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Abstract

Teachers’ feedback on learners’ writing is very important to improve teaching process. This
approach has a number of benefits for both instructors and learners. Feedback reveals instructors’
strengths and weaknesses in teaching process, and also affects learning because it provides an
opportunity for learners to become familiar with the activities needed to improve their academic
status. Unfortunately, most of the time, instructors’ feedback on learners’ writings is overlooked.
In other words, instructors may not pay attention to learners’ opinions about the type and manner
of receiving feedback. Most instructors are unaware of learners’ difficulties in responding to their
feedback and do not have enough information about learners’ preferences for form and manner
of receiving feedback. Therefore, the present article offers suggestions on the writing process and
providing effective feedback on writing.

Keywords: instructors’ written feedback, writing skill, foreign language teaching
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Abstract

Our experience of reading in L1 might have been quite different from that in L2. We are often
fantastic in reading in L1 as over time we have developed a set of skills and abilities which enables
us to do all the necessary processes simultaneously in order to be able to understand a piece of
text. When we read in L1, we often try to apply our background knowledge about the topic, predict
the text accordingly, test out predictions against the contextual clues, infer the author’s purpose,
find out the implied meanings, ask questions, try to find answers to them, distinguish main ideas
from minor ones, reconstruct the text, etc. However, we are often unaware of going through
such processes as over time they have become automatic and unconscious as a result. When
someone starts reading in an L2, he is often unaware of the possibility to use such processes.
Even if told, he has to learn them consciously and use them in a controlled manner. That's why
the majority of students rely so much on their knowledge of the L2 lexicon when reading in L2.
They try to decipher the meaning of words using a bottom-up model of reading. It is the teachers’
responsibility to make them aware of the existence of such tools and processes in the first place
and then teach them the way they work and can be applied in reading an L2 text. In this paper, we

have introduced such tools, their mechanism, and the way to teach them.

Keywords: reading, L2; background knowledge, reading strategies
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Abstract

Assessing student learning and language knowledge have always been one of the challenges
that teachers, instructors, and educational administrators face in Iran. Final and end-of-the-course
exams are considered as one of the significant strategies for assessing in language classrooms.
The growing Covid-19 pandemic over the past few months has made the physical administration
of such exams really difficult. In such conditions, attentions have shifted to the potentials of the
Web for online test making and administering. The main problem, however, is that not all of the
teachers, especially those that teach at school level, have access to sophisticated learning
management systems with the possibility of online test-making. There are so many schools that
cannot afford buying such technologies. The solution to this problem is using online free test-
making tools. In this article, one of the most applicable online test-makers and its use in assessing

Keywords: language assessment, online test-maker, teacher, language teaching, learning

management system
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psychology
for Language
Teachers |

social constructivist approach

MARION WILLIAMS
AND ROBERT L. BURDEN

Cambridge Language
Teaching Library

and teachers are established. Besides,
motivation is explicated and attempts
are made to explain why some learners
are more/less motivated to learn than
others and theories related to types of
motivation are put forward. The current
book provides teachers with different
issues in educational psychology helping
them to cope with learners’issues in
their daily teaching practice. It also tries
to give language teachers an upper
hand in analyzing situations where they
are offering the courses, hence, better
decisions are expected.

The book starts with an introduction
to the concept of Educational Psychology
and how the discipline has evolved from
positivism and cognitivism. Then, such
schools of thought as Humanism and
Social Interactionism are explored and
the bridge between them and Social
Constructivist model is established and
the extent of relationship between such
ideas and teaching/learning a foreign
language are discussed. The book also
identifies four elemental dimensions of
the teaching/learning process, namely
teachers, learners, tasks, and contexts

which act interactively in a dynamic way.
What language teachers bring to the
teaching/learning process and what
teachers do to promote learning are among
the issues which are tapped, too. The

role of the learners and what they bring to
the teaching/learning contexts and how
they deal with the process of learning are
among the other key issues discussed in
other chapters. The status of tasks and the
issue of the role of context in which learning
takes place bring the book to the final stage
where all ideas are pulled together and the
interplay between them is assessed.

As the title of the book reveals, it aims
to serve language teachers at different
levels. It can be used by language teachers
from various contexts and cultural/social
backgrounds. Teacher trainers are also
among the beneficiaries of the book and
can assist would-be language teachers
with the pitfalls the reason of which mostly
lies with learners’ psychological aspects.
The book also helps the readers to know
how the relationship between teachers and
learners should be formed, and, how they
can come up with their own versions of
educational factors.
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A Look Back on a Must-Read Classic

Mohsen Karrabi
Amirkabir University of Technology, Tehran, Iran
m.karrabi@aut.ac.ir

When Applied Linguistics and
Educational Psychology successfully
merge, the feat of writing the current
book is not unexpected. Educational
Psychology undoubtedly has implications
for those involved in educational process
especially language teachers. The book is
not just the result of a theory-to-practice
approach of the authors to the field, but
the contributions of teachers from different
contexts whose practice-oriented minds
have had a lion share in the creation of
such a great work. The progression has
a lot to do with the title of the book; the
process of constructing and reconstructing
meaning, because new experiences lend
a new perspective to language teaching
and account for different methodologies
teachers might utilize in their profession.
Hence, teachers’ conceptions of learning
process and the variables having effects
on the very process are of crucial
significance to inform and underpin
language teachers’ teaching practice both
in the classroom context and even out of
the classroom milieu. Besides, language
teachers, to make proper decisions in their
teaching practice, are to be conscious

22 | ROSHD FLT | vol. 35, No. 2,Winter 2021

about their learning and teaching beliefs.
The book serves as an introduction to
some pivotal issues in psychology offering
insights into how language learners learn
and transfer such an understanding to
their classroom practice. The concepts
introduced in the chapters are presented
with examples. The book aims to direct
teachers to decide in accordance with
the context in which they are offering
language courses. It is built on the belief
that teachers construct their own version
of reality and apply it to their immediate
contexts, here classrooms. With regard to
the cognitive theories, the book inevitably
takes a constructivist approach where
individuals try to construct their own
version of reality as per their experience.
Moreover, it delineates that learning
needs a proper contextand never
happens in a‘vacuum’! Accordingly, there
should be a framework within which the
psychological concepts can aptly function;
hence, Social Interactionism comes into
play, according to which the concept of
‘self’ cannot be well developed unless
appropriate interactions with significant
othersincluding parents, siblings, peers,



Cartoon

Riddles
1
What occurs once in a minute, twice in
a moment and never in one thousand
years?
2
Which letter of the alphabet has the most
water?
3
What five-letter word becomes shorter
when you add two letters to it?

