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Abstract
The aim of this study is conceptualizing flipped learning and the way it can be conducted in a 
classroom. At first, in the introduction, the issues of the traditional teaching method are considered 
to explain the necessity of flipped learning. Then, the conceptualization of flipped learning will be
considered. Reviewing the background of flipped learning, its components will be particularly 
discussed. The benefits of flipped learning will follow along with some concluding remarks.

Key Words: conceptualization flipping learning, elements of flipping learning, benefits of flipping 
learning
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Résumé
Enseigner une langue étrangère aux enfants : pourquoi ? A quel âge ? Comment ?
La nécessité de l’enseignement d’une langue étrangère à l’école primaire est l’objectif de 
notre étude dans cet article. Mais comment faut-il enseigner une langue étrangère à un public 
d’enfants, en général, et quelles sont les stratégies dans l’enseignement/apprentissage  du FLE 
aux enfants, en particulier ? Ce sont les questions auxquelles nous avons essayé de répondre 
dans cette étude. Tout d’abord nous allons nous focaliser sur les principales composantes de
l’enseignement d’une langue étrangère y compris  le FLE, celles qui peuvent contribuer à la 
réalisation d’un enseignement réussi des langues, un enseignement qui arrive à accomplir 
les deux principaux buts de l’éducation : le développement cognitif de l’enfant-apprenant une
langue étrangère et l’épanouissement affectif de cet enfant vis-à-vis de la langue cible. Ensuite 
nous allons parler des activités qui puissent intéresser un public d’enfants dans l’enseignement/
apprentissage  de la langue étrangère et qui sont adéquates à l’âge de l’enfant- apprenant. Nous 
avons essayé de montrer comment et par quelles méthodes faut-il intégrer les apprenants du 
niveau primaire à l’apprentissage d’une langue étrangère sans qu’ils soient découragés et tout 
en leur apprenant d’aimer à communiquer, parallèlement à leur langue,  dans une langue autre
que la leur.

Mots clés: langue étrangère, public d’enfants,  le développement cognitif, l’épanouissement affectif- 
méthodes, pratiques
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part of language learning and mobile 
devices can play a role in enhancing 
vocabulary learning. Several studies have 
also shown the impact of mobile devices 
on vocabulary learning (e.g., Abbasi & 
Hashemi, 2013; Agca & Ozdemir, 2013; 
Amer 2010; Chen, 2013). Drops, as well, 
aims to instill motivation in beginners 
to learn common words in a language.  
Breaking down the experience into bite-
sized chunks of five-minute learning 
sprints can make a complex learning 
process accessible and easy. Furthermore, 
Push notifications and motivational 
techniques keep learners coming back. 

Damanhouri, the co-founder of Drops 
elaborates on the issue of time limit 
by arguing that “It is enough for casual 
learners who travel to a new country and 
want to understand and speak basic 
expressions. For more serious learners 
5 minutes may be too slow and can seek 
the app’s premium options” (Damanhouri, 
2016, para. 4).  

Some suggestions can be made for 
further improvement of this application. 
Since the co-founders of Drops stated 
that the application is sufficient for people 
who want to travel to a new country and 
understand the basic conversation, 
it would be a good idea to add some 
everyday expressions and chunks or 
even sentences to the lessons, because 
knowing only vocabulary is not practical 
and does not enable learners to speak 
and communicate with others. Even 
grammar instruction could be added to 
the app in order to help learners produce 
structurally proper sentences on their 
trips.  Another recommendation is to add 
pronunciation test to the activities to make 
sure that learners have learned the word 
completely in terms of both meaning and 
pronunciation. Furthermore, the learners will 

benefit more if they are provided with some 
kind of feedback in their learning process
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be lost in the fast-paced world of Drops. 
There is no preliminary alphabet course. 
Third, sometimes the images provided 
for the word are so leading, meaning that 
the word ‘rainy’ for instance, is displayed 
on the screen, but the images that appear 
are a rainy cloud and a face of a person. 
So, in this way there is a mismatch among 
pictures and words in some occasions. 
Another downside to Drops is related to the 
syllable specification of the words. It would 
be a better idea if the syllables of the words 
were specified and words with one syllable 
precede the others, because the length of 
the word will affect the learning process. 

Finally, although users can purchase 
unlimited time for 48$ per year, five-minute 

Conclusion
Mobile devices like smartphones, have 

become part of our daily lives, and self-
regulated  learning can  be  developed  
by  transforming  these  devices  usage  
for  learning the language. Designed with 
a pleasing display, a fast pace and a fine 
balance between gaming and learning, 
Drops is a great app for learning another 
language. The thing that makes Drops 
distinguishable from other language 
learning apps is that it is extremely 
engaging and it keeps you constantly 
focused on the lesson

Vocabulary learning is an important 

One unique feature of drops is 
that it gives learners pictures 
paired with the word you are 
learning to help stimulate the 
brain and create language 
learning connections

blocks mean that they 
learn at a relatively slow 
pace. This would not be 
a problem for the ones 
who are not in a hurry 
to learn a language. 
For those who are very 
interested in a language 
and want to take their 
daily lessons farther, by 
paying for a fuller version 
they can boost what they 
are learning and it allows 
for multiple language studies, 
extended/ unlimited lesson times, 
and/or extra features that assist 
learning.
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Evaluation
Drops is a user-friendly application 

which in five minutes teaches learners new 
words and tests them by using various 
activities that keep learning interesting. 
A wide range of topics is also provided 
for the users of this application. It is also 
notable that Drops works both online 
and offline, and therefore removes the 
necessity for an Internet connection. 
One unique feature of drops is that it 
gives learners pictures paired with the 
word you are learning to help stimulate 
the brain and create language learning 
connections. Besides, the colors used in 
the activities are vibrant and attractive, and 
the style of memorization is very effective. 
This would be a perfect option for visual 
learners who learn and remember better 
when the materials are colorful and visual 
such as flashcards, images, illustrations, 
posters and so forth (Kumar, 2017). No 
matter what word category you are in, 
the older words are repeated so that you 
do not forget them. Repetition has been 
considered as one of the best ways to 
learn a new language. The importance 
is verified by Ghazi Saidi and Ansaldo 
who argue that “Since 1631, the most 
successful methodologies in L2 teaching 
and learning have included repetition 
and imitation of words” (2017, p. 1). The 
way that learners have to match and spell 
words in so many ways keep the brain 
active and working to learn everything.

With this application, learners do not 
need to type out words; they simply 
match words with objects or tap on letter 
combinations to spell out words, which 
saves more time for learning. Drops is 
designed in a way that learners navigate 
the interface using only rapid swipes and 
taps. Furthermore, there is almost no ads 
in Drops. Ads remove the fun out of the 
process, especially when they are notified 
with several pop-ups. There is only one ad 
displayed at the end of the session, and 
that is only if you click “x” on the window 
offering you more time. 

Compared to other language 
applications like Rosetta stone and the 
amount of content learners are provided 
with, the paid version of Drops is rather 
inexpensive, with about $48 per year. 
This is of course true for the non-Iranian 
learner who can actually pay the fee. There 
are plenty of more expensive programs 
that charge you not only when buying the 
program, but also a monthly fee when 
using it. An example of such applications 
is Rosetta Stone. Besides, to have access 
to about 100 topics in various languages is 
incredibly beneficial.

In spite of all the positive features of this 
application, there are still some cautionary 
notes. First of all, Drops is a vocabulary app 
only. It does not focus on grammar. It places 
a strong emphasis on building vocabulary 
through nouns, and pays little attention 
to grammar, usage and conjugations. 
Furthermore, learners will not be tested 
in speaking and pronunciation. For that 
reason, learners who are looking to become 
completely fluent in a language should 
consider Drops as a supplement resource. 
Second, Drops is related to the logographic 
languages like Japanese, Chinese, or 
Korean. Users have to know the alphabet 
of their target language or else they will 

Drops is a user-friendly 
application which in five minutes 
teaches learners new words 
and tests them by using various 
activities that keep learning 
interesting
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In order to relieve some of the pressure 
of learning a new language, Drops offers 
two opportunities daily by cutting the 
learning time into two five-minute bursts. 
There are also multiple opportunities to get 
more session time.  By maintaining a daily 
streak, learners can earn time bonuses 
from forty to three hundred seconds and 
get extra time added to their daily lesson.

procedure, whether they like the app and 
its features or not.

