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Shirin says, ‘Hands up.’
Shirin says, ‘Hands down.’
Shirin says, ‘Thumbs up.’ etc.
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Shirin says, ‘Fingers up.’
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Shirin says, ‘Fingers down.’
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Thumbs }
Touch your eyes / ears / nose / mouth
Put your hands on your heads / faces / knees

Hands -
Fingers } up/ down
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1. Shirin Says (Level A)

Aim To practise listening comprehension by obeying
simple commands.

Language Required In this game the pupils follow
the teacher’s actions.  Itis an excelient. game for
beginners as it gives them confidence in their ability
to understand the language. They may not

understand the words used, but will acquire
vocabulary by watching the teacher’s actions.
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Shirin says, ‘Twiddle your thumbs.’
180 L NVINCIPI-S P 1 RN RPRCK SIS TP 3}
S g el oS oo U iy s S 3l A o
‘Shall we play Shirin says?’
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Say, "All right, all stand up’
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2. Express Delivery (Level A)

Aim To practise lis‘tening comprehension,especially
revision of nouns, adjectives and numbers,
Language Required A number of nouns (clothes,
things in school, etc.), adjectives (colours, shapes,
size, left, right, etc.), and numbers (1 - 10). The
game can be adjusted by the teacher to suit known
vocabulary.

Preparation Each team must have a stock of things
handy; objects that you can usually find in the class-
room should be enough.

Game
St (3 gt u"rj""*“‘l* Sa S S 1, GYE

ol U‘:J)‘l 4, F



J>las
6:; 3G o

\

>0 ol

QL_,&-.’ A ,:5.!
% sl ot
et it

(o olie) 03 0b5 83k 8 20k ol 1 (o ) 045 bl-zﬁ'-‘-”u aljfig.r“f';l" ) o-y-lu ﬁ'
GJJ“")L"L‘JUU.}‘ J‘C,LMJKJ.\)JJHLJQ|,M‘JleluL))‘dLu k.;;l] ,' r%

"?Jl_‘huk—g}dﬁglﬁLa.up)riJUJJJ‘WJJJUI)S‘W.D_’WJCGJI@(@J“.SQ)

S ) IRV 2 FRP T S¥ PEATS S YL I (hle Al J':".L- ol 48 Khoade opl s dze
P TYWEVPE SR RS JUE Rt S ) JEUV CURY PP LI SR ON S SN gt shav
IS A5 00 g g3 i a8 53k i 303 S ga o i G5 Ueainte ol (500 L5
thaiiia ciiln g Kol 1650l 5 S35 5 U gt A 3 i b g e 03 S0k

un-JLi-uLujJMa‘Ai_,.._?A.aJ,-ﬂa-)u.l.u\_in.‘ljuwJ.\,.&usu.nwl_,o.:bulg‘.sahr&.hds‘.
;—'g---*)ﬂ-w o -U‘Mu-ﬂc)" “LGJL-'JL' g ol e ol “.,-L* ol YA JLL s ﬁufw :
r;aul_-)d‘..;at.pw)_;Jo-\mi-la.p'ul.l...l:uwﬁ))t,h}kl...l’.tj AML‘J-‘;J.‘:LGKJJ,:

26 e S 35208 ) g by Sa 3550 43 &S 3 GUE (2 )15)
G ey 33 Ol 7l & yad 334 \-r-umb-u JERTRIV JIgeey ST S Ny Jr".r‘— osha L \eb!
hglA.Ll.n..w)jnJ_,.:.wgldla..)a Oyt .\..l.-)«:-,- (“:-Jb-)r,a._,LJg,Sab 2 ebals
13,10 0 SAebt i U3 X

2 ulalades s uledls Sl s oo (o 05) £33 3 3t o3 o gubiily; Jai dhadi 31 e
Sl pamin e 5 p155 cnl di g s SHan s g 53 Atk 5 22315 515 b NS
odl al yie aabsl oa diils 5 0u 4.'.5-,9] b Gdthe pas oKl I3 23 e g ey il




g0l S 53 I olas s 13l 5 gt LA 3590 23 o saE 0 R8sl 4 Sud S )
ol S oy el 5 5L 6 Sk S yom o) e i (g o Sl o i (g 5150)
:,_,S._.l_iq:.a_f«._..u;uulj.\._aja),.i.»_.x.:l,;,i_,,:L‘,!,A:S;,ijal.i;.:b)yadl,j;,l._.-4._)5; 2
5" 1 o8 Ty J1s e o S 33 5 5 51l 5513 i 23y g sl
JL,J,|~~,k6,,»|,uUJL... 1l wledﬁu(r‘,l’)fﬁu\u,jﬁabﬁdﬂ‘_,LJ
: JPNCIPCH SRV Y P UL.,l,U...L..\..\u.SaJ,.m
b ol 2335 g0 S GMasd (Lol ) 130 045 LSk s Jol 5 A ol ST ) T
JENTUE SN S SUUWPPTCSPPPVRY Bl R SRR U T CH E PRSP SCUN PSA  SESCTPE
EZY- 200 W RN NPT SPs 1 I 8 I JIN| S PR S I gy ol X U PVRT

.a.\.u.'l)‘,‘_“)fJl@ant;hﬂaal;}.%)}»‘? OJMLJ'JJ.JQXM-_’UlJLﬂ.J‘JJl‘L‘LleJﬁ

e 553 53 48 Jr1at ey 535 7 3y S ) a4 K150 4 U 5 03,95 Wniing ol
NEYLL PRI DRSPS [PFOUTA [ YO P CH Bt PO DR 4 P VIR St A R A e

[.\.:,d:_q.-a,iﬁc.‘.,-

5 el YL ke i

LA WA (PRSI NCR T Jr-ST PEA TSR T P I RO ER Ny
At by 5 S0l 05 oIS ok p g2y SV e ae a s
ks,;al_:yg)al_.;,l.,j‘-lh;,xi_,i Jala sl .l..,;fga N4
) Gy g e 3 88 (Win 5 et 2 ) Ol
8 s b ol G o 015 S0k ISl S et (VA
ol e & i ol O o )10y p'_“\:-‘“ri sl b
o oo Libadk ool ol Jp:‘*‘-"'ri){.-; PEFCRTSEIY
Crgliie RalS sl i a1y Jab 0 5 pa 0L AN 2l et
E| N

st gt 52358t il 0k G5 SN 8 el
olis 8 5355 o o g gre oas j3 Jirli 3 bty (0L
L ot ¥ pance 33 pmalgn GSIL 0330 b 03303 51 i |y g s
R g‘riﬁi S8 e sl il Sy s "’j)‘iu‘ argl gk
i 51 5y a2l g5 e S ST S VA e Sl |
o hm p titiny o 650k oL T el ) (U el
A ) 1 ot 05 p 1L a3 5ke il fle Jadd
VTN EYOPOP1 B BICIORE & WESHE oW Y v IR PR P
A8 o Ly

o3 650k ot gl iy IS a5 ams o3l ol
b5 Sl B L) eSSl oSy (3N iy gl
Sbia sl plaa hili y paiie blus £ Coulas gl 5
= S s a1 5l S oS e pl en s
M!&Jl& Sl o 02 S el bao ol sdias JSss
X1 g5 g i 3048 1311, thin aalS 55 “th” haee &1 45 G )
thin 5 sin )1 aas s 1 151y “th” $law ey O plis

N
Nt gamaly 5 g5 K il ime 015 S S50
pla 0o ,5 L Ll s i g0k 0b) o b ool e sl i
PO OPETIN FYCIN I VDY PV (VP ) I
) 18 SN K Syl K il gl ail ol s
ol rll‘:_: s olaah oa ol 0 ) s fm ol Sn 21
S S Sl p Sa8 08 K o)
“I gaved him the book”
o= 3l ';J;_,ida,.!u._i)lﬂ)’l_&;,iqb gaved i o0
a8, el ael i a8 cl e ol 4 L S sl i ol
St A Bl o K e b okt el 50U L
26| (5 gy 3,13 85,8 48 48 u i Bl (g 5,80 pan 1)
BYOPIF LT PP A
SPLPFFORM IR 5 COP WPt R S P VPP gL P R
8 o b o s sl s 8 o 00 e 50k 015 5 ks
Ay 5 — S o e 0l S5l ok Sl 4
ey o e g Anti e a1 6030 0L 51— S 099
ool s 85, ail i ol o) 2 o 05 6 S S
A el 2l oS o o A 0L of asl 6;:5.)‘5“. [P
L ool 05 580k sl o 5 bl 5 alnl o oLl
L o 0l s a8 cl Sl o dle ol 2 ) 5L
by S el g ) gaelyiae pana SN Js ;-:Jrig‘
el (elas L adls) el Sl g0l
I3RS G 3 g yerid ol g 5 g S Glo3 ) s 05 S
gl ebtaskiin e e ss glitad 5 (600l b el 48 5 la KU

ol s i jsal s, A



Koo glas 45 o3 26158 3 1) Glahan Cond (San Guinen
e i it 530 51 3 L Cta B 555 50 81 ans i
ol 2388 a5y, Wl 155 ke o oo 4 Jui 31 i glosken
o\ Ispeak English. s it 52 O, g0
oLzl 5 5180} (uimnan 3 oy 20l 45 I nOt speak English.
‘;;,{a'-.\),_.)a|)¢|..u:\.j4$dj,.i;,l.!j 335y 50 850
L gt 31 o g8 ol s ol St 4y ldban oo
b3 g 545 it s Rttt 8T a3y Ty 8 it
i) hia S o do 5l esliald el
Lo a5, 4 ;o (s n2 y [donotknow.Idonotspeak
59103 P339 30000 )65 b 3 AN, TUSE, THY (slan3ly
SIS A5 sks Gl | izl o ol o Saa
) CPPY P PRSI X RPN [V

He does not canunderstand you so very well
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Things always know when a person isn’t well.
They know, but they just don’t care. Many times, in
little ways, things make life hard for people. They

have special ways of doing this.

When I'm not well, I can never find the things 1
need. The things I need have gone away fram all the

places where 1 look. That is one of the facts I have
learned about people and things.
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This is a picture of a room. The room has a
door and two window. There is a clock on the wall.

There are two persons in this room. The boy is sitting
near the clock. The girl is sitting near the door.
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Grandma's gone, but we’ll go to the window and
wave goodby”
“Daddy’s here! Let’s go to the door and let him in”
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“Here are some words 1o learn. You will need them
someday. The first word is window. window means
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Mario has several persons in his picture.
How many boys are there?

How many girls are there? Let’s guess in English.
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«No, twelve persons». w

aNo, four boys.» .«No, six girls.»
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Job w8 I’ m thinking of a girl in this room,
You, have three guesses.

p33 Wk S Are you thinking of --- ?

¢y o2 © Are you thinking of - ?

s o Are you thinking of - ?

R R I’ m thinking of ---- .
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7 — These are the magazines that they... so far. (to
publish)
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had a few days off .......... changed his mind
pay attention to .......... makes the most of
look forwardto .......... took it for granted

8 - A good student usually.....his time and never
wastes it.

O QP PP ¥

9-Do you know what time (will they arrive at) the
next village?
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1 - The... of the film was good but Ididn’t like the
ending.
begin beginner beginning
2 - For tunately, neither of the enemy soldiers.....
couldn’t éscape were escape could escape
3~ We are 100 tired, let’s... any more.
don’t study not study study
4 - She gave an... answer to their question.
honest mishonest inhonest
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5-Imsorry [ didn’t buy it Iwish. .. it just then.(to buy)
6—We... to the radio, butwe didn’t and went to bed.
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1 -could listen
2-could have listened

1 - have published
2 - have been publishing
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At first people used to belive that air we breathe was
made of only one gas. But by different experiments it
was discovered that it contained two important gases
and very small amounts of other. Scientists made some
more experiments in order to know the various kinds
of gases that exist inthe air.In this way they also tried to
learn about their properties and functions.

As a result of their studies and works, the two most
important gases in the air are new clearly known. Both
of them are quite necessary for animal life and green
plants as well. In other words, Without them all living
things would soon die.

later on, scientists noticed that the air has some
resistance. that is why in vacuum things fall at the
same speed while they don’t do so in the air.

Questions

1. Is the air made up of only one gas

2. What happens if animals don’t get the necessary
air?

3. How did the scientists learn about the

properties of the gases?

