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Abstract
This paper is aimed at analyzing the raw scores of university applicants admitted based on the 
university entrance exam in 2015. The aim of this research was to identify weaknesses of the test. 
The research method was of the applied, descriptive type and the statistical sample included all 
the applicants admitted to university programs (Total Numbers: 278686).To analyze data, the 
statistical measures such as mean, item difficulty, and item variance were applied.

The results of this research showed that the mean, average level of difficulty and variance of 
the items of the general test were 0.24.5%, 0.25 and 0.18 respectively. The same measures of 
the items in the discipline -specific test were 14.35% and 0.12 respectively. According to the 
Classical Test Theory (CTT), the acceptable levels of these measures are as follows:

1) The average level of difficulties for items, is equal to 0.50
2) Items difficulties should be in the range of 0.30 to 0.70
3) Items variances should be in the range of 0.21 to 0.25 

 The gap between the results and the acceptable levels suggests that the discrimination power 
of the tests was far less than optimal. The paper makes some suggestion for change to impove
the quality of the tests.

Key Words: achievement test, academic failure, performance, the Iranian university entrance exam

                      

                   

                    

                        

                         

   /         /        /    

    /        /          

                      /    

                        

                      

                     

                       

                        

                     

                       

   

           

                  



          

           

           

          

          

           

        

         

          

           

           

    

         

           

           

         

        

           

           

            

            

          

            

          

 

         
    

  

     

      

        

         

         

          

           

          

           

           

           

         

           

          

         

        

          

           

          

          

             

 

         

           

         

            
          

          

           

           

         

           

           

            

             

  

           

        

            

              

              

            

          

             

            

         

           

          

                     



            

            

 

          

           

            

          

         

            

  /         

 /          

  /           

          

           

  /           

           

          

             

           

           

             

         

    

        

         

           

          

           

        

           

           

           

             

          

           

          

         

      /   /   

         

        

 /          

   /  

        

           

          

           

          

           

         

           

           

     

        

 /   /        

         

  /      

           

         

         

         

           

              

          

          

       

             

         

        

                  



          

         - /   

          

        

            

          

          

          

           

          

             

            

          /  

         

         

          

          

          

          

           

           

           

   

           

         

        

           

           

         

           

           

              

           

             

   

    
            

         

/////

/////

/////

/////

/////

/////

                     



            

         

          

       /     

          

             

  /          

 /       

         

         

          

         /    

           

             

          

       

          

  /     

          

         

          

          

         

           

        

           

          

       

        

           

          

          

     

          

           

 

 

 

 

 

100

26.44 28.74
13.59 17.52

36.24

40

90

30

80

20

70

10

60

0

50

 

   

                  



         

          

          

/ ///

  

/ /////

          

        

/
////////

         

 
       

/
///////

             

 

/ /

           

         

      /     

       /      

          /  

       

100

10.11 10.11 12.05 9.8

40

90

30

80

20

70

10

60

0

50

 

       

29.7

   

                     



          

               

         

    /         /  

           

          

           

           

  

          

   /       

          

 /        

    

           

     

           

        

          /   

          

            

  /        

            

            

  

          

         /   

          /

  

          

      

          

         /    

           

          

          

       /     

    /       

         

  

         

         

        

 /    

         

          

          

          

           

             

         

          

            

          

          

             

       

         

   /        

             

           

             

             

             

            

                  



          

       /     

           

             

            

           

          

           

   

  /        

 /        

        

    /   /      

           

         

    

        

      /     

       /    

  /         

           

           

         

          

   /        

  

          

            

            

             

        

          /   

            

         

            

          

           

           

         

           

           

         

           

      CTT   

 /      /    

  /   /        /  

           

           

           

      

           

           

           

            

    

         

   

 / / / /

////

////

        

           

        

          

          

         

           

           

            

           

             

      

                     



            

          

       

   

              

             

            

        

          

             

              

           

           

           

          

         

             

          

           

          

          

           

         

       

         

           

   

           

             

          

          

           

                

          

        

           
          

           

           

         

           

            

      /      

            

          

 

          

         

         

          

          

           

            

            

         

              

           

          

          

          

         

          

          

          

        

                   



              

 -
 

 
 -

 -

  -

 

 

 -

  -

 -

 -

 -

 

 

 -

  -

  -

  -

  -

   -

  -

    -

 

 

   -

  -

  -

  -

  -

  -

          

           

          

            

          

           

           

        

            

          

           

          

           

           

                     



         

  

 

 

 

 

ing Company, Inc.  Reading, Mass.  
Nunnally, J. C; & Bernstein, I.H. (1994). Psychometric theory. 

New York: McGraw-Hill.
Ritt, M. (2016). The impact of high-stakes testing on the 

learning environment. Master of social work clinical 
research papers. Paper 658.

Shultz, K.S; Whitney, D.J. (2005). Measurement theory in 
action. Thousand Oaks, CA: sage.

Stocking, M. L. & Lewis, C. (2000). Methods of controlling 
the exposure of items in CAT. In W. J. Van der     Linden 
& C. A. W. Glas (Eds.), Computerized adaptive testing: 
Theory and practice. Netherlands: Kluwer Academic 
Publishers.      

Osterlind, S. J. (2002). Constructing test items: Multiple-
choice, constructed-response, performance, and      
other formats. Boston: Kluwer.             

Popham,W.J.(2005). High-stakes tests: harmful, permanent, 
fixable. American Educational Research. 6, p85. 

Quinn, G.W. (2010). Improving test scores in five easy steps. 

1. Fair
2. Accuracy
3 Measurement error     
4 High-stakes test
5. Ritt
6. Popham
7. Stability
8 . Hambleton
9. Stocking
10.Lewis 
11. Norm- referenced
12.Ferguson 
13. Takane 
14. Magnusson
15.Classical test theory 
16.Difficulty 
17.Gulliksen 
18.Crocker 
19.Algina 
20. Ranking 
21.Osterlind
22.Gronlund 
23. Waugh 
24.Quinn 
25.Kokinova 
26. Haladyna 
27. Shultz 
28.Whitney 
29.Allen 
30. Yen 
                 
              
                 
 - /               

          
32.Wisely 
33.Blind 
34.Ebel
35.Asmus
36.Timed- power test 
37.Nunnally 
38.Bernstein 
39.Floor 
40.Ceiling
41. Unreliable 
42.Inaccurate  

           

             

            

       

            

            
       

             
       

             
       

-            
          

Allen, M. J., & Yen, W. M. (2001). Introduction to measure-
ment theory. Monterey, CA: Brooks.

Asmus, E. P. (1981). The Effect of Altering the Number of 
Choices per Item on Test Statistics: Is Three Better 
than Five? Bulletin of the Council for Research in Music 
Education. 65, pp 1-15. 

Croker, L. M., & Algina, J. (2008). Introduction to classical 
and modern test theory. Belmont, CA: Wadsworth.

Ebel, R.L. (1969). Expected reliability as a function of 
choices per item. Educational and Psychological Meas-
urement. 29, p565.  

Ferguson, G. A., & Takane, Y. (1989). Statistical analysis in 
psychology and education. New York: McGraw-Hill.       

Gronlund, N.E. (1977). Constructing achievement tests. 
Englewood Cliffs, New Jersey: Prentice-Hall. Inc.

Gronlund, N.E., & Waugh, C.K. (2013). Assessment of 
student achievement. Upper saddle River, NJ:  Pearson 
Education.   

Gulliksen, H. (1987). Theory of mental tests. New York: John 
Wiley & Sons.

Haladyna, T.M. (2004). Developing and validating multiple-
choice test items. Mahwah, NJ: Lawrence Erlbaum 
Association.     

Hambleton, R.K; Swaminathan, H. & Rogers, H.J. (1991). 
Fundamentals of item response theory. Newbury    Park, 
CA: sage.  

Kokinova, M. (2004). Psychometric analysis of student's 
performance on basic medical science tests. Kent: Kent 
State University.   

Magnusson, D. (1967). Test theory. Addison-Wesley Publish-

                  



        
Email: K.motalleb@iautorbat

       
    

Email: mrkhodashenas@yahoo.com

                     



           

        

          

           

            

         

             

          

           

           

            

            

            

            

         

            

           

          

          

  

           

          

          

         

          

         

         

             

          

            

  

           

           

            

           

          

           

          

           

         

          

           

            

           

            

           

           

           

          

            

           

             

            

 

          

           

           

            

            

            

            

                      

                      

                      

                     

                        

                      

                        

                       

   
         

                  



          

            

          

           

           

             

         

           

           

 

           

            

             

            

           

         

            

              

     

           

          

            

           

          

           

           

    

            

           

           

          

           

          

            

         

          

          

          

          

            

            

             

          

           

           

           

           

           

           

             

            

         

            

            

             

           

           

         

           

              

          

              

            

            

  

          

           

            

            

          

            

                     



             

          

          

          

            

          

          

          

            

            

            

          

           

       CEFR     

   B          

             

           

           

    

           

         

            

           

          

          

         

           

           

          

            

      

           

           

            

           

            

            

           

           

              

            

           

          

           

           

          

       

         

           

            

           

           

            

          

         

          

            

        

          

           

          

           

         

             

           

            

          

            

           

           

         

           

           

            

             

            

           

          

           

                   



            

           

          

             

           

           

          

           

            

           

         

        

             

            

          

              

             

           

          

             

           

           

      :
           

          

          

    

     

     

  

            

           

          

          

            

           

         

          

              

          

           

           

           

         

          

            

            

          

            

             

           

           

             

              

         

    

   

                     



         

           

             

          

            

           

          

     :
         

           

             

          

           

           

            

          

          

           

           

           

  IELTS          

         TOEFL  

           

             

     

          

           

          

        

          

             

            

              

           

          

            

            

            

           

          

          

    

      :
            

          

           

           

           

        

            

          

           

         IELTS
            

 GRE            

           

           

            

           

          

              

         

            

             

         

            

          

         

          

              

            

          

           

        

          

          

          

           

         

             

          

            

                  



             

            

          

           

             

           

          

          

           

           

  

           

           

           

          

          

           

           

            

            

          

           

         

          

            

          

         

          

             

   

         

          

           

          

          

           

            

             

            

          

           

             

            

            

           

          

           

          

           

          

            

            

          

          

         

                     

           

           

           

           

            

           

         

            

            

             

            

              

          

             

            



          

            

         

           

            

          

         

          

           

           

         

            

           

    

1. Rixon
2. TESOL
3. Prince and Barrett
4. England
5. The United States of America
6. Riazi
7. Nunan
8. Chacón
9. Shrestha
10. Chin and Benne
11. Wedell
12. Rodgers
13. Fullan
14. Wedell and Malderez
15. Common European Framework of Reference
16. Leather and Motallebzadeh
17. Listening
18. Production skills
19. Speaking
20. Writing
21. International English Language System
22. Test of English as a Foreign Language
23. Reading

             
  

            
          

            
   

            
          

               
-    

               
             

-

Borjian, M (2013) English in Post-Revolutionary Iran. Bristol: 
Multilingual Matters.

