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Foreign Language Teaching Journal
Foreign Languages Open Doors
to New Horizons

Les langues étrangeres vous ouvrent
de nouveaux horizons

Fremdsprachen offnen das
Tor zu neuen Horizonten

What Research Synthesis and

Bibliometric Analysis say to us
over the Past 35 years?
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1. Compétences langagiéres
2. Cadre Européen commun de référence pour les langues
3. Réception

4. Production

5. Interaction

6. Sémantique

7. Niveau seuil

8. Notionnel

9. Fonctionnel

10. Nasalité

11. Occlusion

12. Sonorité

13. Labialité

14. Prosodie

15. Sociolinguistique

16. Pragmatique

17. Discours

18. Compréhension orale
19. Compréhension écrite
20. Production écrite

21. Production orale

22. Compréhension globale
23. Compréhension détaillée
24. Situation de communication authentique
25. Grille d'évaluation
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Résumeé

Aujourd’hui, en croissant de la communication internationale, la capacité de communiquer en
langues étrangéres s’est également accrue. Par conséquent, I'apprentissage d’une langue
étrangére et son utilisation ont été éloignés de 'approche traditionnelle. Les enseignants essaient
toujours de motiver les éleves a exprimer leurs idées et leurs opinions. Dans ce but, on a testé
diverses activités. Lapprentissage coopératif en classe de langue est un élément nécessaire
pour améliorer la compétence de I'expression orale des apprenants.

Le jeu dramatique, en tant qu’activitt complexe impliquant toutes les compétences en
communication orale, permet aux apprenants de mieux s’exprimer dans une langue étrangeére
en utilisant le corps et la voix. Cette activité est classée comme activité récréative.

Grace a cela, I'étudiant peut apprendre et pratiquer la langue avec plus de plaisir. Dans cet
article, nous avons essaye d’évaluer le réle des jeux théatraux sur la participation a des projets
d’expression orale et nous avons étudié les aspects positifs et inefficaces de ces pratiques chez
les étudiants de deuxiéme année en langue et littérature frangaises de l'université de Téhéran.

Mots-clés: Mots clés: jeu théatral, enseignement de la langue frangaise, expression oral,

participation, tache
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page so he/she just sees half of each line.
The purpose for the students is to practice
predicting the text. The lesson will be
elaborated below step by step.

Procedure

Step 1: Students are asked to look at the
pictures and the title of the text and guess
what the main ideas of the text might be.
The teacher may like to write the main
ideas on the board or just elicit some.
Then students will be asked to fold the
page or cover half of the page with a book/
notebook so they can see only half of the
page.

Step 2: Students read only half of the
page (half of each line) and try to guess
what the other half might be. Students
write their guesses on a separate sheet of
paper or on their notebooks. You can also
invite them to share their understanding
with their elbow partner.
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Step 3: Now, the teacher asks some
comprehension questions and students
try to answer based on the half they have
read. After that, students are asked to
unfold the page and read the whole text to
check their answers. Students are asked
more comprehension questions to scan
the text or guess the meaning of the new
words based on the context.

Conclusion

This game-like reading lesson helps
students to practice their text-based
predicting ability which is an important
sub-skill in a reading comprehension task.
Students should practice to predict the
content of the passage based on the title,
available pictures, sub-headings, and
even half of each line. During the lesson,
students are engaged with the text and
engaged in pair/group work activities. It is
fun and educational.



P_arti_al
Viewing

First Name & Family Name: Mehdi Mirzaei
Affiliation: Shahid Abbas Poor, District 4
Email: mmirzaei164@gmail.com

Quick guide

Key Words: predicting ability, reading
comprehension, students’
engagement

Proficiency level: grade 10 and above

Preparation time: 5 minutes

Activity time: 46 — 60 minutes

Materials: Students’ course book or a

worksheet

Introduction

Reading comprehension is an
inseparable part of any language learning
process. Students are exposed to

texts ranging from a simple mobile text
message to a long newspaper article every
now and then. So it is essential for them to
learn the techniques and strategies to read
better, deeper, and faster. The purpose for
the students is to understand the message
of the author who tries to communicate it
via a reading passage. One very engaging,
interesting, and constructive reading
activity is partial viewing. In this reading
game, students try to predict what the
other half of each line is. In this process,
each student covers half of the page from
either side (left or right) or fold half of the
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Coordintor: Jafar Dorri
Email: Jafar_dorri@yahoo.com

Guidelines for Publishing in My Contribution

The column entitled My Contributionis a recent initiative which is intended
to be a forum for sharing lesson plans and procedures for classroom activities.
Our assumption is that all teachers have original ideas for running their lessons
which work for them. We welcome a contribution which reflects an original idea.
Ideas taken from teachers’ guides can be of no help unless they are sufficiently
modified. The sign of an original idea is that it is a source of excitement and pride
to the originator to the extent that he/she would like to tell others how it works.

You can imagine yourself telling your colleague in a very simple clear language
how you carry out the activity in your class in a stepwise manner. As your account
is procedural it follows a certain structure which is different from the structure of

a research article. The column includes instructions which tell the reader how to
carry out the teaching activities like the ones one can find in a recipe. In some
cases specially in the conclusion part you might want to provide a rationale for the
activity by referring to the literature but this needs to be kept at a minimum.

It should be noted that a lesson plan is the blueprint of those teaching activities
that are to be done in the classroom to teach the textbook content with the aim of
achieving its objectives. Every teacher tries to plan the content in his/her own style
so that he/she can teach systematically and effectively. You can see the detailed
guidelines for writing My Contribution in in the box below.

Your “My Contribution” should include:

e A title, your name, affiliation, and email address;

e A “Quick guide” to the activity or teaching technique;

e No more than 700 words excluding the appendixes;

e An introduction (i.e. overview) followed by preparation and procedure steps and
a conclusion.
It should be:

e In Microsoft Word format;

e Double-spaced with an extra space between sections.

44 | ROSHD FLT | Vol. 34, No. 2, Winter 2020



Appendix
Miekley’s (2005) Checklist Used for Prospect Series Teacher’s Guide

General Features

Adequate
Totally Lacking
Mandatory
Optional

Not Applicable

Does the manual help teachers understand the objectives and
methodology of the text? (1,2,3)

o
<
o
N
w
EN

Are correct or suggested answers given for the exercises in the
textbook? (1,2,3,4)

Background Information

Are teachers shown how to teach students to use cues from
morphology, cognates, rhetorical relationships, and context to N (0] M 0 1 2 3 4

assist them in lexical inferencing? (7)

Is there a list of true and false cognates for vocabulary words?
(1,2,3)

Methodological Guidance

Are teachers given techniques for activating students’

background knowledge before reading the text? (8,9,22)

Are teachers given adequate examples for teaching students
to preview, skim, scan, summarize, and to find the main idea? N (0] M 0 1 2 3 4
(8,11,6)

Does the manual suggest a clear, concise method for teaching

each lesson? (1,2,3)

Supplementary Exercises and Materials

Does the manual give instructions on how to incorporate

audiovisual material produced for the textbook? (2)

Does the manual provide teachers with exercises to practice,

test, and review vocabulary words? (1,2,3)

Does the manual provide additional exercises for reinforcing

grammar points in the text?(1,2,3)
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that were repetitive. In other words, the
respondents asserted that although there
were additional exercises, they were not
adequate and did not vary. Moreover, the
respondents believed that the manuals
did not guide teachers regarding when to
employ the optional activities, and it was
not clear to what extent such activities
were useful.

Overall, the teacher’s guides were shown
to possess an acceptable quality regarding
the three sections of the checklist. The
teacher’s manuals scored 3.5 for the
general features (3 for the first item and
4 for the second item). Concerning
background information, the obtained
score was 0.62 (1.25 for the first item and
0 for the second item). For methodological
guidance, teacher’s guides scored 3 (for
both the first and the third items) while the
second item did not apply to the series.
The total score for the supplementary
exercises and materials was 2 (3 for the
first item, 2 for the second item, and 1
for the third item). Accordingly, it can
be concluded that most of the scores
clustered around 3 and 2, which indicates
an acceptable quality for the teacher’s
guides. However, the weakest point of
the teacher’s guides was the provision of
background information which requires the
manuals to instruct the teachers on how
to help the learners use inferencing skills
and cognates for vocabulary learning. The
most substantial aspect of the manuals
was general information that led teachers
to consider the objectives of the lessons,
teaching procedures, and answers to the
exercises.

Teacher’s guides are a contributing factor

in the methodology selected by teachers
and the fulfillment of the curriculum.
Assisting teachers in implementing new
ways of teaching to meet the students’
needs is partially due to devising useful
teacher’s guides. The choice of a good
teacher’'s guide indicates improvement
as it is a way to manage and organize
the teaching process more effectively. As
Nunan (1988) stated, the organization
and presentation of materials by teachers
can affect learners’ view of language.
Therefore, two crucial issues must be the
focus of policymakers. First, materials
developers should enrich the content
of teacher’s guides and revise them
frequently to meet teacher and students’
needs. Second, teachers should be
encouraged to use the teacher’s manual
and avoid merely relying on their personal
experience in teaching.

