i jeal ol

WYy

J|LIs

‘ ‘ F@Lw,&w,‘,g.w (3901 4ol 1iad [NFAF 3 15Locts /o] oo 890

(Dt 2355 Ghisel i
higel 300065 9 Gyl plojle

_—— el iy 3 S

21V s Slie Lo joama oyl 0L 55 i 5 Ol g5 3 gon ] it o Sl

A1F | sobl o5 Lo piiacssle pligoan /PIOSPECE3 LS 5 vl O gaT 51/ (w38 (SUOSILS 5L
510/ agd 33050 553 01953l o s g 30

6 /5 | oudS1 O3 (933 39 (i 331 § i 033 93 01K 1> 20 F 00 Coailie Lo oo 553 1 oo

S 8l Mg 10 e

g e

(2lblb adle olisls bl ) (g2 pm 395
(o g ple olRails JLsils) G9%ao 3295

15 (a5 oSS sl By

L ysa ()8 oS Sl 533090505
PRSIt I N S YN
7y ol 3o (ol oKl JLsils) Sl
(Jlos 0l ¢ oDl al)'] oKl jLuails)

Olosls oale cin ga0) padlo (sole plggadn
(55321 3,865 5 ooy

Ao (> gt S 1y T Sl jglieo
(i3 olls o ye) 39 S

by s bl ng

elols 125 1055 15

VOAYO-T0AG & sty 3gaio )l 5 ralime (SLLS
AAFINTI-R L PVE L51s) alna yids
it + V1-AAT+ 0ATY

SYVAAYVEAY sy b pii gbsS b

TN e i3 [V 2 ) ghummo poto

20/Y+/ Sh. Zarei Neyestanak/ Books

25/ Y&/ J. B. Sadeghian/ Roshd and Teacher Education: How to Peel off the...
30/ ¥+/ H. Azimi, Z. Kobadi Kerman/ English through Fun: Games for Word Learning
39/ Y4/ M. Tasnimi/ Teaching and Learning Vocabulary: Some Practical...

43/ Y/ J. Dorri/ My Contribution: Talking about One’s Abilities

51/ &Y/ F. Nikui Nezhad/ Improving Class Environment and Student Engagement...
64/ ¥/ H. shairi, M. Ghassémi/ La négociation conversationnelle et I'interaction...

Ylis glosl wlaseine

&l )l g ol o Gudods Aoy cdodie (Slo yidn Jold garilSSaalS € oo LY0 o (o iSas Jiogh - cole wYliom
ey ol oY ind oo 4SS ptalojlacd 5 oales] Gt Gobuly o5 (GYRe 5l (6Tt 5 Lo el
5395 ;53 agl (Vb g, @900 Jgazr Glsae 095 00ld 3:85 5 (U lonedgs Jitas piiio 65 S b 05 8520
33,5 553 f3gas by 53 el plyie 398 08l b o)) el (bl az iz

N 39790 EDg e )3 Al (6 AT g 3 b oo JalD g 4alS Ve BN00 e )3 Gy By o Yo m
553 e Ban 53 bl 5 09 ol s yo lie Sl oaliind b (] yoads 3)50 5 s 5 955 (s Jai )90 Alis
ol Joe & (6 pF et o wiz o I JLio g 09 )l o0 b IS @ ooty (Shjgel By caalsl 3008
il 5 Lot Jal g 4alS Y0+ B¥e -« 5 6500 Ve
a);o:)LSéCJJGAAJLB.AA_éML@')O5OLﬁQTQV}ZS“;}MCA7QO)}Q&P}AQT)J6&4&&2&.

35500 3550035 plas 5 410 51 b £5090 Ny e ] 0 88 ipiny o

D98n Sl S 390 E5090 A 53 0| S92 (9 g S ()] 10 &S (g S A @

(seyee IS5
D5 7S 0 55 Seig S| ey 0] 5 Al ylojles (5 A 59) i g5 o ¢ lgie Allia (gla s @
igled 31, 055 8 Jowe dalate 5 9 9 Sigel lajl Slaseine (39058590 ] &)l39 59 50 JELo (i3
S5 a8l 0auS> 55 o3lgandS aw JBlas g 0gd il )l iaodS N0 BV e 0 G o nedSl g (B80S Lol on Alic @
g il o5 JSo a5 Ll By 3 a5 9l g, 4 (Soe 92 U Bl qolis 958 e @
el APA 9y daboliS dgs g ‘5)1358?)1 &> o bos
Abbeduto, L., & Short- Myerson, K. (2002). Linguistic influences on social interaction. In H. Goldstein,
I. Kaczmarek, & K. English (Eds). Promoting social communication (pp. 27-54). Baltimore: Paul H.
Brookes.
Fraser, C. A. (1999). Lexical processing strategy use and vocabulary learning throgh reading. Studies in
Second Language Acquisition, 21, 225- 241.
Holmes, A. J. (2005). Weblogs in the post-secondary writing classroom: A study of purposes. Retrieved June
10, 2008, from http://www.lib.ncsu.edu/theses/available/etd-03222005-205901/unrestricted/etd.pdf

VVE oS yiidao yg0l
http:// weblog.roshdmag.ir/ : 3,

fltjournal
fltmagazine@roshdmag.ir : )Ly
Yoo oAR901E ety

VU090/N V) S ytihen (tam, G9ekind

(ple (olgs) ol 5,0 10l



96 § S es @Ug::ﬁ

2 boges (Flsz g e 5o b 0L 2 by s 5k : o :
Sl g (oale by 0l b plejen g (Jeams slooygs i R 3 et eatetete s
O Syiion e et o 8 M i gl R R : s
| s ot s ol il L] L) 5 2 v X
Az 5 5 St (25 ) 50 ids 5 il dlae 0l - o
& bdy b 5 sleyslme B3 slac )l aly Slee (LS ) . 2 2R >
’] Sype 30 a5 classG ¢ Jol laas @ el o Tols dg2y 239 et ageseses
)bW}Jju-\JIj}é‘?ﬂM}dsw‘ loloayjj.bdl_ml ::'_' ! 2 ot
'T-: . %2 o
....... ) "'_. . . welels ° 5 & PN
e e eV R S R AR
¥ I.I " lﬁ s : o .-.-l s
A * R IR I K R W
> LA .'Q. .I I. ' l n ..
: (X RX -l..ll-l-. o .-u-
%e0e, o %0,
.?':- X .-
Cn. 3 e .
'-.I. Satatels! :l |:|
77; 5 Sasetetetatate
: - AR 5l [ Vol [ ol b oo | ol ool o, | ¥ [ 2



=9l 99§ 99 o=

oolaiwl lfaiz ulem 5l jo auslen B as,ls 5L slala,
P Sileise pgeip) pgs Sl Gl a1 Lo aiSS ol oS
Oliseloly & (2 0l o ndigh 5 Gl Slges i
55 5olbgi (e o jg0ds Nigidh sa |y azsil 45 WS o S
WS (g0 SeeS Lol (Sj (g5 w4 0g3 cnl 9w
5 S 9 2lad el glacdled Sl ool e (nf 5o
oS lelse 51 (SO el ol Bl g0l o dlge Sl
Ly 0B 5 090 Ol 5o odes 5 (ilss Sl al) Wlgs o0
lyime £95 a5 12 ol (g lpiome & azgi WS @ e
> b s sigaloly sl ) 03 85501 5 adle Wil oo
Go,go 3l can ;o aS el LIS ed 4 S (anas
)l o 0l 4Ty oy (w0 3l ;e (o050 (Slsime (6341015
ol 50l ool (yaie 3l 00 muS allem gl b g wiS e
4 (590llgm (53,5 S99 b led o esliiul Slegulas
e b 5l a5 iy 5 il Adsl sloe e S0
ONlsS 5998 o0 0l (6,15 50, 5 (2liS 5o, Slae e e
9> 3 Gidel 9 Tassr 9 o3l g wlegdge L olisS (gt
28 g dlae S0 slaclee 4 Wl sos Sbj slag e
S oNlg 4,25 WS SeST il g (s (A8l olges
2550 Ly el il able o Uit claanT b wilgs, 45
P L 150 355 0 e (2l 5 ol (5350105 a0 S
5 sy el 5 95 (g0l Sl g aBdle )50 o5 g
gb Jols 1) (e glosl

Ol el o035 (ool cuenl 5l £e 5 ) 0
gho b cwline S5 )lidg lacadled el ¥
2 AT a5 0,8 18 eolinul 5550 (iselils Sl (g
b calizne (bl g oo (pidgi 9 ilgs Slgs 0y 950
i 5 sl 3 G 5 (g 40l 550l €55
9 Oyl Bls iy p o llai oS 058 (b (5)5b Wil
Ol b 0s ool wge 4y (hjpel cand g g8 Ll il
L (oS sloosls (s pslana Goyb 5l Logas iomin oo
o8 BB o o L lasl g 2y, o ala by, 5 oolin]
30 60 jae oyl pole ke jo 0l dle e cel
S oy e asliy o (DLl g s ogas
Lods azgi 350 3950 Sl &5 Wlss oo ) alavgie 850
255 518 e Ol 5 p e (S asleS

3y Praf b [Vl | ol oo 898 | by el 9,

o les cnl 0y & (ezsd B Gliee 0 (2B 5 095 O
Y Bl Gl ol (s sl ol (Ko gl G5 50

oS 4z ol 0l 50 390l ) (sS4 o]
loygle s s 3o 5 30ke i3 5o (539080500 8 ol o
floxzl Lome 5 03lgils o of laaly a5 055 o0 S5
5500 @ile 4 0gd o axBlAS Slwss 1 LS ey L o
Slojglre 0lj 513 Ao a5 (olaszl 5 (25LS 0l
5 adls geo Il b sl a5 59,5 ol 1y 18055 wo]
Joles doj s 043 w0l ol g S5l o Ll (5,800
il WS (oo ool (Bjsel sladamme L1 Lol jloline
3 68l wlo e slael les o 1y d e o (6500
0,900 4L e piee Slogli 4 az g L adlccsly als
3 ool sl lSgile 4 (oolde by 62518 ool L3
Caple 098 oo pl 3 dasd cloe g0 3 b 5l e aS o o
pelio (S g otk Sl 51 s B laz (ol 015
a2 ol Gigel ps a8 ol cale (g (slo Shag alo 5l ole
Y e Jobo S fred 4ol 5L glofag sl S5l
330 el 93 3l e (005 ) (oode 0L 6 5 3b sl
6753k Yoase il o0 (eess (Slopslne 015 5 53k 1z
ban @ ele by Iy Jlo aw 93 a0 gloyglone S5
el else ole L5 (5525158 o o)l s ey Sl i
5098 LWL (o0 qbadl ol (o2l ol o0 ol s
63 Sy 5 elosnl bl Ll 525 g jsel il (slasls
Gl 5 el opoLid dan 595 0,10 251> s
oS @S e e J3l 015 55 Oliselils (sele Slges 0
o5 & ol 05 9 glesslone (s sy anTyd L3133
S g0y (Ko b g slonzl lame 15 50 8 500 5L
ool glasle o Jol 5 5 (535010l sz el e
Slopese (7 5 p90 O3 SrSk 50 Gl Of 5 &S
aSS (nl @l (25 0l ST s b e 5o e
@ ) ol RSk Jl by W @S S any
2R ke a4l e Gl plojes (55 oalad SO
2lad oliae helss odle (fiselils (20l ol s 0L
R L LT R R e S P R
Slojen Joas a5 el G888 s 50 Wlls o
Sz Sl dame 4 liselols (2 Ol 5 wld 5 ol




'l zo/ Il
IO j

g 1 Ol hgmol_guila
Prospect 3 gl_gg

looy9s 4552 (6155 o Sloe (Lo can 5 slmo 90
il o 25 gl 0,8 el b sl oo ohj0s]
Slasl Il a5 48 a0 (sLoy99 (5155 2 3l 9 955 135
20,5 gL}J.?‘M)BOQJﬁJL")Jﬁ»)JEJJ)H Lol
095 b (Kaalod gy (g0l slooy90 615 5 cnlnle
el el a3l il 10 25 gl

eSS (glalsS S el 53 b aizman
u))j)ll)ﬁ)y)j.mwbquu)\m)ooowlo)H
Sl (—asuplebs b b Sl ts s el
ol s $5Isss by (5590l SaS 5 (0SS
e 50 il b 50 il 00, il (el ST
cyas sbadeddl grus 5 ol e DS lag] sl eslinul
Syl snsobisel ©lis

2l ;o 5l andlS Gezmen il 8o ()5 slapl 09 S
g JLiial y9 a8l (WS Glis Glasgein; g ol
S odlgils (ales (sl 1, «_Jol—*i’v'f 9bn Gheazs Jw
S (50 55,1 OleysiS o Fopeelas

Soh lesle (> Glagl; o8 poe g sele cie gac
Email: behnamalavim@gmail.com ‘521)'9.,0‘ Siryaeli g

e )
podoggle plgy dw

&bl 3 Lo,
3 g Olesle (2l ol egF i)l
2590l (83,2l

ol ya =545 sl s o5 &y (il St
Gz deass Jlo ol h o0 ool
T sl 5 sy S o 0 5T
o=, basl o bea s gl Prospect 3 lgie b
oz ki 5l ool ol b aS LS 15,05 o 1,8
slacal jo o e ylymo 5l 29,5 5 oK iils ol 5l
S yaeb p Bl 4y 00 i 905 Prospect 1,2 sl oS
o el degoze (nl (L3 LS 90 (goren LSl
Geelile CLS Jalss ( JolS” cijgel s G @504y
whed iplee slotal) SLS (o Sge b0, td gl 5 OLS
35S sl 0335 (g3 lae SIS 5 lales (355
Jud (bl o, Ses; cozila 0 plzes 56 S ()
D95 al b sl (o (a0 &abp )3 Zhae &l gbsg>
axdly oy el (glaygenae 5 g abao )] 0 a8
lacaadse 5l (6 iamg 8inS b o35l 2l 45 (g sl
gl 50 9yh9) 355 3aly Lame 5 analz )3 (L35l

Gl S DS g o Ghigel biiass gl «olsS ol 5
4 Ol Gt ) e ) 5 o9 el (Bl 9,855, L
53 bl el 0030, 53 plas sloialy LS o Jpais
5 ole> Ul 51l w05 Al el il a8 LT 5l e
Moz Jlislo (590l g 10,55 p alez mha s ;0 05
Wb oo ol coenl OLS sl yisu 5l (S lgiea

&b b zbs 25 slacl; 095 slacollad Ko
Sl Jlo s )3 Sloe Gl o5 (sloo 95 (6,135
ol s 3]0 51580 i 90 g0 jgua b aS 5 S oL (1¢)
0,5 55 o pd PLS s ey L g 98

SIS 05 Olsles sl (5590l plid 052y 4 4z L

WAF ol [V 6)Les ‘F's‘”‘:’)s-"ol%}uz)'?‘]@) | 14



Amd )G

o Olg ol

(1rYaIFar)

- Jlos oloy bl 3o (S5l 5 o590l &y Sbil (ot jgaio 1SS
Sy Sl Job 5o pad 550 bl (b jbo 4y 4 i3S
Ok Ghjgel aiis, calisee abolie ;0 yo5 yogdle 095
wl oJJLc )lféb Ce) 9‘ )‘ f&.} ULS
WEE Sl o) alawgie edluass g 0l o
@ Ol5 5o 5 Wl (bl 4 sl b el 5o
S lgieds g aal o Slsp (59,5 plasul
ABde cde 45 .0l )5 @ Jgr—ioo 5lgp il

ez (g9 cdly cwndSS) L5 4 a5 g0l

ooy S0 alade yo sl |y a4y ol 5o

3 e 9 Ol s oBiils jo ST LS

2 oSl Gl (o2 e (ol S alaiie

i o ol e g ez 5 e jie
ol&zils jo cwlidily sy ol )l cwlids IS

Jranel 8 5l oy 5 Sy bl & olyt8

) 893 61,350 S 0w (59 -del o o ool oKl

ool S13T o8zl 31 eSSl by isgel dx ) 5 5

o b S0 ol Al (oLl adle oSl
2 p38 50 ol loz el &2 plipen (Sotisl |
5 oujeel Al S o i g ols dslsl sedlul ol 1 o8 _ils
ey 8l Ll goliwl A 0 a5 9 9938l 095 i mgh

oLy o,




A

) )

89 (oS0 Ly iz (gm0 Al 20 5 e (sl (135 Slar Jloas g (g po sl gl o alore il 3o bl 5o
§ 9 R 4505 e (aegd ()S Sl Sl 41V Bl 10 a5 € i (ol paie ela? (lgie cod dlagie t
: 33,5 (o i aloma p oo il 000 o0 )18 o) 2350 sl 0o Sz gy i 3y (e
Lol glapl gl wiy alxe :

c)L:'b‘\

Aomo (A1 20 (Sl (5855 Ml ¢y ywr 0l yr (Sl LS jooino 350y b pbl> 8,5 50
(530 GBS Gl 5 65 )a0 1 5335 Gl 09,5 ke oo Goke plite S 353 (b3 B398l )
S ¥ g0l 53 alzmo joliin (0 P8 Loz Sgrume s ¢SSl (5L 09 )5 (Wl )5 (O s LS yi5's
eSS ) 3 59 55948 oy sLias! 31 g (oSS ) (S0 09,5 yaw 0195 (S @ pelno
GBI 30l e (2390900 90! (—0390] 09,5 sLasl (Jg sbyss i 9 (S S cdlawgio 090
s 5135 3 039 2900 390] 59 (ol )l g s 35 p0 31 e

PP 390 30 (P g« uaxi (b))l g i gadg0 b bLI I 53 3,5 s i 5O
9 Coow 4 L 1) 395 gadlpiuiay g Ol (BaiS S 1 5 plas j2 9w 5590 9 Sy €50 5o
WaileS (o0 1) 95 9 (o i3 ) (s (il 0uge 1 deno) (] 50 AT (Sl ghmmo




eSS b3 w30 30 Sl

SO Shos gz SL

3590 33 o yd oS Gl g s 3,a0l 180 ) ISen
s aalsl oo S #ohae |y e gyl IS g0 Slos
w050 o2 Ego50 00 Sla i

By liasgs a5 wigS plen tpiio sl pligg duw @
Syl g yd asliy o )0 ol polie a:i‘ AL
i8S walym dali y polie Ko 5 ol ;b a5 el
Sl cdy i (o9 dm @ ls 50 (235l
BIPCIN=TRVIPIWER Oy VRV GO Dy-JUC gt P S I

ol

@ dudz cpl eSS @950 10w Jlie Lo oo @
E3090 5 93,5 5o dlawsgie 8,99 5 0l (bjgel o adliyy
BRYT TP RGIC WO B WL oW D P3| PR SEWIRN S
ilios o ey gy 09,5 10