Chacón, C.T. (2012). Task-based language teaching through 
film-oriented activities in a teacher education program in 
Venezuela. In Task-based language teaching in foreign 
language contexts. Research and implementations, ed. A. 
Shehadeh and C. Coombe, 241–266. Amsterdam: John 
Benjamins Publishing Company.

Chin, R., and  Benne, K.D.(1976). General strategies for effecting 
changes in human systems. In The planning of change, ed. 
W.G. Bennis, K.D. Benne, R. Chin, and K.E. Corey, 3rd ed. 
New York: Holt.

Fullan, M.G. 2007. The new meaning of educational change, 4th 
ed. London: Columbia Teachers Press.

Hosseinikhah, A, Mehrmohammadi, M, Fardanesh, H and 
Akbari, R (2014) A Comparative Study of Iranian and 
Swedish English Curriculum. Journal of Curriculum Studies 
(JCS) 8/31: 7-46.

Leather, S., & Motallebzadeh, K. (2014). Effecting 
methodological change through a trainer-training project. In 
English language teaching in the Islamic Republic of Iran: 
Innovations, trends and challenges.(2015). Ed. Kennedy, C. 
London: British Council.

Ministry of Education (2011) Fundamental Reform Document 
of Education (FRDE) in the Islamic Republic of Iran. Tehran. 
Iran. Available online at: http://dca.razaviedu.ir/ files/
posts/24364.pdf.

Nunan, D. 1999. Second language teaching and learning. Boston, 
MA: Heinle, Cengage Learning.

Prince, E., and  Barrett, A.( 2014). Continuing professional 
development in action: An Indian experience. In Innovations in 
the continuing professional development of English language 
teachers, ed. Hayes, D. 19–44. London: British Council.

Riazi, A. (2005) ‘The four language stages in the history of Iran’, 
in Lin, A and Martin, P (eds) Decolonization, Globalization: 
Language-in-education Policy and Practice. Clevendon: 
Multilingual Matters.

Richards, J.C., and T.S. Rodgers. (2001) Approaches and 
methods in language teaching, 2nd ed. Cambridge: Cambridge 
University Press.

Rixon, S. (2013). British council survey of policy and practice 
in primary English language teaching worldwide. London: 
British Council.

Shrestha, P. (2008). ELT, ESP & EAP in Nepal: whose interests 
are served? In EAP and ESP in developing countries: State of 
play vs actual needs and wants, ed. M. Krzanowski, 191–210. 
Canterbury: IATEFL (ESP SIG).

Statistical Center of Iran (2014) Annual Report on Education and 
Research in Iran in 2012. Available online at: www.amar.org.
ir/Default.aspx?tabid=99.

Talebinezhad, M.R. and SadeghiBeniss, A.R. (2005) Non-ac-
ademic L2 users: a neglected research pool in ELT in Iran. 
Linguistikonline 25/4: 85–96.

TESOL Report. (2014). International TEFL Academy Articles. 
Available at: http://www. internationalteflacademy.com/blog/
bid/205659/Report-from-TESOL-2014-1-5- Billion-English-
Learners-Worldwide. Accessed on 26/09/2016.

Wedell, M. (2013). Proficiency in English as a key to 
development? Helping teachers to help learners to succeed. In 
English and development: Policy, pedagogy and globalization, 
ed. E. Erling and P. Seargeant, 141–163. Bristol, UK: 
Multilingual Matters.

Wedell, M and Malderez, A (2013) Understanding language 
classroom contexts: The starting point for change. London: 
Bloomsbury.

                  



            

              

              

                   

                     

                    

                       

                    

                      

                     

                        

                         

                      

                     

            

        

     

Email: akbar.abdollahi@
ut.ac.ir

     
 

Email: a.khajehali@ut.ac.ir

                     



          

            

            

            

            

           

            

            

           

           

           

        

   é

         

          

            

   

            é

             

             

            

          

        é

            

            

            

           

            

            

           

            

      

       é

          

         

           

          

   

          

         

     

          

           

           

         

           

          

          

           

            

          

           

           

            

             

         

           

          

           

           

          

           

          

            

|    |    |     |      



           

         

              

            

            

           

            

           

           

         

            

          

           

               

             

          

             

            

          

           

               

           

            

            

          

            

      

          

            

           

           

           

        

           

            

             

           

            

             

             

             

  

           

            

            

           

            

e e P
ee

e

ee
e

ee
e

e e

e e e

e e ee

e e e

P

O O

O

O

e Pee

e e

e
e

e e
e e e

e

e

e

e

e P
e

ee

ee

ee

ee
e e

e
e
e
e

e e e e
e e e e
e e e e

e

e e e

eee

e

                         P        ee

   |    |     |       |   



           

           

            

            

          

    

             

            

            

           

           

           

             

    

 

1. Contrat pédagogique
2. Pédagogie guidée

Beau. D. 2008. La boite à outils du formateur. Paris : Les éditions 
d’organisation.

Bertocchini. P., Costanzo. E. 2008. Manuel de formation pratique 
pour le professeur de FLE. Paris : CLE international. 

Besse. H. 1990. « Les langues sont-elles des disciplines scolaires 
comme les autres ? », Mélanges de phonétique et didac-
tique des langues, Press universitaire de Mon / Paris : Di-
dier.

Conseil de l’Europe, 2001. Cadre européen commun de référence 
pour les langues. Paris : Didier.

Courtillon. J. 2003. Elaborer un cours de FLE. Paris : Hachette.
Cuq. J.P. 2003. Dictionnaire de didactique du français. Paris : 

CLE international.
Dabène. M. 1972. « Didactique des langues et disciplines fon-

damentales », Actes de la rencontre de Québec, AUPELF. 
Galisson. R, Puren. C. 1999. La formation en questions. Paris : 

CLE international.
Kramsch. C. 1948. L’interaction et discours dans la classe de 

langue. Collection LAL, Paris : Didier-Hatier.
Lataste D. 2008. Gérer les conflits dans vos formations. Paris : 

Eyrolles.

|    |    |     |      



           

          

          

         

        

           

        

         

          

           

        

         

           

           

      

           

         

            

          

           

          

         

           

         

           

         

          

         

          

          

            

             

              

      

     

   |    |     |       |   



          

          

          

           

             

           

           

           

        

            

            

        

           

            

          

           

          

          

           

              

          

          

            

     

            

             

             

      

           

           

  

www.readwritethink.org    

www.english-online.at   

www.englishforeveryone.org   

www.colorincolorado.org      

www.starfall.com     

www.englishforums.com   

www.englishpage.com      

www.englishclub.com   

www.esl-lab.com  

          

           

            

           

             

            

             

           

  (www.readwritethink.org)    

            

            

           

            

          

           

         

|    |    |     |      



     (www.english-online.at)  

           

            

            

           

            

         

           

 www.englishforeveryone.org      

             

               

          

            

           

          

           

            

           

         

  (www.colorincolorado.org)    

          

      

      

      

     

      

     

     

     

    

    

          

       

  

 

  (AFT)
  

  

  (NEA)
    

   

   

     

     

     

    

      

    (www.starfall.com)
      

       

      

       

       

     

       

      

       

    

     

 (www.englishforums.com)
      

    

    

   |    |     |       |   



.

.
www roshdmag ir .

           

           

           

           

   (www.englishpage.com)  

         

          

          

             

         

     

        (www.englishclub.com)
           

             

          

          

 (www.esl-lab.com)      

         

           

            

            

             

            

     

         

           

          

         

             

           

           

           

          

           

 

1. American Teachers Federation
2. National Education Association

Coulmas, F. (2005). Sociolinguistics: The study of speakers' 
choices. Cambridge: Cambridge University Press.

|    |    |     |      



.

.
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ... ...

.

www roshdmag ir

. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . .

Email Eshterak@roshdmag ir

and also used to estimate the level of 
impact of educational policies.

Absolutely. All these can be made 
possible through standard setting. 

Anani Sarab: By the way you referred 
to the fact thaf students who are 
lagging behind can be identified 
through formative assessment. Are 
there any arrangements in schools to 
help teachers support this group of 
students?

Yes, formative assessment is the best 
way to identify  students who need more 
attention academically. They  can also 
be referred to  the school counselors to 
determine their needs and then schools 
provide tutorial service for them. Through 
the counselor support the teacher herself 
knows that she should pay close attention 
to these students. 

Anani Sarab: The procedures 
mentioned can change education to a 
very costly endeavor. Do you think of 
any strategy that can help education 
systems to go through these processes 
with less cost?

We can do it with the minimum level of 
expenses. It can be applied in a step-by-
step manner to reduce the expenses. The 
minimum that can be done initially is that 
teachers can be helped and supported to 
do the formative assessment and send 
notes to parents that these students 
are not progressing as expected. The 
formative assessment can be arranged in 
such a way that students who are lagging 
behind can be identified and the cost for 
this step is quite affordable. The important 
point is that formative assessment should 
enable teachers to know where the 
students are failing and where they are  
making progress.
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many failures he or she will be fired. So 
the teachers have lots of responsibilities 
in raising the standards of achievement. 
They have to understand the criteria and 
the policies of educational assessment. 
Making schools to try their best is 
dependent on meaningful assessment. 
Without meaningful assessment 
accountability makes no sense. The 
number of failures can signal the level 
of work done and the steps that should 
be taken during the teaching period 
to compensate for the shortcomings. 
The teachers are supposed to monitor 
progress through identifying which 
students are lagging behind. They bring 
attention to those students in time to 
help them bridge their learning gaps. I 
received a grant from the National Science 
Education foundation for 3.5 million to 
reassess formative assessment and 
educate teachers to know how to identify 
the students who are lagging behind 
before it is too late.  We are supposed to 
report the changes made to the National 
Science Foundation. The formative 
assessment that teachers have to do is 
intended to identify the students who are 
lagging behind and provide support for 
them to become proficient. 