Technology has the potential 
to not only provide access 
to resources for learning in a 
superficial sense, but also to 
offer increased affordances for 
autonomous learning

An interesting feature of Drops is that 
the learners’ idea is asked at the end of 
the session and they can write a report 
and share their thoughts about the whole 

 Figure 9. Five minutes a day

Figure 10. Asking learner’s idea

At the end of the lesson, learners can 
view their stats, including accuracy 
percentage and streak bonuses, as well as 
review the words used in that session.

 Figure 11. Tracking the progress
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The next exercise includes unscrambling 
letters to practice spelling. Learners have 
to pull down letters in the right order like 
in Figure 5. Another spelling exercise 
requires learners to swipe along or tap on 
the letters in the right order as in Figure 6.

 Tapping on the right choice to indicate 
whether the word that comes with the 
picture is correct or incorrect is another 
type of exercise included in the lessons. 

An example is provided in Figure 7.

Figure 5. 
Spelling 
activity                       

Figure 6.
Spelling 
activity

Figure 7.Correct or incorrect word association 

One more activity involves tapping on 
the right bubbles to pair the correct match. 
Six bubbles appear on the screen. Three 
of them contains a picture and the other 
three have the words. A sample is provided 
in Figure 8.

Figure 8. Pairing
correct matches
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numbers, transportation, relations, body, 
colors, emotions, pronouns, navigation, 
mathematics, baby, car, marriage, 
agriculture, ecology, magic and fantasy, pets, 
prison, bicycle and jobs, to name a few.      

The app is gamified, meaning that it 
is designed in a game form using quick 
swipes to keep the users in tune with 
the rhythm. After the learner has chosen 
the topic, the first word will appear with 
its picture along with a voice narration 
pronouncing the word. Drops pronounces 
each word and phrase throughout the 
lesson. If the language chosen is not 
English, the English translation of the word 
is also provided. The first task that appears 
is shown in Figure 2. Learners can drag 
the word down to learn a new word, or 
drag up if they would rather skip it.

Figure 2. First word appearance

When 5 minutes is finished, learners 
have to wait 10 hours until the next session 
begins. Each lesson takes five minutes a 
day. During that time, a number of new words 
will be introduced and a set of exercises 

is presented. The lessons demand focus 
and the fast pace of the game keeps the 
user challenged in reacting quickly when 
recalling the words. The methods used 
to design the app are based on memory 
techniques (Damanhouri, 2016). Therefore, 
the exercises seem more like quick games 
rather than classroom worksheets. Various 
exercises such as visual association, spaced 
repetition, adaptive learning and quick 
pace learning are provided which will be 
discussed in detail further in the paper.

Visual association is matching pictures 
to their translations, sometimes two 
pictures are shown and sometimes four. The 
examples are provided in Figures 3 and 4. 

Figure 3. Visual 
association 

Figure 4. Visual
association
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learners to have access to resources in 
out-of-school contexts. As a result, there 
is now a much richer appreciation of the 
role of learning outside the classroom, 
mainly in terms of the time learners 
spend learning, practicing and using 
the language in non-formal learning 
environments.

In order to get the most out of the time 
spent on learning, developing autonomous 
learners is of paramount importance. 
Developing learner autonomy is a 
process engaging students in assuming 
responsibility for their own learning. It 
is not surprising, given the emphasis 
on student-centered pedagogy and on 
accommodating student diversity. The 
dramatic increase in online resources, 
network services, and educational 
software together provide new 
opportunities for self-directed autonomous 
learning. 

Extensive usage of mobile devices has 
spawned numerous mobile applications 
in English language learning, yet lack 
of information on many of the apps is 
evident. The necessity for research on 
the available apps, therefore, is of the 
essence to the present theories related to 
MALL. The present study, thus, narrows 
the focus down on one such app, Drops, 
and explores its potentialities for second 
language learning. 

Description 
To use Drops, users must download it 

from Google Play/ iTunes and install it on 
their Android/iOS devices. Next, learners 
are given a list from which they can choose 
their target language. The list provides 
learners with 28 options:  Arabic, Chinese 
(Cantonese and Mandarin), Danish, 
Dutch, English (American and British), 
Esperanto, French, German, Hebrew, 

Hindi, Hungarian, Icelandic, Indonesian, 
Italian, Japanese, Korean, Norwegian, 
Portuguese (Brazilian and European), 
Russian, Spanish (Castilian and Latin 
American), Swedish, Tagalog, Turkish and 
Vietnamese. The app has a dictionary 
which includes more than 1700 words that 
are relevant for 60 percent of everyday 
conversation (Jones, 2017). Compared to 
similar apps on the market, Drops provides 
a wide range of languages. 

After choosing the target language, the 
learners are provided with two options 
to choose their language proficiency: 
Beginner and Intermediate. In this study 
we are taking the English course, and for 
the sake of argument we will put the curser 
on Intermediate (see Figure 1).

Figure 1. Language levels  

Next, a list of topics is presented to the 
learners from which they can choose. The 
first topic is related to food and is available; 
other topics are locked until the learner 
makes progress and unlocks them. The 
topics include food, drinks, essentials, 
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Application details 
é Application name: Drops 
é Developer: PLANB LABS OU 
é Product type: Smartphone application 

software
é Category: Education
é Language(s): multilingual       
é Level: Beginner/ Intermediate 
é Media Format: APK/IPA
é Age rating: 4+
é Operating system: IOS/ Android 
é Hardware requirements: Smartphone
é Size: 95.4 MB
é Price: Free

Introduction
We live in a world in which technology 

permeates every aspect of our lives. 
The growing use of technology has been 
also changing second language (L2) 
teaching and learning. Technology makes 
learning engaging, flexible, and heuristic. 
Additionally, it boosts productivity and 
efficiency (Halverson & Smith, 2009). As 
Reinders and White (2011) have aptly 
pointed out, “technology has the potential 
to not only provide access to resources 
for learning in a superficial sense, but 
also to offer increased affordances for 
autonomous learning,” (p. 1). They maintain 
that technological advancements have 
increased “opportunities for interaction, 
situated learning, and support for learning 
outside formal contexts,” (p. 1). Moreover, 
technology can provide a source of real 
language, inspire creativity and bring new 
opportunities to people, and motivate 
learners to produce more language 
(Stanley, 2013).

Mobile and hand-held devices such 
as smart phones, tablets, laptops and 
various audio and video players stand 
out among the technological innovations, 
thanks to their practicality and popularity 

(Nushi & Eqbali, 2018). In fact, mobile 
assisted language learning (MALL), a 
subset of e-learning, is a rapidly growing 
field with promising implications for 
language learning (Pachler, Bachmair & 
Cook, 2010). Mobile phones with user 
friendly interfaces, ubiquitous access 
and improved data storage and retrieval 
capacities offer a good platform for 
learning (Gabarre, Gabbarre, Din, Shah, 
& Karim, 2014; Godwin-Jones, 2011; 
Miangah & Nezarat 2012).  Jalalifarahani 
and Ghovehnodoushan (2011) also write 
that “among the most noted affordances 
for MALL is ubiquitous access to learning 
anytime at any place that the user has 
reception” (p. 527).  The idea of learning an 
L2 anytime and anywhere through the use 
of mobile devices can provide motivation 
owing to the fact that the learners shoulder 
the responsibility of their own learning 
process, which in turn gives them a feeling 
of authority over the process (Thornton & 
Houser, 2005). Furthermore, this flexibility 
makes it possible for adult learners to 
minimize their unproductive time, which 
may enhance their work-education 
balance.

