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Foreign languages open doors to new horizon.
Fremdsprachen offnen zu neuen Horizonten.
Les angues etrangeres vous ouvrent de noueaus horizons
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Native |Native Major Field Students'
Student Name [CountrylLanguaga|of Study Interest (s) [Choice
Hamid Al Egypt [Arabic Engineering|Photography]
Maric Campos [Mexico [Spanish [Business |Archaeology
Peter Hwang Korea [Karean [Chemistry |volleyball
Keniji Kawamoto |Japan [Japanese|Engineering|Jazz
Carlos Mufioz  [Mexico |Spanish |Physical Soccer

Education
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]
“‘Hamid Ali and Kenji Kawamoto both study en-
gineering, but Hamid likes photography while
Kenji enjoys jazz(or,but Hamid comes from
Egypt, whereas Keniji is from Japan).”
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@ occupation

® interests/hobbies

@ reason (s) for studying English

® rmarital status

® perscnality type (outgoing, shy, logical, etc.)
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U.S. Major League Baseball @ favorite vacation spot

standings and statistics @ favorite food
Through games of sept. 25 @ favorite color
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Stlouis 96 56 .632 _ LosAngeles B9 63 586  _ . o - s NI V. oo, .
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Highs and Lows of Major League Baseball S by o] 5 1, 51 S5
through Sept. 25 .
Team Answer Reason S2: Oh, | see! It's Carlos Mufioz.
. ?
' 1. best percentage S1: Who?
2. worst percentage S2: Carlos Mufioz. (Spell out the name if
) 3. most games behind necessary.) -
4. most games ahead C-A-R-L-0O-8 M-U-N-O-Z
Division -
1. the closest race plams ol 5tohs5 15 ai e iy aalol iy )
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T: On December 24, it was 72 degrees Fah -

renheit in New Delhi.
To figure out the Centigrade equivalent, we
apply the formula this way:

e Step 1: 72 minus 32 equals ....40

e Step 2: 40 divided by 9 equals ... 4.44.

e Step 3: 4.44 multiplied by 5 equals ...22.2.
Conclusion: Therefore we know it was 22

degrees Centigrade in New Delhi on De -
cember 24,

On December 24, it was 13.5 Centigrade in
Athens. To figure out the Fahrenheit equiv -
alent, we apply the formula this way:

e Step 1: 13.5 divided by 5 equals ... 2.7.

e Step 2: 2.7 multiplied by 9 equals ... 24.3.

e Step 3: 24.3 plus 32 equals ...56.3.
Conclusion:Therefore we know it was 56 deg-
rees Fahrenheit in Athens on December 24.
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New york Times: Buenos Aires 86, Madrid 48,
Tokyo 46
LeMonde: Le Caire 20, Londres 12,New York O
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Conversion formulas

Centigrade degrees + 5,x 9,+ 32
degrees

Fahrenheit degrees - 32, +9x5
degrees

Fahrenheit

Centigrade @8
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Clipping 1 Clipping 2

New York Times Le Monda
{Fahrenheil degrees) {Centigrade degrees}

Buengs Aires 1 Buenos Aires 30
Cairo &8 Le Caire

London 42 Londres

Madric) ] Maarig 03
Moscow 04 Moscou -20
Now York 32 New York

Paris 50 Paris 10
Tokyo ] Tokyo 08
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2 plus 2 equals 4.

4 minus 2 equals 2.

2 times 2 equalis 4.

4 divided by 2 equals 2.
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2 times 2 equais 4 or 2 multiplied by 2 equals 4.
4 divided by 2 equals 2. 3
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) arrive at UCLA at (time Y)."”

“The 6:50 LAX bus arrives at (point X) at (time

Y).”
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“How long does it take to travel from {point X)
to (point Y)?”
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“ The bus from LAX at (time X} will
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“ The bus arriving at UCLA at 10:34 tomorrow
morning LAX at S
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Duration; “If you want to go from (point X) to
(point Y), how long will it take?”
Arrival time: “If you leave (point X) at (time Y) ,
when will you arrive at (point Z)?

BIEPS
aobs ol o1y Wl 5t eslizad JJase (b )b g 0,0 )8 o Atz
.l...f.l.punua\_‘a-dl.-_) s J)yug.gd_,j).\ﬂlgu;_ﬂ;
o ewwa g ol 1 e ys b slael & 3550 b ylo ga b yhs
1) u:h_;.} JL_-—f QL‘)‘L‘ J-”-,;U‘ rUJIJ .)‘JS[ LBLA.:.L)J,IJ.;_- PL)
Whplols i ghi slaob s 3 g1 p0 a0 51 i cans al )
TP L E oy o db o caal anlyn 5 55 el ales

b adhs Jlye 2

e How often do presidential elections take

v

saile 05,8 515 ealizald e Je s Jeais
On December 24, the (coldest / warmesl) city
was .
City X was (colder / warmer) than city Y on
December 24.
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“On bus # 3 you can travel from (point X) to
(ponit Y)."
between

“On bus # 3 you can travel between (point X)
and (point Y).
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According to data from the U.S.Census Bu-
reau and the Commission on National Elec-
tions, voter participation in presidential elec-
tions (7) since 71960 . The two steepest
deciines (2) between 1968 and 1972 and
between 71976 and 1980. Even though Richard
Nixon (3) the election in 1972, voters (4)
strong disillusionment with an incumbent
president before both the 1972 and 1980 elec-
tions. This downward trend (5) itself between
1980 and 1984, when in 1984 a greater pro-
portion of voters (6) than in 1980. In 1984
American voters (7) Ronald Reagan, an in-
cumbent president in whom the average voter
(8) great confidence. It remains to be seen if
this upward trend (9) in 7988 and 7992 If the
winning candidate inspires great confidence in
the voters, chances are it (70)

MEXICO REVERSES TRADE IMBALANCE
25
20 ]
15
10
5 1
1980 1981 1982 1883 1984 1885
. Imports D Exports
Source: Bank of Mexico
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imports, exports, balance of payments, trade
imbalance, rise, exceed, decline, and reverse.
235kl O alals sl 1 05w

place in the United States?
e When was the last election year?

e When will the next presidential election take

place?

® Who was elected in each presidential elec-

tion since 1960.

sy ams ol ol el 4 L olaye asly s ! o
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from left to right along the bottom of the
graph, represent?
o What does the left vertical bar represent?

e What does it mean when the black line goes g

up / down?

VOTER
PARTICIPATION
IN THE UNITED STATES

65%
Percentage
of eligible
U.S.volers
casting
ballots in—
presidential
elections

60

TEAREINN

55

Cormmission on
National Elections

LIt

0%
1960 '64 '68 '72 '76 '80 '84
Source:U.S.Census Bureau
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6. Since 1983 exports
more than ten billion dollars.
7. From 1981 to 1983 exports  (a)
1983 they (b)
Wl U 638 i 353 5 1) Bhsl 015l 03 8 01 51 am
2O B S eas go b ol BN O peo 4 dyla poaai |

imports by

, but since

P Y e L XTI PR K P P R
25 4l ol selols &
o What do the numbers going up the left, 0 to
25, represent?
e Why are there two bars for each year, a gray
one and a black one?
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Proy g ol & LAl saony Mie DM 5 Js WS 2. Imports exports in 1980 and 1981.
g8 S, ‘_;,..S‘:L o S mii po Ay o008 el that 3. Exports imports since 1982.
gl S LA il slgls. 4.Exports imports in 1982,1983,1984,
ey 5 o b e st e sl sl Olie 4 and 1985.
g —itha S olil g m Lot (oA whu) a5l 5. The trade imbalance in 1982.
Sign Names of Notes on
{constellation} | Dates Trait Classmates Traits

Capricom Dec.22- | dedicated,tireless

(goat) Jan.19

Agquarius Jan.2Q-

P (water carrier) § Feb.18 | dynamic,colorful

. Pisces Feb.19-

{fish) Mar20 | meditative,

G5 compassionate

i Aries Mar.21- '

(i (ram) Apr.18 strong willed,

enthusiastic

Taurus Apr.20-

{buli) May.20 | gracefulwise

Gemini May.21-

{twins) June.20 | cheerful.energetic

Cancer June.21-

{erab) July .22 | sensitive,sincere

- Leo July.23-

(lion) Aug.22 | charming,clever

Virgo Aug.23-

.{1 {virgin) Sept.22 | decisive,upright

Libra Sept,23-

@ {balance} Oct.22 | intelligant,loyal

o Scompio Qct.23-

{' (scorpion) Nov.21 resolute,diligent

5 Sagittarius Nov.22-

‘E_ (archer) Dec.21 | forthright,honest
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“Do you feel / think that you're loyal?”
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1. What groups of language learners will ben-
efit most / least from the use of graphic aids?