The present study is by no means
a comprehensive study regarding the
evaluation of teacher’s guides. The
instrument of the study was limited to
Miekley’s (2005) framework. Other tools
and methods of data collection may yield
different results. Moreover, the current
study did not make a distinction between
experienced and novice teachers.
Teachers follow developmental stages
and gain experience as they engage in
their profession, their needs change,
and the new needs give way to new
perceptions (Rashtchi & Khoshnevisan,
2019). Therefore, the comparison between
experienced and less experienced
teachers may suggest a different view
in the evaluation of teacher’s guides.
Another issue, which is worth considering,
is that male teacher’ viewpoints were
disregarded, which may limit the results of
the study.
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Methodological Guidance: The first
question in this section asked, “Are
teachers given techniques for activating
students’ background knowledge before
reading the text?” Accordingly, 18% of the
teacher’s gave 4 (excellent), 65% gave

3 (good), and 17% gave 2 (adequate) to
this item, the mean was 3 for this item.
The majority of the participants asserted
that teacher’s guides for Prospects 1, 2, 3
provide not only background information
about reading but also background
information for many other activities like
conversations.

The next question was, “Are teachers
given adequate examples for teaching
students to preview, skim, scan,
summarize, and to find the main
idea?” This question, as stated by the
respondents, was not applicable because
the reading skill was viewed differently in
Prospect series and mostly, the skill was
taught in an integrated manner.

The last question in this section
addressed, “Does the manual suggest a
clear, concise method for teaching each
lesson?” This item was given ‘excellent
or 4’ by 13% of the teachers, ‘good or 3’
by 75% of the teachers, and ‘adequate
or 2’ by 12% of the teachers. The total
mean score for this item was 3. In general,
the teacher’s guides were considered to
be providing straightforward guidance
regarding the different parts of the lessons
in the series.
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Supplementary Exercises and
Materials: This section consisted of
three questions. The first question was,
“Does the manual give instructions on
how to incorporate audiovisual material
produced for the textbook?” The teachers
stated that Prospect series did not have
visual materials, and only audio materials
were available in the form of soundtracks
on a CD. However, 75% of the teachers
believed that adequate instructions were
available in the teacher’s guides regarding
the way the soundtracks should be used
and 13% gave 4 out of 4, 75% gave 3 out
of 4, and 12% gave 2 out of 4 to this item.
Thus, a score of 3.01 out of 4 was allotted
to the manuals on this item.

The next item asked, “Does the manual
provide teachers with exercises to
practice, test, and review vocabulary
items?” In Prospect series, there was no
specific section labeled as practice, test,
and review for the vocabulary. Instead,
the words were reviewed in the language
function reviews. It is worth mentioning
that Prospect series have a functional
syllabus, mainly focusing on language use
and real-life communications. In the review
sections, previous language functions
and skills are reviewed, which include the
use and practice of the related words, as
well. This criterion received a score of 3
by 15%, 2 by 70%, and 1 by 15% of the
respondents since no specific attention
was paid to the review of the vocabulary.
The total mean score for this item was 2.

The last criterion asked, “Does the
manual provide additional exercises
for reinforcing grammar points in the
text?” This item was evaluated ‘poor’ by
all of the respondents and was scored
1 because the only available additional
exercises were in the form of optional
activities and homework assignments



that their personal information would be
kept confidential. One of the researchers
referred to each of the participants in
person and asked them to mark the
checklist. She was ready to answer the
teacher-respondents’ questions (if any)
and write down their opinions and remarks
regarding the different items. Each
checklist took about 10 to 15 minutes to
complete.

Results

The purpose of the survey was obtaining
the teachers’ opinion regarding the
teacher’s guides of the Prospect series.
The following are the results for each
section of the checklist.
General Features: Regarding the
first question, “Does the manual help
teachers understand the objectives and
methodology of the text?” the majority of
the participants believed that the teacher’s
guides provided enough explanations
about the objectives of the Prospect series
(30% gave 4, 45% gave 3, 25% gave 2).
This item received the mean score of 3 out
of 4.

Teacher’s guides are a
contributing factor in the
methodology selected by
teachers and the fulfillment of
the curriculum

The second item, “Are correct or
suggested answers given for the exercises
in the textbook?” All teachers (100%)
stated that the teacher’s guides provided
all the answers to the exercises. The mean
score for this item was 4 out of 4.
Background Information: The first
question in this section asked, “Are

teachers shown how to teach students

to use cues from morphology, cognates,
rhetorical relationships, and context

to assist them in lexical inferencing?”
Unfortunately, the answer of 75% of
teachers to this question was negative;
thus, they had given 1 to this question.
The majority of the respondents declared
that no such information was provided in
the teacher’s guides. They asserted that
although such information is beneficial,
the manual does not advise teachers on
how to help the learners infer the meaning
of the words. This item received a mean
score of 1.25 out of 4. The next question
asked, “Is there a list of true and false
cognates for vocabulary words?” Likewise,
the respondents asserted that no such list
existed in the books. This item received 0
out of 4.
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by other researchers (e.g., Alamri, 2008;
Litz, 2005) to collect the required data. The
components of the checklist, as Miekley
asserts, have been prepared after an
extensive literature review, and its items
have been developed to conform to similar
ones proposed by well-known researchers
in the field (e.g., Byrd, 2001; Daoud
&Celce-Murcia, 1979; Lynch, 2001; Nation,
2000; Skierso, 1991). Each question in

the checklist is followed by numbers that
signify the name of the researchers who
have used the item before. For example,

in question number one, the numbers (1,
2, 3) refer to Byrd (2001), Skierso (1991),
and Daoud and Celce-Murcia (1979).

=
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Miekley provides the name of the scholars

at the end of the checklist (For an online

version of the checklist and the complete

list of the researchers visit:
http://www.readingmatrix.com/reading_
roj miekl roject.pdf.

The checklist has two sections, one for
the evaluation of a textbook and another
for a teacher manual. Thus, in the current
study, the second section was employed.
The checklist is in five-point Likert-type-
scale ranging from Excellent (4), to Good
(3), Adequate (2), Poor (1), and to Totally
Lacking (0). The scale also includes the
categories of, Mandatory (M), Optional
(O), and Not Applicable (N). It consists
of four sections of general features,
background information, methodological
guidance, and supplementary materials.
General features refer to the extent to
which the teachers could be helped
with lesson goals and objectives. The
background information refers to the
degree that the teacher’s guide can help
teachers use their background information
for teaching vocabulary and reading. The
purpose of methodological guidance is
to evaluate how teacher manuals could
assist teachers with teaching techniques.
The supplementary materials section
addresses the use of audiovisual materials
and additional exercises for teaching
vocabulary and grammar.

® Procedure

The data was collected in the spring
of 2018. However, before that, the
researchers prepared a list of high schools
in Tehran and contacted the school
administrators to ask for cooperation. After
explaining the purpose of the study, they
could get the consent of 100 teachers to
cooperate in the data collection procedure.
The researchers ensured the participants



interest, loss of financial resources, and
emotional disturbance both for teachers
and students. Therefore, assessing the
quality of EFL teacher’s guides and
examining whether they encompass the
standards that are accepted worldwide
would be useful for people working in
language teaching programs. The current
study aimed to explore the characteristics
of the teacher’s guides developed for
Prospect series and sought to answer the
following research question:

RQ: Does the content of Prospect
teacher's guides conform to the criteria
offered by Miekley (2005)?

Method

® Participants

A hundred female high school teachers
volunteered to participate in the present
study. They were teaching English in
different educational districts of Tehran.
Twenty of the participants were teaching
in districts 17, 19, and 22, twenty-five
were teaching in districts 5, 6, and 8, and
fifty-five of the teachers were teaching in
districts 1, 2, 3, and 4. They were between
25 and 45 years old and had 3to 15
years of experience in teaching English.
Regarding their educational background,
52 of them had a Bachelor of Arts (BA)
in English related majors (TEFL, English

Translation, English Literature) while 15
had a Bachelor degree in non-English
majors. Twenty-eight teachers had a
Master of Arts (MA) in TEFL, and five had
a master degree in non-English majors.
Besides, three of the participants were
Ph.D candidates studying TEFL. From
among the participants, 53 of them had
taught in the seventh, eighth, and ninth
grades of junior high school (Prospect 1,
2, 3), 22 had taught only in the seventh
grade (Prospect 1), 12 had only taught

in the eighth grade (Prospect 2), and 13
teachers had taught only in the ninth grade
(Prospect 3).

Weddle (2009) maintains
that a teacher’s guide should
be a note to the teacher,
should have a specific scope,
follow a logical sequence,
and contain the objectives
for each unit and the lists of
vocabulary or skills
e Instrumentation
The researchers of the present study
used Miekley’s (2005) evaluation

checklist (see Appendix) that seems more
comprehensive than the ones proposed
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making educational decisions that lead to
the success of their students. Selecting
individual, group, and peer work or
activities that involve the cooperation of
the whole class depending on the lesson
of the day are among the choices that a
teacher can make based on the guidelines
provided in the teacher's guide (Good,
2006).

For Tomlinson (2001), teacher’s guides
fall into three groups. The first group
consists of teacher’s guides that he calls
uninteresting and useless. The second
group is the useful teacher’s guides, which
provide a considerable amount of helpful
information, without tips on adapting the
materials, and the third group contains
worthwhile teacher’s guides that give not
only additional activities to the teachers
but also tips on adjusting the materials.
Similarly, Weddle (2009) maintains that
a teacher’s guide should be a note to the
teacher, should have a specific scope,
follow a logical sequence, and contain the
objectives for each unit and the lists of
vocabulary or skills.

Prospect Series

Iran’s Ministry of Education introduced
the new series of EFL textbooks, namely
Prospect (1, 2, 3) in 2013, which focuses
on learning to communicate following the
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new curriculum standards in Iranian junior
high schools (7", 8™, and 9" grades).

The series includes a Student’s Book, a
Workbook, Listening Materials on CD, a
Teacher’s Guide, Teacher Flash Cards,
and a Website. These materials are based
on the new curriculum standards under the
English curriculum in Iran.