The idea of learning an L2 
anytime and anywhere through 
the use of mobile devices can 
provide motivation owing to the 
fact that the learners shoulder 
the responsibility of their own 
learning process, which in turn 
gives them a feeling of authority 
over the process

More recently, and perhaps more 
liberatingly, mobile technologies also allow 
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Abstract
The widespread growth and availability of hand-held devices such as smartphones and tablets have 
changed the way we learn a second language. There are now many applications that language learners 
can easily install on their portable electronic devices to help them with their language learning. The 
present study focuses on one such application named Drops. Limiting the learning time to five minutes 
per day, Drops teaches many languages, spanning from German and Portuguese to Korean. The 
app places a heavy emphasis on building vocabulary through providing pictorial data for each word. 
Drops, however, has a few shortcomings and, in this review, the merits and demerits of the app will be 
discussed.
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Media Review Template
Title plus author’s full name and affiliation
Abstract (not more than 200)

The abstract is a crucial element of any academic article; it not only summarizes your paper but 
also helps it reach the right audience. Your abstract should be written in both English and Persian; it 
should appear in block format, single spaced and justified. The abstract should include: 1) a brief (one 
or two sentence) introduction; 2) the media selected for the review and the significance/ purpose of 
the review/ selection; 3) major findings and; 4) recommendations.

Introduction (approximately 450 words)
The introduction should give a broad view of the field of educational technology with a focus on 

the role of technology in second/ foreign language education. It then narrows the focus on the media 
selected for the review and how and why the review can contribute to second/ foreign language 
learning and teaching. 

Description (approximately 550 words)
The authors need to describe the media tool as accurately as possible, preferably using photos and 

graphics that make the description engaging and interesting to read. The description should tell the 
readers about where they can find/download the media, what its different sections are and what the 
features and purposes/functions of each section are, etc.

Evaluation (approximately 350 words)
In this part the overall value of the media review and its contribution to second/ foreign language is given, 

followed by its strengths and/or possible weaknesses. The authors can offer their own and research-
supported suggestions on how those shortcomings can be removed or taken care of.

Conclusion (Approximately 250 words)
The review ends with a conclusion that summarizes the main points and make specific 

recommendations on the use of the media for second/ foreign language learning and teaching.

References
References should be up to date and written in APA style. The number of references 

should not exceed 10.

Media 
Review

Media/Application details 
The authors should list the product 
details including:
Publisher: 
Product type: 
Language(s): 

Level: 
Media format: 
Operating systems: 
Hardware requirements: 
Supplementary software: 
Price: 

Coordintor: Musa Nushi
Email: M_nushi@sbu.ac.ir
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in either the first or last sentence of a 
paragraph. Ask them to look for the words 
repeated over and over again. Ask them 
to underline all the supporting details that 
directly support the main idea.

Step 4: Once the passage has been 
read completely, pass out Main Idea 
Graphic Organizer and have the students 
work collaboratively to write the main idea 
and the supporting details on the graphic 
organizer (See Appendix 1). 

Step 5: Repeat this activity several 
times during the different class sessions 
so that students can fully understand how 
to determine and state the main idea and 
details. If students have difficulty finding 
the main idea, read the passage aloud 
and provide choices for the main idea 
statement and the details. Challenge them 
to state the main idea since students need 
to be involved in many guided practice on 
short texts in order to acquire mastery in 
identifying the main idea.

Step 6: As a follow-up activity, get them 

to read more assigned reading passages 
and fill in the graphic organizer at home.

Conclusion
When students are equipped with 

the skill of identifying main ideas and 
working out the relationship between 
main ideas and supporting details, their 
reading comprehension improves. Main 
ideas let students differentiate between 
the important information and the less 
important details in a text. 

The ability to identify the main idea in a 
text is critical for students to gain meaning 
when reading. The teachers should 
explicitly teach students the concept of 
main idea. When teaching the main idea, 
first short one paragraph texts should be 
chosen on a familiar topic. Then, two or 
more paragraph texts are introduced.

Reference
Pressley, M., Wharton-McDonald, R., Mistretta, J., & 
Echevarria, M. (1998). Literacy instruction in ten fourth- 
and fifth-grade classrooms in upstate New York. Scientific 
Studies of Reading, 2, 159-194.

Appendix 1

Main Idea
The main idea tells about all the parts of a text in just a few words.
Every text has a main idea and details.
Details tell about the parts of the text.

MAIN IDEA 1:
Exercise is important.
DETAILS:
It keeps body and mind healty. You 
feel good and look good.

MAIN IDEA 2:
Aerobics effectively affects health. 
DETAILS:
Your heart gets stronger or bigger. 
The number of blood cells increases.
Blood carries more oxygen and 
moves more easily.

MAINE IDEA 3:
Exercising makes you feel happy.
DETAILS:
Body releases endorphins.
Brain enjoys the extra oxygen. 
You hardly think about what bothers 
you.

MAIN IDEA 4:
Doing exercise makes you feel 
proud.
DETAILS:
It makes you stronger.
You do the things better.
You feel better.

TOPIC:
EXERCISE
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Quick Guide
To enhance the comprehension of a text, 

students are required to read selectively. 
This reading comprehension skill helps 
them consciously determine what part 
of a text is important, what is supportive, 
and what is less important. Pressley et al. 
(1998) found that students' comprehension 
was not boosted by merely reading more 
text but applying reading skills can improve 
comprehension. Teachers as models can 
show the students how to identify the main 
idea and details in a text and organize 
the information in a Main Idea Graphic 
Organizer.

Proficiency level: High school students-
grade 12

Activity time and place: 30 minutes to 
model the main idea identification skill in 
the 1st class session

Materials: Students’ English Book as 
well as various reading passages, Main 
Idea Graphic Organizer for all students

Key Words: main idea, detail, topic, 
                       graphic organizer

Introduction
Students will be better readers and 

comprehend more if they are explicitly 
taught how to classify the information 

in a text into the main idea and details. 
Teachers play the role of a model for the 
students to show them how to find the 
main idea and the details supporting the 
main idea. Students are provided with 
reading passages each session of the 
class as well as the graphic organizer to 
practice this skill. 

Lesson Procedure: 
Step 1: Choose a short text or section 

of text and read it prior to the reading 
session. Here the first lesson of Learning 
to Read English for pre-university students 
has been chosen.

Step 2: Explain the concepts of main 
idea, details topic and their important role 
in text comprehending to students. The 
topic of a text is the subject, or what the 
text is about. A topic can be expressed as 
a noun or a noun phrase. Some examples 
of topics include education, memory, and 
exercise. However, an idea is what you 
say about a topic, which is expressed as a 
sentence. 

Step 3: Read the selected text aloud 
to students and give explanations 
wherever necessary. Model the process 
of determining the main idea of a text. Let 
them know that a main idea is the most 
important idea in a passage usually stated 

Fatemeh Nikui Nezhad, English Teacher, Kashan.
 Email: fnikui@yahoo.comMain Idea 

Graphic Organizer
Fatemeh Nikui Nezhad, English Teacher, Kashan.
 Email: fnikui@yahoo.com
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Guidelines for Publishing in My Contribution
The column entitled My Contribution is a recent initiative which is intended 

to be a forum for sharing lesson plans and procedures for classroom activities. 
Our assumption is that all teachers have original ideas for running their lessons 
which work for them. We welcome a contribution which reflects an original idea. 
Ideas taken from teachers’ guides can be of no help unless they are sufficiently 
modified. The sign of an original idea is that it is a source of excitement and pride 
to the originator to the extent that he/she would like to tell others how it works. You 
can imagine yourself telling your colleague in a very simple clear language how 
you carry out the activity in your class in a stepwise manner. As your account is 
procedural it follows a certain structure which is different from the structure of a 
research article. The column includes instructions which tell the reader how to carry 
out the teaching activities like the ones one can find in a recipe. In some cases 
specially in the conclusion part you might want to provide a rationale for the activity 
by referring to the literature but this needs to be kept at a minimum. 

It should be noted that a lesson plan is the blueprint of those teaching activities 
that are to be done in the classroom to teach the textbook content with the aim of 
achieving its objectives. Every teacher tries to plan the content in his/her own style 
so that he/she can teach systematically and effectively. You can see the detailed 
guidelines for writing My Contribution in in the box below.