Sl ablaeas sl oy SIS Ylaasla ) ool o
s b Ao Lblbre a5 8 g0 adl STl es 1o 1o
30 byl caenl g 0, Slee by ladz ol jo el jigs
eyl 5 G 0,8k g (285 b ol glis 5 a0 sl
oS 5] a8 asliy o

lanl 4578 s oo 3 ol 058 o o 1) Gy S

8,90 | by Ujeel a,




A2 ol WS czms aS s il plaS b i
45 39 )0 sromw b 05 Jlg) aS 0 o], (SIS
s9ba 5 S (e it |y O JS5 lagygei] )35 0 £58
39l plls 35S o (Gigail 3Vl oo 59 5 S atnia
25U 5 =l i a5 aes e |3 JBoes ilices | L
A4S (65558 sl (5,555 g0l il Cdigi s o ]
Sy bl g adl )92 10 (bigel el jols ol
4339 &l Oligel I G s (sl (gslnms 5 AVl
Sosboled g Egeme ;0 0S ol d (Joaxd alle o blis
Bro oloty)l o Shoe it po Ol (Slie 2S5 LB aS
o )l 5 (6550 Slad Shos g o (o 395 g (o) 2
Aol slataly 1o oS o )Ll o2 (6,550 &S0 4 polys> o
Sy 8392 40 c0dd EMINYAe Jw o as Lo w0
Shl o3lgacds iz a0 b o 2 )1 sl 6=k 5
4 et pbods diw ol (Gl S 5o (Jg o)l
i 0k B39l 9,50s) (5389 el S ls S ey
g2 92l53 5,85, las Sl Eenie o2 O (2led )l g5 o0
el i o paz i o i o > 2 4 Js
&S el el sais 7 ylae ol el o oo aoli
el o ooy SlolsS il 5 (g5 el 80 285

P9 s

oo (T (50 o ks ool po ptiiay
s dol w50 Lo gl ygo)l 1) ‘;Cz_ud
Wb FHle 4.0l (g0 ) dos b busls
‘SLGU_:)LQIQ J° ‘) O')‘H‘ig}:&‘o é)&oﬁ P
M}é“sﬂ&)‘)ﬁﬁd&b&—l&n
304“&2@)0“,&.0&5)03&”‘?
Wb Jal eoidigl g (oS (B b oo 5y
el (pl (69 S dos Ol i pudion
e 9 WilplaS’ b sl b (S
558 o3l AS S (o 1 L1 ol
Cowddy eblg |y eadles o olxil o blgs

las b Cowl 00591

2l 5 S ol sl s € e 3,5 5 (55l
75 B oS 3BT b (ol g i (T | (Sloees
LS gg—dge s ojlal g b ol (6 S e )
Iy 095 Ly b b cdias (o ail Bue vl ST 0S

English jlscds a5 wndSS) b5 aas cwjo &by jo
455 Prospect gL b Jol alawgio §,95 ,o For Schools
aalgs 418 g0l (518 e yiws 4o VisioN el L ags &40
el sz o gl dar iy o a5 iy ol
30 550 el cpl yo .de:)'—l CaodS 50 g0l & g el
Qu)}aoi bl sle A G A ‘05» as ‘QSL“A;U JL_M: LJ?“G
e Olisel s 5l Sbl Ggasl So i oS oo ool
890 a2l a8k (oS LS )0 o 0 ) (59 mdg g
Seeltils cansg hisel anl B b o aS el cpl ol s
B s 050 | 1€ mTOlY s o0 5 oS 0o, |,
i 950 iples (lsisar ) 355 € a30l) 12 5 o
Jol Al o 50 (g 8ol - ol il 3 cpl o pups )3
ple g oa g0l slocldlad L e gam Al e
Woaz adlipy o a S el Jeol | (SO g0 cpl ol
il asls Bl azgr ol b g el Jlaias

99 55k gl w0 ey 10 pw Sl Lo oo @
5 i edydz Aol j0 oS cewl o] j0 a8 5 as daliy
455 e oo oyl Bam ol 18 6 50l s o b))
4SS i o)Ll pade gele 155 GBI glaciss jo a5
oy e ol gl 5l eeslyn B cwl aosl -5 5ol &y,
osliiul (3900wl IS jsboas 5 S0k anl® 0,8
igel maad delip 0 a5 S0 (pla az g bcnlply oS
a0 S5y, eds Gle T se 0 wlibuiel ceds o iy
Sylo @glas axddS b Slady )l g roris o 4 el

el oo 4355 o el ) 35 o oS s
oS Slkoe 1) (b)) g Gromi 43,509, 50 pts 00
Trhe a5 (60,5 ,15 pogdle (oLl g omw oSl (el
Sy oy ez 5] 99,10 55 o8 (5,500 0,5 )5 s
Sl sij90l oo laibinl a4 olows SSa b Joass
Cou daldl (gl ams g0 LS z5 ) o adliyy Bloal oS
a9 35 pete 4S5 90 (nl (59, 45 ABL g LS

o, il o liwgs S0 aS jebolan i goll s Loy @
Ailos S )5 059 1l jo aS SluS den gl Slediyleais S
Oby Ghieel & cmdg 4 azgi b g el onl b godge
celas LYo an cowal fplajlo s 5 i85 o —undS
5 S yaaly ;80 S —lo aS el pl JJo S 09 oo
0993 3 &5 i 4250 905 Sy LS, Lo -l
o blbeiel ansl 3 56 oauay bl 1ol sgmg woad ol b K00
9549 S g0 53l Sijael  aS bl g, (oim

WAF 5l [ Valeds [ ol (owdpgn [ oy Gijpel 0y | A |8



copasas il o315 (SlalS’ o 4zl spuin (golc @
ol B S 15 Lo e gl siols wlsS g IS slacliS o
Jo a0 Gy a5 s 18 stwsg (o) el yils aS el
Slmll) pbecasdss Lo )15 QLS (slagy yod 0510 5 alins
Aol gy 51, cf“?f‘ﬂbssﬂ so—elils a5 aiS oo
Ngd oo ol lacandss o 10 45 (ool 4 wilgy g amo
lr (28ly (S5 50 el (o laaBan nlams by
ol ol L seal pails amass 5 il i pads ol
bl i L5145 0iS o b | o lge Lol
S 3595 0T b g8 s g,

25 sk Jlw Jsb )0 a5 laysesl 09, e il
SLOLS (g2 5wl ez cnl ) edise 15 Jlo oL
55 Lo S (o (a5 5 At 0,500 45 o (el ST
(S5 (23lg slaceaBn 3 MalS (gim 050 1B e
seelimils iy ka8 4 aS el pllaolis ol 5l du e
85 i 325 ) Sy 4L iy ] 5l lashes Ly
oS i gl snlle ol 31, 5l s U
CaN pealss o wio,S ke Slie 150 G a5 655 lan
o s L« |, Do StatementS

LS o 5 maled,S b | lacades laslalsS o L
wilod)S grke ) Tl agzlse (SigSz oo plae slaial,
w2l |y lacoaige ol oo 4 b Lo plao o5 sl o) pge
e ol lase Jlaioe oS dlasl 4y wilgs go 5 0uS oo
by Cewd 009

e 50,8 i o e Sl ol Slic @
Basld woz asb 10 bo sloyge ) 1) el ppn
8 ,8dae Lol (5 ,ke 4 0Bl (60 Soe Wb
AR e it slaslee o, ligelozals
2l S 5 GaileS Eomy 3 e e
9 5 o b e S y0 5 ot S
&0 Sdoe wlallss pin Wb Jol oy
Sy sl lee Ly Gl slaccllad oyl
S s 8] ol s a5
il |, lacalles 1 plowl LUlgs 5,3 o] a5
a5 b ol 03,91 st
Ok izl il g 18 £9590
200 ) s i ool (LS L
iS5G ol o Jg sl dloz by 4l a
Ml el mils 51 (Sl oz slacollad
a b LIS eed 4098 o0 S 1S 0900
&3 Skos (slajlore b Lyl (145 055 Ceos 0
63 ,8hos slaylone (rBld (g 1 S a5,

881 Sy S (o2 ol g o] ol
5 50 552 IS5 il s 3 i | el 2 i
il 98l rarls 35y il 510,55 )3 a2
oS 425 09d plowl 5 5l LS b oS ola )5 4 b
5 o e 00 85 @)l 5 e 5 (sl (ol (o
a9 )90 w0 med plnil Wl jeel o b Jolud o> 0 L
RYTIREAPES
a5 S5l @gon ez ol il e Jsb o
3kysn Gigal @ 88 (Il e po Wl e 900
o S5 o oo lisal il 595 1 ) 53U 59,5550
S glaie glaiss 4y glaime glaasly oz &by jo il
5 lsize sloasly caas js ailoa i (y pai 008 dali
5500 @)le 4 ailoas 7 lae Can Do Statements S
was alol (b 5l eolaiwl b wlgs o j50l)b; a5 la S
Uogel a8 aS o asl p o — ol plo g wileai )
anl Job jo Iy (digel joal plae 25 o oaae L5
il Jolie 9 S oo (a5 w0300 )18 e (35el
Lo a5 ol 03] e 435505 JLis |y Lo ytilys o sy,

Slely ol colia 5 (jgal anld @ ar g wilyi oo 4552
S Sl (g j9el 4 o)




Sl allao s yo el L)1 jasloiwss el
el (6,550 5z 0,05 o oy NSy aS lacaidly
355 w9 28,5 obed o b ol s 5 (S0 4238 s
Ol oy gy Tl aigler QLS i (D ol )l a5
oo delip bo Gl 9 Jlowgs jlam (g S
Aol )0 a5 G VY LA L’,_ll)oe_’.lo‘soso.o.q_;.;lo‘soﬁ
Aol ool glasl i 2> ax Mol el 7 s —yo
S50k 0aisS g lgicas ) (B0e5 i qplae el 13
LT ol asols @bl o oyl 5 cnas 03Y LT 20 ol
0 32l b (6,50l 8uuS Jgnd 9590 jo Lo cilils
Sl i) 45 el ol pobie sole 155 BT 2D
Gk ls b asss o @ )lpe Sl o lolao b ogls
50 3925 12 jeid WLl g cuwl oads slowl A 535y aS
PO\ ST A RVEC PSR Y P RO I N
e Eage cpl andl oS oSS« e o 4y oLl
r:l.’?u‘ 1B ol b 4548 wilo co olae LT Jg e ool
Lok 5o 05290 LS 5 pg )0 pouild ool L"3‘5 faws
A 425 3 @S 0 S0 S 9 pleP o0 9 S 0
© Jy oo 295 @ ) «olosior lelaz b s sl
&5 S ool 35 1S Bl 41 o oz 35 €350
Nl 057y 4 olalols 1,21 b poad (p o0 JS yaod

ol 0,81 Sk a5

MS(.S& UBL:)Q ‘_sal&w&_w LQ)QLQ 9N ) 3l ubs‘ ‘SR:LY
b)...f‘sa.»ul?u.a‘hbm ‘)Lo‘,u.)sp...o.bd.ub )é)L.oMS
—0 ML)JAS&IQGMMI 0 1 Sl ails o
)‘MJ)B Qo> O 4.0[))4.)09‘30»);)#5;.:
poldiiles oo S ol a5l (glo el by
Olpde g @eiS Joe oo Sl oMbl o
9 B 008 dile o 0 il ed i %
29 72 JB )0 ) (yo 5wl el jee
SleS w o)l daogr @il oS Jol sl L
Bl o9 0, Sles Coond (il jo (e
ale andl olos S ol 1) o3 @)l 5
0old g 2 DlS 5,505, g Sgub o aLBIAS
Lo ol Wil a5 gt ytadno LT g 09 o0
S50 0351 o2

w2 95 (nl g 0iS gib Jl5— 595 0nl 99, o0
3)ly oS o2 Joe j0 LT Ll osS Sl
3 sy 4ol slil don sl o a5 4y aST A

e/

b 4z 05 1 )5 Az jeeltils aSil o g0 o iglad
S ol g wales St s plol wilgs s by ailgs oo
P S o0 S e g0 lS Gt azgi g cdo L
i90) slaoliS gl 1, Syllabus L 4l 5 sgdle oais|
0,0 0,5 @ go WIS b aS|) placdled sy
ol SYllabus o luisj)l s Gioxiw 10 @uiS Las—in b
P oS b abl) slbeulsd ar chds o fowns
4z g5 3,50 b (60, Sloe lojlas d > lecld 5l plaS )
oS ol oten Sl (NS i p3 lg )30, )13
DN oy 50 g il a Bl dz gy axSS cpl e
4 aL I 50,8 5 i 50 55l Sl 0 Sloe oo
3 Syllabus iids daliy o e d> g5 yiomiw slo lxe
@, (S lple g (olo )l iz 86 o L
Lo jlene (03,5 (ateion el dpbe g ydS )0 Wlgi e &S

el ol g i Syllabus s

b Jee a5 o3l s Sl ol 9B L il @
Aol ool 45 A Slos ;ST B wilodgy > Al slosal,
Wlos 51, Ltogs (oaw oo lilge 090 4 D95 954
PR Ja.> 28 Caleo e ol bl gt o> CLS B
Sl Llul bl g o2l Jol sols o)l )13 (59090855




R olS @l (1 g o, plea ble plas o> 1>
3bam Jlo 93 45 09 g raed et g WIS (o0 5 |,
il 5 S > oS lal5o (o5 oo o2
5 QS g 4 sleie (] 45w oy b 5 wles G
alulis 15,8 wlolal nlwgid wal)8 00,5 o)L il no oaiy
5 el oY (Jl pa 409 daleS 1>l albate i
ol 5 (stenils 1y 1 s 5| gians oo 5 00,5 3 s

S (AT 9 (et | 502 lg slagSUl 5 oS

oS5 o)Ll glasSS s wilo o oY Lxiy) jo pudo golc @
9925 8 OWse )kl ol y}‘*-'-“ s aelp slosal,
Plad g0 4 ax ol plae b o o aSST 5 placond
loal; )3 g coas (rod Sl )3 (5 @ )90 442
B é)L)J ‘5«05]' | gnjg.o L .]oj.:).o as 60)5.0 Ll JJL:J ‘QJJ.A
OB 5ls solass balosal, ol sz 0,5 |18 oo olas L5
5 e il Sao g T oo plae S @ 4S5 ls sanass
@ B oo y0 sloog S e 3 (owpd s yaalin ol
5 sOQJf S)/ng 5o er._LM ‘_gLoan‘) 5 ] 0dgs uio.o as
@ ygods a5 ijg0] sloolS IS 50 g wds red sla WIS
N5 2 Ganactisel iz bl g lapliul )3 085S
Q,sl).aLu ..ulwb)_» ‘S)LW)J 9 oy ws) als s A 0l
ol p Aol Lole Loas 1, lalge b il 5 il 1285 898 oo
Sraebn lst slasl g (lalge s asl )18 STeals
@ Slodsias ddl> Mas ailas el aclil Jotwn |y o
leinly g OLS a5 ool lgicay lalge ol a2les 542>
QLAJM )L.“.c>| Po ‘) Lgb)‘}‘" Js‘ c‘\.l.>,4 B s..b‘A._w}: |) pl:.n
&&Sbwﬁulﬁhﬂj‘ﬂ)jﬁ—‘ 6@05; ..\.:La Q"" u.:‘)»)ds
oy el aclal (8 1) LT 5 anlo e 5 adl s
Oeod o2 ooy Al aclil o wlegbge 51 S aims )b
P39S Bl Glea 0l po el (L)) 9850
Slodae & (o8 sl mpe 13| S, OB o 51> >
S8 el gy g sl oolel (gaipe b 02,151 D)l sodes S
ol 4 Lo ploe o)) S0 3l oo y0 iz Ladly gl a8 5
Oleiass 45 50k sla 3 155 ailiwlis SusS o 4xxl o
sleal) jei lolss 5l (g s a2 oo lidaS o) o
2 S e ST o aS el Js o cpl il plee
4838 Lo olasls 3 51 Lo i Al axd K5 1 8 e s
S8 18055 S5 5 cale (55, piid ily plae slocal,
el o ywsd 0 g
oo S1aS e il> & L5 Slie 550 GBl camo oy
P15 ol ol 5 (o0 iy 51 Ml (sl o095
Sl as gamas basl g cwl ools ;a5 Bl 5

11 [0 IV b [V o )les [ ol (gmbygn| Gy higel )

S o@olyumséﬁ@ﬁuﬂﬁwwu‘jﬂﬁs
25 wal )8 oz 13 (5590l e die) A4S 008 oy s

Aot 45 ol ppo oS o2 ooy Hlaia 10l yw JSlc @
pels oo S 5l oy B ol (0 Lo (59 L jlileidir
@2z 47 08 s (b 10 g po p S g 03 g9,
Ol 0Ly oo SIS —ie 5l (S5 s I8 4z g5 0 )90 WL,
Lo Gl @580 0y Jlo o Jloo (o5 &abp o5 ol
I OUtCome b g5 coinis ;5 5 Lyl 45 ils oo
O § 85 o] ool oileis U 09y dalgs 4> aaliy

S e 1) pledg® LSl

oS 52 ol J 0 a8 el ol 4SS 0l 9B S @
S97g (oo )i 9 3l sl nl 5l (Bogs cils
Ol oylys as aib g0l 3l ojlasl 4y )T slaws i aS ol
Eao5e Sl oo oy jlai A4S wils o 0 LS s Gz
RPN PR VP TN IR JE PR AP RUEL 2 JUR g S
aS 593 cpl .>La...cl)l..3 aS plodc i po sy dinlgse
Gy o o] 5o g ogd sloul €zl 10wl s Tl
Jol e sSe 3 eaS” sl 00s 0] 59l I Yo Lol g oago
592 €L, D g €l )8 s g 095 Slool € 5 5P Wb
oais oloul Lo ladae o (35,55 05 jei el cpl oS
Ol Sl eals ol aols oo 8, g il yo sy el
5 o) dalys (s JLis 4w Lo plas b 35l £5—S90
Ol e Sl s 1) o ales ool gl Jlid ) o oo s
Sa>g (B 0gd cod 4l axly g donio g0 lapls

D olowl dyg,s

39 ool 5,85 sl iy 1,3 S1:0 paw lic @
rlaS oSl )5 az (m Sz O o318l
Loty 45" ol o Lakad iy S5 St lis] 5 55 s
e JLast 50 g Sge 4 el oY (llae (i s (oo
@ ggdge (nl 09 ploml (g9 5l po oY (Sltdy 50,5 )18
SloolS Al g (55,40l 518 45 03,5 oo p 4 )l
s 5w plxil]) (o)l b 5500590l b (o yo
@ E9o50 (nl (b oS az g s Gl ) (oo el
ails e Wb S 005 0 g o2 86 g ledes 595
2 092 e sl sy (I b A IS ) a3 edg g o il
(Sl 4l 5 05 55 0 ol S Sl (5

bl anlls 5 ples jigo 5l 1,

5k 9979 4 a9, Dazg ST e a4y tolgS s @

Hlacs 5 Bl gty o )ys doliy slosal, (oles SLS
5o okl valgs glasl et Slhles ol Uil g @uiS oS



G ad b losgd o del aS 5 ls 3529 ISie Jos o
SVl iz lagyga3l 10 5 020,53 0208 gl by, Glas
oS g5 Sloals IS gl JLw VY (o oS b |,
stz 235 G5 Sl o L SlaliS 5 o o
S5 sl pludl g elgil pagz alax 5l g Lo )] Son plas
o ol 5l as slesaly s w¥Igw i 28,5 sed b LS
ardl 09 0auls ] o CLsS 3 5w col o cbiloeal JS°
g LS edgamma )3 Hews g B3ly L s