2. Would you use graphic aids to practice a
grammatical structure {s)? If so, what structure
(s)?

3. What are some good sources of graphic aids
other than the ones mentioned in this chapter?

i sl ¥

1. Examine some current ESL textbooks until
you find one that uses a graphic aid to teach a
structure. What is the graphic, the structure,
and the task? Do you feel the proposed ex-
ercise is fully effective? If not, show how you
would modify the exercise to increase its ef-
fectiveness.

2. Go through a newspaper or magazine. Find
a graphic aid that can be used to teach a par-
ticular structure. Cutline the way you would use
the graphic to teach the structure. Share your
idea with some colleages. What was their re-
action?

1- Shaw and Taylor
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Teaching Listening Comprehension

This book is about developing listening com-
prehension skills in the language classroom. In
Part One, some essential background issues
are dealt with. The author defines the char-
acteristics of real - life listening, analyses the
problems encountered by language learners,
and discusses the considerations involved in
planning successful classroom listening prac-
tice.

Part Two contains a wide variety of exercise
types. The activities range in level from ele-

CAMBRIUDGE

mentary to advanced and illustrate techniques
appropriate for both adults and children. The
exercises can be used as they stand or they
can serve as models for teachers who wish to
design their own materials.

This is another very practical handbook for
teachers from the author of Discussions that
Work. .

‘...I therefore consider Penny Ur’s book wor-
thy of a place on any language teacher’s shelf.’

ELTJ
Cambridge University Press

NERUOKS FOR LANGUHAGE TFACHERS

Cenrval Fdicor: Alichact Swan
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- Nouvelle Revue pédagogique, novembre
1990

- Rapport sur le projet - FIPF; journés pé-
dagogiques, juin 1989, Atelier 1.2.2.

- L'Univers du frangais,septembre 1991, n2.51

- L'Univers du frangais,décembre 1991, n2.52

-Chahnaz Chahine, Orthographe frangaise de

A & Z, presses de 'Université de Téhéran, 1994
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1, 3 - Micheline Sommant, “L'orthographe en ques-
tion”, in NRP. nov. 1990, p. 32
2 - D. Amuzu, “Rapport sur le projet — FIPF”, journées
pédagogiques, juin 1989, atelier 1.2.2., p. 2
4 - CNRS
5 - Lire, Mars 1989
6 - Rapport sur le projet FIPF.
7 - Univers du frangais, décembre 1991, n2.52, p. 11
8 - Univers du frangais, septembre 1991, n2,51, p. 15
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“ . las immorels (les Académiciens) font autant
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assoir, rassoir, sursoir (au lieu de asseoir,
etc.)

bonhommie (au lieu de bonhomie)

charriot (au lieu de chariot)

combattif (au lieu de combatif)

doucéatre (au lieu de douceatre)

exéma (au lieu de eczema)

imbécilité (au lieu de imbécillité)

nénufar (au lieu de nénuphar)

ognon (au lieu de cignon)

ventail {au lieu de vantail), etc.
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Tableau résumé des regles

NHumdéro Ancisnne Nouvelle
Orthographe Orthographe
1 viﬁgt - trois, cent trois | vingt-trois,cent - trois.
2 un cure - dents. un cure - dent.
des cure - ongle. des cuie - ongles.
un cache - flamme(s) | un cache - flamme.
des cache - flamme(s) | des cache - flammes.
3a |e céderai j'allégerais | je céderai, |‘allagerais.
3b puissé - je, aimé - je puissé - je, aima - Je.
4 il plait, il se tait. il plait, il se tait.
la route, la voGte la route, la voute.
5 il ruisselte, amoncéle | il ruisséle, amoncéle.
6 elle s'ost laissée aller | elle s’est laissé aller.
olle s’est laissé appeled elle s'est laissé appeler.
7 des jazzmens des jazzmans
des lieder des lieds.
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Die essen doch von Toten / Ich muf3 doch
aufpassen.
Da leben die doch von / Auf die doch nicht!
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das muft ihr ja wissen. Ich muf3 ja noch aui-
passen.
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Du schléfst wohl hier, was?
So, daftir hast du wehl den groBen Stock da?
Woh! auf Geld, was?
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Bist ja ein feiner Kerl?
Dann weil3t du ja cuch...?
Das ist ja ganz leicht.
Aber du kannst hier ja nicht weg.
Er muf3 hier ja noch sein.
Das m0f3t ihr ja wissen.
sy plb T s b 4 doch
ich kann doch nicht. ich muB doch aufpas-
sen,
Du muf3t doch essen.
Die essen doch von Toten ...
doch von Auf die doch nicht!
Er ist doch viel kleiner als ich.
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The audio aids, as were tested, are far
more effective aids in improving listening
comprehension, it goes without saying, audio
materials provide effectively some linguistic
information rather than extra - linguistic in-
formation. Clearly, as the students move for-
ward in terms of language acquisition, they
gain linguistic competence as well as extra-
linguistic information. However, they may make
use of their linguistic competence in order to
handle the information they are exposed to.
Moreover, they search for the linguistic in-
formation because the other clues may act as
linguistic information. Consequently, it is im-
plied that the use of audio materials are useful
when the students develop a linguistic abil-
ity.As the subjects develop they should be ex-
posed to pure language. Practically, this im-
plies the language programs designers should
take into consideration what they are de-
signing, and for what levels of understanding.

Therefore, there is obvious implications for
the deterimental role of movements in de-
veloping listening comprehension ability. Need-
less to say, teachers need to be made aware
of the importance and effectiveness of pure lis-
tening activities in a listening comprehension
situation, so that they can in turn make their
students aware of how much they may gain
and improve their ability through pure listening
activities.

As a matter of fact, if alternative criteria of
design and use are to be developed, they
should be based on an understanding of the
salient characteristics of the aids and of the
learners response to it and little progress will
be made toward either of these aims without a
more rigorous research based approach to its
use. Hence, the results of such a research will
be of great interest by the teaching practi-
tioners and the material developers or curri-

culum designers for developing appropriate
instructional materials.

Nowadays, in most language teaching
situations listening comprehension activities,
more espcifically, in the language institutes the
audio - visual materials are given more weight.
Most, or to be more clear, half of the activities
in listening comprehension are accomplished
through such aids as opaque projectors or
motion pictures by a tape recorder and tele-
vision or video sets. However, as the results
show, it is helpful to use audio materials that
are, unlike audio-viual materials, easily han-
dled and more effective. These materials can
easily substitute the audio-visual aids.

In short, the quality of listening activities
maybe improved by gearing the types of activ-
ities as to the levels of the learners. The find-
ings of this research project will be applicable
in most language teaching centers,
versities, and schools.

uni-
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The differences of means (-d) and the obvi-
ous and significant difference between the ob-
served t and the criticalt show that the sub-
jects in both groups have improved their
listening ability.

Table (4-1) Comparison of the Mean Scores
Of the EAG and EAVG

n X S0 df
EAG 27 5044 1165 48
EAVG 23 44.21 8.93

significance

obs  feri
224 20084 ty<typs

One can easily compare the mean scores
in each group using the information presented
in the tables above in order to interpret the
data.

The analysed and interpreted data illustrat-
ed: 1) the significant difference between the im-
pact of the audio materials as compared with
the audio-visual materials on improving lis-
tening comprehension ability of the Iranian EFL
learners. In other words, the leamers who were
instructed through pure listening activities
scored significantly higher on a listening com-
prehension test than those who were exposed
to listening materials accompanied by some
environmental clues to the meaning of the
message. The analysed data for the second
hypothesis resulted in the interpretation that
the audio visual materials are better measures
of listening comprehension ability than the au-
dio aids. However, this interpretation does not
take for granted the effectiveness of audic aids
on improving listening comprehension.

The first interpretation, thus, ratifies the the-
ories proposed by schcolars such as Muller
(1980), Gunther (1980), Kellerman (1992), and
Edasawa (1990) who attributed an effective
role to the audio materials in improving lis-
tening comprehension ability of the EFL leamn-
ers. Furthermore, the ideas of another scholar,

Kb

Fisher (1984) who labelled a ‘complement’ and
‘conflict’ processing model for the two methods
of respectively are strongly ratified. Therefore,
this finding may contribute positively to the in-
structional goals. -

Moreover, the second finding emphasizes
the ideas of Parry and Meredith (1984) who
propose the use of audio-viual materials ef-
ficiently jUst as the measuring instruments.
Therefore, this finding has some positive im-
plications for testing purposes.