Your “My Contribution” should include:
 A title, your name, affiliation, and email address;
 A “Quick guide” to the activity or teaching technique; 
 No more than 700 words excluding the appendixes; 
 An introduction (i.e. overview) followed by preparation and procedure steps and 

a conclusion.
It should be:

 In Microsoft Word format; 
 Double-spaced with an extra space between sections.

Coordintor: Jafar Dorri
Email: Jafar_dorri@yahoo.com

My 

Contribution
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6. What ---------- do you like to do during 
the holidays?
7. Have you ever been to a ------- 
country?
9. Have you ever swum 
in an ---------?
11. Have you ever tried 
----------?
12. Have you ever 

gone ----------?
13. Have you ever 

climbed a -------------?

Down
1. Have you ever gone 

----------?
2. Have you ever gone 

-------------?
3. Have you ever ridden 

a ---------------?
5. I think bungee 

jumping is ----------- .
8. I like sky diving 

because it is --------- .
10. Have you ever tried 

------------ ?

Answers to the Funny Riddles:
1. A bottle!
2. A yard!
3. A comb!
4. A bed!
5. A sandal!

Word Bank
 race
 bungee 
 jumping
 ocean
 surfing
 rafting
 activities
 foreign
 dangerous
 exciting
 scuba diving
 mountain
 camel
 sky diving

References:
Quotable Quotes: http://www.azquotes.com
Caricature: http://www.google.com
Teaching Tips: https://owlcation.com
Jokes: http://iteslj.org/c/jokes-short.html
Funny Riddles: http://eslmobi.com/3i/a_riddles.htm
Crossword: http://www.esl-galaxy.com
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and down out of his seat or whistling or 
whatever other annoying thing the kid can 
come up with to disrupt the class.

Once you tell the kid to stop, you have 
another kid mock you by saying, “Yeah, 
stop that. Don’t you know you are annoying 
everyone else?” These kids are in high 
school. Most completely understand the 
dynamics of the class: good and bad.

When a kid “appears” to be “helping” 
you with discipline, it is probably a case 
of mocking you to get a laugh or to get a 
group to start in on their buddy to create 
the drama. I simply say, “I have it handled, 
and I don’t need your help.” Abrupt and 
to the point. They know when they have 
crossed the line.

You are Going to be All Right.
I hope these are helpful tips to get you 

started on a good school year.
It doesn't matter if you are a new teacher 

or a veteran teacher who sees a problem 
with a class of 35 – 40 students coming in; 
using clear strategies will help your year 
go by much smoother for you and your 
students.

The strategies also allow you to build 
relationships with students rather than 
letting constant tension control the 
classroom.

Some educators may disagree, but 
going in strong sets up the tone for the 
year. You can always loosen up as you see 
fit throughout the year.

JOKES
1
My friend said he knew 
a man with a wooden 
leg named Smith. 
So I asked him "What 
was the name of his 

other leg?"
2
The doctor to the patient: 'You are very 
sick' 
The patient to the doctor: 'Can I get a 
second opinion?' 
The doctor again: 'Yes, you are very ugly 
too...'
3
Patient: Doctor, I have a pain in my eye 
whenever I drink tea. 
Doctor: Take the spoon out of the mug 
before you drink. 
4
Patient: Doctor! You've got to help me! 
Nobody ever listens to me. No one ever 
pays any attention to what I have to say.
Doctor: Next please! 
5
Mother: "Did you enjoy your first day at 
school?" 
Girl: "First day? Do you mean I have to 
go back tomorrow?

FUNNY RIDDLES

1. What has a neck, but 
no head?

2. What has three feet but 
no legs or arms?

3. What has teeth but 
can't bite?

4. What has 4 legs and only 1 foot?
5. I bind it and it walks. I loose it and it 

stops. What am I?

(Check below for the answers.)

CROSSWORDS: 
A more advanced crossword:
Have you ever tried bungee jumping?
Across
4. Have you ever seen a car ---------?
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for any situation that might arise.
 
7. Have administrators visit
After I let my administrators know, they 

would periodically show up in the room 
either a couple of them or just one. What 
I loved was that they never made it seem 
like a visit for discipline. They would come 
in, ask how I was doing, ask the kids how 
it was going, and actually conversed with 
them. It gave the kids a good feeling to be 
recognized by the administrators in a good 
light rather than in the cloak of shame 
when they are sitting in the office.

When you have a class with too many 
troublemakers, the administrators can 
really have a positive influence by just 
making an appearance and showing 
interest. You must let them in on the 
situation, and tell them you want them as a 
preventative measure, not a last resort.

8. Never let them know they are 
getting under your skin

As soon as you let troublemakers know 
that they have gotten under your skin, they 
have you right where they want you: angry, 
agitated, anxious, defensive. No, no, no! 
Do not allow this to happen.

Again, you have to set guidelines 
from the first day. You must also loosen 
up enough that you can find humor in 
something they just did that you would not 
otherwise find humorous. You will have a 
miserable year if you allow them to make 
you show what you are actually feeling. 
They love it when you “go off the deep 
end,” especially in the beginning when they 
do not know you.

Keep reminding yourself that their 
success is your success. You just need to 

control the type of success.

9. Treat students with respect
From the first day, always remember you 

are the adult and they are the student. You 
must also show them respect if you want to 
receive it in return.

If a kid is constantly acting up in class 
and nothing has worked, go out in the 
hall with the kid and say, “Listen, you are 
disrupting the class which is not good for 
anyone. There are students in there who 
want to learn, and you are keeping them 
from it. I know you are just having a good 
time, and I don’t think you are a bad kid. 
It is just that you and I each have a job to 
do in there. You need to be quiet and calm 
while I am teaching, and I need to keep my 
focus. There are appropriate times for this 
type of behavior, but in the middle of class 
or work time is not the time or the place. 
Now, let’s go back in and act like decent 
human beings to each other.”

That last line usually gets a smile. I 
treat a disruptor with respect (when their 
behavior hasn’t gone overboard), and 
in return we go back into the class and 
things are better. Kids need to know adults 
understand and respect them. Sometimes, 
the teacher does have to send the student 
to the office. Many times it can be handled 
one-on-one and a new respect for each 
other grows from those times.

There are times that you have to 
constantly work on that student-teacher 
relationship.

10. Tell the disruptive student you do 
not need his or her help

It is inevitable. You will have one kid 
misbehaving, you tell the kid to stop 
talking or tapping his pencil or getting up 
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I hear, “Shhh, shhh, shhh!” all over the 
room. I act like I did not even recognize 
the loudness in the room, and I start or 
resume.

There have been a few times that it has 
taken a class too long to quiet down. In 
those few occasions, I say, “Obviously, 
you know what is going on today. The 
assignment is on the board. I am not 
wasting my time with you. You are on your 
own.” They are all aghast. I go back to my 
desk, and one at a time the kids trickle 
back asking for help. This may seem 
harsh, but it works. I do eventually go 
back to the front of the room and ask in 
a humorous, sarcastic tone, "Would you 
like me to explain?" They usually give a 
resounding, "Yes!"

Even though they would like to make you 
think you are unimportant at times, most of 
them know they need you.

4. Learn their names
I have to admit, learning their names is 

the hardest part for me. I start looking at 
rosters over the summer.

If you have a troublemaker in class, 
you want to be able to call that student 
by name on the first day of school. 
Unfortunately, the ones who want to 
cause problems are the ones easiest to 
remember.

The kids who do not say much are the 
ones I need to work on most.

Remembering their names shows all 
your students that you care about who they 
are and what they do. Many times, just 
knowing a name will help stop a kid from 
creating trouble.

5. Send the first disrupter to the hall 
and the second to the office

In the beginning of the year, you must set 

the tone.
If they are going to make trouble in my 

class, I give the first warning, “The first one 
goes to the hall and the second one goes 
to the office.” There are usually at least two 
pushing the buttons - many times together.

You must follow through with the threat 
so they know you mean business. When 
you show them in the beginning of the year 
that your objective is to teach them and 
not babysit them, they get the message 
quickly.

Students love to test teachers. Not 
because they are "bad" but because they 
are kids. Try to remember your own school 
days so you can relate to them before it is 
irreparable.