Anani Sarab: Based on what you 
said we can conclude that formative 
assessment is aligned to summative 
assessment. 

Exactly. The results of summative 
assessment are too little and too late. 
They come when classes are over. It is 
through formative assessment that teacher 
can identify the students who are lagging 
behind and they can do something for 
them before it is too late. The students 
who need more attention or their learning 
rate and should be accommodated are 
identified through formative assessment. 

Anani Sarab: All this process that you 
described is formed in response to 
education policies. How do they make 
sure that the policies are established 
and how do they maintain them?

The Federal government set laws 
and regulations such as the No Child 
Left Behind policy and Every Students 
Succeed Act (ESSA). The states and 
schools have to obey and follow these 
policies which have changed into laws and 
regulations. For example, NCLB entitles 
students to take ELP tests. The most 
interesting thing in the educational system 
of US is that all the scores throughout the 
United States are roughly comparable. 
And this is made possible through 
standard setting, and standardization of 
assessment. With no standardization, a 
score of 20 in one school might mean 10 
in another school. When assessment is 
based on raw scores, assessment lacks 
comparability. Here in the US, all schools 
have to follow the same assessment 
criteria.

Anani Sarab: Do you think that 
the university entrance exam 
can compensate for the lack of 
comparability of raw scores? 

I have a lot of issues and problems 
related to the university entrance 
examinations in Iran and many other 
countries. They are not based any content 
standards. They are not based on any 
sound criteria of assessment. So as was 
mentioned before, assessment should 
be based on setting standards to identify 
those who are proficient and above 
proficient in order to make meaningful 
decisions about the students’ future 
academic career.

Anani Sarab: This type of assessment 
can also be linked to teacher appraisal 
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are considered proficient. So the major 
question is: At what mark the students 
reach the level of proficient, at what they 
reach above proficient, etc. For example, 
the judge determines the student who 
reach to number 25 as below proficient, 
to number 35 as proficient and number 
60 as above proficient based on the order 
of the items in the ordered test booklet. 
This procedure is called Bookmark which 
is a very commonly used approach in the 
United States and many other countries. 
Bookmark and Mapmark are the two most 
commonly-used approaches in setting 
standards. So setting standards is exactly 
this. A group of judges sit round 6 to 8 
tables in groups of 10. They determine how 
many items with which level of difficulty 
the students have to know in order to 
labeled as proficient. So the judgment is 
not based on raw scores. It is based on 
item function and item content. So it is not 
a score. It is just achievement level. And 
the achievement level is one of five or six 
categories: well below proficient (1) below 
proficient (2) proficient (3) above proficient 
(4) and well above proficient (5). So the 
students are not assessed based on test 
scores but based on level of proficiency. 

Anani Sarab:So in this way the scores 
are made meaningful because they can 
indicate the students’ competency level.

Yes, they make the score meaningful and 
the judgment is based on some criteria not 
based on comparison. The assessment 
does not differ depending on which group 
of students in which school or class are 
assessed. The students’ achievement is 
based on content. It is used for several 
years for a group of students.

Anani Sarab: How do they maintain 
the level of difficulty year by year?

Usually it is very expensive to create an 

assessment 
with the 
same level of 
difficulty across 
years.
The assessment 
that I’ve been describing cost  millions 
of dollars. They keep the produced 
assessment for at least two or three 
years. As soon as they see the necessity 
of changing the assessment they do 
standard setting again. Even if they make 
minor changes in the tests they repeat 
the standard setting. The assessment 
is expensive as test development and 
standard setting include complicated 
procedures run by advisory groups, item 
writers, supervisors and expert judges. 
Tests have to go through several stages 
before they are made ready for the 
students to take and judgments are made. 

Anani Sarab: Spending that amount 
of money on assessment should 
have political implications. How can 
the political side of assessment be 
explained?

Accountability is the political aspect 
of test development. Schools have to 
produce certain number of students at 
or above proficient. If they don’t then 
they cut their budgets. A certain percent 
of the students have to reach the level 
of proficient for a school to receive the 
full budget. Schools set some criteria 
for teachers to do their best in order to 
achieve the targets. If a teacher has too 
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based on content and psychometric 
properties of the items. If an item has 
psychometric problems, for example 
one distractor does not function well, 
they remove it. Or for example if an item 

does not matter what the student get; how 
many questions he/she has answered. 
They compare the result with the norm. 
Let me give an example. For example, 
we have a test of English as a foreign 
language. The maximum score is 100. 
A group of students get the maximum 
score of 20 and the minimum score of 2. 
The student who get the score of 20 gets 
an A and the student whose score is 2 
gets an F, etc. They don’t pay attention to 
whether the students have answered the 
majority of the items or not. But in criterion-
referenced scoring, there is a criterion-
based score that the students should get. 
They should for example get 80% or 90% 
of the questions correct to be accepted 
at the cut-off point. They set these based 
on the standard setting approaches. The 
Angoff, modified Angoff, bookmark, map 
mark methods, etc. are used for standard 
setting. In the Bookmark approach which 
is based on IRT model, if they have 100 
items they rank order them based on the 
difficulty of the items. The difficulty level 
is determined empirically using the IRT 
3-parameter logistic model. Then they 
invite a group of 60 to 80 judges in groups 
of 10 round table. Each judge first ask the 
question: If I wanted to label the student 
as proficient what items with what level of 
difficulty should he/she be able to answer 
correctly? If I wanted to label the student 
as pre-proficient or below proficient how 
many items has he/she answer correctly. 
The judges must be very experienced 
with content standards and the student 
performance to be able to make these 
judgments. The judges are given what is 
called the ordered test booklet in which 
the items are ordered from the very easy 
to the very difficult ones. The judges start 
with the very easy item and continue 
to the items below which the students 
who answered all the items correctly 

When the item writer has 
completed the job of item writing, 
the items are subjected to field 
testing. For each subject area, 
at least four to five thousand 
subjects take the test and then 
the results are analyzed based 
on content and psychometric 
properties of the items. If an item 
has psychometric problems, for 
example one distractor does not 
function well, they remove it

has been responded by very few test 
takers , such an item does not have good 
discrimination power. The same is true 
for an item that has been responded 
almost by everyone. So the item difficulty 
index should be around 0.50 for an item 
to have good discriminatory power. 
The point biserial correlation should be 
above 0.30 and 0.40. IRT analysis be 
should accessible. As you can see a lot of 
analyses are done to make sure that the 
items are free of defects. They revise some 
of the items that are repairable and drop 
the items that cannot be repaired. 

Anani Sarab: How is the cut-off score 
determined for a test?

We call it standard-setting and it comes 
after filed-testing. As you well know, 
there are two ways of assessment: the 
normative-based scoring and the criterion-
based scoring. In normative scoring, it 
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and train them. There is extensive 
training for them. As the items should be 
sound and free of unnecessary linguistic 
complexity, content ambiguities, and 
cultural biases; the item writers should 
receive extensive training to do their job 
effectively. 

Anani Sarab: How is the process 
monitored? 

There are advisory boards in the state 
education department which oversee 
the process. I’ve been the member of ten 
states’ advisory boards. We oversee all the 
activities and finally we have to approve it. 
Otherwise they cannot send the test to be 
printed and made functional. 

Anani Sarab: How many members are 
in the advisory boards?

Advisory boards have five to eight 
members. They are invited three or four 
times a year and each time for three to five 
days for each subject. During their stay, they 
go through all stages including training, item 
writing, moderating, and alignment. They 
check the quality and if they find any issues 
they ask the team to repeat the procedure. 
So all states have advisory boards. 
The members are experts in the area of 
psychometrics and have experience in test 
construction. They themselves should be 
involved in test construction from the very 
beginning to the end. 

Anani Sarab: What kind of training 
and in what form is it provided to the 
team members?

The training is provided through class 
sessions and workshops in which 
a number of themes related to item 
development like alignment are discussed 
and practice runs are provided. They 
provide a lot of feedback to the team 
members. 

When content standards have 
been operationally defined 
and expert have agreed that 
these are the ones that have 
to be measured they create a 
test blueprint for item writers 
in which the experts in the 
educational boards decide about 
the details. The details of the test 
construction are then provided 
to the item developers. In other 
words, very detailed and precise 
guidelines are provided for the 
item writers
Anani Sarab: What qualifications 

should the item writers have to be 
selected as team members?

They have to have teaching experience 
and testing experience. They should have 
experience in classroom assessment and 
teacher-made tests. In general, they should 
be familiar with psychometrics. These are the 
qualifications that item writers should have. 
They should reach to a certain level of test 
development knowledge and experience to 
be considered as item writers. They are paid 
good amounts of money to develop items. In 
other words, in addition to qualifications the 
incentive and motivation is there. They spend 
as much time as needed for item writing. 
When they are in the group, they have 
supervisors. They are constantly checked 
and if they have any questions they are 
attended to by the supervisors. In general, 
they are heavily and extensively supervised. 

When the item writer has completed the 
job of item writing, the items are subjected 
to field testing. For each subject area, at 
least four to five thousand subjects take 
the test and then the results are analyzed 

 Vol. 33, No. 2, Winter  2018 |  | 29



 28

based on content standards. They have 
to write an item to address the content 
standard. So if you refer to the common core 
standards of kindergarten, you will see the 
list of the content items that kindergarten 
children should know. The item writers take 
the list and develop the test blueprint. Test 
blueprints are created based on content 
standards. Based on the importance of each 
content standard item writers write less or 
more items. 

Anani Sarab: To what extent are these 
standards consistent across states?

States have their own content standards. 
But when you put all 50 states together 
you don’t see major differences. They 
are almost the same, but the politics of 
the states dictate that they have to have 
their own content standards. Since the 
common core standards were initiated, the 
states decided to have their own common 
core content standards. So in answering 
to your question, states have their own 
content standards but when you look at 
them altogether they are very similar. For 

example, the math standards of 
year two include 

addition, 

subtraction, multiplication and division, 
but different states might have different 
subscales for this common core content 
standard. 

