cédérom,
commence en classe entiére, oll, grice a la
tablette de rétroprojection, la biographie de
Baudelaire est projetée. Collectivement, les
éleves sélectionnent les aspects essentiels de
sa vie pour établir une fiche biographique; au
cours des discussions qui suivent, ils ont
I'occasion de mettre au clair les critéres de
choix et de réfléchir sur le rble de la biographie
dans l'analyse d'une ceuvre littéraire. En plus,
le cédérom permet quelques comparaisons
avec Sainte-Beuve et Proust. Puis, au cours de
la séance suivante, les éleves déterminent
collectivement des directions de recherche ("la
femme", "Baudelaire et la religion",
"I'exotisme"...). Ensuite, par petits groupes en
enseignement modulaire, 4 partir de la fiche
biographique, les €leves cherchent des poemes
pour illustrer tel ou tel moment de la vie de
Baudelaire. Grice au cédérom qui permet un

acceés facile 4 la documentation, les éléves
assument un des rdles du professeur: replacer
I'auteur dans son contexte historique et
artistique. Pour ne pas risquer de donner trop
d‘importémce a V'auteur, on retourne a I'ceuvre
avec un logiciel de lexicométrie (Pistes). A
partir de I'index hiérarchique des Fleurs du mal,
les éléves prennent conscience de I'importance
de certains mots, dirigent leur recherche autour
des fréquences élevées et €tablissent des champ
lexicaux.

"Cette recherche est entierement menée 2
linitiative des éléves dont I'ésprit d'observation,
stimulé par cette nouvelle approche, se révele
bien supérieur a ce que I'on constate générale-
ment lorsqu'on les laisse seuls devant un ou
plusieurs textes littéraires” (Dubois a).

A ce stade, les éléves s'organisent en
plusieurs groupes, chacun choisissant de
travailler sur une des directions de recherche.
Chaque groupe sélectionne d'autres termes qui
lui semblent proches, complémentaires ou
antithétiques.

“L'apport de cette déemarche est considér-
able: les éléves ayant déterminé eux-mémes
les questions qu'ils traitent en se fondant sur
des éléments qu'ils jugent objectifs, ayant a leur
disposition un corpus de textes en rapport direct
avec le sujet, parviennent & une connaissance
trés précise d'un aspect du recueil et font preuve
d'une véritable activité intellectuelle dans leur
lecture de 1'ccuvre” (Dubois a).

Ensuite, en classe entiére, une étude de La



I'information tirée de la lecture attentive du
texte. Les étudiants soulignent de nouveau
I'intérét de la correction immédiate et la
possibilité de travail individuel (davantage de
temps pour réfléchir, on n'a pas peur de faire
de fautes), mais il y en a aussi qui ne voient
aucune différence importante entre le travail
avec et sans ordinateur dans ce cas-1a. Et méme,
certains sont conscients des limites de
I'ordinateur pour anal yser leurs réponses a la
question sur ce que la mobilité sociale (rares
sont celles qui ont €té acceptées, car l'analyse
a été bornée a quatre mots-clés),

Comme l'ordinateur est toujours assez limité
de ce point de vue, certains auteurs proposent
plutdt une autre utilisation de l'ordinateur pour
analyser le texte: partir de sa forme, pour en
tirer des conclusions sur son contenu. Par
exemple, I'éléve interroge une base de données
(un texte, un poéme, un extrait...), l'ordinateur
lui fournit des résultats et I'éléve les interpreéte.
C'est ce qu'on appelle I'"approche heuristique”,
qui utilise le mieux la spécificité de I'ordinateur,
qui est celle d'effectuer mieux et plus vite que
I'homme les traitements formels, quantitatifs
et répétitifs. Les éléves apprennent a porter aux
mots une attention plus grande, & en déduire
des informations. L'activité de classer les
données quantitatives importantes fournies par
l'ordinateur, indispensable avant d'essayer de
les interpréter, a pour but d'habituer les esprits
a la rigueur. De méme, formuler des hypotheéses
de recherche et les vérifier conduit vers

I'apprentissage de l'autonomie. L'ordinateur
permet a I'éleve d'étudier le fonctionnement des
mots dans les textes, ce qui appartient au
domaine de la lexicologie, étude scientifique
du vocabulaire, et d'effectuer des comptages
de ces mots, ce qui concerne un sous-ensemble
de cette science appelé lexicométrie (Muller).
Mentionnons I'étude de Cahier d'un retour au
pays natal d'Aimé Césaire. La richesse et la
complexité du lexique utilisé peuvent décon-
certer les éleves.

"Des groupements thématiques opérés
autour de termes comme négre (et tous les mots
de la méme famille), arbre (et tous les noms
d'arbres), soleil, ont conduit & une meilleure
perception de l'ceuvre d'abord jugée illisible par
les éleves” (Dubois b).

Ou encore, pourquoi ne pas combiner
l'ordinateur et le professeur? Citons ici une
expérience faite avec le logiciel Approches, une
collection d'hypertextes pour la classe de
francais. Les éléves ont dii prendre
connaissance du texte et s'intéresser i certains
points, en prenant des notes. Le lendemain de
la séance informatique,on leur a présenté un
questionnaire sur feuille concernant ces points.
Le questionnaire corrigé, les éléves ont eu une
autre s€ance informatique au cours de laquelle
ils ont reconstitué une scéne en traitement de
texte. Comme point final, ils ont dii écrire une
rédaction. Donc, l'ordinateur a été utilisé pour
I'apprentissage de la recherche documentaire,
et le professeur s'est réservé la tiche de
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efficace, étant donné que les lecteurs rapides
sont généralement ceux qui comprennent le
mieux. En plus, aujourd'hui, une grande
quantité d'informations nous vient par voie
écrite, et le message écrit est le moyen le plus
rapide pour s'informer, au moins trois fois plus
rapide que lec message oral. L'ordinateur, avec
son dynamisme de l'image, apporte une
dimension tout  fait nouvelle a I'entrainement
a la lecturc rapide. Prenons l'exemple du
didacticiel Lira (EPI). Le didacticiel propose
des exercices regroupés par séries. Au début
d'une séance, il faut choisir la vitesse (de 1 2 6,
déterminant la durée de l'affichage de chaque
tranche de texte sur I'écran) et la disposition
d'affichage (en ligne, en colonne, ou en zigzag).
Donc, ici. on exploite au mieux les spécificités
de I'image dynamique sur l'ordinatcur.

Apres une séance dans la salle informatique,
nos étudiants ont souligné les avantages
suivants: on lit plus vite, ¢'est amusant et
intéressant, c'est impossible sans ordinateur, on
se concentre micux, etc. Par contre, une
minorité a jugé qu'on comprend moins bien si
on travaille plus vite, que c'est amusant mais
pas utile, et que c'est trop fatigant pour les yeux.

La compréhension de texte

Passons maintenant au texte. La compréhen-
sion d'un texte guidée par l'ordinateur suppose
une analyse de la réponse de 'apprenant assez
détaillée. Tandis que 1'é1éve dans une situation
pareille peut jouir des bénéfices d'un travail

individuel (c'est lui seul qui doit répondre a
toutes les questions concernant la compréhen-
sion du texte. 1a correction est immeédiate), d'un
autre cOté, son expression est limitée par les
capacités du logiciel de "comprendre” son
énoncé. Méme pour une question aussi simple
que "quelles sont les couleurs du drapeau
britannique?” (Demaiziére), il faut bien penser
au fait que 1'éléve peut répondre autre chose
que "bleu, blanc, rouge"”, qui n'est peut-€tre pas
tout a fait erroné (par exemple, "azur” comme
synonyme de "bleu") ou qu'il peut énumérer
les couleurs demandées, mais en ajouter
d'autres (par exemple. "jaune"), qui fait que sa
réponse est fausse. N'oublions pas que l'autcur
d'un didacticiel doit essayer d'imaginer toutes
les réponses possibles des apprenants (qui nous
réservent toujours des surprises), parce que, au
moment de l'utilisation du didacticiel, non
sculement l'auteur ne sera pas la, mais
l'enseignant non plus ne fera pas partie de ce
processus.