Pedagogical implications

Obviously, the results of such a research wili
have both theoretical and practical implica-
tions. Certainly, the teaching practitioners with

take approaches with caution. More particular-

ly, it might prompt a re-examination of the use
of certain types of visual aids, as it was some-
how done in the present research project. it is
true that this kind of materials are valued for
their information content, but very often it is
presented as listening or viewing comprehen-
sion input. For all but the more advanced this
may result in a lot of viewing and little com-
prehension-at a linguistic level-at least. There-
fore, the listening comprehension material pro-
vided to the language learner must be rich and
varied in order to allow the learner to build up a
network of meaning relationships in the target
language. In addition, at every stage of lan-
guage learning, carefully designed excercises
in listening comprehension can facilitate further
development of cognitive map for the target
language. The advanced students who are be-
yond their initial anxiety about learning a new
language can profit from having pure and real
speech, from learning to listen for meaning and
the details, and from learning to make pre-
dictions and judgements on the basis of what
they have heard.



Prior to commencing the experiment, the re-
searcher carried out a pilot study. The ob-
jectives of the pilot study were threefold: a) to
verify the content of the materials used as the
instructional materials for the listening com-
prehension course; b) to calculate the reliability
and validity of the measuring instrument
(CELT); and finalty c) to calculate the sample
size for the main experiment.

The next phase of the study was pre - test,
as a result of which two homogenous groups
were randomly assigned to two experimental
groups, having assigned the subjects to two
groups, the main treatment of the study was
commenced. The Listening comprehension
course commenced consisted of twenty two
sessions of 80 minutes. During the main in-
struction, 33 dialogs, each containing items of
varying degrees of difficulty and each less than
5 minutes long, were videotaped for the audio -
visual group and the sound track was dubbed
onto audiotape for the audio group. All the sub-
jects were taken to the language laboratory of
the Iran Language Institute equipped with tele-
vision and video sets, and separate head-
phones and booths.After a 22 sessions course,
the comprehension test consisting of items on
listening com prehension was given to the
subjects in both groups. Finally, the scores
obtained from the subjects’ performance on
the test were analysed and interpreted sta-
tistically.

instrumentation: The Comprehensive Eng-
lish Language test (CELT) developed by Harris
& Palmer was used as the instrument for
measuring the subjects’ listening comprehen-
sion ability. The test consists of three parts:
finding the answers from four choices to the
questions asked orally; finding the appropriate
equivalents for the statements, and under-
standing dialogs. The tests was verified in

terms of reliability and validity. As a result of a
pilot study conducted prior to the main treat-
ment, the reliability of the test was computed to
be. 89, and its high reliability indicated its valid-
ity.

Statistical Procedure: Having obtained the
data on the basis of the learners’ performance
on the listening comprehension test, the re-
searcher used the principles of descriptive sta-
tistics in order to analyse and describe the
data, and to calculate the mean score and the

- standard deviation. The principles of inferentia!

statistics, particularly the {t - student) tech-
niques were used for testing the hypotheses,
interpreting the result, comparing the mean
scores of the dependent and the independent
groups, and finally to see whether the differ-
ence between the scores was significant or
not. The foregoing tables show detailed in-
formation about the variables.

Table (1-1) Distribution of the Percentile of
the Participants in the EAG, EAVG.

The Sample EAG EAVG
Population .54 .46

Table (2-1) Distribution of the Differences of
the Means in the EAG and EAVG (Pre-test,
post-test), Dependent Groups

n d sD df  lapg e significance
EAG 27 1529 1023 26 7.80 2.055

EAVG 23 730 9.12 22

teri<tons
284 2073 to<long

Table (3-1) Comparison of the Mean Scores
of the ATG and AVTG

n x SD dt lops  teri significance
AVTG 27 22:22 401 48 343 20086 lgi<lyps
ATG 23 18.17 4.96

4
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miss listening in a cavalier manner. “The im-
portance of listening cannot be underest-
mated, it is imperative that it not be treated triv-
fally in second and foreign language curri-
culam.” Generally, comprehension - oriented

_instruction is favored more than production-

oriented instruction because it uses classroom

time more efficiently, since all students can be.

listening and responding individually rather
than in unision in choral drill. In other words, in
a comprehension-oriented class the input plays
a critical role in second language acquisition.
Therefore, the key role listening plays in the
development of the learners second / foreign
language is clear. Moreover, listening ability is
established as a valid objective for the ed-
ucational program.

Consequently, during the long history of lan-
guage teaching a lot of listening material and
various types of activities a teaching aids in
teaching listening comprehension have been
proposed by many teaching practitioner).
These materials and aids, in turn have been
undertaken by language instructors in EFL;
ESL situations.

Among the listening comprehension activ-
ities and materials (audio and audio-visual),
tape recorders as audio materials and video-
tapes as audio-visual aids have been the ones
which are mostly used in a language teaching
situation. Probably most of the EF/ESL teach-
ers and students are familiar with these two lis-
tening comprehension activity materials.

Although these two types of listening com-
prehension materials are used to often in
teaching situations, little attention is paid to the
effectiveness of these materials. In other
words, a few have attempted to scrutinize
which one of these two is more effective in im-
proving the listening comprehension of the EFL
learners. The only assumption generally ac-

Y

cepted by most practitioners, but not testified
yet, is that audio-visual aids are more effective
merely for the ground that these aids are ac-
companied by some environmental clues. On
the other hand, there have been some ob-
servations and researches by some scholars
such as Muller (1980), Gunther (1980), Ed-
asawa (1990}, et.al. that indicate pure listening
activities are far more effective than the other
types of activities. These factors, inspired the
investigator to conduct a research to find out
the effectiveness of these materials.

Method

Subjects: The 74 subjects who participated
in the process of hypotheses testing were a
sample population selected from among the fe-
male students studying English as foreign lan-
guage at levels five and six in the Iran Lan-
guage Institute. The subjects, who were all
within the age range of 20 - 23, had passed
seven terms of instruction in English Lan-
guage. The rational behind choosing the sub-
jects from levels five and six rested upon the
fact that they had already mastered the sound
system, the prosodic features, and the vo-
cabulary and structure of the English language.
The subjects were randomly assigned to two
equal groups, i.e. 37 subjects in the audio
group and 37 subject in the audio group. How-
ever, owing to the fact that some of the stu-
dents did not register in listening course and
that some of subjects did not participate in the
final test, the number of subjects was reduced
to 27 subjects in the audio group and 23 sub-
jects in the audio-visual group

Procedure: To arrive at the desired answer
to the aforementioned question, the researcher
conducted an experiment of a two by two de-
sign, consisting of three main phases: i) pre-
test, i) the main treatment, and iii)post-test.



and each less than 5 minutes long, were video-
taped for the audio-visual group and the sound
track was dubbed onto audio tape for the audio
group. Finally, all the subjects were tested in
terms of their improved listening comprehen-
sion ability. The data obtained from the results
of the subjects’ performance on the test were
analysed and interpreted statistically by the
use of (t-test) technique. The findings of the in-
vestigation regarding P = 0.05 were as follows:

1) There is a significant difference between
the mean scores of the audio group and the
audio-visual group. The subjects who were in-
structed through the audio materials improved
a better listening comprehension ability than
those who were instructed through the audio-
visual materials.

2) There is a significant difference between
the mean scores of the audio tested group and
the group tested audio-visually. It was proved
that the audio-visual materials better than the
audio materials concerning their impact on Un-
derstanding of the subjects when they are
used for testing purposes.

Introduction

In teaching English as a foreign or second
language, teaching practitioners have always
been discussing the theoretical and practical
perspectives related to the four language skills
(i.e. listening, speaking, reading, and writing).
One of the fundamental topics of discussion
has been the teaching of these four language
skills either in an integrated form or in the form
of each skill as an end in itself. In fact, teaching
practitioners have mostly been inclined toward
an increased specialization of each skill, which
in turn has lead to developments in teacher
training, methodology, and textbook pro-
duction. Consequently, all four skills are seen
as goals in themselves.

