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the language world even better and to 
thoroughly live up to the reviews of the first 
edition.

Many teachers recognise the usefulness 
of simple drawings in their teaching. For 
such teachers (and indeed for speech 
therapists, sociologists and anyone else 
whose work advantages: they are quick 
to do; their content can be determined 
exactly by you; they are easy to reproduce. 
But many teachers think they cannot 
draw! Or if they can draw they feel they do 
not have enough time. For these people, 
1000+ Pictures for Teachers to Copy is 
a unique and invaluable resource.

A clear introductory section on the basic 
techniques, such as stick figures and box 
drawings, is followed by over 1000 pictures 
which can be copied on to the blackboard, 
the overhead projector or worksheets.

The numerous themes and subjects 
covered by the illustrations include people, 
animals, everyday settings, common 
lexical sets, grammatical points and 
sequential narrative. A final, expanded 
section suggests ways in which teachers 
can use drawing in their teaching. A 
comprehensive index, which now includes 
American English, completes the book.

.

.
www roshdmag ir .

ریاضی

ریاضی
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Shahla Zarei Neyestanak

'An unrivalled classic' - British Book 
News

'A perfect resource'- Language Teacher

1000+ Pictures for teachers to Copy 
has become one of the best know and 
best loved books in the language teaching 
world... and beyond! Now, in its revised 
and enlarged form, it promises to serve 

1000+
 Pictures for
 Teachers to
Copy

.

.
. . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . . ... ...

.
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is ceaseless. I have experienced it in the 
writings of James Joyce, Virginia Woolf, 
and others. A text does not simply ‘reads’, 
it raises questions and incites answers. 
Often it is the user/reader that makes it 
talk.  We agree or disagree with the text. 
We wander away from it.  We underline, 
highlight, add footnotes, or write at its 
margins. Often what is jotted down on 
them is more interesting than the text itself. 
These texts encourage interactions. 

How does a periodical help?
The question may be complemented 

in two ways: First, do language teaching 
periodicals help teachers and teacher-
trainers do their task more effectively 
and with better understanding? Second, 
do they help them in their professional 
development and further learning? There 
seems to be a common consensus that 
they potentially do both. We follow that 
consensus and tend not to question it. 
We explain a few points and in the light of 
them make the assertion that periodicals 
more than any other resources have the 
potentials to help them achieve both. 

When a teacher’s education or training 
is formally over; the certificates issued, 
diplomas and degrees sealed and 
signed, a teacher is left with the following 
resources for further support: His/her 
own practice, learned and experienced 
colleagues, professional associations, 
published research, periodicals, and a few 
more. 

Periodicals share a few features. We 
refer to them in passing. Obviously, they 
are periodically published publications, 
thus they are open for change and 
development. They address a certain 
readership in a field of interest and enquiry. 
They have a board of directors and editors, 
they also get changed and reshuffled as 

time goes on and as thinking and practice 
in the field evolve and develop. 

Three items are pivotal in shaping their 
fame and fate: Their Board of Editors, 
Content Page, Contributors. Three items 
are in the forefront: titles of articles, its 
editorials, and the articles themselves.

The ‘Table of Contents’ Page
A periodical is very much like an 

anthology, unlike a novel, nobody start 
reading it from the first to the last page. 
The first page most readers check first 
is the table of contents page. After the 
periodical’s title, this page puts the readers 
in touch of its content. Many users of a 
periodical when they pick up one, they go 
to the Content Page. They have a certain 
topic or less often a certain author in their 
mind. They mentally tick the page number 
and if they have the time, they locate it 
and go straight to ‘read’ it. We should not 
overlook the importance of titles. 

The Editorial plays a crucial pivotal role 
in any periodical. The Editorial in any 
periodical not only could introduce the 
topic of each article it can, in a helpful 
manner, prepare and encourage readers 
to read each critically. It may attach a few 
questions to make its full reading possible 
and fruitful.

Some periodicals commission articles 
for publication. This, if it does not fall 
victim to certain theologies or beliefs, can 
be a useful practice. They can publish 
articles relevant to their readership needs. 
True advantage of periodicals over other 
resources available to teachers and 
teacher-trainers could be the fact that they 
are not based on the private experience 
of individuals, certain theologies of 
professional associations; they are not 
published once and for all; they are 
companions that constantly evolve and 
develop.

signed, a teacher is left with the following 
resources for further support: His/her 
own practice, learned and experienced 
colleagues, professional associations, 
published research, periodicals, and a few 
more.

Periodicals share a few features. We 
refer to them in passing. Obviously, they 
are periodically published publications, 
thus they are open for change and
development. They address a certain 
readership in a field of interest and enquiry. 
They have a board of directors and editors, 
they also get changed and reshuffled as 

Some periodicals commission articles 
for publication. This, if it does not fall 
victim to certain theologies or beliefs, can 
be a useful practice. They can publish 
articles relevant to their readership needs. 
True advantage of periodicals over other 
resources available to teachers and 
teacher-trainers could be the fact that they
are not based on the private experience 
of individuals, certain theologies of 
professional associations; they are not 
published once and for all; they are 
companions that constantly evolve and 
develop.
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satirical remark about ignorance. Its parody 
here could be: ‘I do not approve of anything 
that tampers with natural education. 
Natural education is like a delicate exotic 
fruit; touch it and the bloom is gone.’

Michael West and Henry Widdowson 
have introduced fresh ideas into foreign 
language study and pedagogy. M. West 
(1955, 1961) distinguished between 
‘factual languages’ and ‘language as 
behavior,’; he suggested a ‘realistic 
method’, based on a combination of the 
two. Distinguishing between ‘usage’ and 
‘use’ Widdowson suggested ‘language as 
communication. Here I am not basically 
concerned with foreign language 
learners only. I follow their ‘integrative’ 
approach. 

Here in this note I focus on foreign 
language teachers and teacher-
trainers as the subjects, and 
explain what I name as ‘talking 
texts’ and foreign language 
teaching periodicals may help 

them peel off foreignness of a foreign 
language: something they need doing in 
order to learn to use the foreign language 
for further learning and professional 
development. The practical suggestions 
made here are based on the convergence 
of theory of knowledge and integrative, 
and interactive approach to language 
pedagogy.

What is a talking text and talking 
contexts?

The notion of a ‘talking text’ 
or ‘talking contexts’ comes 

to me from ‘The Stream 
of Consciousness’, the 
proposition that ‘within each 

personal consciousness 
thought feels 

continuous’(W. 
James, 1890): 
Mind does not 
stay on a single 
track; its activity 



to listen carefully to what is happening.  
The words you hear are no longer poorly 
pronounced ‘words’. Their foreignness has 
gone. They are no longer terms, codes, 
but picturesque, functioning, meaningful 
‘things’.

Example 2
You are similar to the person described 

in example 1. You have been exposed 
to the foreign language at school as a 
school subject, like history, geography, 
biology, chemistry, etc. You have a 
modest storage of the vocabulary of the 
language; you know its word-formation 
and sentence construction rules. These 
have been assessed in many school 
examinations. One day, on the sidewalk 
of a street, a worried strange-looking 
foreigner approaches you, and asks you 
for something. You understand him, give 
him a few directions. The man is happy. He 
thanks you and disappears in the crowd. 
You feel your heart beats. It is a remarkable 

experience and much more different and 
deeper from the entire classroom dialogue 
recitations. Language comes alive in you.

Example 3
You are in the foreign land. You are 

staying in a student-hostel for graduate 
students. You are doing your higher-
education there. One day while under the 
shower you sing loud saying: “As mad as a 
hatter!” A native speaker passes by opens 
the door and seeing you there, slams the 
door apologizing: “Oh, I thought it was 
my brother Billy!” You are not disturbed. 
On the contrary, you are happy. A sign of 
recognition!