Pour illustrer cet aspect de l'utilisation de
I'ordinateur, nous avons consacré une séance
au didacticiel Mobilité sociale (CIEP-BELC,
1990), caractérisé comme "Incitation a la
consultation, aide & la culture”. Le texte d'appui
traite la question de la mobilité sociale. Avant
de consulter le texte, l'utilisateur est invité a
formuler une opinion sur ce sujet. 1I est ensuite
guidé dans sa consultation du texte, avec la
possibilité de rectifier sa premiere opinion et
de comparer l'écart entre l'opinion et



leur niveau de difficulté (en comptant les mots,
en les listant...) ou & suivre les résultats des
éleves pour voir quelles sont leurs difficultés
particuli¢res.

Nous avons consacré une séance infor-
matique avec nos étudiants i I'entrainement 2
l'orthographe 4 I'aide du didacticiel Ecrire sans
faute (Cedic/Nathan, 1988). 1l est congu
comme un ensemble de 16 legons et de 82
principales difficultés orthographiques. Les
auteurs le recommandent comme support
d'apprentissage et comme outil d'évaluation et
de perfectionnement. Le didacticiel est muni
de mode contrdle, moyen d'évaluer la
progression de l'apprenat: une notation est
obtenue sur l'écran ou sur imprimante (notes
sur 20, % de réussite par exercice et par régle).
Dans le mode apprentissage, 'apprenant peut
demander une aide sous forme de régle
explicitée.

Nos étudiants, invités 4 exprimer leurs
impressions, ont surtout apprécié la correction
immédiate. De méme, ils trouvent que c'est une
fagon beaucoup plus efficace, plus intéressante
et, pourquoi pas, plus amusante de s'entrainer
a l'orthographe. lls apprécient une représen-
tation des régles plus claire (ce qui est d{j, entre
autres, au dynamisme de l'image) et leur
application immédiate. Certains trouvent que
de cette fagon on mémorise plus vite, mais il y
en a, et parfois ce sont les mémes, qui sont
d'avis qu'on oublie plus vite aussi.
Mentionnons que quelques-uns préférent

I'explication de l'enseignant et voudraient
réserver le didacticiel pour l'entrainement.

Les étudiants se sont prononcés ensuite sur
I'atilité de ce didacticiel, pour l'apprentissage
et pour l'entrainement, en le notant sur une
€chelle de 1 4 5. Voici les résultats:

Utilité du didacticiel
Apprentlissage Entrainement
Echelle nbre % ntbre %
étudiants ¢tudiants
1 0 0% 0 0%
2 2 T% 0 0%
3 3 11% 3 [ 1%
4 9 32% 7 25%
5 14 50% i8 64%

Donc, on peut dire que les étudiants sont en
majorité trés favorables 2 l'utilisation de
I'ordinateur dans ce domaine et qu'ils
soulignent surtout son apport spécifique, c'est-
a-dire la correction immédiate et le dynamisme
de I'image.

La lecture rapide

Ici, I'écrit est présenté surtout comme suite
de mots isolés (non dépourvus de sens, bien
sOr, et groupés par themes); il ne s'agit donc
pas de reconstituer mentalement un texte, mais
de vérifier, ou d'améliorer, sa capacité d'attri-
buer des phonémes a des graphémes.

On pourrait dire qu'il est plutdt rare, au
moins dans l'apprentissage de FLE, de
s'entrainer a la lecture rapide sans ordinateur.
Or, lecture rapide signific aussi lecture plus

=
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L'ordinateur et I'écrit

Nous voudrions maintenant nous concentrer
sur un des domaines de l'application de
I'ordinateur en classe de langue: celui de I'écrit.
Nous considérons la compréhension écrite et
la production écrite comme des domaines
particulierement intéressants, puisqu'ils sont a
la fois tout & fait "naturels” ('ordinateur étant
essentiellement un outil d'expression écrite) et
"exigeants" (la compréhension et la production
écrite n'étant pas entidrement analysables et
réductibles au langage informatique).

Nous avons essayé d'envisager la
compréhension et la production écrite de deux
points de vue, I'un soulignant la forme, et 'autre
le contenu. Cela donne le tableau suivant:

compréhension écrite production écrite
Forme lecture rapide orthographe
Contenu compréhension de texte production de texte

Pour illustrer ces quatre aspects, nous avons
organis¢ des séances dans une salle informati-
que avec nos étudiants de frangais de premicre
année (28 au total). Etant donné le contenu de
leur programme et les exigences de 'examen de
fin d'année, ainsi que la disponibilité d'une salle
informatique et des didacticiels appropriés,
nous n'avons pu consacrer a l'ordinateur que
quatre séances (chacune de 60 minutes
environ). Nous avons donc choisi quatre
didacticiels: Léira pour la lecture rapide, Ecrire
sans faute pour l'orthographe, Mobilité sociale
pour la compréhension de texte et Conte pour

la production. A la fin de la derniére séance,
les étudiants ont complété un questionnaire,
dont nous nous servirons ici pour illustrer nos
propos.

L.'orthographe

Commencgons par I'écrit du point de vue de
sa forme, c'est-a-dire: V'orthographe. L'ortho-
graphe francaise est une pierre d'achoppement
pour les étrangers, mais aussi, et j'oserai dire
davantage. pour les locuteurs natifs. A ce sujet,
sont proposés divers cheminements vers le but,
mais nous trouvons qu'il serait possible de les
réduire aux étapes suivantes: distinguer les
problémes, les classifier, donner des excmples
et proposer des cxercices. Méme si, le plus
souvent, les didacticiels concernant 'ortho-
graphe se bornent au méme schéma, I'intérét
de l'ordinateur n'est pas négligeable. Dans
l'ouvrage Informatique et orthographe (1985},
les auteurs proposent surtout des exercices de
type traditionnel (exercices a trous, etc.},
soulignant que 1'intérét de l'ordinateur réside
dans: “la correction immédiate des erreurs;
'individualisation de l'enseignement|...]; le
développement de la rigueur et de l'atten-
tion[...]; la motivation créée par l'usage d'un
outil qui rend les éleves actifs.” 1 s'agit donc
de "comment faire”, plutdt que de "quoi faire”.
mais ce "comment” donne des résultats qui le
justifient. Par contre, les auteurs proposent
aussi d'autres utilisations de l'ordinatcur,
comme une aide i choisir les dictées d'apres
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Introduction

Apres 'expériece d'une vingtaine d'années,
V'ordinateur en classe de langue s'est fait une
position; celle-ci peut étre contestée, mais on
ne peut l'ignorer. On se demande toujours s'il
est vrai qu'on fait mieux ou davantage avec
l'ordinateur, si son introduction est justifiée et
a quel point, si ceux qui ne jouissent pas de
cette possibilité sont handicapés, etc. Une
réponse claire et nette ne saurait refléter la

réalité; comme c'est trop souvent le cas, c'est
par titonnements qu'il faut avancer, mais on
avance.

L'ordinateur peut jouer ditférents réles en
classe de langue. 1l participe a l'explication
d'une unité (grammaticale), & son "drill" et a
son application (sous diverses formes: celle
d'un exercice structural, mais aussi celle d'une
situation communicative), a la vérification de
son acquisition, & la hausse de la motivation,
etc.

Pourquoi l'ordinateur dans telles situations?
IT s'impose par ses avantages: notamment
I'individualisation de l'enseignement, la
correction immédiate et ['activité constante de
I'apprenant, ce qui augmente sa motivation.
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u.a.;

klassifizierenden Bezeichnungen in Botanik
und Zoologie; also:

das Fleifige Lieschen, die Gemeine Stuben-
fliege, der Rote Milan u.a.;

kalendertagen; also:

der Heilige Abend, der Erste Mai, der Weife
Sonntag v.a.;

histortschen Ereignissen und Epochen; also:

der Dreiigjihrige Krieg, der Deutsch-
Franziosische Krieg 1870171, der Erste Weltkrieg,
die Altere Steinzeit, die Goldenen Zwanziger u.a.

@ Werden aus Eigennamen Abjektive auf-isch
oder-sch gebildet, schreibt man nur noch klein.

Man schreibt jetzt also goethischelgoethesche
Gedichte («Gedichte von Goethe «oder»Gedichte
in der Art Goethes»), das ohmsche Gesetz, der
ohmsche Widerstand, freudsche Schriften,
freudsche Fehlleistung u.a.

Wahlweise kann auch mit Apostroph
geschrieben werden (dann mit groPem Anfangs-
buchstaben):

Goethe'sche Dramen, die Grimm'schen
Miirchen u.a.

Aber wie bisher: eulenspiegelhafte Possen, eine
kafkaseke Stimmung, die Berliner Bevilkerung, die
Schweizer Berge u.a.