4. What did the people think about the air long
ago?

5. Do green plants, too, need the air?
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Techniques In Teaching
Vocabulary
Virginia French Allen

Techniques in Teaching Vocabulary
provides a sound basis for selecting
vocabulary words for instruction. It
answers such questions as which English
words do students need to learn most,
and why are some words easier to learn
than others.

Vocabulary teaching aids currently
available, techniques for introducing and
practicing new words, and practical
suggestions for dictionary use are also
offered.
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(3) Réza a dit: «Mon frere viendra a} s J b Ji

cing heures. »

(4) Réza a dlt que son frére v1endra1t}|...n....- el g3 MG

a cing heures.

oSl an Jai 81 o it S ol das Jai -
s A Jab 3 i il i amy 28 sl
VT U,
i Sl praenl ool by Jla Gley N Y
PRI JERPEIRL S | PR 8 [JUCIN IS YK | PR RO A e
2.1. Présent devient imparfait
(5) Il m’a dit: « Vous avez raison.»
(6) Il me disait: “Vous avez raison.”
(7) Il m’a ditque j’avais raison.
(8) Il m’a dit que j’avais raison.
i deay el ag (Gllee L) G Lol Y _
1S ga
2.2. Passé composé devient plus-que parfait
(9) Il a dit: “J’ai appris le frangais il y a deux ans.”
(10) 11 a dit qu’il avait appris le frangais il y avait deux
ans.

~ (11) Réza me dit. “ je finis mon travail hier.”
(12) Réza me dit qu'il eut fini son travail la veille,

Sl JU Copo Ol Gl pemal gola Y ¥
2. 3. Imparfait reste imparfait.
(13) Il m’a dit: “J'étais malade.”
(14) Il m’a dit qu’il était malade.

Qrbo&i,éﬁ@,dlﬁblﬁjq sabus a.u..j_f_ Y
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2. 4. Future simple devient conditionnel présent

(15) It a dit: **J’irai le voir a cinq heures.”
(16) 11 a dit qu’il irait le voir & cinq heures.
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(1) Votre frére me dit: «je viendrai demain. »
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(2) Votre frere me dit qu’il viendra demain.
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(32) “Tes conseils me sont utiles”, dit-il.
(33) Il dit que mes conseils lui sont utiles.
(34) “Vous avez tort”, disent_ils

(35) Iis disent que nous avons tort.

- Js Ji p» Jlsw e -
O\l O et e 5 (YY) Jo b 3 i gl O s 20 (YY)
A oS o M 3 bl (5 Y 4 (YP) Est-ceque oo 8
(¥0) A,J-gad.ﬂhﬁlinu_-qSi\g,):
(36) Réza demande & son professeur: “Vous savez
parler arabe?”
(37) Réza demande 2 son professeur: “‘savez-vous
parler arabe?”
(38) Réza demande 3 son professeur: “Est-ce que
vous savez parler arabe?”’

(39) Réza demande 2 son professeur s’il sait parler
arabe.

() Lo g 5 50 @b SNar p 5 ol oLl Gl
cdly g

(%) Quest-ce que J) e ptes b I SV 51 ¥

pakiams p Jpd Jis 55 adyap s 3(TY) Quiest-ce qui
Al aal s g (Fr)0e qui{tYice ques,

(40) Vous demandez a votre frére: “Qu’est-ce que tu

is?”

iils) Vous demandez & votre frére: “Qu’est-ce Qui

t'est arrivé?”

(42) Vous demandez & votre frere ce qu’il fait.

(43) Vous demandez 2 votre frére ce qui lui est
arrivé.

it o 1S(POYQuiest-ce que , (F¥) Qui est-ce qui

BV 5 FF) Ky gn Juokes peiinms ik J 3 J85 0 QUi ol

(44) “Qui est-ce qui vous a offert ces livres? ”,me
demande-t-il.

1"
{(45) “Qui est-ce que vous avez rencontré ce matin?
,me demande-t-il.

(46) il me demande qui m’a offert ces livres.
(47) Il me demande qui j’ai rencontré ce matin.

(P4 5 PAY quel N o b e S o 2 ¥
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(17) 1 a dit: “Tirai le voir quand j'aurai fini mon
travail.”

(18) 1l a dit qu’il irait le voir quand il aurait fini son
travail.
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(19) “Reviens demain!” me dit-il.
(20) I me dit de revenir demain.
s 2l pa ot 139 goats § il Yo i 5
Dy bl ol 5 ik
(21) Il m'adit:“Finissons ce travail!”
oS pi 1, ) Ci e sy
(22) Il m’a dit que nous finissions ce tra.
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(23) Il m’a dit de finir ce travail avec lui. ,
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(24) I m’a proposé que nous finissions le travail.
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(25) T1 me dit que je revienne demain.
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(26) ““Je n’attends rien”, dit-il,

(27) 11 dit qu'il n’attend rien.

(28) “Ma mere est partie”, dit-il.

(29) Ti dit que sa meére est partie.

(30) “Nous avons perdu tous les notres’, disent-ils.
(31) Ils disent qu’ils ont perdu tous les leurs.
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{61) Le soir du crime, Pinspecteur a demandé au sl pelatt 5 8 5oyl ), Wl aolls Gl 1) preinn
suspect ce qu’il avait fait ce jour-12, s’il était sorti, s'il
sortait réguliérement, s’il était déja sorti la veille, et
ou il reverrait son ami le surlendemain.

(62) II a voulu savoir : “Comment vas-tu
maintenant? Tu n’as besoin de rien? Que feras-tu ce

saba
(48) Dis-moi: “Quel train prends-tu?"
(49) Dis‘moi quel train tu prends.
(50) It me demande: “Combien de tempsresterez-vous

a I",,
soir? As-tu bien déjeuné? ?Sf)hllrlaZl q de: C t -
(6311 a voulu saviorcomment j’allais 2 ce moment-13, si frangai:;f emande: “Comment avez-vous appris le

je n’avais besoin de rien, ce que je ferais ce soir-1a et si

i?avais bicn déjeuné (52) Il me demande: “D’ou venez-vous?”’

(53) 11 me demande combien de temps je resteraj a
aculasl Chiraz.

: . 0. . 54) Il me demande comment jai appris le francais.
Lot Lo wikiima gl S 51 aolinal b i — Y (
S * e : (85) I me demande d’ol je viens.
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1. G. Cayrou, Grammaire francaise, Paris 1954 Lde s 5 A 5 e ol s
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A o semaine prochaine | inc sui , da ewd
prochaine la semaine suivante Any i iyl i
la semaine passée lasemaine précédente. " Ji wis il aia
.. .. |lasemaine dérnidre la.semaine d’avant . PR o oa o«
Passé OOmPOSé UL" u—"L‘ demain “le lenidemain | ) T la i
. ozl b aprés demain - le suriendemain. . Jal 395 30 la‘Ti -
Imparfait ' ol e T 2joursaprés—plustard v u
Plus-que-parfait Aoy o la et
Passé simple gl Lol
Passée antérieur plin ple odad (pr 9 il 5 gy 5l aslizad L S L5 s
' 325 g b
S (Jyoluiogmy bodaay mobigly o F (56) Il m'a dit, il y a trois semaines: *‘Je vais revenir
. la semaine prochaine.”
1y0aa8 5500 iy deil 3 5L 5 ) el - .o . . . . .
ks o2y b ity 4 0l 9 s o (57) 1l m’a dit, il y a trois semaines, qu’il allait revenir
Ml Gl la semaine suivante,
Présent Ja (58) L'employé m'a dit: “Le spectacle a déja
Passé premiere forme v sl commencé le vendredi dernier.”
) . (59) L'employé m’a dit que le spectacle avait déja
Passé deuxiéme forme ¥ sl '

commence le vendredi précédent.

5. G. Cayrou, Grammaire francaise, p. 358 (60) Le soir du crime, Pinspecteur a demandé au
suspect: “Qu’est-ce que tu as fait anjourd’hui? Es -ty
sorti? Est-ce que tu sors régulitrement?

Es-tu déja sorti hier? O reverras-tu ton ami apres
o demain?”
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Das Auto fuhr mit héchster Geschwindigkeit durch
das Tor.

Niemand kannte ihn.
Sein Name ist Hauptmann.
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Er rief mir zu: “Es ist alles in Ordnung!”

Seine Frage, “Kommst du morgen?”, konnte ich
nicht beantworten.
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Gebrauchsanweisung: Man nehme jede zweite
Stunde eine Tablette.
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Mein Name ist Gantonbein '
Das Lied von der Glocke

Unsere kleine Stadt
Der goldene SchuB
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Internationaler Medizinkongre8
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Sie lasen das Buch “Die Blechtrommel” von Grass.
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Der Film “Der groBe Diktator”
Ich habe den Film “Der groBe Diktator” gesehen.
Ich habe den “GroBen Diktator” gesehen.
Ich habe den GroBen Diktator gesehen.
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“Aus der Neuen Welt” (Sinfonie)
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Du, Dein/ Thr, Euer - ' -0
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Du, Deiner, Dir, Dich/ Ihr, Euer, Euch
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Dieses Buch sei Dir als Dank fiir treue Freupdschaft
gewidmet.
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Von Gruber ist sein Name.
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Das ist...
Mit anderen Worten...
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Latein: befriedigend
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Er ist umsichtig und entschlossen:  man kann ihm

also vertrauen.
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Er hat alles verloren: seine Frau, seine Kinder und

sein ganzes Vermogen.
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“Weshalb darf ich nicht?” ! agte ich.
“Kommt sofort zu mir!” beiahl er.
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Du kannst mitgehen; doch besser ware es,du bliebst
zu Hause.
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’s ist unglaublich!
‘raus aus dem Zimmer!
... getan hat er es.
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sorgen fiir:

Die Polizei sorgt fiir Ordnung.
Der Vater arbeitet fiir seine Familie.
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Ich kaufe ein Geschenk fiir meinen Freund.
A e Sl e K o
Der Student lernt fiir sein Examen,
Al g s Glilaal g, ematils
Er spart fiir sein Alter,
S g SN s 30 5w (0 599) vy
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Er arbeitet fiir zwei.
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Du hast auf Deine Arbeit viel Miihe verwendet.
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Wie verbrachtest Du Deinen letzten Sonntag?
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Liebes Kind! Ich habe mir Deinetwegen viel Sorgen
gemacht und war gliicklich, als ich in Deinem ersten

Brief las, daB Du gut in Deinem Ferienort
eingetroffen bist.
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Merke dir den Zweifachen Gebrauch von

Achte darauf, daB du es mit t schreibst.
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Kommt Thr auch, GroBvater?
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Haben Sie alles besorgen kénnen?

Er fragte sofort: “Kann ich Thnen behilflich sein?”
Wie geht' es fthren Kindern?

Wir haben uns Thretwegen groBe Sorgen gemacht.

Ein gutes neues Jahr wiinscht Thnen Thre Sparkasse.
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Haben Sie sich gut erhoit?
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Das Flugzeug flog gegen einen Berg.
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Ich komme gegen Mittag, gegen'S Uhr, gegen Abend.
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Gegen Fnde der Ferien, gegen Ende des
vorigen Jahrhunderts
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Gegen die Sonne ist die Erde nur ein kleiner Bali.
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Gegen Herrn Behrens ist Herr Ahrens nur ein armer
Schlucker. .
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Suche mobliertes Zimmer gegen gute Bezahlung.
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Verkauf nur gegen bar.
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jemand oder etwas verstdBt gegen die Sitten, die
Abmachung, die Regel, den Befehl
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Ich werde jemanden fiir mich schicken. ‘
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Das Kind ist klein, groB, schwach, kriftig fiir
sein Alter.
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Fiir seinen Komfort ist das Zimmer nicht teuer.
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gut, schlecht, niitzlich, schidlich, angenchm,
unangenehm flir
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Er lebt ganz fiir sich (allein).
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Ich las deinen Brief Zeile fiir Zeile.
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Wort flir Wort, Schritt fiir Schritt, Jahr ftir Jahr
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Das Auto fuhr gegen einen Baum.
DS g S S 4 Sl




ohne seine Schwester
A A 0
645.:.!“_._ 2t b yianohnedal O year by G ) g
ST
Der Kranke wurde operiert, chne daB es notig war.
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Die Familie sitzt um den Tisch.
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Wir gingen einmal um den ganzen See herum.
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Die Erde dreht sich um die Sonne und um sich selbst.
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Um (das Jahr)1000 herum entdeckten die Wikinger
Amerika.
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Keine Rose ohne Dornen.
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practiced before. The teacher then issues two
commands in the form of a compound sentence,
“Point to the door and walk to the door.” Again, the
group performs as it has been commanded.