Teacher’s guid is a source

of pedagogical advice

and instruction and helps
teachers find out about the
course objectives, the course
content, implementation,
methodology, and
assessment procedures
(Halilou, 1993)

Teacher’s Guides in the Context of
Iran

Teacher’s guide is a source of feedback
for Iranian high school teachers and can
help them put the theories of language
teaching into practice. The contradiction
between teaching materials, language
learners’ needs, and language teachers’
expectations would bring about a plethora
of problems such as lack of motivation and



Abstract

Teacher’s guides have a significant role in enhancing teachers’ professional knowledge and
can assist them in developing lesson plans and classroom activities. In EFL settings, where
exposure to a foreign language is limited, the function of teacher’s guides is more prominent.
Fortunately, the developers of Prospect series have acknowledged the importance of teacher’s
manuals by developing such guides, which can help teachers in dealing with the content of
the books as well as conducting their classes. The current study aimed to explore whether
the characteristics of Prospect series teacher manuals conform to the criteria recognized and
utilized by different scholars in the field. Therefore, Miekley’s evaluation checklist (2005) was
selected to collect data from 100 female English language teachers of Tehran high schools in
different educational districts. The results showed that the teacher’s guides had an acceptable
status regarding the criteria proposed by the evaluation checklist.

Key Words: Prospect teacher’s guide, Miekley’s checklist, surveying English language teachers

Introduction

Teachers use various materials to
support instruction and encourage
students to understand the concept
of each lesson. Materials developers
can assist teachers by designing
comprehensible models such as teacher’s
guides/ guides. Such books not only can
facilitate teachers’ classroom activities
but also can enhance students’ learning.
As Cunningsworth (1995) points out,
such books have a decisive role in the
professional development of teachers.
However, studies on the characteristics
and content of teacher’s guides can
help materials developers and syllabus
designers in preparing manuals that can
help teachers promote the quality of their
teaching.

Such books not only can
facilitate teachers’ classroom
activities but also can
enhance students’ learning

Teacher’s guid is a source of
pedagogical advice and instruction
and helps teachers find out about the
course objectives, the course content,
implementation, methodology, and
assessment procedures (Halilou, 1993).
Besides, a teacher’s guide should provide
linguistic and cultural information to the
teachers while suggesting how to use
supplementary materials (Cunningsworth,
1995). Richards (2009) believes that
English teachers demand materials that
provide support for both trained and
novice teachers as well as those for
whom English is not a native language.
Lansford (2014) also argues that any
suitable teacher’s guide is expected to
detect the goals of teaching implemented
by the writer and should have three
characteristics. First, teacher’s guides
should provide ideas for teachers who
do not prepare lesson plans before their
classes. Second, they should consist
of extra exercises and activities to help
novice teachers. Third, they should
contribute to teachers’ education by
presenting them with appropriate lesson
plans that, in turn, will help them teach
with higher self-confidence. Besides,
teacher’s guides can involve teachers in
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10

11

12

8. If you lis _ en carefully, you can hear the
rain.
10. | like to draw on the board with colored
cha _k.
11. How far up the tree can you clim _ ?
12.The young lam _ stayed close to the
rest of the sheep.

Down
1. We will go to the park in one _ our.
3.We need toturnri _ _tatthe corner.
6.1 want to ta _ k to you after school.
7.1am glad that | _ now you!
9. The sidewa _ k was covered with snow.
10. Cou _ d you come over to my house
today?
11. 1 will wash my brush and com _.

Answers to the Funny Riddles:
1.A bottle!
2.A towel!

3.Because the batteries died!
4.C!
5.Because he is still living!

References:

Quotable Quotes: hitp://wisdomquotes.com/silence-
quotes/

Caricature: www. cartoonstock.com

Teaching Tips: https://www.myenglishpages.com/blog/
how-to-deal-with-quiet-students/

Jokes: http://iteslj.org/c/jokes-short.html

Funny Riddles: https./icebreakerideas.com/riddles-for-
kids/

Crossword: https://www.google.com
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personal experience or an imaginary
situation. When they have finished the
teacher asks them to write a comment
about their drawing and share it.

JOKES

Bank Teller: How do you
like the money?

English Student: | like it
very much.

2

Little Johnny: Teacher, can | go to the
bathroom?

Teacher: Little Johnny, MAY | go to the
bathroom?
Little Johnny: But | asked first!

3

A: Why are you crying?

B: The elephant is dead.

A:Was he your pet?

B: No, but 'm the one who must dig his grave.

4

A: Just look at that young person with the
short hair and blue jeans. Is it a boy or a
girl?

B: It's a girl. She’s my daughter.

A: Oh, I'm sorry, sir. | didn’t know that you
were her father.

B: I'm not. I’'m her mother.

5

Two boys were arguing when the teacher
entered the room.
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The teacher says, “Why are you arguing?”

One boy answers, “We found a ten dollor
bill and decided to give it to whoever tells
the biggest lie.”

“You should be ashamed of yourselves,’
said the teacher, “When | was your age |

didn’t even know what a lie was.”

The boys gave the ten dollars to the
teacher!!

FUNNY RIDDLES

1.What has a neck but no head?

2.What gets wetter as it dries?

3.Why did the boy bury his flashlight?

4 Which letter of the alphabet has the
most water?

5.Why would a man living in New York
not be buried in Chicago?

CROSSWORDS: SILENCE
PLEASE!

Read each-clue. Write the missing-silent -
letter in the blank in each clue. Then write
the entire in the puzzle.

Across

1.l ate only one ha _f of my apple

2.l willinvite t _ o friends to my party

4. A stop si _nis red.

5.1like to _ rite letters to my uncle.
7.1cut my _ nee when fell on the ground




process learning, some may feel excluded.
The teacher’s mission is to try to engage
those students by giving them the
opportunity to do what fits their interests.

e Motivating the unmotivated

There are many ways to motivate the
unmotivated students. This may include
making them curious and challenge
them. Another way to engage them is by
devolving responsibility...

e Talk to the quiet student

You may want to have a talk with the
quiet students to get an idea of why he
prefers to keep silent.

e Supportive atmosphere

Teachers have to work hard to foster
a supportive atmosphere, and be non-
judgmental during error correction.
Reducing high affective filter may
encourage shy students to participate in
class activities.

e Engaging activities
Some communicative activities can be
helpful in making quiet students talk.

e Think-pair-share

This involves giving students thinking
time engaging them to think about a
topic of interest. When students become
confident that they have grasped what
the topic is all about and jotted down
enough ideas that will help them in the
discussion, they are willing to engage in
a peer-to-peer discussion. At this stage,
misunderstandings about the topic are
often revealed and resolved and the
student is ready to share his findings in a
whole class discussion.

e Talking chips

This activity works well when there are
multiple answers to a question and all
learners can then cooperate. It prevents
students dominating group discussions or
not participating in discussions. It involves
providing students with an equal number
of coins and then when they make a point
they put their coin in the middle of the
table. When they have no more coins they
may keep silent. The whole class may
engage in a general discussion later.

o Circle of voices:

Students work in groups and are given
time to think about a topic. Each is given
a limited time (e.g. three minutes) to have
their say. When every one has made a
point a general discussion is opened.

¢ Role play

In role-plays students are encouraged
to speak by putting themselves into
somebody else’s shoes, or by staying in
their own shoes but putting themselves
into an imaginary situation. This may open
the door for shy students to participate
as they will have to pretend that they
are acting a social role which creates
amusement and a lot of fun.

e Quick writing tasks

This may be extremely helpful to
students who prefer to be silent and
engage in writing rather than in speaking.
Teachers may design pre-task or post-task
writing activities either to prepare learners
for the following activities or to summarize
what has been learned.

e Draw-comment-share
Students may be allowed to draw a
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without the silences that surround them...”

Silence has meanings:
e Reflective students use silence to get
awareness and understanding of language
points.
e Silence can be communicative. It reveals
an attitude or a judgment. Through silence
we may agree or disagree; we may take a
stand; we may accept or refuse an idea...
e Silence represents respect, kindness,
and acceptance.
e Introverts are silent because that is how
they learn best. Learning may take place in
spite of absence of overt engagement.

Reasons for quietness

Many reasons for quietness can be
mentioned. The following factors may
overlap:

e Introversion

Introverts manifest a reserved and
solitary behavior. They take pleasure
in solitary activities such as reading,
writing, using computers, hiking and
fishing. Many students in your class
may have this personality trait. While
introverts are less outspoken/outgoing
and more reserved, it doesn’t mean that
the are not learning.

e Reflectiveness

Some students are a kind of reflect-
before-speak students. They may favor
to be silent till they grasp what is being
taught. They just need to receive thinking
time; otherwise, they don’t speak. They
prefer to sit and listen and get the work
done.
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e Talent

Some gifted students may get bored
and prefer to be silent rather than get
involved in something that is below their
level.

e Learning styles

Individuals differ in how they learn.
Each individual has his or her own
natural patterns of acquiring and
processing information in learning
situations. Some students may prefer to
work alone and use self-study guides.
They are inclined to learn efficiently by
being quiet and reflective.

e Shyness

Shy students may prefer to remain
in their comfort zone for fear of being
ridiculed by their peers.

e Personal problems
Quietness may be due to personal or
home issues

e Lack of motivation
Some students get bored because they
are not interested in what being taught.

What can teachers do for quiet
students?

In order to get quiet students involved,
the teacher may want to use the following
strategies:

e Variety is the spice of life

Because routine is boring, varying
teaching activities may be a good start.
Because learners differ in the way they



4
I’'ve begun to realize that you can listen
to silence and learn from it. It has a
quality and a dimension all its own.
Chaim Potok

NO COMMENT!