B Die Anredepronomen du und ihr sowie die
besitzanzeigende Pronomen dein und euer werden
in Briefen jetzt immer kleingeschrieben.
GroPschreibung gilt weiterhin fur die Hoflich-
keitsanrede Sie und das dazugehodrende Pronomen
fhr

Zeichensetzung

B sind zwei vollstindige Hauptsitze mit und
verbunden. dann ist das Komma vor une nicht mehr
vorgeschrieben.

Man kann also schreiben:

Jjohanna spielte auf dem Klavier und Johannes
sang dazu.

Oder: Johanna spielte aunf dem Klavier, und
Johannes sang dazu.

® Infinitiv-und Partizipgruppen werden nur noch
durch ein Komma abgetrennt oder zwischen
Kommas eingeschlossen, wenn die Gliederung des
Satzes verdeutlicht oder Missverstdndnisse
ausgeschlossen werden sollen.

Man kann also schreiben: Sie gingen ohne sich
vom Gastgeber zu verabschieden. Oder: Sie gingen,
ohne sich vom Gastgeber zu verabschieden. Etwas
Bessercs als eine Urlaubsreise zu gewinnen konnte
mir nicht passieren. Oder: Etwas Besseres, als eine
Urlaubsreise zu gewinnen, konnte mir nicht
passieren. Mit Wanderkarte und Kompass aufs
Beste ausgeriistet starteten sie in die Berge. Oder:
Mit Wanderkarte und Kompass aufs Beste
ausgeriistet, starteten sie in die Berge.

Beachte: Ein Komma muss jedoch wie bisher
stehen, wenn die Infinitiv-oder Partizipgruppe
durch ein hinweisendes Wort angekiindigt wird
oder winn die Infinitiv-oder Partizipgruppe
nachgetragen wird, sodass sie aus der Satzkons-
truktion herausfillt: Sie erinnerte ihn daran, die
Post zu holen. Die Weinfreunde, ohne sich zu
besinnen, nahmen die Einladung an.

Worttrennung am Zeilenende
B st wird getrennt: Wes-te, Kiis-te, meis-tens u.a.

M ck wird nicht mehr getrennt: ba-cken. De-ckel,
tro-cken, Zu-cker u.a.

@ In Fremdwortern werden Verbindungen aus
Konsonant + /. n oder r entweder vor edm letzten
Konsonanten getrennt, oder sie kornmen ungetrennt
auf die neue Zeile: nob-le oder no-ble, Sig-nal oder
Si-gnal u.a.

B worter, die nicht mehr als Zusammensetzungen
empfunden oder erkannt werden, konnen jetzt auch
nach Sprechsilben getrennt werden.

Man trennt jetzt also he-rauf oder her-auf, Mai-
rau oder Muin-au, Helikop-ter oder Heliko-pter,
Pii-dugoge oder Pid-agoge u.a.



B Mehrgliedrige Worter aus dem Englischen
werden zusammengeschrieben, konnen aber auch
mit Bindestrich geschrieben werden, wenn der erste
Bestandteil ein Substantiv oder ein Verb ist.

Man schreibt jetzt also Airconditioning oder Air-
Conditioning, Blackout oder Black-out,
Centrecourt oder Centre-Court, Chewinggum oder
Chewing-Gum. Handout oder Hand-out,
Artdirecror oder Art-Director, Feedback oder Feed-
back, Kickdown oder Kick-down, Layout oder
Lay-out, Jobsharing oder Job-Sharing u.a.

Bei Verbindungen aus Adjektiv und Substantiv
wird jetzt vorzugsweise zusammengeschrieben.
Getrenntschreibung ohne Bindestrich bleibt aber
moglich. Dann werden die substantivischen
Bestandteile jedoch groBgeschrieben. Also:
Happyend oder Happy End, Highsociety oder
High Society, Smalltalk oder Small Talk u.a

Grof -und Kleinschreibung

B Substantive, die mit Priipositionen ein festes
Gefiige biledn, aber mit diesen nicht
zusammengeschrieben werden, schreibt man grop.

Man schreibt jetzt also in Bezug ouf wie bisher
schon mit Bezug auf. Ebenso: aufler Acht lassen,
sich in Acht nehmen u.a.

B Substantive, die mit verben ein festes Gefiige
bilden, aber nicht mit diesen zusammengeschrieben
werden, schreibt man grof.

Man schreibt jetzt also Rad fahren, Hof halten,
Kopf stehen, Leid tun, Maschine schreiben, Pleite
gehen, Angst haben, jeimandem Angst und Bange
machen, sein Eigen nennen, Ernst machen. Recht
behalten/bekommenihaben u.a.

Aber: In Verbindungen mit sein werden angst,
bange, ernst, recht, gram, leid, pleite, schuld und
wert als Adjektive aufgefasst und deshalb wie
bisher kleingeschrieben. Also: mir ist/wird angst
und bange; ich bin es leid, es ist mir rech; du bist
selbst schuld; er ist pleite usw.

B Substantivierte Ordnungszahlen werden

groPgeschrieben.

Man schreibt jetzt also als Erstes, die Rechte
Diritter, als Dritter an der Reihe sin. wie kein
Zweiter arbeiten u.a.

W Substantivierte Adjektive, die Bestandteile fester
Wendungen sind, werden-unabhiingig vom
cigentlichen oder iibertragenen Gebrauch des
Adjektivs- groBgeschrieben.

Man schreibt jetzt also im Argen liegen, zum
Besten gebenfhalten, im Dunkeln bleiben/tappen,
auf dem Laufenden halten, sich iiber etwas im
Klaren sein, auf dem Trockenen sitzen, im Triiben
fischen, etwas im Stillen vorbereiten u.a.

Es bleibt aber bei von fern, von klein auf, iiber
kurz oder lang, seit langem, von nah und fern, bis
auf weiteres u.a.

Grof schreibt man auferdem

Sprachbezeichnungen in Verbindung mit
pripositionen: ein Referat auf Franzdsisch halten;
ein in Englisch abgefuasster Briefu.a.; Tageszeiten
in Verbindung mit vorgestern, gestern, heute,
morgen, libermorgen: gesternfheute/morgen Abend,
vorgestern Nachmittag u.a.

und in Fillen wie: ieder Einzelne. als Einzelner der
Einzige. als Einziger das Ganze, als Ganzes, nicht das
Geringste w.a,

Beachte: Kleingeschrieben werden in der Regel
wetiterhin die Worter viel, wenig, eine, andere mit
allen ihren Beugungsformen.

M In festen Verbindungen ,die aus einem Adjektiv
und einem Substantiv bestehen, wird das Adjekltiv
generell kleingeschrieben.

wie schon bisher die schwarze Magie, die gelbe
Karte, die goldene Hochzeir u.a. schreibt man jetzt
auch die erste Hilfe, das grofe Los u.a.

GroPschreibung gilt weiterhin bei

Titeln, Ehren-, Amts-, Funktionsbezeichnungen:
also:

Ihre Konigliche Hoheit, der Heilige Vater, der
Regierende Biirgermeister, der Technische Direktor
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Mit der Firma wird es aufwdrts gehen, im Beruf
vorwdrts kommen v.a.

M Verbindungen mit dem verb sein, werden grund-
sdtzlich getrennt geschrieben.

Man schreibt jetzt also an sein, auf sein,
beisammen sein u.a.

B Verbindungen aus Adjektiv und Verb werden
getrennt geschrieben, wenn das Adjektiv steigerbar
oder zumindest durch sehr oder ganz erweiterbar
ist.

Man schreibt also ernst nehmen (sehr ernst
nehmen), gerade sitzen(ganz gerade sitzen), gut
gehen (besser gehen); ebenso: offen stehen,
schlecht gehen, schwer fallen, iibel nehmen v.a.

Zusammengeschrieben wird, wenn das Adjektiv
nicht steigerbar ist. Es bleibt also bei fernsehen,
festsetzen (=bestimmen) u.a.

B Bestimmte Verbindungen aus zusammen-
gesetzten Adverbien und Verben werden getrennt
geschrieben.

Dazu gehoren anheim fallen, iiberhund nehmen,
vorlieb nehmen u.a.

Zusammen-oder Getrenntschreibung ist
moglich bei infrage stellen/ in Frage stellen,
instand setzenlin Stand setzen, zugrunde liegenizu
Grunde liegen, zustande bringen/zu Stande
bringen, rutage fordernfzu Tuge fordern w.a.