As the last step of the lesson, the teacher writes
the new commands on the blackboard. Each time she
writes a command, she acts it out. The students copy
the sentences from the blackboard into the
notebooks.

The class is over. No one except the teacher
has spoken a word. However, a few weeks later when
we walk by the room we hear a different voice. We
stop to listen for a moment. One of the students is
speaking. We hear her say, “Raise your hands. Show
me your hands. Close your eyes. Put your hands
behind you. Open your eyes. Shake hand with your
neighbor. Raise your left foot.” We look in and see
that the student is directing the other students and
the teacher with these commands. They are not
saying anything; they are just following the student’s
orders.

As the final comment it is worth mentioning
that although we observed one beginning class,
people always ask just how much of a language can
be taught through the use of imperatives. Asher
claims that essentially all structures and grammar
features can be communicated through imperatives.
To give an example of a more advanced level lesson,
one might teach the past tense as follows:
TEACHER: Ali, walk to the blackboard. (Ali gets

up and walks to the blackboard.)

TEACHER: Class, if Ali walked to the blackboard,
stand up.

(The class stands up.)

TEACHER: Ali, write your name on the black-
board. (Ali writes his name on the
blackboard.)

TEACHER: Class, if Ali wrote his name on the
blackboard, sit down.

(The class sits down.)

Asher notes ‘that even abstract terms can be
nested in the imperatives: For example, with terms
such as honesty, government, and justice written on
cards, a student can be told, “Give me ‘justice’ and
so forth.” An important feature is the student
acquiring the language in communicative “chunks”
rather than in discrete,structure-based fragments.
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prerequisite to the acquiring of powers of expression.
On the other hand,®the learner’s commitment,
attention, and participation as a group member are
central to overcoming these barriers.

TPR in Practice: To observe the TPR method
in practice and to see how it works, we follow the
teacher as she enters the room and we take a seat in
the back of the room. It is the first class of the year so
after the teacher takes attendance, she introduces the
‘method they will use to study English. She explains
in Persian, “You will be studying English in a way
you learned Persian. You will not speak at first.
Rather, you will just listen to me and do asIdo. I
will give you a command to do something in English
and you will do the actions along with me. I will need
four volunteers to help me with the lesson.”

Hands go up and the teacher calls on four
students to come to the front of the room and sit with
her in chairs that are lined up facing the other
students. She tells the other students to listen and to
watch.

In English the teacher says, “Stand up.” As she
says it, she stands up and she signals for the four
volunteers to rise with her. They all stand up. “Sit
down,” she says and they all sit. The teacher and the
students stand up and sit down together several times
according to the teacher’s command; the students say
nothing. The next time that they stand up together,
the teacher issues a new command, “Turn around”.
The students follow the teacher’s example and turn
so that they are facing their chairs. “Turn around,”
the teacher says again and this time they turn to face
the other students as before. “Sit down. Stand up,
Turn around. Sit down.” She says, “Walk,” and they
all begin walking towards the front row of the
students’ seats.

“Stop. Jump. Stop. Turn around. Walk. Stop.
Jump. Stop. Turn around. Sit down.” The teacher
gives the commands and they all perform the actions
together. The teacher gives these commands again,
changing their order and saying them quite quickly.
“Stand up. Jump. Sit down. Stand up. Turn around.
Jump. Stop. Turn around. Walk. Stop. Turn around.
Walk. Jump. Turn around. Sit down.”

Once again the teacher gives the commands;
this time, however, she remains seated. The four
volunteers respond to her commands without her.
“Stand up. Sit down. Walk. Stop. Jump. Turn
around. Turn around. Walk. Turn around. Sit
down.” The students respond perfectly. Next, the
teacher signals that she would like one of the
volunteers to follow her commands alone. One

student raises his hand and performs the actions the
teacher commands.

Finally, the teacher approaches the other
students who have been sitting observing her and
their four classmates. “Stand up,” she says and the
class responds. *‘Sit down. Stand up. Jump. Stop. Sit
down. Stand up. Turn around. Turn.around. Jump.
Sit down.” Even though they have not done the
cotions before, the students are able to perform
according to the teacher’s commands.

The teacher is satisfied that the class has
mastered these six commands. She begins to
introduce some new ones. “Point to the door,” she
orders. She extends her right arm and right index
finger in the direction of the door at the side of the
classroom. The volunteers point with her. “Point to
the desk.” She points to her own big teacher’s desk at
the front of the room. “Point to the chair.” She
points to the chair behind her desk and the students
follow.

“Stand up.” The students stand up. “Point to
the door.” The students point. “Walk to the door.”
They walk together. “Touch the door? Thestudents
touch it with her. The teacher continues to command
the students as follows: Point to the desk. Walk to
the desk. Touch the desk. Point to the door. Walk to
the door. Touch the door. Point to the chair. Walk to
the chair. Touch the chair. “She continues to
perform the actions with the students, but changes
the order of the commands. After practicing these
new commands with the students several times, the
teacher remains seated and the four volunteers carry
out the commands by themselves. Only once do the
students seem confused, at which point the teacher
repeats the command which causes difficulty and
performs the action with them.

Next the teacher turns to the rest of the class
and gives the following commands to the students
sitting in the back row: ““Stand up. Sit down. Stand
up. Point to the desk. Point to the door. Walk to the
door. Walk to the chair. Touch the chair. Walk,
Stop. Jump. Walk. Turn around. Sit down.”
Although she varies the sequence of commands, the
students do not seem to have any trouble following
the orders.

Next the teacher turns to the four volunteers
and says, ‘‘Stand up. Jump to the desk.” The
students have never heard this command before.
They hesitate a second and then jump to the desk
just as they have been told. Everypne laughs at this
sight. “Touch the desk. Sit on the desk.” Again, the
teacher uses a novel command, one they have not
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Total physical Response
A Review:
From Theory to Practice

GH. TANIDI
Islamic Azad University

Introduction: As language teachers we must make
decisions all of the time. Some decisions are
relatively minor ones, e.g., those decisions related to
the type of homework assigned and the appropriate
time for their assignment. Other decisions have more
profound implications, i.e., your decision in adopting
a certain language teaching method as the best means
of attaining the course objective(s). This article
intends to review in general the Total Physical
Response (TPR) approach; one out of many diverse
methods designed and proposed so far to teach any
given foreign language most effectively.

Infants are observed to listen and clearly-

comprehend a great deal before they begin to
produce intelligible utterances. Even children thrust
into bilingual situations similarly pass through a
listening phase before they attempt to construct
utterances in the second language. Observations like
these have led some researchers to advocate that the
learning of a new language should begin with a
prolonged period of listening before the student is
required to speak the language, even in simple form.
These researchers advocate a ‘“pre-vocal” or
“prespeech phase”. The term “pre-vocal” refers to
the principle that students not be expected to imitate,
repeat, perform oral drills, and / or create utterances
along the lines of what they have been hearing. The
best-known program experimenting with a pre—vocal
stage has been that of James J. Asher (1977), mostly
identified as Total Physical Response (TPR).

TPR in Theory: Asher’s theory of learning is
primarily based on form rather than the content of
communication. In his approach language is viewed
as a code composed of structural elements,that have
to be mastered. Language is viewed as a vehicle for
controlling behaviour of others, ‘as a manipulative
instrument. His learning theory is based on the belief
that in child lagnguage learning “there is an intimate
relationship between language and the child’s body”,
and this is.the model for aduit leaming\ Orchestrat-
ing language production with bodily ‘movement is
thought to promote success in learning and this is the
key to the method. Thereisa belief in transfer across

ry

skills, and skills in speaking are thought to transfer to
writing and reading.
TPR in Application: The main objective of the TPR
approach is to facilitate the rapid and permanent
acquisition of language of beginningievel students
through - delaying speech and concentrating on
listening.  Accordingly, the syllabus is sentence-
based,primarily lexical and grammatical. Items are
selected according to the ease with which they may
be used in the imperative form to initiate physical
actions appropriate to commands (Stand up; Walk to
the blackboard; draw.a house on the board). Most of
the grammatical structures of the target language and
hundreds of vocabulary items can be learned from
the skillful use of the imperatives by the instructor.
Vocabulary must be concrete and situational,
and the verbs selected must be action verbs. The
progression of items is from concrete to abstract, and
syllabus items are presented in sentence patterns.
The emphasis is primarily receptive, and the learners
have no control over what is said. At a more
advanced level learners may also give commands to
other students. Learners learn in groups, but pair
work is also possible at later stages. Learners
typically learn from the teacher, and they are viewed
as responders.gﬁ[‘he teacher is the initiator of activities
and communication.}The teacher has considerable
freedom of choice ‘over what language is taught,
provided the command-based mode of selection and
practice is followed.The teacher commands and the
students react. Comprehension is emphasized before
production; accordingly language practice is largely
mechanical, with much empahsis on listening.
Learners are physically active and mobile, i.e., they
respond physically to commands, to demonstrate
comprehension, in the foreign language of increasing
morphological and syntactical complexity, but with
no attempt at production. Speaking is discouraged
until a high degree of comprehension is achieved,
that is until the student can understand a
non—technical conversation and decode it with ease.
The production of the language is discouraged
because the: TPR approach seestension,defensive-
ness, and embarrassment as the major blocks to
successful language learning. This approach is meant
to provide language learning experiences that reduce
the stress and anxiety adults experience in foreign
language learning. One way 10 reduce stress is to
delay production and to build up receptive
competence first. Asher notes that one of the
primary conditions for success is through relating
language production to physical actions which is a



Anecdote

After a lecture by the late Francis Wayland Parker, .

great Chicago educator, a woman asked:

“How early can I begin the education of my

child?”

“When will your child be born?”

“Born?” she‘gasped. “Why, he is already five
years old!"”

“My goodness, woman,” he cried, “don’t stand
here talking to me - hurry home; already you have
lost the best five years.”

* ok %k

As a special treat, a teacher took her class to

visit the museum of natural history. The children

returned home very excitedly, and rushing into his

house, one of the little boys greeted his mother
exuberantly, saying, “What do you think we did
today, Mother! The teacher took us to a dead
circus.” ' ‘

,
CONCLUSION

You have now had an opportunity to examine
the principles and some of the techniques of the
Grammar-Translation Method. Try to make a
connection between what you have understood and
your own teaching situation and beliefs.

Do you believe that a fundamental reason for
learning a foreign language is to be able to read the
literature written in the target language? Do you
think it is important to learn about the target

.

lation Method? Which ones?
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language? Should culture be viewed as consisting of
literature and the fine arts? Do you agree with any of
the other principles underlying the Grammar—Trans-

Is transiation a valuable exercise? Is answering
reading comprehension questions of the type
described here helpful? Should grammar be pre-
sented deductively? Are these or any of the other
techniques of the Grammar-Translation Method
ones which will be useful to you in your own
teaching? Which ones? )
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- d’autre part...

—etenplus...

- d’aillevrs. ..

— ainsi...

* ou bien pour contredire:

- pourtant

- au contraire

- par contre

tandis que

et etc.

C'est au professeur de préparer toute une liste
des tournures destinées A exprimer une condition,
émettre une restriction... ce qui aidera I'étudiant a se
préparer pour des conversations aux niveaux plus
avancés.

I Au niveau moyen, le but essentiel du professeur et
de la classe de conversation est de favorisor une
grande autonomie. Le professeur a plusieurs
possibilités:

- il peut demander aux étudiants de préparer
chacun un speach A propos d'un sujet donné
d’avance, un sujet concernant les probleémes
auquels nous avons  affaire tous les jours.

Il est conseillé 3 I"4tudiant de ne pas lire le
speach, mais plutdt de le réciter par coeur. la il faut
ajouter que dans n’importe quel niveau que soit
I'étudiant, dans n’importe quelle classe ou cours, la
récitation par coeur aidera toujours P’étudiant 4
mieux apprendre 1a langue.