These examples are not to prove 
anything. One thing, however, may 
come out of them. They show in a proper 
context, under certain circumstances the 
foreign language can come closer to a 
real language. I do not approve spoon 
feeding. Oscar Wilde in his masterpiece, 
‘The Importance of Being Earnest’ has a 
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Later in our secondary school education, 
a foreign language, English in our case, 
is inserted into school curriculum. We 
are exposed to it through our language 
teachers and school textbooks. We, 
generally speaking, have a very different 
experience of a natural, though foreign, 
language. We take it, treat it, and assess it 
as one of our school-subjects.

Language is behavior and needs to 
be acquired. Acquiring language is an 
experience. Experience is knowledge or 
skill you gain because you have been 
doing it for a long time, in an appropriate 
context.

Foreign language needs to be known and 
learned. Knowing and learning of a foreign 
language is an experiment. It can be tested 
and evaluated.

I am not sure how clear the above ‘bold’ 
assertions are to you. I am comparing 
and contrasting ‘learning’ and ‘knowing’, 
learning through ‘experiencing’ and 
knowing through ‘experimentation’. A 
foreign language and your mother tongue 
both are ‘languages’. They must be used as 
language is used. A car is a car and must 
be used as a car. But your car is different 
from mine. I have to get used to driving it. I 
need to experience driving it for quite some 
time. Then I might learn to handle it as my 
own. Do not run away with it. This is only an 
analogy. Analogies have their own tricks. 
They belittle the differences and highlight 
one or two minor similarities.

Teachers of English as a foreign 
language and teacher trainers, more 
specifically non-natives, throughout their 
long years of studies, language pedagogy 
studies, have experimented on English 
as a foreign language and know what it 
is like as a foreign language. Have they 
experienced it as a real language? Do 
they need to? As teachers of English as 
a foreign language and teacher-trainers 

how can they learn from experiencing 
the language? I focus on these questions 
in the remaining part of this writing. I leave 
you here with another ‘bold’ assertion. I 
intend to hang my argument on its peg. 

Science unravels its mystery when it 
is proved through experimentation and 
realized through experience.

Here we come close to the question of 
this writing:

 
How do we peel off the foreignness of a 
foreign language?

Before we come with a well-worded 
answer to the question, let me cite 
a number of examples, personal 
experiences, and later I brief you with 
thinking of two pioneers in the field. I close 
this writing with references I make to my 
own thinking and ideas on the subject.

Example 1
You are living in a country where English 

is a foreign language. You are a non-native 
teacher of English and have the habit of 
listening to the news in English very often 
from international broadcasting news 
networks. It is news time. You turn on your 
shortwave transistor radio to listen to the 
news: there are all sorts of news from every 
corner of the world. You feel you are not 
much keen listening to them. The moment 
you decide to turn off the radio and go 
back to your work you notice a pause and a 
sudden change of news announcer. There 
is a newsbreak. A reporter reports directly 
from an airplane-crash site. The crash site 
is a residential area close to the airport. 
The names sound familiar, though poorly 
pronounced. It is your hometown. The 
airport is that small old airport for home 
flights just a short distance away from your 
house. As a saying goes: ‘you have two 
ears and now you borrow another one’ 
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How to Peel off the 
Foreignness of a

 Foreign Language

Foreword
English as a foreign language learned at 

school as a school-subject stays ‘foreign’: 
fails to shape and share experience. The 
language of journal articles, academic 
papers, and conference proceedings in 
English is equally prosaic and unreal. 
Non-native teachers of English as a 
foreign language in using this language 
and the resources for further learning and 
professional development experience 
serious problems. A periodical meant 
to interest these teachers and teacher-
trainers; an author who takes an 
‘interactive’ approach to research; and a 
learner who focuses on ‘learning’ rather 
than on ‘knowing’, each has the potential 
to play a crucial role in understanding and 
amelioration of these problems. 

In search of my notes on the topic, I came 
across the following sharp observation. I 
did not find any reference to any author. I 
expect it must be my own. No matter who, 
the author is, the note is interesting and 
revealing. It reads: 

“Have you ever borrowed a friend’s 
car for an out of city trip? What you 
experience on the road would be very 

similar to using another person’s 
language.” 

Is it not interesting? I like analogies. 
They teach lots in a nutshell. The car might 
be a new and a more expensive one, but 
nothing seems to be in the right place and 
functioning exactly like yours. Do not forget 
the analogy, but let’s deal with some hard 
facts. 

We grow into our language, we learn it, 
but do not remember how. We become 
conscious of it when we are sent to school 
for schooling and literacy. In school we 
become conscious of our language and 
the fact that there is another aspect to it: 
writing. It takes a long time, for some a 
number of years, to learn to sound the 
letters of the alphabet, read what we and 
others write and put on the paper what we 
want others to read. Since we learn to use 
this newly learned skill for our schooling, 
that is, learning school-subjects, taking 
school examinations, reading and writing 
messages, signs, letters, etc. we learn to 
use the skill unconsciously, very much like 
the spoken aspect of our language. With 
some, this does not take place easily or 
completely.

PhD in Applied Linguistics
Email: jbsadeghian@gmail.com
http:// jbsadeghian.wordpress.com

How to Peel off the 
Foreignness of a

 Foreign Language

Roshd & Teacher 

Education
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Answers to the Funny Riddles:
1. A piano!
2. Nothing!
3. Mississippi! 
4. A palm!
5. Add the letter G and it’s “GONE”!
6. Y!

Answers to the Vocabulary 
Games:

1. For instance!
2. I understand!
3. Fall asleep!
4. Balanced diet!

References:
Jokes: http://academictips.org/sblogs/jokes/ & http://www.

manythings.org/jokes/9979.html
Quotable quotes: http://www.goodreads.com/quotes/tag/

teachers & http://www.brainyquote.com/quotes/topics/
topic_education.html                

Riddles: http://www.manythings.org/jokes/9966.html & http://
www.funology.com/riddles/ & http://www.rd.com/jokes/
funny/riddles/which-is-the-most/#c_tag=riddles  

Proverbs: http://www.google.com/imgres?imgurl=http://
www.woodwardenglish.com/  

Games: http://whatsthesaying-answers.com/level-141/

CROOSWORDS: 

What are American English equivalents 
for these British English words?

Across
2. tube
4. banknote
5. maize
7. bonnet
8. tin
9. rubber
10. porridge

Down
1. torch
3. pub
4. accumulator
5. biscuit
6. barrister

1

7 8

6

4

10

2

5

9

3
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VOCABULARY GAMES

What phrases do the following pictures remind you of? It’s interesting both to play and to 
make students play these games!

(Check below for the answers.)

To have your 
head in the 

clouds
English
Idioms

MEANANG:
1. To be daydreaming 
and not paying attention 
to what is happening or 
being said.
2. To be out of touch with 
the everyday world and 
to be unrealistic because 
of it.
3. To have impractical 
ideas or dreams.

Wood ward
ENGLISHENGLISHTo put your foot

 in your mouth
TEnglish

Idioms

MEANANG:
To say or do something that 
offends, upsets or embarrasses 
someone else. To say something 
inappropriate.

EXAMPLE:
(Seeing Mary is larger than 
normal) 
John: So, when is the baby due?
Mary: I’m not pregnant!
(John just put his foot in his mouth)

Wood ward
ENGLISHENGLISH
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Junior: “No, but the kid who sits next to me 
was.”!!!

4. A guy says to his friend, "Guess how
    many coins I have in my pocket."
    The friend says, "If I guess right, will you  
    give me one of them?"
    The first guy says, "If you guess right, I'll 
    give you both of them."!!!

5. A: "I was born in California." 
    B: "Which part?" 
    A: "All of me."!!!

FUNNY RIDDLES
1. What has many keys but can't open any 

doors? 
2. Poor people have it. Rich people need it. 

If you eat it you die. What is it?
3. What has four eyes but can’t see?
4. What kind of tree can you carry in your 

hand?
5. How do you make the number one 

disappear?
6. Which is the most curious letter?