B Verbindungen aus einem Adjektiv und einem
Partizip oder aus Zwei Adjektiven werden getrennt
geschrieben:

wenn der erste Bestandteil ein Partizip ist:
driickend hei3. kochend heif. leuchtend blau

u.a.;

wenn der erste Bestandteil eine Ableitung auf
-ig,-isch oder-lich ist: riesig grof, mikroskopisch
klein, bldulich griin u.a.;

wenn der erste Bestandteil gesteigert oder
erweitert werden kann: diinn besiedelt, ernst
gemeint, schlecht geluunt, unten erwdhnt, weit
verbreitet u.a.

B Wie schon bisher irgendein, irgendwann,
irgendwer u.a. schreibt man jetzt auch irgendje-
mand und irgendetwas zusammen.

Unveridndert bleiben Fille, in denen der zweite
Bestandteil erweitert ist: irgend so einfeine/einer,
irgend so etwas.

Schreibung mit Bindestrich

B In Zusammensetzungen werden Zahlen, die in
Ziffern geschrieben werden, mit einem Bindestrich
vom Rest des Wortes abgehoben.

Man schreibt jetzt also 8-Achser, 5-Eck,
16-Ender, 6-hebig, 2-jdhrig, 4-Jdhrige,
6-monatlich, 14-tigig, 8-Zylinder u.a.

Wie bisher steht jedoch kein Bindestrich, wenn
die Ziffer mit einer Nachsilbe verbunden ist. Es
bleibt also bei 68er, 100stel, 4fach, 15eru.a. Aber
in Zusammensetzungen: 68er-Generution, 15er-
Schliissel v.a.

M Ein Bindestrich kann gesetzt werden, um
einzelne Bestandteile einer Zusammensetzung
hervorzuheben, wenn uniibersichtliche Zusammen-
setzungen deutlicher gegliedert werden sollen und
wenn drei gleiche Buchstaben aufeinander treffen.

Man schreibt also Ichsucht oder Ich-Sucht,
Sollstirke oder Soll-Stirke. Moselwinzergenosse-
nschaft oder Mosel-Winzergenossenschaft.
Schifffahrt oder Schiff-Fahrt, Schifffracht oder
Schiff-Fracht, Teeernte oder Tee-Ernte u.a.

Beilage zu "DUDEN-Die deutsche Rechtschrei- bung”.
21. Auflage, Mannheim 1996, mit dem Text der amtlichen
Regelung und allen neuen Schreibungen.

Austubrliche Informationen zur neuen deutschen
Rechtschreibung finden Sie auch im Internet unter hitp: ffwww.
duden. bhifab.de.



dennoch, Drittel und Mirtag.

Beachte: Wer unschine oder uniibersichtliche
Schriftbilder vermeiden will, kann auch mit
Bindestrich schreiben: Auspuff-Flamme. Tee-FEi.

@ Das ph kann in phon, phot und graph und in
einigen Einzelfillen durch fersetzt werden; neben
-tial und- tiell sind in etnigen Fillen auch -ziaf und-
ziell moglich.Vereinzelt konnen gh, rh, thzu g, r, t
werden,

Man kann jetzt schreiben: Delphin oder Delfin,
Phorometrie oder Fotometrie, Diktaphon oder
Diktafon, Geographie oder Geografie:

Differential oder Differenzial, essentiell oder
essenziell, substantiell oder substanziell: Spagherti
oder Spagetti, Katarrh oder Katarr, Panther oder
Panter, Thunfisch oder Tunfisch.

Ansonsten bleibt die Schretbung der
Fremdworter im Wesentlichen unveriindert. Man
schreibt also weiterhin Philosophie, Rhetorik,
Rheuma, Apotheke, Strophe, Diskothek,
Leichtathletik, Mathematik, Theater u.a.

Getrennt-und Zusammenschreibung
B Verbindungen aus Substantiv und Verb werden
in der Regel getrennt geschrieben.

Nach dem Muster Auto fahren, Klavier spielen
schreibt man jetzt auch Rad fahren, Eis laufen, Halt
machen, Maschine schreiben u.a.

Zusammenschreibung bleibt bei Verbindungen,
in denen das Substantiv verblasst ist. Demnach
weiterhin:

Preisgeben (er gibt preis), standhalten (sie hilt
stand), stattfinden (die Veranstaltung findet statt),
teilhaben (wir haben daran teil) u.a. Bilden Subs-
tantiv und Verb ¢ine untrennbare Zusammense-
tzung, dann bleibt es ebenfalls bei der
Zusammenschreibung: Schlatwandelner schlafw-

andelte, schlussfolgern- sie schlussfolgerte.

B Verbindungen aus Substantiv und Partizip
werden getrennt geschrieben, wenn die Getrennt-
schreibung auch im Infinitiv gilt und in der Verbin-
dung kein Wort erspart wird.

Man schreibt also Achtung gebietend wie
Achtung gebieten, Aufsicht filhrend wie Aufsicht
fithren, Erdol exportierend wie Erdil exportieren,
Handel treibend wie Handel treiben u.a.

Aber: mondbeschienen= vom Mond beschienen
{vom wird erspart) wA.

B Verbindungen aus einem Verb im Infinitiv und
einem zweiten Verb schreibt man nur noch
getrennt.

Auf dem Stuhl/Wegen schlechter Noten sitzen
bleiben,

Das Buch/Den erfolglosen Trainer fullen lassen.

Ebenso: bestelten bleiben, kennen lernen, flisten
gehen ua.

W Verbindungen aus cinem Partizip und einem Verb
werden ebenfalls stets getrennt geschrieben.

Wic bisher schon getrennt leben schreibt man
jetzt auch verloren gehen, gefangen halten v.a.

B Verbindungen aus aneinander, aufeinander,
auseinander usw. und Verb werden grundsiitzlich
getrennt geschrieben.

Man schreibt jetzt aneinander fligen/geraten/
grenzenflegen usw., auseinander biegenfgehen/
haltenflebenfnehmen/setzen usw.. pegeneinander
prallenistofen u.a.

B Verbindungen aus Adverbicn, die mit-wdirts
gebildet sind, und Verb werden grundsitzlich
getrennt geschrieben.

Dus Wort DUDEN st fur Biicher aller Art fiir den Verlag
Bibliographisches Institut & F.A. Brockhaus AG als Marke
geschiitzt, Alle Rechte vorbehalten

Nachdruek, auch auszugsweise, verhoten Kein Tl dieses
Werkes darf ohne schriftiiche Einwilligung des Verluges in
irgendeiner Form (Fotokopie, Mikrofilm oder ein anderes

Verfahren), auch nicht fiir Zwecke der Unterrichtsgestaltung,
reproduziert oder unter Verwendung elektronischer Systeme
verurbeitet. verviclfiiltigt oder verbreitct  werden,
©Bibliographisches lustitet & F.A. Brockhuuy
AG. Mannheim 1997 .
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Die neue deutsche
Rechtschreibung Kurz gefasst

Die Wichtigsten neuen Regeln
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Laut-Buchstaben - Zuordnung
® B nach kurzem (betontem) Vokal wird durch ss
ersetzt.

Man schreibt jetzt Fass. Stress, Biss, Missverst-
dndnis, Boss. Fluss: sie muss (7u: miissen), er hasst
(ztx: hassen .

statt daf schreibt man jetzt dass.

W Eine grofere Zahi von Einzelwiirtern wird dem
so genannten Stammprinzip angeglichen, d.h.. ein
Wort tolgt in der Schreibung dem Wort oder der

Wortform, dem bzw. der es zugeordnet werden
kann.

Man schreibt jetzt Ass wegen des Asses, die
Asse, Tipp wegen ripppen, Gdmse wegen Gams,
nummerieren wegen Nummer, platzieren wegen
Plat: u.a. Es bleibt aber bei fit und Top.

W wenn in Zusammenestzungen drei gleiche
Buchstaben aufeinander treffen, bleiben alle
crhalten.