Anani Sarab: Do you make any 
distinction between standards and 
goals and objectives? They seem to be 
used interchangeably.

They are usually used interchangeably; 
however, we should remember 
that standards are supposed to be 
operationally defined to be measurable. 
The standards that I provided earlier are 
all measurable in an objective way. That 
is why the expectation is that if a large 
number of individual item writers write 
items for the same standards they will 
write similar items. The statements are 
so transparent that they need minimum 
levels of interpretation. There is no need 
for one item writer to write all the items. 
By the way all the standards have to be 
approved by the state education boards 
so there is a political aspect attached to 
it. When content standards have been 
operationally defined and expert have 
agreed that these are the ones that 
have to be measured they create a test 
blueprint for item writers in which the 
experts in the educational boards decide 
about the details. The details of the test 
construction are then provided to the item 
developers. In other words, very detailed 
and precise guidelines are provided for 
them. When items are developed based 
on the guidelines they are aligned with the 
content standards.

Anani Sarab: What qualifications 
should item writers have before they 
are recruited as item writers. Do 
they have to be teachers of the same 
content materials?

They normally select a group of teachers 
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content standards? 
They use the Norman Webb’s Alignment 

procedure. In this alignment procedure, 
they align test items with content areas in 
the following categories: (A) Categorical 
Concurrence: correspondence between 
the standards and assessment results 
are reported (B) Depth of knowledge 
Consistency: ratings of most cognitively 
demanding assessment (C) Range 
of Knowledge Correspondence: 
standards and assessments cover a 
comparable span of knowledge within 
topics  (D) Structure of Knowledge 
Comparability: the relationships among 
ideas (E) Balance of Representation: 
the weight by topic or subtopics in the 
standards corresponds with their weight 
on the assessments (F) Dispositional 
Consonance: the desired dispositions 
toward the content area students are to 
develop. 

They include a group of 10 to 20 judges. 
The judges are each individually asked to 
make a judgment whether a specific item 
is aligned on the above six categories, 
on a Likert scale of 5, with the content 
standards. So Norman Webb’s procedure 
is a commonly used approach for aligning 
tests to content standards or the language 
of the four subjects, that is math, 
science, ELA and social sciences. 
So alignment has to be done in 
two areas; one is the academic 
content standards and the other 
one is the language proficiency 
standards. 

Anani Sarab: So the alignment 
which is done in two different fields 
should normally be done with 
different experts; content experts 
and language experts. Is that right?

Yes, exactly. With ELP assessments, 

the alignment should be done with ELP 
standards and the language of math, 
science, social science and language arts. 
So in the domain of content the content 
experts do the job while in the second field 
the experts should do the alignment with the 
ELP standards.  All states must have content 
standards in K-12 starting from kindergarten 
to year 12 in high school. The states have 
made their standards public. If you go to 
the department of education in any state 
you would find the standards in all levels 
with all the details. I have an example for the 
kindergarten. Standard 1.1 says that they 
are able to identify the front cover, the back 
cover and the title page of a book. Standards 
1.2 says: they are able to follow words from 
left to right and from top to bottom on the 
principal printed page of a book. Standard 
1.3: they understand that printed material 
provides information. When you give these 
content standards to test item writers, they 
know exactly how to 
write the items. 
It is not based 
on their 
opinions 
but 
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are English language proficient or not. 
They create a compensatory model 
or a conjunctive model. Based on the 
compensatory model they put all the 
components together to create a total 
score. The problem with this model is that 
normally the students are more proficient 
in listening and speaking rather than 
reading and writing. A student might be 
considered as proficient based on his/
her very high scores in conversational 
language, while the same individual may 
have low levels of proficiency in reading 
and writing. So this compensatory model 
does not really work. Some students when 
they enter this country might be very fluent 
in listening and speaking skills but they 
may not be that much fluent in reading and 
writing skills. The conjunctive approach 
assumes that the students should develop 
all four skills to a proficient level. So even 
if a student is proficient based on the 
total score but has lower than desired 
proficiency in one or more skill he or she 
has to continue with the English language 
services. The implication is that native 
speakers, English or Farsi speaker, have 
to be proficient in academic and non-
academic language; that is, in all domains 
of proficiency. Some ELL students who 
have been in this country for some time 
might have a lot of family and friends 
with whom to speak English. Through 
oral communication, they have become 
proficient in listening and speaking but not 
proficient in reading and writing. So many 
states do not use the conjunctive model 
but they use weights instead. For example, 
a consortium of 37 states put weights on 
the scores. They weigh reading and writing 
at 35%, listening and speaking at 15%. In 
this way, they compensate for this issue. 

Anani Sarab: How do they align 
English language proficiency with 

The English language proficiency 
has to be aligned with the 
language of content; that is, 
the language of mathematics, 
science, ELA and social sciences. 
So all language proficiencies 
have to be aligned to the 
language of school subjects. 
Therefore, we call them academic 
language proficiency

The English language proficiency has to 
be aligned with the language of content; 
that is, the language of mathematics, 
science, ELA and social sciences. So 
all language proficiencies have to be 
aligned to the language of school subjects. 
Therefore, we call them academic 
language proficiency. English language 
proficiency has four different subscales 
or sections; reading, writing, speaking, 
and listening. The combination of reading, 
writing, speaking and listening subscales 
were first introduced when NCLB and 
ESSA were introduced. Reading and 
writing can be more academic while 
speaking and listening are more related to 
social and conversational language. The 
focus is mainly on academic language 
skills. This means that ELP is aligned 
with the language of content subjects. 
When ELL students pass the language 
proficiency test and considered proficient 
they are ready to join the mainstream 
classrooms. 

Anani Sarab: How is this focus 
on academic skills maintained in 
language proficiency assessment? 

There are two different ways of making 
judgment about whether the students 
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Educational Research Association, 
the 2013 National Association of Test 
Directors: Outstanding Contribution 
to Educational Assessment, the 
2014 University of California, Davis: 
Distinguished Scholarly Public Service 
Award, the 2015 UC Davis School of 
Education Outstanding Faculty award and 
the 2016 national AERA E.F. Lindquist 
Award. He holds a Master's degree 
in psychology and a PhD degree in 
psychometrics from Vanderbilt University.

Anani Sarab: Through your research, 
you’ve made a strong case for the 
link between language and content. 
Would you please elaborate on the 
link between language and content in 
relation to English as L1 and L2? 

There are two acronyms; English 
Language Proficiency (ELP) and 
English Language Arts (ELA). ELA is 
content assessment and is based on 
state standards. Most of the states use 
Common Core State Standards (CCSS). 
But ELP is based on English language 
proficiency standards originated by 
TESOL. So there are two completely 
different sets of standards. For native 
English speakers, we don’t measure ELP 
at all. They don’t need it. Based on the 
No Child Left Behind (NCLB) initiative, 
English language learners should do both 
ELP and ELA. They have to use ELP in 
order to make sure that English Language 
Learner (ELL) students are ready to 
participate in mainstream classrooms. If 
they are not ready or if they do not have 
the right level of English proficiency they 
have to receive more English training 
in order to be able to participate in the 
mainstream classes. So when students 
enter schools, they complete a survey 
called Home Language Survey (HLS) to 
check whether they speak a language 

other than English at home, if they do, 
then there are tested for their level of 
English proficiency using a simple English 
proficiency test called Screener. Based  
on the results of this test, the incoming 
students are categorized into proficient, 
and non-proficient in English. English 
proficient students will join the mainstream 
classrooms. The non-proficient students; 
however, are provided with English 
Language Development (ELD) services as 
long as they need the service to become 
proficient enough in English to participate 
in mainstream content classes. But ELA 
(English language arts) includes content 
standards which are based on state 
standards developed by the states. The 
Common Core State Standards may be 
followed by all states if they choose to do 
so. The states develop assessment based 
on these standards. They receive each 
some 25 million dollars to develop the 
assessment. They make the assessment 
based on those standards and they try 
to make it as accessible as they can. By 
accessibility, I mean they take the linguistic 
and cultural biases out of the tests to 
make sure that all sub-groups of students 
have the same level of access to the tests. 
They provide accommodation to make 
them accessible for ELL. Most states 
are members of one of the two common 
core assessment consortia (SBAC & 
PARCC). The consortia are supposed to 
develop standardized tests for the member 
states.  They started the development of 
standardized assessment in 2010 and 
it took them five years to create these 
assessments. As we know, there are two 
different sets of language proficiency; 
academic and social conversational 
language. In No Child Left Behind (NCLB) 
and Every Student Succeeds Act (ESSA), 
they specifically refer to these specific 
proficiency types. 
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a number of limitations. The non-free VIP 
membership for complete translation and 
transliteration packages, no reports and/
or feedback on learners’ development, and 
no alerts or monitoring as a stimulus for 
users seem to be the app’s shortcomings. 
In brief, it is fair to state that HelloTalk 
is a popular and widely-used language 
learning app, drawing the attention of a 
growing community. HelloTalk team is 
demanded to alleviate the app’s minor 
problems to boost its language learning 
potential as much as possible.
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Weaknesses
The most considerable shortcoming of 

this app which needs urgent attention is the 
lack of motivational system to encourage 
learners to continue language learning 
with this app. Owing to the fact that there 
are basically no alerts from the HelloTalk 
team, users, especially those with less 
intrinsic motivation, might not attempt to 
regularly involve themselves in chatting in 
another language. Similar to many good 
mobile language learning applications, 
HelloTalk is not 100% free. The price of VIP 
membership (i.e., the paid version)is fairly 
high as displayed in Figure 9, additionally it 
could be considered really unfair to have to 
pay for practicing any other language pairs 
beyond the first one. 

 Figure 9. VIP membership prices

community. To the best knowledge of the 
authors, such downsides not only reduce 
the level of learners’ motivation but also 
leave the learners helpless in determining 
their appropriate language level. Hence, 
the HelloTalk expert team need to obviate 
this need.