53,5 oo ool w0 S slaliS § 1 lolre aan
Al o BT e p2 pole I 400005 o LIS S 0
by g psle Jme g et oyl £ by s Sley S
SV Lol sy o |y Jgl By (hog5 (gl g ciils gl
u‘f))m\\'b\‘ o)l.:‘oo;‘MJ...Lmo)mY' d..:a).o.su‘]m
Cou dS o2 Yl g el aidl, plas! o laas iy 4 oe
Cowl LY red .l ool 7 ykae (60 Slos L33
Sy, 41 5 S ces colaS ail sl b as i
RGTRA S IPURT:

Ui 5" 4Ll 1, a5 oyl s aslol 452 Jg sl ys @
Iy Doz b 5 015 (o0 &l JB gLz L) LaadllSe
o taumd el bay T 4 aeles o oyl5gel 2ls 5l g ains o
eyl el 5 el 008 5t QLS 0,809 85 o0 o0 4z
il S o 4z g 990 (nl 4 Glwgd Bl (60 Sles
Crl o w2 dyie 5 (ligal s Ll slaanalys 5 wledys
Lo 5l Ol e ans8 oo lalne Ly )l 1) (hogs (2 s
oS w0 S (5l plae g pets 0 pei olo pa aS s Wy
SB g diges 3l Gladre caws Koo Bk 5l cul Lsd
>SS LS (5w 4 Glolas s (el 4y o
057 92,085 Slold eupd o0 S o0 4z 2 ales sl s,
e rinss g s Jl5— gyl 4 108 5 38,55 0L olas
Bl aslel e Lzl ol el Jb>

ool ddez 3l g o lae o laJlow (ye :6°l—fi)-!:-"> °
ls3 0 g plos S L 08 3,500 3blis g y—iiedl
390 ol 3l 5 ST o S QoS 1y (el sl
99 4 oy o0 Iy il (—jeal DS 08yl oS
aaS et gd aS0) 0550 40 108 WS oyl 5 g 0,Ll asSS
5 Y5l s 355 sl Sl el 0 o 5 Ly
Ao &y g yawd Sl ol dl> 1o dy Al 0 9.0 5 0 Lo
1y oyl auilgis B oo, aialys o 0 pei plao 548 Sl o
wbladlas el g nole; anl 8 gadg0 (pl @S 4> gs

Syl 1y hogs>

353 wgllas Ban 4y bl o Lo sla M auSS s
@ ol e og salss 3855 gl 5o ST dles g a0l
£3Y LTl S5 ol s a4 sl 4 sy o0 500
Jolgs aan 9950 185 )15 (ol lauly sladdl> asa
QRS 12 Cewd 4y Cewd 2l g (65,40l s AT cenliw

oy 095 gllas B 4y ISL

M)\osms)ﬁ@%uu_;ju:el,swo
ol als Uil Lo i g @S o0 LIS wgliie Ao g0 50
oSes aule ol o e plosil b 150 1, Lo S das a5
o phie S i g 4Bl (Sl f g i 280 5l
4SW,JGM:),ML4SM|&|UA6L9LM ‘Aj)b)z.‘b
los 5 it 1) S S L cianalonS Mo 4y, Ladls
ol o a2l ;o b a8 (Bisel (glae g (rralre 5
fbulw)aljouo?ﬂ»quguz)baql}
4 ek 021 5,5 e o) 6155 2 3] o Lo Bt Lkl Suilosls
OlFse 65 4z g colonS Sbo i § oS (600

Sl pledil ol &3, (sl y

ool 45" ol ppan s 55 Lo Bum sy e @
082 oS Hlaled Jos plie jo |y asas aal p oIS i
S0 las izl ol Gees hadd @IS S5 el S
Jo e @ ol oz (6 ol iz o (Sl 650>
St i 5 o0 plnil g5 )5 Sy et oo Lo
i b (60 Shas (9031 4 ol (] (po Cutmo S
ool asals JUal ol L o ls 390l 4 5L (68 Shae
V> a8 5 o c2ils fyg031 550l ils 5l e Jlo a5 (5, Sen
Sg—i Salea bo b g ams s 1) 5,18, 0,LcSS 4 &lgn
56).))4.01.)).:).»50).)prLouL«_wjbd.{sa_w‘u.l‘u‘o)w
o> b g o,k oMbl T s b g sloo S oD caJb
5 St (S 2l & 0l Jg ealos g el 31, Sbles
Gl 0] oy aalipy 0 a5 Sla el jgws o] 5l plaS o
Ploples Ko a S 0s 0 ol wboybs azg 4l
s oy IS 5 S m o, S s Ja
s |y y jles b cdii> jo faws e ploxl asgSa )
s (60 ,Soe ¢ Joe 50 Lo Ko ciad LT s g oS
ST o9z qeed bl )5 b e iz ST casb
& ol sl a8 (6t 5 3L s plsl | @3¥ )5
O (9% Sl (oo Ao o2 Eg50 (] 0l algS
Jos j0 045wl T Ol STaS 5,15 ojly) (68 ,Shae
IRWIRCA e Jes

(S hb mo g oo o g o oo i 4 T2 @
eplod yol cawsdy plro )] Kan 3laS” Slas 9550 & b 5l 02

WAF 5y [V 85keds [ ol (o0 | by Gzl ey | Y (12



3 lailiwl Sl g 8 lad 4y S o b Y5 aS
ole; Baa aSly wies o plodl ol cpl Gaastie a5 all
O el el Cule ) b aS e ul oles lusliul g b las
)‘;)J Lg‘:b‘d.».aﬁ);‘ U}Q)‘i J.wl) rb)y aS o)lJ.J‘ UT aS ol (.)Jl
N = P BN CL U I - P DN P
) Goog3 oelB Yo K08 (nl w00 4ntd (Bj9el SeS
I (s ks Bos sl o aS s

ol ey o)lee oz o4 Jad ol D5l es B o Lo
4295 )l )tz (nl 4 e OS5 o)l ax gl i
a2 Ll b o) Ken 090 QT 3G &5 Sz el 00l
Sl 9 o liS s gl b 458 &Sl 5l (659
G 1aad M3 Lo ail ailas aues plosl oeslie Sl )
e 9ol 2 SIS 5 o latd a5l 55,0l s
033l SR 03 1y ol 9 995 ()5 S5 4 e (o>
A8 S8

o2los,S o855 ] IS o 5 ol g0t anli 4 La
w‘)oaﬁdcybééw&g‘ébmws‘ssw
gdge (l g (oa |y (e (395 ST 13 lgel il
s Ggeil Lo lSon 45 0355 ysbol Md il e S
g bl 08,5 po, 05 Jlw YO L Ve (o s 0,5 w0
oo a b oo i g a9, el g leadl (i b

7/

Dg> Bybb g S WS a8 4 (6,500 B 5l STV

sl 0 iy s S gl L) e ol 5l epis
SRpsl asln S 0 a5 W oo Sl e o] L el
4566)3 ‘éywp.bj.l)s QﬁLﬁ.ndSk;b)o (—) 9
=k oy isel plad a8 oo g oy blas i
JYs &> landl el Jol> o Gojlae ;0 -0b5 (osgel
Lo aS 09y ol w2 LYo 5l S0 s il ) Jhogs ol
7o o 5o @ileS a4 muo,S ed glos Glesgs IS 5l g
ool oolgils g2 gl oo yiion b3 (s Sl 05l
WS o0 3k by Oy 4|y e Gt B as winS o
R bl yaj9, (S5 50 Wlgi oo ke Sy plpre 4 aS
50l SolS 5l oolinwl v (gom &S5 asb a_dl
Y5 090 o5 G asd (l g 090 o g ol a5 el

o S oy 7 1321 & )90 Al 3 43 Lo
S0l gl @ plro (89 Mo o0 1S 05T
Ol gl 1Sy 1y 00 i 7ol b (60 v
MQL&‘M.”Q)B})M)G:EBJ@J)&J
Sl (g3 Lo jKon a5 00945 Hob oy
oo JLo YO L Y (6o .0 S o
S g aolp (i b g alib 00,5
OB Jdo pod 4y .ol oulis 9,4 9
3 )90 i, )l s Aoy (2] y0 Wb Lo
WSl P e los
"

b dbg by 8 5l gemae plyed s
3992 3l da 39 —od Uil 4 0255 p2lsS oo
Wg0i 00 Lo Lo by Q—.{‘ CidS 5l e g0
oS ol ol & andl ol 00,8 ik Jlg
£ bl 5050 Glee (ol yo ailny (Lalre
OhlSes jl (0 o5 pa glacale § mlaxilis
W) C)b Q] 5o ‘5.)? uy‘é_w 4.:5.oq La.%‘s ..\.3)‘.)
25301 SoS SalS (59ms 4y (538 g e
RYo W5 o g e S5 95005 e e Log )
Lo oy Can 03Y Lo ASb Al v (6,50



Dhmiw o 1y o3Y sl lne )Sen b 0g i 5T « IS
gl ) iz ()l 4z sie dea oS Jloel (63 Soe
10 Lo )50 &S el oo i 31 ol 45 e b
o ol 1 w9555 o o5 5 olom b 3
Slolid IS 5l wses ey wales w¥lgw 10,5 Liils (g
)5 50 il 55 o0 Ol Bl oz Sl Ghomin (i pyime
oo =iy ezly | ol i aS o bl ees 4
w2 Ol 092 (5 )lken i oS it ool Sl g )
LS ol cpl plaal sl o Lo Sl a9 bgz 090 i
plgion adly Ll wyaz sl 9 (g5—0l0l) conplo &y 4z g5
Jos oig @ )gon (b oo)3 950 50 el g Sl )
J8 35 0 50, Sos Ghomiw 5 (5970 o ST g G

Sols plsil (5,15 09 oo LT ol asli

i b L 55 68 s 0 o 30 o i @

oSyl g il Blonl ol i e s i,y

S 6% ot (e L]y Blasl 4y ol ol

@30k anlp (b oS g paie plye 4 SLL o35l

sl Oledes (3901 o o310y el 500 (6 S0l —

Ol i Lo oS b e ol (55l s (3ol

s Llod Blanl ayly 55 oS 5 5 oS S oo

Gl 005 iy y15 ] (gl (Blaal ez aS o s sl liS

25 b S5 Slasl cpl Galal y edlsde oo 5 eeslss o3

ilodws 5 b Wilodswy Blaal cplay yl5gel il Ul i U

Allas (392 59, 4 9B oe ik 45 (5390 51 K (S

9925 (llae 41 GlaliS jo Jlio lgie 4yl oo

Ded g0 a8 S lus jlas Sledll g cnnd j9, 4 a8 o)ls

By S 2laiste €Ol iy oS el (a5l S

GS g5 ol )35 b sl oy o 355 o0

9955 )3 4z g5 0 )50 Slaal cunl 0¥ 035 55 a8 S0
Dl cale; oo el Job bl

o3 oo plosl ) ()18 Lo 48" W5, o ,L31 355 Gl6

Sl s g b S, o e L

el (S ISmiin ol aS il polans Lol o

ey 45 09 walys ;S50 Sloj (65— y2eli

@ ol 85 a8 Jw aw cpl b

Sl w.m\y‘sadfd)ioa.&.»w.._u);b&

ad> and> Q.;J aS cewl Q.g.l r“"?i’ OL‘;__..;j.)

055 0 w5 el @ Lo g ol (95

o354 sl plowial (A5 jo a5 (Ll

Sl Sl @bl a5 alawgie pou jo

oy oS il 5 (g sl b

a5 a5 ] (oled,55 5k (b S mges

s Sl o3Y Lxl oes 13 ()2 00

calo 390 G 3l Gl ke (nl o b b (e Jdo
E9r— (s gy el (pl Lo jo a0 005 5
O (s 300 by oo 4y 480 g adls (6 juoladdse
9 Oledao o2 9 Gl jaal o 5 el dan o Slas 5,5 1009
ol oS Ll (po3 @ o o) liogs (A8 b ol poe
oo b g alons ;0 Wl oo o () G390l ais ) dloxe (e

WS Byne s 2o 1y (Vs iges BogS

axd 5 g0 a5 Sl M ] e a8 il lic @
$obl5 15 GBI aS (GlaSs S e ] s
doliy ol Jlo o aaS cuslanad pl o BG ws,S oLl
oﬂmegﬁwi&xgmulagawjlﬁu&o?y
Sl 43,8 988,05 d)S Ve byed S gl Ve b
5 el el Lo sl ol ls sl as ol JLs g
Ol plyion 9 @t S o Glowiel (SBls 90 (92
3> o8l o s pamd 5 oy Yy ool il
Sl Jgols oo 255, 5L L wllounl 4y a5 guils [l
3ol Gl ol o SIET (60 Slae (y503] o 4 25 >
5500 wle el anags (60, Sles slo lire o (60, Sles
sl lae S oz ppal ] 095 gl b 4035 0
393 2Bly ool 903l iyl uf 10 s (63, Shos
2,5 aalgze oy |
i ol 35 (S 4 oS > b sy 0 Sl @




s dlawgie Jsl Jlo a0 6l g3l el ol p3Y
Loy Wilg oo )15l ogh jasin 5550105 Zolaw § 090
2l b it Lesel |y o] s 35 50 5 058 placl 8

oj.w

s &gy @) le b o)) Son paiiine e 20l 55 S @
Lo glebns sy |, Sl gl sl s Wl i, oL
g as |y oVliw 48 a5 Wl slaes ol slo L jo
Sl ol yigy (o DBl S5 45 ALS ey B985
'w.:.bé )‘)5 p.l.'.n )Lau.’;" )O ‘) uy‘}u: Ja‘

Slrog,S o Lo .l e¥liu (UL ol o)Ll a5 (6,550 4SS
S 7 g IS s o535 L s 4 5
o =S 2 5 el L0 ] 0 den a5 laaal
Jie Glgie a5 09 dalg> 350 L o il andls |y (hog>
@loolyiia g il daplo 3 )13 2 4 il oo bs
80 Mo oS pladl wiS” i cdled @ Jolg 1) b s aS
S s bty o b L3l o1, oiee] cdllas wils
Vg g 0l lno gt 0aliS )15 2 (ob3900 09,5 Wil 0 9
o098 O, lliwl pgas 0w o 8 (18 ol 35 e LSl o
S Sl 4y e cald po (sidlad iz 055 LI
arlss oS Lo plae 4 5 o alss o laskewl wYIE 0w L
ool 1y (S e dlad i plosl Solel oo S

5oL as gla Sualen Ly oS a5 j5blen iyLsii @
BRI SRR P ESR W Bt PRI R THWISL SRR SR P
g dio) (pl 40 a5 Logardy (il andly bl b bLs )|
545 003 52 et b il e Lo o o2 b a5 sl
LL3IE (rl lp Sgdon (Brme (D50l ooy S 32 b
b alawgio pgo 5 Jol sloarly 9 Sialon g (sl 25
©ygonr ]y ol aS m s LSl g s p3le aslicnl Gl
i Jlo L ol e o wld oS IS SCales
Ol e a5 095 135 5 09 (9031 So b (g sl 09051 S
Ol oo Wlgiee m Gl g wams 18 (Lisss (58l lgear |,

bl LeXal) as)

oolal | aisS s b)) o 9590 4010 48 S @
L oS ol | bl (i 3 o5 ls 3o g 5 po S
ETE R PNCCT g PEESEIWE AP ESPL 5 SR L SR R DY EO
b 5l aS Sladas pgas o Logass (0uiS oo ua]
aalof ol&ils cpl jo sl S e o b an] o bl
Sledro cpl aSLITL cul ugels £a90 (pl wims J....a;u
590 50 9 Wiloas )35 1) yg—e3l Lo yd o 313,158 ,90 ,o M3
G”}».A '5)4 90 50 ‘) (TeStlng) UH)] 90 R ‘rwb.w)w
LT I Jgeol b o5 a8 el ool conly Lol co 51,35 oo

15 [ 10 YAF b [V eles | ol ombyon| by G0l o)

4 bogs e dalipy S5 aS ol 4ol g0 Lo ioniw 35 e 0 aS
byl e barpe 6505 g sl (hrazs byt LS )
b g o el 9590 50 Jlie gl culadali 595
webaisl Gl sl ) Ken a5 05 co 00ls plais] 4y aS
Aiogs edlS 0ol o ion Slgiore 9 )l ey 4 adly
L) 500 5 (o2 Mg ol wlada Gl 55 il o9l

e $ 550 9 o> bl 4 g e delol piicy

D i85 &S el 295 Yoy 3 cpl il Slc @
oS olgael (nlpl (S o )5 adl e ol (g5, (23] 5
ity ity G ) 45 352 o (5 ko sl o5l
i9el laslailiwl 4 olows cqz o 1) 0e b e plol
ez Ol Ghsel @ Wlgioe oS > ol 0 calie
O O3l 5o (g3l jlaibinl 0g i Cely g by (5550
ilez ylodso o lailewl (lie cpl (6 7S IS L0 1 50 S
A8 Salos GTL 1) oleb3 ) o0 5 (550l o2 cuilss
a03y a5 (g5lu Sy 05— oo ey o lasliul jles laad
e wls o ol ‘_,'L)'a.o—l FRYCIu S PUPC S J )
g UGl o pol 8 g 09 xSl 8550 ol jo il
S ala gt Jgl 890 (L sl (lsise p3Y sl S
lp ol iz il a5 A o bl (505

.Q}.g »A.m‘? o..\.))Lw 9 M )L.m) L}"’)}‘;‘

e Kb b jsle g 50y 5l wlisl (bl
39 il Al 50 Mo S piS o0 <L 5o
Al 0 43 1S o ol Laazss 31 Lo
S Aol aS Wl cod Mol jud 149591 >
)bé«.\%»\e‘rw)olol}ﬁ)ég‘goo;)ﬁ,ﬁ'
o il 4 (gl yoi a5 G
Cawyd Sl )eMbl 4o o ldiwilels S
Olrao 3l w2 (sl oy o (Ko S Joe
45 015 o0 jod g LB 0 pod WBlgS o0
Jol sleJlw yo g pols J yo (L) )9

3,10 SAnmogi b oS
OSen (5590l (6l Wl oo o2 Sl STL dngs 1yl @
O3l Lt gl 1 5em o (5Ll (6 o 5 95l ae

Jol a0 50 S8 cpl (0,5 Slbee gl i)y Jlc @



dplite Glodgs (RS e L) £9:090 (ol (85 (e
N ol 4 salod g (bl die) o Lo pays 35
@b 5 gi,a0l e o ledl ) Kar IS sBew (e al
Ll oy pog3 9z iS50 S50 oo 1) (oo sl liS
5,43, S Hr sy ax Llaglas gl so g plos, 571

Olbgzidls 45,5, — Jé bgzeiils oyl o3l . aigd o
&lp el gesl; Bax gL el Gadas 0l 5ol
Sy s lee 35— 53 mrsS (o0 Olodes sy (285 Jlee

O oS winn g 1) (ow)yd 4ol slecaly Wb e
Sr2ly )y obb )l gauS gl ) pleeces i wsS
Jolge dar (o) Son 4y 5 el st ISl as andl oS
Sl (@357 (558 palsS o0 45 (S Ll )0 5L 0592
9ol & I ggiaens )3 (soter R Lo (2Ll pllis a5
ol axils 1) 5 amgs T b as ol