Man schreibt jetzt Bestellliste, Schifffahrt,
Kaffeeernte, Tecei, Hawaiiinseln u.a. Es bleibt bei



humanely plan and perform their teaching
practices. For instance at the early stages of
tcaching practices, emphasis could be placed
on helping students to overcome the effects of
negative transfer from their MT. As our
students’ proficiency in TL increases, they
should be made aware of the restrictions and
or misuses of the TL rules. Therefore it is
believed that in general, results of investigation
of IL in accounting for learners' behavior can
help and facilitate practices of learning and
teaching a FL. Ellis notes that (1986) TL theory
and the empirical results of studies to support
it, have had a significant effect on the nature
of SLA. The change from a behaviorist app-
roach to a mentalist fromework shed significant
light to our understanding of MT acquisition
and SLA. It has been accepted that human
language faculty is an important factor in
language acquisition, despite the fact that
internal processing and innate mechanisms are
not exclusively responsible for it. The value
of IL studies lies in the information they
provide on learning processes as data for
making hypothesis about the nature of
language acquisition. Therefore, it can be
concluded that properly prepared material, and
well thought teaching strategies can play a
significant role in helping students to overcome
their difficulties.
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the correct forms of the TL produced by lear-
ners not only may not provide any evidence
that they have learned the rules of the TL (be-
cause these correct forms might be due to
different factors, like imitation), rather they
might also prevent the learners from testing
and trying alternative models of grammar.

In order to be able to help individual lear-
ners; through their difficult experiences in
learning a TL it is important that, a teacher
understands the sources of his students’ errors.
Such an understanding can helip him to decide
and concentrate on more crucial errors, which
are likely to persist in student's ILs, than lesser
errors which might not arise in all situations.

Another very crucial point to remember is
that imperfect teaching experiences and other
difficulties encountered in learning a TL, which
are attributable to the classroom situation,
rather than incomplete compentency of learners
in the TL, are referred to by N. Stenson, as
"induced errors”. These errors which usually
are not encountered in spontaneous free speech
of students, tell very little about students' ove-
rall compentency in the TL. Howcever, they are
not worthy, because they indicate that, an
unexperienced teacher, using impertect tea-
ching experiences might mislead students
unintentionally. Induced errors, can occur in
all aspects of teaching of teaching languages
such as, vocabulary, syntax, and phonology. A
typical characteristic of induced errors is that
generally they arc not systematic and therefore
they differ from IL errors; consequently,
whereas I, errors are explainable in terms of
rules, as indicated for instance by L. Dickerson,
(1975), induced errors do not lend themselves

to rules.

Findings of 1L research are also valuable to
teachers in that hopefully the findings will help
teachers to adjust their attitudes. Teachers
hopefully will realize that the processes in-
volved in learning a FL. are gradual and
therefore will not only expect their students to
change overnight, but also they will be patient
with their students' errors and would show
sympathy towards their student's efforts to
learn a LT. As suggested by Brumfit (1984)
the emphasis on the issue that language is fluid
and dynamic has to be recognized in the pro-
cess of teaching. Thus for instance teachers can
and should not evaluate learners' performances
in terms of correct versus wrong, rather
teachers should make allowances for degrees
of correct and degrees of errors. Ellis (1985)
notes that one of the most important effects of
mentalist approach to second Language
Acquisition (SLLA) has been a change of view
regarding errors. According to behaviorist
approach, errors were considered as evidence
of lack of progress in language learning. But
in mentalist approach errors arc treated as
evidence of learners' active attempts at
language acquisition The implication of the
findings of research on IL in testing is thatina
test the right' and 'wrong' responses should
be interpreted as positive or negative to earlier
performances by the learners (Harley and
Swain, 1984).

Findings of 1L research are also valuable to
teachers, in that they can provide evidence that
learners are reformulating their hypothesis of
language learning. Also the results hopefully
will enable teachers to efficiently and more



dialects”. It follows then, that interpretations
needed for linguistic manifes- tation usually
call for insight in to the under- lying
characteristics of an individual's IL. How- ever,
this is not to exclude other learners of a TL,
who might have the same language and culture
background or learning experiences, to share
these ILs. Linguistic manifestations of
individuals' experiences in learning a TL, i. e.
ILs are transient and not fixed and stable,
because with learners' progress in their attempts
to learn the TL, ILs too, change. therefore, ILs
in their totality provide suc- cessive
evolutionary stages of learners’ progress.

Another theoretical issue is that, the
apparently erroneous utterances- the result of
difficulties individuals experience in learning
a TL- are not truly and ungrammatically ran-
dom utterances. Because these utterances
belong to their transitional grammar and there-
fore in terms of this grammar, they are quite
systematic. Still another issue in regards to
individuals' experiences, is that, ILs may vary
in accordance with different factors, such as
socio- environmental variables. L. Dickerson,
(1975), in an attempt to gain some insight into
L2 learners’ difficult experiences in phonology,
did a research, whereby she applied the socio
linguistic model of variability to L2 learning.
The result of her research led her to believe
that, in learning a 1.2, individual learners use
"a language system consisting of variable
‘rules".

It is noteworthy that a learner's language has
been treated from various and sometimes
somewhat different standpoints. some of the
terminology used to refer to individual learners'

experiences in learning a L2 which might have
slight diferences, in their denotations are:
“transitional competence”, (Corder, 1971);
"transitional dialect” (Corder, 1971 a); "learner
language system", (Sampson and Richards,
1973). According to Ellis (1986) different
nomenclature for learners’ language reflect two
related but different concepts: a) IL means the
structured system which the learner constructs
at any given stage in his development” b) IL
means series of related systems which from the
learners' built-in syllabus.

Some of the specialists working on IL, have
not been concerned with the immediate and
practical implications of the results of their
research in learning or teaching languages.
some of the even best known works mentioned
above are descriptive in nature. Yet, this kind
of research has broadened our understanding
which in turn makes our teaching practices
more humane, informed and realistic.

Results of IL research are significant both
to language learners and tcachers, because
these findings can indicate how much progress
learners are making in their efforts to learn a
L2 and consequently how much more remains
to be learned. Most important, the results are
encouraging to language learners in that they
indicate that learners are testing different
hypothesis about the TL. The systematic errors
observed in learners' ILs provide evidence that
students are learning. As noted by Harley and
Swain, in IL, correct use of surface forms does
not necessarily mean that learners are using
them like natives. Furthermore the incorrect
use of surface forms may be an indication of
progress in learning TL (1984). In other words
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imperfect teaching strategies, misperceptions
by the learner and complexities in the target
language (TL). different factors affecting
individuals' experience in learning a foreign
language (FL) which all contribute to his lin-
guistic performance in the TL, is currently
referred to as "Interlanguage” (IL), (Selinker,
1972). Generally speaking, linguistic mamfes-
tations of learners' experiences are "structurally
cohesive”, (Nemser, 1971), and meaningful
systems, which underly a TL learners' speech,
at any point in time. The implication of the
above, is that IL is systematic in the sense of
child's first language. That is, both the child
and the adult learner are able to control parts.
if not all of their language, and they both make
errors which are significant indications of
progress. Notwithstanding the fact that IL is a
state of development in learning a TL, all the
factors mentioned above, e.g. interference from
a mother tongue (MT) and overgeneralization
of rules not adequately learned from the TL
etc., it has its own grammar and its own set of
rules.

Language transfer is not a new pheno-
menon, it had been recognized for centurics.
Language transfer has had its ups and downs
during the past decades. Gass (1983:10) notes
that "in the few years there has been a resur-
gence of interest in the phenomenon of
language transfer... [it is] a cognitive mecha-
nism involving many factors". Language
transfer plays such an important role in IL, that
some scholars do not treat it under the rubric
of strategy.

On the other hand, overgeneralization refers
to the extension of TL rules to broader envi-

ronments and removal of constraints from the
application of these rules which might result
in errors. Richards notes that overgenera-
lization refers to instances of deviant stru-
ctures being created by learners, on the basis
of their exposure to other structures in the TL,
e. g. "#* he can sings, ...* itis ocuurs" (Richards
1985: 48).

Taylor (1975), Has suggested that, in order
to facilitate the task of learning a TL., learners
would try to use different learning strategies,
which would involve reliance on prior
knowledge, either from their MT or the TL.
The degree of proficiency of a learner in the
TL will determine which strategy he adheres
to. Beginners and intermediate students of EFL
with low proficiency in the TL will adhere to
transfer strategy of learning, with an increase
in their competency, in order to facilitate the
task of learning, students will tend to change
their strategy from transfer to overgenera-
lization.