- La deuxieéme possibilité c’est 'emploi des
bandes magnétiques. Le professeur ayant choisi une
bande magnétique concernant les problémes actuels
du monde entier ou racontant de courtes histoires
interessantes, la fait écouter aux étudiants et ceux-ci
ayant bien écouté la bande, seront obligés de répéter
ce qu'ils ont entendu, une répétition bien détaillée
est de plus en plus conseillée.

- Une troisitme possibilité est 'emploi des
desseins sans légende illustrant une anecdote
quelconque, un proverbe ou bien l'emploi des
affiches, des réclames, des panneaux routiers... En
montrant ces desseins on donne aux étudiants le
moyen de “raconter” une histoire, une anecdote, un
proverbe; ou bien de décrire une affiche, un réclame,
un panneau routier.

Dans I’ensemble toutes ces transpositions
parlées sont prétextes A une conversation au niveau
moyen.

III - Au niveau avancé, la classe de

conversation peut reprendre un certain nombre de \
méthodes utilisées antérieurement. Mais I'exploita-
tion peut varier considérablement; audition d’une
bande magnétique, lecture d'un article et la
discussion a4 propos, commentaire d'une affiche,
exposé sur une question d’actualité ou un probléme
social ou humain plus général, compte rendu d’un
livre, méme la projection d’un film, sont autant
d’occasions de faire parler et d’entretenir une
atmosphere de libre discussion en frangais.

Il faut préciser que le professeur, étant toujours le
meneur de jeu, doit garder le contrfle de la
conversation, il doit corriger les maladresses
d’expression, éviter les discussions sans issues, et
ranimer, au besoin, la conversation; et pour ranimer
la conversation il ne faut pas craindre d’utiliser des
moyens accessoires: un article 3 lire, une affiche a
regarder, une bande magnétique 2 écouter et dans le
cas possible un film A projeter. La conversation est
un genre souple: il faut la nourrir comme un feu du
bois. Mais il ne faut pas oublier que si, durant une’
séance de conversation, un sujet sur lequel on
comptait, s’avére inopérant, on ne doit pas avoir
peur de I’abandonner. Par contre si une conversation
s’oriente vers un autre sujet non prévu, dans le cas o
le sujet intéresse la classe il faut se garder de
I'interrompre sous prétexte de conformité avec le
programme.

Ce qui est le plus essentiel encore dans une
classe de conversation-d’ailleurs dans toute classe
concernant I'apprentissage d’une langue étrangére —
c'est le probléme quantitatif qui demeurera toujours
présent et génera d’éventuelles tentatives de
méthodes pédagogiques. Je veux dire que le
professeur n'aura jamais la possibilité d’établir des
relations de qualité avec 30 ou 40 étudiants 2 la fois.
Dans le cadre d’une classe idéale ot 12 4 IS étudiants,
au maximum, suivratent le cours de conversation, le
professeur aurait 2 les connaitre de maniere
continue, A connaitre leurs points faibles en
grammaire et pourrait les faire parler réguli¢rement,
ce qui est idéal pour une classe de conversation, ce
qui crée une atmosphére bien vivante dans laquelle la
communication de connaissances est tout a fait
possible.

r




une maladresse, il pourra donner la bonne formule
sur un ton interrogatif, comme s’ il avait mal entendu
ce qu’on lui disait,

Ainsi le professeur ayant pris des notes au
passage, durant la tonversation, peut attendre la fin
pour expliquer les corrections. Et la troisitme
possibilité c’est d’enregistrer le cours au mag-
nétoghone, ce qui permet de faire une correction 2
fond, 3 la fin de la conversation, sans avoir
interrompu cette conversation méme. Il faut alors
que le professeur arréte le défilement de la bande
magnétique sur chaque point important qu'il veut
redresser, qu’il donne la formule correcte et qu'il la
fasse répéter aux étudiants. Pour élaborer sa tache,
le professeur, aprés avoir prononcé la formule
correcte, peut construire plusieurs phrases
analogues, sur le méme type et la méme structure et
il peut les faire répéter aux étudiants.

' Les. différents

niveaux de la coriversation-

On peut répartir la conversation 2 trois

niveaux: élémentaire, moyen, avancé,
I - Au niveau élémentaire, I'étudiant ayant acquis un
vocabulaire trés limité, ne sera prét qu’a un procédé
a la mise en place des structures de la conversation
par des exercices appropriés.

A ce niveau le professeur peut se contenter de
poser des questions trés simples ainsi que:

- Depuis quand apprenez - vous le frangais?

- Combien de temps mettez — vous pour arriver
a I'Université?

- Chez qui achete — t - on le pain?

Pour répondre a ces genres de questions
posées, I'étudiant garde le méme temps que dans la
question. Les réponses doivent &tre breves, éllipti-
ques, typigques de la langue parlée.

Ainsi la conversation déja démarrée, le
professeur peut obliger les éléves A poser des
questions, aussi bien qu’a répondre:

I'éleve A pose une question a I'éléve B qui lui
répond et puis interroge 4 son tour C, etc.

Durant cette interrogation le professeur peut
demander aux él¢ves de répéter la réponse a la
troisiéme personne, ce qui leur permet s’avoir
recours au style indirect.

N
A A B: Depuis quand étudiez ~ vous le

frangais?

B a4 A: Depuis I'année derniere.

A & C: il me dit qu'il étudie le frangais depuis
I'année derniére.

Ca D: Que pensez - vous faire comme métier,
dans Pavenir.

D & C: j'aimerais étre ingénieur.

C a E: 1l me dit qu’il aimerait &tre ingénieur,
dans Vavenir,

ou bien:

A 4 B: dites 2 C de fermer la fenétre.

B 4 C: fermez la fenétre, s'il vous plait.

ainsi de suite. |

Les sujets de converastion peuvent se tourner
autour des métiers, des magasins, des journaux, des
projets d’avenir, des études etc.

Mais au niveau ¢lémentaire, it s’agit plutdt
d’enseigner les structures de la conversation que de
faire faire de véritables conversations. Il nous faut
donner quelques indications précises, quelques
exemples de ces structures essentielles, qu’il convient
d’enseigner a ce niveau:

a-Questions Réponses

Par exemlpe, la question “pourquoi” doit
toujours étre suivie d’une réponse commengant par
une des quatre formules suivantes:

~ parce que + proposition

- a cause de + nom (ou substitut nominal)

- pour que + proposition {(dont le verbe est au
subjonctif)

- pour + verbe (& l'infinitif)

11 est conseill¢ a I'étudiant de les apprendre par
coeur pour étre prét  I'utilisation quand le cas exige.

b - Les mots ou locutions qui jouent deux
roles:

— ils permettent d’introduire la pensée dans le
courant de la conversation.

- ils informent sur la nature de cette pensée:
renforcement, coute, restriction, etc. Par exemple, si
aprés une phrase prononcée par l'étudiant A,
I'étudiant B commence la sienne par ‘“pourtant”, on
sait:

I - qu’il a quelque chose 2 dire.

2 - que ce qu'il va dire est une restriction 2
I'enthousiasme de I'étudiant A,

Ainsi on enseignera un certain nombre de
tournures habituelles; par exemple
*pour renforcer un jugement:
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Le but de Ia classe de conversation est d’aider

Ies étudiants A utiliser Ie bagage Iinguistique qu’ils
ont acquis. II faut leur donmer le moyen de
s’exprimer, d'échanger Ieurs points de vue avee leurs
camarades sur une question que les circonstances
font apparaitre. Alors le. role du professeur est de
provoquer la conversation en essayant lui — méme de
parler le moins possible et en tachant de trouver des
sujets qui incitent les étudiants 4 s’exprimer. I doit
savoir que son role est de faire partir la conversz.con,
de la relancer si elle tombe, de corriger discricemant
les fautes ou les maladresses trop grandes et de faire

Les objectifs
et méthodes
pedagogigues

d’un cours de
conversation.

Ixg oS A5 s

parler le plus de monde possible.

Correction des fautes

Un des aspects les plus délicats du role du
professeur est celui de la correction des fautes. C'est
difficile d’intervenir pour redresser les fautes de
prononciation ou de construction les plus impor-
tantes, sans avoir bloqué la conversation, ce qui finit
3 intimider, méme a décourager I' étudiant. peut —
étre le moyen assez habile pour le professeur est de
faire la sourde - oreille,c’est & dire ayant remarqué
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Kreuzwortriitsel 1

Waagerecht 1 1 ' 3
1 Wenn Sie im Winter iiber eine BergstraBe fahren,

miissen Sie sehr sein. 5 “Haben Sie den Brief
geschrieben?” -~ “Nein, aber ich werde es

morgen tun.” 7 Ich weiB nicht - vielleicht werde ich

ihm zu Weihnachten Buch iiber Deutschland
schicken. 8 In England gibt man sich nicht so oft die

, wie man das in Deutschland tut. 9 “*So, wir P
sind ", sagte der Fahrer. “Sie kénnen alle )

aussteigen.” 11 “Wieviel ist es?” - “Viertel - 7
nach zwdlf.” 13 Mein rechter driickt - ich
glaube, ich muB ihn mal zum Schuster bringen. 15 |s
hat die Zeitung gekauft? —Ich. 16 Im winter ist
ein warmes Zimmer sehr (i = ue). 9

Senkrecht

1 Eine hilft Thnen und bezahlt Geld, wenn Ihr | 112 13
Auto oder Thre Koffer gestohlen werden. 2 Wenn
man in einem Restaurant gegessen hat und gehen 14
mochte, bittet man den Kellner um die .3 Als
seine noch ein kleines Midchen war, gingen
sie oft zusammen in den Zirkus. 4 Ich gehe nicht gern
allein ins Kino; ich gehe lieber mit meinen 15
Freunden. 6 Eine ist etwas zum lesen; sie
kommt jede Woche oder jeden Monat heraus. 10
Der ist unter der Nase. 12 Vor vielen Leuten
sprechen, eine halten. 14 Das kann man
trinken (eine Kuh gibt ).

16
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D. Mohammadi

Clues Across: 7 = Symbol for Aluminum
8 - American Indians have such skins. — Level also

2 - Resound - a heroic poem 9 — Not shut — The small sum one pays to a garcon,
3 - A famous novel by John Steinback driver etc. as an extra money for the services
4 - Water Cioset — Jumbled explosive rendered.

5 - A passage for entrance - ailing 10 - Short for “am not”, “is not” and “are not”

6 — Short for Military Inteligence-an auxiliary verb- commonly used among less educated people in

past tense of an irregular verb _ : America. — She tempted Adam with an apple.
7 - Something that can be placed instead of something 11 - District of Columbia — One less than eleven - A

else. suffix used to form the comparative degree.
8 — Actual-each

1+ 2 3 4 5 6 71 8
1|SIPIR|TIN|G L
2| PILIA|N O E
Key to 3 E A R D|IOIW|N
Clues Down: ;ugz‘; JEIYIE DILID
SO - and the sea” a famous I:wve!ene . 5| D LlED L
2-;::;35:1081 Prize winner by Emest Hemingway. ; M| Y OINTL Y
I e B 8 G
0 mma
5 - Food-metal 8lA IN E{A|TIE|N
6 - Shont for “Chamber of Commerce” - Not g N AIDID
Applicable
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Language analysis:

Minimal — A working command of the sound patterns and grammar
patterns of the foreign language, and a knowledge of its main
differences from the native language of the learners.

Good — A basic knowledge of the historical development and present
characteristics of the language, and an awareness of the difference
between the language as spoken and as written.

Superior — The ability to apply knowledge of descriptive, comparative,
and historical linguistics to the language-teaching situation.

Culture:

Minimal — An awareness of language as an essential element among
the learned and shared experiences that combine to form a parti-
cular culture, and a rudimentary knowledge of the geography, his-
tory, literature, art, social customs, and contemporary civilization
of the foreign people.

(food — First-hand knowledge of some literary masterpieces, an under-
standing of the principal ways in which the foreign culture re-
sembles and differs from our own, and possession of an organized
body of information on the foreign people and their civilization.

Superior — An enlightened understanding of the foreign people and
their culture achieved through personal contact, preferably by
travel and residence abroad, through study of systematic descrip-
tions of the foreign culture, and through study of literature and the
arts.

Professional preparation :

Minimal — Some knowledge of effective methods and techniques of
language teaching.

Good — The ability to apply knowledge of methods and techniques to
the teaching situation (e.g., audio-visual techniques) and to relate
one's teaching of the language to other areas of the curriculum.