(Check below for the answers.)

PROVERBS

MEANING: 
To work from 
early in the 
morning until 
late at night 
with very little 
rest. To work 
more than 
you need to 
or should. To 
overwork.

EXAMPLE:
A: You look 
terrible! You 
should get some 
sleep.
B: I know. l've 
been burning the 
candle at both 
ends trying to get 
my presentation 
ready.

To burn the candle 
at both ends English

Idioms

Wood ward
ENGLISHENGLISH

Cat got your tongue?English
Idioms

This is a shortened form 
of: Has the cat got your 
tongue? 
This idiom is used to 
compel someone to speak, 
say something or give a 
response when they are 
(unusually) quiet. 
It is similar to saying: Have 
you nothing to say?

Wood ward
ENGLISHENGLISH
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- Ally Carter 

“An investment in knowledge pays the 

-Benjamin Franklin

“The whole purpose of education is to 

-Sydney J. Harris

JOKES

1. Physics Teacher: “Isaac Newton was 
sitting under a tree 
when an apple fell 
on his head and he 
discovered gravity. Isn’t 
that wonderful?”

Student: “Yes sir, if he had been sitting 
in class looking at books like us, 
he wouldn’t have discovered 
anything.”!!!

2. Teacher: “Here is a math problem. If your 
dad earned 300 dollars a week 
and he gave your mother half, 
what should he have?”

Student: “A heart attack.”

                                                            
3. Mother: “Why did you get such a low 

mark on that test?”
Junior: “Because of absence.”
Mother: “You mean you were absent on the 

day of the test?”
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PREFACE
It’s Fall again! What a wonderful season: 

colorful trees and cheerful classes! I’ve 
always wondered about this perfect 
coincidence of nature and humanity. We 
start teaching and learning right in the 
season where nature teaches us many 
lessons: to thank God for whatever He 
has bestowed us and to try to return the 
favor in a way. We all remember the days 
we learned reading and writing from our 
teachers. Now, it’s our turn to return the 
favor and teach. Happy Fall, Happy New 
Academic year, and Happy Life!   

Take photos of you and your students in 
the very first session of the class and email 
us. Our weblog is long waiting for your 
pictures, letters, and more! (azimi.hz@
gmail.com)

QUOTABLE QUOTES
“Books are the quietest and most 
constant of friends; they are the most 
accessible and wisest of counselors, 

- Charles William Eliot

“Those who educate children well are 
more to be honored than they who 
produce them; for these only gave 

-Aristotle

will learn much more from their caring 
 

- William Glasser

“The older I got, the smarter my 

English 
through Fun

f
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According to Decarrico 
(2001), implicit or “incidental 
vocabulary learning is 
learning that occurs when the 
mind is focused elsewhere, 
such as on understanding 
a text or using language for 

289)

Conclusion
In sum, learning vocabulary occurs 

both implicitly and explicitly. In implicit 
learning the mind is not focused on 
vocabulary, but elsewhere. Whereas in 
explicit learning learners’ attention is 
drawn towards vocabulary as a language 
item. The conditions of noticing, retrieval 
and elaboration pave the ground for 
explicit learning to occur. To enhance 
vocabulary learning, learners can be 
taught to research corpora through the use 
of concordancing programs. This inductive 
approach to learning is called Data 
Driven Learning (DDL). It helps learners 
internalize vocabulary.
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Activities which are based 
on concordance lines can be 
used as consciousness-raising 
tasks to provide learners with 
opportunities to discover 
language vocabularies before 
expecting them to produce 
them (Fox, 1998 & Willis, 1998) 

In the same line, Lamy and Mortensen 
(2012) recommend teachers to encourage 
their students to be more active in their 
vocabulary learning: depending on their 

level, they can be invited to discover 
new meanings, to observe habitual 
collocations, to relate words to syntax, or 
to be critical of dictionary entries. 

Activities which are based on 
concordance lines can be used as 
consciousness-raising tasks to provide 
learners with opportunities to discover 
language vocabularies before expecting 
them to produce them (Fox, 1998 & Willis, 
1998). Furthermore, they help learners to 
note the gap between their use of a word 
and the way(s) native speakers use it. 
Figure 2 shows an analysis activity of this 
type.
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Learners can be trained on how to use 
concordancers. By doing so, learners 
become their own researchers finding 
examples and developing their own rules 
for language learning. This approach is 
called Data Driven Learning (DDL) by Tim 
John.

Data Driven Learning (DDL) is 
an inductive approach to learning 
in which learners acquire an 
understanding of language patterns 
and rules by becoming more involved 

researching corpora, usually through 
the use of a computer-based 
concordancing program. Instead of 
studying patterns and rules, learners 
naturally internalize them. This 
approach can stimulate learners’ 
interest in language and give them 
a sense of empowerment and 
responsibility for their own language 
education. (Beatty, 2003, p. 61)

O’Keeffe, McCarty, and Carter (2007) 
add that this approach leads to forming 
generalizations. They cite Johns (2002) 
who saw DDL “as a process which 
‘confront(s) the learner as directly as 
possible with the data’, ‘to make the 
learner a linguistic researcher’ where 
‘every student is Sherlock Holmes’” (p. 24) 

One of the programs which 
can help us to identify the 
most typical meanings and 
patterns for each word is 

is an important tool (software) 
in corpus linguistics which   
  can find every occurrence of 
    a particular word or phrase

As far as teaching and learning 
vocabulary is concerned, Jiezhi and 
Jianhua (2013) state that in a classroom, 
a corpus and a concordancer can be 
used to discover and determine meanings 
of words and phrases; to identify useful 
phrases and unfamiliar collocations; to 
discriminate words with similar meanings.     

Lea rning
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be feasible.
Kennedy (1998) states that corpus-

based studies have repeatedly shown 
that the normal use of language 
includes “considerable use of recurrent 
prefabricated constructions” (p. 270). Due 
to these studies, the boundary between 
lexis and grammar has become much less 
clear. As a result, the focus of language 
teaching has shifted away from principled 
ways of learning vocabulary and grammar 
to learning how to do things with words. 
This has led to a “pedagogical emphasis 
on messages and the messengers rather 
than the linguistic system which carries 
them” (p. 281). Furthermore, the central 
role of the language teacher has shifted 
from being a source of knowledge to an 
organizer of tasks. 

Howatt and Widdowson (2004) add that 
corpus findings have found their ways to 
teaching materials shifting the focus of 
pedagogical attention from grammatical 
to lexical features. They maintain that the 
findings of corpus analysis demonstrated 
the “primacy of lexis as a determining 
factor in the patterning of usage” (p. 359) 
and that grammatical regularities are 
dependent on the lexis they are associated 
with. They conclude that these findings, 
which suggest “grammar is subservient to 
lexis” (p. 359) have brought new insights 
into the nature of language in use. 

To analyze a corpus, researchers have 
developed systems and software for the 
automatic analysis of texts in terms of 
grammar and meaning. The most basic 
format used in displaying information 
about the linguistic elements in a corpus is 
listing and counting. The lists produced by 
software are of different kinds ranging from 
simple word lists, to more sophisticated 
analysis (Kennedy, 1998).

One of the programs which can help us 
to identify the most typical meanings and 
patterns for each word is concordancer. 
Concordancer is an important tool 
(software) in corpus linguistics which 
can find every occurrence of a particular 
word or phrase. This idea is not new and 
many researchers over the years have 
manually concordanced the Christian 
Bible, for example, finding and recording 
every example of certain words. With a 
computer, we can now search millions 
of words in seconds. The search word or 
phrase is often referred to as the key word 
or node and concordance lines are usually 
presented with the key word/phrase in the 
centre of the line with seven or eight words 
presented at either side. These are known 
as Key-Word-In-Context displays (or KWIC 
concordances) (O’Keeffe, McCarty, and 
Carter, 2007). Concordance lines are 
usually scanned vertically (see Figure 1).