As in the case of a first language acquisition,
the difficulties individuals experience, the
linguistic manifestation of which are errors and
also the correct forms produced by learners is
learning a FL, indicate that, they are making
progress. It is only the systematic errors, that
are significant for researchers in the case of
FL learning; the random mistakes not caused
by the above factors, such as slip of tongue,
etc., (Corder, 1967, 1971 a), are insignificant
for IL researchers. Theoretically, because some
of the characteristics of IL. are idiosyncratic,
they are at least to some extent different from
both MT and the TL, Corder (1971) has refe-
rred to these characteristics as, "idio- syncratic
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Interlanguage is a major phase in applied
linguistics and envolves language develop-
ment. It identifies learners' path as a member
of a second language (L2) speech community
(Davies, 1989). More specifically, interference,
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and teaching. We should avoid asking
ourselves how we can teach our lessons on the
computer and being to re-evaluate our methods
in the light of compuer's tremendous teaching
potential. Teachers must address themselves to
the challenge of computer and effectively apply
their theoretical knowledge and practical
experience to the teaching of second-language
communication through this new medium.
The field 1s wide open.
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only in certain circumstances, it solves the
typing problem and is very useful to students
who are revising.

The learner may be able to adjust the level
of difficulty of the activity. In a gapfilling
exercise, for instance, the learner can choose
the frequency of the size of the gap. Or if the
speed is important, s/he can be allowed to select
the pace at which the items are to be displayed.
In all this, it is most important to remain
flexible. The aim is to remove as far as possible
any element of force and create fluid, multi-
purpose, multi-level packages to be used by
the learner as he/she deems fit.

Computer assisted learning should be
enjoyable so that the "ally" should from time
to time turn into a playmate. A great deal can
be achieved by exploiting the intrinsic appeal
of riddles and puzzles. A potentially dull and
boring exercise can often become very
attractive simply by being turned into a
guessing game. Many standard language
games such as crossword puzzles, anagrams,
word ladders, and charades lend themselves
readily to computerization.

One can take advantage of real time by
setting time limits and organizing speed
reading activities. Animated graphics, which
so far remain unexploited, promise to gain
importance in the future. Graphics in general
are likely to become more widespread as
CALL spreads to encompass younger age
groups, and the expertise of authors increases.
Even simple graphics can be very effective.
Maps and diagrams can be very effective. Maps
and diagrams can convey size, shape, position;
family trees provide visual cues for exercies.

With the addition of animation you can have
events and processes.

Simulations can also encourage students to
conduct role-plays with a view to gaining
insight into a historical situation or to establish
empathy with the central character. One of the
great advantages of computer simulations is
that they can often be used by groups of
students as well as by individuals. Computers
simulations can thus be of great assistance in
simulating conversation, in confronting
students with tasks to be carried out in the here
and now.

In a typical application, the administrator
uses the computer to test, to grade the test, to
record the markers, to work out profiles, and
uses the results to guide students through the
material. The computer may keep an index of
learning resources, help with registration, or
do the time keeping. In the course of
performing these duties, the computer stores,
retrieves, and manipulates large amounts of
data requiring the kind of memory which at
present only a mainframe can provide.

The range of topics with which the computer
can help is vast, from the evaluation of methods
and materials through measuring the realism
of teachers' expectating or the reliability of self
assessment to conducting experiments on
pacing, sequencing, interference, etc.

How quickly computer-based research will
take off and how successful the computer will
be is a matter for speculation, but it is bound
to change to some extent, what happens in our
classrooms. In spite of the many applications
and advantages, CALL and CAI still have not
found their rightful place in language learning
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optimal degree of personification for materials
and students in question.

Some computer games can be helpful in
enhancing reading. for example, in the English
classroom. They can make reading interesting
by providing an objective that has immediate
results such as succeeding at a game. Instcad
of concentrating on the fact that they are
reading English, students simply play a game.

Another advantage of these games is that
they are "user friendly." A person does not need
to know a lot about computers to be able to
compete in these games. The dialogues usually
include realistic language and contain a dose
of humour as well.

If the teacher wants to help the students and
have them read a bit more, s/he can prepare a
short guide on what steps to follow to play in
the game, and/or prepare a short introduction
to the plot, or preteach some new vocabulary,
and so on. Students play these games better in
pairs, so they can discuss what to do next, help
cach other tind clues, or, if necessary, look up
words in an English dictionary. It does not
matter how far into the game they get. The fact
that they read and use English as naturally as
possible and in a funny and interesting way is
definitely a great asset. Of the various
techniques available, the use of help files
enabling the learner to retrieve information as
necessary immediately springs to mind. Help
files provide the teacher not only with an
unobtrusive solution to the problem, but also
with a means of accommodating different
learning styles.

For example, by storing grammar rules and

examples of actual usage in a help file, teacher
can cater at the same time to the learner who
likes to be given rules at the outset, and to the
one who prefers to have a chance of deducing
them. Lexical information and hints pointing
the learner in the right direction or even
providing the correct answer can be put into
help files to change the computer from an
instrument that simply teaches to a resource
one learns trom.

Another way of shifting responsibility from
the teacher to the learner is to allow the learner
to exit from an excrcise before the end. One of
the greatest advantages of a "quit" facility is,
indeed. that it allows the learner to try out
exercises without being committed to what
may be too easy or too difficult a task.
Generally speaking, a "quit” facility gives the
learner freedom of action, including the
possibility of ignoring the existence of the
facility altogether, and working through the
lesson in a traditional manner from the
beginning to the end.

Another involving self
assessment consists of giving the learner the

innovation

option of working mentally. The learner
decides on the answer before requesting the
correct answer for mental comparison. The
mental comparison option legalizes the practice
of pressing the return button without typing
an answer in order to get at the correct answer.
If a student answered in his/her mind, s/he can
get immediate tcedback with most programs
by pressing the return button for the correct
answer without actually typing it in. Although
it has certain dangers and will be appropriate



The time and effort required to develop such
programs can be considerable.

Computer cannot cope with the unexpected.

It is more tiring to read from a screen than
from a printed text.

For teachers who develop their own
material, the time spent on programming and
typing in the lessons can be quite lengthy.

Using the computer

With the arrival of inexpensive computers,
second language teaching is now gaining a new
dimension. Second language teachers will have
to iearn how to work with and adapt to the new
technology to maximize learning opportunities
for their students. Our inclination is to adapt
the technology to our ideas rather than adjust
our thinking to confront the new reality on its
own terms.

The kind of exercise most appropriate for a
computer is one in which there is only a small
set of acceptable answers to each question and
in which it is fairly easy to predict where the
learner may go wrong. An example would be
a drill aimed at a specific point of grammar
and vocabulary.

The kind of exercise least capable of being
computerised is one in which the student has a
relatively free hand, as in essays or creative
writing, or one in which the number of possib-
ilities is too large for computerization to be a
practical proposition, as in the case, for
example, of translations of long passages. The
computer is only an instructional medium. It
is not tied to any teaching method. Being
helpful in building or consolidating the basis

necessary for achieving a reasonable level of
communicative competence, computers have
the advantage of allowing teachers to split the
class, thus enabling the teacher to create the
kind of environment which simulation and
other activities require.

Students enjoy programs which have many
possible variations and combinations. The
teaching points may be primarily
morphological, syntactic, lexical, or stylistic;
they may call upon integrative skills, or they
may relate to background knowledge. The
exercises may involve any of a large number
of operations — substitution or transformation
drills, gap-filling exercises, copying, writing
down a dictation, putting words in the correct
order, or answering certain types of
comprehension qusestions.

Some software packages include printed,
audio, video, or other materials to be used in
conjunction with the software for reading,
writing, and many other types of classroom
activities and provide a focus for small group
discussion, cooperation, planning, record
keeping, and problem solving at the computer.
Techniques designed to enhance the illusion
of a tutor can be psychologically helpfull in
the initial stages of computer assisted
instruction as a means of overcoming the
barrier between person and machine. These are
likely to succeed best with younger pupils. If
the computer's comments are given in the
language taught, the exchange will also have
some demonstrative value as a simulation of
conversation. Clearly, it will be up to each
teacher to determine, by trial and error, the
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apt to make..

By creating friendly programs with both
systems, any user can work indepenedently at
the console.

The programs respect the individuality of
the students by allowing them to make frequent
choices with many options.

The feedback to the users helps the students
to analyse patterns in the language.

CAll programs present the learner with a
novelty. They teach the language in different
and more interesting, attractive ways and
present language through games and problem-
solving techniques. As a result, even tedious
drills can become more interesting.

Computer offer a valuable source of self-
access study adaptable to the learner’s level.

Using a computer in teaching language can
offer unlimited types of activities with
considerable potential for learning.