Among these four language skills, listening
comprehension is considered to be of primary
importance. Most learners spend considerably
more time in listening to the foreign language
than in producing it themselves. Listening com-
prehension is the most important and funda-
mental of the four language skilis in a language
learning situation; yet it has been a frequently
neglected area and probably the least stressed
skill in a language classroom (Celce-Murica,
1979: 65, Rivers & Temperley, 1985: 73, Dun-
kel, 1991: 488). Until the 1980s according to
Morely (1991: 82) who attributes the trivial
treatment listening has received from L, practi-
tioners to the “elusiveness” of our listening
awareness-much of the listening teaching field
took this skill for granted. As (Weaver cited in
Morley 1991) remarks, “after all, listening is
neither so dramatic nor so noisy as talking.
The speaker is the center of attention for all lis-
teners.” The reason for this may lie in the fact
that is a lack of emphasis on teaching listening
comprehension in language books, in general,
and in the lack of emphasis on materials in the
books specially designed for the teaching of lis-
tening comprehension, in particular (Celce -
Murcia, 1979: 83). However, listening com-
prehension is now felt to be a necessary pre-
liminary to language proficiency. Most of the
language practitioners are concerned about
students’ listening- the physical ability to hear,
the ability to profit from and to improve upon
the skill of learning through listening, and the
ability to use listening equipment to best ad-
vantage. As Ostler (1980) and Johns (1981)
state, “the receptive skills of reading and lec-
ture comprehension lend to be seen as vital
both by students and facufty. Furthermore,
(Moreley, 1991: 82) maintains that we need to
realize that listening is anything but a passive
activity, and she urges practitioners not to dis-

EA

olis Jajgalad,



Fore B I [T

The Impact of Audio and
Audio -Visual Material On
Listening Comprehension Of
Iranian EFL Learners
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ABSTRACT

Considering the pivotal role of listening com-
prehension in the acquisition a second or for-
eign language, and the extensive use of the
audio and audio - visual materials in most
teaching tasks, the present study aimed at:

1) Investigating and comparing the impact of
audio vs. audio-visual materials on improving
listening comprehension ability of the Iranian
EFL Learners, and 2) Investigating and com-
paring the impact of audio vs. audio - visual
materials on undersianding of the EFL learners
when they are used for testing purposes. Two
null hypotheses were proposed with regard to
the nature of the study: )

1) There is on significant difference between
the mean scores of the audio experimental
group and the audio-visual experimental group.
E9q

2) There is no significant difference between
the mean scores of the audio tested group and
the audio-visually tested group. In order to ar-
rive at a logical answer to the aforementioned
problems, a sample population of 74 subjects,
which was finally reduced to 50 subjects, was
chosen randomly through a pre-test. The sam-
ple comprised female learners studying a lev-
els five and six in the Iran Language Institute.
The subjects who were all within the age range
of 20-23 were randomly assigned to two main
groups: i) the audio experimental group com-
prising 27 subjects, and ii) the audio-visual ex-
perimental group comprising 23 subjects. A lis-
tening comprehension course of 22 sessions
was, then, devoted to the main experiment, i.e.
during the instruction, 23 dialogs, each con-
taining items of varying degrees of difficulty
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The presence of the verb /mireeftaend/ in per-
sian versian of that sentence has probably
forced the students to use past progressive
instead of simple past.

B: Intralingual errors
1) Many students considered the conjuncticn
“where” as a question word and thus used a
question word order after it, In this case, we
can say that they have overgeneralized a rule
within the target language.

e. g, You can go where do you like.

2) Some students didn' t know the meaning of
the conjunction “as” in clauses of contrast.
They thought it meant "because”. Hence, they
used the verb of the main clause in positive
form. Conversely, they should have used it
negatively.

e. g., Bad as the weather is, we ought to stop
climbing. '
3) The use of the verb “was” instead of “were”
in conditional sentences type 2 (subjunctive
mood) can be treated as another example of
overgeneralization within the target tanguage.
e. g., If | was you, | would never play with him.

C: Teaching - induced errors.

These errors are said to arise from the in-
appropriate  methods or materials used in
teaching. In other words, they represent in-
efficiency in the learning - teaching process.

The following erronecus utterances could
be attributed to this class of error.

The more he grows up, the more his work will
be better. *

No matter how it is a difficult work, we mustn’t
lose it. *

However he is smart, he shouldn’t stop stud-
ying. *

At the end our textbook writers are reco-
mmended to put more emphasis on the areas
of difficulty revealed by this study.Also,reco-
mmendations are made for further researches

concerning the other types of complex sen-
tences (i. e. complex sentences with adjective
and noun clauses). It is expected that such
studies will reveal the points of difficulty for
Persian students in producing these kinds of
sentences.
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3) Comparison and contrast of complex sen-
tences with adverbial clauses in English and
Persian.

4) The prediction of problematic areas for
Persian students.

The second part is devoted to a systematic
error analysis of Persian students for the ver-
ification of findings (stated predictions)which
according to corder's model comprise recogni-
tion, description and 3 stages of: explanation,
and the students’ errors were analyzed in
these three stages.

Procedure:

After recognition or identification of errors,
the next step was to describe them from lingu-
istic point of view according to which they are
classified into four categories: Omission of
a required element, addition of anunnecessary
or incorrect element, substitution of an incor-
rect element, and misordering of elements.
Therefore, the students’ errors were described
on the basis of this classification.

The final step in the procedure was to ex-
plain errors from psycholinguistic point of view.
Here, the main concern was to find out what
accounted for the errors. According to Corder
(1976) there are three types of errors: inter-
lingual errors, intralingual errors, and teaching -
induced errors. Hence, the students’ errors
were categorized on the basis of this classifica-
tion. Now, it is necessary to mention some of
the major problems of Persian students in writ-
ing English complex sentences with adverbial
clauses and to account for the causes of those
errors.

A . Interlingual errors
1) In English we are not permitted to use 2 con-
junctions in the same sentence, whereas in
Persian it is a possibility.

e. g. /eegar teh serveetmeend sest vali
Xo$baext nist/

The presence of the second conjunction (vaeli
ol

= but) in Persian resulted in the following
erroneous English sentence actually produced
by the Persian students.

Although he is very rich, but he is not happy.
2) Sentences like “let me know when you've
finished” were written by Persian students as
follows: “let me know when you finished”.

The reason is that the Persian equivalent of
the time clause is in the simple past.

/Veaqti taamam keerdi be maen etela bedeh/

3) Since the future perfect is absent in Persian,
the Iranian students used present perfect in-
stead.

e. g, | have finished by the time you get back.

The reason is that the Persian equivalent of
the main clause is in present perfect tense.

4) Many students used an inappropriate tense
(i. e. present perfect) after since in time claus-
es.

e. g, | haver’t seen him since he has bought a
new car.

Here, the students have definitely transferred
the linguistic habits of their mother tongue, be-
cause the Persian equivalent of the time clause
is in present perfect.

/ &z vaeq tike yek ma$ine no xaerideh aest ou
ra naedidehasm/.

5) Many students produced the following
erroneous sentence:

They rented the top floor so that they can
see the sea.

In fact, they used “can” instead of “could”
only because in its Persian equivalent we have
the word /betaevanzaend’.

/ anha taebaeqgeye bala r4 ejlreh keerdeend tA
betaevinzend dzeryi ra bebinaend/.

8) Many students used an inappropriate tense
(i. e. past progressive) in the main clause of
the following sentence.

They were going wherever they could find
work.

/ &nha heer koja ke mitaeviinestaend kar peydi




Analysis of the results indicated that pre-
reading strategy of previewing proved to be
effective in teaching short stories and literary
texts, while the efficiency of vocabulary pre-
teaching was revealed in the domain of scien-
tific and political texts. But a glimpse at the
mean scores of various types of texts taught by
different prereading strategies is indicative of
the fact that a combination of previewing and
vocabulary preteaching is the best and the
most effective and facilitative strategy with
respect to any text, regardless of its type.

The pedagogical implication of these find-
ings is that resorting to a combination of pre-
viewing and vocabulary preteaching is the
most effective type of prereading strategy, in
approaching the task of reading. The reason
for favouring this strategy is its match and go
togethermess with any type of text, and in-
creasing the readers’ comprehension to the
highest possible level. In sum, it must be de-
clared that the key to instruction seems to be
prereading stage.
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Explaining the
Problems of lranian

Students in Writing
English Complex
Sentences With

Adverbial Clauses

by: Esmail Momtaz

Analysis of Persian native speakers written
production discloses the fact that they often
face various problems in writing English com-
piex sentences with adverbial clauses. In other
words, they frequently commit errors of diffe-
rent kinds in writing these sentences. Hence,
this study attempted to investigate the following
research questions:

1) What are the sources of errors made by the
students?
2) What is the relationship between the types
of errors?