  

ether in northern Ireland is no different in a way then em what they were desperately
way

subject to study in college in fact it’s a way of life and you find this right
and how could he present things in such a way that he would persuade people
ul and the purpose of life is to live in such a way that when you die your soul is
t he was obviously he obviously lived a certain way of live and they wanted to know
lem that they had to deal with in a different way they couldn’t deal with it by
asically in football stadium that’s the easiest way
sking for you ok I find this the most effective way
speculative because there is no evidence either way
e theologian starts from the top and works his way
rts from the ground so it speaks and works its way
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Nation (2003) adds that meaning 
focused use of language encourages 
retrieval.  Nation (2005) recommends the 
following ways to help learners remember 
and retrieve previously met words.
1. Spend time on a word by dealing 

with two or three aspects of the word, 
such as its spelling, its pronunciation, 
its parts, related derived forms, its 
meaning, its collocations, its grammar, 
or restrictions on its use.

2. Get learners to do graded reading and 
listening to stories at the appropriate 
level.

3. Get learners to do speaking and writing 
activities based on written input that 
contains the words.

4. Get learners to do prepared activities 
that involve testing and teaching 
vocabulary, such as Same or different ?, 
Find the difference, Word and picture 
matching.

5. Set aside a time each week for word 
by word revision of the vocabulary that 
occurred previously. List the words 
on the board and do the following 
activities.

a) Go round the class getting each learner 
to say one of the words.

b) Break the words into parts and label the 
meanings of the parts.

c) Suggest collocations for the words.
d) Recall the sentence where the word 

occurred and suggest another   
context.

e) Look at derived forms of the words.

Explicit vocabulary learning 
occurs through instruction by 
which learners’ attention is 
focused on vocabulary

Elaborating is the third condition which 

strengthens the memory for an item. 

Receptive generative use and productive 
generative use lead to elaborating and 
enriching the memory. An example of 
the former is meeting a known word in 
listening or reading and an example of the 
latter is using a known word in contexts 
that the learners have not used it before.

Data Driven Vocabulary Learning
Willis (1998) asserts that “the study 

of language is often corpus based” (p. 
44) and that corpora provide a picture of 
language helping us describe the grammar 
and lexis of the language. 

“Corpus is a body of written text or 
transcribed speech which can serve 
as a basis for linguistic analysis and 
description” (Kennedy, 1998, p. 1). Hyland 
(2006) defines a corpus as “a collection of 
naturally occurring texts used for linguistic 
study” (p. 58). He adds that corpus does 
not present new theories about language, 
but it can provide fresh insights on features 
of language use. He asserts that corpus is  
a “more reliable guide to what language is 
like than human intuition” (p. 58). Corpus 
actually provides an evidence-based 
approach to language teaching and 
learning. 

From the 1920s, there was a tradition 
of word counting in texts to discover the 
most frequent and the most pedagogically 
useful words and grammatical structures 
for language teaching purposes 
(Kennedy, 1998).  According to Hyland 
(2006), frequency is central to corpus 
studies describing “the commonest use 
of the commonest words” (p. 59). The 
assumption is that if something happens 
often enough in the past, it is likely to occur 
in the future too. Therefore, predicting and 
categorizing the domain under study will 
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Nation believes that to enhance 
vocabulary learning three conditions need 
to be satisfied: noticing, retrieving and 
elaborating. Noticing plays an 
important role in the process of 
explicit learning (Schmidt, 1990, 
2001). In vocabulary learning, 
it involves paying attention to a 
word as a language element. 
It can be achieved through the 
following techniques:

such as putting the word in 
italics or bold type

the text, or in a glossary

in a list at the beginning of the 
text 

dictionary
The second condition is retrieval. It is a 

way of strengthening and establishing the 
learning. It can be receptive or productive. 
Nation (2003) elaborates on these two 
types of retrieval as 

[Retrieval] involves recalling the 
meaning or part of the meaning of 
a form when the spoken or written 
form is met (receptive retrieval), 
or recalling the spoken or written 
form in order to express a meaning 
(productive retrieval). (p. 396)

(keyword) based on similarity (phonologic 
or orthographic) with the L2 target word. 
Then a strong association must be 
constructed between the target word and 
the keyword. Finally, a visual image is 
constructed to strengthen the relationship 
between the keyword and the target word; 
a more bizarre image is more preferable 
because it helps the word to become more 
memorable (Decarrico, 2001). 

Explicit Vocabulary Learning
Explicit vocabulary learning occurs 

through instruction by which learners’ 
attention is focused on vocabulary. 
This kind of learning also significantly 
contributes to vocabulary development 
(Hunt & Beglar, 2002; Zimmerman, 
1997). To give a general picture of explicit 
instruction for vocabulary learning Hunt 
and Beglar state, “Explicit instruction 
involves diagnosing the words learners  
need to know, presenting words for the first 
time, elaborating word knowledge, and 
developing fluency  with known words” (p. 
258). They add that this kind of instruction 
is necessary for beginners whose lack of 
vocabulary limits their reading ability. 

According to Nation (2003), being 
familiar with the high frequency words is 
the “essential basis of all language use 
and deserves a great deal of attention 
in language teaching materials” (p. 395). 
Table one provides information about 
frequency words. 

Table 1: 

Vocabulary level Number of word families Percentage(% 
coverage of text Sources

High frequency words 2000 80 West (1953)

Academic vocabulary 570 10 Coxhead (2000)

Low frequency words 11,000 5

  Proper nouns - 4.5
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Beyond a certain point 
or proficiency in learning a 
foreign or second language 
the acquiring of any new 
vocabulary is probably going 
to be implicit than explicit. 
Many practitioners believe that 
vocabulary development is 
essentially what is known as an 
explicit—implicit continuum, 
where learners benefit from 
explicit or implicit learning 
depending on the stage of 
their language learning career. 
(p. 112)

According to Nation (2003), 
being familiar with the high 
frequency words is the 
“essential basis of all language 
use and deserves a great 
deal of attention in language 

Hunt and Beglar (2002) state extensive 
reading and listening encourage implicit 
learning. Research has confirmed that 
implicit vocabulary learning through reading 
occurs (Zimmerman, 1997). This kind of 
learning “can benefit language curricula 
and learners at all levels” (Hunt and Beglar, 
2002, p. 259). Low proficiency learners and 
beginners can benefit from graded readers 
because they will repeatedly be exposed to 
high frequency vocabulary. Nation (2003) 
recommends “reading at least one graded 
reader every week and at least five books 
at a level before moving to the next level” 
(p. 398).

Decarrico (2001) states that implicit 
learning will be greatly facilitated if 

learners use vocabulary learning 
strategies. Cunningsworth (1995) adds 
that coursebooks can teach learners 
strategies to cope with the unfamiliar 
words they encounter. Guessing from 
context is a case in point. Hunt and Beglar 
(2002) believe that learners need to know 
about 19 out of 20 words in order to guess 
successfully from context. Kelly (1990) 
asserts that since guessing from context 
fails to direct attention to word form and 
meaning, relatively little learning occurs. 
However, Hunt and Beglar add, “Although  
this strategy often may not result in gaining 
a full understanding of  word meaning  
and form, guessing from context may still 
contribute to vocabulary learning” (p. 262). 
Furthermore, more proficient learners 
use this strategy more effectively than 
low proficiency ones. Hunt and Beglar 
mentions Nation and Coady’s (1988) five 
step procedures for guessing as follows:
1. Determine the part of speech  of the 

unknown word. 
2. Look at the immediate context and 

simplify it if necessary.
3. Look at the wider context. This entails 

examining the clause with the unknown 
word and its relationship to the 
surrounding clauses and sentences. 