“Oh sure Your Honer, he

can speak. He’s using sign
language in order to exercise
his option to remain silent.”

5

Saying nothing sometimes says the
most.

Emily Dickinson

Share your ideas with us: azimi.hz@gmail.com

TEACHING TIPS:
How to deal with quiet students?

Quiet students

It is heartbreaking to see that some
language teachers favor confident,
outspoken students and see with a
critical eye students who prefer to sit back
and be quiet. These teachers think that
language learning requires some kind of
oral engagement on the part of students.
Otherwise, learning and communicative
competence cannot be measured. But is
quietness that evil?

Is students’ quietness an evil?

Scott Thornbury refers in his post Sis
for Silence to a book by Claire Kramsch
(2009: 209) where she states:

“We like lively classes, we want to see
the students participate, speak up, take
the floor, contribute actively to class
discussion. Communicative language
teaching puts a premium on talk and
thus often rewards students who “do”
conversation and self-expression rather
than those who reflect and understand
in silence. But words have no meaning

Vol. 34, No. 2, Winter 2020 | ROSHD FLT | 29



Hadi Azimi

Assistant Professor in ELT, School of Medicine,

Shahid Beheshti University of Medical Sciences, Tehran, Iran
Email: azimi.hz@gmail.com

Zahra Kobadi Kerman

MA in TEFL, Islamic Azad University, Central of Tehran Branch
Email: zahra.kobadi@yahoo.com

PREFACE

Hi everone!

An interesting and at the same time
annoying aspect of the classroom is
silence! Some students are silent for
a majority of class time for a variety of
reasons. They might have the speech
anxiety, what is known as glossophobia,
they might not be interested in the subject
matter, or else. On the other hand, a certain
student might be silent for a reason other
than that mentioned above: he or she may
be considering the lesson taught, gathering
his/her strength and motivation, and trying
to use the best of the learned issue to
use a few moments later in a sentence
or in a classroom discussion! So, you
see!? Silence can be regarded as a two
edges of a sword. An insightful teacher,
therefore, seems to be the one who knows
the difference between these two poles,
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can understand when a student has fallen
into one of these two categories, and acts
accordingly! Let us know your examples for
each of these two cases mentioned. What
happened? How did you react?
(azimi.hz@gmail.com)

QUOTABLE QUOTES

]

Silence is a source of great strength.

Lao Tzu

2

Silence is the sleep that nourishes
wisdom.

Francis Bacon

3
| think 99 times and find nothing. | stop
thinking, swim in silence, and the truth
comes to me.

Albert Einstein
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Knowing the function of the word in the
sentence helps the students guess its
meaning. Even if this knowledge does
not provide them with any illuminating
clues, they still have an advantage in that
they know which words to look up in the
dictionary. “Word families” require special
and constant attention. Once the students
begin to relate noun and adjective forms
to similar verb forms which they already
know and vice-versa, they have gained a
valuable asset in learning words using their
own clues rather than always searching for
solid support.

The teachers of English
should be familiar with the
basic concepts in word-
formation along with its
grammatical features in
order to teach the students
new vocabulary items with
respect to their functions and
productivity in sentences.

Consequently, in advanced classes, the
main purpose is to help students become
independent and responsible for their
own learning. If learning is to be continued
beyond the end of the course, the students
will have to depend on their own efforts
and habits of studying. Knowing word-
formation rules can primarily be helpful to
the teachers of EAP textbooks and as a
consequence to the students in learning
the vocabulary of their EAP textbooks.

Since the present study was designed
to examine the significant role of the word-
formation rules in learning vocabulary
from EAP texts by the students of
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sciences, the suggestion is that there
should also be another research to
investigate the role of the word-formation
rules in EAP texts in other fields of study
(e.g.,medicine, engineering, humanities,
etc.). Itis needless to say that such studies
needs a great number of students in EAP
classes in different fields of study along
with a group of expert teachers, each
specialized in teaching that specific field of
study.

Regarding the results obtained in this
study and the related literature including
theoretical assumptions and concepts
in advocating the significant role of
word-formation rules in teaching and
learning vocabulary, it is recommended
that the teachers of both EAP classes
and general English classes take the
effective role of the word-formation
rules in teaching vocabulary into
serious consideration. The teachers of
English should be familiar with the basic
concepts in word-formation along with
its grammatical features in order to teach
the students new vocabulary items with
respect to their functions and productivity
in sentences.
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competence, a frame of reference can
be offered for the determination of
objectives for vocabulary teaching and for
the assessment of teaching techniques
designed to realize these objectives.
According to Richards’ assumption
(1985) concerning the nature of “lexical
competence” and the implications that can
be drawn from it as a guide for syllabus
design, we can refer to his following
statement: “Knowing a word entails
knowledge of the underlying form of that
word and the derivations that can be made
from it” (Richards, 1985,p. 177).

There is now widespread agreement

that acquisition also requires learners to
attend to form. Indeed, according to some
theories of L2 acquisition, such attention
is necessary for acquisition to take place.
Schmidt (1994), for example, has argued
that there is no learning without conscious
attention to form. Again, the term “focus
on form” lends itself to more than one }

interpretation. (Ellis, 2005,p. 212). e

Through the basic processes of word- * \
formation, all people are capable of
producing words-not only those words
they have used or encountered in the
past but also “new” words, such as the
plural of a noun they have just learned or
the past tense of a newly acquired verb.
Such words result from the combination of
morphemes according to general principles
of word formation. Like a child learning the
native language, adults who are studying
a foreign language must also construct the
generalizations about inflectional affixes
that would enable them to produce words
they have never heard before.

Farrukh Nazi (2017)

argues, that research on
vocabulary instruction has
led to the development of
several vocabulary learning
strategies. The three widely-
used, research-based word
learning strategies are

teaching students to use -

context to infer the meaning
of unknown words, teaching
students to use word parts,
and using dictionaries
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Action researchers believe
that everything is context-
bound and that the goal is not
to develop a generalizable

statement but to provide rich
and detailed descriptions of
the context so that others
can make comparisons with
their contexts and judge

for themselves whether the
findings might apply (Burns,
2010)
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The tests of between-subjects effects
showed a statistically significant effect
of the learning the vocabulary of EAP
textbooks through word- formation
rules (F(1,57) =50.647, p < 0.05). As a
result , the null hypothesis was rejected.
Therefore, it can be suggested that
learning the vocabulary of EAP textbooks
through word- formation rules by students
of sciences seems to be more affective
than learning it through word-definition.

Discussion and Conclusion
Considering knowledge of word
formation as an integral part of lexical




Table1

Variables Number

of cases
Pre - test C. group 30
Post - test C. group 30
Pre - test E. group 30
Post - test E. group 30

Standard Standard

Deviation Error
8.733 5.132 0.939
9.433 5.975 1.091
9.633 5.000 0.913
12.933 4.891 0.893

Table2: Test of Between- Subgects Effects Dependent Variable: Post test & Covariate: Pretest

As can be seen from table1, the two
groups’ means were initially about the
same (8.73, 9.63) but, the post-tests show
a great difference (9.43,12.93).

In the second step, ANCOVA (Analysis

SR “cif Govarlance) was carried out in order to

'compare the results
': “A%‘?? A

>
% ‘erxv!u:_‘ﬁ
e
“sedf
% §

#scotpespsddiseca
LA Is85 1 0 i 0

R AT TSP

Type Il Sum of
Squares

803.126°
35.176
97.613
1619.376
109.857
9417.000
1912.983

Table2

Wessels also mentions that
the vocabulary Quilt, whic is a
struteyy that pushes students
to create connections
cintinually with their
prior knowledge and new
information they gain, offers
EL students the opportunity
to activate background
knowledge and use their
existing resources to connect
with target vocabulary

Mean Square

901.563 467.780
1 35.176 18.251 000.
1 97.613 50.647 000.
1 1619.376 840.220  000.
57 1.927
60
59
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from the list given.

3) Filling in the blanks with the appropriate
forms of different words with different
functions from the list given.

In order to construct appropriate tests to
examine the participants’ performance, the
researcher selected the vocabulary items
with different functions from the passages
which were covered during instruction. The
vocabulary items were introduced to the
students through sentences and familiar
rhetorical structures identical and similar
to those they were taught previously.
Before administering the developed tests
to the main subjects, two parallel forms
of the tests were given to a group of
examinees similar to the students in the
main study. The correlation between the
scores obtained from the two single tests
was computed to indicate the reliability
of the test scores. In order to determine
the content validity of the test, a careful
examination of the direct correspondence
between the content of the developed
test and the materials to be tested was
necessary. Content validity was checked
by scrutinizing the table of specifications
as follows:

Number
Content

of items

Words with different
forms & functions
made by derivational
affixes
One word with
different forms and
functions
Different words with
different forms and
functions

12 production

8 recognition
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10 recognition -

e Procedure
To achieve the aim of the study, the
following procedure was followed. First
of all, the study adopted a pre-test post-
test control group design. Sixty female
university students were selected from
EAP classes and were divided into two
equal groups. Afterwards, each group
was assigned to one of the treatment
conditions. Subsequently, for each group
of the students, certain passages were
chosen from their textbook. Following
this, the students were taught the new
vocabulary items of these passages for
eight sessions during two months by using
word- formation rules and through word-
definition method. Finally, the examinees’
performance on the post-tests was
analyzed statistically for the purpose of d
comparing the results. ;

Results
A pre-test and a post-test were

administered to the examinees in the

control and experimental groups. In order

to carry out statistical analysis and obtain

the results, “mean”, “SD” and “SE” were -
established for each group. The results are ~ >,
presented in table 1. T




English are acquired relatively late
(Nippold & Sun,2008).

the Vocabulary Quilt strategy
embeds the characteristics

of effective vocabulary
instruction. It is designed to
actively engage EL students
with the academic vocabulary
throughout all phases of
instructio

From the point of view of internal
architecture, there are two kinds of English
words. On the one hand, there are words
which seem to exist as wholes. On the
other hand, there are vocabulary items
which are internally complex, in that they
can be divided into chunks which they
share with other words. If a prefix or suffix
can be added on to a stem by a regular
rule, then it is unlikely to be already in the
lexicon (Aitchison, 2003,p.126-127).