As a matter of fact , the main purpose of
the present study was to specify the areas of
difficulty for our Persian students in writing
English complex sentences with adverbial
clauses.

Method:

In order to answer the stated research
questions the present writer adopted a method
consisted of two different parts. in the first part
a careful and precise contrastive analysis of
English and Persian complex sentences with
adverbial clauses was carried out at four diffe-
rent stages:

1) Description of complex sentences with ad-
verbial clauses in English.
2) Description of complex sentences with ad-
verbial clauses in Persian.
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Based on the studies and researches done
on learning a foreign language, it can be
claimed that many learners experience a great
difficulty in reading and understanding the texts
in a foreign language. This holds true even if
the learners possess a considerable amount of
linguistic knowledge. Researches have shown
that reading is only partially visual and that the
amount of the information provided by the
reader is more than the information presented
in the text. Thus, the background knowledge of
the readers plays a very important role in the
process of reading.

The role of the reader's background know-
ledge in reading is formulated as “schema the-
ory” (Barlett, 1932 Rumelhart and Ortony,
1977; Rumelhart, 1980;). In this theory, com-
prehending a text is seen as an interactive pro-
cess between the readers’ background know-
ledge and the text. Efficient comprehension
requires the ability to relate textual material to
one’s existing knowledge. Therefore, linguistic
knowtedge alone cannot account for under-
standing the meaning of a text.

According to schema theory, there are two
types of processing: Bottom - up and Top
down. Bottom - up processing is evoked by the

- incoming data; the features of the data enter

the system through the best fitting bottom level
schemata. In this type of processing, we work
out the meanings of the words and structure of
a sentence and build up a composite meaning
for the sentence. Top - down processing oc-
curs as the system makes predictions based
on higher leveél schemata and then searches
the input for the information to fit in these par-
tially satisfied, higher order schemata. Top -
down and bottom - up processing must occur
simultaneously (Rumelhart. 1980).

The present research was carried on to find

[~ of

out, firstly, whether there is any improvement in
the level of learners’ comprehension in the
case of exploiting the prereading strategies
and, secondly, if there is any relationship bet-
ween literary, scientific and political texts on
the one hand, and prereading strategies of pre-
viewing, vocabulary preteaching, and a com-
bination of them, on the other.

To do so, the subjects selected on the basis
of the Michigan Proficiency Test, were divided
into one control group, and three experimental
sub - groups. Teaching and testing three diffe-
rent texts pertaining to literary, scientific and
political categories in one control class and
three experimental classes were conducted as
follows:

(a) the control group, being taught and
tested without exploiting any kind of prereading
strategy.

(b) the experimental sub-group A, being
taught and tested through resorting to pre-
reading strategy of previewing.

(c) the experimental sub-group B, being
taught and tested through exploiting the
prereading strategy of vocabulary preteaching.

(d) the experimental sub- group C, being
taught and tested through resorting to a com-
bination of previewing and vocabulary pre-
teaching.

In order to delve in to the above mentioned
research questions, 8 T-tests and 6 analyses
of variance (ANOVA) were computed. The cal-
culated T- tests proved the first hypothesis to
the effect that a considerable improvement can
be effected in the level of learners’ comprehen-
sion through resorting to prereading strategies.
And the analyses of variance (ANOVA) were
computed for the sake of spotting the existing
relationships between various texts and pre-
reading strategies (the second hypothesis).
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us a sense of motion and transformation from
one state to another. The clouds pass, the
seeds fall, and the leaves, which are compared
to golden coins in a metaphor, fall. The image
of coins falling prepares us for the richness and
fullness of autumn which is the season of har-
vesting and the ripeness of all fruits. With the
disappearance of the leaves, autumn gains op-
ulence and maturity. The last two lines which
suggest a paradox (an apparent contradiction
which is nevertheless true) gives us a vivid pic-
ture of fullness and maturity of the season at
the loss of its leaves.

Winter
Old branches ache
the tree stands naked in the storms
frozen bleak and bare
deep underground life lies sleeping
the tree sleeps
and waits for the returning sun.®

The personification of the previous poems
continues with the branches aching. The tree,
like an old man, is standing bald and bare. Un-
derground, which in summer was the source of
life for the tree, is now void of life. The tree
sleeps and dreams (dreams which are woody
since they come from the wooden body of the
tree) of the returning warm sun to resurrect and
revive it in spring. The marvelious image of
barrenness and lifelessness (intensified by the
repetition of ‘b’ sound in ‘bleak’ and ‘bare’) is
reinforced and completes the cycle of the life of
the tree from the song and music of spring, to
the long sleep and silence of winter.

To conclude the discussion | reiterate that
the most effective way of starting poetry with
young readers is to train their imagination grad-
ually through imagery in order to grasp the sim-
ple and more frequent images of sight, to intro-
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duce them to other images which bear more
complication, to expose them to more poems
containing various experiences, and gradually
to provoke responses in them that could in-
volve them in the challenging analysis of poet-
ry. Through poetry, they can learn a great deal
of English and can learn how to live more fully
and be more sensitive to their natural sur-
roundings or their every day experiences.
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images like personification and metaphor. In
the following poem “storm”, not how the writer
employs an appropriate personification to
serve his description with each other and finally
the sky is also personified as a father figure
who punishes them and won't let them back
home since the sky is eventually the home of
rain and wind.

They're at it again

The wind and the rain

It all'started

When the wind

Took the window

by the collar

and shook it with all its might

then the rain

butted in

What a din

they'll be at it all night

Serves them right

if they go home in the morning

and the sky won't let them in.

As you can see, in this poem at the be-
ginning we do have rhyme between “again”
and “rain”, but when the storm starts, the
rhyme is broken in the middle six lines and
again when the rage of the storm diminishes,
we are back to the rhyme again.

However, rhyme by itself does not make
good poetry; how vividly and effectively the ex-
perience is presented by the poet is valuable.
In the next four poems which mirror the four
seasons, we see there is hardly any rhyme, yet
the merit of the poems lies in their rich ima-

gery.

Spring
The tree hums quietly to itself
a lullaby to the buds
bursting with baby leaves

its branches side the winds

and in all its new green glory

the tree begins to sing

Here the tree is personified as a mother
humming a lullaby to her baby, the buds. This
personification vivifies the hearing image of the
spring breeze echoing among the branches of
the tree. Then with the intensification of the
wind the branches are personified as riders rid-
ing the wind, which - in a metaphor - is com-
pared to a horse, and this is when the first
humming is changed to a beautiful spring song.

Summer
The tree stretches in the sun
it knows the birds that fly
the beasts that run, climb and jump
from its heavy loaded branches
it yawns and digs its roots
deep into the still centre
of the spinning earth

The branches are loaded in summer, the
tree is personified as a man yawning and then
the image of the roots sinking into the static
center of the revolving earth.

Autumn
The tree shivers in the shortening day
its leaves turn gold
the clouds pass
the seeds fall
the tree drops its coins of gold
and the days are rich
with the spending of leaves.

In autumn, the days are shorter and colder
the leaves turn yellow, and the tree shakes in
the autummal wind.

In the whole poem, the words “shiver’,
‘turn”, “pass”, “fall", “drop” and “spending” give
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body says” and “ Where did the baby go?
They are from the point of view of two little chil-
dren:

Everybody says

| look just like my mother
Everybody says

I'm the image of Aunt Bee

Everybody says
My nose is like my father's
But | want to look like ME!

Ask your students to express their own feel-
ing about what they felt when they were told
they looked like their father, mother, brother, or
sister. The next poem “Where Did the Baby
Go?" Shows very sincerely the feeling of a
child again:

| cannot remember

And neither can my Mother
Just when it was our baby
Turned into my brother.

The growth of babies is so gradual and im-
perceptible that for a child that suddenly finds
that his brother grow to a big boy is very
strange. Again ask students about what they
have felt about the sudden growth of their sis-
ters or brothers. Encourage them to memorize
short poems and read them aloud in class. You
can even divide the class into groups and ask
them to read poetry chorally.