Superior — A mastery of recognized teaching methods, and the ability
to experiment with and evaluate new methods and techniques.
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Speaking:

Minimal — The ability to speak on prepared topics (e.g., for classroom
situations) without obvious faltering, to use the common expres-
sions needed for getting around in the foreign country, and to
speak with pronunciation readily understandable to a native.

Good — The ability to talk with a native without making glaring mis-
takes, and with a command of vocabulary and syntax sufficient to
express one’s thoughts in sustained conversation. This implies
speech at normal speed with good pronunciation and intonation.

Superior — The ability to approximate native speech in vocabulary,
intonation, and pronunciation (e.g., the ability to exchange ideas
and be at ease in social situations).

Reading:

‘Mi'nimal — The ability to grasp directly (i.e., without translation) the

meaning of simple, non-technical prose, except for an occasional
word.

Good — The ability to read with immediate comprehension prose and
verse of average difficulty and mature content.

Superior — The ability to read, almost as easily as in the native tongue,
material of considerable difficulty, such as essays and literary
criticism.

Writing:

Minimal — The ability to write correct sentences or paragraphs such
as would be developed orally for classroom situations, and the
ability to write a short, simple letter.

Good — The ability to write a simple “free composition” with clarity
and correctness in vocabulary, idiom, and syntax.

Superior — The ability to write on a variety of subjects with idiomatic
naturalness, ease of expression, and some feeling for the style of
the language.




Qualifications for Secondary Teachers of Modern Foreign Languages*
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It is vitally important that teachers of modern foreign languages
be adequately prepared for their task, Though a majority of the lan-
fruage teachers in our schools are well-trained, many have been poorly
or inadequately prepared, often through no fault of their own.

It should be understood that teaching by persons who cannot meet
these minimal standards will not produce results which our profession
can endorse as making a distinctive contribution to language learning.

The lowest level of preparation is not recommended. It is here stated
only as a point of departure which carries with it the responsibility for
continued study and self-improvement, through graduate and in-service
training, toward the levels of good and superior preparation.

Those who subseribe to this statement hope that the teacher of
foreign languages 1) will have the personal qualities which make an
effective teacher; 2) has received a well-balanced education, including
4 knowledge of his own culture; and 3) has received the appropriate
training in professional education, psychology, and secondary school
nethods, 1t is not our purpose to define further these criteria. We are
concerned here with the specific qualifications for a teacher of modern
forecign languages. )
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Aural understanding: ‘

Minimal — The ability to get the sense of what an educated native
says when he is enunciating carefully and speaking simply on a
general subject.

Good — The ability to understand conversation at average tempo,
lectures, and news broadcasts,

Superior — The ability to follow closely and with ease all types of

standard speech, such ag rapid or group conversation, plays, and
movies.

* Adapted from a statement prepared
by the Steering Committee of the Modern

Language Association_v
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”f)osition, are said weakly and the vowel sound is
usually reduced to schwa/ /.

Sound Linking

As mentioned before, many students may tend
to pause between words. Without good sound linking
and good stress, words become unmanageable
chunks, and the fluency of speech will be damaged.
Imagine a case when the two words that run together
end and beging respectively. with the same
consonant. For example, ‘I'm more than an hour
late’.
Some rules for linkage

a. When a word ending in a consonant sound is
followed by a word beginning in a vow! sound,
there is a smooth transition from one to the other.
For example, in the phrase ‘The fish is red’, ‘fish
is” sounds exactly like ‘fishes’.

b. In case the two adjacent sounds are both vowles
then we will use an intrusive sound for the
transition. The intrusive sound will be either /w/ as
in ‘we’ or /j/ as in /yes/ according to the following
rules:

1. If the vowel at the end of the first word is a back
vowel with rounded lip position, use intrusive /w/
for transition.

Example: Please do it.

/ pli:z duw It/

2. If the vowel at the end of the first word is a front
vowel with spread lip position, use intrusive /j/ for
transition.

Example: We are leaving.

fwijor li:vig/ :

C. As we know in some dialects of English ‘r’ is not
pronounced. But for linking purposes, and when
the first word ends in ‘r’ and the next word begins

with a vowel, then the final ‘r' will be
pronounced.
Example:‘r' less with
more time more ink
more money more inclined
four times four inches

The following are some sample exercises and
classroom activities. Provide as many classroom

activities as needed.

A. Pronounce each of the following words and tell
how many syllables each word has and which
word has primary stress.

1. below 6. never

2. peaceful 7. bicycle

3. today 8. television
4. territory 9. hotel

5. about 10. event

B. Mark the stress in the following and practice saying
them with the weak forms,
1. Tell him to come. (/h/ is not pronounced)
. A quarter to ten.
. Bread and butter (bread 'n butter)
. Salt and pepper (salt 'n pepper)
. I come from Yazd.
. I was here yesterday.
. They have seen him.
8. The car that you bought.
C. Practice saying the following:
1. Heisn't tall.
2. You are right.
3. He's singing now.
4. Farhad doesn’t like tea.
5. He'll Jeave it to you.

~1h L B W

To be continued
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A simpler technique to indicate the stressed syltable
is to underline it.
Good morning
The stressed syllable could also be written in a
colored chalk. At beginners’ level, we can also write
the stressed syllable in capital letters.
Good MORNing.
Simple dialogues are strongly recommended to be
used at beginners’ level. Here’s an example (Stressed
syllables are underlined):
A:Whatdo you do?
B: 'm a teacher. What do you do?
A: Iworkin afactory.
We notice that in the first utternace both ‘what* and
‘do’ are stressed. But in the second part of the next
utterance only ‘you’ has the primary stress. You can
build similar dialogues around simple questions such
as:
a) How are you?
b) What’s you name?
¢) Where are you from?
d) How many brothers do you have?
¢) Who is your English teacher?
At the text stage, there is, however, a danger that the
learner on seeing the words in a phrase or a sentence
may separate the words when he says them. This
would result in slight pauses between words. In order
to help students avoid unnecessary pauses, the
teacher can draw their attention to the continuity of
phrases and sentences. This could be shown by
drawing linking circles. The following example will
illustrate the point:

Good morning

Weak forms

Weak forms should be introduced after the basic
points about word stress and sentence stress have
been covered. Some unstressed words change their
pronunciatiorr from the way they are said when they
are in isolation. It is probably wise to choose one or
two common weak forms and provide an exercise so
that strudents will become quite familiar with this
phonetic change.

These two words could be ‘and’ and ‘of’. They have a
high frequency and learning their weak forms will
improve the students’ pronunciation to a great
extent,

The following is a list of the most frequent words
having weak forms.

Conjunctions

Indefinite

Adjectives

Personal
Promouns

Prepositions

Articles

Verbs

Most of these words, when they are not in a stressed

but
than
and

such
some
any

he
her
him
them
you
your
us
that

at
far
from
of

10

an
the

am
are
is
was
were
have
had

‘has

do
does
can
could
shouid

Full
form
bat
8an
and

satf
sSAM
eni

hi
ha(r)
him
Scm
ju
jalr}
AS
dat

at
fa(r)
from
ov
tu

ef
an
a]

am
a{r}
iz
wns
wair)
hav
had
has
du
daz
kan
kod
fud

Weak
form
bot
dan
and/an

satf
sam
ani

i
ha/a(r)
im
dam
IE)

jafr)
as

Oat

i
falr)
from
av/a
ta

2
an
da

m
ar)

s orz
woz
walr}
hav/av
had ord
sz ors
du/ds
doz
kan/kn
kod
Jad

.
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‘ Usually, your dictionary will give you the stress
pattern of words. Be careful to make the right
distinction between the marks for primary stress and
secondary stress.

B. Sentence stress

“In spoken English there are various ways in
which a speaker gives the listener information about
the relative importance of different parts of the
message. One way of doing this is to put stress on the
words which carry the most information. Normally
stressed are content words — the words that are
essential for conveying a message. These are nouns,

verbs, adjectives, adverbs and demonstratives.
In writing telegrams or newspaper headlines

we notice the restrictions on resources and they
require us to be selective, to include words that are
essential and to omit words that aren’t.

Such situations can be used to devise activites
which will involve the learners in selecting according
to importance.

The importance of a word is closely connected
to its status as newly introduced, or previously
introduced, in a conversation. The new information
will carry stress. In fact, this is used as a means to
introduce the topic into the conversation. If this
new information is mentioned for the second time or
further times, it will not usually be stressed.

Normally unstressed are form words {function
words), the grammatical or structure words that
result in a correct grammatical utterance even though
these words are not essential to the communication
of a message. .

_ For example, in the following sentence:

Ali has goéne to the déntist’s.

‘Ali, gone, dentist'’s are content words and are
therefore stressed. The words has, to, the are form
words not essential Yo the communication of the
message and so are unstressed.

Teaching Stress

As far as word stress is concerned, repetiticn
and imitation are two important aspects of
pronunciation teaching. Students will repeat the
teacher’s model or the recorded material, in chorus

or individually. If students have difficulty with the
stressed syllable in a word then it should be isolated
and have the students repeat it a few times and then
put it in a phrase for further repetition. The following
example will make the point clear.

Imagine you are going to introduce the utterane
‘Good morning’ to your class. You know that the
first syllable in ‘morning’ carries stress. First, you
repeat this utterance a few times, and then will get it
repeated by the students. You may realize that some
of the students have problem with the stressed
syllable. Now, you should isolate the stressed
syllable - MORN - , have students repeat it and then
put the phrase together again for further repetition.
You can also show the place of stress in some way,
either by using gestures or using the blackboard.
Gestures such as punching the palm of your hand,
clapping your hand, or banging your hand against
something are additional sounds and may distract
from the sounds of the phrase. So silent gestures of
some type are more preferable. Two of them are:

a) thump the air when saying the stressed syllable

b) make a downward stroke of the hand, marking the
‘beat’ like a conductor.

The blackboard is another valuable aid to be used in
teaching pronunciation. Blackboard can be used at
both the initial non-text stage, when the written form
of language has not yet been introduced, and at the
next stage. The blackboard can be used in the
following ways:

1. Non-text stage

We can indicate the stress pattern by using symbols.
We should be consistent and use the same set of
symbols all through our teaching(s). Let’s take
‘Good morning’ as an example.

a) — | ——  (each symbol represents one
syllable)

wo (10

cJo O ¢

By means of these symbols, at the non-text stage, we
can indirectly make our students aware of the fact
that some part {s) of words are said with more force.
2. Text stage
At this stage, the students have been exposed to the
written form of the language. Symbols (b) and (c)
above could be used to indicate the stressed syllable.
They can be put above or below the phrase.
Good morning

o Oo
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point that the learner’s willingness to take responsi-
bility for his or her own learning is very important.
You as a teacher may be highly skilled at noticing
your students’ mispronunciations and pointing them
out, but if your students do nothing and never try to
monitor their productions, then there would be littie
hope for change or improvement.

The last question to be dealt with is ‘What do
we start with?” Many standard works of reference
follow an order that progresses from the smallest unit
of speech (the phoneme) to combinations of
phonemes (such as consonant clusters) to the word
(word stress) finally to ‘connected speech] and
features such as ‘stress! ‘juncture’ and ‘intonation’
However, although this sequence may be quite
logical in terms of linguistic studies, is it really the
logical way to teach pronunciation to foreign
learners? It has been suggested that if other aspects
of pronunciation are dealt with efficiently, then
sounds will not present such a problem.

We have observed that in many classrooms all
over the country, problems of sound formation often
arise because of distorted and exaggerated stress
patterns, Many inexperienced young teachers tend to
produce sentences of the type, ‘GIVE. IT. TO.
HIM . instead of ‘GIVE it to him’.

When teachers present a structure orally, they
tend to speak very slowly. This is because they want
to emphasize the individual elements that combine to
form the structure. This slow speed, usually, makes
the pronunciation more difficult. Therefore, the first
thing that should be taken into account by all
teachers is that they should speak at a normal speed.
The student should also speak at a normal speed.
Sometimes, this speed may lead to structural
mistakes such as, ‘Give it him’, as the ‘to’
(unstressed) may not be heard and therefore not
produced. This could easily be taken care of by
backward build up technique. The student will repeat
after the teacher as follows:

a) him

b) to him

¢) it to him

d) Give it to him

In this paper we will restrict our discussion to
three areas that are essential to basic communica-
tion. These three areas are stress, intonation,and
Juncture.