Unfortunately, no feedback is given to the 
learners on their progress status while they 
are chatting in the community. Moreover, 
there are basically no formal training in 
terms of learning a new language. That 
is, the produced grammar, phonology, 
vocabulary, and so on are only monitored 
by native and/or native-like peers in the 

Similar to other language 
learning apps, HelloTalk also 
suffers from a number of 
limitation is. The non-free VIP 
membership for complete 
translation and transliteration 
packages, no reports and/
or feedback on learners’ 
development, and no alerts or 
monitoring as a stimulus for 
users seem to be the app’s 
shortcomings

Conclusion
HelloTalk is an effective language 

learning tool especially for the young 
generation due to its purely social 
environment. The great number of 
languages this app covers and the 
miscellaneous collection of its features 
form an enjoyable atmosphere for learning 
a new language. Providing language 
learners with almost every type of facility 
for rapid, effective, and meaningful 
learning is an admiring task which has 
been performed by the professional 
HelloTalk team. Some noticeable features 
of this app are on-the-text corrections, 
automatic translation, and transliteration 
that have introduced the app as an 
outstanding one. Similar to other language 
learning apps, HelloTalk also suffers from 
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Figure 6. Transliteration feature To ensure that the chance of learning of 
a party is equal to that of the other one, 
the app provides a distinctive “Language 
Exchange” environment which counts the 
number of characters or the amount of 
time spent (e.g. 500-1000 characters or 
5 minutes) in one language. When either 
the number of characters or the time 
reaches the limit, the app recommends to 
switch languages so that there will not be 
a one-sided conversation to the benefit 
of just one of the parties.Finally, HelloTalk 
seems to be a secure app which respects 
individuals’ privacy. The figure below 
shows the different privacy and security 
features in this app.

   
Figure 8. Safety and privacy in Hellotalk

Another feature of this app is the 
demonstration of the users’ nationality, 
local time and location under their profile 
picture. This feature lets users know 
whether it is an appropriate time to start 
chatting with their conversational partners.
Of course, the app also allows users to 
hide details like their age or location in the 
advanced privacy settings if they wish to 
keep such details private.What is particular 
about this app is its terrific system of 
on-the-text correction. As can be seen in 
figure 7, such a system keeps the learner 
focused on the language and its usage.

 
Figure 7. On-the-text correction
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learners to share some posts and write 
comments on each other’s posts. It helps 
them get a whole lot of extra exposure 
to the target language and creates an 
immersion environment.This feature might 
find its grounds in Suggestopedia and its 
peripheral learning principle introduced by 
Lozanov (1978) who believed language 
learners can grasp information easily and 
effortlessly when it is apprehended as a 
part of the environment rather than the 
instructional materials.

 
Figure 4. Moments

Notifications, chat, and backup settings 
are also available in this app,features 
offered by many other language learning 
apps such as Speaky.

  
Figure 5. Refining search engine and 

chat settings

As it is indicated in Figure 5, the settings 
section and especially the search engine 
of this app is precise and customizes your 
searches based on your preferences. 
Furthermore, learners can even change 
the reading speed of the computerized 
voice of the app in this section.

Strengths
In order to have real-life connections, 

HelloTalk allows its users to make free 
phone calls for a better and friendlier 
language learning experience. Through 
this feature, learners become familiar 
with casual and informal talk of the 
target language which is an important 
skill in a second language.One of the 
most prominent features of this app is 
the automatic translation feature which 
helps to keep conversations going. The 
Romanized pronunciation is additionally 
useful especially in case of those 
languages which do not use Latin alphabet 
such as Chinese. Figure 6 shows that 
feature.Once more, it should be pointed 
out that all these features are thoroughly 
available in the premium version of the 
app, and the free version has limitations in 
these cases.

 

MALL creates collaborative 
learning conditions as learners 
can carry out tasks in pairs or 
in groups using their mobile 
phones (Lan, Sung, & Chang, 
27)
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to their small user base in comparison to 
apps like HelloTalk.
 

Figure 1. User profile

All those features serve as language 
learning tools and suitable options for 
users to make rapport with other members 
of the language community. Some of the 
features are really attractive. For instance, 
the voice recognition system built in the 
app is capable of converting the speech to 
text. Moreover, this app gives the chance 
of chatting in several languages at the 
same time without changing the target 
language in the settings.

Another salient feature of this app, as 
displayed in Figure 3, is a toolbar which 
appears on the screen by tapping once on 
the text messages and has a number of 
options. The options are copying the text 
message, bookmarking it as a favorite, 
adding it to the personal notebook, 
revising it, reading it out loud, translating, 
and transliterating it.

 
Figure 3. Toolbar and its options

HelloTalk offers a variety of desirable 
features to language learners all over the 
world, including:

Figure 2)

Translation, transliteration, and voice 
recognition to help learners write/speak in 
their target language.

 
Figure 2. Doodles in HelloTalk

The most challenging obstacle 
one should overcome in learning a 
new language is actually starting a 
conversation and continuing it (Richards, 
2016).There is a Moments part defined 
in HelloTalk app, shown in Figure 4, 
which can help learners a great deal 
with this challenge. This option enables 
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is that students may have a myriad of 
applications (e.g., dictionaries, translators, 
…) installed on their phones which can 
assist them when doing exercises or tasks. 
That is, they may rely on the applications 
rather than their own knowledge. Another 
reason may be that only a few tasks 
can be carried out by using mobile 
phones (Stockwell& Hubbard, 2013). 
Tasks required to be performed by more 
advanced learners may not be easily 
provided on the phones. Students may 
also not take learning seriously when 
using their phones because they usually 
use their devices for non-educational 
purposes. Moreover, teachers need to 
make sure all the students own mobile 
phones capable of performing smart 
functions and tasks because traditional 
devices may not be sophisticated 
enough to be used for educational 
aims. Finally, as pointed out by Nushi 
and Jenabzadeh (2016),many of the 
language learning applications “have 
been developed by people outside of the 
field of second language pedagogy and 
their effectiveness cannot and should 
not be taken for granted, (p. 30). This 
review, therefore, focuses on one mobile 
language learning application, HelloTalk, 
and explores the learning possibilities the 
application offers to L2 learners. 

Detailed description
HelloTalk, with the rating of 4.3 on 

Google Play, is a popular language 
learning app on the market, the team 
of which is based in Hong Kong and 
Shenzhen, China.This application covers 
almost all the languages in the world 
including English, Japanese, Korean, 
Spanish, French, Mandarin, Portuguese, 
German, Italian, Russian, Arabic, and 
many other languages. Its main purpose 

is to connect language learners directly 
to native speakers and the target culture 
in order to facilitate language learning. 
This app has many different options, 
yet in order to access them without 
limitations, the premium version should 
be downloaded due to the limitations of its 
free version. Although the app is not fully 
free, its user base is comparatively large; 
according to HelloTalk website, there are 
over 7 million members currently using 
this app.It is favorable that this app is 
accessible to both Android and iOS users.

The first step one should take after 
installing HelloTalk is to fill out their profile 
(see Figure 1). As soon as they are 
done with this task, they are able to start 
searching for language partners through 
making and accepting requests. HelloTalk 
users have access to an amazing global 
language exchange community. This app 
allows learners to find language partners, 
chat with them, send voice messages to 
them, or call them. It is worth noting that 
although there are some websites which 
enable individuals to look for appropriate 
conversation partners through platforms 
such as Skype, they are not effective due 

Today, one of the main concerns 
of L2 learners is to have quick 
and easy access to a wide 
variety of materials which can 
help them learn a language. 
Hand-held devices, specifically 
mobile phones, fit into students’ 
pockets, so they can use them 
almost everywhere, at any time, 
and for any kind of learning 
(Prensky, 2005)
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Introduction
The pivotal role technology can play 

in second language (L2) pedagogy is 
undeniable. Nunan (2010) has specified 
four main roles that technology can play 
in the language classroom: a carrier 
of content, an instructional practice 
tool, a learning management tool, and 
a communication tool. Technology is 
a carrier of content in that it provides 
learners with access to authentic and 
pedagogic written input as well as 
information about the language subskills. 
Technology acts as an instructional tool 
because they allow learners to carry out 
various spoken and written exercises. 
As a learning management tool, it helps 
teachers and learners to structure and 
evaluate their learning process. The use of 
proprietary software such as Moodle, for 
instance, makes it possible for teachers 
to perform effective learning management 
tasks.The fourth function of technology 
relates to the fact that technology can 
enable language learners to interact with 
native speakers of the target language all 
around the world. L2 teachers can apply 
technological innovations to support 
their classroom practice: first, technology 
promotes a deep rather than surface 
approach to learning (Biggs & Telfer 1993); 
second, it stimulates active, constructivist 
learning rather than straight knowledge 
transfer (Weasenforth et al., 2002), third, it 
fosters students’ awareness of discourse-
related aspects of communication (Davis 
&Thiede, 2000), and fourth, it  allows 
students to share perspectives and 
experiences, to establish relationships, 
and to seek assistance (Chong, 1998).

Today, one of the main concerns of L2 
learners is to have quick and easy access 
to a wide variety of materials which can 
help them learn a language. Hand-held 

devices, specifically mobile phones, fit 
into students’ pockets, so they can use 
them almost everywhere, at any time, 
and for any kind of learning (Prensky, 
2005). In other words, technological 
devices carried easily by learners provide 
ubiquitous learning (Godwin-Jones, 2011). 
Mobile phone has become so prominent 
and popular almost all over the world. It 
has brought about a different type of L2 
learning called Mobile Assisted Language 
Learning (MALL). MALL is considered as 
an efficient language learning tool used 
by both teachers and learners. It is a 
teaching method which uses mobile phone 
technology in order to encourage learner 
autonomy as it enables students, after they 
receive initial scaffolding by the teacher, 
to take responsibility for their own learning 
(Park, 2011). Another advantage of the 
use of mobile phones in L2 pedagogy is 
that students can expose themselves to 
the language outside of the classroom 
(Geddes, 2004). It, in fact, promotes a 
learner-centered teaching method. In 
addition, MALL creates collaborative 
learning conditions as learners can carry 
out tasks in pairs or in groups using their 
mobile phones (Lan, Sung, & Chang, 
2007).