Little by little, let them trust themselves and
their interpretations. Let them read the poems
to see what they can get from them. Keep ask-
ing them questions about the new words, im-
ages, kind of experience, or any comparison
they find in the poem. For example, take the
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two following poems “Making Hay” and “The
Butterfly™:

| watched them making hay today
They tossed the bales round easily
Like golden playing - bricks for giants
In a meadow smelling swesting.

What is the main comparison in the third
line? Why are the bales of hay compared to the
playing bricks for giants? Besides visual ima-
ger, what other images do we have? To which
sense does “smelling sweetly” appeal?

The sun is on fire

in the sky

And in its warmth
Flowers open

in the garden

And the butterfly
Flutters by.

Wings widespread

it stops to feed

At the flowerbed

And on its favorite flower
The butterfly settles
Like two extra petals.®

The above poem by giving visual details,
presents the picture of the opening flowers and
a butterfly sitting on a flower which becomes so
much a part of the flower that seems as if the
wings of the butterfly form two extra petals.
You should draw the students’ attention to the
repetition of the sound “ " which intuits the flut-
tering sound of the wings of the butterfly: what
we call the harmony between sound and
sense.

Provided with poems containing simple im-
ages and experiences,the students may be la-
ter exposed to poems with more complicated



suppositions which may lead to stock or cliche’
responses.

When | was down beside the sea

A wooden spade they gave to me
To dig the sandy shore

My holes were empty like a cup,

In every hole the sea came up,
Till it could come no more.

What is a spade? What kind of a spade is a
wooden spade? What are the holes compared
to? What word shows us that there is a com-
parison in line 47 What kind of picture does the
fifth line bring to mind? What does “it" in the
last line refer to? Why could it not “come no
more?” There are the questions which you can
ask about the poem and make students in-
volved with its details.

In the next poem “Looking forward”, we see
the desire of a little child who feels helpless
when he is still a child. Unhappy with other
childeren’s meddling with his toys, he hopes to
grow up and be strong enough to prevent oth-
ers form touching his toys. But in his childhood
weekness, he does not realize that when he
grows into an adult, toys do not have the same
significance for him they have now. After read-
ing the poem ask the students what the sig-
nificant point of the poem is. Ask the meaning
of “ looking forward”, “ proud”, “ estate”, and
“meddle”.

When | am grown to man’s estate
| shall be very proud and great,
And tell the other girls and boys
Not to meddle with my toys.

Ask the studens whether there is any sharp
image in the poem to represent something or
the idea is more significant. Ask them to com-

pare this poem with the next one called “Au-
tumn Fires” and discuss which one has a
stronger imagery.

The next poem “Autumn Fires” has richer
and more complex images to which by now
students should become more attentive:

In other gardens
And all up the vale,
From the autumn bonfires
See the smoke trail!

Pleasant summer over

And all the summer flowers,
The red fire blazes,

The grey smoke towers.

Sing a song of seasonsl!
Something bright in all!

Flowers in the summer
Fires in the falll”

The poem gives a strong image of autumn.
Autumn has taken over summer. Summer is
the season of flowers, and autumn, since cold,
Is the season of fire. The picture of blazing fire
and its smoke over the valleys is emphasized.
First we have the trail of smoke rising from the
fire and later the grey somke is seen. The word
“towers” is a strong word which gives a sense
of height to which the smoke rises. After read-
ing this poem, little by little make students read
the poem aloud themselves. Ask them to look
up the meaning of the new words. Draw the
students’ attention to the word “bright” which
harmonizes both with fire and the colorful su-
mmer flowers. Gradually, you can ask them to
make sentences with the words they learn. You
can even encourage them to put their own ex-
periences in short and very simple composi-
tions or poems. The following poem are good
examples of little children’s experience, “Every-
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ing complicated in the poem; you only feel the
ecstacy of the child:

How do you like to go up in a swing,
up in the air so blue?

Oh, | do think it the pleasantest thing
Ever a child can do!

Up in the air and over the wall,

Till | can see so wide.
" Rivers and trees and cattle and all

Over the countryside -

Till I look down on the garden green
Down on the roof so brown -

Up in the air | go flying again;
Up in the air and down.

First of all, you can see the excitement with
which the speaker - a child - expresses the
pleasure of flying in a swing toward the blue
sky.

When the swing moves high over the wall,
the child can see the beautiful landscape of the
rivers, the trees and the cattle. In the last part,
we see the child's perspective the moment
she/ he is up and looks down the green gar-
den. Thrilled, she / he is now above the brown
roof flying up and down in the air. You can also
get a strong sense of movement to the point
that you feel as if you are yourself in the swing
flying. You should read the poem for the stu-
dents aloud and more than once so that they
can get a sense of sound and rhyme of the
poem. Then ask them to look up the meaning
of the words “ swing”. “ cattle”, and “ coun-
tryside” first {or any other word which you find
new for them). Then pose questions to mo-
tivate students to look closely at the poem and
| ponder over it questions like, How can the
| speaker go up in the air? How can the speaker
" go over the wall or the roof? (to see if they
o9

have found out what is happening in the
poem). What are the colors brought up in the
poem? What kind of imagery do the colors
give? Is the view given mostly the view up in
the air or down towards the ground?

In the next poem “the Cow”, we are still in
the countryside. The speaker is again a child
describing their cow:

The friendly cow all red and white,
I love with all my heart:

She gives me cream with all her might,
To eat with apple - tart,

She wanders lowing here and there,
And yet she cannot stray,

Ali in the pleasant open air,
The pleasant light of day,

And blown by all the winds that pass
And wet with all the showers,

She walks among the meadow grass
And eats the meadow flowers,

Ask the students which words rhyme. Ask
the meaning of “tart”, “ stray ”, “ showers”
“‘meadow ", “wander ”,“might ", “ lowing ". Which
stanzas have stronger visual images? Why
cannot the cow stray? Have your seen cows
straying? When and where? Have you seen a
cow in the rain? Does a cow in the rain, like hu-
man being, try to find a shelter to protect itself
from the rain?

Before reading the next poem “At the sea -
side”, ask the students if, as children, they
have themselves dug holes in the sand or if -
they have observed children doing so. This
prepares them for the experience of the poem
and the also come to believe that the subject of
the poem is not frighteningly exotic, and they
will not either guard against it or from pre-



of the daffodils with the dance of the glittering
waves which also literally move, but meta-
phorically dance gleefully. Yet he, without giv-
ing the reader’s imagination any time to be dis-
tracted, immediately states that the dance of
the daffodiis is much more graceful than that of
the waves. The jocundity of the daffodils has
impressed the poet so that, enchanted, he gaz-
es upon the magic dance of the flowers; the
daffodils become a jovial and sprightly com-
panion for the poet. He is so charmed by the
beauty of the scene that he is unaware of the
deep eftect that this scene has let on him: |
gazed - and gazed - but little thought / what
wealth the show to me had brought.

Now that years have passed, he frequently
recalls the scene and contemplates on the
magic splendcr of the natural scene of the daf-
fodils. He uses the word “ flash” which is sup-
posed to be a sudden excessive light to ex-
press how profoundly that experience has
influenced him; the effect which is much be-
yond a simple physical pleasure. It is an effect
which “ flashes upon that inward eye.” even af-
ter years, when he is cogitative and melanchol-
ic, the memory of that eternal natural beauty
fills him with delight and his heart dances with
the daffodils. Now are not our spirits dancing
the same way that his heart is dancing? Here
we see the purpose of the writer is not just to
describe a scene, but to make us participate in
the experience imaginatively and feel what the
poet has once felt. His feeling is something
abstrac which is objectified throught the use of
imaginary: simile and personification. This is
the same process which Pound also confirms:
“ [The ideographic] process is metaphor, the
use of material images to suggest immaterial
relations.”®

By now, | hope the matter of imagery is clar-
ified enough so that the teachers by presenting

examples and by using analogies can make
the students understand the nature and func-
tion of imagery. Now it is time to detach our-
selves from theory and find a practical way
through which teachers would be able to mo-
tivate students and activate them in class.