Ll pllss g cdi aSn) LS (eeily J8le @l b ol 5ol
395 3l e cpl yo pellacls ul).uL i8S o old)l
Wl o @ oS g Sy pllas Mlie 5 ol 43135 Loy
b ansly jegar cpl jo amslio ol S

00905 55 Wges ;5 45 (g 4 Lo 5 015 obgS | (s
w5 o)Ll 09, 00 )5 & (55 P 9 505 95 slas e
0 0bsS dmlas VW aS wily Seo LSS a4 0,8 j5e S
0,85 90 (595 gudS G 0,00 Ll VY el oo silouiS
im0 )54 g 00 ol Coomnd )lg 4 45 (i o2
by ol 4l 9ol il o (b 5o g 9500 iy
ool isS yisu Ladd plds gl o2 1) olieS ly g a0
O 50 g co 4id )T Jlas 0 ala gie pdaa o aS el
oad b Jlsw g5 90 el LI Ly a5 Speaking
999 0 0008 jal)ly a4 o IS sy (isu j0 el
Jle jebay g el ond z o w)l5 ey o aS Y5 4wl
ol i ooty 0,525 4 355 J5yn 3,90 55 My 4
0ols 5g0103b5 E9090 b o3 iz aS conl ol Koo S a0
$59edS g S )18)0,0 0 higs g0t WL gl 5 99— o0
Lo lagS g 4 el (ol osjgel g LIl aiSGs g oS
g ga 0015 0505 by 4 (551550 5l amy g 05 o

44255 (et g Sl oo (b Sl w4y
ol 00 558 1 50 (Sjgel iS5 ) el i

W51 )b ol )5 S jae aS SlagTde ledae ! o
b ol et S ol 1y (s3liges] IS Jgeol Bo
G Ml i g i gl o)l il ails ]
3l 093 ol il 0d o5 s g0 @ Jos 50 g i3l
S eolazwl L5l gl o Ul 5l asjgummae o

oS b wawolisS 5 dedan LS sleo g S
Ledly g,k Bl 5l Lo (gl 059 Jo S tn ol sl
Siwirgesl Jgeol Lo (bgmeils o las 9929 g0k 5 edlSiins
wed 2l oleeyge Sllas &jsoas ST g wils o)
o o 285 mualss (295 mls &S el (nl (o S
LT azes mul ol gobl 5 55 BT Ll aS o ls o

Gold Gl wus ledes 9 €5 5w o wi»
G s a5 el (guugs ol andlaalgs o) €5 LS g
w2 0y il lsze o gl pan a Lo lsles
Lol i L) a8 S0z GLogSIIL caiiS oo oy
Fieroainl 5o ol (hieel o Jsou cnl s elyi o0 g wie
sl gl

b 98 500 0, 8es (o9 )3 (297 gcaz b3 (S
50,5500 6o ,5iS [ pi a5 polo e plodil dey ol o
£2,57 2 6990 & bl oo (Bl az () wps (b))
oKiils G2 Sy p) (G0t peo L:;l§—| YAy Jlo a8
#5908l g elsz i 150 Gl (6 San b (plSm 3
ey aaliy Bday asdllaoy laie b glalio (5 ,.5T el
(el G o il Bgi €S g olnl o b Ohisel
- Vg H5lS 3550 10 Mo . udld 3929 ol WIS Alis oyl
Wl o0 g Consl 350 s 4 o1 50 By (3900 45 (55548
adolie ;o lagyl a8 59 o0 o)Ll ol Lo (gl (93 aiges
2 T oS e )55 5 cwndSS L5 Gl.a sloyge;l calisee
Wloardowl Slateed o0 5951005 1 7Y @ les ez 2
Speaking < lge g0 4 Jadd bes] 1o o .ol 009y 3350 45
3530 559010L5 ln it & Sk 90 Ol 5 Listening
Sl ¥ L] o a8l po Blaslaz aio) cpl 0 aS 05
Ol e Oliwgs J1(Se oS o e | iS5 g0 5l o
POTSYPPRCVON- B FESUN-I gp- v P UR DOV g S g
a8 oply ¥y ame o S1aS el e ol ol >
@ Y game el g (b o lagl a5 ws gualys (oS
Jyaze cuinS g Wlod S 285 095 & oo DS (S 25
Q5 o igel Jlas 401, oS ol lagyTailes o YL T,

5 b e Jels olRiils 1o g aSiul o2 K8 £a590
28 O J (S 5k e 00 piligzmdil a5 o Ll
o5 bl o STiedS o aiS so e 5 oKl jo LS
b ey 0 e 92edils Frly 4 w2l )18 () s @Bge
pogigions b pd Wae g 0250 b gly S5 5o 5
oot 2l 60 w5l ol g 5 0y ol 4 000 2 |
sl ST g oS (bl e (015 0 503 Wlgi oo (0550
A |y 095 @lied g wlilotl 535 Wlgs 0 0,5 daxl o

WAY 5ol [V 6)led [ ol owiyes| oby Giseel 0t | V8 | 16



adl ol g0 pl (Joie lisgs aiilyy sod bagylicl
oS o5 S8 e ls il 8o Gyl 5l cye oS oo iBlo b
257 Hollirer slagsesl b o amlio 5 (o 9031 (g
b 5 (55ms el 5280 Lz Lol catly 285l iyl
a byio 8 vl Jlbiwl )5 (e 5l (oo slacls
) 5 i S 0 09> 50 (SIS £abge cnl aS]

0597 ;0 etz (il I, 990 (o 19 8 S @
Bl o (3 el 31 o)l (g5 & oS pays il 8o
e

Slalllas g a sl 4 5L el den jo Lo lals :@blﬂﬁ_‘; °
3o I Ml slas bl &y a3 g ks
o b plosl (K laa ;e 1L aS vo jeus asli
9 p}‘obLa_m.:l QLP 6[25)O )5.4‘ ‘5‘>).: )é W 45 »)5.3 Q;‘
Ol 097 weiien Fmgele (L o2 (L5 9)90 50 4ndd
50 b o g ol aselys Lo bgmeisls saisT jo o590l il
VLSS ;.»S)_w o2 il g J86 asle  aliys olayges)]
4z C o 503 b Mita Lo g0l 2l ol a5 sl Gig3 L5 (]

el salex  Madlin sla el 1o (slo el

&S el ol e oS 10y JSlic @
ol plad jblas g9550

©3,5es sl lss

ol 4SS el
o

Sl ool Ui 0,99 S

25 8 oo ol &2 il 31 5 90y 03l 1 g0ULT a5 @
S bl (y903] S a4 ) 9090 A0 SG oS Ol )
Sl 2356 g mstisel 955 b o oo B 4 el Lo
©)ye 3l ol el 53 Wld 999 gwgion (nl 4
039 oRIPl g 5958 Bd> Jlexal oo (2bYS 5l (S0,
hxo g o] dl}yld"ﬁjlo Fazt 4ol )5 g oo jo &l s
Sl 2 VY o pei s A je—sl 2l & walss oo (289 o
Al Al 6 )lre 5 e G

YO a5 s 5058 ) oo yoles (g0l Cpplly x2S JL
SrS oo cpl e (B9 5wl (Al el lasla; 3608
ORI SBR[ JUVOVSCUDH X GUINEEE - AERVEIN Y
Sloliel etz 8 lakus il ansls ool il liws
Olod - S iy pai 1) (o3 951 welss 35Ul (35S
3ot 5559 gasl (Y g ol el psle ol a5 (s )8
e JB wlegoge (ral B - 392 oo plonil 35 yats das
s b o (2590900590 ] 539 sy o0 sl 5 9l
Listening J—w o isy a0 pg—azd &S oS >
o5 9 38k gLl 95d o oS il (ST 4 cuale
ASb il o2 Al g Wy 095 Lo g S e bl 0 el

b Joud do 0 ol (Soe 550 slooles b poe aSiiy) L5
2S5 4345 51 el gageans ol 41y Lo byl iy VL,
w2 S50l (e (b et sle o] (seil ()b
@0l @2 (i lojle &' (pgasds g Con 5 lps S
Rl Olgion 5 95)ls (liwgs oS (o)l 5 )10 e (il 5
el oly Gl (e Sl g ols plosl o i ol @50 50,
manholabog b poleas

@ 0oy 7 ke 03 > (SBT S o azil 550 5
Ol by 50 a5 Wl o B2 e pjlo MMl e 45
o) plg3S 05 o0 S5 45wl B Al oy tlal> e
elaxsl oloj quuid 5 15 o |y e (0l 65 Gloj 092
g bleg sl ]y i s g el 4w bl & asdly
1 P e Lyl ) gy g B pelans ay el
(el 00 cy9:ai (59 ,90559] Sl sl

Wb e conl )3 45 mobaw (nl sl Lo 18 43 S @
Ol 4 o 90l 5 ol laggesl (Melloyn e 5o
oS el (o3 b 97 il 0092 (3990 yaiz g0
B ol 90,8 anslio oo Mollos zobw o1, o o5 oo

ol os

31 e iy a5 el ol GlaesY S cpl i g0l pus- @



lracr bl cus aalss 5l Gl Jlg; ples 4 s
) el 51 (6 ko Wlgs o0 a5 el £9:090 oy Sloizras
S g5ty CenSd (F> g JSde b Joe 50

sl g 5l (iFn 00 Gl leh &Sl i Sy @
Listening a; by, yo ;5 (IS (2l 51 (S (i
by 3 aS 518 (g5 srow Jpl 4 sl aS el
po)S ovalio | (cald Jligo 53 (po s 29790 (o lo00
sl ol jlg cnlon pl) alog gk o) Son oS
lygal zils den @}M b el 00,5 oola_wl Speaker
&l Ll el g5 badly Lo S sy 0, €+ DS S,
el (hyl i g SISl 5 g 45l T o lides

b aalyi ol Cgs IS ol il 51 as

6,8 les yiomiw diun) 10 a5 olacosgise (S d S
P PRI PYPESN PO RV U KPS R R NRES
oS L g (959 n905590] (sxe oot § S lojlw g
sy ool ) s S Gl o lgael 45T adb sa | lodas
o lgael 05 pe nl 50 (e ded jpa> 5l Sis L
oyl o 1) oledy)l g Lo pie £3090 ogas o

p....f (_gﬁf..“.» ale oq...']

NPT RTHPE T WRTHR GRCH | WIFSI AP SRV RSPt
009 (509 § Sl (5095 (Sl Slyad 9B 5 a8l
Dy o0 Ay oy dalipy a8 el lacdl Sl SG elje
‘_gl.:ooli.i..ib 5 J.'»é; o)L.i';‘ J)BW ‘_gl.“‘;l as 6)9.|ool.o.a
Sk ol ez ) GlaSie 8 il alex 5l 5 Lo
4y 350 oS (S)lke 9 Slos lsaiz 90930
Sl iigel a8 ol m3Y Wi JJs ot 40,5 0 5l ,8
§ St dlue) )0 ‘:_,,_;23)'9,0] Gl2olE IS 5 iz pas
S lpe iomiw bdee flakes bog 155 5 ol

QS o es olisl g, 4 a5 L

el opl 1 5 055 a8loN ) gla ST oy 000 8 S @
i ot i ol Slosie g o 5 i Sas a5
oolgils i a5 ole8 4D pg,re Gblie ;o a5 adils oo
Sonoz b (e i oo (Ao o jlde ) plalaazy

At 9y Dig0] SroS slalad jo goly (el il
RS gD RRRIUE FRPRP VN JV' IV BN P Sy DN PPy es)
oW 00,88 =508 g S gl 5e b aS S oo g

Dssn R A IS ded wulo WS ol anse slasl

9 il e (> LS5 am dz gl (|
oS W)l ceb Wby 4 4z gi (pnod
ol c..i.& oS CJ‘ 39 G&}g.ol

J)M d_i‘s’lbo‘ Lo uLo-L&o l—‘&»‘ )é
B Jgol LS po wiyls Loy (ol 5
ol wailand )5 ol 1y (g 3lawiygo)!
c)lg)o p.a—&l.? 4.‘.‘_.}::|.> )Ué.ﬁ‘ A—tl.’.;
iy i w380 sloasl
o2 Jos 30 9 ol S
3l W ygazxo 9 W3l g5
S el sl Y0 Gl
oS oo Lasw!

b lbcasgame iz 1Y
Shdilas o)y jeel don g0
el 55,5 oo 3l o 5l oo
4 i algicge 45 |, L |
e 055 g3,Slas i3
Sl s iz 0 00 0 13
Pl 50, 8doe oo Wlgis olae

WAF 5l [ V8l [ ol (omdpgn [ 0l Gjsel a3, | VA [ 18



L

ulh Sy
o 8 el @)l
390l 3%l g gl olojle
Higel S35 g ol Ladil yxbo

.9 LT iy (sl alima b

Sig0l pwils glaalxe
109 0 yiiton  Lnaz JLw y8 5 6 yloud 45 g doliolo s yguoy
sl 3901 895 Jgl &1l 9 (Fobel ljsal il gl J) ,r—‘d“-l
- . o o= o &
M 90T 8390 g 3 090 Sl ligel Gilo sl & PO J P72l
. i o = o
S G399 o 0 e goss gl b sl £ @O paly il g

Gigol gwils slaaloxo
109 o0 yinitn  Lazi Jlw y2 50 6 jlouds Clud g doliolo & yguody

st g isel 399 plisel o 6l ()G G- =il
Jsl abasgio 3901 895 3901 Gialo 2 ﬁiﬁﬂ/‘ - S

dID i

pedabagio 90l 859 olgel Gl sl Jé' iy
Pt 2

peoabuugio Gigal 8)90 oligel SIS 51y

g JS )3 b adxo
109 20 piito (Lmazd Jlw 1 40 0,lols Culd g aliolo O yguody

hro by 4 10,8 ds ko ) o (oij90T ($5995T by o il Ghigmel )

(ouasS Gigol Gl g JLuS 32 (glo ale
10 o0 puitn (Jmazd Jlw j0 0l dw g a0l fad & jgu0 4

3B 0l g L5 P 3gmol iy & (codisl B jlmo g (T 55 (5090l sy
(SN T 39l ay @ s yiko ygliio G jgmel ay @ i bjgol uid)
Ll tor (bjgmel aidy @ )l (bigmal 9y @ (loszrl pgle (b9mal 9
S5 hjeol aiy @ (8l gl amin) & o2yl Sl ol el a)
o Syg—el ady
(limd Sy 3981 Sy & 10 IS g (Tt 53 (Sigmol Ay @ s jit0

S e did) & (wbid G 39l aid)

Olae e plsles sly (caass 5 (agee 0l Lol
Ol 8 o8 iils (yligz 1o oy las 2l LSS g oyl
gl g0 o g dntd e g g0l Glog,S Hlowlii IS o

Gy oisel F 8yled lentlo ¢ Jlod il glls (ol 1 gilade
Y55 S

YN CAAYVEVA :pled g oyilim

www.roshdmagir :0gs

Y4 119 | ROSHD FLT | Vol. 30, No. 1, Fall 2015

the language world even better and to
thoroughly live up to the reviews of the first
edition.

Many teachers recognise the usefulness
of simple drawings in their teaching. For
such teachers (and indeed for speech
therapists, sociologists and anyone else
whose work advantages: they are quick
to do; their content can be determined
exactly by you; they are easy to reproduce.
But many teachers think they cannot
draw! Or if they can draw they feel they do
not have enough time. For these people,
1000+ Pictures for Teachers to Copy is
a unique and invaluable resource.

A clear introductory section on the basic
techniques, such as stick figures and box
drawings, is followed by over 1000 pictures
which can be copied on to the blackboard,
the overhead projector or worksheets.

The numerous themes and subjects
covered by the illustrations include people,
animals, everyday settings, common
lexical sets, grammatical points and
sequential narrative. A final, expanded
section suggests ways in which teachers
can use drawing in their teaching. A
comprehensive index, which now includes
American English, completes the book.




1000+
Pictures for
Teachers to

Copy

[ Shahla Zarei Neyestanak

Andrew Wright

'An unrivalled classic' - British Book
News

'A perfect resource'- Language Teacher

1000+ Pictures for teachers to Copy
has become one of the best know and

best loved books in the language teaching

world... and beyond! Now, in its revised
and enlarged form, it promises to serve
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writings of James Joyce, Virginia Woolf,
and others. A text does not simply ‘reads’,
it raises questions and incites answers.
Often it is the user/reader that makes it
talk. We agree or disagree with the text.
We wander away from it. We underline,
highlight, add footnotes, or write at its
margins. Often what is jotted down on
them is more interesting than the text itself.
These texts encourage interactions.

How does a periodical help?

The question may be complemented
in two ways: First, do language teaching
periodicals help teachers and teacher-
trainers do their task more effectively
and with better understanding? Second,
do they help them in their professional
development and further learning? There
seems to be a common consensus that
they potentially do both. We follow that
consensus and tend not to question it.
We explain a few points and in the light of
them make the assertion that periodicals
more than any other resources have the
potentials to help them achieve both.

When a teacher’s education or training
is formally over; the certificates issued,
diplomas and degrees sealed and
signed, a teacher is left with the following
resources for further support: His/her
own practice, learned and experienced
colleagues, professional associations,
published research, periodicals, and a few
more.

Periodicals share a few features. We
refer to them in passing. Obviously, they
are periodically published publications,
thus they are open for change and
development. They address a certain
readership in a field of interest and enquiry.
They have a board of directors and editors,
they also get changed and reshuffled as
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in the field evolve and develop.

Three items are pivotal in shaping their
fame and fate: Their Board of Editors,
Content Page, Contributors. Three items
are in the forefront: titles of articles, its
editorials, and the articles themselves.

The ‘Table of Contents’ Page

A periodical is very much like an
anthology, unlike a novel, nobody start
reading it from the first to the last page.
The first page most readers check first
is the table of contents page. After the
periodical’s title, this page puts the readers
in touch of its content. Many users of a
periodical when they pick up one, they go
to the Content Page. They have a certain
topic or less often a certain author in their
mind. They mentally tick the page number
and if they have the time, they locate it
and go straight to ‘read’ it. We should not
overlook the importance of titles.

The Editorial plays a crucial pivotal role
in any periodical. The Editorialin any
periodical not only could introduce the
topic of each article it can, in a helpful
manner, prepare and encourage readers
to read each critically. It may attach a few
guestions to make its full reading possible
and fruitful.

Some periodicals commission articles
for publication. This, if it does not fall
victim to certain theologies or beliefs, can
be a useful practice. They can publish
articles relevant to their readership needs.
True advantage of periodicals over other
resources available to teachers and
teacher-trainers could be the fact that they
are not based on the private experience
of individuals, certain theologies of
professional associations; they are not
published once and for all; they are
companions that constantly evolve and
develop.



satirical remark about ignorance. Its parody
here could be: ‘I do not approve of anything
that tampers with natural education.
Natural education is like a delicate exotic

fruit; touch it and the bloom is gone.

Michael West and Henry Widdowson
have introduced fresh ideas into foreign
language study and pedagogy. M. West
(1955, 1961) distinguished between
‘factual languages’ and ‘language as
behavior,’; he suggested a ‘realistic
method’, based on a combination of the
two. Distinguishing between ‘usage’ and
‘use’ Widdowson suggested ‘language as
communication. Here | am not basically
concerned with foreign language
learners only. | follow their ‘integrative’
approach.