Nunan (2010) has specified 
four main roles that technology 
can play in the language 
classroom: a carrier of content, 
an instructional practice tool, a 
learning management tool, and 
a communication tool

However, teachers should be aware 
of the fact that MALL can jeopardize 
successful L2 learning. One reason 
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Abstract
Not being able to physically attend language classes, high fees of getting a second language (L2) 
education, technological improvements, and the variety-demanding nature of modern man have 
considerably increased the tendency towards the usage of mobile-assisted language learning (MALL) 
applications. Thanks to the MALL technology, many apps have already been launched for a more 
meaningful learning. Meanwhile, apps with larger user bases are the first choice of the majority of L2 
learners, since they provide a more social atmosphere for the users to communicate and share ideas 
with one another; besides, such apps offer a creative and joyful way of learning which is really popular 
with young learners. An appropriate prototype of such apps is HelloTalk, and the present paper has 
been written to review its facets and features.

Key Words: Mobile-assisted language learning, HelloTalk, meaningful learning
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Media Review Template
Title plus author’s full name and affiliation
Abstract (not more than 200)

The abstract is a crucial element of any academic article; it not only summarizes your paper but 
also helps it reach the right audience. Your abstract should be written in both English and Persian; it 
should appear in block format, single spaced and justified. The abstract should include: 1) a brief (one 
or two sentence) introduction; 2) the media selected for the review and the significance/ purpose of 
the review/ selection; 3) major findings and; 4) recommendations.

Introduction (approximately 450 words)
The introduction should give a broad view of the field of educational technology with a focus on 

the role of technology in second/ foreign language education. It then narrows the focus on the media 
selected for the review and how and why the review can contribute to second/ foreign language 
learning and teaching. 

Description (approximately 550 words)
The authors need to describe the media tool as accurately as possible, preferably using photos and 

graphics that make the description engaging and interesting to read. The description should tell the 
readers about where they can find/download the media, what its different sections are and what the 
features and purposes/functions of each section are, etc.

Evaluation (approximately 350 words)
In this part the overall value of the media review and its contribution to second/ foreign language is given, 

followed by its strengths and/or possible weaknesses. The authors can offer their own and research-
supported suggestions on how those shortcomings can be removed or taken care of.

Conclusion (Approximately 250 words)
The review ends with a conclusion that summarizes the main points and make specific 

recommendations on the use of the media for second/ foreign language learning and teaching.

References
References should be up to date and written in APA style. The number of references 

should not exceed 10.

Media 
Review

Media/Application details 
The authors should list the product 
details including:
Publisher: 
Product type: 
Language(s): 

Level: 
Media format: 
Operating systems: 
Hardware requirements: 
Supplementary software: 
Price: 

Coordintor: Musa Nushi
Email: M_nushi@sbu.ac.ir

   Vol. 33, No. 2, Winter  2018 |  | 15 



Traveler's CROSSWORDS: 9. Know what the ---------- is going to 
be like, so you can take the right 
clothes.

Answers to the Funny Riddles:
1. A nail in a horseshoe
2. A towel!
3. Silence!
4. Your name!
5. A hole!

ACROSS
8. What should people know when they 

call their ------------- and plan a vacation?
10. Know the exact time of --------- and 

arrival.
11. People should know what their budget 

is before calling their travel agent.

DOWN
1. Make a hotel ---------- with your travel 

agent before you depart.
2. Put your airticket and ---------- together.
3. You should also know the ---------- you 

will be flying with.
4. Don't take too much -------- when you 

travel.
5. If you plan to come back ask your travel 

agent for a ------------- ticket.
6. The ---------- is usually in the passport.
7. Obtain a ---------- and visa if you plan to 

travel to other countries.

1

3 4 5

6

7

9

10

11

2

8

References:
Quotable Quotes: https://www.goodreads.com/
Caricature: www.google.com
Teaching Tips: https://busyteacher.org/14463-how-

to-teach-punctuation-skills-best-practices.html
Jokes: http://iteslj.org/c/jokes-short.html
Funny Riddles: http://eslmobi.com/3i/a_riddles.htm
Crossword: http://www.esl-galaxy.com/
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to change in any case in later drafts.

 Relate punctuation to editing and 
proofreading.

Finally, punctuation really should be 
related to that final stage of writing: the 
editing, proofreading, and polishing that go 
on after all the ideas are arranged on the 
paper in coherent sentences. It is at this 
point that the student can look critically at 
a paper and make decisions about where 
a simple or a more complex sentence 
would be more effective, or whether to 
connect two independent clauses with 
a semi-colon or with a conjunction and 
period. That this stage of editing comes 
last does not make it of lesser importance, 
of course—it is Fitzgerald’s masterful 
use of sentence structure and variety, for 
example, that in part distinguishes him 
from lesser writers.

However, correct punctuation is not the 
end goal of writing itself, and it should be 
taught in the context of communicating a 
message with authority to a reader.

JOKES
1

Little Johnny: Teacher, can I go to the 
bathroom? 
Teacher: Little Johnny, MAY I go to the 

2
Teacher: Why are you late? 
Student: There was a man who lost a 
hundred dollar bill. 
Teacher: That's nice. Were you helping him 
look for it? 
Student: No. I was standing on it. 

3
Customer: Excuse me, but I saw your 
thumb in my soup when you were carrying 
it. 
Waitress: Oh, that's okay. The soup isn't 
hot. 

4
The real estate agent says, "I have a good, 
cheap apartment for you." 
The man replys, "By the week or by the 
month?" 
The agent answers, "By the garbage 
dump.."

5
Bank Teller: How do you like the money? 
English Student: I like it very much. 

FUNNY RIDDLES
1. What walks all day on its head?
2. What gets wet 

when drying?
3. What is that you 

will break even 
when you name 
it?

4. What belongs to 
you but others use 
it more than you 
do?

5. What is it the more you take away the 
larger it becomes?

(Check below for the answers.)
bathroom? 
Little Johnny: But I asked first! 
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Action
Research

 Teach related grammar and sentence 
variety.

It’s not possible to teach punctuation 
without teaching independent and 
dependent clauses and coordinating and 
subordinating conjunctions, as it is these 
grammatical elements that punctuation 
actually marks—a period demonstrates the 
end of an independent clause, or simple 
sentence, for example—so teaching 
punctuation is also a good opportunity to 
review sentence construction and variety. 
For example, one exercise I like to use 
is after teaching some of the basic rules 
of punctuation use, giving students a 
passage from a well-known story, with all 
the complex and compound sentences 
changed to simple sentences. For 
example, one of the opening paragraphs 
of F. S. Fitzgerald’s The Great Gatsby goes 
from “The practical thing was to find rooms 
in the city, but it was a warm season, and 
I had just left a country of wide lawns and 
friendly trees, so when a young man at 
the office suggested that we take a house 
together in a commuting town, it sounded 
like a great idea….” to “The practical thing 
was to find rooms in the city. It was a warm 
season. I had just left a country of wide 
lawns and friendly trees. A young man at 
the office suggested that we take a house 
together in a commuting town. It sounded 
like a great idea.” Give students the revised 
version without showing the original, 
discuss why it is ineffective -e.g., the 
causal relationships have all been deleted- 
and see if they can work to combine 
sentences and improve the passage. Then 
have them compare their revisions with 
their original by Fitzgerald.

 Teach punctuation and grammar as an 

end of the process, not an end in itself.

I emphasize to my students that correct 
grammar, usage, and punctuation are 
not ends in themselves—they are not 
the purpose of written communication—
rather they are part of the means of 
communicating a message. For example, 
the reader of the revised Fitzgerald 
passage above is likely to have trouble 
seeing the relationship between having 
just left a rural area and the decision to 
take a house outside of the city because 
the coordination and subordination, and 
their related punctuation, have been 
removed, causing a gap in communication. 
Knowing how to vary sentences with 
standard punctuation helps assist the 
reader in understanding the message, in 
other words.

 Teach in context.

One of the reasons I use classic and 
contemporary passages like “The Great 
Gatsby” is that it’s very difficult to talk 
about grammar and punctuation without 
placing it in some kind of context, which 
is why it was hard to answer my daughter 
when she asked, “What is a semi-colon 
for?” I could have answered “It’s used to 
connect two independent clauses, and 
also to connect two independent clauses 
with a coordinating phrase…” which, I 
suspect, would mean little to her. That 
is why I asked to see her paper, to show 
her how she would use the semi-colon in 
the context of the ideas she was trying to 
communicate. Most importantly, however, 
the student should be told to not worry 
very much about semi-colons in the first 
draft, as she is just getting her ideas down 
at this point, and the sentences are likely 
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NO COMMENT!
 

Share your ideas with us: azimi.hz@gmail.com 

Teaching tips: How to Teach 
Punctuation Skills: FIVE Best Practices

How to Teach Punctuation Skills: FIVE 
Best Practices

- “Mom, what’s a semi-colon for?” my 
daughter asked me recently.” She was 
working on a school essay.

- “Well, can you show me where you’d like 
to use it?” I asked.

- “But what is it?”
- “It’s a dot on top and comma below.”
- “No, I mean, what’s it for?”
- “You need to show me where you’d like to 

use it….” and so on.

This kind of conversation is typical when 
talking about punctuation. It highlights why 
it’s so difficult to teach and learn correct 
punctuation: it’s near impossible to teach 
outside of the context of written text, and it 
is full of difficult terminology (independent 
clause, dependent clause, introductory 

phrase, etc.) foreign to most learners. 
However, there are several methods a 
teacher can rely on to teach punctuation 
and sharpen students’ grammar skills at 
the same time.

5 Best Practices for Teaching 
Punctuation

 Recognize and debunk punctuation 
“rules” students might already “know.”

A period goes at the end of a thought. 
A comma marks a “breath.” A colon is 
stronger than a comma but not quite as 
strong as a period…and so on. “Rules” 
of punctuation are filled with such myths 
and elements impossible to measure as 
“thoughts” and “breaths” and “strong” and 
“weak,” probably because at some point 
in students’ education it was easier to talk 
about breaths and thoughts than about 
independent and dependent clauses and 
coordinating conjunctions, which is really 
how punctuation is actually used.
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Punctuation!

Punctuate

PREFACE
Yes! You are awake! We are going to 

talk about punctuation! We have rarely 
read about punctuation, YET it IS a 
very significant part of writing in any 
language. We have all heard of anecdotes 
emphasizing the role of punctuation; 
suffice to say that a simple change of a 
punctuation mark can dramatically change 
its intended meaning! In the present issue 
of ETFun we would like to attract your 
attention to this very important aspect 
of writing and also provide you with a 
couple of tips to teach punctuation in your 
classes! 