Quotations
1
“Poor is the pupil who does not surpass
his master” (Leonardo da Vinci)
2
“Everybody is ignorant, only on different
subjects.” (Will Rogers)
3

“The function of education is to teach
one to think intensively and to think
critically. Intelligence plus character - that
is the goal of true education.” (Martin
Luther King, Jr.)

Answers to the Riddles
1: Answer: The letter “M."
2: Answer: C (sea).
3: Answer: Short (Short-er).

References
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“Now We Are Six”
Short Poem

When | was One,

I had just begun.

When | was Two,

| was nearly new.

When | was Three

| was hardly me.

When | was Four,

| was not much more.

When | was Five,

| was just alive.

But now | am Six,

I'm as clever as clever,

So | think I'll be six now for ever and ever.
by: A. A. Milne

1

Teacher: Maria, please point
to America on the map.
Maria: This is it.

Teacher: Well done. Now
class, who found America?
Class: Maria did!
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2

A man was pulled over for driving too fast,
even though he thought he was driving just
fine.

Officer: You were speeding.

Man: No, | wasn't.

Officer: Yes, you were. I'm giving you a
ticket.

Man: But | wasn't speeding.

Officer: Tell that to the judge! (The officer
gives man the ticket.)

Man: Would | get another ticket if | called
you a dumb?

Officer: Yes, you would.

Man: What if | just thought that you were?
Officer: | can't give you a ticket for what
you think.

Man: Fine, | think you're a dumb!

3

Two cows are standing in a field.

One says to the other “Are you worried
about Mad Cow Disease?”

The other one says “No, It doesn’t worry
me, I'm a horse!”
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Scenario 1: A teacher gives a “promotion card” to
the students who could answer all the questions in
vocabulary quiz.

Scenario 2: A teacher uses “the enchanted jungle”
game to help students learn the new words of the

lesson.

Figure 1. Gamification versus game-based learning

Conclusion

In both face-to-face and online classes,
English language teachers need to
concentrate on edutainment-oriented
and task-based activities to motivate
students, evoke their emotions, engage
them in deep meaningful learning, and turn
them into active agents of their learning
process. For designing edutainment-
based tasks for different classes, the
teachers are strongly recommended to
take into account the learning goals as
well as learners’ language needs and
interests. On their path to professional
development, English teachers in small
fertile communities of practice could share
the digital tools they use for enlivening their
classes and making the learning process
compelling. Furthermore, by sharing
their real-life experiences (promises and
challenges), they could more properly
adapt edutainment sources to their course
requirements. By engaging the students
in producing edutainment-oriented tasks
and activities, students are expected to
take more responsibility of their learning
and merge the formal education context
with their informal daily lives. Through the
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application of interactive contents, tasks,
and quizzes, teachers are expected to
effectively scaffold the learning process in
online classes.
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Gamification and language
instruction/practice

Similar to digital storytelling, gamification
which refers to using game-based features
in non-game contexts to make learning
motivating and enjoyable (Deterding et
al.,, 2011; Landers et al., 2018) is gaining
popularity in education (Sailer & Homner,
2020). In gamified learning, teachers
use game elements to engage language
learners with the content and guide them
to achieve learning goals (Dehghanzadeh
et al, 2019). Gamification is not designing
a game to teach a lesson, but it is applying
game-based thinking to decide how to
teach the lesson and continuously develop
it on the basis of the feedback provided by
learners as players (Folmar, 2015).

Gamified activities satisfy users’interests
by creating addictive compelling experiences
for the purpose of motivating them to
take actions (Denton, 2019). Accordingly,
Charsky (2010) specified the salient features
of game elements which include:

- goals of the game which are compatible
with learning objectives,

- competition against oneself or another
player, rules (real-life limitations),

« choice such as expressive choice (i.e.,
avatar creation to get motivated), strategic
choice (i.e., level of difficulty affecting
game outcome), tactical choice (i.e, game
played with different playing routes),

« challenges (i.e., learning objective
integrated into the game),

- fantasy (i.e., knowledge-developing
fantasy),

- fidelity (i.e., real-life replication and
immersive experience), and

« context or the authentic story plot.

In gamification-based instruction, teachers
define the learning goal by considering
game mechanics that set the game rules

and environments (such as levels, badges,
leaderboards, and points) and game
dynamics to shape players’interactions
with game elements (achievement and
competition), trigger their emotions, and
represent how players evolve over time
(Bunchball, 2010). In gamification, teachers
need to prioritize players' expectations rather
than adopting one-size-fit-all approach
(Ofosu-Ampong, 2020). In other words, the
current research strand in gamification is
tailoring gamified learning environments to
the needs, tastes, and interests of learners
as players (Klock et al., 2020):

As Ms, Faramarzi was using the search
engines to learn more about gamification,
she wondered if gamification is the same
as game-based learning. After reading a
few articles, she came to realize that while
gamification is using game-based elements
in non-game contexts, game-based
learning is using game to teach content.