Here in this note | focus on foreign
language teachers and teacher-
trainers as the subjects, and
explain what | name as ‘talking
texts’ and foreign language
teaching periodicals may help

/

language: something they need doing in
order to learn to use the foreign language
for further learning and professional
development. The practical suggestions
made here are based on the convergence
of theory of knowledge and integrative,
and interactive approach to language

pedagogy.

What is a talking text and talking
contexts?

The notion of a ‘talking text’
or ‘talking contexts’ comes
to me from ‘The Stream
of Consciousness’, the
proposition that ‘within each
personal consciousness
thought feels
continuous’(W.
James, 1890):
Mind does not
stay on a single
track; its activity

- .
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‘happening.
The words you hear are no longer poorly
pronounced ‘words’. Their foreignness has
gone. They are no longer terms, codes,
but picturesque, functioning, meaningful
‘things’.

Example 2

You are similar to the person described
in example 1.You have been exposed
to the foreign language at school as a
school subject, like history, geography,
biology, chemistry, etc. You have a
modest storage of the vocabulary of the
language; you know its word-formation
and sentence construction rules. These
have been assessed in many school
examinations. One day, on the sidewalk
of a street, a worried strange-looking
foreigner approaches you, and asks you
for something. You understand him, give
him a few directions. The man is happy. He
thanks you and disappears in the crowd.
You feel your heart beats. It is a remarkable
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‘experience a

nd much more different and
deeper from the entire classroom dialogue
recitations. Language comes alive in you.

Example 3

You are in the foreign land. You are
staying in a student-hostel for graduate
students. You are doing your higher-
education there. One day while under the
shower you sing loud saying: “As mad as a
hatter!” A native speaker passes by opens
the door and seeing you there, slams the
door apologizing: “Oh, | thought it was
my brother Billy!” You are not disturbed.
On the contrary, you are happy. A sign of
recognition!

These examples are not to prove
anything. One thing, however, may
come out of them. They show in a proper
context, under certain circumstances the
foreign language can come closer to a
real language. | do not approve spoon
feeding. Oscar Wilde in his masterpiece,
‘The Importance of Being Earnest’has a




a foreign language, English in our case,

is inserted into school curriculum. We

are exposed to it through our language
teachers and school textbooks. We,
generally speaking, have a very different
experience of a natural, though foreign,
language. We take it, treat it, and assess it
as one of our school-subjects.

Language is behavior and needs to
be acquired. Acquiring language is an
experience. Experience is knowledge or
skill you gain because you have been
doing it for a long time, in an appropriate
context.

Foreign language needs to be known and
learned. Knowing and learning of a foreign
language is an experiment. It can be tested
and evaluated.

| am not sure how clear the above ‘bold’
assertions are to you. | am comparing
and contrasting ‘learning’ and ‘knowing’,
learning through ‘experiencing’ and
knowing through ‘experimentation’. A
foreign language and your mother tongue
both are ‘languages’. They must be used as
language is used. A car is a car and must
be used as a car. But your car is different
from mine. | have to get used to driving it. |
need to experience driving it for quite some
time. Then | might learn to handle it as my
own. Do not run away with it. This is only an
analogy. Analogies have their own tricks.
They belittle the differences and highlight
one or two minor similarities.

Teachers of English as a foreign
language and teacher trainers, more
specifically non-natives, throughout their
long years of studies, language pedagogy
studies, have experimented on English
as a foreign language and know what it
is like as a foreign language. Have they
experienced it as a real language? Do
they need to? As teachers of English as
a foreign language and teacher-trainers

“how can they learn from experiencing

the language? | focus on these questions

in the remaining part of this writing. | leave

you here with another ‘bold’ assertion. |

intend to hang my argument on its peg.
Science unravels its mystery when it

is proved through experimentation and

realized through experience.

Here we come close to the question of
this writing:

How do we peel off the foreignness of a
foreign language?

Before we come with a well-worded
answer to the question, let me cite
a number of examples, personal
experiences, and later | brief you with
thinking of two pioneers in the field. | close
this writing with references | make to my
own thinking and ideas on the subject.

Example 1

You are living in a country where English
is a foreign language. You are a non-native
teacher of English and have the habit of
listening to the news in English very often
from international broadcasting news
networks. It is news time. You turn on your
shortwave transistor radio to listen to the
news: there are all sorts of news from every
corner of the world. You feel you are not
much keen listening to them. The moment
you decide to turn off the radio and go
back to your work you notice a pause and a
sudden change of news announcer. There
is a newsbhreak. A reporter reports directly
from an airplane-crash site. The crash site
is a residential area close to the airport.
The names sound familiar, though poorly
pronounced. It is your hometown. The
airport is that small old airport for home
flights just a short distance away from your
house. As a saying goes: ‘you have two
ears and now you borrow another one’
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Foreignness of a
Foreign Language

J.B.Sadeghian PhD in Applied Linguistics
Email: jpsadeghian@gmail.com

http:// jpbsadeghian.wordpress.com

Foreword

English as a foreign language learned at
school as a school-subject stays ‘foreign’:
fails to shape and share experience. The
language of journal articles, academic
papers, and conference proceedings in
English is equally prosaic and unreal.
Non-native teachers of English as a
foreign language in using this language
and the resources for further learning and
professional development experience
serious problems. A periodical meant
to interest these teachers and teacher-
trainers; an author who takes an
‘interactive’ approach to research; and a
learner who focuses on ‘learning’ rather
than on ‘knowing’, each has the potential
to play a crucial role in understanding and
amelioration of these problems.

In search of my notes on the topic, | came
across the following sharp observation. |
did not find any reference to any author. |
expect it must be my own. No matter who,
the author is, the note is interesting and
revealing. It reads:

“Have you ever borrowed a friend’s
car for an out of city trip? What you
experience on the road would be very
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similar to using another person’s
language.”

Is it not interesting? | like analogies.
They teach lots in a nutshell. The car might
be a new and a more expensive one, but
nothing seems to be in the right place and
functioning exactly like yours. Do not forget
the analogy, but let's deal with some hard
facts.

We grow into our language, we learn it,
but do not remember how. We become
conscious of it when we are sent to school
for schooling and literacy. In school we
become conscious of our language and
the fact that there is another aspect to it:
writing. It takes a long time, for some a
number of years, to learn to sound the
letters of the alphabet, read what we and
others write and put on the paper what we
want others to read. Since we learn to use
this newly learned skill for our schooling,
that is, learning school-subjects, taking
school examinations, reading and writing
messages, signs, letters, etc. we learn to
use the skill unconsciously, very much like
the spoken aspect of our language. With
some, this does not take place easily or
completely.



CROOSWORDS: AMERICAN VS. BRITISH!

What are American English equivalents
for these British English words?

|j
N
0

=3

|

1l

N

SCoR

1l
1l

JUOHHY

UL
|:|:

23 e
Across
2.tube
4. banknote
5. maize
7. bonnet
8.tin
9. rubber
10. porridge Answers to the Vocabulary
Games:
Down 1. For instance!
1.torch 2.lunderstand!
3. pub 3. Fall asleep!
4. accumulator 4. Balanced diet!
5. biscuit
6. barrister
e - - - - - - - - - - — — — - N
g | .
Answers to the Funny Riddles: | ?c?lzgsrr:tgslsl-academictips.org/sblogs/jokes/&http://www.
1.A piano! | manythings.org/jokes/9979.html
. Quotable quotes: http://www.goodreads.com/quotes/tag/
2. Nothing! : teachers & http:/www.brainyquote.com/quotes/topics/
3. Mississippi! | Ridgggiﬁett%e;m:mg:ythings.org/jokes/9966.html & http://
4. A palm! | www.fu_nology.cqm/r_iddles/ & http://www.r_d.com/jokes/
5. Add the letter G and itS ‘GONE™ | proverbs: hup i google-comimgresomaurihtp:/
6.Y! I www.woodwardenglish.com/
| Games: http://whatsthesaying-answers.com/level-141/
N 4
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engisn TO PUt yoUr fOOt ‘Woodward | | engisn 1O NAVE YOUT wood ward
Idioms in your mOUth ENGLISH Idioms head IN the ENGLISH

MEANANG: clouds

To say or do something that MEANANG:

offends, upsets or embarrasses 1. To be daydreaming
someone else. To say something and not paying attention<®_
inappropriate. to what is happening or
being said.

EXAMPLE: 2.To be out of touch with
(Seeing Mary is larger than the everyday world and
normal) to be unrealistic because

John: So, when is the baby due? of it.

Mary: I'm not pregnant! = Sl 3. To have impractical
(John just put his foot in his mouth) ideas or dreams.

VOCABULARY GAMES

What phrases do the following pictures remind you of? It’s interesting both to play and to
make students play these games!

(Check below for the answers.)
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Junior: “No, but the kid who sits next to me

was."I!

4. A guy says to his friend, "Guess how

many coins | have in my pocket.”

The friend says, "If | guess right, will you

give me one of them?"

The first guy says, "If you guess right, I'l

give you both of them."!!!
5. A: "l was born in California."

B: "Which part?"
A:"All of me."lll

PROVERBS

FUNNY RIDDLES

1. What has many keys but can't open any
doors?

2. Poor people have it. Rich people need it.
If you eat it you die. What is it?

3. What has four eyes but can’t see?

4. What kind of tree can you carry in your
hand?

5. How do you make the number one
disappear?

6. Which is the most curious letter?

(Check below for the answers.)

To burn the candle
at both ends engiisn
MEANING: Idioms
To work from
early in the
morning until
late at night
with very little
rest. To work

Wood ward
ENGLISH

EXAMPLE:
A:You look
terrible! You
should get some
sleep.

B: | know. I've
been burning the

This is a shortened form
of: Has the cat got your
tongue?

This idiom is used to
compel someone to speak,
say something or give a
response when they are
(unusually) quiet.

It is similar to saying: Have
you nothing to say?

more than candle at both
you need to ends trying to get
or should. To my presentation
overwork. s=> ready.
engish ~Cat got your tongue?  wood ward
Idioms ENGLISH

Vol. 30, No. 1, Fall 2015 | ROSHD FLT | 28| YA



teachers became.”
- Ally Carter

“An investment in knowledge pays the
best interest.”

NO COMMENT!

-Benjamin Franklin

“The whole purpose of education is to
turn mirrors into windows.”
-Sydney J. Harris

MY MOM s AN

ENGLISH TEBCHER
AND SHE SAvs
SANTAS ELVES ARE

SUBORDINATE CLAVSES,

ARE i) THE
NEw EVGLISH
TEACHER Z

JOKES

1. Physics Teacher: “Isaac Newton was
sitting under a tree
when an apple fell
on his head and he
discovered gravity. Isn’t
that wonderful?”

Student: “Yes sir, if he had been sitting

in class looking at books like us,
he wouldn’t have discovered
anything.”!!!

2. Teacher: “Here is a math problem. If your
dad earned 300 dollars a week
and he gave your mother half,
what should he have?”

Student: “A heart attack.”
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3. Mother: “Why did you get such a low
mark on that test?”
Junior: “Because of absence.”
Mother: “You mean you were absent on the
day of the test?”




Hadi Azimi

Email: azimi.hz@gmail.com
Zahra Kobadi Kerman

Email: zahra.kobadi@yahoo.com

PREFACE

It's Fall again! What a wonderful season:
colorful trees and cheerful classes! I've
always wondered about this perfect
coincidence of nature and humanity. We
start teaching and learning right in the
season where nature teaches us many
lessons: to thank God for whatever He
has bestowed us and to try to return the
favor in a way. We all remember the days
we learned reading and writing from our
teachers. Now, it's our turn to return the
favor and teach. Happy Fall, Happy New
Academic year, and Happy Life! ©

Take photos of you and your students in
the very first session of the class and email
us. Our weblog is long waiting for your
pictures, letters, and more! (azimi.hz@
gmail.com)

Games for
Worqg Learnind

Assistant Professor in ELT, Schools of Medicine and of Paramedical Sciences,
Shahid Beheshti University of Medical Sciences, Tehran, Iran

MA Student of TEFL, Islamic Azad University, Central Tehran Branch

QUOTABLE QUQOTES

“Books are the quietest and most
constant of friends; they are the most
accessible and wisest of counselors,
and the most patient of teachers.”

- Charles William Eliot

“Those who educate children well are
more to be honored than they who
produce them; for these only gave
them life, those the art of living well.”

-Aristotle

“When you study great teachers... you
will learn much more from their caring
and hard work than from their style.”

- William Glasser

“The older | got, the smarter my
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According to Decarrico
(2001), implicit or “incidental
vocabulary learning is
learning that occurs when the
mind is focused elsewhere,
such as on understanding

a text or using language for
communicative purposes” (p.
289)

Conclusion

In sum, learning vocabulary occurs
both implicitly and explicitly. In implicit
learning the mind is not focused on
vocabulary, but elsewhere. Whereas in
explicit learning learners’ attention is
drawn towards vocabulary as a language
item. The conditions of noticing, retrieval
and elaboration pave the ground for
explicit learning to occur. To enhance
vocabulary learning, learners can be
taught to research corpora through the use
of concordancing programs. This inductive
approach to learning is called Data
Driven Learning (DDL). It helps learners
internalize vocabulary.
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Activities which are based

on concordance lines can be
used as consciousness-raising
tasks to provide learners with
opportunities to discover
language vocabularies before
expecting them to produce
them (Fox, 1998 & Willis, 1998)

In the same line, Lamy and Mortensen
(2012) recommend teachers to encourage
their students to be more active in their
vocabulary learning: depending on their

amazed the number of peooie wholl s1op for 2
# BRITAIN'S bosses can give themseh=s a
[Burma). The Tha govenment deserved a
Temes} that ‘no single legrstative initiative oiters a
his most favourite auri gave him a tight hug. 2
carbon club members the EC and nine others] 2
1han steam them hghtlty and rub them with a
When you've finished wihn them, give yoursal a
E was bxe someone just, yvou know, cave me 2
minutes 1o draw oWt biter juices, then rinse and
Drain and plunge into cold waier, then drain end
<CCD> siage may parroi S1ock phrases, bomrow
tmes fifty-five the answer would come

across as one of Job's cornforters, dispansag
& stick. and she repiiad: ‘| have my story down
You onty need to shamipoo once, then o=y

at him. | believed him, bui t seerned & Eqie

s2t up, sniled &t me and gave my face 2 ke
Come on, Miss Pinerc.” She had the name ol
manager. Take a cab and have all the points ot
the acid. We soon haz the ingredients fany o
tumed it Gown.™ | gave her nand 2 reassuning

oi ‘em had er they used 10 make it in 2 round

it sick and she repliez thai she had her ssorv
was completely bogus. | was bored wits e
House 1o play in the pool, or to the sizbies 1o
laugh. He couldn’t sesm to resist the urde 1o
Adetards, he even insuhed a koalz, dachning 10
he inds a job in an abstoir, it is almaes: oo
oeveiopment of the ariistic personalty i s 120
You get on reslly weli in this town | you

you keed coming in.” She gave Lily's shouider 2
2bowrt S748 miillion # The packags is & kind of
hoe 10 form = ridos, just ke hosing up poiEioss,
winai was coming all nghit, but even then haZ 10

Concordance lines for ‘pat”

pat
pat
pat
pat
pat
pat
pat
pal.
pat
pat.
pat
pat
pat

level, they can be invited to discover
new meanings, to observe habitual
collocations, to relate words to syntax, or
to be critical of dictionary entries.
Activities which are based on
concordance lines can be used as
consciousness-raising tasks to provide
learners with opportunities to discover
language vocabularies before expecting
them to produce them (Fox, 1998 & Willis,
1998). Furthermore, they help learners to
note the gap between their use of a word
and the way(s) native speakers use it.
Figure 2 shows an analysis activity of this

type.

and 2 chat 2bcut Fido. Try kicking oif a new
on the back this moming. Most of us think they
on the back, toa. ht ignored 2 complaint by
solution ta the complex problem of criminal

. and 2 kiss on the cheek Jasper and Daisy sat

on the back for setting targets. The quid pro

of savoury butier or dnzzle them with warmed
on te back, or benier yet 2 massage, But don't
on the back and said, ‘Svenything's OK & Your
cdry on kiichen paper. Meanwhile, wash rice and
dry, 2s before. Wnen completely cold, quaner
ideas, ano seem on the way 1o becoming less,
Ipause] menizlly. So and then we <ZF 1> h+
answers tha: don't it another persons’ )
and | have fiznds who will back me up in this.
your bzhy's hair dry with 2 wanm towel. When

. that 2 professional accountant would play
. A-ba-ba-ba-t2,” he said sweetly. A pair of
. 2 auick stuZy, obviously. “I'll show yau where

betore you g=t 10 the hoial, there's = good

*: 2 glass of oirve oil, 2 olass of whiie wine

before Ring my glass for 2 sgothing drauaht,
and they had a slamp and thay just coulc just
and ihere were friencs whno would back her up.
socio-economiz account of Liverpool music so 1
the horses. Auiumn admitied that she would
Eliz on thes rear every trme she came wiiin e2sy
it in case it cave him some ghastly disease. <>
a mewzEohor for the way his deranged mmd s

In what possible direction can thass yound
people On the Sack a ict and e them how
‘Bt ianks.” She moved away, hall )

on the back for Romaniz which has falien into
down the 190 and sow my sesd soaringly.

har hear 10 indicaie me fiutienng pulse

Separate the word ‘pat’ into noun, verb, adjective, and phrase.
Are any of the senses semantically linked — if so which?

“Which parts of the body are likely to b= parted?

Whart ocher things or people do vou par?

With ‘par’ meaning ‘touch genily’, which is the most common

adjective or adverb?

What situarioas is the verb used in?

When do people ger ‘2 pat on the back’?

Which nouns is the adjecrive ‘pat’ used Wwith?

How many senses do there seem to be?

Taking just the cookery context, what other verbs are used?

Figure 2. Concordance lines for pat with some exercises for analyzing the word (Fox,

1998, p. 38)
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Learners can be trained on how to use
concordancers. By doing so, learners
become their own researchers finding

examples and developing their own rules

for language learning. This approach is

called Data Driven Learning (DDL) by Tim

John.

Data Driven Learning (DDL) is
an inductive approach to learning
in which learners acquire an
understanding of language patterns
and rules by becoming more involved

n o
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researching corpora, usually through
the use of a computer-based
concordancing program. Instead of
studying patterns and rules, learners
naturally internalize them. This
approach can stimulate learners’
interest in language and give them
a sense of empowerment and
responsibility for their own language
education. (Beatty, 2003, p. 61)
O’Keeffe, McCarty, and Carter (2007)
add that this approach leads to forming
generalizations. They cite Johns (2002)
who saw DDL “as a process which
‘confront(s) the learner as directly as
possible with the data’, ‘to make the
learner a linguistic researcher’ where
‘every student is Sherlock Holmes™ (p. 24)

One of the programs which
can help us to identify the
most typical meanings and
patterns for each word is
concordancer. Concordancer
IS an important tool (software)
In corpus linguistics which
can find every occurrence of
a particular word or phrase

As far as teaching and learning
vocabulary is concerned, Jiezhi and
Jianhua (2013) state that in a classroom,
a corpus and a concordancer can be
used to discover and determine meanings
of words and phrases; to identify useful
phrases and unfamiliar collocations; to
discriminate words with similar meanings.




be feasible.