QUOTABLE QUOTES
“I want to change my punctuation. I long 
for exclamation marks, but I'm drowning in 
ellipses.” 

“Use lots of exclamation points. They love 
to be overused.” 

“Punctuation marks are like road signs; 
without them we just may get lost...” 

“Something there is in cyberspace that 
doesn't love an apostrophe.” 

“And who would have ever thought 
we'd see a time when the period – the 
building block of our very language, 
punctuation-wise – would be able to 
transform an innocent one-line message 
into a seemingly threatening or aggressive 
imperative? An era when proper 
punctuation was, potentially, terrifying?” 

English 
through Fun
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listening) included in the relevant activities 
of the Iranian and the Iraqi high school 
English textbooks. And this would help 
them compensate for the shortcomings 
by providing more samples of native - 
like conversations using more authentic 
materials.

2. This study can also provide materials 
developers and textbooks writers with 
the necessary information regarding the 
pragmatic dimensions of the conversation 
(speaking and listening) sections and 
language functions of the Iranian and 
the Iraqi high school English textbooks. 
Regarding the pitfalls of the pragmatic 
dimensions of these textbooks, they can 
include authentic examples of speech acts 
and sufficient pragmatic explanations to 
facilitate acquisition of pragmatic aspects 
and modify and revise the materials in order 
to provide sufficient pragmatic information.

3- The role of learning and understanding 
pragmatic functions of the foreign 
languages is significant in the area of 
translation, as well. A good translator must 
be familiar with the various functions of 
different utterances of both the source and 
the target language so as to know how 
to render the same effect of a speech act 
from the source language into the target 
language and vice versa without distorting 
it.
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Research Question 2: What are the 
types and frequency of speech acts 
(language functions) in the Iraqi junior high 
school English textbooks?

As it was revealed in the results section, 
from among the five types of speech acts 
based on Searle’s categorization, only one 
of them was excluded from the Iraqi English 
textbooks. In other words, four types of 
speech acts including the representative 
type with the frequency of 1344, the 
expressive type with the frequency of 556, 
the directive type with the frequency of 503 
and the commissive type with the frequency 
of 5 were found in the Iraqi junior high 
school English textbooks. The maximum 
frequency went to representatives then 
expressives, directives and commissives 
respectively. The minimum frequency 
went to the commissive function and the 
declarative function was missing. Obviously, 
language functions have been used with 
higher frequency and with more variety 
compared with Iranian textbooks.

Research Question 3: How do the 
Iranian high school English textbooks 
and the Iraqi junior high school English 
textbooks differ in terms of the amount of 
pragmatic information?

A simple comparison of these two series 
shows that the Iraqi textbooks were 1.6 
times more in page while their frequency of 
macro functions was 7.6 times more than 
the Iranian textbooks. Moreover, the Iraqi 
textbooks had several sections to do with 
oral skills and teaching functions while the 
Iranian ones had only one section titled 
Language Functions. Furthermore, the 
range of speech acts (micro functions) in 
the Iranian English textbooks was quite 
limited and lacked the variety of micro 
functions observed in the Iraqi textbooks. 
The Iranian English textbooks included 

36 types of micro Functions with the 
frequency range of 1 to 88 while the Iraqi 
English textbooks included 69 types of 
micro functions with the frequency range 
of 1 to 763. The frequency of apology is 
2 in the Iranian textbooks while the Iraqi 
ones include 19 apologies which shows 
their superiority in this respect. Additionally, 
an association between a speech act and 
a particular grammatical form may lead 
students to think that it is the only option for 
constructing an utterance such as thank/ 
gratitude speech act which is not used with 
various forms either in the Iranian or the 
Iraqi English textbooks. Finally, language 
functions in the Iraqi textbooks mostly 
occurred in meaningful contexts that made 
it clear how such functions could be used 
in everyday conversations while the Iranian 
ones did not provide such meaningful 
contexts.

Conclusion and pedagogical 
implications

Based on the results of the study, it 
can be concluded that the Iraqi English 
textbooks provide more opportunities for 
Iraqi students to get pragmatic information 
and become exposed to more samples 
of different types of language functions 
to improve their pragmatic competence 
in comparison with the Iranian ones. As a 
result, it is more likely that Iraqi students 
will manage to be more competent 
communicators in the future when 
they leave school after several years in 
comparison with Iranian students. 

Based on the results and the conclusions 
of the study, the following pedagogical 
implications can be stated:

1. This study can be mainly beneficial to 
foreign language teachers since they will 
be informed of the degree of the pragmatic 
strength in the conversations (speaking and 
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speech acts. This speech act is performed 
by someone who is especially authorized to 
do so within some institutional framework. 
Murray (2010) points out the fact that 
to teach pragmatics, the principal focus 
of pedagogical pragmatics remains on 
speech acts and the instructional order 
of speech acts is based on the frequency 
of occurrence consistent with students’ 
needs. Baptizing a child into Christian faith, 
conferring a university degree and declaring 
war are certain examples of declarations 
which are used by some people in authority 
such as a priest, a professor at university, 
president or the head of a country and 
etc. Iranian students do not need to learn 
the language used in these contexts and 
these types of functions are not relevant to 
their immediate needs. Also, these types 
of speech acts are not used frequently 
even in everyday life of English people. 
They are mostly used in special occasions 
by special people. As a result, these are 
neither frequently occurring functions in 
everyday life nor essential functions for 
Iranian students. So the zero frequency 
of this type of speech acts may not be 

considered as a weak point. Since students 
are at the beginning of the process of 
language learning, they can be compared 
with children at the beginning of learning 
their mother tongue. Clark and Clark (1977) 
mention the fact that, children in the two-
word stage of language learning use mainly 
two types of speech acts, the representative 
and the directive type. They do not promise 
things or use declarations (Cited in Schmidt 
and Richards, 1980). The results of table 2 
is in line with the findings of Clark and Clark 
(1977) and so normal and usual in actual 
use of speech acts. But it does not mean 
that the distribution of speech acts has 
no problem. The commissive speech acts 
(such as threatening and promising which 
are used a lot in real communications) 
should be included though with lower 
frequency than the representative and 
directive ones. Also some micro functions 
such as betting, resigning or pronouncing 
which are not necessarily used by special 
people in specific occasions and cultures 
and used by ordinary people should be 
included within the declarative categories,
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declarative ones equal to 0. Furthermore, 
the last column in table 2 shows the 
percentage of these macro functions. The 
percentages of macro functions show that 
37.89% are directives, 20.70% expressive, 
41.40% representative and 0% commissive 
and declarative functions. So the number 
of macro functions based on Searle’s 
categorization shows the rank of macro 
functions which starts with representative 
then directive and expressive down to 
commissive and declarative ones.

The frequency of macro-functions of Iraqi 
textbooks are presented in Table 3.

As Table 3 shows, out of 2408 macro 
functions in the Iraqi junior high school 

starts with representative then expressive 
and directive down to commissive and 
declarative ones.

 
Discussion

Research Question: What are the types 

It has already been 
established that for 
successful communication 
the knowledge of grammatical 
rules, vocabulary items and 
pronunciation distinctions 
are not sufficient. In addition 
to all these, one should have 
the knowledge of pragmatic 
functions and the ability 
to use them effectively 
and appropriately in social 
contexts

English textbooks, the frequency of 
the directive macro function is 503, the 
expressive macro function 556, the 
representative macro function 1344, the 
commissive macro function 5 and the 
declarative one 0. Furthermore, the last 
column in this table shows the percentage 
of these macro functions. The percentages 
of macro functions show that 20.88% of 
macro functions were directive, 23.08% 
expressive, 55.81% representative, 
and 0.20% commissive. No declarative 
macro function was observed in the 
Iraqi textbooks. So the number of macro 
functions based on Searle’s categorization 
shows the rank of macro functions which 

Table 3: Macro functions of the Iraqi junior
 high school English textbooks 

Code
Macro 

functions
Frequency

Percentage 
(%)

1 Directive 503 20.88
2 Expressive 556 23.08
3 Representative 1344 55.81
4 Commissive 5 0.20

5 Declarative 0 0

T Total 2408 100

and frequency of speech acts (language 
functions) in the Iranian high school English 
textbooks?

As it was revealed in the results section, 
from among the five types of speech 
acts based on Searle’s categorization, 
only three of them were included in the 
Iranian textbooks. In other words, the 
representative, directive, and the expressive 
speech acts were observed in this sample 
and the commissive and the declarative 
were missing. However, the absence of the 
declarative and the commissive speech 
acts in these textbooks can be regarded 
as an important weakness in the textbooks 
due to the fact that according to Fairclough 
(1989), learners need to learn different 
types of speech acts used in different types 
of contexts (cited in Cutting, 2002). But 
declaration is a very special category of 
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Procedure
The first step towards starting the 

study was to find the materials. The Iraqi 
embassy in Iran was contacted through 
correspondence and the authorities were 
asked to supply the researcher with the 
textbooks. The units and number of pages 
of the textbooks were compared and the 
results showed that the mean number of 
pages of the Iranian textbooks was 114.6 
while that of the Iraqi ones was 183.6. 
A corpus analysis of the word counts  
showed that the variability in the number 
of pages was related to print style,or font 
size and great number of photos in the Iraqi 
textbooks, rather than the number of words. 
After a page by page investigation of the 
textbooks, a broad statistical survey of all 
dialogues and all parts related to oral skills 
(speaking and listening) was conducted to 
find out the frequency and percentage of 
speech acts. (macro and micro functions 
of dialogues) in each textbook and the 
information was tabulated. The category 
system used in the present study was an 

Table 2: Macro functions of the Iranian 
high school English textbooks 

Code Macro 
functions Frequency Percentage 

(%)
1 Directive 119 37.89
2 Expressive 65 20.70
3 Representative 130 41.40
4 Commissive 0 0
5 Declarative 0 0
T Total 314 100

adapted form of the category systems 
proposed by Quirk et al. (1985), Matreyek 
(1990) and Searle (1976).

Results
The frequency of macro-functions of 

Iranian textbooks are presented in Table 2.
As Table 2 shows, out of 314 macro 

Table 1: Textbooks analyzed in the present study
Iranian high school English textbooks Iraqi junior high school English textbooks

Birjandi, P., Noroozi, M. & Mahmoodi, GH. & 
Soheili, A., reprinted (2012). English Book 1. 
Tehran: Textbook Publishing Company of Iran.