Gamification is not designing

a game to teach a lesson, but
itis applying game-based
thinking to decide how to teach
the lesson and continuously
develop it on the basis of the
feedback provided by learners
as players (Folmar, 2015)

In the following two scenarios; for
instance, a gamification and a game-
based learning situation are explained. The
first one features a gamification scenario
because the teacher is using a game
element (i.e., reward) to promote leaner
engagement. In the second one, however,
game-based learning is practiced because
a real-game is applied to help students
learn new vocabularies (see Figure 1).
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stories (Lambert, 2013). The students

as digital natives are digital storytellers
(Nami, 2020). In this context, storytelling
is “the presentation of personal narratives,
involving students’ use of language for
expressing meanings in oral, written, and/
or visual forms” (Yang, Chen, & Hung,
2020, p. 4). Teachers could either rely

on multimedia technological tools-such
as screen-recording technologies and
online digital content generators; for
example, StoryJumper, Bandicam, and
ZimmerTwins-to produce digital stories
themselves for their classrooms or count on
students’ co-creative and interactive digital
stories (Schmoelz, 2018). Digital storytelling
aims to promote deep learning by means
of story plotting and activating students’
learning process through technology-
enhanced tools (Tanrikulu, 2020). Digital
stories promote students’autonomy,
motivation, and self-confidence (Hava,
2019). To produce digital stories, students
need to go through brainstorming, doing
research, defining storyboards, writing
stories, gathering or creating multimodal
sources, sharing and reflecting on stories,
and receiving feedback (Morra, 2014).
Producing digital stories is a complicated
process which requires teachers’
continuous guidance and scaffolding
(Godwin-Jones, 2018):

While reading recent papers published
on digital storytelling, Ms. Faramarzi was
astonished by the potentials of digital
stories for involving her students in
multimedia project-based learning. She
started to think of supporting her students
to make short video clips in which they
narrate real-life stories and take real
photos to make their digital stories more
lively and fascinating. By doing so, they
could improve their speaking skills. She
even thought about involving the students
in rewriting Iranian stories to further
develop their writing skills. Ms. Faramarzi
even found out that she could run a
competition, ask the students to create
team-based digital stories, and share
these stories with parents, friends, and
relatives. Which team is going to win the
competition?

The following table lists a number of
technology types that can be used for
digital storytelling by the teacher and/or
learner to enhance different language skills
in the learners.

Table 1. Digital storytelling tools and their applications for language skill development

Technology- Type The Use

Language Skill(s) Addressed

Bandicam /elLecta Live /

Camtasia Studios video-) recording

Computer screen (audio- and

Speaking and listening

StoryJumper

Reading and vocabulary knowledge

Creating online digital storybooks

development

ZimmerTwins

Creating digital animated stories

Listening, reading, pronunciation,
and vocabulary knowledge
development
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Introduction: The concept of
edutainment in interactive classes

Prior to discussing the concept of
edutainment, | want to ask you read a brief
teaching experience from an imaginary
English teacher from a local school in one
of the provinces of Iran:

Ms. Faramarzi is an English teacher at
Omid School. As a creative teacher, she
consistently uses fresh teaching techniques
in her classes and regularly updates herself
by checking out different websites, watching
short video clips, and interacting with
colleagues on different social networks. Ms.
Faramarzi strongly believes that a boring
English class is a true nightmare for both
the teacher and the students. Her students
think that Ms. Faramarzi is their best English
teacher because she enthusiastically seeks
to bring the students’daily incidents to
English classes so that they enjoy every
minute of their class.

A few months ago, the outbreak of
Coronavirus led to the closing of schools
and the teachers began to use “Shad”
platform for resuming lessons. Since then,
Ms. Faramarzi has been exploring novel
alternatives for making her online classes
less teacher-fronted and more engaging
for the students to do motivating virtual
tasks. It took her days to browse different
websites and attend some webinars to
find out what techniques the international
teachers may use to make their online
classes entertaining for the students. A few
days ago, as she was surfing the Internet,
she came across the word “edutainment”.
What is “edutainment”? The following word
cloud may help you find the answer.

Edutainment s the practice of
entertainment-based education (Sala,
2021) that relies on classroom materials,
tasks, and activities to make the
teaching-learning process enjoyable
and engaging (Pojani & Rocco, 2020). It
attempts to promote learners’ motivation,
personalize their learning experiences,
and engage them in doing creative
individual-collaborative problem-
solving and critical thinking activities.
According to Buckingham and Scanlon
(2005), edutainment heavily relies on
visual sources, narratives, and game
components. It can be either interactive
(i.e., having learners actively participate
in tasks) or non-interactive (i.e., involving
learners as spectators to explore movies,
shows, podcasts, or websites) (see
Walldén & Soronen, 2004). Technology
assists teachers in gradually becoming
edutrainers by providing user-friendly
digital contents and virtual platforms
(Shadiev et al., 2018). In her inquiry, our
teacher (i.e., Ms. Faramarzi) similarly found
digital storytelling and gamification as two
useful entertainment resources practical
in her online classes. In what follows, the
application of digital storytelling (DST) and
gamification for language instruction and
practice will be explored.

Digital stories promote students’
autonomy, motivation, and self-
confidence (Hava, 2019)

The potential of digital storytelling
for language classrooms
Digital storytelling which can function
as a self-standing pedagogy (Wu &
Chen, 2020) refers to the application of
technology to construct meaning by telling
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Abstract

Gone are the days when the students had only a pile of books to learn English. Technology is
increasingly becoming our students’ anytime-anyplace friend on whom they rely for doing their daily
activities. As English teachers, we are expected to track the technology footsteps in education for the
purpose of bringing real life incidents to our classes while magnetizing the students to learn English.
In this context, edutainment empowers teachers to make their classrooms as entertainment hubs for
learning English. Digital storytelling and gamification are two tech trends of edutainment. In this article,
English teachers explore how they can use edutainment in their classes.

Keywords: edutainment, digital storytelling, gamification
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of new vocabulary.

e Do not set the criteria of evaluation
on being talkative (i.e., only on speaking
ability), reading aloud without making
pronunciation mistakes, or over-performing
the final oral or written tests. A portfolio of
all skills, knowledge facets, competencies,
strategies, and attempts can be helpful for
the final evaluation.

e Never assign your students weak/
strong, good/bad, or high/low labels.
Remember that the lower level of some
students may be due to their not having
access to or affording high quality
language institutes and new technologies
and this may be their only choice of
learning a foreign language. In addition, it
should be accepted that not all individuals
have equal aptitudes for learning a foreign
language and language course is just a
subject matter like other courses for many
of them. Study skills, learning strategies,
and the use of different modalities (i.e.,
movies, pictures, classroom wallpapers,
maps, and graphs) are the best choices
for this group of students especially if they
themselves are involved in preparing them.