According to He, (2010), Affixation,
compounding and conversion are three
important ways of creating new words.
Affixation consists of suffixation and
prefixation. Suffixation is the commonest
method of forming new words in English,
with certain suffixes being particularly
favored. There are three characteristics of
suffixation. The first characteristic is that
sufixes are normally attached to whole
words or phrases, not to bits of words. The
second one is that they are mostly added
on to major word classes nouns, adjectives
or verbs, in order to create another noun,
adjective or verb. The third one is that
each word class has its own characteristic
suffixes. Moreover, adding affixation is
~ also a useful way to master vocabulary.

Learners can guess the meaning of a new
word based on its affix.

Due to the importance of word formation
in increasing the vocabulary repertoire of
students of academic English, the present
study aimed at examining the effect
of word-formation rules instruction on
vocabulary learning. In specific, the study
tried to answer the following research
question: “Do word-formation rules have
any significant effect in learning the
vocabulary of EAP texts by the students of
life sciences?”

Method
This study was designed to examine

the role of word- formation rules in learning
vocabulary from EAP texts. The study
adopted a pre-test post-test control
group design. The Participants of the study
were sixty female university students from
available EAP classes. They were divided
into two equal groups and each group
was assigned to one of the treatment
conditions.

e Instruments
The instruments which were used
in this study included administered
parallel tests to examine the students’
performance on learning vocabulary in
EAP texts. These parallel tests for the
sake of pre-testing and post-testing,
consisted of 30 items in three formats as
follows:

1) Filling in the blanks with the correct form
of the word in different functions (i.e.
Noun/ Adj./Verb/ Adv.) represented in a
table with 12 items.

2) Filling in the blanks with the correct
forms of one word with different functions
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termed generative vocabulary instruction.
According to Flanigan, Templeton, and
Hayes (2012), generative vocabulary
instruction can make learners independent
vocabulary learners by teaching them the
skills to devise the meaning of a word by
using roots and base words.

In advanced classes, one of the main
purposes is to help students become
independent, and responsible for their
own learning. As the material which is read
becomes increasingly difficult, there are
many more new words to be explained.
If the teacher spends the entire class
time explaining the new words and their
meanings on the blackboard, there are
three unfortunate results:(1) the students
remain too dependent on the teacher,(2)
the opportunities for learning to use
dictionary are lost; and (3) no class time
is left for the communicative use of a
language.

Review of the Literature

During the past 200 years, scientists
working in the western European tradition
have abandoned the former use of Latin
as the only appropriate language for
scientific discourse. But in accepting
other languages, they have, nonetheless,
maintained the use of a sublanguage
of roots, prefixes, and suffixes, either
borrowed from Classical or Medieval
Latin or Greek, or newly coined words
with Greek or Latin word elements.
Strevens (1980) in “Teaching English as
an International Language” indicates that
every scientist needs to be familiar with
about fifty prefixes , about thirty suffixes ,
and about 100 roots.

Like the child learning the native
language, adults who are studying a
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foreign language must also construct
generalizations about inflectional and
derivational affixes that would enable
them to produce words they have

never heard before. In this regard, Falk
(1978) in “Linguistic and language”
states: A grammar, as an account of a
speaker’s knowledge of language, must
include a list of morphemes used in the
formation of words. This list is similar to a
dictionary. Information is provided about
the pronunciation and meaning of each
morpheme, along with details about its
grammatical features (e.g., whether itis a
prefix, suffix, root) (p. 41).

One widely acknowledged way to
build vocabulary is understanding
and application of word formation
processes, sometimes called “derivational
morphology”. Among other things, it
involves affixation. Bowen (1984) in
“TOEFL Techniques” states: “Lexical
study should include the pieces that
make up words: prefixes, suffixes, stems,
inflectional and derivational patterns,
enough morphophonemics for the
student to be able to associate the im- of
‘improbable” or the ir-of “irregular’ with
the in —of “inadequate”, and word families
(sign, design, signature, assign, designate,
etc.) to help identify common elements”
(Bowen, 1984,p.201).

Mostly, there are multiple layers of
affixation, which determine, organizational
of morphologic components. Derivational
suffixes, typical of academic language,
are used to convert one part of speech
into another. Although some derivational
suffixes are used productively even

- by preschoolers (Bérko;1958), the

derivational suffixes typical of academic



Wessels (2011) discusses some
key points concerning vocabulary:
Vocabulary knowledge is essential to
students’ academic success. If students
do not understand the meaning of the
words in the text, they will have difficulty
understanding the content. Vocabulary
knowledge is the single best predictor of
students’academic achievement (White,
Graves ,& Slater, 1990). With this in mind,
effective vocabulary instruction must be
a goal of all educators working with ELS,
not just those who specialize in English
as a second language (Carlo, August, &
Snow, 2005). Therefore, discussing new
vocabulary in an authentic context is
essential for ELS learners (Wessels, 2011,
p. 47-48).

Wessels also mentions that the
vocabulary Quilt, which is a strategy that
pushes students to create connections
continually with their prior knowledge
and new information they gain, offers
EL students the opportunity to activate
background knowledge and use their
existing resources to connect with target
vocabulary. The strategy revolves around
a word quilt-which is a learning tool used
by students throughout instruction.The use
of research-based strategies such as the
Vocabulary Quilt can replace traditional
vocabulary instruction that heavily relies on
worksheets or dictionary work. Traditional
vocabulary instruction produces only
superficial understanding, and students
rapidly forget words (McKeown, 1993).

In contrast, the Vocabulary Quilt strategy
embeds the characteristics of effective
vocabulary instruction. It is designed to
actively engage EL students with the
academic vocabulary through all phases of
instruction. The Vocabulary Quilt strategy
thus helps educators facilitate vocabulary

learning not only for EL students, but also
for primary English speakers as well. At the
end of the lesson, students have a tangible
product that documents their learning and
can serve as a useful study aid.

Nagy and Townsend, 2012, indicate that
academic vocabulary is perhaps the most
obvious aspect of academic language, and
lack of academic vocabulary knowledge
has consistently been identified as an
obstacle to students’ success (Corson,
1997; Garci'a, 1991; Snow & Kim, 2007).
We take both general academic words
(i.e., words used across disciplines and
with greater frequency in academic
than nonacademic language) and
discipline-specific academic words into
consideration.

Farrukh Nazi (2017) argues, that
research on vocabulary instruction has led
to the development of several vocabulary
learning strategies. The three widely-used,
research-based word learning strategies
are teaching students to use context to
infer the meaning of unknown words,
teaching students to use word parts, and
using dictionaries (Graves, 2016; Hairrell,
Rupley, & Simmons, 2011).

Graves (2016) concludes that teaching
students to use word parts to glean meaning
of the words can be an effective strategy.

According to Kucan (2012), word
features are intended to support the
vocabulary knowledge of the learner.
Rasinski, Padak, and Newton (2011) also
indicate that integration of Latin and Greek
roots into vocabulary instruction enhances
academic vocabulary. In teaching
academic vocabulary, researchers also
argue for the use of generative vocabulary
instruction (Flanigan, Templeton, & Hayes,
2012; Templeton, 2011). Generating
multiple different words from a root word is
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Abstract
The present study was designed to examine the role of the word- formation rules in learning
vocabulary from EAP texts by students of life sciences. The study adopted a pre-test post-
test control group design. The participants of the study were selected from available EAP
classes held for the students of life sciences. Then, the subjects were divided into two equal
groups and assigned to one of the treatment conditions.The students were then taught the
new vocabulariy items of the passages chosen from their textbooks for eight sessions during
two months in two different ways: using the word-formation rules and word-definition method.
At the end, the examinees’ performance on the tests was analyzed statistically for the purpose
of comparing the results. The analysis showed a significant difference between the two groups.
As a result, It can be claimed that instruction - according to the word-formation rules” - was

effective.

Key Words: word-formation rules, word-definition, vocabulary, English EAP Textbooks.

Introduction

As mentioned by Riazi and Aryashokouh
(2007), focus on vocabulary as a central
part of the language learning process is
getting widespread attention today,

and second language vocabulary
acquisition has been taken into
consideration by many researchers (e.g.
Hatch & Brown, 1995; Coady, 1997;
Lewis,1997; Schmitt, 2000; Newton, 2001;
and Nation, 2002). Different researchers
have proposed different approaches to
vocabulary teaching. For instance Hunt
and Beglar (2002) introduced three
approaches to vocabulary teaching and
learning.

The first approach is incidental learning
of vocabulary, which requires teachers to
provide opportunities for extensive reading
and listening and is useful for more
proficient intermediate and advanced
students. However, Coady (cited in Hunt
& Beglar, 2002) doubted the possibility of
learning words through extensive reading
when learners do not know enough words
to read well.