When you send a kid to the hall, make 
time to discuss the problem clearly. Some 
students, even in high school, do not 
understand why they are being disciplined. 
Make it clear in a way that lets the student 
know you want their success.

The same goes for if you send a student 
to the office. Find a time to discuss what 
happened that led to the discipline. If kids 
know you are still on their side, they will try 
harder to do better for you.

6. Let your administrators know 
about your class

This past year, I had a class full of boys 
who were childhood friends and loved to 
have fun and aggravate. They wanted the 
tone to be a “them against the teacher” 
tone and made it clear from the beginning.

I went to the administration about it. They 
knew the boys already, not just from having 
them in their office but also knowing them 
in the community. These were not bad 
kids. They just wanted to have fun. I totally 
related. Letting the administrators know 
about the situation prepares you and them 
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4
“I don't go looking for trouble. Trouble 

usually finds me.” 
J. K. Rowling

Teaching tips: 10 Strategies 
for Teachers: How to Deal With 
Disruptive Troublemakers

1. Have a sense of humor
In the classroom, you have to have a 

sense of humor. If you do not, the kids will 
not like you and you will not like the kids 
because there will be a disconnect. Using 
a sense of humor with high schoolers is 
the best way to disarm a bad situation. You 
also have to be careful with your sense of 
humor. If you carry it too far and students 
do not understand their limits, you could 
have a potential rowdy class who thinks 
you are a clown who can be a push over. 
Dispel this notion by constantly giving 
the kids guidelines. Once they have the 
guidelines for classroom behavior, they will 

5
“In the world of comic books, 

"troublemaker" means someone who has 
some sense of dignity.” 

Frank Miller

NO COMMENT!
 

Share your ideas with us: azimi.hz@gmail.com

“get” your sense of humor.
2. Never raise your voice
Disruptive troublemakers are just waiting 

for you to raise your voice or yell at them. 
They love it. It gives them a chance to 
raise their voice and argue back. They love 
retelling stories about the teachers who 
"lost it." They love knowing they were the 
ones who caused it. Be careful that you 
don't show up in their Twitter feeds. Do not 
give them the pleasure. Calm, cool, and 
collected is the key.

3. The silent stare
When students in my class are talking 

too much or out of their seats, I stand in 
front of the class and simply stare at them. 
One of the students gets the hint. Then 

 Vol. 33, No. 3, Spring  2019 |  | 19



PREFACE
We all have had difficult classes! Not in 

terms of teaching but in terms of dealing 
with some students who like to make 
trouble! We call them troublemakers! 
They always talk to other classmates, 
are careless about class rules, attend the 
class later than others, and may even talk 
back! Well, dealing with these students IS 
important because if we deal with them in 
a negative way, we may risk managing the 
whole class let alone these very students! 
The present issue hopes to bring to 
your attention this significant classroom 
management problem.

Write to us and explain your way of 
dealing with troublemakers. Your student 

may be our student the next semester! 
azimi.hz@gmail.com

QUOTABLE QUOTES
1
“A society that gets rid of all its 

troublemakers goes downhill.”
Robert A. Heinlein
2
“We all have private ails. The 

troublemakers are they who need public 
cures for their private ails.” 

Eric Hoffer
3.
“From a certain point of view our real 

enemy, the true troublemaker, is inside.”
Dalai Lama

English 
through Fun

Hadi Azimi 
Assistant Professor in ELT, Schools of Medicine,
Shahid Beheshti University of Medical Sciences, Tehran, Iran
Email: azimi.hz@gmail.com
Zahra Kobadi Kerman
MA in TEFL, Islamic Azad University, Central of Tehran Branch
Email: zahra.kobadi@yahoo.com

Managing

Troublemakers!

|   | Vol. 33, No. 3, Spring 2019  18



Shopping

Take Care of Children 

Help the 
Grand Parents

Clean the House

Help at H
ome

For Adults
For children

Help at Home

Play with
Other Children

Other

 Classes Help for Study
Help out of Home

Furniture

Not mentioned 
above

 Vol. 33, No. 3, Spring  2019 |  | 17 



conducted on students’ scores of the 
post-tests. The results showed that there 
was a significant difference between the 
students’ scores in the experimental and 
control conditions. (t (14) = 6.90, p < 0.5). 
The test, therefore, showed that the overall 
mean scores of experimental condition 
were significantly higher than those of the 
control condition.

In sum, the results of the study and 
the examination of three sources of data 
revealed that the students who were taught 
through mind mapping technique could 
improve their writing skill more effectively. 

Reflection
In this action research, I carefully 

examined the effects of mind mapping on 
the development of the students’ writing 
skill.  The results of the investigation based 
on three sources of my own observation, 
regular quizzes, and final exam showed 
that the use of mind mapping techniques 
enhanced the writing abilities of the 
learners of the experimental group more 
than the learners who were taught through 
the conventional teaching techniques 
in the control group. This study, thus 
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suggests that teachers can effectively 
employ this technique to enhance their 
students’ productive skills.  However, 
since the scope of this study was limited 
to writing skill, future studies can be 
conducted on other areas such as note 
taking, preparation for conferences, 
giving presentation, as other preparatory 
techniques for the development of different 
language skills.
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Appendix
Examples of mind maps drawn by 
students:
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by asking them to sit for a writing test. The 
students in both classes were supposed 
to write about the following topic: “Write 
about Yalda Night. What do people usually 
do in your country on this occasion?” Their 
writing samples were scored and recorded 
for future comparisons. 

After teaching the students for 20 
sessions (in 10 weeks), they were tested 
at the end of the summer course.  More 
specifically, they were asked to write 
a 100 word essay about the following 
topic: “Write about the first day of your 
elementary school. How did you feel?” All 
writings were reviewed and graded and the 
performances of the two groups were then 
compared. 

As I mentioned, the goal of this study 
was to improve the writing skills of my 
intermediate learners in conducting 
the research. I monitored the students’ 
progress based on ongoing assessments. 
However, in order to ensure the 
consistency of my ongoing assessments, 
I took a final test at the end of the 
semester. Therefore, I had the students 
sit for a writing test about their first day 
of elementary school and how they felt. I 
scored and compared the students' writing 
performance to examine the effects of 
mind mapping on their writing skill. 

Evaluation
The progress of the students in terms 

of writing skill was investigated through 

three main sources. First my observation 
throughout the course, helped me develop 
a judgment about the effectiveness of 
mind mapping technique. In particular I 
observed that the use of this technique 
increased students’ motivation for 
writing and at the same time engaged 
them in the process of education. In 
addition, the daily quizzes provided a 
benchmark for comparing the students’ 
performance in the two classes of control 
and experimental groups. Although 
providing a systematic account of the 
students’ gradual progress went beyond 
the purpose of the research study, the 
overall comparison of the average scores 
of the students showed the positive 
impact of mind mapping technique. The 
last source that I relied on to examine the 
effectiveness of mind mapping technique 
was the final exam of the students. That 
is, in order to see the treatment effects 
on students’ scores in the final exam their 
scores were calculated. As the following 
table shows, the experimental group 
achieved higher scores. 

Descriptive statistics of final exam
Groups of students Number Mean scores SD

Experimental 15 14.54 3.22

Control 15 13.97 3.14

In order to examine the potential 
effect of mind mapping on students’ 
scores, independent samples T-test was 



Planning
Scholars have considered mind mapping 

a very effective method of optimizing 
learning capacity and understanding of 
how the elements of complex structures 
are connected together. By definition, a 
mind map is a powerful graphic technique 
which provides a full range of cortical 
skills in a single, strong manner. Mind 
mapping has been defined as ‘visual, 
non-linear representations of ideas and 
their relationships’ (Biktimirov & Nilson, 
2006). In other words, mind maps support 
cognitive depth as one of the main 
learning strategies recommended by 
educationalists (Borovková, 2014). 

Mind maps give space for making 
our notes and learning more personal. 
Connecting known and unknown, old and 
new, personal and general information 
is possible through mind mapping. In 
addition, mind maps which are created 
by the students themselves are unique 
products of theirs and therefore much 
more valuable for them (Borovková, 2014).  