4. Guess the meaning of the unknown 
word. 

5. Check that the guess is correct. (p. 262-
263)

Mastering this strategy, “learners can 
begin to skip some of the steps and the 
other steps become more automatic” 
(Decarrico, 2001, p. 201).

Mnemonic devices or keyword method 
is another vocabulary learning strategy 
which helps “to link a word form and its 
meaning and to consolidate this linkage in 
memory” (Decarrico, 2001, p. 291). In this 
method first the learner chooses a word 
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Implicit Vocabulary 
Learning

Implicit learning 
mainly occurs in the 
area of vocabulary than 
other areas of language 
(Hulstjin, 2003). According 
to Decarrico (2001), implicit or 
“incidental vocabulary learning is 
learning that occurs when the 

mind is focused elsewhere, such as on 
understanding a text or using language for 
communicative purposes” (p. 289). Various 
researchers have asserted that learners 
should receive explicit instruction and 
practice for the first two to three thousand 
high-frequency words and beyond this 

threshold level, most low-
frequency words will 

be learned implicitly 
while reading or 

listening. The 
reason is that it 

is very difficult 
to guess the 
meaning of new 
words, unless 

many words 
on a page are 

known (Decarrico, 
2001). To explain this 

process, McDonough 
and Shaw (2003) refer 

to an explicit-implicit 
continuum:

Introduction
Vocabulary is central to language 

acquisition. In the past, vocabulary 
learning often received only implicit 
attention in many textbooks and language 
programs. However, the status of 
vocabulary is changing and now more 
emphasis is given to it. In what 
follows three approaches 
to teaching and learning 
vocabulary are presented 
along with some practical 
examples.
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Abstract
Vocabulary can be taught and learned in a variety of ways. The purpose of this paper is 

elaborating on three different approaches to teaching and learning vocabulary:  implicit learning, 
explicit learning and Data Driven Learning. Implicit learning mainly happens when the mind 
is not focused on learning vocabulary, but somewhere else, such as understanding a text. In 
contrast, explicit learning occurs through instruction by which learners’ attention is focused on 
vocabulary as a language item. Apart from explicit and implicit approaches to teaching and 
learning vocabulary, learning vocabulary through Data Driven Learning (DDL) is discussed in this 
paper. DDL is a kind of inductive learning approach through which learners become their own 
researchers finding examples and developing their own rules for language learning. Included in 
this paper are some practical suggestions for enhancing vocabulary learning through each of 
these three approaches.

Key Words : implicit learning, explicit learning, data driven learning, concordancer, consciousness-
raising
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flooding. It will also enhance their 
involvement and engagement 
with the learning process. It is 
also Interesting or fun for the 
students to know about what 
their friends and classmates 'can 
do' or 'can't do'. 
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for the students to use while doing the pair 
work. The students have to use question 
forms in practice 1 ,2 and give short yes- 
no answers.  In this activity they can talk to 
and about each other.

This activity can be done even in schools 
with lack or shortage of technical teaching 
aids like computers and so on. 

Procedure
Step 1: To prepare your students 

for doing the activity, it's better to first 
demonstrate the activity and practice the 
key words referring to abilities using the 
cards you have already prepared. If you 
have not prepared cards in advance you 
can first write four abilities on the board 
(e.g.: play football/make tea/…). Draw a 
small circle in front of each ability to put a 

cards which the students should make in 
the classroom.

Step 2: Demonstrate the activity with a 
student. Ask one of the students to come 
and stand beside you. Ask four questions 
about his/her abilities using the abilities 
your have listed on the board. For example 
ask the following questions:

Can you play football? or Are you good 
at playing football?

According to his/her answers, put a 

negative answers in front of each ability 
listed on the board 

Then to the class, talk about his/her 
abilities according to the information you 
have elicited through previous questions 
using the following sentences:

She/ He can …………. but she/he can't  
.………..
She/ He is good at ………….. /She/ He 

isn't good at ……………. 

Step 3: Arrange for pair work: student 
A and student B (Let them walk in the 
classroom and choose their partner 
freely). Ask your students to take a piece 
of paper and make a card like what you've 
shown on the board. Explain that they 
shouldn't show their cards to each other. 
If they face a problem in writing, they can 
consult you or their books. 

Step 4: Then ask student A (in all pairs) 
to ask questions about student B's abilities 
using

Can you ……?/Are you good at …….? 

negative ones in their cards. You should go 
around to monitor while students are doing 
the activity. Then they should change their 
roles and now it is students B's turn to ask 
questions about student A's abilities.

Step 5: When they finish asking 
questions, student A come to the board 
or stand up in his/her place and talk 
about his/her partner (student B) using 
sentences like: She/ He  can ……….and 
……….but she /he can't …………. or She/ 
He is good at …………. .

 
Conclusion 

This activity is one way through which 
a teacher can help students talk about 
their abilities. It is a multiple skills and 
systems activity through which learners 
can practice speaking, listening, reading 
and writing in order to complete the task. 
To do the activity the students will have 
to make efforts to pronounce the words 
correctly and write them with correct 
spelling.  They would also have to read 
when they asking questions using the 
ability cards. While doing the activity, they 
also hear the sentences about abilities 
several times. This would lead to input 
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 Quick guide
Key Words: pair work, ability, input, 

integrated skills ,input flooding (Key words 
are supposed to be the ones used in the 
lesson and are considered important for 
task completion: in this lesson the key 
words seems to be: play football, make 
tea, etc. All the abilities introduced in the 
book can be listed here. The purpose is 
to remind teachers that these are the key 
words that the students are supposed to 
work with.) 

Proficiency level: Beginners
Preparation time: 10 minutes 
Activity time: 30 minutes, depending on 
                           class size 
Materials: Blackboard, chalk, marker,  
                    paper, cards

Email: mahnaz_aseman@yahoo.com

Introduction
The major focus of this activity is on 

speaking but it also provides opportunities 
for practicing listening, reading and writing. 
As the activity is supposed to be done co-
operatively, it is challenging without being 
threatening and gives learners a chance 
to use language and learn from each 
other. It is intended to be used in teaching 
lesson 2 in grade 8. Each student should 
name four (or more, depending on your 
time and class size) abilities on a piece of 
paper and ask his/her partner about his/
her abilities. The alternative is that teacher 
can prepare some cards with pictures 
on one side and the ability related to that 
picture on the other side to demonstrate 
the range if abilities and to provide models 

One's Abilities      
Talking about
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Guidelines for Publishing in My Contribution
The column entitled My Contribution is a recent initiative which is intended to be a 

forum for sharing lesson plans and procedures for classroom activities. Our assumption 
is that all teachers have original ideas for running their lessons which work for them. We 
welcome a contribution which reflects an original idea. Ideas taken from teachers’ guides 
can be of no help unless they are sufficiently modified. The sign of an original idea is that 
it is a source of excitement and pride to the originator to the extent that he/she would 
like to tell others how it works. You can imagine yourself telling your colleague in a very 
simple clear language how you carry out the activity in your class in a stepwise manner. 
As your account is procedural it follows a certain structure which is different from the 
structure of a research article. The column includes instructions which tell the reader how 
to carry out the teaching activities like the ones one can find in a recipe. In some cases 
specially in the conclusion part you might want to provide a rationale for the activity by 
referring to the literature but this needs to be kept at a minimum. 

It should be noted that a lesson plan is the blueprint of those teaching activities that are 
to be done in the classroom to teach the textbook content with the aim of achieving its 
objectives. Every teacher tries to plan the content in his/her own style so that he/she can 
teach systematically and effectively. You can see the detailed guidelines for writing My 
Contribution in in the box below.

 a title, your name, affiliation, and email address;
 a “Quick guide” to the activity or teaching technique; 
 no more than 700 words excluding the appendixes; 
 an introduction (i.e. overview) followed by preparation and procedure steps and a 

conclusion.
It should be:

 in Microsoft Word format; 
 double-spaced with an extra space between sections.