Harris, M. & Mower, D., reprinted (2011). Iraq 
Opportunities, First Intermediate, Book 5, Student’s 
Book. London: York Press.

Birjandi, P., Noroozi, M. & Mahmoodi, GH. 
reprinted (2012). English Book 2. Tehran: Textbook 
Publishing Company of Iran.

Maris, A., reprinted (2011). Iraq Opportunities, First 
Intermediate, Book 5, Activity Book. London: York 
Press.

Birjandi, P., Noroozi, M. & Mahmoodi, GH. 
reprinted (2012). English Book 3. Tehran: Textbook 
Publishing Company of Iran.

Harris, M. & Mower, D., Sikorzynska, A. reprinted 
(2011). Iraq Opportunities, Second Intermediate, 
Book 6, Student’s Book. London: York Press.
Dean, M. reprint ed (2011). Iraq Opportunities, 
Second Intermediate, Book 6, Activity Book. London: 
York Press.
Harris, M. & Mower, D., Sikorzynska, A. reprinted 
(2011). Iraq Opportunities, Third Intermediate, Book 
7, Student’s Book. London: York Press.
Dean, M. reprinted (2011). Iraq Opportunities, Third 
Intermediate, Book 7, Activity Book. London: York 
Press.

functions in the Iranian high school English 
textbooks, only 119 of them are directive. 
Also the frequency of the expressive 
macro functions is 65, the frequency 
of the representative ones is 130 and 
the frequency of the commissive and 
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Another study was coducted by 
Rastegar (1992) who analyzed and 
evaluated the dialogues in English 
textbooks taught in guidance and high 
schools in Iran from the perspective of 
dis-preferred seconds and dis-preferred 
markers based on Levinson’s (1983) 
model. The results of Rastegar’s (1992) 
study revealed that there were some 
shortcomings and deficiencies in English 
textbooks with regard to dis-preferred 
seconds and dis-preferred markers. 
According to Rastegar (1992) only two 
of the five models proposed by Levinson 
(1983) had been used. Besides, the 
dialogues were not distributed evenly 
i.e. sixteen dialogs in the second grade 
guidance school textbooks, fourteen 
in the third grade of guidance school 
textbooks and only two dialogs in the third 
grade of high school textbooks. Another 
pitfall was the markedness of some of 
the dis-preferred responses. Also lack 
of proper context and guidance for the 
teachers and the students were other 
significant deficiencies. Rastegar (1992) 
states that being able to recognize and 
model dis-preferred seconds in one’s 
own conversation, and to interpret them 
correctly in the conversation of others 
are essential elements of a person’s 
pragmatic competence. The students 
learning a foreign language must learn 
how to use dis-preferred seconds in their 
daily conversations and make use of dis-
preferred seconds and their markers a 
part of their pragmatic competence.

Another study in the realm of pragmatics 
is done by Soozandehfar (2011) with the 
purpose of analyzing the conversation 
sections of Top Notch Fundamental 
textbooks from the pragmatic dimension 
of language functions and speech acts. 
For this purpose, 14 conversations from 

the entire 14 units of the books were 
selected randomly and the two pragmatic 
models of Halliday’s (1978) language 
functions and Searle’s (1976) speech 
acts were applied. The results indicated 
that the conversations in these textbooks 
were not pragmatically efficacious and 
functional.

Research questions
The present study was guided by the 

following research questions:
1.What are the types and frequency of 
speech acts (language functions) in the 
Iranian high school English textbooks?
2.What are the types and frequency of 
speech acts (language functions) in the 
Iraqi junior high school English textbooks?
3.How do the Iranian high school English 
textbooks and the Iraqi junior high school 
English textbooks differ in terms of the 
amount of pragmatic information?

Method
The present study adopted an ex post 

facto research design. It reports the 
results of studying nine EFL textbooks 
including three EFL textbooks of the 
Iranian high schools published by the 
ministry of education of the Islamic 
Republic of Iran and six EFL textbooks of 
the Iraqi junior high schools published by 
the Ministry of Education of the Republic 
of Iraq. The sole variable in this research 
was the pragmatic aspects in teaching 
materials with a focus on speech acts 
(functions).

Corpus
This study aimed to compare the 

frequency of pragmatic aspects covered in 
both textbook series. The textbooks used 
in this research are listed in the following 
table as follow: 
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of textbooks was based on the assumed 
similarities between these two countries. In 
both countries English is being taught as 
a foreign language and the two countries 
share borders and the Islamic culture. 
Furthermore, the education systems of the 
two countries are not too different. 
Background

Comparative textbook evaluation has 
experienced a rapid development in 
recent years. One of the most recent 
Comparative studies was Vellenga (2004) 
in which a comparison was made between 
EFL and ESL textbooks. The conclusion 
of this study was that textbooks rarely 
provide enough information for learners 
to successfully acquire pragmatic 
competence. The results also showed that 
there was a  paucity of meta-linguistic and 
explicit meta-pragmatic information in the 
studied textbooks., The comparison of EFL 
and ESL textbooks revealed that although 
the amount of pragmatic information was 
small across all texts, a larger percentage 
of pages of EFL texts included pragmatic 
information; however, the quality of 
pragmatic information in terms of the 
number of speech acts presented and the 
amount of meta-pragmatic cues was of 
higher quality in ESL texts. 

the language functions in the dialogues 
inserted in the English textbooks of the 
Iranian senior high schools. The data were 
analyzed based on Searle’s (1976) model 
of speech acts as criteria for evaluating 
the dialogues to see whether the different 
kinds of speech acts had been correctly 
used. The study revealed that out of five 
different kinds of language functions, only 
two of them i.e. directive, and expressive 
were present in the texts while commissive 
and declarative functions were absent.

In the realm of task- based language 
teaching and pragmatics, Iraji (2007) 
conducted a research and made a careful 
analysis of New Interchange series 
based on the principles of CLT and TBLT 
approach to investigate to what extent the 
principles of these approaches had been 
observed. In this regard, she employed 
Ellis's model (2003). Iraji (2007) claimed 
that New Interchange does not follow the 
principles of CLT and TBLT approaches.

In the area of pragmatics, another 
study was conducted by Darali (2007). 
She made a careful analysis of Spectrum 
series  with the application of the model 
proposed by Searle (1965), She reported 
that the series had provided a variety of 
language functions, but some important 
language functions that are used in 
everyday conversation more frequently, 
e.g. promising, vowing, and threatening 
were not among the intended functions 
and, had not been used as frequent 
as others. The author concludes that 
the Spectrum textbooks series provide 
valuable metalinguistic information, 
but lacks explanations on the use of 
different forms in a particular situation. 
The Spectrum series also lack explicit 
descriptions regarding appropriateness, 
paralinguistic information and contextual 
information.

“Textbook is the visible heart 
of any ELT program”. Also the 
textbook is the center of the 
curriculum in most English 
classrooms especially in EFL 
contexts like Iran and Iraq

Iranian research on pragmatic aspects 
of English textbooks 
An interesting study was conducted by 
Tavakoli (1995) and it was concerned with 
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Introduction
It has already been established that for 

successful communication the knowledge 
of grammatical rules, vocabulary items 
and pronunciation distinctions are not 
sufficient. In addition to all these, one 
should have the knowledge of pragmatic 
functions and the ability to use them 
effectively and appropriately in social 
contexts. According to Bachman's (1990) 
model, language competence is divided 
into two parts: organizational competence 
and pragmatic competence. Pragmatic 
competence is also divided into two 
components: illocutionary competence 
and sociolinguistic competence. In 
Bachman’s model of communicative 
competence, illocutionary competence 
consists of the ability to manipulate the 
functions of language. Functions such 
as stating, requesting, responding, 
greeting and the like are essentially 
the purposes for which language is 
used, Communication constitutes a 
series of communicative acts or speech 

acts in Austin’s terms which are used 
systematically to accomplish particular 
purposes (Brown, 2007). Different 
classifications of speech acts have been 
proposed by several scholars in this 
field including Austin (1962), Vendler 
(1972), Fraser (1974), Searle (1976) and 
Hancher (1979). Searle’s taxonomy is the 
one adopted and widely used by many 
researchers due to its advantages over the 
other classifications. This system is more 
comprehensive and more economical than 
the other classifications. Searle classified 
speech acts into five different categories 
including, Representative (Assertive), 
Expressive, Directive, Commissive and 
Declarative. According to Sheldon (1988), 
“textbook is the visible heart of any ELT 
program”. Also the textbook is the center of 
the curriculum in most English classrooms 
especially in EFL contexts like Iran and 
Iraq. The present study was an endeavor 
to compare, the Iranian textbooks with 
the Iraqi ones. The selection of these sets 

Abstract
The prresent study aimed at investigatting all oral activities included in the speaking and listening 
sectionns of the Iranian hiigh school EEnglish textbookss and the Iraqi junior highh school English
textboooks in termms of their pragmatic aspects with a foocus on speech acts using Searle’s (1976)
model for macroo-functions and two otther models for aanalysis of micro-functionss including Quirk
et al. (1985) andd Matreyeek (1990). Too this end, the freequency and type of each speech act was 
identifiied. Also the conteext of each cconversation wass examined for the meaninngfulness of the 
converrsations.TThe resultss indicated thhat the speech accts in the Iraqi textbooks werre more frequent 
than thhe Iranian ones andd there were more various typpes of speech acts in the Irraqi textbooks in 
compaarison withh the Iranian ones. In addition, languaage functions in the Iraqi teextbooks mostly 
occurred in meaaningful coontexts whilee the Iranian oness did not provide such meanningful contexts. 
Furtheermore, it wwas reveaaled that outt of five different kinds of language functioons proposed by 
Searlee (1976), oonly three of them, i.ee. representative, directive and expressive mmacro-functions
were uused in thee Iranian teextbooks. Thhe Iraqi textbookss proved superior in this caase as well since 
they inncluded thhe three tyypes of speeech acts identifiedd in the Iranian English texxtbooks plus the 
commissive typee.

Key Words: EFLL (English aas a Foreign LLanguage), pragmmatics, pragmatic competencee, communicative 
compeetence, speeech act, ccontext, Iraqi High School  EnnglishTextbooks, Iranian Highh School English 
Textboooks
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