The second approach is explicit
instruction, which provides opportunities
for intentional learning of vocabulary by
providing word lists or glosses and is

18 | ROSHD FLT | Vol. 34, No. 2, Winter 2020

effective for beginning and intermediate
students who have a limited range of
vocabulary

The third approach is independent
strategy development, which involves
training learners to use dictionaries and
practice guessing from context that
is beneficial in retaining words. Some
researchers (Stahl & Fairbanks, 1986 cited
in Knight, 1994; Prince, 1996) insist that a
combination of contextual and definitional
approaches can be more effective than
either approach in isolation. It can be
concluded that each of these methods can
be effective if it is used appropriately with
the aim of raising consciousness among
students.

As mentioned by Riazi and
Aryashokouh (2007), focus
on vocabulary as a central
part of the language learning
process is getting widespread
attention today
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4. Reflection

In order to be sure about what we have
found, we decided to check out findings
through statistical analysis through running
one sample t-test. The results revealed
that the LOA students outperformed at
the end of the study in comparison with
their performance at the beginning of
the study (p < 0.05) in terms of acquiring
the grammatical points. Therefore, we
can conclude that the learning oriented
assessment used in the present study
has been effective in assisting learners
to go beyond their normal achievement
levels. This may have happened because
LOA students are the ones who are to
learn new points and solve their own
problems through asking for assistance
from teachers. In addition, in all of the
steps, the presence of the instructors
and the care that was given to students’
full understanding as well as providing
them with better assistance for deeper
understanding were considered the
potential advantages of LOA. Therefore,
we believe that if teachers teach grammar
to their students through LOA, it may help
them manage the difficulties that might
otherwise be overlooked in traditional
classes which impede learners’ full
understanding. Likewise, the purpose
of the exams is adapted to the needs of
the students and test results would be of
higher utility.

Taken together, in the present study we
examined how grammar instruction could
be improved. For that purpose, we used
learning-oriented assessment which was
examined through the implementation
of an action research framework. Our
main purpose of using LOA was to
improve the instruction process and
enrich our assessments with learning
and teaching goals. Our findings showed

16 | ROSHD FLT | vol. 34, No. 2, Winter 2020

that implementing LOA had a significant
effect on the acquisition of grammar by
intermediate learners of English. It seems
that giving priority to learning in language
assessment would significantly improve
the quality of both assessment and
teaching. Since testing and teaching are
two sides of the same coin, utilizing one to
improve the other is highly suggested and
the same was confirmed by the findings of
the present study.

Finally, we recommend that more studies
be carried out to see if what we found
as the effectiveness of LOA is limited
to grammar, or it has similar facilitating
effects in other contexts and for other
skills (i.e. listening, speaking, reading,
writing, and vocabulary) among learners of
different proficiency levels. We will similarly
try our best to implement LOA in classes
of different skills and also with different
students and we will share our findings
with those who are interested in integrating
language instruction with language
assessment for achieving better results.
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Figure 1. Graphical representation of learners’ performances at different intervals

The results of the examination showed 3. Observation

that the students of all classes were at the Based on our purpose to implement this
same level prior to the study while after new method for grammar instruction and in
their participation in grammar classes, order to examine the usefulness of LOA, we
they all progressed. It was also found that assessed students longitudinally, and the
the amount of the development for the results were in high correspondence with the
students in LOA classes was more than teachers’ overall qualitative assessment of
the rate of development in the traditional the class progress. Overall, through providing
group (mean difference=1.25). It is our students with appropriate feedback
worth noting that the participants in two during instruction, they became more active,
LOA classes had very similar patterns motivated and meticulous in employing

of performance on the final test (mean grammar rules. Thus, the possibility of better
difference = .25). achievements in the new instruction and

testing method was increased.
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2. Action

In order to address the queries that
we posed on the grammar instruction,
we decided to choose three of our own
classes in which the students for the first
time were exposed to grammar rules.
There were more grammar classes that
could be used in this study; however,
we opted to focus on our own since we
had more control over the procedure of
instruction, and also we already knew
most of the students. This enabled us to
interact more effectively with the students
who were struggling with the acquisition of
grammar and the stress of the exams.

Accordingly, we had the chance to work
with 65 intermediate English learners
who were our students and were studying
English language and literature. Thus,
we decided to present some of them with
the new method of instruction that was
called LOA and keep the rest receiving
the regular instruction. To that purpose,
collaboratively we designed a lesson plan
where we could teach five grammatical
points in each session. The points included
modals (e.g. should/could would), tenses
(e.g. present, past), pronouns, conditional
sentences, and types of sentences (e.g.
complex, compound). For the instruction
and assessment procedures in two
classes that we consider them LOA
groups, we took certain steps namely,
presenting learning tasks, student
involvement in self and peer evaluation,
and receiving feedback as feed-forward
(Black & William, 1998) while the
other class had undergone the regular
instruction.

By the continuation of the semester,
and the implementation of both methods
in different classes, we had the chance
to see how much our new method
was successful in improving students’

14 | ROSHD FLT | vol. 34, No. 2, Winter 2020

achievements and our instruction quality.
During the study, we told the students
to use our feedback for their further
activities and consider our suggestions as
complementary comments, not merely as
a simple judgment of their performance.
If they considered the points in their
performance, we would change the
next feedback they received (a different
feedback), and if they made the previous
mistakes again, we would re-present our
previous feedback to make sure they have
learnt it. It was expected that the received
grammatical feedback would turn into
feed-forward and would give them the
proper consciousness that they need.

In the LOA method, we assessed
the students repeatedly, and learners
continuously received feedback whereas
the assessment of students’ learning
in the traditional group was merely
conducted at the end of the semester.
Participants’ performances was assessed
six times: One session prior to the study;
four sessions during the study; and one
more session after the study. These
tests accommodated 6 open- ended
questions covering the content of the
lessons that were instructed to learners
up to the time of the administration. That
is, each test covered all lessons before
its administration cumulatively. Learners’
mean scores on these tests at different
intervals are presented in Figure 1.

Our main purpose of using
LOA was to improve the
instruction process and
enrich our assessments with
learning and teaching goals



the level of learners’ engagement in them
is not equal, and the purpose for which
they are used are basically different.

Recently, a tendency towards a shift
occurred in the summative assessments
that aimed at learning and testing
simultaneously (Green, 2017). In other
words, in formative assessment the priority
was given to tasks that were conducive to
stimulating appropriate student learning
approaches. This happened due to the
fact that many teachers assumed that
they were unable to utilize the test and its
properties for the betterment of students’
learning; thus facilitating students’ learning
was considered as a priority not only in
instruction that needs immediate tasks
but also in assessment procedures that
need substantive content knowledge
(Keppell, Au, Ma, & Chan, 2006). This
has been achieved through learning-
oriented assessment that is defined as
assessment where the primary focus is
on the potential to develop productive
student learning processes (Careless,
2007; Keppell & Carless, 2006; Leung &
Berry, 2007). Generally, the main challenge
that teachers like us have always been
struggling with is how to bring external
assessment (i.e. exams) into a systemic
relationship with assessments that happen
during classroom interactions (via learning-
oriented assessment). This is considered
important due to the fact that both learning
and testing aspects of instruction could be
considered simultaneously, and the proper
planning could be made for eliminating
the shortcomings of the instruction and
improving students’ understanding and
performance (Lee, 2007).

In the definition of learning oriented
tasks, it is suggested that task completion
should be scaffolded, that there should
be an interactive questioning procedure,

and that immediate and learning-

focused feedback should be available

to the students (Hamp-Lyons, 2017).
Subsequently, through the implementation
of this method, a dynamic and productive
relationship between teaching/

learning and assessment would occur.
Subsequently, this would be characterized
as the assessment for learning rather than
solely the assessment of learning (Harlen,
2006). We conducted this study while

we were teaching intermediate students
of English language and literature at a
university in the northeast of Iran. The fact
that students were going under routine
methods of grammar instruction which
mainly failed to address their needs and
difficulties properly as well as the fact

that the results of the assessments that
learners sat for were rarely used for further
instructional uses stimulated us to employ
LOA method in our grammar classes.
Therefore, we aimed to find if integrating
language testing with the language
instruction process can ameliorate the
negative aspects of grammar instruction
in a way that both teachers and learners
benefit from it simultaneously.

Many teachers assumed that
they were unable to utilize the
test and its properties for the
betterment of students’ learning;
thus facilitating students’
learning was considered as a
priority not only in instruction
that needs immediate tasks but
also in assessment procedures
that need substantive content
knowledge (Keppell, Au, Ma, &
Chan, 2006)
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1. Planning of examination) have addressed the major
For years, both theoretical and practical shortcomings of the previous methods

aspects of language assessment have along with the major goals of language

been considered important concerns pedagogy. For instance, one of the

in psychometric research. The new new approaches of language testing is

advancements in the implementation and using formative (rather than summative)

development phases of language tests assessment. Although these two forms

(e.g., validation studies and innovation in of assessing performance have their own

item development as well as the process

capacity to present authentic assessment,
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Coordinator: Mehdi B. Mehrani
Assistant professor of ELT, English
Department, University of Neyshabur
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Guidlines for Publishing in Action Research

We have recently specified a special column in Roshd FLT Journal for publishing
small-scale research studies that teachers conduct in their own classes. We intend
to publish at least one action research report in each issue of Roshd FLT Journal.
Thus, we encourage you to submit the reports of your classroom research to be
published in our “Action Research Column”.