Co-ordinator: Jafar Dorri
Email: Jafar_dorri@yahoo.com

My
 

Contribution
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Logical/
Mathematical

used (Armstrong, 2000). They should also 
know how to cater for the learners with 
different intelligence profiles and how to 
create a learning environment in which 
learning is enhanced. Knowing the multiple 
intelligences profile can also help students 
because they can identify the kinds of 
learning activities which can help them 
to learn well. Teachers, when trying to 
relate multiple intelligence theory to their 
practice in the classroom, should take into 
account this important fact that all students 
have various degrees of intelligence 
strengths. Therefore, they should create 
opportunities for all the students to utilize 
their different intelligence strengths to 
acquire knowledge more effectively.                   

Besides, MI theory 
provides its greatest 

contribution 

to assessment in suggesting multiple 
ways to evaluate students. The students 
can show the competence in a specific 
skill or domain in various ways and any 
instructional objective can be taught in 
at least eight different ways and they can 
also be assessed in at least eight different 
ways.

I know I will keep trying new ways 
of implementing MI in my classes, 
since teachers are always in search of 
something better to offer their students. I 
hope that other English teachers will want 
to face the challenge. It's absolutely worth 
the effort.
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presentation of materials. MI was used 
to make lessons more appealing to the 
students. Prior to implementation of 
multiple intelligence lessons, through 
teacher observation, I felt the need 
to make my class happier and more 
energetic. After incorporation of MI 
activities into my lessons, my students 
showed more excitement as they were 
presented to a variety of tasks. This 
exciting learning atmosphere could also 
lead to deeper understanding of the lesson 
being taught.

My experience using MI in my 
classes yielded successful 

It is my opinion that MI-
based vocabulary teaching 
practices is an invaluable tool 
to create a lively atmosphere 
in our classes and to improve 
engagement of the students 

Conclusion and recommendations
My experience using MI in my 

classes yielded successful results with 
my students. It is my opinion that MI-
based vocabulary teaching practices 
is an invaluable tool to create a lively 
atmosphere in our classes and to improve 
engagement of the students. MI- Based 
vocabulary teaching and learning takes 
into account designing various tasks 

which appeal to several intelligences 
and incorporate as many intelligences 
as possible. Designing tasks around MI 
theory helps students to engage and 
learn better. This MI friendly environment 
can make learning more enjoyable, more 
personally relevant and more motivating 
(Green & Tanner, 2005). 

MI theory can help teachers to expand 
their current teaching repertoires to include 
a broader range of techniques, materials 
and methods for reaching an ever wider 
and more various range of learners, since 
it may be that some students have not 
responded well in the past because their 
preferred intelligences 
were not being 
stimulated by 
the teaching 
approach 

Interapersonal
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To document bodily-kinesthetic intelligence

mime, cooperative games, 
communication with body language and 
hand signal, flashcards, drama, take a 
walk and read all the words you find or 
discuss the story

To document musical intelligence
playing recorded music, rhythms, songs, 
creating rhythms to practice vocabulary 
or reading/ choral reading, read the story 
with great emotion

To document interpersonal intelligence 

peer teaching, board games, letter 
writing/ pen pals, postcards, tape an 
interview with a significant mentor, 
surveys and polls, group writing projects, 
simulations, class newspapers, mailing 
list of yahoo groups, weblogs-wiki

To document intrapersonal intelligence  
reflection periods, journal keeping, goal 
setting session, options for homework, 
developing a family history, learning logs, 
weblogs

To document naturalist intelligence
background music, identifying and 
categorizing your surroundings or read 
articles about nature

Analysis of Results
As a result of performing tasks based 

on MI, aiming at creating an active class 
and  addressing student's boredom 
and passivity, during two-term time, the 
first grade students from Farzanegan 
high school  increased their degree of 
class participation, as measured by 
teacher observation. From my teaching 

experience, I realized that the basic 
concepts of MI theory conformed with my 
students’ needs and interests and could 
bring about a welcoming shift from an 
inactive learning environment to one rich 
with student interest and participation.

 In order to improve student 
involvement in class activities, I used 
multiple intelligence lessons to vary the 
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To document linguistic intelligence

audiotapes of reading or storytelling, 
word puzzles, reading skills checklist, 
writing activities, storytelling/ reading 
to class, vocabulary log, vocabulary 
activities, summarizing in your own 
words, journal keeping, letters/ notes, 
learning logs, dictionary, cloze passage, 
tape recording your words ,class 
newspapers,  weblogs,  mailing list of 
yahoo groups

To document logical-mathematical intelligence

word games on the board or smart 
board, classification and categorization 
of the words, word order activities/ 
scrambled sentences, word puzzles, 
describing charts and graphs, gap 
activities, Cloze passage, sequencing 
information/ outlining, explore the origins 
of words, “odd on out” game for words, 
write directions for a job, write headlines 
for a story, arrange pictures in a logical 
sequence

To document spatial intelligence 

imaginative storytelling, color cues, 
draw and paint, design a logo, visual 
presentations (video, slide photography), 
take a survey and put information in a 
chart, cut out words from a magazine and 
use them in a letter

Table 1: MI- Based Wocabulary Learning and Teaching Activities

Verbal/Linguistic Logical/Mathematical Visual/Spatial

Intrapersonal

8
Ways of 
Knowing

Interapersonal Naturalist Musical/Rythmic

Bodily/
Kinesthetic
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find out more about students' strengths 
and weaknesses as related to the learning 
process” (p.2).

Action Plan 
Applying MI to Teach and Learn 
Vocabulary

Vocabulary knowledge is critical to 
reading development (Qian, 2002); 
therefore, integration of an effective 
vocabulary instruction into the classroom 
is of paramount importance. Chapman 
(1993) states that students may capitalize 
on their strengths and improve on their 
weaknesses if teachers were aware 
of instructional strategies which give 
a greater variety of approaches using 
the same materials. MI Theory has the 
capacity to provide the students with 
a variety of vocabulary activities that 
stimulate different intelligences proposed 
by Gardner (1999) in order to make 
the learning process more 
accessible and the class 
environment livelier. 

To improve 
classroom environment 
and participation, 
the following action 
plan was created. 
First, the students 
were introduced to the 
concept of MI theory and 
provided with the accessible 
ways of discovering their own strongest 
and weakest intelligences using an MI 
inventory (e.g., Armstrong, 2000). The 
purpose was to make the students aware 
of their own intelligences and the areas 
of intelligence in which they exhibited 
strength. Then I discussed the findings 
with the students. I gave an explanation 
of the multiple intelligences to the whole 
class. This was intended to provide the 

students with the opportunity to identify the 
ways through which they could learn best.

Second, I presented to the students a 
list of vocabulary teaching and learning 
activities which wer categorized according 
to the eight types of intelligence. I 
developed instructional activities using 
the multiple intelligences for each session 
so that the students were presented to 
various ways of practicing vocabulary.  In 
order to maximize the use of the learners’ 
multiple intelligences, I tried to provide 
my students with opportunities to work 
on various vocabulary tasks. Students 
could be exposed to all eight performance 
tasks in an attempt to discover the areas 
in which they were most successful. Table 
1 depicts various kinds of MI- based 
vocabulary learning and teaching activities 
, many of which were incorporated into the 
class instruction and practiced during the 
sessions of the two consecutive terms.
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effectively meeting the learning needs of 
their students. MI theory is “an increasingly 
popular approach to characterizing the 
ways in which learners are unique and to 
developing instruction to respond to this 
uniqueness” (Richards & Rodgers, 2001, 
p. 123). The MI theory which introduces 
eight kinds of intelligences claims that 
these intelligence differences challenge 
an educational system that assumes that 
everyone can learn the same materials in 
the same way and that a uniform, universal 
measure suffices to test student learning 
(Gardner, 1991).  What follows are the 
distinct types of intelligence in Gardner’s 
Multiple Intelligences Theory. 