Besides teaching a foreign language, CALL
programs will provide the learner with some
sort of computer literacy, which is becoming
essential in modern society and could be of
great help in future training and career prosp-
ects.

Students are morc relaxed; they are no
longer afraid of being corrected, judged, or
watched. In fact, they create their own environ-
ment around the computer, a sort of privacy
where intruders are not welcome; only some
colleagues have access as needed.

The computer has no "days off."

The computer is patient and will tirelessly
go over and over again the same point for as
long as necessary.

The computer is "the best" teacher in the
world as it can provide information requested
in a very short time.

Limitations

Leamers who do not have prior experience
in using a keyboard might waste quite a bit of
valuable time identifying letters on the
keyboard. However, with practics this can be
worked out if one is not afraid of learning new
things.

Working with computers normally means
that the learners work in isolation. This
obviously does not help in developing normal
communication between learners, which is a
crucial aim in any language lesson. In practice,
learners tend to revert to their mother tongue
in discussions. The teacher should not allow
this if s/he wants to improve the students’
language skills.

CALL and CAI programs deal mainly with
reading and writing skills. and even though
some listening programs have been developed
recently, they are very limited (there are very
few interactive games with outstanding graph-
ics, colours, and spoken language capabilities).

The programs which develop communicative
interaction normally present predetermined
uses of language based on the writer's
imagination of what would take place rather
than what people really say in real situations
(so called false conversations"). This
sometimes creates confusion and frustration on
the part of the learner. However, these problems
tend to lessen as students become more familiar
and comfortable with these programs.



only to self correction, but also to
understanding the principles behind the correct
solution. A computer gives individual attention
to the learner and replies immediately to quest-
ions or commands. [t acts as a tutor and guides
the learner fowards the correct answer while
adapting the material to his/her performance.
This flexibility is impossible to achieve with
written handouts and worksheets.

There are three models for computer use in
language learning:

1. as a language teacher;

2. as a stimulus for conversation;

3. as an aid to cognitive development.

In order to think about uses of the computer
in the classroom, it is useful to keep two terms
in mind. Computer Assisted Instruction (CAI)
is the term used to describe computer programs
designed for teaching, whereas Computer
Assisted Language Learning (CALL) is the
term used for different forms of second
language instruction accomplished with the use
of computers.

In using a CAI program, students follow the
instruction as the lesson unfolds on the terminal
while interacting with the computer. Generally
limited to developing reading and writing
skills, lessons may include drills and practice
exercises, reading comprehension passages,
games or simulations, etc. Over time the
hardware has improved, which results in better
graphic facilities, including colours, the
possibility of animation, touch screen, audio
output and video media. Listening
comprehension exercises have been developed
using a sound blaster and/or a CD-ROM. A
short dialogue is displayed on the screen

(students can hear it), and then a related
question is viewed on the screen. Once the
students type in an answer, the fast and accurate
accessing system enables branching feedback
to be provided in audio form. Students can also
request backup information in written or audio
form and can make use of an audiocard
allowing instant access to digitally recorded
sound files stored on the hard disk.

Rather than replacing teachers, computer-
based packages are being used as classroom
resources. The way in which these packages
are used varies with the context of their use,
age levels, subject areas or classroom setti ngs.
Using a computer in teaching languages can
offer unlimited types of activities with consid-
erable potential for learning.

Teachers from different subject areas are
likely to have different perceptions of the use
of computers in learning, as the knowledge,
aims, and skills associated with different
subjects vary quite widely. Teachers who
subscribe to a view of education as an
acquisition of knowledge in the form of
information will find that many computer
packages can be used. Teachers who value
learning by discovery or by interaction with
other students will find that there are various
computer based packages to support those
approaches.

The following describes some of the
advantages and limitation of using a computer
in CAI or CALL.

Advantages
Both CAI and CALL systems allow the
normal and even unusual errors that people are
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Computer Assisted
Instruction 1n Language
Teaching
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Most teachers, especially in eastern
European countries, still rely on chalk and the
blackboard. But over the years, more and more
technical inventions have shaped the
educational aids with which teachers surround
themselves. Maybe it is high time for teachers
to find a place for the computer to make our
teaching more effective, emphasising its ability
to interact with the students.

My experience as a teacher proved that
wherever they live, teachers voice similar
doubts, hopes. and problems. Teachers are
deeply concerned about keeping abreast of the
"best,” "most modern” methods of teaching,
modern aids, etc.

1 shall try to prove that we can fulfill stud-
ents’ expectations by using computers as
teaching aids and that this can be done even in
a country like Romaina, where computers are

still relatively rare in the teaching process. The
computer can be a partner for the learner to
play educational games with, or it can be used
to generatec examples, to illustrate certain
operations, or to stimulate conversation.

In computer labs, students tend to form
groups of two or three around a single comp-
uter, even when there are enough computers
avaliable for each student to use one indivi-
dually. One reason may be that students using
computers do not feel that they are being
watched or judged; perhaps as a result, they
do not feel that the work they do on the
computer is their own private property. They
become relaxed about pooling information and
seeking help from their friends. A computer
can analyse the specific mistakes the student
has made and can react in a different way from
the usual teacher — this leads the student not
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helps students to communicate concepts in the
target language unobtrusively along with
learning the grammar knowledge as they make
inferences when they are corrected indirectly
and fix their information in their long term
memory. On the other hand. by applying the
immediate correction, the teacher is less succe-
ssful in fixing the grammatical knowledge in
the learmers' long term memory because they
constantly fear from making errors and this
uneasiness make them too distracted to leamn
anything.

Classroom Implications
Teaching wise, the results to this study can

be of use to teachers. The importance of these
results to the teachers is the fact that their
students are active in class, because they feel
confidence. The teachers should take into
consideration that they should give enough
time to the students to make their own
hypotheses regarding the system of language
they are learning.

It also emphasizes the theachers' task in
valuing learners, prizing their attempts, and
their providing the optimal feedback for the
system to evolve in successive stages until
learners are speaking ambigiously without fear
from making errors in the foreign language.

In addition, the teacher can make use of this
study to make a student-centered classroom
and put the emphasis on class creative activi-
ties. Besides, teachers can prepare appropriale
exercises to help their students move in the
right path.

It also should be mentioned that the results

of the present research can be benenficial to
syllabus designers, and curriculum developers
on the grounds that by dint of such studies, they
will be able to justifiably make memory
modifications on their approaches to language
teaching.
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correction over no correction technique. To do
this, the scores of the posttest of the first and
the third group were compared. The result of
analysis as shown in Table 2 suggested a highly
significant difference at the level of P<.05 and
tope > b - With 98 d.f. As the value of mean
in the third group was higher than the first one,
the second null hypothesis that denied any
improvement in grammar knowledge of

foreign language learners was rejected.

3. As the results of the study proved apply-
ing delayed correction technique over the
period of treatment produces a better result in
improving the grammatical knowledge and in
reducing the grammatical errors of foreign
language learners.

Null hypothesis 3-There is no significant
difference between immediate and delayed
correction techniques in improving the
gramimatical knowledge of English as the
foreign language learners? (M, - Mo = 0)

Table 3. Comparison the scores of posttest of the
2nd & 3rd groups

Group C
Delayed Correction

Group B [

Immediate Correction

Number of subjects 50
2598

Number of subjects 50 1

Mean Mean 27.18 |

d.f. =98 P<.05
Critical value of t= 2.000

t, =2.28

Testing the thrid null hypothesis, required
the computation of the advantage of one
technique of correction over another, that is
delayed correction over immediate correction.

As the probability value was less than .05 and
F=35, the researchers concluded that the value
of variance in the two groups (i.e. groups B
and C) were equal. In that case, they used the
t-test whose pre-supposition is the equality of
the two variance. As the tobs >t - the results
of statistical analysis used for the purpose of
either the rejection or confirmation of the third
null hypothesis indicted that the two groups'
mean, statistically enjoyed a meaningful
difference (i.e.ll,>{1,). So, one can clearly
confirm the idea that there exists a signifincant
difference between applying two techniques
and a great advantage of delayed correction in
improving the grammatical knowledge of
foreign language learners.

Conclusions

In this study, the researchers tried to show
that responding to students' feelings is
considered very important as it is in new
methods of teaching, and it was expected that
students would make errors when they first
began speaking. The researchers as teachers
also tried to be tolerant of them and correct the
students unobtrusively.