In the present action research I intended 
to examine whether mind mapping can 
help my students improve their writing 
skill. I began this study by considering a 
key question of whether the use of mind 
mapping technique can have any effects 
on my students’ writing achievement. 
Since I had already studied about the 
effect of this technique on speaking skill, I 
predicted that such an effect can also be 
applicable to writing skill, if used properly. 

Action
The context of this study was a 

language institute in Tabas, where I 
have been teaching English during the 
last few years. I conducted this study in 
two intermediate classes. In each of my 
classes there were 15 students; thus a 

total of 30 students comprised the subjects 
for this study. My students were all female 
and their ages ranged from 15 to 20 years 
old. Since I intended to examine the effects 
of mind mapping in a rather controlled 
manner, I decided to use this technique 
only in one of the classes and consider 
the other class as a control group. I began 
the study during the summer semester 
because the students had more free time 
and could participate in the classes more 
conveniently. The classes were held twice 
a week, each for 90 minutes.

During the main phase of the study, I 
provided the students in the experimental 
class with some mind mapping techniques 
and taught the control group in a traditional 
way. A sample of the mind mapping 
techniques is provided in the appendix. To 
minimize the varieties of instruction in both 
classes, I managed to monitor students’ 
activities very closely and provided similar 
instruction in both classes.  While doing 
the exercises and working on their writing 
activities, I provided individual help, where 
required. Every session, the students 
were given a short quiz and their quizzes 
were always graded, returned to them with 
comments on strengths and weaknesses. 
Similarly, words of encouragement were 
always given to students in both classes. 
The slightest improvement were noted 
and commended. Answers were also 
discussed in both classes. 

A mind map is a powerful graphic 
technique which provides a full 
range of cortical skills in a single 
and strong manner

Observation
Prior to the beginning of the study I 

tested my students’ writing performance 
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Abstract
Educators have always sought to create environments that actively engage students in their learning 
process. Mind mapping is one of the teaching and learning strategies emerged in this regard. The 
present paper used mind mapping technique for the development of intermediate Iranian EFL 
learners’ writing skills. Two classes consisting of 30 students were studied. While in the first class 
conventional techniques of language teaching were used, in the second class the instructor taught 
the students through mind mapping technique. The research findings indicated that the use of mind 
mapping in teaching writing could improve the learners’ writing skills. This includes their abilities in 
organizing the text, grammar use, logical development of the text, punctuation, and style. Moreover, 
the paper argues that applying mind mapping technique in writing classes helps the learners in 
writing more effectively and increases their motivation and interest in the task as well.

Key Words: writing, writing skills, mind mapping
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Guidlines for Publishing in Action Research
We have recently specified a special column in Roshd FLT Journal for publishing 

small-scale research studies that teachers conduct in their own classes. We intend to 
publish at least one action research report in each issue of Roshd FLT Journal. Thus, 
we encourage you to submit the reports of your classroom research to be published 
in our “Action Research Column”. 

We accept papers on the basis of their relevancy to our readers, simplicity, 
readability, and freshness of viewpoint. Your papers do not have to follow the 
standards of scholarly, academic research papers. We do not use complicated 
statistical analyses, technical terms or footnotes. Thus, write in a simple, plain and 
easy to understand manner. Please cite all of your sources within the text, and 
provide a list of references at the end of your article. When writing your paper, please 
include the following information in your report:

evaluation

To be accepted for publication, your articles need to:

We are looking forward to your action research reports. Should you have any 
inquiries about how to prepare a report of your action research, you can send an 
email to Dr. Mehrani at the following address: meh.mehrani@gmail.com 

Coordinator: Mehdi B. Mehrani 
 Assistant professor of ELT, English 
Department, University of Neyshabur
Email: Mehrani@neyshabur.ac.ir

Action
Research
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to introducing the strategies to learners 
and make sure that they apply these 
strategies in their listening task thereby 
encouraging learner autonomy.
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Conclusion 
The results indicated that strategy 

training was effective. It can be concluded 
that strategy training was very helpful in 
improving the listening comprehension of 
the participants. The students mentioned 
in the interview that the strategy training 
helped to regulate their thought processes, 
focus their attention, and monitor their own 
success. The strategies also helped the 
students become aware of their listening 
problems and learn how to overcome 
them. It can be concluded that they found 
strategy training a good contributor to their 
listening comprehension success.  

Learners can take advantage of the 
findings of the study and try to improve 
their listening comprehension by building 
up their own strategies. They can find the 
most effective strategies that contributed 
most to their listening comprehension 
success and made a list of the best suited 
strategies to help them self-monitor, 
self-manage, and self-evaluate their own 
learning process. Curriculum designers and material 

developers can also make use of the 
findings in this study and design English 
courses with due attention to cognitive 
and metacognitive strategies. They 
should include some sections in the 
course books to familiarize students with 
the effectiveness of these strategies in 
developing the listening comprehension 
skill. According to Yang (2009), material 
developers should design activities 
where listeners are given opportunities to 
practice these strategies.

The findings of this study can also be 
significant for English teachers. Teachers 
should familiarize students with these 
strategies and help them to build their 
own repertoire of strategies. They should 
attempt to allocate a part of the class time 

Curriculum designers and 
material developers can also 
make use of the findings 
in this study and design 
English courses with due 
attention to cognitive and 
metacognitive strategies. 
They should include some 
sections in the course books 
to familiarize students with 
the effectiveness of these 
strategies in developing the 
listening comprehension skill

I learned how to    

listen selectively 

and... 
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Discussion
No other qualitative study has attempted 

to investigate the role of strategies 
in listening comprehension in the 
literature. The qualitative investigation 
indicated the significant role cognitive 
and metacognitive strategies can play in 
improving the listening comprehension 
performance of the participants. This 
finding was corroborated by the findings 
of other studies (Bozorgian, 2012; 
Thompson, 1996). However, Li (2013) 
found a weak correlation between 
listening comprehension performance 
and metacognitive awareness. This weak 
correlation can be accounted for by the 
conditions of the study or the participants.  

One of the findings of the study is that 
the students’ awareness of metacognitive 
strategies was raised as a result of 
strategy training. This was shown by 
their better performance in the MALQ 
questionnaire after the treatment sessions. 
This finding is in line with a number 
of studies (Al-Alwan, Asassfeh & Al-
Shboul, 2013; Jacobsen, 2015; Amirian 
& Ratebi, 2013). For example, Al-Alwan, 
Asassfeh and Al-Shboul’s (2013) results 
indicated that the students possessed a 
general moderate, satisfactory level of 
metacognitive awareness. However, the 
findings are in contrast with Li’s (2013) 
findings. She found non-English majors 
did not show high level of metacognitive 
awareness. But she found a significant 
difference between high score and 
low score listeners in metacognitive 
awareness.  

In this study it was found that the most 
frequently used cognitive strategy was 
‘translation’. This finding is in contrast to 
the findings of Al-Alwan, Asassfeh and 
Al-Shboul (2013) and Jacobsen (2015). 
This discrepancy in the findings of this 

study may lie in the importance Iranian 
students attach to translation as a routine 
activity. Iranian students use translation 
in their English classes a lot. If the 
students always engage in translating the 
information into their mother tongue, the 
speed of processing information will be 
very slow. Consequently, they will miss a 
lot of information and fail to comprehend 
the listening texts completely (Li, 2013). 
Apparently, these participants still rely a 
lot on their mother-tongue, which should 
be overcome in their English learning 
process. Also ‘planning’ and ‘evaluation’ 
were the least frequent factor used by 
the students in this study. This can also 
be attributed to Iranian students’ lack of 
planning for their studies and tasks. 

The frequency of the cognitive and 
metacognitive strategies was investigated 
in this study. It was found that ‘advance 
organizer’ and ‘directed attention’ were the 
most frequent metacognitive strategies 
and ‘functional planning’ was the least 
frequent strategy used by the learners. 
Yang (2009) also found that ‘directed 
attention’, ‘selective attention’ and ‘self-
management’ were the most frequent 
metacognitive strategies used by the 
participants in his study. 