Obviously at high school we deal with teen-
agers who consider themselves adult and re-
spond to children’s poetry with a peculiar so-
phistication. At the same time the experiences
presented and expressed in children’s poetry
are the same experiences they themselves
have had and are still fresh for them. More-
over, children’'s poetry is simple and more un-
derstandable for students whose English is at
elementary or intermediate level. Thus if we se-
lect poems which lack the intellectual complex-
ity of adult poetry, students have a better
chance to grasp the vocabulary and the ex-
pressions of the poems and at the same time
enhance their reading skill. The most appropri-
ate pcems are those which have strong im-
agery. To begin with, we better limit ourselves
to the poem with strong visual images which
are more frequent and easier to comprehend.
Yet the teacher is to clarify this point that
poems are not supposed to give a specific idea
or a moral lesson, most of the time poems may
present simple experiences only without nec-
essarily aiming at a specific moral point. Many
of the poems are purely descriptive. We better
turn to poetry to confirm this claim. From now
on, some examples of simple poems written for
the children and young sters or from their point
of view will be presented to you along with
comments on these examples hoping that they
may be of assistance to the teachers of English
at high schools.

The first poem “ The Swing” gives us a
child’s perspective when swinging; what she /
he views moving up and down. There is noth-
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The waves beside them danced, but they
out - did the sparkling waves in glee

a poet could not but be gay,

In such a jocund company:
| gazed - and gazed - but little thought
What wealth the show to me had brought:

For oft, when on my couch | lie
In vacant or in pensive mobd,
They flash upon that inward eye
Which is the blis of solitude;
And then my heart with pleasure fills
And dances with the daffodils.

The poem is a very personal experience ot
the poet when he has observed a host of beau-
tiful daffodils whose beauty and fluttering be-
side the lake have impressed him so much that
be simply wants to share this experience with
his reader; an experience which, though very
simple and temporary, has left an everlasting
effect on him and, as Keats say, has “ teaset
him out of thought.” Thus, to make us see the
scene he has experienced and to make us feel
what he has felt then, he uses comparisons to
represent his feeling and the scene, the way he
has felt and he has seen.

The first comparison which is at the disposal
of concreteness is the comparison between the
speaker - and here the poet - and a cloud. The
mood of loneliness in “ | wandered lonely ” is
something abstract that the poet makes it ob-
jective and touchable through a simile which is
a comparison between two unlike things with
the use of such words as “ like”, “ as”, “ such
as”, and so on. The word “ as” here has made
the comparison a simile. If we cannot feel his
loneliness, we have at least seen a lonely
cloud drifting over the valleys and hills. He sud-

. denly sees a host of daffodils which are per-
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sonified by using the word “ Crowd”, Immedi-
ately he visualizes the scene by attributing hu-
man characteristics to the flowers! a “Crowd”
which is dancing. The other specific visual
“details are “ golden daffodils”, “ beside the
lake:, beneath the trees”, “ fluttering” in the
breeze”. In other words, imagery functions here
as a camera; firstit gives you a distant pers-
pective of flowers as a crowd, but then it
moves closer, focuses on the scene, and
presents you with a close perspective. Al-
though the dafodils, for the sake of concrete-
ness. are likened to a crowd of people dancing,
our imagination is stilt focused on the flowers
moving backwards and forewards as flowers,
not on the flowers as people. This goes on to
the point that is;naginatively we can see the har-
monious and eloguent motion of the flowers
which caresses our eyes and the breeze which
caresses our cheeks. Thus we move from a
visual imagery to a kinesthetic one, one ap-
bealing to our sense of movement.

The second part or stanza of the poem con-
inues with the same kinesthetic imagery
through the use of the word “ stretched in nev-
er - ending line / along the margin of a bay” as
well as visual imagery which visualizes the
twinkiing of the daffodils (beside the lake and
probably covered by the drops of water) to
the shining stars on the Milky Way. The very
appropriate exaggeration of the never - ending
line (because we do know that there must be
end to the margin of the bay) is to reinforce the
visual picture, because in our own ordinary ex-
perience due to the limitation of human sight,
the line of the sea - shore or the bank of a lake
does seem neverending. The previous per-
sonification of the flowers dancing is completed
in this stanza when we see them tossing their
heads in a “ sprightly dance”.

In the third stanza, he juxtaposes the dance



means to share a subjective experience, a the new bowl of metaphor ......... Images in

feeling which is obstract and by objectifying the verse are not mere decoration, but the very
abstract, she / he makes the experience touch- essence of intuitive language.” 3
able for the reader. The point is how is the poet The writers of this book also quote another

supposed to communicate a thought, idea, or  great imagist poet Ezra Pound who says in
feeling which is purely abstract? a poem can-  1910. “Poetry is a sort of inspired mathematics,
not be always a description of something ob-  which gives us equations, not for abstract fig-
jective and visible, sometimes it is meant to  ures; triangles, spheres, and the like, but equa-
picture something quite abstract to objectify  tions for the human emotions.” 4

this abstract thought or feeling, The poet turns Paul Ricoeur in The Rule of Metaphor sees
to what we call comparison: simile, metaphor  image as “ presentation of a thought in a sen-
and personification. The poet juxtaposes some-  sible or tangible form, but, as Hester and Witt-
thing abstract with something which is con-  genstein in The Meaning of Metaphor maintain,
crete; something which can be grasped there is a difference between “ seeing” and
through senses. Therefore, our previous dis-  “seeing as”. Therefore, to figure is always to
cussion must not mislead you to this notion see as, but not always to see or to make visi-
that a poem must always present visual pic- ble. ®1. A. Richards, the father of practical crit-
tures, because there are other senses involved  icism, also makes a distinction between the
too: hearing, smell, touch, taste and even representation of a thing and resemblance to a
movement and temperature. Visual or sight im-  thing. When “ a’ is supposed to represent * A’, it
agery is more frequent, but not the only one.  does not mean that * a’ resembles ¢ A’. There-
To document my claim, | would like to give you  fore, imagery besides describing something
a few brief but common definitions provided by  which is itself concrete, like a flower or sunset
great critics. John Cadden believes the func-  scene or the scene of a battlefield, it may rep-
tion of poetry is basically descriptive, yetin a  resent a thought or an emotion by comparing it
deep sense of the word, as it does not seek to  to something objective or abstract. Regard the
give simple, factual or physical representation,  following poem by Wordsworth:

but more to evoke feelings in the reader and at- | wandered only as a cloud

mosphere within the poem. It tells us much That floats on high o’er vales and hills.
about how the poet feels towards what he is When all at once | saw a crowd.
describing and how he wants us to feel.2 A host, of golden daffodils:

In Literary History: A Short History by Wim- Beside the lake, beneath the trees,
satt and Brooks, the writers quote Hulme's fluttering and dancing in the breeze.
definition of imagery in speculations. Hulme
was one of the founders and followers of the continuous as the stars that shine
poetic movement Imagism which considers And twinkle on the Milky Way,
imagery the essence of poetic language. You They stretched in never - ending line
see how Hulme draws a close relationship Along the margin of a bay:
between imagery and metaphor: Ten thousand saw | at a glance

“Visual meanings can only be transferred by Tossing their heads in sprightly dance.

¥
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Lies a slave to attend the dead,
But their dust is white as hers.

You see the poet does not say that “ Oh: it
was terrible to see her dead”; he lets you im-
agine the pale, dusty face lying there which
was once beautiful. The lustre of life is re-
placed by the dust in her “ beautifut eyes.” at
the same time, he implicitly shows that death
does not differentiate between a lady and a
slave. Both at her feet and at her head are
slaves probably buried, but their dust has the
same color if their skins did not.

Although this is just a part of poem and to
see what the total meaning is one has to deal
with the whole poem, for our purpose which is
to illustrate the function of visual imagery, this
much should suffice. To give another example,
| draw your attention to one of Wilfred Owen’s
poems. Owen was himself a participant of war
and was killed one week before the end of war.
He who has poignantly experienced the war
scene, in a poem “ Dulce Et Decorum Est” viv-
idly pictures the extreme fatigue of the soldiers
and through imagery - or language of sense
impression - presents the dominating chaos:

Bent double, like old beggars under sacks,
Knock - kneed, coughing like hags, we
cursed through sludge,
Till on the haunting flares we turned our
backs,
And towards our distant rest began to
trudge.
Men marched asleep. Many had lost their
boots,
but limped on, blood - shod. All went lame,
all blind
Drunk with fatigue; deaf even to the hoots
Of gas - shells dropping softly behind.

Who could more effectively through mere

b4 ol

images give such a live picture of troops of ex-
hausted and spiritless soldiers? The lines re-
mind one of the opening scene of a war picture
which immediately transfers the mood and at-
mosphere of destruction and death to the spec-
tators. Owen with the same immediacy
achieves the same effect through proper use of
imagery: The soldiers “ bent double” and
“knock - kneed” march through “ haunting
flares” with no boots; they limp on wounded,
lame, blind, exhausted and even deaf to the
gas - shelis which fall around them softly.