Kennedy (1998) states that corpus-
based studies have repeatedly shown
that the normal use of language
includes “considerable use of recurrent
prefabricated constructions” (p. 270). Due
to these studies, the boundary between
lexis and grammar has become much less
clear. As a result, the focus of language
teaching has shifted away from principled
ways of learning vocabulary and grammar
to learning how to do things with words.
This has led to a “pedagogical emphasis
on messages and the messengers rather
than the linguistic system which carries
them” (p. 281). Furthermore, the central
role of the language teacher has shifted
from being a source of knowledge to an
organizer of tasks.

Howatt and Widdowson (2004) add that
corpus findings have found their ways to
teaching materials shifting the focus of
pedagogical attention from grammatical
to lexical features. They maintain that the
findings of corpus analysis demonstrated
the “primacy of lexis as a determining
factor in the patterning of usage” (p. 359)
and that grammatical regularities are
dependent on the lexis they are associated
with. They conclude that these findings,
which suggest “grammar is subservient to
lexis” (p. 359) have brought new insights
into the nature of language in use.

To analyze a corpus, researchers have
developed systems and software for the
automatic analysis of texts in terms of
grammar and meaning. The most basic
format used in displaying information
about the linguistic elements in a corpus is
listing and counting. The lists produced by
software are of different kinds ranging from
simple word lists, to more sophisticated
analysis (Kennedy, 1998).

One of the programs which can help us
to identify the most typical meanings and
patterns for each word is concordancer.
Concordancer is an important tool
(software) in corpus linguistics which
can find every occurrence of a particular
word or phrase. This idea is not new and
many researchers over the years have
manually concordanced the Christian
Bible, for example, finding and recording
every example of certain words. With a
computer, we can now search millions
of words in seconds. The search word or
phrase is often referred to as the key word
or node and concordance lines are usually
presented with the key word/phrase in the
centre of the line with seven or eight words
presented at either side. These are known
as Key-Word-In-Context displays (or KWIC
concordances) (O’Keeffe, McCarty, and
Carter, 2007). Concordance lines are
usually scanned vertically (see Figure 1).

ether in northern Ireland is no different in a way then em what they were desperately
you see it? Some of you anyhow? Now in a way ‘What Dreams may come’ it’s not
subject to study in college in fact it's a way of life and you find this right

-and how could he present things in such a way that he would persuade people

ul and the purpose of life is to live in such a way that when you die your soul is

t he was obviously he obviously lived a certain way of live and they wanted to know
lem that they had to deal with in a different way they couldn’t deal with it by

asically in football stadium that's the easiest way to describe it- There is a large
sking for you ok I find this the most effective way- Ok now today em you have as well
speculative because there is no evidence either way- You can’t have evidence about
e theologian starts from the top and works his way down- The theologian will have
rts from the ground so it speaks and works its way up- The theologian starts from

Figure 1. Concordance lines for way (O’Keeffe, McCarty, and Carter, 2007, p. 9)
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Nation (2003) adds that meaning
focused use of language encourages
retrieval. Nation (2005) recommends the
following ways to help learners remember
and retrieve previously met words.

1. Spend time on a word by dealing

with two or three aspects of the word,

such as its spelling, its pronunciation,

its parts, related derived forms, its
meaning, its collocations, its grammar,
or restrictions on its use.

2. Get learners to do graded reading and
listening to stories at the appropriate
level.

3. Get learners to do speaking and writing
activities based on written input that
contains the words.

4. Get learners to do prepared activities
that involve testing and teaching
vocabulary, such as Same or different?,
Find the difference, Word and picture
matching.

5. Set aside a time each week for word
by word revision of the vocabulary that
occurred previously. List the words
on the board and do the following
activities.

a) Go round the class getting each learner
to say one of the words.

b) Break the words into parts and label the
meanings of the parts.

¢) Suggest collocations for the words.

d) Recall the sentence where the word
occurred and suggest another
context.

e) Look at derived forms of the words.

Explicit vocabulary learning
occurs through instruction by
which learners’ attention is
focused on vocabulary

Elaborating is the third condition which

¥o 1351 ROSHD FLT | Vol. 30, No. 1, Fall 2015

strengthens the memory for an item.

Receptive generative use and productive
generative use lead to elaborating and
enriching the memory. An example of
the former is meeting a known word in
listening or reading and an example of the
latter is using a known word in contexts
that the learners have not used it before.

Data Driven Vocabulary Learning

Willis (1998) asserts that “the study
of language is often corpus based” (p.
44) and that corpora provide a picture of
language helping us describe the grammar
and lexis of the language.

“Corpus is a body of written text or
transcribed speech which can serve
as a basis for linguistic analysis and
description” (Kennedy, 1998, p. 1). Hyland
(2006) defines a corpus as “a collection of
naturally occurring texts used for linguistic
study” (p. 58). He adds that corpus does
not present new theories about language,
but it can provide fresh insights on features
of language use. He asserts that corpus is
a “more reliable guide to what language is
like than human intuition” (p. 58). Corpus
actually provides an evidence-based
approach to language teaching and
learning.

From the 1920s, there was a tradition
of word counting in texts to discover the
most frequent and the most pedagogically
useful words and grammatical structures
for language teaching purposes
(Kennedy, 1998). According to Hyland
(2006), frequency is central to corpus
studies describing “the commonest use
of the commonest words” (p. 59). The
assumption is that if something happens
often enough in the past, it is likely to occur
in the future too. Therefore, predicting and
categorizing the domain under study will



(keyword) based on similarity (phonologic
or orthographic) with the L2 target word.
Then a strong association must be
constructed between the target word and
the keyword. Finally, a visual image is
constructed to strengthen the relationship
between the keyword and the target word;
a more bizarre image is more preferable
because it helps the word to become more
memorable (Decarrico, 2001).

Explicit Vocabulary Learning
Explicit vocabulary learning occurs
through instruction by which learners’
attention is focused on vocabulary.
This kind of learning also significantly
contributes to vocabulary development
(Hunt & Beglar, 2002; Zimmerman,
1997). To give a general picture of explicit
instruction for vocabulary learning Hunt
and Beglar state, “Explicit instruction
involves diagnosing the words learners
need to know, presenting words for the first
time, elaborating word knowledge, and
developing fluency with known words” (p.
258). They add that this kind of instruction
is necessary for beginners whose lack of
vocabulary limits their reading ability.
According to Nation (2003), being
familiar with the high frequency words is
the “essential basis of all language use
and deserves a great deal of attention
in language teaching materials” (p. 395).
Table one provides information about
frequency words.

Nation believes that to enhance
vocabulary learning three conditions need
to be satisfied: noticing, retrieving and
elaborating. Noticing plays an
important role in the process of
explicit learning (Schmidt, 1990,
2001). In vocabulary learning,
it involves paying attention to a
word as a language element.

It can be achieved through the

following techniques:

* Using typographical features
such as putting the word in
italics or bold type

* Defining the word orally, or in
the text, or in a glossary

* Noting the word on the board or
in a list at the beginning of the
text

* Pre-teaching

* Getting the learners to note it down

* Getting the learners to look it up in a
dictionary
The second condition is retrieval. It is a

way of strengthening and establishing the

learning. It can be receptive or productive.

Nation (2003) elaborates on these two

types of retrieval as

[Retrieval] involves recalling the
meaning or part of the meaning of
a form when the spoken or written
form is met (receptive retrieval),
or recalling the spoken or written
form in order to express a meaning
(productive retrieval). (p. 396)

Table 1: Vocabulary levels and text coverage (Nation, 2003, p. 395)

Vocabulary level Number of word families

High frequency words 2000
Academic vocabulary 570
Low frequency words 11,000

Proper nouns

Percentage(%

coverage of text Sources
80 West (1953)
10 Coxhead (2000)
5
45
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Beyond a certain point
or proficiency in learning a
foreign or second language
the acquiring of any new
vocabulary is probably going
to be implicit than explicit.
Many practitioners believe that
vocabulary development is
essentially whatis known as an
explicit—implicit  continuum,
where learners benefit from
explicit or implicit learning
depending on the stage of
their language learning career.
(p-112)

According to Nation (2003),
being familiar with the high
frequency words is the
“essential basis of all language
use and deserves a great

deal of attention in language
teaching materials” (p. 395)

Hunt and Beglar (2002) state extensive
reading and listening encourage implicit
learning. Research has confirmed that
implicitvocabulary learning through reading
occurs (Zimmerman, 1997). This kind of
learning “can benefit language curricula
and learners at all levels” (Hunt and Beglar,
2002, p. 259). Low proficiency learners and
beginners can benefit from graded readers
because they will repeatedly be exposed to
high frequency vocabulary. Nation (2003)
recommends “reading at least one graded
reader every week and at least five books
at a level before moving to the next level”
(p. 398).

Decarrico (2001) states that implicit
learning will be greatly facilitated if
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learners use vocabulary learning
strategies. Cunningsworth (1995) adds
that coursebooks can teach learners
strategies to cope with the unfamiliar
words they encounter. Guessing from
context is a case in point. Hunt and Beglar

(2002) believe that learners need to know

about 19 out of 20 words in order to guess

successfully from context. Kelly (1990)

asserts that since guessing from context

fails to direct attention to word form and
meaning, relatively little learning occurs.

However, Hunt and Beglar add, “Although

this strategy often may not result in gaining

a full understanding of word meaning

and form, guessing from context may still

contribute to vocabulary learning” (p. 262).

Furthermore, more proficient learners

use this strategy more effectively than

low proficiency ones. Hunt and Beglar

mentions Nation and Coady’s (1988) five

step procedures for guessing as follows:

1. Determine the part of speech of the
unknown word.

2. Look at the immediate context and
simplify it if necessary.

3. Look at the wider context. This entails
examining the clause with the unknown
word and its relationship to the
surrounding clauses and sentences.

4. Guess the meaning of the unknown
word.

5. Check that the guess is correct. (p. 262-
263)

Mastering this strategy, “learners can
begin to skip some of the steps and the
other steps become more automatic”
(Decarrico, 2001, p. 201).

Mnemonic devices or keyword method
is another vocabulary learning strategy
which helps “to link a word form and its
meaning and to consolidate this linkage in
memory” (Decarrico, 2001, p. 291). In this
method first the learner chooses a word



Introduction mind is focused elsewhere, such as on

Vocabulary is central to language understanding a text or using language for
acquisition. In the past, vocabulary communicative purposes” (p. 289). Various
learning often received only implicit researchers have asserted that learners
attention in many textbooks and language  should receive explicit instruction and
programs. However, the status of practice for the first two to three thousand
vocabulary is changing and now more high-frequency words and beyond this

threshold level, most low-
frequency words will
be learned implicitly
while reading or
listening. The
reason is that it
is very difficult
to guess the
meaning of new
words, unless
many words
on a page are
known (Decarrico,
2001). To explain this
process, McDonough
and Shaw (2003) refer
to an explicit-implicit
continuum:

emphasis is given to it. In what
follows three approaches
to teaching and learning
vocabulary are presented
along with some practical
examples.

Implicit Vocabulary
Learning

Implicit learning
mainly occurs in the
area of vocabulary than
other areas of language
(Hulstjin, 2003). According
to Decarrico (2001), implicit or
“incidental vocabulary learning is
learning that occurs when the
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Teaching and
Learning Vocabulary:
Some Practical
Suggestions
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[ Abstract

Vocabulary can be taught and learned in a variety of ways. The purpose of this paper is
elaborating on three different approaches to teaching and learning vocabulary: implicit learning,
explicit learning and Data Driven Learning. Implicit learning mainly happens when the mind
is not focused on learning vocabulary, but somewhere else, such as understanding a text. In
contrast, explicit learning occurs through instruction by which learners’ attention is focused on
vocabulary as a language item. Apart from explicit and implicit approaches to teaching and
learning vocabulary, learning vocabulary through Data Driven Learning (DDL) is discussed in this
paper. DDL is a kind of inductive learning approach through which learners become their own
researchers finding examples and developing their own rules for language learning. Included in
this paper are some practical suggestions for enhancing vocabulary learning through each of
these three approaches.

Key Words : implicit learning, explicit learning, data driven learning, concordancer, consciousness-
raising

¥4 139 | ROSHD FLT | Vol. 30, No. 1, Fall2015



flooding. It will also enhance their
involvement and engagement
with the learning process. It is
also Interesting or fun for the
students to know about what
their friends and classmates 'can
do' or‘can't do'.
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Appendix

Name:......coveevvvnvnne

1. play football

2.ride a horse
3. make a cake

4. speaking French

Name:.......c.ccevuennn.
1. play football

2.ride a horse

Name:.......ccveeveennnn

1. play football

2.ride a horse

Name: ..........ceeueen.
1. play football

2.ride a horse
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for the students to use while doing the pair
work. The students have to use question
forms in practice 1,2 and give short yes-
no answers. In this activity they can talk to
and about each other.

This activity can be done even in schools
with lack or shortage of technical teaching
aids like computers and so on.

Procedure

Step 1: To prepare your students
for doing the activity, it's better to first
demonstrate the activity and practice the
key words referring to abilities using the
cards you have already prepared. If you
have not prepared cards in advance you
can first write four abilities on the board
(e.g.: play football/make tea/...). Draw a
small circle in front of each ability to put a
check mark (V) or an X. This is a sample of
cards which the students should make in
the classroom.

Step 2: Demonstrate the activity with a
student. Ask one of the students to come
and stand beside you. Ask four questions
about his/her abilities using the abilities
your have listed on the board. For example
ask the following questions:

Can you play football? or Are you good
at playing football?

According to his/her answers, put a
check mark (V) for positive and an X for
negative answers in front of each ability
listed on the board

Then to the class, talk about his/her
abilities according to the information you
have elicited through previous questions
using the following sentences:

She/Hecan............. but she/he can't
She/Heisgoodat .............. /She/ He
isn'tgoodat................
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Step 3: Arrange for pair work: student
A and student B (Let them walk in the
classroom and choose their partner
freely). Ask your students to take a piece
of paper and make a card like what you've
shown on the board. Explain that they
shouldn't show their cards to each other.

If they face a problem in writing, they can
consult you or their books.

Step 4: Then ask student A (in all pairs)
to ask questions about student B's abilities
using

Canyou ...... ?/Are you good at ....... ?
and put (V) for positive answers , (X ) for
negative ones in their cards. You should go
around to monitor while students are doing
the activity. Then they should change their
roles and now it is students B's turn to ask
questions about student A's abilities.

Step 5: When they finish asking
guestions, student A come to the board
or stand up in his/her place and talk
about his/her partner (student B) using

sentences like: She/ He can .......... and
.......... but she /he can't .............or She/
Heisgoodat ............. .

Conclusion

This activity is one way through which
a teacher can help students talk about
their abilities. It is a multiple skills and
systems activity through which learners
can practice speaking, listening, reading
and writing in order to complete the task.
To do the activity the students will have
to make efforts to pronounce the words
correctly and write them with correct
spelling. They would also have to read
when they asking questions using the
ability cards. While doing the activity, they
also hear the sentences about abilities
several times. This would lead to input
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Quick guide

Key Words: pair work, ability, input,
integrated skills ,input flooding (Key words
are supposed to be the ones used in the
lesson and are considered important for
task completion: in this lesson the key
words seems to be: play football, make
tea, etc. All the abilities introduced in the
book can be listed here. The purpose is
to remind teachers that these are the key
words that the students are supposed to
work with.)

Proficiency level: Beginners

Preparation time: 10 minutes

Activity time: 30 minutes, depending on

class size
Materials: Blackboard, chalk, marker,
paper, cards

oyl )

Introduction

The major focus of this activity is on
speaking but it also provides opportunities
for practicing listening, reading and writing.
As the activity is supposed to be done co-
operatively, it is challenging without being
threatening and gives learners a chance
to use language and learn from each
other. It is intended to be used in teaching
lesson 2 in grade 8. Each student should
name four (or more, depending on your
time and class size) abilities on a piece of
paper and ask his/her partner about his/
her abilities. The alternative is that teacher
can prepare some cards with pictures
on one side and the ability related to that
picture on the other side to demonstrate
the range if abilities and to provide models
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Co-ordinator: Jafar Dorri
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Guidelines for Publishing in My Contribution

The column entitled My Contribution is a recent initiative which is intended to be a
forum for sharing lesson plans and procedures for classroom activities. Our assumption
is that all teachers have original ideas for running their lessons which work for them. We
welcome a contribution which reflects an original idea. Ideas taken from teachers’ guides
can be of no help unless they are sufficiently modified. The sign of an original idea is that
it is a source of excitement and pride to the originator to the extent that he/she would
like to tell others how it works. You can imagine yourself telling your colleague in a very
simple clear language how you carry out the activity in your class in a stepwise manner.
As your account is procedural it follows a certain structure which is different from the
structure of a research article. The column includes instructions which tell the reader how
to carry out the teaching activities like the ones one can find in a recipe. In some cases
specially in the conclusion part you might want to provide a rationale for the activity by
referring to the literature but this needs to be kept at a minimum.

It should be noted that a lesson plan is the blueprint of those teaching activities that are
to be done in the classroom to teach the textbook content with the aim of achieving its
objectives. Every teacher tries to plan the content in his/her own style so that he/she can
teach systematically and effectively. You can see the detailed guidelines for writing My
Contribution in in the box below.

Your “My Contribution” should include:
a title, your name, affiliation, and email address;
a “Quick guide” to the activity or teaching technique;
no more than 700 words excluding the appendixes;
an introduction (i.e. overview) followed by preparation and procedure steps and a
conclusion.
It should be:
in Microsoft Word format;
double-spaced with an extra space between sections.
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used (Armstrong, 2000). They should also
know how to cater for the learners with
different intelligence profiles and how to
create a learning environment in which
learning is enhanced. Knowing the multiple
intelligences profile can also help students
because they can identify the kinds of
learning activities which can help them
to learn well. Teachers, when trying to
relate multiple intelligence theory to their
practice in the classroom, should take into
account this important fact that all students
have various degrees of intelligence
strengths. Therefore, they should create
opportunities for all the students to utilize
their different intelligence strengths to
acquire knowledge more effectively.
Besides, Ml theory
provides its greatest
/ contribution

v
—~
Creative
\\@//
+ v/
A

Logical/
Mathematical
mind

==

to assessment in suggesting multiple
ways to evaluate students. The students
can show the competence in a specific
skill or domain in various ways and any
instructional objective can be taught in
at least eight different ways and they can
also be assessed in at least eight different
ways.

I know | will keep trying new ways
of implementing Ml in my classes,
since teachers are always in search of
something better to offer their students. |
hope that other English teachers will want
to face the challenge. It's absolutely worth
the effort.
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presentation of materials. Ml was used
to make lessons more appealing to the
students. Prior to implementation of
multiple intelligence lessons, through
teacher observation, | felt the need

to make my class happier and more
energetic. After incorporation of Ml
activities into my lessons, my students
showed more excitement as they were
presented to a variety of tasks. This
exciting learning atmosphere could also
lead to deeper understanding of the lesson
being taught.

My experience using Ml in my
classes yielded successful
results with my students.