Learning styles can be defined
as ways or preferences of an
individual approaching arange
of tasks or students'methods

Conclusion

Learning a foreign language is a very
complex skill which can be approached
with many different theories, methods,
and strategies by learners who differ in
their language learning aptitudes; levels
of multiple intelligences; learning styles;
and proficiency, linguistic, and ethnic
backgrounds. The first step in dealing
with all of these diversities is to recognize
them, and then to have teaching styles

match these individual differences. It is also
important to avoid labelling students as
one type or another. Rather, all individuals
can be provided with certain activities

and tasks tuned for their specific needs.
Providing language learners with different
ways for accessing input and demonstrating
their skills, abilities, and knowledge
through different modalities improves
their engagement and learning and helps
teachers gain a better understanding of
learners’ needs, points of strengths, and
areas for growth and development.
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e Include activities that need the
immediate impulsion and intuition of the
learners (such as speed games and tests,
free writings, free chats and discussions
without any preparations, on-the-spot
teasers, brainstorming, and wild guesses)
and those which require reflection and
thinking (such as power tests, reflective or
prepared writing and speaking, prepared
lectures, written or delayed responses,
pair and group collaborations before
presenting the response, and silence
periods during the class time for reflecting
and remembering).

e Involve both brain hemispheres in
language classroom activities. In addition
to using intellectual activities which include
memorizing and remembering names,
verbal instructions and explanations, and
logical and planned activities, use intuitive
activities which involve demonstrated,
illustrated or symbolic instructions, image
and number remembrance, object drawing
and manipulation, self-expressions, and
free expression of feelings.

e Use analytic tasks, for instance, those
that require examining all details in a
reading text (i.e., grammar, vocabulary,
and content) and draw on synthesizing
tasks which involve scrambling sentences
and putting sentences and paragraphs
together or in the right order to make a
paragraph or a text.

e Include a variety of test items such
as multiple choice and open-ended,
oral, written pictorial, and demonstrative
(performance) ones in your tests.

Dealing with different proficiency
levels in a FL classroom

A very common challenge in many
FL classes (especially state schools) is
to address different proficiency levels
in one classroom context. This is quite

12 | ROSHD FLT | vol. 35, No. 2,Winter 2021

common due to students’access to
different language institutes and self-
study applications, books, and language
teaching/learning websites and pages on
the Net and social networks. Using a one-
size-fits-all approach may have the risk of
overwhelming the higher-level students,
frightening and pressurizing the lower-level
ones, and ignoring the middle group (in
case of attending too much to either of the
extremes) (Brown & Lee, 2015). As in state
schools mostly there is no choice for the
teacher to place homogeneous students in
the same class, they need to follow certain
strategies to deal with this challenge. Here
are some tips:

e As language consists different skills,
components, learning and communication
strategies, and knowledge facets; it is
possible that the so-called lower-level
students have certain points of strengths
in one of these aspects. Identify each
student’s point of strength and encourage
them to develop and broaden it.

e Assign individual tasks to different
individuals or group activities based
on similar points of strengths that you
have identified in some students. A very
disappointing strategy is to divide them
into groups and give the teacher assistant
role to the higher-level students requesting
them to work with lower-level ones. Each
member of a group must have equal
responsibilities and there must be a shift
in the roles. In addition, as was mentioned
above, it is possible to have homo- as
well as heterogeneous groups in order to
minimize the disadvantages and take the
most out of the group work.

e Draw on the benefits of study skills and
learning strategies. Even the lowest level
learners can learn to look words up in a
dictionary, take notes, or help in preparing
a classroom wallpaper and drawing a map



teachers a better understanding of
learners’' needs, points of strengths, and
areas for growth (Tomlinson, 2014).

Dealing with different learning
and personality styles in a FL
classroom

Learning styles can be defined as
ways or preferences of an individual
approaching a range of tasks or students’
methods and theories of learning (Brown,
2000; Gardner, Kornhaber, & Chen,
2017). This makes styles different from
multiple intelligences which are intellectual
abilities. The difference between multiple
intelligences and learning styles can be
captured by the example that a person with
high levels of aptitude in linguistic or verbal
intelligence may prefer demonstrations,
pictures, lectures, written modes, movies,
songs, and many innumerable other
ways or styles. In other words, when
individuals have a deep understanding
of a particular skill or knowledge, they
may benefit from many different styles,
approaches, and ways of thinking about,
analysing, evaluating, and developing it. A
careful review of related literature reveals
an absence of clear criteria for defining
learning styles, lack of evidence on their
nature as either stable/fixed entities or
incremental/developmental constructs,
lack of relevant criteria for their recognition
and assessment, contradictory results,
and absence of a scientific basis (see
Gardner et al., 2017; Kirchner, 2017).
However, what is important is the fact
that all different types of the so-called
learning styles can be attended in a
classroom setting to better engage and
motivate learners. Here are some tips for a
language classroom.

o Diversify the designs, organizations,
and ways of presenting and delivering

new materials (i.e., input). Lectures

and explanations as the most common
teaching styles are not favoured by all
learners (Franzoni & Assar, 2009). Many
students get bored and lose attention
during long explanations and lectures.
Accompanying outlines, pictures,
demonstrations, maps, charts, clips, and
figures may be more appealing to different
groups of learners.

e Include both holistic and detailed
types of activities and exercises to tackle
top-down and bottom-up styles. Close
passages, puzzles, games, and maps
where the whole details are provided
are examples of holistic activities, while
providing step-by-step instructions or
finding specific details in a text or image
are examples of detailed field-independent
activities.

e In comprehension texts (i.e, reading
and listening), include both local and
global items. Local items are related to
scanning for specific content or details
while global items relate to searching
and choosing main ideas, gist, titles, and
messages.

e Auditory, visual and kinaesthetic
learning styles are different sensory
modalities for receiving and producing
input. Overemphasizing lectures, eliciting
only oral answers for the asked questions,
and requiring students to stay still all
through the class time are teaching styles
which are not congruent with the diverse
learning styles of different learners.
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for spatially intelligent learners.

e Include role playing, pantomime,
and team works which involve (bodily-
kinaesthetic) movement in language
learning tasks.

e Melodies, songs, rhythms, and choirs
are very helpful in motivating musically
intelligent language learners at different
age ranges. Asking them to write songs
and lyrics is a good way to empower both

their musical intelligence and writing ability.

e Use communicative approaches for
teaching. Interpersonal intelligence is a
category which can benefit greatly from
communicative approaches to language
teaching. They can lead groups and help
others in group activities, negotiations and
collaborations.

e Draw on personal projects such as
independent journal or composition
writings and consider silence periods for
accomplishing individual projects during
the class time as good ways to tackle
the high self-esteem of intrapersonal
intelligence types.

e Include as much information as
possible about natural world, space,
animals, and plants. Talking and writing
about pets, zoos, natural preserves, and
science museums; collecting leaves
with their names in English; and creating
observation books and sharing their
experiences and/or interests about zoos,
natural places, science museums, wildlife,
gardens, and space (by using binoculars
and telescopes) through speaking or
writing are attractive activities for naturally
intelligent language learners.

e Set the ground for critical thinking
and a philosophy-oriented approach
towards some topics as life and death
to encourage certain learners’ curiosity
and satisfy their philosophical awareness
at an age-appropriate level. Encourage
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their questioning and do not get bored
or impatient with them (existential
intelligence).