It was also found that ‘translation’ 
and ‘inferencing’ were the most 
frequent cognitive strategies used 
in this study. ‘Grouping’, ‘deduction’ 
and ‘contextualization’ were never 
used by the learners in this study. To 
date, to the best of the researchers’ 
knowledge, no study has examined 
the contribution of cognitive strategies 
to listening comprehension, nor has a 
study investigated the frequency of the 
cognitive strategies used by learners in 
listening comprehension or any other 
skills.

  Vol. 33, No. 3, Spring  2019 |  | 9 



As can be seen in the table 1, among 
all the metacognitive strategies, ‘advance 
organizer’ and ‘directed attention’ were 
the most frequently used strategies by the 
students with the average of 14.20 and 
15.40, respectively. After that there is ‘self-
management’ with the average of 8.10. 
‘Functional planning’ is the least frequently 
used metacognitive strategy used by the 
participants in this study (M= .30). The 
other strategies are used fairly often with 
the average of approximately 2 to 4. 

Table 2 provides the descriptive statistics 
of the cognitive strategies used by the 
participants in the treatment session. As 

the table 2 shows, the most frequently 
used cognitive strategies are ‘translation’ 
and ‘inferencing’ with the average of 
22.60 and 21.80, respectively. ‘Keyword’ 
is the next frequently used cognitive 
strategy with the average of 9.40 followed 
by ‘imagery’ and ‘elaboration’ with the 
average of 7.60 and 6.40, respectively. 
‘Recombination’ and ‘resourcing’ were 
very rarely used with the average of .80 
and .90, respectively. Because ‘grouping’, 
‘deduction’ and ‘contextualization’ were 
never used by the participants they are not 
reported in the table 2.  

Table 2. 
The Descriptive Statistics of the Cognitive Strategies Used in Treatment Sessions

strategies Repetition Resourcing Translation Imagery Note-taking Transfer Elaboration Recombination  Auditory
presentation Keyword Inferencing

Mean 2.00 0.90 22.60 7.60 3.50 2.80 6.40 0.80 0.70 9.40 21.80

SD 3.68 1.37 12.04 6.94 7.66 3.85 5.56 1.13 1.63 6.20 6.06
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memory and I could keep it longer. It 
helped me in answering the questions. 
In most of the completion questions 
I had to use inferencing because the 
information was not literally stated in 
the passage.  
Note-taking helped the participants to 

remember the information given in the 
passage. Sara mentioned that she used 
her notes when she wanted to answer the 
questions. She also mentioned that she 
used “elaboration” to use her previous 
knowledge to understand the new 
information. She mentioned that:

Whenever I didn’t understand a text, 
I tried to use my previous knowledge 
and experience to get the gist, 
and then I could integrate the new 
knowledge into my already established 
knowledge. This way I could expand 
my knowledge structure and improved 
my experience.
Maryam said that after the strategy 

training she had a better view towards 
listening comprehension. She used ‘note-
taking’ and ‘imagery’ to compensate for 
her lack of memory, and mentioned that 
she became a better listener with the help 
of strategies. She said that: 

Before strategy training, listening 
comprehension was a very difficult 

skill for me. I was always afraid of 
it. But now I think I enjoy listening 
comprehension, I have a better 
experience, and I understand more 
details.  
Among all the cognitive strategies, 

the participants maintained that they 
used ‘translation’ and ‘inferencing’ more 
frequently.  For example, Mahshad used 
‘translation’ 50 times during the treatment 
sessions, Kianoosh used it 27 times and 
Hosna used it 26 times. Mobina used 
‘inferencing’ 28 times, and Kianoosh, 
Hosna, Mohammad, Mohanna and 
Mahshad used it 27 times. They reported 
that they used ‘auditory representation’ 
and ‘recombination’ very rarely, and they 
never used ‘grouping’, ‘deduction’ and 
‘contextualization’.
Investigating the second Research 
Question 

To investigate the second research 
question, that is, the frequency of cognitive 
and metacognitive strategies, descriptive 
statistics and the relevant graphs are 
presented to provide a better image of the 
EFL learners’ mind processes in listening 
comprehension. Table 1 presents the 
descriptive statistics of the frequency of 
the metacognitive strategies used by the 
learners during the treatment sessions.

Table 1.
 The Descriptive Statistics of the Metacognitive Strategies Used in Treatment Sessions

strategies  Advance
organizer Self-monitoring  Selective

attention
 Directed
attention Self- management  Delayed

production Self-evaluation  Functional
planning

Mean 14.20 4.00 3.50 15.40 8.10 3.90 2.70 0.30

SD 9.00 3.68 2.71 8.26 5.83 2.42 2.26 0.67
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tasks at home, the TV was very loud 
and my mom was cooking, but I could 
manage myself not to get distracted 
and after the task I rechecked the 
answers. 
In Mobina’s interview, the use of the 

strategies ‘self-monitoring’, ‘directed 
attention’, ‘selective attention’, and 
‘delayed production’ could be observed. 
Some of the students created special 
conditions for themselves on purpose 
to challenge themselves. For example, 
Mobina reported that “by making noise 
and listening to background music I 
tried to challenge myself and improve 
my concentration.” She mentioned that 
“sometimes I lost track of the audio file and 
I had to listen several times, but it was nice 
to challenge myself.” In this regard, Asal, 
one of the participants, mentioned that: 

This challenge was very helpful 
to me because I always had my 
brothers’ crying in the background. 
Before learning these strategies, I got 
frustrated very often, but now it’s nice 
to know how to self-direct my attention. 
I learned how to listen selectively and 
not to get distracted by background 
noise. 
The serious case of the use of ‘selective 

attention’ and ‘directed attention’ was 
reported by Mohammad. He said that 
he tried to challenge himself by doing a 
listening task while his father was drilling 
and his mother was vacuuming. 

It was very nice to know that I could 
direct my attention to the listening task 
while everyone was making noise. The 
strategy instruction made me a better 
listener and a better learner. Now I 
can study everywhere and in every 
condition.
When the participants were asked which 

metacognitive strategies they used more 

frequently, most of them said that ‘directed 
attention’ and ‘advance organizers’ 

Learners can take advantage 
of the findings of the study 
and try to improve their 
listening comprehension 
by building up their own 
strategies. They can find the 
most effective strategies that 
contributed most to their 
listening comprehension 
success and made a list of 
the best suited strategies to 
help them self-monitor, self-
manage, and self-evaluate 
their own learning process

helped them to have better listening 
comprehension. For example, Mohammad 
used ‘directed attention’ 21 times, Amir 
Reza used it 31 times, and Kianoosh 
used it 19 times during the treatment 
sessions. Hosna used ‘selective attention’ 
20 times, and Amir Reza and Mahshad 
used it 26 times. Very few participants 
used ‘functional planning’ in their treatment 
sessions.

With regard to cognitive strategies, the 
participants reported that these strategies 
helped them to comprehend the audio 
texts better. With the help of cognitive 
strategies such as ‘translation’, ‘note-
taking’, ‘auditory representation’ and 
‘inferencing’, the participants mentioned 
that they had a better grasp of the aural 
input. For example, Mohanna, one of the 
participants mentioned that: 

When I used translation, I could hold 
more information in my short term 
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cognitive and metacognitive strategies 
and the way the learners  thought these 
strategies could contribute to their 
listening comprehension success, a 
semi-structured interview consisting of six 
questions was devised and coducted. 

Procedure
Ten EFL learners participated in this 

study. Before the start of data collection  
all of the participants were asked to sign 
a consent form to indicate their approval 
to participate in the study. Then, they 
received the instruction about cognitive 
and metacognitive strategies during the 
treatment sessions. In their treatment 
sessions, one of the researchers 
instructed the learners how to use 
cognitive and metacognitive strategies 
(based on O'Malley and Chamot's 
classification of learning strategies in their 
studies in 1990-1995) using CALLA model 
proposed by Chamot et al. (1999).

The learners were also asked to tally the 
Cognitive and Metacognitive Frequency List 
to indicate what kinds of strategies were 
used more frequently by them during the 
treatment sessions. Then, they were asked 
to participate in an interview to talk about 
their experiences using the strategies and 
how the strategies helped them to improve 
their listening comprehension. 