It is my opinion that MI-

based vocabulary teaching
practices is an invaluable tool
to create a lively atmosphere
In our classes and to improve
engagement of the students

Conclusion and recommendations
My experience using Ml in my

classes yielded successful results with

my students. It is my opinion that MI-

based vocabulary teaching practices

is an invaluable tool to create a lively

atmosphere in our classes and to improve

engagement of the students. MI- Based

vocabulary teaching and learning takes

into account designing various tasks
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which appeal to several intelligences
and incorporate as many intelligences
as possible. Designing tasks around Ml
theory helps students to engage and
learn better. This Ml friendly environment
can make learning more enjoyable, more
personally relevant and more motivating
(Green & Tanner, 2005).

MI theory can help teachers to expand
their current teaching repertoires to include
a broader range of techniques, materials
and methods for reaching an ever wider
and more various range of learners, since
it may be that some students have not
responded well in the past because their
preferred intelligences
were not being
stimulated by
the teaching
approach




To document bodily-kinesthetic intelligence
(> - S92)

To document musical intelligence
(2liwgo So92)

To document interpersonal intelligence
(95 bl iga)

To document intrapersonal intelligence
(89809,° So32)

To document naturalist intelligence

mime, cooperative games,
communication with body language and
hand signal, flashcards, drama, take a
walk and read all the words you find or
discuss the story

playing recorded music, rhythms, songs,
creating rhythms to practice vocabulary
or reading/ choral reading, read the story
with great emotion

peer teaching, board games, letter
writing/ pen pals, postcards, tape an
interview with a significant mentor,
surveys and polls, group writing projects,
simulations, class newspapers, mailing
list of yahoo groups, weblogs-wiki

reflection periods, journal keeping, goal
setting session, options for homework,
developing a family history, learning logs,
weblogs

background music, identifying and
categorizing your surroundings or read

(155 Caraubs s390)
articles about nature
Analysis of Results experience, | realized that the basic
As a result of performing tasks based concepts of MI theory conformed with my
on MI, aiming at creating an active class students’ needs and interests and could
and addressing student's boredom bring about a welcoming shift from an
and passivity, during two-term time, the inactive learning environment to one rich
first grade students from Farzanegan with student interest and participation.
high school increased their degree of In order to improve student
class participation, as measured by involvement in class activities, | used
teacher observation. From my teaching multiple intelligence lessons to vary the
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Table 1: MI- Based Wocabulary Learning and Teaching Activities

To document linguistic intelligence

(oW -Gl (hg2)
Verbal/Linguistic Logical/Mathematical

Visual/Spatial

Bodily/
Intrapersonal Kinesthetic
Ways of
Knowing
é'\?
Interapersonal Naturalist Musical/Rythmic

To document logical-mathematical intelligence

(8L — Sl o92)

To document spatial intelligence

(e — s lad Sign)
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audiotapes of reading or storytelling,
word puzzles, reading skills checklist,
writing activities, storytelling/ reading

to class, vocabulary log, vocabulary
activities, summarizing in your own
words, journal keeping, letters/ notes,
learning logs, dictionary, cloze passage,
tape recording your words ,class
newspapers, weblogs, mailing list of
yahoo groups

word games on the board or smart
board, classification and categorization
of the words, word order activities/
scrambled sentences, word puzzles,
describing charts and graphs, gap
activities, Cloze passage, sequencing
information/ outlining, explore the origins
of words, “odd on out” game for words,
write directions for a job, write headlines
for a story, arrange pictures in a logical
sequence

imaginative storytelling, color cues,

draw and paint, design a logo, visual
presentations (video, slide photography),
take a survey and put information in a
chart, cut out words from a magazine and
use themin a letter



find out more about students' strengths
and weaknesses as related to the learning
process” (p.2).

Action Plan
Applying Ml to Teach and Learn
Vocabulary

Vocabulary knowledge is critical to
reading development (Qian, 2002);
therefore, integration of an effective
vocabulary instruction into the classroom
is of paramount importance. Chapman
(1993) states that students may capitalize
on their strengths and improve on their
weaknesses if teachers were aware
of instructional strategies which give
a greater variety of approaches using
the same materials. Ml Theory has the
capacity to provide the students with
a variety of vocabulary activities that
stimulate different intelligences proposed
by Gardner (1999) in order to make
the learning process more
accessible and the class
environment livelier.

To improve
classroom environment
and participation,
the following action
plan was created.

First, the students
were introduced to the
concept of Ml theory and
provided with the accessible
ways of discovering their own strongest
and weakest intelligences using an Ml
inventory (e.g., Armstrong, 2000). The
purpose was to make the students aware
of their own intelligences and the areas
of intelligence in which they exhibited
strength. Then | discussed the findings
with the students. | gave an explanation
of the multiple intelligences to the whole
class. This was intended to provide the

students with the opportunity to identify the
ways through which they could learn best.
Second, | presented to the students a
list of vocabulary teaching and learning
activities which wer categorized according
to the eight types of intelligence. |
developed instructional activities using
the multiple intelligences for each session
so that the students were presented to
various ways of practicing vocabulary. In
order to maximize the use of the learners’
multiple intelligences, | tried to provide
my students with opportunities to work
on various vocabulary tasks. Students
could be exposed to all eight performance
tasks in an attempt to discover the areas
in which they were most successful. Table
1 depicts various kinds of MI- based
vocabulary learning and teaching activities
, many of which were incorporated into the
class instruction and practiced during the
sessions of the two consecutive terms.

Vol. 30, No. 1, Fall 2015 | ROSHD FLT | 48| €A



effectively meeting the learning needs of
their students. Ml theory is “an increasingly
popular approach to characterizing the
ways in which learners are unique and to
developing instruction to respond to this
uniqueness” (Richards & Rodgers, 2001,
p. 123). The Ml theory which introduces
eight kinds of intelligences claims that
these intelligence differences challenge
an educational system that assumes that
everyone can learn the same materials in
the same way and that a uniform, universal
measure suffices to test student learning
(Gardner, 1991). What follows are the
distinct types of intelligence in Gardner’s
Multiple Intelligences Theory.

Linguistic: This area has to do with
words, spoken or written language,
reading, writing, telling stories, and
memorizing words along with dates.

Logical-mathematical: This area has to
do with logic, abstractions, reasoning and
numbers, critical thinking, and inductive
and deductive learning.

Spatial: This area deals with spatial
judgment and the ability to visualize with
the mind's eye.

Bodily-kinesthetic: This area relates to
the control of one's bodily motions and the
capacity to handle objects skillfully, doing
something physically and acting.

Musical: This area has to do with
sensitivity to sounds, rhythms, and music
and the ability to sing, play musical
instruments, and compose music.

Interpersonal: This area has to do with
interaction with others and the ability to
understand others.

Intrapersonal: This area refers to having
a deep understanding of the self and the
areas of one’s strengths or weaknesses.

Naturalistic: This area has to do with
nurturing and relating information to one’s
natural surroundings.

f4 149 | ROSHD FLT | vol. 30, No. 1, Fal 2015

Gardner's Theory of Multiple
Intelligences has several implications for
teachers. Armstrong (2000) states that
one of the most outstanding features
of Ml theory of multiple intelligences is
how to provide eight different potential
pathways to learning. He further argues
that “MI theory facilitates effective learning
if a teacher is having difficulty reaching a
student in the more traditional linguistic or
logical ways of instruction” (p. 1). Teachers
should think of all intelligences as equally
important and try to present and teach the
material in a style which engages most
or all of the intelligences. All teachers
must be encouraged to expand their
pedagogical repertoires in order to reach
different students linguistically, culturally,
and cognitively. This is in great contrast
to traditional education systems in which
emphasis was put on the use of verbal
and mathematical intelligences and other
students with different talents and skills
were almost ignored. To many teachers,

MI model has the capacity to provide

a framework of addressing learners’
differences and to help teachers reach
many more students by activating their
multiple intelligences (e.g., Armstrong,
2000; Christison, 1998, Gardner, 1999). All
students come into the classroom
with different sets of developed
intelligences. Therefore, many
learning styles can be found
within one classroom.
Currie (2003) proposes
that “Gardner's Ml
Theory could
be used as an
initial step (for
teachers) in
order to investigate
the diversity which exists
in every classroom, to




and Student Engagement
Intelligence-Based Teachin
English Classes

Statement of the Problem

Looking around the room, talking with
their classmates, or not following along
with instruction indicated that my students
got frustrated at class activities and
lacked the focus needed during class
time. Directions sometimes needed to be
repeated and keeping some students on
task was a continual struggle. Through
teacher observation, | could sense the
lack of a lively class atmosphere where my
students didn’t participate actively in class
activities and were not engaged learners
They got bored easily and lost their
concentration. These observations pointed
out that the class environment required
a change and the student involvement
needed improvement.

After having read a number of books
and articles about multiple intelligence
(MI) theory, | was intrigued by the idea
of implementing Ml in my classes in the
hope of creating a learning environment in
which students find themselves motivated
and engaged enough. | could see that
some of my students had different talents

in various fields, such as storytelling,
singing, roleplaying, or painting; therefore,
to encourage them, | incorporated dozens
of different methods into my teaching style.
Gross-Davis (1993) states that classroom
environment depends on teacher
enthusiasm for the subject matter. Some
students need the teachers to stimulate
them. She also adds that "whatever level
of motivation your students bring to the
classroom will be transformed, for better or
worse, by what happens in the classroom"
(p. 1). Incorporating Ml lessons into my
class aimed at finding whether M| based
teaching strategies can engage the
students more in class activities as they
are supposed to be introduced to many
ways of knowing and doing.

The Solution Strategy
Background to Using Multiple
Intelligence-Based Teaching
Strategies in the Classroom

Since Howard Gardner created the
Multiple Intelligences (MI) Theory, it has
been embraced by foreign language
teachers as a tool for understanding and
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/Abstract
The present paper describes how the use of multiple intelligence based teaching strategies
creates a more lively class environment and increases students’ involvement. My students, who
were first graders in Farzanegan High school, usually felt bored in their English class especially
vocabulary lessons because the traditional teaching-learning habits such as trying to learn by
heart or learning passively through the teacher’s explanations were in use. Reviewing research
conducted on Multiple Intellingences (MI) implementation in English classes, | began action
research which included applying Ml-based vocabulary teaching-learning techniques and
observing my class so as to elicit my students’ positive response through their engagement with
class activities. My action research aimed at finding the answer to the question: “Does integrating
Ml into my English classes create a more lively atmosphere in class, and if so, how?” Integrating
multiple intelligences to my teaching and exposing the students to different kinds of vocabulary
teaching activities resulted in a fresher environment where students were more active and
enthusiastic about participating in class activities. In this study, | suggest that teachers should
be able to use Multiple Intelligences based teaching strategies as an alternative to traditional
teaching strategies in motivating students and creating enjoyable learning environments.

Key Words: multiple intelligence, Ml vocabulary learning, theory
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Depuis I'histoire, les femmes étaient
obligées d’accepter cette pensée et
maintenant c’est une norme sociale.

Saideh: par exemple, pour moi, j'aime
étudier, faire le ménage, avoir les enfants,
et je sais que le mariage me donne plus de
responsabilité que mon mari.

Solmaz: mais ton mari doit t'aider.

Fourough: ce n’est pas une régle fixe,
parce qu’il y a beaucoup de femmes qui
n‘aiment pas travailler, elles aiment étre
libre.

Solmaz: non... non...

Roxana: non... pourguoi les hommes
n'aiment pas travailler dans la maison ?
Parce qu'ils ...

Solmaz: parce qu’ils ne pensent pas qu’il
faut travailler...

Fourough: mais aujourd’hui, beaucoup
de jeunes hommes font le ménage.

Roxana: et parce que les femmes
pensent qu’elle doit étre une mere...

Solmaz: les hommes ne sont pas plus
intelligents que les femmes...

Mansooreh: ils sont égaux... mais les
femmes pensent qu’elles doivent se
sacrifier...

Saideh: je pense que la nature des
hommes et des femmes est différente.

La nature de femme a un sentiment de
s'occuper, de penser aux enfants et faire,
et faire ...

Fourogh: chauffer

Saideh: oui, faire chauffer 'ambiance de
la maison, mais les hommes pensent qu'ils
doivent travailler et gagner d’argent.

Solmaz: ouli, je suis d’accord que
les hommes garantissent la protection
financiére et les femmes garantissent la
protection affective mais...

Mansooreh: mais les hommes doivent
aider leurs femmes a progresser...

Annexe 2: les bandeaux publicitaires
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indirectement. Aussi, nous avons
constaté que leurs identités culturelles
se manifestent dans les échanges.

Ce qui nous met en présence d’'une
classe animée avec les apprenantes
motivées, compétentes et performantes.
La négociation ouvre donc une voie vers
le plaisir de s’exprimer pour convaincre
I'autre ou pour se laisser persuader. Avec
la négociation, la productivité des éleves
augmentent étant donné qu'’ils cherchent
a raisonner et a se justifier par divers
moyens. C’est ce que nous avons pu
observer au cours de I'analyse de notre
corpus.

Bibliographie

Barthomeuf J., (1991), "Asymétrie et apprentissage dans
les activités de groupe en classe".

In Russier C., Stoffel H. & Véronique D. (dir.)
Interactions en langue étrangére. Aix-en- Provence:
Publications de I'université de Provence, pp. 249-258.

Bigot V., (1996), "Converser en classe de langue: mythe
ou réalité ?". In Cicurel F. &Blondel E., (dir.) La
construction interactive des discours de la classe de
langue -Les Carnets du CEDISCO 4, Paris: Presses
de la Sorbonne nouvelle, pp. 33- 46.

Conord S., (2007), "Usages et fonctions de la
photographie”, Ethnologie francaise: Arrét sur images
Photographie et anthropologie n° XXXVII, 1, Janvier-
Mars, pp. 11-22.

Kerbrat-Orecchioni C., (2005),Le discours en interaction.
Paris: Armand Colin.

Dictionnaire le petit Robert, (2009), version électronique.

Roulet E., (1985), «De la conversation comme négociation
», Le Frangais Aujourd’hui, 71, p. 6-13.

Traverso V., (1999),L ‘analyse des conversations. Paris:
Nathan université.

Traverso V., (2004), "Grille d'analyse des discours
interactifs oraux". In Beacco, J.-C., Bouquet S.&
Porquier R. (dir.), (2004),Niveau B2 pour le francais
(utilisateur / apprenant indépendant). 7extes et
références. Strasbourg: Division des Politiques
linguistiques, Paris:Didier, pp. 119-148.

Trognon A., (1993), "La négociation du sens dans
l'interaction". In Halté, J-F. (dir.) Interactions.
L'interaction, actualités de la recherche et enjeux
didactiques. Metz: Collection Didactique des textes.
Centre d’Analyse Syntaxique de I'Université de Metz,
pp. 91- 120.

Annexes
Annexe 1: la transcription
Solmaz: les hommes n’aiment pas que
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les femmes progressent.

Mansooreh: ils pensent & leurs progres...

Saideh: plus que les femmes.

Solmaz: ils n’ont pas la responsabilité de
faire le ménage...

Fourough: ou garder les enfants.

Roxana: dans notre culture, si un homme
dit que je ne peux pas rester a la maison
pour garder les enfants et faire le ménage,
c’est normal... mais si une femme dit le
méme, on lui reproche que ton travail est
plus important que ton enfant ou ton mari ?

Saideh: mais il faut pas oublier que les
femmes aiment les enfants plus que les
hommes.

Solmaz: dans la vie, il y a plus de
responsabilités pour les femmes que les
hommes. Mais pourquoi ?

Mansooreh: et ca empéche des femmes
d’avoir autant de réussite que les hommes.

Solmaz: et les hommes peuvent se
concentrer sur leurs buts.

Fourough: on doit accepter que les
enfants ont besoin plus de leurs méres
gue leurs péres. Les méres sont plus
influentes. Alors, les femmes doivent faire
le sacrifice.

Solmaz: non, si les hommes font
guelques travaux dans la maison, les
femmes peuvent faire quelques choses
gu’elles aiment mais les hommes n’aiment
pas les aider.

Fourough: non, ¢a dépends. Je pense
guand une femme accepte se marier et
avoir des enfants, elle doit accepter ses
responsabilités.

Mansooreh: non, je ne suis pas d'accord.



les plus variées et augmenter leur
performance.
Pour entrainer une motivation plus forte
de la part des éléves, on peut employer
la négociation conversationnelle comme
I'un des processus de I'apprentissage.
Lenseignant doit orienter les apprenants
vers un désaccord et méme un débat.
Tout d’abord on constate I'absence
de l'alternance des tours de parole, les
changements successifs de thémes traités
et les interruptions. Cela nous montre la
motivation des apprenantes pour participer
a l'interaction.

Il est indéniable que la
négociation présente des
intéréts didactiques. Dans
notre corpus analysé, les
apprenantes interpretent les
bandeaux publicitaires et
donnent leurs idées de fagcon
interactive. On peut utiliser
ces bandeaux plutdt pour les
situations de communication
ou le cours de I’échange est
ouvert.

Effectivement, on observe que les
apprenantes assistent a l'interaction sans
gu’elles soient forcées. Elles se trouvent
dans une négociation et cela les conduit
vers une authenticité. Les motivations
indiquées ici sont les motivations
intrinseques. Les apprenantes se plaisent
a participer et elles trouvent cette
interaction intéressante. Par conséquent,
on peut parler de plaisir d’'apprendre et

elles font des efforts pour améliorer leurs
francais dans I'espoir de pouvoir parler
avec plus de confiance et d’aisance.

Elles donnent des exemples d’elles-
mémes pour convaincre les autres et cela
témoigne de leur authenticité. Elles agitent
comme les apprenantes compétentes et
performantes quand elles reformulent les
énonces des autres. Cette reformulation
aide les apprenantes & mieux comprendre
et a améliorer leur compétence langagiére.

Conclusion

Il est indéniable que la négociation
présente des intéréts didactiques. Dans
notre corpus analysé, les apprenantes
interprétent les bandeaux publicitaires et
donnent leurs idées de facon interactive.
On peut utiliser ces bandeaux plutdt pour
les situations de communication ou le
cours de I'échange est ouvert.

Comme nous constatons, cette
situation de négociation favorise la prise
de parole entre les apprenantes. Ici,
les bandeaux publicitaires fondent un
échange de points de vue entre elles.
Linteraction, a partir de ces
bandeaux publicitaires, et le
procédé de négociation
conversationnelle
animent le cours
et encourage
les apprenantes
a s’exprimer

\OL=
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explicitement I'intervention de la culture
dans sa propre idée. Alors, I'interprétation
de I'apprenante témoigne de son identité
culturelle.

Linfluence des éléments
linguistiques

Nous avons déja indiqué que le
désaccord comme la source d’'une
négociation, peut étre relatif aux niveaux
différents de l'interaction: I'alternance des
tours de paroles, I'adresse, les thémes
traités, les reformulations, les signes
manipulés, etc. Dans notre corpus, nous
observons la présence de ces éléments
linguistique pendant I'interaction.