Learning styles can be defined
as ways or preferences of an
individual approaching a range
of tasks or students'methods
and theories of learning

The theory of Ml has been criticized
by scholars in both fields of psychology
and education. The first and foremost is
the reliance of research on a very broad
definition of intelligence and the nine
different intelligence categories offered
by Gardner. In other words, it is not clearly
explained whether these nine categories
are fixed and stable or are changeable and
can develop over time. All human beings
have these nine categories at different
levels or degrees of aptitude and not all
learning accomplishments and successes
can be related inclusively to one’s most
powerful or dominant intelligence. Another
criticism is that Ml concept lacks enough
empirical support and the literature is filled
with correlation studies. In other words,
the real operationalization of these nine
categories in real classroom contexts in
experimental studies are not explored
and evaluated enough in education in
general, and in foreign language teaching
in particular (Furnham, 2009; Klein, 1993;
Waterhouse, 2006).

Despite all these, the theory of Ml is
an attractive and widely-quoted concept
among teachers, researchers, and
even parents. The fact is that providing
language learners with different ways for
accessing input and demonstrating skills,
abilities, and knowledge improves their
engagement and learning and provides



Thereis a
tendency to
regard these
categories as
dichotomies;
however,
research
supports the
idea that,
in certain
categories such
- as different
learning styles
or intelligences,
different degrees of each category may
manifest as a continuum in different
contexts and in encountering different
problems (Kirchner, 2017).

A close examination of these categories
and subcategories highlights the fact that
there are many overlaps and similarities
amongst them. Besides, some researchers
argue that individual differences are
related to just the inborn facets and not the
acquired ones, which are not changeable
over time, while others expand individual
differences to any type of variation
that differentiates among individuals.
These discrepancies have caused
some researchers to criticize the over-
categorization and dichotomies provided
for individual differences. However, when
it comes to the real classroom context,
what matters is the practical guide that
these studies offer to the real practitioners
in a classroom. Given that the diversity
in these categories can be confusing for
many foreign language teachers, materials
developers, and syllabus designers,
research needs to offer affordable and
practical ways for dealing with individual
differences in foreign language classrooms.
This is the aim that the present study
attempts to delve more deeply into.

Dealing with different intelligences
in a FL classroom

Gardner’s (1999) idea of Multiple
Intelligences (Ml)—completed and
explained by other researchers as
Brualdi, 1996 and Waterhouse, 2006—
revolutionized the way intelligence quotient
(1Q) was defined. The most important
premise of this theory is that intelligence
is not a unitary construct but rather may
have many different manifestations. The
findings of many studies indicate the
over-dominance of certain intelligences
especially verbal (also referred to as
linguistic) type and ignorance of others
in language classes in general and FL
learning textbooks in particular. It has been
observed that certain language learners’
failures in language learning may be due to
their not being intelligent according to this
particular intelligence type. So how can a
language teacher compensate for these
incongruities in attending to all intelligence
types in a language classroom? The
following tips can be used to address all
intelligence types.

e Consider discussion groups, word
games and crosswords, short classroom
speeches and role playing and shows.
These are best for verbal or linguistic
intelligence types.

e Draw on puzzles and games especially
problem solving ones as they are helpful
for logically intelligent ones. These
activities include strategy games, teasers,
and logic games setting the groundin a
way that students can ask questions and
figure things out.

e Use maps, charts, and illustrations.
Drawing, painting and designing, creating
3-D objects, taking them apart and putting
them together again (based on oral or
written instructions), and using clips,
cartoons, and movies are more appealing

Vol. 35, No. 2,Winter 2021 IROSHD FLT| 9



Introduction

One of the most important challenges
that teachers in all classes usually face is
learners’ differences and variations. These
differences, which can be either inborn
traits or acquired skills, make teaching
a challenging and sometimes a tedious
job for many teachers and an interesting
and prevalent topic for researchers. While
some aspects of individual differences
are widely accepted as influencing
the whole academic orientation of a
person, some others are considered
controversial because of the contradictory
results reported in the literature or lack
of a scientific basis. However, a general
consensus exists that a one-size-fits-all
approach does not satisfy the needs of
different learners present in one classroom
(Borthwick-Duffy, Palmer, & Lane, 1996;
Dornyei, 2005; Dornyei & Skehan, 2003;
Skehan, 1991).

Finding the right routes to enrich the
lesson plans so as to achieve the highest
levels of satisfaction considering the
diverse needs of different students can
be quite an arduous task. As a result, the
burden of the work may hinder foreign
language (FL) teachers from providing
enough support for all these diversities.
Now more than ever, the weight of these
burdens is crippling for language teachers
due to the fact that learning a foreign
language is a ubiquitous event which
happens intentionally and with many
different motivation resources outside the
formal classroom borders. The present
paper intends to look more closely at these
diversities and to offer some practical hints
to handle them appropriately.

Individual differences in a nutshell

Individuals vary in immeasurable and
uncountable ways to the extent that
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even you cannot find two exactly similar
persons. These differences have a lot of
manifestations including Styles snch as

e cognitive or/and learning, field
dependent/independent, left/right brain
dominance, visual/auditory/kinaesthetic,
ambiguity tolerance, reflectivity/impulsivity,
and thinking/intuitive styles,

e personality types (i.e., risk-taker/
cautious, self-esteem, anxiety, extrovert/
introvert, and judging/perceiving),

e multiple intelligences (i.e., linguistic,
logical/mathematical, spatial, bodily/
kinaesthetic, musical, interpersonal,
intrapersonal, naturalist, and existentialist),

e proficiency levels (i.e., beginner,
intermediate, and advanced),

e gender,

o different degrees of aptitude for
language learning,

o different ethnic, linguistic, socio-
economic backgrounds, and

e even learning and communication
strategies.