We accept papers on the basis of their relevancy to our readers, simplicity,
readability, and freshness of viewpoint. Your papers do not have to follow the
standards of scholarly, academic research papers. We do not use complicated
statistical analyses, technical terms or footnotes. Thus, write in a simple, plain
and easy to understand manner. Please cite all of your sources within the text,
and provide a list of references at the end of your article. When writing your paper,
please include the following information in your report:

* Your research questions and your plan for answering the research questions

* The actions that you did over a period of time in order to answer the questions

* Your evaluation of the effects of the actions and any evidence that support your
evaluation

* Your conclusion and suggestions for other teachers

To be accepted for publication, your articles need to:

* Be maximum 2500 words, including references

* Be on a topic of relevance or interest to Iranian language teachers

* Include an abstract of no more than 200 words, and a list of references

We are looking forward to your action research reports. Should you have any
inquiries about how to prepare a report of your action research, you can send an
email to Dr. Mehrani at the following address: meh.mehrani@gmail.com
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Farsani & Babaii, 2019; Lazaraton, 2005;
Martynychev, 2009; Mehrani & Khodi,
2014), quantitative research approach
was prevalently used in the corpus. This
reveals that the authors have a great
tendency to examine linear or cause-
effect relationships between and among
the variables. Furthermore, the authors,
adhering to etic perspective (see Patton,
2002), prefer to play an objective and
value-free role in the ELT world in Iran. On
the other hand, considering the scope of
the journal and given the sparse attention
given to practitioner research (e.g.,

action research; teacher research) we

are awaiting for such prospective studies
in order to deal with the unexpected
problems in ELT classes when challenges
arise. This research engagement

motto, as Borg (2010) argues, has

“a powerful transformative force in

work and professional development of
language teachers” (p.391). Accordingly,
prospectively speaking, Roshd FLT journal
should follow this research-at-the-service-
of-teaching movement in order to meet the
needs of ELT teachers and students (see
also, Amini Farsani & Babaii, 2019).

With regards to authorship and
collaboration patterns, our findings
revealed that there probably exists an
internal research network wherein co-
authors from different institutions can work
together in order to disseminate a piece of
research. Likewise, based on the findings,
the second most prevalent profile was
related to those authors and researchers
who have published a piece of research in
the same institutes. This is not unsurprising
given the fact that this collaborative type
is the most convenient and easiest one
for co-authors. Almost solely absent in
the corpus is international collaboration
between and among authors. It would be

of great help if the editors take initiative in
smoothing such co-jointed studies in order
to compare the teaching and learning
contexts cross-culturally. Also, in this way
can we enhance our teaching and learning
practices and may keep abreast of other
ELT contexts.

Refrences

Amini Farsani, M. (2017). Exploring three decades of
TEFL research in Iran: Conceptions and practices.
(Unpublished doctoral dissertation). Kharazmi University,
Tehran, Iran.

Amini Farsani, M., & Babaii, E. (2019) EFL faculty members
‘research engagement: voices from Iran. Research in
Post-Compulsory Education, 24(1), 37-59.

Azimi, H., & Kobadi Kerman, Z. (2011). A review of the first
99 journals of Roshd FLT. Roshd FLT, 26 (1), 100, pp.
35-41.

Borg, S. (2010). Language teacher research engagement.
Language Teaching, 43, 391-429.

Byrnes, H. (2013). Notes from the editor. The Modern
Language Journal, 97,825-827.

Cooper, H. (2016). Research synthesis and meta-analysis:
A step-by-step approach. Thousand Oaks, California:
SAGE Publications.

Heyvaert, M., Maes, B., & Onghena, P. (2013). Mixed
methods research synthesis: definition framework, and
potential. Quality and Quantity, 47, 659-676.

Lazaraton, A. (2005). Quantitative research methods.

In E. Hinkel (Ed.), Handbook of research in second
language teaching and learning (pp. 209-224). New York:
Routledge.

Marefat, H. (1999). A review of MA theses in TEFL
completed between January 1990 and March 1999 in the
English department of the faculty of foreign languages
at Tehran University. Research in Foreign Languages, 6,
111-116.

Martynychev, A. (2009). On research methodology in
applied linguistics in 2002-2008. Unpublished PhD
dissertation, George Fox University.

Mehrani, M.B. (2015). An analysis of ELT research trends in
Roshd FLT. Roshd FLT.29(4), 115, PR.20-27.

Mehrani, M.B., & Khodi, A. (2014). An appraisal of the
Iranian academic research on English language
teaching. International Journal of Language Learning and
Applied Linguistics World, 6(3), 89-97.

Ortega, L. (2015). Research synthesis. In B. Paltridge and A.
Phackiti (Eds.), Research methods in applied linguistics:
a practical guide (pp. 219-237). London: Bloomsbury
Publications.

Patton, M.Q. (2002). Qualitative research & evaluation
methods (3rd ed.). Thousand Oaks CA: Sage.

Plonsky, L., & Oswald, F. (2015). Meta-analyzing second
language research.In L. Plonsky (Eds.), Advancing
quantitative methods in second language research (pp.
106-128). New York, NY: Routledge.

Wang, Y., Wy, Y.S., Pan, Y.T., Ma, Z., & Rousseau, R. (2005).
Scientificcollaboration in China as reflected in co-
authorship. Scientometrics, 62(2),183-198.

Vol. 34, No. 2, Winter 2020 IROSHDFLT| 9



As shown in Table 3, the most frequently
represented collaborative type is related
to those co-authors who are working

on different institutions; International
collaboration was almost missing in the
corpus.

Table3.
Percentages of various collaborative profiles

Collaborative Frequency
type

DI 58 36

56 34.8
46 28.6
1 .6

Discussion and Conclusion

The current study was aimed at mapping
past, present, and future of Roshd FLT
journal over the period of 1984 to 2019.
In so doing, we adhered to research
synthetic techniques and bibliometric
analysis. Concerning the first research
question, the findings revealed that the
ELT outlets were distributed in a wide
range of issues. Disproportionately, the
authors covered twenty four topics and
subtopics in the journal from its inception.
The most pervasive issues were mainly
concerned with L2 skills and components
with “researching reading” as the most
represented and “researching speaking”
as the least. This finding, lending support
to Marefat (1990)’s study, reveals that

8 | ROSHD FLT | vol. 34, No. 2, Winter 2020

authors have been mainly oriented toward
receptive skills such as reading skill. This
is not surprising given the major emphasis
given to reading skills in ELT context in
Iran. What is notable here is the diverse
and broad range of issues covered in the
journal which might be incongruent with
the mission and vision of the journals

and can sometimes deviate the readers’
attention from the original aim and
localized purpose.

Our results regarding EFL learners’
characteristics in terms of age and
educational institutes reveal another lively
testimony of mismatch between the journal
aims and what is practiced. Surprisingly,
most of the studies have been done with
adult participants; less attention has
been given to teenagers (13-17), who are
the main consumers of research in ELT.
Likewise, regarding the place of research,
almost 32 percent of the studies were
done in university contexts not secondary
and/or pre-university ones. Although
virtually recent attention has been given
to the related topics, target samples, and
educational institutes, we need more
qualitative studies in order to explore in
details the reasons for such incongruent
elements.

Concerning the second research
question, which is partially congruent
with the previous research (e.g., Amini



The Roshd FLT, as a long-
standing journal in Iran, was
established in 1984 and 2019
is thus the journals’ 35th
Anniversary

research approach was related to
quantitatively-oriented studies. We further
analyzed quantitative research approach:
based on the results, experimental
designs (48%, n=77) were the most
frequently type of quantitative research.
This signifies the fact that ELT researchers
sought to determine and identify “cause-
and-effect relationships” between and
among variables (Johnson & Christensen,
2014, p. 42). However, non-experimental
research (i.e., correlational study, ex post
facto, and survey studies) was spotted as
the second prevalent research designs
(37%, n=51) in the data set.

Authorship and Collaboration
Patterns

Our results revealed that 160 articles
were published by 282 authors from
different universities and institutes in
Iran. According to Table 2, the number
of authors has been clustered into four
strands (i.e., one author, two authors, three
authors, and four authors). The results
revealed that the most prevalent cluster
is related to those articles which have
been published by two authors (68.3%,
n=110). The second most frequent cluster
is related to single-authored publications
with 26 % (n=46). A very small portion of
the studies was published by three and/or
four authors (3%, n=>5).

In order to examine the degree of

Table 2. Distribution of the included articles based on
the number of authors over the period of 1984-2018

Number of authors 1 2 3 4
Number of articles 46 110 4 1
(%) (26%) (68.3) (2.5) (.6)

collaboration, we adhered to the formula

developed by Wang et al. (2005). The

degree of collaboration is defined as the
number of co-authored papers (NC) over
number of papers included (N): DC=NC/N.

The results revealed that the degree of

collaboration is 71.42% in Roshd FLT. The

average number of authors per paper is

1.75.

We further classified each paper based
on four collaborative profiles based on the
bibliometric analysis (see Wang, eta al. ,
2005):

e Profile 1: Single-authored articles (SA)

e Profile 2: Articles co-authored by
authors working in the same institution
(SI)

e Profile 3: Articles co-authored by
authors in different institution located in
the same country (DI)

e Profile 4: Articles co-authored by
authors in different countries
The results revealed that the number of

the papers of different collaborative focus

follows the following pattern: DI>SI>SA>IC.
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Figure 1.
Distribution of L2 Learners ‘Age in the Corpus
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Figure 2.
Distribution of Educational Institutes in the Corpus

the aims of Roshd FLT journal
are announced as “enhancing
teachers’ professional
development, promoting
their teaching qualifications,
updating teachers on recent
teaching and learning issues,
familiarizing them with
notable teaching and learning
challenges in ELT world,

and making an informatively
interactive milieu between
and among teachers,
materials developers, and
policy makers”
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(n=62, 38.5 %) were conducted in school
settings. Surprisingly, almost 32 percent of
the studies (n=52) were done in university
contexts. A small portion of the studies
were conducted in private language
institutes (n=32). Thus, researching in
school settings is more frequent than
doing research in language institutes for
the EFL authors. It is to be noted, however,
that almost 10 percent of the studies did
not report the setting.