Juste au moment ou les apprenantes
ont lu les bandeaux, Solmaz et
Mansooreh qui ont eu une idée négative
des responsabilités des hommes,
commencent l'interaction ensemble. La
conversation progresse par l'intervention
de Saideh, Fourough et Roxana. Mais
I'alternance des tours de parole n’est plus
prédictible. Il n’y pas une reégle précise
entre les participantes, et la durée de
la parole de chacune est différente. Les
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apprenantes maintiennent et gardent

la parole selon leurs intéréts et leur
persistance. Méme, elles se coupent la
parole. Et parfois elles parlent en méme
temps.

Par rapport au domaine linguistique,
nous avons observé aussi la reformulation
et la reprise de paroles entre les
apprenantes afin de s’exprimer mieux.

Et aussi, nous avons constaté que les
apprenantes s’entraidaient pour se
permettre de compléter la parole ou

de trouver un mot quand il y a «panne
lexicale» (1999:79). Dans I'extrait suivant,
nous pouvons remarquer cela:

Saideh: je pense que la nature des
hommes et des femmes est différents.

La nature de femme a un sentiment de
s'occuper, de penser aux enfants et faire,
et faire ...

Fourogh: chauffer

Saideh: faire chauffer, ok oui, faire
chauffer 'ambiance de la maison, mais les
hommes pensent qu’ils doivent travailler et
gagner d’argent.

Barthomeuf croit que dans ce cas «l'un
des interlocuteurs se met en position
d'apprenant et l'autre assume le rdle de
I'expert.» (1991: 253).

Une interaction motivée et
authentique

Ce qui est important pour un enseignant
d’une langue étrangére, c’est d'avoir
une classe motivée pour obtenir un bon
résultat et élever les capacités et les
compétences des apprenantes. Afin
d’avoir des apprenants compétents et
performants, il faut les conduire vers une
interaction authentique. Il faut motiver les
apprenantes pour proposer les activités



interprétations d'un cliché révéle la
diversité des points de vue produits par
la variété des trajectoires sociales et
personnelles relatives a chaque individu»
(2007:19).

Les apprenantes construisent
l'interprétation en mettant en relation
le sujet avec leurs univers culturels de
référence. Des traces d'une identité
culturelle apparaissent dans les
références des interlocutrices a des
productions culturelles. Il s'agit d'un
dispositif interprétatif renvoyant a un
ensemble de connaissances qu’elles ont
déja eu, a leurs expériences et a leurs
relations personnelles. On observe des
manifestations de l'identité des apprenants
dans cet extrait:

Mansooreh: non, je ne suis pas d’'accord.
Depuis I'histoire, les femmes étaient
obligées d’accepter cette pensée et

maintenant c’est une norme sociale.

Saideh: par exemple, pour moi, j'aime
étudier, faire le ménage, avoir les enfants,
et je sais que le mariage me donne plus de
responsabilité que mon matri.

En premier lieu, par I'emploi de la
proposition «Depuis I'histoire, les
femmes» Mansooreh évoque une
référence culturelle qui repose sur I'histoire
de cette pensée. Elle met en relation
le sujet avec ses connaissances. Et en
deuxiéme lieu, Saideh négocie avec les
autres pour donner I'exemple de sa propre
idée, de sa propre vie. Elle manifeste des
traces de son identité culturelles.

Dans un autre exemple, Roxana donne
son interprétation en utilisant la proposition
«dans notre culture». Elle met en évidence
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Chacune garde son idée et accepte aussi
l'idée de l'autre.

Dans ce support I'enseignante
ne cherche pas a enseigner
une signification ou une
information selon les
bandeaux publicitaires

Si on peut résoudre ce désaccord?

Pour résoudre le désaccord, on
va s’orienter vers l'ajustement ou la
négociation. Lajustement peut étre
considéré comme une micro-négociation
qui est trés fréquent dans la conversation
guotidienne. Et si la négociation aboutit,
ceci montre que I'on a tenté de se mettre
en accord avec les différents procédés.

Dans I'exemple précédent, nous
remarquons I'énoncé de Solmaz «oui, je
suis d’accord». Elle n’insiste plus sur sa
position, mais seulement sur une partie
de son idée parce qu’elle continue par
le terme «mais...». Donc, dans le méme
exemple nous avons l'ajustement et aussi
la négociation sur I'idée principale.

Dans notre corpus, la négociation
se déroule presque tout au long de
I'interaction. Et cela construit plutdt les
macro-négociations.

Le désaccord se montre par I'emploi les
termes comme «mais, non, je ne suis pas
d’accord, ca dépend, par exemple pour
moi, ...». Ainsi, les variations dans les
opinions contribuent au débat entre les
apprenantes. Ces dernieres cherchent
de se mettre en accord par les différents
procédés. Elles tentent de convaincre
les unes et les autres. Elles posent les
guestions comme «Dans la vie, il y a plus

oY 157 | ROSHD FLT | vol. 30, No. 1, Fall 2015

de responsabilités pour les femmes que
les hommes. Mais pourquoi ?». Elles
insistent sur leurs idées et répétent la
méme idée par de différents énoncés
comme «Mais il faut pas oublier que les
femmes aiment les enfants plus que les
hommes.», «On doit accepter que les
enfants ont besoin plus de leurs meres
gue leurs péres. Les méres sont plus
influentes. Alors, les femmes doivent faire
le sacrifice». Et en fait, elles se trouvent
en désaccord sur le contenu des idées:
«dans la vie, il y a plus de responsabilités
pour les femmes gue les hommes.», «les
hommes peuvent se concentrer sur leurs
buts.».

Mais il semble qu’il n’y a aucune
orientation vers un accord ou une solution
a la conciliation. Personne ne rejoigne
la position de I'autre. Méme parfois il y
a des disputes entre les apprenantes
selon le ton, les tours de paroles et les
interruptions. A la fin de I'interaction
Solmaz répond: «Oui, je suis d’accord
gue ... mais...». Ainsi, chacune garde
sa position et les apprenantes terminent
seulement par « une coexistence
pacifique».

L'influence des éléments culturels

Comme nous savons l'analyse des
interactions nécessite I'articulation de
différents champs disciplinaires. Lun de
ces champs disciplinaire est I'identité
culturelle de chaque personnage.
Généralement la discussion sur
I'interprétation d’un sujet suscite des
réactions culturelles.

En anthropologie, S. Conord souligne
que:

«L'expression des différentes



femmes peuvent faire quelque chose
gu’elles aiment mais les hommes n'aiment
pas les aider.

Fourough: non, ¢ca dépends. Je pense
quand une femme accepte de se marier et
d’avoir des enfants, elle doit accepter ses
responsabilités.

Dans cet extrait, nous constatons la
cristallisation de désaccord. Chaque
participante maintient sa position.
Fourough suggere son opinion. Elle
confronte le désaccord de Solmaz. Mais
cette idée est aussi contestée. Fourough
insiste pour la deuxiéme fois avec une
autre proposition sur son opinion. La
confrontation des différents points de vue
ameéne ainsi les apprenantes a justifier
leurs opinions par des arguments.

Les désaccords implicites et
explicites

Dans les exemples précédents nous
avons remarqué les désaccords tout a fait
explicites. Les participantes commencent
a se communiquer par I'emploi du terme
« non ». Par exemple dans I'exemple
suivant:

Fourough: non, ca dépend. Je pense
quand une femme accepte se marier et
avoir des enfants, elle doit accepter ses
responsabilités.

Et les macro-désaccords
concernent plut6t les opinions
et les roles interactionnels.

Il est a noter que la
cristallisation de désaccord
porte le plus souvent sur les
macro-désaccords

Mansooreh: non, je ne suis pas d'accord.
Depuis I'histoire, les femmes étaient
obligées d’accepter cette pensée et
maintenant c’est une norme sociale.

Comme nous voyons, Fourough révéle
ses désaccords explicitement. Elle
emploie le terme exact pour manifester
ses oppositions par « non ». Dans la
derniére proposition, Mansooreh montre
son opposition plus forte que les autres.
Alors, nous constatons que le désaccord
est manifesté explicitement par chacune
des participantes et en progressant sur
l'interaction, on observe qu'’il n'y a pas de
signes d’orientation vers un accord. Au
contraire, la négociation s’oriente plutét
vers un débat.

Saideh: je pense que la nature des
hommes et des femmes est différents.
La nature de femme a un sentiment de
s'occuper, de penser aux enfants et faire,
et faire chauffer I'ambiance de la maison,

mais les hommes pensent qu’ils doivent //

travailler et gagner d’argent. W,

Solmaz: oui, je suis d’accord que v
les hommes garantissent la protection
financiere et les femmes garantissent la
protection affective mais...

Mansooreh: mais les hommes doivent
aider leurs femmes a progresser...

Il'y a un désaccord implicite par la
phrase «je pense que la nature des
hommes et des femmes est différente...».
Saideh n’est pas en accord avec Solmaz
et Mansooreh qui croient que « les
femmes pensent qu’elles doivent se
sacrifier». Pourtant elle s’exprime de
maniére plutbt implicite, d’'une maniére
un peu réservée. Enfin, les participantes
ne sont pas idéalement en accord, mais
elles arrivent a une coexistence pacifique.
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a échanger leurs points de vue sur

les 3 bandeaux. Etape par étape, les
désaccords se manifestent. Cela conduit a
la mise en place d’'un débat qui commence
par la proposition de Saideh «mais il faut
pas oublier que les femmes aiment les
enfants plus que les hommes.» et continue
par des autres:

Fourough: on doit accepter que les
enfants ont besoin plus de leurs meres
que leurs péres. Les méres sont plus
influentes. Alors, les femmes doivent faire
le sacrifice.

Solmaz: non, siles hommes font
quelques travaux dans la maison, les
femmes peuvent faire quelques
choses qu’elles aiment mais
les hommes n’aiment pas

les aider

Cet extrait met en
évidence le désaccord entre
les apprenantes. Chaque
énoncé commence par I'emploi
du terme «nonx». Chacune réfute
l'autre et le désaccord se renforce tout au
long de l'interaction.
On constate ainsi que l'interprétation
de chaque apprenante concernant
le sujet des bandeaux est différente.
Ces désaccords donnent lieu a une
négociation conversationnelle. Cette
derniére cherche des processus qui visent
a résoudre ce différend. Cette négociation
peut mener a une solution négociée avec
ajustements (Traverso, 2004: 146), ou bien
un locuteur peut adhérer a la position d'un
autre. Dans d'autres cas, les positions sont
maintenues et la négociation n'aboutit pas.
Dans notre exemple, les désaccords
sont de natures différentes. Nous les
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analyserons sous les deux catégories:
micro-désaccord et macro-désaccord,
désaccords implicites et explicites.

Micro-désaccord et macro-
désaccord

Des micro-désaccords portent plutdt sur
les référents, les signifiants, le ton et les
tours de parole. Cet exemple nous montre
un micro-désaccord sur les tours de parole
et les interruptions:

Fourough: ce n’est pas une régle fixe,
parce qu’il y a beaucoup de femmes qui
n'aiment pas travailler, elles aiment étre
libre.

Solmaz: non... non...

Roxana: non... pourquoi les hommes
n'aiment pas travailler a la maison ? Parce
guils ...

Solmaz: parce gu’ils ne pensent pas qu’il
faut travailler...

Nous observons les interruptions et les
tours de paroles entre les apprenantes.
Quand Roxana pose sa question, Solmaz
l'interrompe par sa raison. Chacune
veut défendre ses idées. Elles parlent
simultanément et s’interrompent. Il n’y a
pas une régle précise pour les tours de
paroles.

Et les macro-désaccords concernent
plut6t les opinions et les réles
interactionnels. Il est a noter que la
cristallisation de désaccord porte le plus
souvent sur les macro-désaccords.

Fourough: on doit accepter que les
enfants ont besoin plus de leurs meres
gue leurs péres. Les méres sont plus
influentes. Alors, les femmes doivent faire
le sacrifice.

Solmaz: non, si les hommes font
guelques travaux dans la maison, les



Contre-Prop, la négociation est en quelque
sorte étouffée dans I'ceuf: ainsi que I'on a
parlé d’obtenir un simple ajustement. Si

A rejette cette Contre-Prop et maintien sa
proposition initiale, il y a « cristallisation du
désaccord » selon Traverso (1999: 76) et
c’est 'amorce d’'une négociation.

Alors, «schématiquement, toute
négociation a sa source dans un
probleme, qui donne lieu & une initiative
d’un locuteur ; cette initiative appelle une
réaction favorable de I'interlocuteur ; le
locuteur peut alors clore la négociation
en manifestant son accord...» (Roulet,
1985: 8). Donc, pour que I'on puisse parler
de négociation, il faut I'existence d’'un
désaccord et la recherche d’'un accord.

Ce désaccord, comme la source d’'une
négociation, peut étre relatif aux différents
niveaux de l'interaction: «les signes
employés», «sa structuration locale
(les tours de parole)», «sa structuration
globale, particulierement sa cloture»,

«ses thémes», «les opinions avancées»
par des discussions et des débats, «les
roles interactionnels» (Véronique Traverso,
1999:75). On peut les distinguer en
diverses parties: le macro-désaccord et le
micro-désaccord, le désaccord explicite
ou implicite.

En effet, I'analyse de notre corpus sera
caractérisée a I'aide des outils présentés.
On s’appuiera également sur les analyses
propres aux interactions en classe de
langue.

Une activité semi-guidée

Dans ce support I'enseignante ne
cherche pas a enseigner une signification
ou une information selon les bandeaux
publicitaires. L'interaction favorise la
communication directe entre apprenantes
qui ont des interventions initiatives.

L'analyse de la distribution de la parole
met en évidence la présence de prises
de parole auto-sélectionnées. L'exemple
suivant témoigne d'une construction
collective sans l'intervention de
I'enseignante:

Solmaz: les hommes n’aiment pas que
les femmes progressent.

Mansooreh: ils pensent a leurs progres...

Saideh: plus que les femmes.

Ces échanges sont marqués par une
communication entre apprenantes. On
observe une progression dans I'échange.
Ce scénario est construit par plusieurs
apprenantes. Comme V. Bigot note, dans
le corpus qu'elle analyse, la présence de
longs passages sans l'intervention de
I'enseignante:

«Les tours de parole sont auto-
sélectionnés et non pas attribués par le
professeur, comme c'est souvent le cas
dans un cours de langue» (1996: 35).

Dans notre corpus, les interactions
révelent aussi une construction
collective sur le contenu du sujet.

Saideh et Fourough ont beaucoup de
points communs. Nous avons Solmaz

et Mansooreh qui sont contre Saideh et
Fourough. Alors les unes complétent les
énoncés des autres. Elles répétent aussi
des termes et des idées employés par
leurs pairs:

Solmaz: dans la vie, il y a plus de
responsabilités pour les femmes que les
hommes. Mais pourquoi?

Mansooreh: et ca empéche des femmes
d’avoir autant de réussite que les hommes.

Solmaz: et les hommes peuvent se
concentrer sur leurs buts.

La présence de désaccords et

I’élaboration d’une négociation
En ce lieu, l'activité incite les apprenantes
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On va avant tout caractériser
les ingrédients de la négociation
conversationnelle telle gu’ils sont définis
par Kerbrat-Orecchioni: «1- Un groupe
d’au moins deux négociateurs, 2- un objet
a négocier, 3- un état initial, 4- la mise
en ceuvre de procédures pour tenter de
résorber le désaccord, 5- un état final.

»(2005: 94-95)
Toute négociation se raméne a un
schéma général. Nous présentons ici le

schéma de négociation conversationnelle

selon Kerbrat-Orecchioni (2005: 98):
1- A fait & B une proposition (Prop). 2- B

conteste cette proposition (Contre-Prop)

3- Si A accepte immédiatement cette

0l.80, No. 1, Fall 2015
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pédagogique » (Trognon, 1993:118). Il est
aussi a noter que pour rendre notre corpus
vraisemblable, nous avons rapportés les
propos des participantes sans correction.

La négociation conversationnelle et
la démarche méthodologique pour
analyser le corpus

« Série d'entretiens, d'échanges de
vues, de démarches qu'on entreprend
pour parvenir a un accord, pour conclure
une affaire. » (Le Petit Robert, 1991)

Dans I'expression « négociation

conversationnelles », le terme de «
négociation » prend un sens particulier.
C’est une autre conception de la «
négociation » dans la vie de tous les
jours. En d’autre terme, on peut dire que
quand il y a un désaccord dans la vie
guotidienne, les procédés négociables
pour parvenir aux accords nous donnent
une négociation conversationnelle.
Véronique Traverso, Kerbrat-Orecchioni
sont des linguistes les plus importantes
gui s'intéressent a la négociation
conversationnelle.
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Résumeé

Le présent article propose une étude sur la négociation conversationnelle dans les classes de
FLE. Ce qu’'on entend de la négociation conversationnelle, c’est la présence de désaccord dans
la vie quotidienne et les procédés négociables pour parvenir aux accords.

Dans cette recherche, le débat entre les apprenantes porte surtout sur leurs points de vue.
D’abord des désaccords comme la source de négociation ont été étudiés. Ensuite les natures
différentes de désaccords (micro-désaccord et macro-désaccord, désaccords implicites et
explicites) et ses aspects diverses (des identités culturelles, des éléments linguistique) ont été
analysés. Aussi les procédés négociables ont été vérifiés dans cet exemple.

Etenfin, I'article nous présente l'influence de ce procédé dans I'apprentissage des apprenantes.
Comme on voit, cette situation favorise une interaction entre les apprenantes qui cherchent a
défendre sur idées par une verbalisation. Ce qui trace une voie vers des compétences et des

performances langagieres.

Mots-clés:
performants, le débat, I'interaction

Introduction

Dans le cadre d'une observation
participante, des publicités ont été
utilisées comme support didactique afin de
déclencher la parole en classe de francais
langue étrangere. En effet, des supports
visuels sont utilisés en cours de langue
pour activer la réception écrite et orale,
ainsi que la production écrite et orale. Cet
article porte sur 'utilisation des bandeaux
publicitaires, un support visuel avec une
écriture pour chacun des bandeaux, en
classe de langue pour susciter la parole
et l'interaction entre les apprenants
par la négociation afin d’augmenter la
motivation, I'authenticité, la compétence
et la performance des apprenants dans
'apprentissage d’'une langue étrangeére.

Pour cela, une observation participante
a été menée dans des classes de
francais langue étrangére a Téhéran,
afin de recueillir un corpus de séquences
de classe dans lequel les apprenantes
commentent des bandeaux publicitaires.
Nous avons sélectionné 3 bandeaux
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négociation conversationnelle, didactique du FLE, les apprenants compétents et

publicitaires au contenu informatif (le droit
des femmes) concu pour le lancement

du site Terriennes. Elle a été élaborée en
classe de francais niveaux A2.

Ce qui est important dans cette
recherche, c’est le traitement de
l'interaction orale: est-ce qu’on peut faire
parler les apprenants par les orienter
vers la négociation ? Quelle sont les
influences et les rbles de la négociation
pour déclencher la parole et susciter les
interactions en classe? Ou si elle peut
exciter la provocation des interactions ?
Comment?

Du point de vue de la démarche
méthodologique, on exploite une activité
semi-guidée. Ces activités sont construites
de maniere a orienter les apprenants vers
la négociation pour évoquer la parole.
Etape par étape, 'enseignant essaie
de déclencher une verbalisation par les
processus de négociation. Enfin, on peut
dire que« Le processus de négociation
des assertions constitue certainement
une propriété importante de I'activité
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