One of the most important
challenges that teachersin all
classes usually face is learners’
differences and variations
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Abstract

Language learners’ differences, which manifest in many different ways, challenge teachers in
dealing with all learners’ different needs, methods and preferenc es. In spite of the fact that a
lot of controversies and criticisms exist in the literature regarding overemphasizing the role of
these differences in the success or failure of certain language learners, it cannot be denied that
that providing language learners with different ways for accessing and attending to input and
demonstrating skills, abilities, and knowledge improves their engagement and learning and
gives teachers a better understanding of their needs, points of strengths, and areas for growth.
The present paper aims to explore different arguments which have been put forth about these
differences and to offer practical tips and suggestions for dealing with them in a foreign language
classroom.

Keywords: individual differences, multiple intelligences, learning styles, heterogeneous classes

Vol. 35, No. 2,Winter 2021 |ROSHD FLT | 7



References

Basal, A. (2015). The implementation of a flipped classroom
in foreign language teaching. Turkish Online Journal of
Distance Education, 16(4), 28-37.

Berman, R. A. (2014). Engaging students requires a re-
newed focus on teaching. Chronicle of Higher Education,
61(3), 28-30.

Debreli, E., & Ishanova. I. (2019). Foreign language class-
room management: Types of student misbehaviour and
strategies adapted by the teachers in handling disruptive
behaviour. Cogent Education, 6(1), 1-22.

Denker, K. J. (2013). Student response systems and facili-
tating the large lecture basic communication course;
Assessing engagement and learning. Communication
Teacher, 27(1), 50-69.

Habibi, A. (2015). Utilizing a Facebook group in teaching
writing in higher intermediate classes. LIA Research
Journal, 8(1), 204-211.

Hong, K. H. (2010). CALL teacher education as an impetus
for L2 teachers in integrating technology. ReCALL, 22(1),
53-69.

Hsieh, H-F.,, Shannon, S. E. (2005). Three approaches to
qualitative content analysis. Qualitative Health Research,
15(9), 1277-1288.

IFP Editorial Staff. (2020, April 29). Iran develops distance
learning app amid coronavirus pandemic. Iran Front
Page. https://ifpnews.com/iran-develops-distance-learn-
ing-app-amid-coronavirus-epidemic

llomdki, L., Paavola, S., Lakkala, M., & Kantosalo, A. (2014).
Digital competence - An emergent boundary concept for
policy and educational research. Education and Informa-
tion Technologies, 21(3), 655-679.

loannou, A, Brown, S.W., & Artino, A. R. (2015). Wikis
and forums for collaborative problem-based activity: A
systematic comparison of learners’interactions. Internet
and Higher Education, 24, 35-45.

Kukulska-Hulme, A. & Sharples, M. (2016). Waypoints along
learning journeys in a mobile world. InW.Ng &T. M.
Cummings (Eds), Sustaining mobile learning: Theory,
research and practice (pp. 43-56). Routledge.

Laabidi, Y., & Laabidi, H. (2016). Barriers affecting success-
ful integration of ICT in Moroccan universities. Journal
of English Language Teaching and Linguistics, 1(3),
203-214.

Li, M., & Kim, D. (2016). One wiki, two groups: Dynamic in-
teractions across ESL collaborative writing tasks. Journal
of Second Language Writing, 31, 25-42.

Liu, M. H,, & Kleinsasser, R. C. (2015). Exploring EFL teach-
ers' CALL knowledge and competencies: In-service
program perspectives. Language Learning & Technology,
19(1), 119-138.

Mango, O. (2015). iPad use and student engagement in the
classroom. The Turkish Online Journal of Educational
Technology, 14(1), 53-57.

Mertens, D. M. (2014). Research and evaluation in educa-
tion and psychology: Integrating diversity with quantita-

6 | ROSHD FLT | vol. 35, No. 2,Winter 2021

tive, qualitative, and mixed methods. SAGE.

Musmar, R. D. S. (2018). Using Computer-Assisted Lan-
guage Learning (CALL) materials in English as Second
Language (ESL) classrooms: Perspectives of teachers
and students in United Arab Emirates. Journal of Educa-
tion in Black Sea Region, 3(2), 45-62.

Neumann, H., & McDonough, K. (2015). Exploring student
interaction during collaborative prewriting discussions
and its relationship to L2 writing. Journal of Second
Language Writing, 27, 84-104.

Nova, M. (2017). Utilizing video for technology integration
support in Indonesian EFL classroom: Usages and
obstacles. Indonesian Journal of EFL and Linguistics,
2(1),15-28.

Rashid, S. (2017). Computer assisted language learning in
Pakistan: Teachers’ perspectives. The Journal of Asia
TEFL, 14(4), 802-808.

Rekenes, F. M., & Krumsvik, R. J. (2016). Prepared to
teach ESL with ICT? A study of digital competence in
Norwegian teacher education. Computers & Education,
97, 1-20.

Sadaf, A, Newby, T. J,, & Ertmer, P. A. (2016). An investiga-
tion of the factors that influence preservice teachers’
intentions and integration of Web 2.0 tools. Educational
Technology Research and Development, 64, 37-64.

Tafazoli, D. (2017, December). CALL literacy [Workshop
presentation]. A series of workshops on computer-as-
sisted language learning. Islamic Azad University, South
Tehran Branch, Iran.

Tafazoli, D., Gobmez-Parra, M. E., & Huertas-Abril, C. A.

(2017). Computer literacy: Sine qua non for digital age
of language teaching & learning. Theory and Practice in
Language Studies, 7(9), 716-722.

Tafazoli, D., Gobmez-Parra, M. E., & Huertas-Abril, C. A.

(2018). A cross-cultural study on the attitudes of English
language students towards computer-assisted language
learning. Teaching English with Technology, 18(2), 34-68.