Methodological Research
Approaches

Results for Research Question 2, to
what extent have research approaches
been represented in Roshd FLT? on the
type of research paradigms (see Figure
3), revealed that 79.5% of the studies
(n=128) were quantitative. To a very lesser
degree, around 9% the studies (n=14)
employed qualitative approaches in a
study; almost 7.5% of the studies (n=12)
utilized a combined use of quantitative and
qualitative research approaches to provide
empirical evidence for answering the
research question(s). Qualitatively, based
on the aims and scope of the journal, we
also traced the use of the action research
in the corpus. Just 4 percent of the studies
(n=7) was oriented toward action research
wherein teachers can solve their local
problems and improve their teaching and
learning practices.

The most prevalently represented

79.5

40
30

» 8.7 7.5 43

10 Wy

0 [ =

Quantitative

Qualitative Multimethod Action Research

Figure 3.
Research Approaches Appeared in the Corpus



Table 1.
Distribution of Substantive Topics in Roshd FLT

Researching L2 skills and components 69 43.125
Reading skill 18 11.25
Vocabulary 16 10
Writing skill 14 8.75
Grammar 8 5
Listening 8 5
Pronunciation 3 1.87
Speaking 2 1.25
Researching assessment and evaluation 22 13.75
Researching teachers’ belief and teacher education 14 8.75
Researching learners’ individual differences 11 6.875
Researching materials development 9 5.625
Researching language and technology 8 5
Researching first/second language learning and acquisition 5 3.125
Researching TBLT and CLT 5 3.125
Researching translation and interpretation 4 25
Researching contrastive analysis/ error analysis 4 25
Researching language learning strategies 2 1.25
Researching discourse and pragmatics 2 1.25
Researching bilingualism 1 62.
Researching psycholinguistics 1 62.
Researching EAP/ESP 1 62.
Cognition and brain 1 62.
Metalinguistic ability 1 62.
total 160 100
Furthermore, Figures 1 and 2 illustrate teenagers (13-18), and L2 young learners
the EFL learners’ characteristics in terms (0-12 years) were recruited in a very
of age groups and educational institutes, small percentage of the studies (n=>5,

respectively. As shown in Figure 1, almost ~ 3%). Surprisingly, it seems that adult EFL
half of the studies (n=70, 43.5%) recruited  participants received greater emphasis
adult EFL learners (+18 years), almost than adolescents and young learners.

24 % of the studies (n= 38) recruited As for educational settings, most studies
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in a main stage, it was field tested with

some similar studies. Any discrepancy in

assessing the issues was resolved, too.

The overall inter-rater reliability of rated

studies was 0.93.

4.Analyzing the results both cumulatively
and across time

5.Interpreting the results

Due to the range of contents presented
in the journal, we, adhering to systematic
inclusion and exclusion criteria, included
those articles which examined English
learners, be published in Persian or
English. Likewise, articles with theoretical
and conceptual orientations, and those
published in other languages such as
French and German languages were
excluded. Accordingly, we came up with
160 empirical studies from 1984 to 2018.

Results
Topical issues represented in the
corpus

A total sample of 161 empirical
studies were systematically included
in the analysis. As for the first research
question, we used inductive analysis
in order to come up with the most/least

4 | ROSHD FLT | Vol. 34, No. 2, Winter 2020

frequently represented topics. Having
considered the language learning and
teaching problems addressed in the
literature, we came up with the following
topical issues in the corpus. As can be
seen, as for substantive issues in Roshd
FLT journal, we can see that the studies
were scattered disproportionately. The
most prevalent topic (n=69, 43.12%) is
concerned with “researching L2 skills and
components” across a wide range of age
groups, proficiency levels, and time span.
In this category, more specifically, the ELT
authors paid notable attention to reading
skills followed by vocabulary learning;
researching speaking and pronunciation
has been received less attention than
others. The message obtained is that
productive skills is less represented than
the receptive skills. The second most
pervasive topic is related to “researching
assessment and evaluation”. To a lesser
degree ‘“researching teachers’ beliefs and
teacher education” has received the third
rank in the corpus. On the contrary, the
least frequent topics are concerned with
those addressed “bilingualism, EAP/ESP,
psycholinguistics, cognition and brain, and
metalinguistic ability.



In recent years, aligning with the
“Evidence-Based Movement” (EBP) and
“Methodological Turn” (MT) movements
(Heyvaert et al., 2016), TEFL research
has witnessed an increasing awareness
in substantive and methodological
research issues. Amini Farsani (2017),
synthesizing quantitative, qualitative
and mixed methods research studies,
examined the status quo of TEFL research
in three decades. However, following all-
inclusive and broad definition of research
synthesis, he examined unpublished MA
dissertations in Iran, leaving published
outputs unaccounted for. Therefore,
the current study supplements—from
a more comprehensively synthetic and
bibliometric scope—previous anecdotal
and descriptive studies by Azimi and
Kobadi Kerman (2011) and Mehrani
(2015) examined different foci of the
journal contributed over twenty seven and
thirteen years, respectively.

The Roshd FLT, as a long-standing
journal in Iran, was established in 1984 and
2019 is thus the journals’ 35th Anniversary.
In the “Aims and Scope” statement of
this journal, appearing in the overview
section on the website (http:// https://
www.roshdmag.ir/fa/magazine2/24), the
editors delineate the aims of this journal
as “enhancing teachers’ professional
development, promoting their teaching
qualifications, updating teachers on recent
teaching and learning issues, familiarizing
them with notable teaching and learning
challenges in ELT world, and making an
informatively interactive milieu between
and among teachers, materials developers,
and policy makers”.

Research Questions:
In the current study, the following research

questions were posed:

1.What are the topical issues represented
in the journal?

2.To what extent have research
approaches been represented in the
journal?

3.What are the patterns of authorship and
collaboration in the journal?

Method

In the current study, following research
synthetic techniques (Plonsky and
Oswald, 2015), we developed a coding
sheet based on a detailed context-specific
set of steps to research synthesis:

1.Defining the research domain in terms
of location, time, and content: For the
purposes of the study, We examined all
empirical studies, be in Persian or English, N
published in Roshd FLT journal (i.e.,
location) from 1984 to 2018 (i.e., temporal
scope).

2.Designing a coding sheet as the
primary data collection tool: we developed
a coding sheet in order to examine both
substantive and research methodological .
issues, as well as describe the patterns of g
authorship and collaboration.

3.Delineating the coding process: In
order to find out whether the coding sheet
operated properly before utilizing them

Research synthesis is defined as
“a continuum of techniques and
research procedures that have
been developed by social scientists
with the aim of reviewing past
literature systematically” (Ortega,
2015.p.219)
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Abstract
This study sought to provide empirically-grounded evidence for two important research
questions. The first purpose of the study, subscribing to research synthetic techniques, was to
examine the cumulative status of substantive and methodological research issues in Roshd
FLT Journal. We synthesized a sample of 160 empirical articles which were distributed over
a 35-year period. The findings revealed that “researching L2 skills” was the most prevalently
represented topics in the corpus across different age groups and time span. Our findings further
indicated that quantitative research approaches were conducted more frequently than other
approaches, though practitioner research was almost solely missing. The second purpose of
the study, adhering to bibliometric analysis, was to map the authorship and collaboration in
the journal. Based on the findings, the most frequently represented collaborative profile was
related to those co-authors who are working in different institutions. However, International
collaboration was almost absent in the corpus. The results further reveal that the degree of
collaboration is 71.42% in Roshd FLT. The average number of authors per paper is 1.75.
Implications for the research consumers are discussed.

Key Words: Research Synthesis; ELT topics; Authorship; Collaboration; Roshd FLT Journal

Introduction a contributory role in making informed
Science is a multi-aspectual notion decisions and initiating practice and
where in accumulation, independency, policy. Research synthesis is defined as

and cooperation have played vital roles in ~ “a continuum of techniques and research
shaping knowledge (Cooper, 2016). Such  procedures that have been developed by
multidimensionality of science enterprise social scientists with the aim of reviewing

has been supplemented by the fact that, past literature systematically” (Ortega,
research consumers at the macro- and 2015. p. 219).Inspiring by research
micro-levels (e.g., teachers, students, synthetic thinking, the message echoed
policy makers, materials developers, is research methodology in language

to name a few) of language policy and learning and teaching no longer has
planning need to have a bird’s-eye view “ancillary status’ in our work (Byrnes,

of what they already know, with what 2013, p. 825).

certainty, and what remains unaccounted
for, which would in turn equip them for
evaluating, locating, and, more importantly,

synthesizing prior studies systematically. In recent years, aligning

Consequently, as Cooper rightly put with the “Evidence-Based

“trustworthy accounts that describe Movement” (EBP) and

past research are necessary steps in » . .,

the orderly development of scientific Methodological Turn” (MT)

knowledge” (Cooper, 2016, p. 2). movements (Heyvaert et al.,
With the concurrent surge of research 2016), TEFL research has

synthetic thinking, which has emphasized witnessed an increasing

on eyidence-based practit?e movement !n awareness in substantive

the field of language learning and teaching )

(Amini Farsani, 2017), it has become and methodological research

possible to consider research as playing issues
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