Stress

A. Word stress

In order to convey meaning when we speak, we

do more than arrange a set of phonemes into
patterns. We pronounce some phonemes more
loudly than others. Qur voice rises and falls. And we
pause briefly between certain phonemes.
These changes in loudness and voice level and these
stops and starts are voice qualities that work together
to form the sound patterns of speech. Like
phonemes, these speech sound patterns convey
meaning. One aspect of these sound patterns is called
stress. Stress is the loudness with which we pronounce | -
a word or a syllable.

There are different degrees of stress. The
following will make the point clear:

1. A syllable can carry primary stress. The syllable
with primary stress is longer, louder and said with
more breath effort. Primary stress is indicated by
the stress marks/orl.

2. An unstressed syliable is pronounced very quickly,
lightly and with very little breath effort.
Unstressed vowels can be a major source of errory-
for foreign language learners. An important fact to
be remembered is that unstressed vowels are
usually pronounced /2/ or /1/.

3. A syllable can also carry secondary stress. This
syllable is said with less breath effort compared to
a syllable with primary stress. Secondary stress
usually appears in words that have three or more
syllables. Secondary stress is indicated by the
stress mark™.

Read the following words aloud and listen for
the different kinds of stress. The stress of each
syllable has been indicated.

Sadly
Ut der stdnd
In tro ddc tion

Now answer the following questions:

1. Which syllables have primary stress?

2. Which have secondary stress?

3. Which are unstressed?

pro noiince
médg a Zine

o8
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, On Teaching Pronunciation
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We believe that the teaching of pronunciation
should not be left to advanced level studies of
language. As a matter of fact, pronunciation should
be an integral part of an English teaching program
from the early stages, just as the teaching of
structures and vocabulary. Anyhow the questions
which would immediately arise are as follows:

1) What is the teacher’s role?
2) What is the learner’s role?
3) What do we start with?

The teacher’s role is of prime importance. He
should help the learners perceive sounds. In other
_Iwords, ear training has a determining impact on
learning to pronounce correctly. We know that there
is a strong tendency in most learners to be influenced
by the speech habits of their native language. Many
of the Iranian learners will hear/produce the sounds

Dr. P. Birjendi
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of English in terms of the Persian language.
Therefore, we, as teachers of English, should
constantly check to see if students are hearing sounds
according to the appropriate categories and help
them to develop new categories if necessary.

Some of the sounds of English do not occur in
Persian. Some learners will be able to imitate the
new sounds, but for those who can't,the teacher
should give some hints in order to help them make

the new sound (s). At any stage of learning,students
* should have feedback from the teacher. This is an

important point and should always be observed,
because without the teacher’s feedback they can not
tell if they have got a sound right.

As far as the learner’s role is concerned, s/he
should respond. Of course, this is not as simple as it
seems. This kind of attitude will, in fact, ignore the
learner’s own efforts and willinggess. It is a proven

o



The following s'lrr}ple sketches or comparable
magazine pictures are helpful in presenting the
lesson.

Ali was studying at 7: 00 p. m.
Now it is 9:00 p. m.

Ali is STILL studying.

Is Ali STILL studying?

F:00p.m.

Itis 7:00 p. m.
m : Is Ali studying YET? :
_ No, he isn't studying YET.

Ali usually_stuﬂies at 9:00 p. m.
It ig only 7:00 p. m., but
Aliis ALREADY studying.

In the question form — Is Ali ALREADY
studying? — it connotes surprise. I don’t point this - .
out directly, but raise my eyebrows and use proper the door is ALREADY closed!.” *“Is the belt
surprise inflection while drilling . this. Students STILL ringing?” “No, it isn’t.” “Is it
invariably pick this up and enjoy imitating. lunch time YET?”“Yes, it is. Let’s go!”

The classroom itself holds a wealth of examptes :
for comprehension checks during the meaningful
activity. For example, ask a student to close the
door. If dawn arrives, he will respond, “Instructor, ®
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STILL,
YET

Prepared by shahla Zarel - Neyestanak.

STILL, ALREADY and YET can be tricky.
They're difficult for Farsi speakers because there is
no comparable translation. In Farsi, “hanooz” is a
“catch all” for the distinct meanings of these three
words in English. Students also have difficulty

ALREADY from the sense of continuing action of
STILL. '

YET and ALREADY are difficult for the
instructor because we normally use them with the
present perfect tense in English. Their use with the
past or present seems contrived - but the students
still haven't already learned the present perfect yet.
This means that the instructor often bites his tonque,
strangling the spontaneous utterance of the present
perfect: “Have you eaten yet? Um-mm, [ mean, Did
you eat yet?”

It is important, therefore, to plan
a lesson which clearly and easily relates
examples to time.

separating the sense of completed action of -

"AND

ALREADY

STILL indicates that an action or situation continues
the same as before.

ALREADY indicates that an action occurs at a
time sooner or earlier than expected. In other
words, an action expected in the future is
completed at the present time.

YET incicates (according to grammar books) an
action occuring later or longer than expected.
(I find this confusing, however, and use
examples showing that the action isn’t true in
the present, but will take place in the future.)

I have adopted the following lesson plan which
utilizes pairs of pictures. I present one pair of
pictures, use the word it illustrates, and continue
with the appropriate drill for the individual word. In
this way, the time relationship between each
becomes apparent while each word is presented
separately to clarify its use in affirmative, negative
and question forms.

or



reason they learn the sounds, words and new cultural
meanings faster and accurately.

6. Children learn faster and forget faster,
especially if they are removed from the reinforcing
situation and placed in another situation which lacks
the facilities helping them learn a language. Adults,
on the other hand, remember more after a long time
and keep a larger amount of what they have learned.

7. Children first learn speaking the second
language through what they hear in association with
what they see at a time when their native language
has not developed fully, and they learn other skills
later but aduits like to learn all the skills of speaking,
reading and writing at the same time. In this way,they
divide their attention, time and ability among all of
them. That is why they do not make much progress in
one area. But it is necessary to say that if the adults
have good teachers and live in the foreign country
where the language is spoken it takes less time to

8. Thinking in the mother tongue and trying to
speak or write in a new language is a big problem.
The person who does this fails to express himself well
and faces a difficult situation.

9. A person who knows two languages and can
use them well, may even use one to solve the
problems of the other. This kind of transfer may
happen in understanding syntax or comprehension,
especially for those who are literate and master in
their own language. e. g. transferring poetry,

10. The situation and condition for production
in a second language is of some importance. The
teacher, classmates, their cultures, and the way they
react influence the production of a language by a
foreigner.

11. Motivation and need are two influencing
factors.

12. The methods through which a student starts
to learn and continues, materials, and the teacher are

learn the foreign tongue.
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individual word and fails to read for general idea. He
may fail to guess the meaning, he has no tolerance
for ambiguity and reads very slowly(Decanayg3)It is
a skill of decoding the written language and its
objectives are reading for information and pleasure.
In reading a passage, the comprehension -of the
general idea is very important and meaning of the

" new words should be guessed from the context.
The teacher must try to help the student to obtain the
skills and read fast enough through different forms of
exercises and drills answering questions at the end of
the reading passages. One technique is SQ3R
(Survey, Question, Read,R!ecite and Review) which
can be of some help in developing reading skills.

IV. Writing Problems

1. Using correct prepositions. Since preposi-
tions don't follow rules, they can only be mastered
through a lot of drills & practice. Handling them
usually is a threat to both good speaking and writing.

2. Sentence Structure. Syntex or the use of
proper words in different contexts is a problem in
writing as it is in speaking.

~ A student who learns the vocabulary of a
foreign language must learn to associate the words
with objects or with the words in his native tongue
(Travers 72). The learning of a foreign tongue may
be interferred by the native language while it may
also help at later stages and positive transfer
happens. Transfer may happen from speaking to
writing.The acquisition of this task takes a long time
and an immense amount of practice. Written
language may represent the spoken form of it but has
form and style of its own. Still if a person has a good
mastery of spoken form,he may be able to produce
good writing. It needs a through control on spelling.
grammar, meaning of words, fluency and good style,
to produce a readable piece of writing.

The knowledge of mother tongue may also be
imparted by writing either to help and produce good
writing or interfere and stop the writer to do a good
job {Strong 73). The shift of position of words in
sentences and their use according to mother tongue is
clear in the speaking and writing of most  foreign
students, for example, a student may use the verbs at
the end of an English sentence because that is what
he does in his mother tongue.

3. using punctuation marks and fluent lan-
guage. A person who writes in a foreign language

'

Pl

might use formal language which may not seem
natural to its native speakers (Decanay 63).
Writing is the last skill which may be easily neglected
in teaching a foreign language and even in the
adudioloigual approach. Writing increases retention
and provides evidence of achievement.

The procedures used in developing students’
ability to write are drills such as (a) controlled
composition: single and multiple substitution,
models with directions for rewriting, substitution
conversions, transformation conversions, and
semicontrolled compgsition where content and ideas
are suggested but with a minimum suggestion for
structural patterns. And (b) free composition where
students write about their own ideas, feelings, and
try to show their achievement in the new language. It
would be of some help if the teacher gives
assignments and corrects the compositions written.

Stating the problems in general and giving some
ideas about techniques and procedures of learning
and teaching a language, the following suggestions
and comments would be of some help:

1. Adults are more self - conscious and
concerned with language production, whether they
use the language correctly or not, than children.

2. Adults try to use syntactical rules and stop to
think and lose their fluency and may even make
serious mistakes, especially when they begin to think
in their mother tongue.

3. It is supposed that there is a special period in
which the speech organs are ready to make all kinds
of sounds heard by the person, but after that period
they become more fixed and it would be hard to
produce new sounds. The pupil may use other sounds
in place of the sound that is new to him and this fact
is observable when a foreigner speaks a second
language, except he who has had a great deal of
practice and also lived among the native speakers.

4. Children learn a new language faster,
especially if they live in the country where the
language is spoken. It is because of playing and
getting in touch with their peers, their flexibility and
ability to imitate, and their tension o repeat.
Learning a foreign language in the students’ country
is much more difficult and time consuming.

5. Children are in the process of growth and
bend, reshape and acquire new abilities presented to
them. They are more flexible than adults and for this



what is called foramal grammar which is correct but it
is noticeably different from what a native speaker
uses. As the student begins. to use the language, he
begins to be more fluent while he practices it and he
may even solve some of the problems he faces. He
may start reasoning the use of words and structures
and think better in the language he is learning and
overcome some of his difficulties. Motivation and
eagerness to obtain information may help the learner
to work hard to interpret messages. In listening and
speaking the speech rate, the word difficulty, the
comprehension of discourse, sentence complexity,
relation between sentences, and content comprehen-
sion along with the person’s ability, knowledge and
his memory are effective factors.

Children develop language skills fairly well and
solve any problem involving the working of a
mechanism after verbal instruction, but they may be
unable to explain to others how to do so. On the
contrary,the adults learn some of the factors more
slowly but, when they learn, they are able to explain
to others. Examples for this idea are learning
phonetic sounds and correct word order.,

Speaking and hearing are two of the processes
which can be apprehended and the ideas or pictures
pass through our consciousness are 1o some extent
capable of cognition.

The pupil has to get to communicate and four
basic types of activities in various combinations can
be used: social formulas and dialogues, community
oriented tasks, problem solving activities, and role
play. Social formulas are units on establishing and
maintaining social relations such as introduction,
greetings, partings, excuses and so on. Community
oriented tasks are sets of exercises compelling the
student to interact with native speekers outside
classroom. Problem solving exercises are when the
students are presented with a problem and some
alternative solutions to choose one. These activities
might involve group work and can develop some kind
of communication competence. In roie playing
exercises, the student is assigned a role and has to
improvise some kind of behavior toward the other
roles in exercises. (Paulston76)

4. Using correct prepositions. A person who
studies a second language, especially English, faces
the problem of using correct prepositions. It is one of
the most difficult aspects of English language
learning and there are no rules to help the pupii. The
student has to struggle and learn them through
practice both in listening and reading the language.

II1. Reading problems

—

1. Eye Movement. The speakers of other
languages who try to read a new language may face a
minor problem, especially those who read their own
language from right to left. They need to change the
movement and begin to read from left to right. The
students even open their books from the right which
can be observed in a class of Arab or Persian students
at the lower stages. The teacher should be aware and
use special exercises to help them overcome this
problem. (Dananay & Bowon 1963).