Results 
This section presents the results of data 

analysis the two research questions and 
the relevant discussion. 

Investigating the First Research 
Question

In order to answer the first research 
question dealing with the contribution of 
cognitive and metacognitive strategies to 
the listening comprehension performance 

of EFL learners, a semi-structured 
interview was conducted to gain more 
insights into the learners’ minds and see 
how they actually thought these strategies 
helped them to perform better in listening 
comprehension tasks.

All the ten participants in the study 
participated in the interview. It took each 
of them 10 to15 minutes to answer the 
questions. 

The participants all pointed out that the 
strategy training was extremely useful for 
them. They believed that metacognitive 
strategies helped them regulate their 
listening process more efficiently. They all 
reported that their evaluation skills improved 
and they could manage their listening 
ability in a more directed way. For example, 
Mahshad, one of the participants said:

In all the sections, I could manage 
myself well despite the noise in the 
institute, I could listen to the details. 
Using the pictures, first I tried to make 
a guess, and then I evaluated my 
guess and rechecked my answer. 
I could easily manage and observe 
myself during the listening.
This excerpt from Mahshad’s interview 

indicates that the strategies helped her 
to have better control over her thought 
processes and direct her attention to the 
required task at hand. This was actually 
an example of ‘directed attention’ and 
‘self-monitoring’. As a result of strategy 
instruction, some students could control 
and direct their attention to the task. 
Another example of the strategies used by 
the learners was ‘delayed production’. For 
example, Mobina reported that: 

Before the listening task, I decided 
to listen to details and prepare 
myself in advance. I considered all 
the alternatives and then I chose the 
correct answers. When I listened to the 
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With regard to the effect of 
cognitive and metacognitive 
strategies in listening 
comprehension skill a 
research was conducted 
by Boroujeni, Hesabi, and 
Serri (2015) to explore the 
relationship between learners’ 
listening strategy use, 
cognitive, metacognitive, and 
social/affective strategies, 
while they listened to the texts

awareness in terms of metacognitive 
strategies (Mendelsohn, 2006). Also, 
applying metacognitive strategies 
through a process approach can enhance 
listening comprehension (Vandergrift, 
2007). However, most of the previous 
studies have focused on the use of 

metacognitive strategies on listening and 
also the identification of the most frequent 
strategies used by learners through a 
qualitative method. 

This study was conducted through 
a qualitative method in order to gain 
better insights into EFL learners' minds 
in terms of listening comprehension 
processes involved. To the best of the 
researchers' knowledge, few studies 
have delved into EFL learners' mind 
to examine the effectiveness of using 
cognitive and metacognitive strategies to 
improve listening comprehension through 
a qualitative approach. The following 
questions the present study: 

1. To what extent do cognitive and 
metacognitive strategies contribute to 
better performance of EFL learners in 
listening comprehension?
2. What cognitive and metacognitive 
strategies are used most frequently by EFL 
learners in a listening task?

Methodology
Participants
The total number of the participants for this 

study were 10 male and female intermediate 
EFL learners studying in a language institute 
in Qazvin, Iran. They ranged in age from 16 
to 20 years. The participants were native 
speakers of Persian and were chosen non-
randomly based on convenient sampling. 
They had passed 8 terms in the institute and 
were approximately homogeneous. 

Instruments
To collect data for the present study and 

to answer the research questions, the 
following instruments were utilized. 

A Semi-structured Interview
In order to ellicit the participants' 

perspectives and understanding of the 

metacognitive strategies in L2 listening 
comprehension through a quantitative 
approach (Metcalfe & Shimamura, 1994; 
Nisbet & Shucksmith, 1986; Vandergrift 
& Tafaghodtari, 2010).Referring to this 
gap, Goh (2008) suggests that more 
research should be conducted in order 
to investigate the role of metacognitive 
listening strategies in improving learners' 
listening comprehension.

In line with the points mentioned 
above, scarcity of research on how 
metacognitive strategies can contribute 
to better performance of EFL learners' 
listening comprehension on the one 
hand, and lack of sufficient research on 
how listening ability can be influenced 
by different listening tasks on the other 
hand, justify this study which aimed at 
investigating the impact of cognitive and 
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With regard to the effect of cognitive 
and metacognitive strategies in listening 
comprehension skill a research was 
conducted by Boroujeni, Hesabi, and Serri 
(2015) to explore the relationship between 
learners’ listening strategy use, cognitive, 
metacognitive, and social/affective 
strategies, while they listened to the texts. 
The results suggested that there was a 
significant relationship between the level of 
motivation and the listening strategies. 

In another study, Jacobsen (2015) 
attempted to investigate the impact of 
listening strategy instruction on learning 
English and an additional foreign 
language. The results showed that the 
highest scoring metacognitive factors 
were Planning and Evaluation, Directed 
Attention, and Problem Solving strategies.

In this regard, a study was conducted 

by Liu (2008) to find out about the 
interrelationship between learners’ 
listening strategy use across listening 
abilities, and learning styles. The results 
suggested that there was a statistically 
significant difference between the strategy 
use and the attainment levels. It was also 
indicated that listening strategy use was 
significantly associated with learning 
styles.

Vandergrift (2003) conducted a study 
on listening strategy application. The 
participants were 36 grade 7 students 
who were learning French. Significant 
differences were found in the use of the 
category of metacognitive strategies as 
well as in the individual strategies for 
comprehension monitoring, questioning for 
elaboration, and translation. 

Researchers have advocated raising 



Listening comprehension 
is a keystone in language 
acquisition and instruction; 
it is also known as the main 
prerequisite for language 
acquisition and instruction. It 
may play a dominant role in 
determining whether a person 
will ultimately succeed in 
mastering a foreign language

Introduction
Listening comprehension is a keystone 

in language acquisition and instruction; 
it is also known as the main prerequisite 
for language acquisition and instruction. 
It may play a dominant role in determining 
whether a person will ultimately succeed 
in mastering a foreign language. As 
mentioned by Morley (1991, P. 82) "We 
can expect to listen twice as much as 
we speak, four times more than we read, 
and five times more than we write." . 
Despite the importance of the listening 

skill, L2 learners are rarely taught how 
to listen effectively (Mendelsohn, 2001; 
Vandergrift, 2007). As developing the 
listening skill can lead to developing other 
skills it is necessary to conduct research 
in L2 listening to enlighten its pedagogy 
(Vandergrift, 2007). 

A plethora of studies have indicated 
that listening is the most important skill 
for language learning, because it is the 
most widely used language skill in normal 
daily life (Dunkel, 1986; Harmer, 2007; 
Morley, 2001; Richards, 2008; Rost, 2001). 
According to Nunan (2003), among the 
four major communication skills, i.e., 
listening, speaking, reading, and writing, 
the one that is the most essential is 
listening.

Literature Review 
A myriad of studies have investigated 

the effect of learning strategies on different 
language skills (Goh, 2008; Holden, 
2004; Liu, 2008; Long & Richards, 1994; 
Martinez, 1996; Mendelsohn, 1995, 
1998; Oxford, Lavine & Crookall, 1989; 
Vandergrift, 1997, 2004).

Abstract
This study was an attempt to examine the contribution of cognitive and metacognitive strategies
to EFL learners’ listening comprehension performance. Ten EFL students participated in this
study and received five sessions of listening practice and strategy training based on O’Malley ive s
and Chamot’s (1990-1995) classification of learning strategies using CALLA model proposed byhamot’s (1990-1995
Chamot et al. (1999). After strategy training, the learners were interviewed to gain insights into Chamot et al. (1999). Afte

bution of strategies to raise their awareness and improve their listeningtheir mind as to the contrib
orted that cognitive and metacognitive strategies helped them regulatecomprehension. They repo
re efficiently. They also mentioned that their evaluation skills improved their listening process mor
eir listening ability in a more directed way.  The strategies also helped and they could manage the

ware of their listening problems and to learn how to overcome them. Thethe students to become aw
st frequent cognitive and metacognitive strategies are presented and most frequent and the leas

mplications for teachers, language learners, and material developers discussed. Pedagogical im
end.are presented in the end.
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