Linguistic: This area has to do with 
words, spoken or written language, 
reading, writing, telling stories, and 
memorizing words along with dates. 

Logical-mathematical: This area has to 
do with logic, abstractions, reasoning and 
numbers, critical thinking, and inductive 
and deductive learning. 

Spatial: This area deals with spatial 
judgment and the ability to visualize with 
the mind's eye. 

Bodily-kinesthetic: This area relates to 
the control of one's bodily motions and the 
capacity to handle objects skillfully, doing 
something physically and acting.

Musical: This area has to do with 
sensitivity to sounds, rhythms, and music 
and the ability to sing, play musical 
instruments, and compose music. 

Interpersonal: This area has to do with 
interaction with others and the ability to 
understand others. 

Intrapersonal: This area refers to having 
a deep understanding of the self and the 
areas of one’s strengths or weaknesses.

Naturalistic: This area has to do with 
nurturing and relating information to one’s 
natural surroundings.

Gardner's Theory of Multiple 
Intelligences has several implications for 
teachers. Armstrong (2000) states that 
one of the most outstanding features 
of MI theory of multiple intelligences is 
how to provide eight different potential 
pathways to learning. He further argues 
that “MI theory facilitates effective learning 
if a teacher is having difficulty reaching a 
student in the more traditional linguistic or 
logical ways of instruction” (p. 1). Teachers 
should think of all intelligences as equally 
important and try to present and teach the 
material in a style which engages most 
or all of the intelligences. All teachers 
must be encouraged to expand their 
pedagogical repertoires in order to reach 
different students linguistically, culturally, 
and cognitively. This is in great contrast 
to traditional education systems in which 
emphasis was put on the use of verbal 
and mathematical intelligences and other 
students with different talents and skills 
were almost ignored. To many teachers, 
MI model has the capacity to provide 
a framework of addressing learners’ 
differences and to help teachers reach 
many more students by activating their 
multiple intelligences (e.g., Armstrong, 
2000; Christison, 1998, Gardner, 1999). All 
students come into the classroom 
with different sets of developed 
intelligences. Therefore, many 
learning styles can be found 
within one classroom. 
Currie (2003) proposes 
that “Gardner's MI 
Theory could 
be used as an 
initial step (for 
teachers) in 
order to investigate 
the diversity which exists 
in every classroom, to 
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  and Student Engagement

Statement of the Problem  
Looking around the room, talking with 

their classmates, or not following along 
with instruction indicated that my students 
got frustrated at class activities and 
lacked the focus needed during class 
time. Directions sometimes needed to be 
repeated and keeping some students on 
task was a continual struggle. Through 
teacher observation, I could sense the 
lack of a lively class atmosphere where my 
students didn’t participate actively in class 
activities and were not engaged learners 
They got bored easily and lost their 
concentration. These observations pointed 
out that the class environment required 
a change and the student involvement 
needed improvement.

After having read a number of books 
and articles about multiple intelligence 
(MI) theory, I was intrigued by the idea 
of implementing MI in my classes in the 
hope of creating a learning environment in 
which students find themselves motivated 
and engaged enough. I could see that 
some of my students had different talents 

in various fields, such as storytelling, 
singing, roleplaying, or painting; therefore, 
to encourage them, I incorporated dozens 
of different methods into my teaching style. 
Gross-Davis (1993) states that classroom 
environment depends on teacher 
enthusiasm for the subject matter. Some 
students need the teachers to stimulate 
them. She also adds that "whatever level 
of motivation your students bring to the 
classroom will be transformed, for better or 
worse, by what happens in the classroom" 
(p. 1). Incorporating MI lessons into my 
class aimed at finding whether MI based 
teaching strategies can engage the 
students more in class activities as they 
are supposed to be introduced to many 
ways of knowing and doing.

The Solution Strategy
Background to Using Multiple 

Strategies in the Classroom
Since Howard Gardner created the 

Multiple Intelligences (MI) Theory, it has 
been embraced by foreign language 
teachers as a tool for understanding and 
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              Improving Class Environment  
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Abstract
The present paper describes how the use of multiple intelligence based teaching strategies 

creates a more lively class environment and increases students’ involvement. My students, who 
were first graders in Farzanegan High school, usually felt bored in their English class especially 
vocabulary lessons because the traditional teaching-learning habits such as trying to learn by 
heart or learning passively through the teacher’s explanations were in use. Reviewing research 
conducted on Multiple Intellingences (MI) implementation in English classes, I began action 
research which included applying MI-based vocabulary teaching-learning techniques and 
observing my class so as to elicit my students’ positive response through their engagement with 
class activities. My action research aimed at finding the answer to the question: “Does integrating 
MI into my English classes create a more lively atmosphere in class, and if so, how?” Integrating 
multiple intelligences to my teaching and exposing the students to different kinds of vocabulary 
teaching activities resulted in a fresher environment where students were more active and 
enthusiastic about participating in class activities. In this study, I suggest that teachers should 
be able to use Multiple Intelligences based teaching  strategies as an alternative to traditional 
teaching strategies in motivating students and creating enjoyable learning environments.

Key Words: multiple intelligence, MI vocabulary learning, theory
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Depuis l’histoire, les femmes étaient 
obligées d’accepter cette pensée et 
maintenant c’est une norme sociale.

Saideh: par exemple, pour moi, j’aime 
étudier, faire le ménage, avoir les enfants, 
et je sais que le mariage me donne plus de 
responsabilité que mon mari.

Solmaz: mais ton mari doit t’aider.
Fourough: ce n’est pas une règle fixe, 

parce qu’il y a beaucoup de femmes qui 
n’aiment pas travailler, elles aiment être 
libre.

Solmaz: non… non… 
Roxana: non… pourquoi les hommes 

n’aiment pas travailler dans la maison ? 
Parce qu’ils …

Solmaz: parce qu’ils ne pensent pas qu’il 
faut travailler…

Fourough: mais aujourd’hui, beaucoup 
de jeunes hommes font le ménage. 

Roxana: et parce que les femmes 
pensent qu’elle doit être une mère…

Solmaz: les hommes ne sont pas plus 
intelligents que les femmes…

Mansooreh: ils sont égaux… mais les 
femmes pensent qu’elles doivent se 
sacrifier…

Saideh: je pense que la nature des 
hommes et des femmes est différente. 
La nature de femme a un sentiment de 
s’occuper, de penser aux enfants et faire, 
et faire …

Fourogh: chauffer
Saideh: oui, faire chauffer l’ambiance de 

la maison, mais les hommes pensent qu’ils 
doivent travailler et gagner d’argent.

Solmaz: oui, je suis d’accord que 
les hommes garantissent la protection 
financière et les femmes garantissent la 
protection affective mais… 

Mansooreh: mais les hommes doivent 
aider leurs femmes à progresser… 

Annexe 2: les bandeaux publicitaires
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indirectement. Aussi, nous avons 
constaté que leurs identités culturelles 
se manifestent dans les échanges. 
Ce qui nous met en présence d’une 
classe animée avec les apprenantes 
motivées, compétentes et performantes. 
La négociation ouvre donc une voie vers 
le plaisir de s’exprimer pour convaincre 
l’autre ou pour se laisser persuader. Avec 
la négociation, la productivité des élèves 
augmentent étant donné qu’ils cherchent 
à raisonner et à se justifier par divers 
moyens. C’est ce que nous avons pu 
observer au cours de l’analyse de notre 
corpus. 
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Annexes 
Annexe 1: la transcription

Solmaz: les hommes n’aiment pas que 

les femmes progressent.
Mansooreh: ils pensent à leurs progrès…
Saideh: plus que les femmes.
Solmaz: ils n’ont pas la responsabilité de 

faire le ménage…
Fourough: ou garder les enfants.
Roxana: dans notre culture, si un homme 

dit que je ne peux pas rester à la maison 
pour garder les enfants et faire le ménage, 
c’est normal… mais si une femme dit le 
même, on lui reproche que ton travail est 
plus important que ton enfant ou ton mari ?