2. Recognizing Graphemes. Learning to

recognize graphemes for students whose language
has different forms of alphabets is more difficult
than those who have similar forms. The Japanese,
Arabic, Chinese and Persian alphabets are com-
pletely different from English and students have
problems recognizing them and any teacher has to be
able to help them learn the alphabets and also
discriminate  between  small and capital
forms.
3. Spelling Versus Pronunciation. Spelling and pron.
unciation of some words, especially in English, may
vary.For example, ‘light}'sign’,'thought;,
and ‘bright’. When the pupil begins to read, he finds
that some of the letters are written but not said and
cannot understand why because his own native
tongue is not like English. He pronounces every
letter he writes. In reading the pupil may also run
into problems when the alphabetical symbols may
not be a prefect picture of sounds such as letter ‘c’ in
English which sounds /k/ or /s/ in different places. ‘ch’
sometimes is pronounced /k/ and sometimes /. All
of these cause problems for the student when he reads,
even if he has acquired the spoken skill well.

4. Meaning. Failure to get the meaning of
words in different contexts, structures and situations
when the pupil reads is of some consideration in
teaching a foreign language (Lado 94). In spite of
sound problems the new meanings given to different
words along with idioms, expressions, and slangs
cause trouble in understanding the reading passages.
Cultural meanings of words, idioms, and expressions
always stand in the way of the learner of a foreign
language. Moreover, some of the problems discussed
in speaking parts exist in reading too.

5. Failing to Read for Ideas. A student learning
a foreign language stops to find the meaning of each
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Thinking about something in one language and
trying to speak in another one is a strong barrier. The
degree of attention to the new language and
forgetting the native one can have some influence on
learning. Children may not know any grammar and

rather they mostly learn by rote and imitation of -

what they hear. A learner may also use native
language syntax and some other concepts which are

directly transferable in acquiring the second language.

A person who lives in a foreign country and
learns that language has some advantages over those
who do not. The two separate and important
processes of learning a language are comprehension
and expression which are controlled by different
areas of the brain. The need for using a language to
receive what a person needs reinforces its learning,
but for the person who can use his native language
reduces the power of the immediate need of the
second one and delays its learning. Learning
environment may enrich the results and stimulate the
acquisition of a foreign language and needs to.be
taken into consideration.

The traditional approach, neglected oral
comprehension and speaking ability but in the
audiolingual method the student is treated as though
he is learning a first language (Ausubel 69). In this
method the natural order is followed and the learner
acquires accurate pronunciation and ability to think
in the second language.

Grammatical generalization and rote memori-
zation are both necessary and a student needs to
learn some grammar and yet a considerable amount
of memory work to acquire a basic vocabulary.
Situational dialogs can be of some help and the
teacher can stop at various points and focus on
critical structural elements. The teacher serves as a
model for drill on phonology, morphology, and
syntax based on systematic presentation.

A case can be made for overlearning correct
responses in order to make a second language habit
system. The teacher must be aware of the ways to
minimize the negative affects of overlearning by
using expressions containing the desired combina-
tions and also using irregular forms introduced
gradually lesson by lesson.

Traditionalists think that the rules and
vocabulary available to the learner can be applied at
different times if the pupil concentrates upon
applying them. On the other hand, analogy may
operate below the level of consciousness in childien

oy

and also in adults. Analogy is what children use in
learning their native language and is one way of
learning a language along with other methods and
applications (Grittner 1969.)

In any case, fluency and automaticity with
ability to apply the second language to the world of
reality are important. The student should be aware of
what he uses and drills through using all possible
senses, hearing, visual, and motor performances.
Visual aids associated with spoken language facilitate
learning.

In learning a second language the learner has
to be able to think in the language and conceptualize
his ideas and thoughts. He should use it as a kind of
maker of his image of reality. ‘A beginner will run
into problems if he tries to translate every thing from
his native tongue. Cohen (1973) comments that
meaningful translation requires a thorough know-
ledge of the culture of a given community.

In teaching grammar, mechanical, meaningful,
and communicative drills are helpful and can be.
used. These drills are time consuming and require a
great deal of practice using substitution and pattern
practice from the easiest ones to the multiple slot,
sentence completion and transformation.

3. Cultural meaning and the use of proper
forms of words and articles might be a very important
point in second language acquisition‘?' Lack of ability
to communicate properly can be one of the major
problems. Words have different meanings in
different contexts, places, times and cultures. The
meanings of words reside in persons who use them,
situations and the way they are used.

Cultural meaning of words is the biggest threat
for the learner of a second language. Residing of the
meaning of words in the mind of speaker, in the
context used, and the culture of the community in
which they are used need a great deal of attention.

The relation between language and culture,
interpreted as a relation between cause and effect,
works both ways: we have an effect of culture upon
language and, conversely, an effect of language upon
culture.

At the very start, the student may use words
too specifically or too generally but after a few
months of practice he begins to realize that he cannot
do that.

_ The grammar used by the beginner is
completely different from that of a native speaker.
This will even continue as far as intermediate and
lower advanced levels. The pupil may be able to use



important step is the first one when the learner hears
the second language as a jumble of noise (Travers
74). Later when he can discriminate the words,
syllables, and sounds, he begins to pick up some
common words and even sentences and use his
knowledge to learn more.

(2. New Sounds. The learner may not recognize
some of the sounds used in words, for example /3/,
18/, 18/, sounds for Persian speakers and / v/, /f/, /t/ for
Japanese cannot be recognized because they do not
exist in their languages. These sounds are not heard
distinctly by Iranians or Japanese listening to an
English speaker; they get confused, and take them
for other sounds. Children have less problems than
adults because they have not had as much practice in
their own language and are still at the stage of
learning new things.

3. Meaning of Words or Sentences. The
student may not understand the meaning of what he
hears and may even wonder if it is a statement, a
question, or an exclamation. This problem gradually
disappears as he hears more words and sentences
associated with things and actions. The age may
make some difference, for example, children may be
slower than adults who use their past experiences to
understand the meaning of what they hear. The need
to use a language forces the person to listen more
carefully and begin to think, imitate, and repeat what
he hears. A person may not care about what he hears
unless he knows that he will need to use it later.
Teachers must pay more attention to this skiil and
prepare materials and drills which help the students
acquire it faster and better. It is a very complicated
task and has been neglected in teaching a second
language. Lessons for improving comprehension
must have definite and carefully stated goals, careful
step-by-step planning, demand active overt student
participation,” develop concentration through com-
municative urgency for remembering and stress
conscious memory work.

The techniques should involve drills on: 1.
phonological code, 2. grammatical code, 3. message

at the sentence level, 4. variations of language style

and 5. the total meaning of a passage (Paulston 76).

II. Speaking Problems:

———

1. Pronunciation. The pupil faces the problem
of producing the correct forms of sounds he wants to
utter. This might happen because of the lack of such
sounds in his own language.

A person who studies a foreign language in his
own country may learn it in a different manner from
one who learns it in the country where the target is
spoken. In the second case, he picks up the language
fairly easily, especially in play and through contact
with the native speakers. In the first contact a
foreigner may not hear the sounds well and tries to
substiute other sounds for them when he speaks
(Lois McIntosh 1964). But he begins to imitate
others and use them as models through hearing and
saying the words repeatedly uatil his control is
automatic. What he learns one day helps him learn
more the following days. The students should be
helped to distinguish differences and similarities
between his performance and those of the teachers.
The child does not learn by mere observation; he
should reproduce the behavior of the model. Adults
may have a harder time since they have had more
years to make the first language firmly theirs.

Any learner must learn to hear and discrimi-
nate between the rhythms and intonations and
significant sounds of the new language. Then, he
must learn to produce sounds that are new and he
may not be able to hear them because they do not
exist in his first language, for example, /3/, /3/, and /8/
in English for Persian speakers and /v/, /t/, /f/ for
Japanese,

Pronunciation acquisition seems to vary
according to the age of the student and his
opportunity to practice and hear the correct sounds.
The acquisition of a good pronunciation is the most
difficult task in a second language learning and may
be a matter of physical fact and age YThe teacher of a
foreign language should do some Studies in the two
sound systems involved, and know the differences
between them in both languages - the student’s
native language and the foreign one-in order to help
the learner use them correctly.

2. Sentence Structure or Word Order. A
person who has learned his own language and has
obtained its structure to some extent finds the
learning of a new language difficuit and tends to use
the words in the same order as his mother tongue. He
makes analogies, uses ‘s’ for the first and second
person (you says, I says) or may not use it at all even
for the third person.

Older people usually like to learn the grammar
of a language first and during their second language
acquisition they may always stop to think of the word
order. This action may be done in their native
language which causes a great deal of interference;
therefore, they lose their fluency.
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A cquisition

Learning a second language is a process which

varies at different ages and places. A child who
learns a second language has not built the deep
structural concepts of his native language that an
elder person has. Every one learns his native
language (mother tongue) in a long term process, by
hearing his parents use the language, and then by his
repeating some sentences and words. The ability to

speak does not come forth in a short time. It

proceeds for the first four or five years of life until
the child goes to school and begins to learn to read. If
the child’s parents are literate, the child might soon
learn to read some of the words he has heard and
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spoken. The last part of learning a language is writing
which might happen along with reading or after it.

When one hears a foreign language for the first
time, he hears nothing but a series of sounds, either
long or short. He at least faces the following
problems:

I.Listening Problems:

1. Word Recognition. When a person hears a
language for the first time, he does not understand
where or when a word begings and ends. The most

Language




about the foreign culture or questions that ask
students to apply grammar rules are also common.
10. How does the teacher respond to student errors?

Having the Students get the correct answer is
considered very important. [f students make errors
or don’t know an answer, the teacher supplies them
with the correct answer.

REVIEWING THE
TECHNIQUES

Ask yourself if any of the answers to the above
questions make sense to you. If so, you may choose
to try some of the techniques of the Grammar-Trans-
lation Method from the review that follows. On the
other hand, you may find that you agree very little
with the answers to these questions, but that there
are some uscful techniques associated with the
Grammar-Translation Method. Below is an
expanded description of some of these techniques.

Translation of a Literary Passage

Students translate a reading passage from the
target language into their native language. The
reading passage then provides the focus for several
classes: Vocabulary and grammatical structures in
the passage are studied in subsequent lessons. The
passage may be excerpted from some work from the
target language literature, or a teacher may write a
passage carefully designed to include particular
grammar rules and vocabulary. The translation may
be written or spoken or both. Students should not
translate idioms and the like literally, but rather in a
way that shows that they understand their meaning.

Reading Comprehension
Questions

Students answer questions in the target
language based on their understanding of the reading
passage. Often the questions are sequenced so that
the first group of questions asks for information
contained within the reading passage. In order to
answer the second group of questions, students will
have to make inferences based on their understand-
ing of the passage. This means they will have to
answer questions about the passage even though the
answers are not contained in the passage itself. The
third group of questions requires students to relate
the passage to their own experience.

Antonyms/Synonyms

Students are given one set of words and are
asked to find antonyms in the reading passage. A
similar exercise could be done by asking students to
ind synonyms for a particular set of words. Or
students might be asked to define a set of words
based on their understanding of them as they occur in
the reading passage. Other exercises that ask
students to work with the vocabulary of the
passage are also possible.

Deductive Application of Rule

Grammar rules are presented with examples,
Exceptions to each rule are also noted. Once
students understand a rule, they are asked to apply it
to some different exampies.

Fill-in-the-blanks

Students are given a series of sentences with
words missing, They fill in the blanks with new
vocabulary items or with items of a particular

grammar type, such as prepositions or verbs with
different tenses.

Memorization

Students are given lists of target language
vocabulary words and their native language equiva-
lents and are asked to memorize them. Students are
also required to memorize grammatical rules and
grammatical paradigms such as verb conjugations. -

Use Words in Sentences

In order to show that students understand the
meaning and use of a new vocabulary item, they
make up sentences in which they use the new words.

Composition

The teacher gives the students a topic to write
about in the target language. The topic is based upon
some aspect of the reading passage of the lesson.
Sometimes, instead of creating a composition,
students are asked to prepare a precis of the reading
passage.

continued on page 38
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Observations

6. Students translate
new words from
English into Farsi.

7. Students are given a
grammar rule for the
use of a direct object
with two-word verbs.

8. Students apply arule
to examples they are

Principles

It is possible to find
native language equiva-
lents for all target lan-
guage words.