Tafazoli, D., Gobmez-Parra, M. E., & Huertas-Abril, C. A.

(2019). Attitude towards computer-assisted language
learning: Do age, gender, and educational level matter?
Teaching English with Technology, 19(3), 22-39.

Tafazoli, D., Gobmez-Parra, M. E., & Huertas-Abril, C. A.

(2020). A cross-cultural qualitative study on students’atti-
tudes towards computer-assisted language learning. The
Qualitative Report, 25(7), 1841-1855.

Tayan, B. M. (2017). Students and teachers’ perceptions into
the viability of mobile technology implementation to sup-
port language learning for first year business students
in a Middle Eastern university. International Journal of
Education & Literacy Studies, 5(2), 74-83.

Toffoli, D., & Sockett, G. (2015). University teachers’ percep-
tions of Online Informal Learning of English (OILE).
Computer Assisted Language Learning, 28(1), 7-21.

World Health Organization (WHO). (2020). Iran (Islamic Re-
public of): The current COVID-19 situation. https://www.
who.int/countries/irn/




Last but not the least is the issue of
technology access, cost, and availability.
In line with previous research, teachers
in this study highlighted the essence
of technology access and affordable
user cost for better teaching/learning
experience with Shaad. It should not be
forgotten that technology imposes some
financial expenses on families. Hence,
nation-wide successful distance language
teaching/learning with Shaad calls for
more systematic attentions to nation-wide
technology availability. Similar issues are
reported by different scholars in different
parts of the world. In the investigation
of the barriers for implementing ICT,
English language teachers in Morocco
counted some school-level barriers. These
included limited access to the Internet,
lack of computers, insufficient technical
support, and limited access to ICT (Laabidi
& Laabidi, 2016). The same issues
(e.g., technical concerns and network
sustainability) are reported as challenges
in MALL research (Kukulska-Hulme &
Sharples, 2016). The problems related
to old equipment and lack of appropriate
infrastructure within the school due to
technology expenses and maintenances
are similarly reported in Nova's (2017)
study.

We should not ignore the
opportunities that a local
application might bring into the
Iranian educational context

Conclusion

Due to the sudden COVID-19 outbreak,
face-to-face teaching shifted to online
forums. The Ministry of Education
developed and introduced a new platform
for education and moved to Shaad mobile

application. Drawing on a small group of

English language teachers’ experience in

using Shaad, a number of implications are

highlighted for a more productive teaching/
learning experience with this mobile app.

These include:

« offering more systematic CALL teacher
education and professional development
programs for in-and pre-service teachers
to enhance their CALL/digital literacy,

- increasing the range of technical support
and technological infrastructure and
facilities,

- providing more economical facilities for
educational institutions,

- offering a more extended and nation-
wide service to include teachers and
learners all across the country, especially
those who are located in geographically
dispersed areas with fewer facilities
available, to address education justice,

« offering higher bandwidth and Internet
services, and

« upgrading the technological features and
interface quality of the app.

We should not ignore the opportunities

that a local application might bring into the
Iranian educational context.
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test, and solving students’ problems”.

To make a complex definition simple,
classroom management is defined as a
“wide variety of skills and techniques that
teachers use to keep students organized,
orderly, focused, attentive, on task, and
academically productive during class”
(Abbot, 2014, as cited in Debreli &
Ishanova, 2019, p. 2). This finding is in line
with the results reported in Rashid (2017),
in which teachers in Pakistan highlighted
the importance of classroom management
and timing issues (also Musmar, 2018).

Many studies have concentrated
on the concepts of computer
and digital literacies and/or
competencies

A number of respondents believed
that effective Shaad app use was tightly
related to teachers’and also learners’
CALL /computer/technology literacy. In the
absence of such knowledge-base, teacher
and learners’ productive interaction
with technology might be impeded. A
significant body of research indicates the
positive effects of technology on boosting
interaction among teachers and students
(e.g., loannou, et al., 2015; Li & Kim,
2016). Neumann and McDonough (2015)
affirm that “interaction plays an essential
role in knowledge-building by creating
opportunities for learners to elicit help
from experts or simply articulate steps
in the problem-solving process through
internal or external speech” (p. 84). Given
that learner engagement and active
participation are substantial elements for
learning (Berman, 2014), CALL should
increase student engagement in both
inside- and outside-of-the-classroom
language activities (see Denker, 2013;
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Mango, 2015).

Many studies have concentrated on the
concepts of computer and digital literacies
and/or competencies (llomaki, et al.,
2014; Liu & Kleinssaser, 2015; Rgkenes
& Krumsvik, 2016; Tafazoli et al., 2017).
Tafazoli (2017) defined CALL literacy
as “the ability to use technology at an
adequate level for teaching or learning a
language” (n.p). Considering product end-
users, developing teachers' CALL literacy
should be one of the tasks of educational
scholars and teacher educators. The more
CALL literate students and teachers, the
more appropriately CALL applications will
be used.

In the same vein, the availability
of technology-related facilities and
infrastructure were two main factors that
teachers believed must be addressed for
a better experience. The absence of such
qualities, they believed, largely restricts
teacher/learner technology-enhanced
language teaching/learning experience.

There were teachers who suggested
to increase the attractiveness of the
interface to make it more engaging
for the learners. The loading speed of
the app was addressed by one of the
teachers who suggested improvements
in Internet connection qualities for better
future experiences. A number of teachers
suggested using tools and platforms like
Adobe Connect and Skyroom alongside
Shaad. For this group of teachers,

Shaad was more productive as social
software app whose primary mission

was asynchronous communication and
notification generation. Another concern
which was highlighted by the teachers
participating in this study was the essence
of providing them with relevant preparation
and training to enable them have a better
experience in using technology.
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Figure 1. The spherical model of L2 teachers’ integration of CALL
technology into the classroom (Hong, 2010, p. 61)

Methodology

To address the above-mentioned
research objective, a qualitative content
analysis design was applied. The directed
content analysis acts as the predictor of
the variables of interest to discover the
de/merits of technological tools based
on the collected data (Hsieh & Shannon,
2005). An online 9-item survey, which
was designed and developed using
Google Forms, was administered. A panel
of experts in different fields of CALL,
curriculum design, teacher education,
and English language teaching from
Australia, Iran, Spain, and New Zealand
commented on the first and second drafts
of the questionnaire until a consensus
was reached about the content of the
instrument. The final survey contained
five demographic questions regarding
the age, education level, gender,
teaching level, and teaching experience
of the participants and nine open-ended
questions.