So far in the last few pages we have been
dealing with descriptives visual details; details
which are virtually material and objective and
the poet, for the sake of description focuses on
them. Whereas we have to regard two facts be-
fore we proceed further in our discussion. First
that the function of imagery extends to making
the subjective objective so that things which
are not grasped easily due to their subjectivity
could be transtormed to things which are ob-
jective and sensuous and, therefore, more tan-
gible. In such cases, thus, the purpose is not
just to describe. The poet may want to provoke
a feeling . Thus, through the readers senses
she / he activates his / her imagination; the
imagination is going to bring to one’s mind the
picture the poet meant to communicate; and
then the reader’'s emotion is aroused; and, fi-
nally, it may lead to an intellectual perception.
For example, in Gray’s poem, he gives you vis-
ual details of a dead body, your imagination
pictures the dead body, your feeling of sym-
pathy and regret is aroused, and the idea that
death does not discriminate between white and
black can be your intellectual grasp of the
poem.

However, the poet is not supposed to al-
ways present those objects which are already
objective and visible. Sometimes a writer



draw the green color from the reservoir of his
sense impressions, not the red one. In other
words, the imagination of the reader functions
like camera. The poet, just like a photographer
holds this camera in front of the desired land-
scape; the poet gives the landscape to the
camera; the camera, after the button’s being
pressed, copies the landscape and deveiops
an instant picture. As a result, although the
reader has not seen the landscape, through
the camera - like mechanism of his imagina-
tion, she / he can see the scenery, not through
the sensual eye, but through the eye of imag-
ination. For instance, consider the first stanza
of the poem “the Wild Swans at Coole” by W.B.
Yeats, in the first stanza, impressed by the
scene of swans swimming elegantly in a beau-
tiful autumn day, the poet presents details
which everyone might have experienced; such
experiences are all accumulated and stored in
the reader's mind, but the poet chooses some
specific visual details, sends these impressions
to the reader, and the reader, receiving them,
imagines the magnificence of that specific
scene:

The trees are in their autumn beauty,

The woodland paths are dry,

Under the October twilight the water

Mirrors a still sky;

Upon the brimming water among the

stone

Are nine - and - fifty swans.

The trees in their autumnal beauty, the dry
woodland paths, the October twilight, the water
reflecting a motionless sky, and the brimming
water, which itself gives a camera perspective
of a full river like a container about to be over-
flowed, the stones which probably bring to
mind a rocky or pebbled shore and the exact
number of the swans are all the visual details,

which although concrete, motivate out imagina-
tion into conjuring up the serene and eloguent
scene. Thus we see the picture as vividly as
the poet presents to us provided that through
experience our imagination is well - trained and
our perception is sharp enough to respond to
such details. This is when imagery is used
merely for description for its own sake:

solemn and grey, the immense

clouds of even

pass on their towering unperturbedway

Through the vast whiteness of the

rain - swept heaven

The moving pageant of the waning day.

“ solemn”, “ grey”, “ immense”, “ towering”,
1 13

“unperturbed way”, “ the vast whiteness of the
rain swept” sky and “ the waning day” all pro-
vide us with senses of color, size, height, wast-
ness which all appeal to our sight. Again these
are all sensory impressions which we have al-
ready experienced, and this is exactly what the
poet benefits from in order for us to visualize
scenes and to intensify the experience. The in-
tensity is to give us a feeling of how the poet
feels about the experience and to make us par-
ticipate in the experience imaginatively.

[n the next example, we are going to move
to a different kind of experience. The poet is
probably back from the burial of a young lady.
Affected by the deadly appearance of the wom-
an and contemplating the matter of death, the
poet starts the poem with some details not to
terrorize us by the shock of death, but to awak-
en us into some truth of human life:

In the village churchyard she lies,
Dust is in her beautifut eyes,
No more she breathes, nor feels, nor
stirs,

At her feet and at her head

e

ol ghjgalad,



in modern criticism and also the most ambigu-
ous one. It embraces a wide ‘range all the way

from “mental pictures” which, it is claimed, are .

experienced by the reader of a poem, to the to-
tality of the elements which make up a poem."
The three uses of the word are especially fre-
quent: First, imagery is used to signify all the
objects and qualities of sense perception re-
ferred to in a poem or other works of literature.
But the term should not be taken only as a vis-
ual reproduction of the object referred to. It
consists of auditory (hearing), tactile (touch),
olfactory (smell), gustatory (taste) or kinesthetic
(sense of movement), as well as visual quali-
ties. Second, imagery is use more specifically,
to imply only descriptions of visible objects and
scenes particularly when the description is viv-
id and particularized. Third, and most common-
ly in modern cirticism, it is used to signify fig-
urative language especially the vehicles of
metaphors and similes.

Although the literary meaning of the term
imagery is clear enough, students may resent
any technical definition. To pave the way toto
to ward a more tangible and comprehensive
definition, | would like to explain what imagery
is, how and why or to what effect it is used by
the poet. To make this understandable to the
beginners, one may be better off using simple
analogy as well. '

As mentioned betfore, imagery is a language
of sense impression. | also mentioned that
most of the poems tend to communicate the
most common and daily experiences. In read-
ing a poem, there is a communication between
the poet and the reader, the communication of
experience. But what do we mean by ex-
perience? sometimes a poet simply means to
describe his / her own experience of seeing a
bunch of flowers or a flock of birds or a beauti-

. ful spring or an autumn scene. His intention of

o

sharing the experience with the reader makes
him responsible to describe the details as vivid-
ly as possible so that the reader can imagine
that bunch of flowers or that flock of birds or
that autumn scene. If the poet fails to give a
vivid picture of what he / she has himself / her-
self experienced, then he has failed to be a
good poet and his / her writing is not poetry
anymore but a piece of dry and artificial writing
which does not provoke the reader's imagina-
tion. A good poet, through the use of effective
words is supposed to, in a second, draw pic-
tures and put the reader’'s imagination at work
so that his reader can see, hear, taste, smell,

‘and touch with his / her imagination. This ques-

tion may be aroused that what are these sen-
sory impressions and where they come from?
From the moment we are born, we start to
sense and for that matter, our memory turns
into a reservoir or store of sensory impress-
ions. In this reservoir, we accumulate our ex-
perience of colors (redness, greenness), of
scenes (blossoming trees, sunset, sunrise,
sea, storm, battle), of sounds (chirping and
humming of birds, jingling, tinkling, gurgling of
water, whistling), of tastes (sweetness, sour-
ness, bitterness), of touch (softness, rough-
ness, smoothness), of temperature (coldness,
warmth, coolness), and even of motion and
movement. This is a process which is common
to all human beings and, therefore common to
the reader and the poet. The poet from the
store of his sensory impressions selects,
forms, and organizes and then gives them to
the reader and the poet. The reader’s imagina-
tion is provoked and activated; it receives the
familiar sense impressions and he / she also
from his / her store of sense impressions draws
the appropriate sense impressions. For exam -
ple, if poet describes the leaves of a tree in
spring, the reader’s imagination is supposed to



Teaching Poetry ~J-~2

Through

Language of Imagery

by : Helen Oliaeinia

This essay is an attempt to suggest a way
that may be a short - cut to a better under-
standing of poetry even in our high - school
English courses. Students can learn a great
deal of English through English poems. Yet we
must be able to provoke our high - school stu-
dents’ appreciation of poetry first. We have to
bring poetry, which is assumed to be a com-
plicated literary genre, down to earth and make
students understand that the subject of poetry
is not understandable. In fact poetry deals with
the very same daily experiences, but these ex-
periences are more focused, intensified and
vivified through the peculiar language of poe -
try. To acquaint students with the language of
poetry, a teacher may start with the simplest
and the most essential approach and that is to
acquaint students with the language of sense

impression or imagery.

Here my audience may find themselves en-
tangled in the very complicated theoretical prin-
ciples the grasp of which may require specia-
lization and a long - term experience. Although
touching upon theory in such discussions seem
inevitable, | will do my best to make the argue-
ment as comprehensible as possible so that
the present audience can hopefully employ the
same technique in practice. Therefore, a few
guide lines for our teachers seem vital.

First, the teachers should themselves have
a clear notion of what we mean by imagery
which constitutes almost the whole essence or
body of a poem. Therefore, it is indispensable
to refer to the glossary of literary terms to find a
technical definition for the term imagery.

The term imagery is the most common term
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