In addition, the researchers proved that if
students are relaxed and confident, as they were
in the class in which the delayed correction was
treated, they will not need to try hard to iearn
the grammar, and delayed correction which
takes place indirectly without referring to the
student committing the error is more effective
in enhancing students’ self-confidence and to
convince them that success is obtainable.
Delayed correction technique is preferable to
immediate correction on the grounds that it
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posttest group design was used to address the
hypotheses in this study:

Figure 1. Pretest, Posttest Control Group
Design

G] (random) ’I‘iXIT2
G2 (random) T]XZT2

G3 (random) TIX3T2
T|= Pretest
T2= Posttest

G= Experimental group
X= Treatment

Data analysis. In the final step, two series
of grades were given to the students. Several

t-tests were conducted to test the significance
of the students progress and achievement to
the instructional goal.

Summary of Findings
The following results were obtained:

1. Using immediate correction technigque
results significant difference in improving the
grammatical knowledge of foregin language
learners, and thus the first null hypothesis
which is restated below was rejected.

Null hypothesis 1- Using immediate corre-
ction technique results no significant difference
in improving the grammatical knowledge of
English as a foreign language learners.

Table 1. Comparison of the scores of the posttest
of the 1st & 2nd groups
Group A Group B

No Correction immediate Correction

Number of subjects 50

Number of subjects 50
2 2598

Mean 1.17 | Mcan

d.f.=98 p<.05

Critical value of t=2.000

Testing the first null hypothesis required the
computation of the advantage of immediate
over no correction technique. To do this, the
scores of the posttest of the first and the second
groups were compared. The result of analysis
as shown in Table 1. suggested a significant
difference at the level of P<.05 and t , > ¢ ..
with 98 d.f. As the value of mean in the second
group was higher than the first one, the initial
null hypothesis that denied any improvement
in grammar knowledge of foreign language
learners was rejected.

t,, =274

2. The result of this study confirmed the idea
that using delayed correction technique results
significant difference in improving the
grammatical knowledge of foreign language
learners. Thus, the second null hypotheses,
which is restated below was also rejected:

Null hypothesis 2- Using delayed correction
technique results no significant difference in
improving the grammatical knowledge of
English of foreign language learners.

Table 2. Comparison of the scores of the posttest

ot the 1st and 3rd groups
|

Delayed Correction |

Group A Group C

No Correction

Number of subjects 50
AMean 2117

Number of subjects 50

Mean 3718

d.f.= 68 p<.05 t. =316
Critical value of t=2.0(00

Testing the second null hypothesis, required
the computation of the advantage of delayed



About thirty-five minutes of each class time
was allocated to students' talk. That is, the
teacher would ask them questions after reading
a text and have the students to state a nearly
predicted answer. As an example:

Teacher: " According to the text, where did
John go yesterday?"

Besides, she would sometimes invite the
students to talk about their daily activities or
any other interersting topics. For instance.

Teacher: "Where did you go yesterday?"

or

"Which fruits does your brother like?"

Correction. Up to this point in the experi-
ment, the treatment was the same for the three
groups. However, in this part, for one group
no correction was done by the instructor. In
other words, when the students made
gramimatical errors, the teacher didn't refer to
them and moved to another question. For the
second group, making immediate corrections
on learners' responses became essential.
Students, in this group, were believed to be
corrected immedialtely by the teacher’s trivial
help, when she was employing such various
techniques as:

1. The instructor simply repeated what a
student had just said, using a rising intonation
(1.e. a questioning voice) to signal students that
something was worng.

2. She also sometimes repeated what the
student said, stopping just before the error. So,
the student could distinguish that the next word
was wrong.

3. Another correction strategy used by the
instructor was to diagnose the error (e.g. giving
the location and the nature of the error) and
then have the student to correct the utterance
herself. In contrary, the grammatical errors of
the third group were tolerated and were seen
as a natural outcome of the development of
communication skill,

"Students can have limited linguistic knowl-
edge and still be successful communicators."
(Larsen-Freeman, 1986, p.135). So, errors were
not corrected immediately, since the emphasis
was on students communicating their intended
meaning. Here the teacher made some notes
on the grammatical errors students commited
in their performance in the classroom. At the
end of the class in each session, the teacher
wrote the questions answered erroneously by
the students on the board and encouraged the
students themselcves to answer the questions
again but correctly. By this method, the
students’ errors were corrected without directly
pointing to the student committing that error.

It should be mentioned that the instructor,
considering the preference of self-correction
to direct teacher correction, both in the second
and third groups, invited the learners to self-
correct, whether immediately (as in the second
group) or not (as in the third group) and no
direct teacher correction was done.

Assessment. In order to assess the learners'
knowledge of grammar, the same grammar test
was administered again after two months of
the treatment under nearly the identical
condition. Hence, it can be said that pretest,
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immediate correction technique and improving
the grammatical knowledge of foreign
learners?”

Q2. "Is there any relation between the
delayed correction technique and improving
the grammatical knowladge of foreign
language learners?”

Q 3. "Is there any significant difference
between immediate and delayed correction
techniques in improving the grammatical
knowledge of foreign language learners?

To keep the safe side, the three research
questions were reworded to form the following
three null hypotheses:

Ho 1. Using immediate correction technique
results no significant difference in imporving
the grammatical knowledge of foregin langu-
age learners.

Ho 2. Using delayed correction technique
results no significant difference in improving
the grammertical knowledge of English of
foreign language learners.

Ho 3. There is no significant difference
between immediate and delayed correction
technique in improving the grammatical
knowledge of English of the foreign language
learners.

Procedure
To accomplish the purpose of the study, the
following procedures were followed:

Selection of subjects

1. Nelson English language Test from 100
D series was administered to 220 students at
the intermediate level to select 150 students
and to ensure that the initial groups of subjects
were at the same proficiency level. This sample

consisted of franian students studying in the
three English language insitiutes in Karaj. The
range of age was from 12 to 23 and the average
of age was about 19 years old. The subjects
were selected on the basis of the principles of
cluster random sampling from among the
twelve classes in these three institutes.

2. Scores which were very high or too low
on the test were discarded and only 150
students who were nearly at the midpoint were
selected. The average score of the selected
students was 72 out of 100.

3. The students, then, were randomly
assigned to three group each composed of fifty
students.

4. A multiple choice English grammar test
including thirty items (i.e. questions of various
grammatical pionts the subjects would cover
during the treament) was administered to the
three groups under exactly the same conditions
(i.e. in the identical clussrooms, at the same
time, etc.). The reliability and validity of the
grammar test were computed by the researchers
in advance. The correlation coefficient of the
tests was very high:

r=70

KR-21 = .55

Instruction. The three classes were taught
by the same instructor during the term. The
classes were three days a week and each session
took one hour and a half. During two months
the students were taught grammar exactly in
the same manner.
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THE CORRELATION BETWEEN
IMMEDIATE
VERSUS DELAYED CORRECTION
"IN
LEARNING ENGLISH GRAMMAR

Introduction

There has been a great change in the last
thirty years in the attitudes of researchers and
teachers towards the errors that students make
in the course of learning a foreign language.
Errors which were once regarded as a sin are
now considered as a necessary and perhaps
beneficial strategy of learning. They are the
evidence that the learners are testing hypothesis
about the underlying rules, categories, and
systems of the language. Such opinions have
led to another change relating to the discussion
of what and how of correction. The question
of how to correct an crror is often problematic.
Even for the best- intentioned teacher, there is
no easy way to know how to correct students’
errors. However, many teachers and scholars
have recommended some contradictory
techniques of error correction. Some have
introduced direct/ indirect correction (Terrell,
1985). Others have preferred whole group/
individual correction (Chastain, 1988; Rivers,
1981). Many have proposed peer/ teacher, or

self-correction (Jacobs, 1989 Rodgers, 1988;
Pica & Doughty, 1985). Along with these
scholars, some others have suggested imme-
diate correction. They have believed that
immediate feedback is extremely valuable to
students. On the contrary, many have found no
evidence to show that correction has to be given
immediately following the error. So, a foreign
language teacher wonders whether to treat an
error immediately or later. The present article,
however, contrasts empirically the two
contradictory methods of providing feedback;
that is, immediate correction and delayed
correction, and tries to investigate and see if
there is any difference between the two
approaches, and, if so, finds the more
appropriate way of correcting the grammatical
errors of foreign language learners.

Research Questions and Hypotheses

In keeping with the objectives of this study,
the following questions were to be asked:

Q 1. "Is there any relation between the
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