It is important for stu-
dents to learn about the
form of the target lan-
guage.

Deductive application
of an explicit grammar
rule is a  useful

given.
pedagogical techinque,

9. Students memorize Language learning pro-
vocabulary. vides good mental
exercise.

10. The teacher asks
students to state the

Students should be
conscious of the gram-

grammar rule. matical rules of the
target language.

11. Students memorize Wherever possible,

present tense, past verb conjugations and

tense, and past partici- other grammatical

ple forms of one set of paradigms should be

irregular verbs. ' committed to memory.

There were other activities planned for the
remainder of the week, but we will follow the
practice of not listing an observation unless it leads to
our discovering a different principle of the method.

REVIEWING THE PRINCIPLES

The principles of the Grammar - Translation
Method are organized below by answering the ten
questionsposedinpage64. Not all the questions
are addressed by the Grammar-Translation Method;
we will list all the questions, however, so that a
comparison among the methods we will study, will be
easier for you to make.

1. What are the goals of teachers who use the
Grammar-Translation Method?

' According to the teachers who use the

Grammar-Translation Method, a fundamental pur-

pose of learning a foreign language is to be able to

read literature written in the target language. To do

this, students need to learn about the grammar rules

4|

and vocabulary of the target language. In addition, it
is believed that studying a foreign language provides
students with good mental exercise which helps
to develop their minds.

2. What is the role of the teacher? What is the role of
the students?

The roles are very traditional. The teacher is
the authority in the classroom. The students do as
she says,so they can learn what she knows.

3. What are some characteristics of the teaching /
learning process?

Students are taught to translate from one
language to another. Often what they translate are
readings in the target language about some aspect of
the culture of the foreign language community.
Students study grammar deductively; that is, they are
given the grammar rules and examples, are told to
memorize them, and then are asked to apply the
rules to other examples. They also learn grammatical
paradigms such as verb conjugations. They
memorize native language equivalents for foreign
language vocabulary words.

4. What is the nature of student-teacher interaction?
What is the nature of student-student interaction?

Most of the interaction in the classroom is from
the teacher to the students. There is little student
initiation and little student-student interaction.

5. How are the feelings of the students dealt with?

There are no principles of the method which
relate to this area.

6. How is language viewed? How is culture viewed?

Literary language is considered superior to
spoken language and is therefore the language
students study. Culture is viewed as consisting of
literature and the fine arts.

7. What areas of language are emphasized? What
language skills are emphasized?

Vocabulary and, grammar are emphasized.
Reading and writing are the primary skills that the
students work on. There is much less attention given
to speaking and listening. Pronunciation receives
little, if any, attention.

8. What is the role of the students’ native language?

The meaning of the target language is made
clear by translating it into the students’ native
language. The language that is used in class is mostly
the students’ native language.

9. How is evaluation accomplished?

Written tests in which students are asked to
translate from their native language to the target
language or vice versa-are often used. Questions



1. Mark Twain decided to because his

parents wouldn’t let him get a job on the river.
When the students are finished with this exercise,
they read their answers aloud.

At the end of the chapter there is a list of
vocabulary items that appeared in the passage. The
list is divided into two parts: the first contains words,
and the second, idioms like “to give someone a cold
shoulder.” Next to each is a Farsi word or phrase.
For homework, the teacher asks the students to
memorize the Farsi translation for the first twenty
new words and to write a sentence in English using
each word.

In the two remaining lessons this week, the
students will be asked to:

1. Write out the translation of the reading passage
into Farsi.

2. State the rule for the use of a direct object with
two-word verbs, and apply it to other two-word

verbs.
3. Do the remaining exercises in the chapter that

include practice with one set ofirregular past participle
forms. The students will be asked to memorize the
present tense, past tense, and past participle forms of
this irregular paradigm.

drink drank drunk
sing sang sung
swim swam swum
ring rang rung
begin began begun

4. Write a composition about an ambition they have.
5. Memorize the remaining vocabulary itemsand write
sentences for each.

6. Take a quiz on the grammar and vocabulary of this
chapter. They will be asked to translate a Farsi
paragraph about steamboats into English.

THINKING ABOUT THE
EXPERIENCE

This has been just a brief introduction to the
Grammar-Translation Method, but it is probably
true that this method is not new to many of you. You
may have studied a language’in this way, or you may
be teaching with this method right now. Whether this
is true or not, let’s see what we have learned about
the Gramimar-Translation Method. We are able to
make a number of observations about the class we
attended. Our observations will be listed in the leit
column; from them we will try to identify the
principles of the Grammar-Translation Method. The
principles will be listed in the right column. We will

make our observations in order, following the lesson
plan of the class we observed.

Observations

1. The class is reading
an excerpt from Mark
Twain's Life on the
Mississippi.

2. Students translate
the  passage from
English to Farsi,

3. The teacher asks
students in their native
language if they have
any questions. A stu-
dent asks one and is
answered in her native
language.

4. Students write out
the answers to reading
comprehension  ques-
tions.

5. The teacher decides
whether an answer is
correct or not. If the
answer is incorrect, the
teacher selects a diffe-
rent student to supply
the correct answer or
the teacher herself
gives the right answer,

Principles

A fundamental pur-
pose of learning a
foreign language is to
be able to read its
literature. Literary lan-
guage is superior to
spoken language. Stu-
dents’ study of the
foreign  culture is
limited to its literature
and fine arts.

An important goal for

students is to be able
to translate each lan-
guage into the other. If
students can translate
from one language into
another, they are consi-
dered successful lan-
guage learners.

The ability to com-
municate in the target
language is not a goal

of foreign language
instruction.
The primary skills to be

developed are reading
and writing. Little
attention is given to
speaking and listening,
and almost none to
pronunciation.

The teacher is the
authority in the clas-
sroom. It is very impor-
tant that students get
the correct answer.

ol prisel 1, $Y



Since the students have no more questions, the
teacher asks them to write the answers to the
comprehension questions which appear at the end of
the excerpt. The questions are in English, and the
students are instructed to write the answers to them
in English as well. They do the first one together as
an example. A student reads out loud, “When did
Mark Twain live?” Another student replies, “Mark
Twain lived from 1935 to 1910.” “* o > J& 7 says
the teacher, and the students begin working quietly
by themselves.

In addition to questions that ask for informa-
tion contained within the reading passage, the
students answer two other types of questions. For the
first type, they have to make inferences based on
their understanding of the passage. For example, one
question is: “Do you think the boy was ambitious?
Why or why not?” The other type of question
requires the students to relate the passage to their
Own experience.

After one - half hour, the teacher, speaking in
Farsi, asks the students to stop and check their work.
One by one each student reads a question and then
reads his response. If he is correct, the teacher calis
on another student to read the next question. If the
student 1s incorrect, the teacher selects a different
student to supply the correct answer, or the teacher
herself gives the right answer.

Announcing the next activity, the teacher asks
the students to turn the page in their text. There is a
list of words there. The introduction to the exercise
tells the students that these are words taken from the
passage they have just read. The students see the
words ‘‘ambition,” ““career,” “tranquil,” “envy,”

Exercise 2A

These words are taken from the passage you
have just read. Some of them are review words
and others are new. Give the Farsi translation
for each of them. You may refer back to the
reading passage.

ambition tranquil
career envy
Exercise 2B

These words all have anionyms in the
reading passage. Find the antonym for
each: ‘

love ugly

noisy proudly

r

and, so on. They are told that some of these are
review words and that others are new to them. The
stnidents are instructed to give the Farsi word for
each of them. The class does this exercise together. If
no one knows the Farsi equivalent, the teacher gives
it. In Part 2 of this exercise, the students are given
English words like “noisy,” “‘ugly,” and “proudly,”
and are directed to find the opposites of these words
in the passage.

-The next section of the chapter deals with
grammar. The students follow in their books as the
teacher reads a description of two-word verbs. This is
a review for them as they have encountered two-word
verbs before. Nevertheless, there are some new
two-word verbs in the passage that the students
haven’t learned yet. These are listed following the
description, and the students are asked to translate
them into Farsi. Then they are given the rule for use
of a direct object with two-word verbs:

If the two-word verb is separable, the direct
object may come between the verb and its
particle. However, separation is necessary
when the direct object is a pronoun. If the verb
is inseparable, then there is no separation of
the verb and particle by the object. For
example:

John put away his bock.

or

John put his book away / John put it away.

but not

John put away it.

(because ‘“‘put away” is a separable two-word
verb)

The teacher went over the-homework.

but not

The teacher went the homework over.

(because ‘‘go over” is an inseparable two-word
verb).
After reading over the rule and the examples, the
students are asked to tell which of the following two-
word verbs, taken from the passage, are separable
and which are inseparable. They refer to the passage
for clues. If they cannot tell from the passage, they
use their dictionaries or ask their teacher.
run away wake up geton
go away break down turn back

Finally, they are asked to put one of these
phrasal verbs in the blank of each of the ten
sentences they are given. They do the first one
together.
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THE GRAMMAR
TRANSLATION
METHOD

EXPERIENCE

As we enter the classroom, the class is in the middle
of reading a passage in their textbook. The passage is
an excerpt entitled ‘“The Boys' Ambition” from
Mark Twain’s Life on the Mississippi. Each student’is
asked to read a few lines from the passage. After he
has finished reading, he is asked to translate into
Farsi the few lines he has just read. The teacher helps
him with new vocabulary items. When the students
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Adapted by Dr.Mehdi Nowruzi

have finished reading and translating the passage, the
teacher asks them in Farsi if they have any questions.
One giri raises her hand “‘steamboat e sas 7 The
teacher replies, “ ;b 22" Then she contmues in
Farsi to explain how it looked and worked on the
steamboats which moved up and down the
Mississippi River during Mark Twain’s childhood.
Another student says, “No understand ‘gorgeous.
The teacher translates, “ Jbilas,; 1
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Among the most common pitfals in English are the many groups
of words which are more or less alike in form, sound, or meaning, but
which have distinct differences in one or the other of these elements.
Careful attention shonld be given to the following:

(1) Words which aré pronounced alike, but are different in spelling and
meaning; such as, ‘“‘complement” and *‘compliment”, “‘coarse’” and

tE O M

“course’”,

pane” and “pain”, etc.

(2) Words which have similar pronunciation, but are different in_
meaning and spelling; such as, “‘accepf” and “except’, “council”

and “counsel”, etc.

(3) Words which come from the same root and have related meanings,
but are used in different senses and connections; such as, *“credible”
and “‘credulous”, “continual” and “‘continuous”, “disinterested”,

and “uninterested”, etc.

(4) Synonyms, or words having similar meanings; such as, “‘complete”
and “finished”, “custom’ and ““habit”, “exceed” and “excel”, etc.
(5) Words not directly related but confused through association with
each other; such as, “complex” and ‘“compound”’, “‘imply” and
“infer’, “infections” and “contagious”, etc.
Many hundreds of such troublesome pairs and groups of words
can be listed, but our concern here is to discuss words having similar

meanings.

belief

faith

A belief is a feeling that something
is true and that it can be accepted
without doubt. You may not be
able to prove that something is
completely true or that someone is
worthy of your trust, but you can
still have a belief in it or that
person. A belief is not the same as
an idea or an opinion. Some beliefs
are shared by many people; your
opinions and ideas may be yours
alone. You are also not as certain
of your opinions and ideas as you
are of your beliefs. Opinions
change more often than beliefs do.
At one time most people shared
the belief that the world was flat.
Some littte children share the belief
in the tooth fairy. Modern scien-
tists often discover facts that prove
our most precious beliefs are not
true.

Faith in something or someone is a
very strong belief for which there
may be no proof. If you have faith,
you believe completely in some-
thing. People have faith in their
religion or in theirfriends.

conviction

A conviction is a very strong, firm
belief. It is Al's conviction that
truth will always win in the end.
The defendant told the story with
conviction because she was inno-
cent.

confidence

If you have confidence in someone
or something, you are certain that
the person or thing will not fail
you. If you give your parents a

More

On
Words

Prepared by
shahla Zarei - Neyestanak,

A mountain climber puts
great confidence in a rope. g

. s PR i
““vote of confidence”, you tell them
you believe in them. A mountain
climber puts great confidence in a
rope.

trust

When you place your frust in
someone, you depend on him or
her. When you gain the trust of a
dog, itwill follow you and be your
friend. Children put their trust in
their parents.

]
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