Atotal of 12 (i.e.,, 11 females and 1
male) English language teachers with
the experience of using Shaad mobile

Contextual Foctors

application were
selected for the study
following criterion-
referenced (purposive)
sampling techniques
(see Mertens, 2014).
Participants took part in
the study on a voluntary
basis. Four participants
were Bachelor of Art
(BA) level students, five
were Master of Art (MA)
level students, and three
were Ph.D. students in

fields. As far as age was
concerned, the majority
of the participants were 42 and above,
two participants fell within the age range
of 36 to 41, and only one participant was
below 29 years. Teachers are referred to
using a code in brackets to protect their
confidentiality.

In response to this emergency,
in February 2020, Iranian
government announced
schools’shut down to limit the
spread of COVID-19

Results and discussion

carefully looking into teachers’
experiences (as mentioned in their
survey responses), it was observed that
three teachers considered Shaad app
productive for classroom management
and notifing learners. [T1] stated: “Shaad
application is a good device for informing
others. Also, it's useful for roll-calling".
Likewise, [T2] declared that:“It is effective
for classroom management”. The same
point was highlighted by [T3]:“l use Shaad
app only for checking the homework, final
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Introduction

The contagion of coronavirus was
reported in Wuhan, China, in December
2019. On March 11, 2020, the World
Health Organization (WHO) announced
that the epidemic led to COVID-19
pandemic all around the world. On
February 19, 2020, the Iranian government
reported the first cases of COVID-19 in
Iran. To date (by September 16, 2020) over
407,353 confirmed cases and over 23,000
confirmed deaths have been reported in
Iran (WHO, 2020).

In response to this emergency, in
February 2020, Iranian government
announced schools’ shut down to limit
the spread of COVID-19. The rapid and
sudden closure of schools required
an appropriate reaction by the Iranian
Ministry of Education (MoE). Meanwhile,
the Islamic Republic of Iran Broadcasting
(IRIB) started to broadcast some
educational programs based on the school
curriculum. Mohsen Haji-Mirzaei, the
Minister of Education, noted that:

It was necessary to devise a method to
enable the students to have an experience
of an atmosphere like the classroom in the
virtual space, and to enable the teachers
to have [a] two-way interaction with their
students in the platform of virtual space
and handle the question and answer
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process and the exams just like how they
did in the classroom. (IFP Editorial Staff,
2020, para. 4; brackets added)

Therefore, the MoE showed an initiative
by developing and running a national
mobile application called Shaad (meaning
happy in English) to assist school teachers
and students to change the situation
effectively. Shaad app is an acronym for
the term ‘Student Education Network’in
Persian. Now, based on the MoE's report,
“more than 60 percent of students and 94
percent of teachers have so far attended
64 percent of classes through the Shaad
app” (IFP Editorial Staff, 2020, para. 5).

Given that one of the main elements
of successful integration of technology
in language learning and teaching is
addressing teachers’ considerations and
exploring the applicability of the tools from
their lens (see Tafazoli, 2017; Tafazoli
etal., 2018, 2020), the present small-
scale study focuses on the reflections of
Iranian school teachers for improving the
productivity of teaching language with a
mobile application.

Research is abundant on teachers’
attitudes towards computer assisted
language learning (CALL) tools and
programs such as online informal
learning of English (e.g., Toffoli & Sockett,
2015), flipped classroom (e.g., Basal,
2015), Web 2.0 tools (e.g., Sadaf et al.,
2015), information and communication
technologies (ICTs) (e.g., Laabidi &
Laabidi, 2016), mobile-assisted language
learning (MALL) (e.g., Tayan, 2017), and
social networking services (SNSs) (e.g.,
Habibi et al., 2018).

Hong's (2010) spherical model of
second language teachers’integration
of technology in classroom informed the
design of this study.
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Abstract

This qualitative research reports the experience of a small group of Iranian English language
teachers in using Shaad application during COVID-19 pandemic and highlights their suggestions
for improving the quality of language teaching in this app. The participants were 12 English
language teachers. Drawing on self-report data, it was observed that teachers considered
different individual and contextual factors important in enhancing the productiveness of teaching

with Shaad.

Keywords: qualitative study, Shaad mobile application, Iranian English language teachers, COVID-19

Vol. 35, No. 2,Winter 2021 | ROSHD FLT |



TS 1AM (F ALYAd

Roshd Foreign Language Teaching Journal

# Managing Editor:
Mohammad Ebrahim Mohammadi
# Editor -in - Chief:

Mohammad Reza Sohrabi, PhD
Islamic Azad University

© Executive Director

Fatemeh Nami, PhD (TEFL)
Amirkabir University of Technology

Editorial Board

® Parviz Birjandi, PhD (TEFL)
Allame Tabatabaa’i University

® Parviz Maftoon, PhD (TEFL)
Iran University of Science and Technology

® Jaleh Kahnamouipour, PhD (French Literature)
University of Tehran

® (Hamid-Reza Shairi, PhD (French, Semiotics)
Tarbiat Modares University

® Mojgan Rashtchi, PhD (TEFL)
Islamic Azad University

® Seyed Behnam Alavi Moghadam, PhD (Linguistics)
Organization for Educational Research and Planning, Ministry of Education, Iran

® S. Susan Marandi, PhD (TEFL)
Alzahra University

@ Contribution to Roshd FLTJ:

The Editorial Board welcomes unpublished articles on foreign language
teaching / learning, particularly those based upon experiences gained from
and research done at Iranian schools.

€ Manuscripts:

If you intend to submit an article for publication, please send the type-written

copy together with its Persian and English abstract to:

fltmagazine@roshdmag.ir

The opinions expressed in Roshd FLTJ are the contributors’ and not necessarily
those of the Ministry of Education or the Editorial Board.




ROSHD FLP?

Foreign Language Teaching Journal

e English languge teaching with Shaad

¢ One Size Does not Fit all h

o The game maze of edutainment: How do English teachers get through? ]
¢ “Now We Are Six” ‘I"