Saideh: mais il faut pas oublier que les 
femmes aiment les enfants plus que les 
hommes.

Solmaz: dans la vie, il y a plus de 
responsabilités pour les femmes que les 
hommes. Mais pourquoi ?

Mansooreh: et ça empêche des femmes 
d’avoir autant de réussite que les hommes.

Solmaz: et les hommes peuvent se 
concentrer sur leurs buts.

Fourough: on doit accepter que les 
enfants ont besoin plus de leurs mères 
que leurs pères. Les mères sont plus 
influentes. Alors, les femmes doivent faire 
le sacrifice.

Solmaz: non, si les hommes font 
quelques travaux dans la maison, les 
femmes peuvent faire quelques choses 
qu’elles aiment mais les hommes n’aiment 
pas les aider.

Fourough: non, ça dépends. Je pense 
quand une femme accepte se marier et 
avoir des enfants, elle doit accepter ses 
responsabilités.

Mansooreh: non, je ne suis pas d’accord. 
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les plus variées et augmenter leur 
performance. 

Pour entraîner une motivation plus forte 
de la part des élèves, on peut employer 
la négociation conversationnelle comme 
l’un des processus de l’apprentissage. 
L’enseignant doit orienter les apprenants 
vers un désaccord et même un débat.

Tout d’abord on constate l’absence 
de l’alternance des tours de parole, les 
changements successifs de thèmes traités 
et les interruptions. Cela nous montre la 
motivation des apprenantes pour participer 
à l’interaction. 

Il est indéniable que la 
négociation présente des 

notre corpus analysé, les 
apprenantes interprètent les 
bandeaux publicitaires et 
donnent leurs idées de façon 

ces bandeaux plutôt pour les 
situations de communication 
où le cours de l’échange est 

Effectivement, on observe que les 
apprenantes assistent à l’interaction sans 
qu’elles soient forcées. Elles se trouvent 
dans une négociation et cela les conduit 
vers une authenticité. Les motivations 
indiquées ici sont les motivations 
intrinsèques. Les apprenantes se plaisent 
à participer et elles trouvent cette 
interaction intéressante. Par conséquent, 
on peut parler de plaisir d’apprendre et 

elles font des efforts pour améliorer leurs 
français dans l’espoir de pouvoir parler 
avec plus de confiance et d’aisance. 
Elles donnent des exemples d’elles-
mêmes pour convaincre les autres et cela 
témoigne de leur authenticité. Elles agitent 
comme les apprenantes compétentes et 
performantes quand elles reformulent les 
énonces des autres. Cette reformulation 
aide les apprenantes à mieux comprendre 
et à améliorer leur compétence langagière.

Conclusion 
Il est indéniable que la négociation 

présente des intérêts didactiques. Dans 
notre corpus analysé, les apprenantes 
interprètent les bandeaux publicitaires et 
donnent leurs idées de façon interactive. 
On peut utiliser ces bandeaux plutôt pour 
les situations de communication où le 
cours de l’échange est ouvert. 

Comme nous constatons, cette 
situation de négociation favorise la prise 
de parole entre les apprenantes. Ici, 
les bandeaux publicitaires fondent un 
échange de points de vue entre elles. 
L’interaction, à partir de ces 
bandeaux publicitaires, et le 
procédé de négociation 
conversationnelle 
animent le cours 
et encourage 
les apprenantes 
à s’exprimer 
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explicitement l’intervention de la culture 
dans sa propre idée. Alors, l’interprétation 
de l’apprenante témoigne de son identité 
culturelle. 

L’influence des éléments 
linguistiques

Nous avons déjà indiqué que le 
désaccord comme la source d’une 
négociation, peut être relatif aux niveaux 
différents de l’interaction: l’alternance des 
tours de paroles, l’adresse, les thèmes 
traités, les reformulations, les signes 
manipulés, etc. Dans notre corpus, nous 
observons la présence de ces éléments 
linguistique pendant l’interaction. 

Juste au moment où les apprenantes 
ont lu les bandeaux, Solmaz et 
Mansooreh qui ont eu une idée négative 
des responsabilités des hommes, 
commencent l’interaction ensemble. La 
conversation progresse par l’intervention 
de Saideh, Fourough et Roxana. Mais 
l’alternance des tours de parole n’est plus 
prédictible. Il n’y pas une règle précise 
entre les participantes, et la durée de 
la parole de chacune est différente. Les 

apprenantes maintiennent et gardent 
la parole selon leurs intérêts et leur 
persistance. Même, elles se coupent la 
parole. Et parfois elles parlent en même 
temps. 

Par rapport au domaine linguistique, 
nous avons observé aussi la reformulation 
et la reprise de paroles entre les 
apprenantes afin de s’exprimer mieux. 
Et aussi, nous avons constaté que les 
apprenantes s’entraidaient pour se 
permettre de compléter la parole ou 
de trouver un mot quand il y a «panne 
lexicale» (1999:79). Dans l’extrait suivant, 
nous pouvons remarquer cela:  

Saideh: je pense que la nature des 
hommes et des femmes est différents. 
La nature de femme a un sentiment de 
s’occuper, de penser aux enfants et faire, 
et faire …

Fourogh: chauffer
Saideh: faire chauffer, ok oui, faire 

chauffer l’ambiance de la maison, mais les 
hommes pensent qu’ils doivent travailler et 
gagner d’argent.

Barthomeuf croit que dans ce cas «l’un 
des interlocuteurs se met en position 
d'apprenant et l'autre assume le rôle de 
l'expert.» (1991: 253).

Une interaction motivée et 
authentique 

Ce qui est important pour un enseignant 
d’une langue étrangère, c’est d’avoir 
une classe motivée pour obtenir un bon 
résultat et élever les capacités et les 
compétences des apprenantes. Afin 
d’avoir des apprenants compétents et 
performants, il faut les conduire vers une 
interaction authentique. Il faut motiver les 
apprenantes pour proposer les activités 

Salut!
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interprétations d'un cliché révèle la 
diversité des points de vue produits par 
la variété des trajectoires sociales et 
personnelles relatives à chaque individu» 
(2007:19). 

Les apprenantes construisent 
l'interprétation en mettant en relation 
le sujet avec leurs univers culturels de 
référence. Des traces d'une identité 
culturelle apparaissent dans les 
références des interlocutrices à des 
productions culturelles. Il s'agit d'un 
dispositif interprétatif renvoyant à un 
ensemble de connaissances qu’elles ont 
déjà eu, à leurs expériences et à leurs 
relations personnelles. On observe des 
manifestations de l'identité des apprenants 
dans cet extrait:

Mansooreh: non, je ne suis pas d’accord. 
Depuis l’histoire, les femmes étaient 
obligées d’accepter cette pensée et 

maintenant c’est une norme sociale.
Saideh: par exemple, pour moi, j’aime 

étudier, faire le ménage, avoir les enfants, 
et je sais que le mariage me donne plus de 
responsabilité que mon mari.

En premier lieu, par l’emploi de la 
proposition  «Depuis l’histoire, les 
femmes» Mansooreh évoque une 
référence culturelle qui repose sur l’histoire 
de cette pensée. Elle met en relation 
le sujet avec ses connaissances. Et en 
deuxième lieu, Saideh négocie avec les 
autres pour donner l’exemple de sa propre 
idée, de sa propre vie. Elle manifeste des 
traces de son identité culturelles. 

Dans un autre exemple, Roxana donne 
son interprétation en utilisant la proposition 
«dans notre culture». Elle met en évidence 

Nous allons      parler 
Nous sommes 

ravis camarades 

de classe
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Chacune garde son idée et accepte aussi 
l’idée de l’autre. 

Dans ce support l’enseignante 
ne cherche pas à enseigner 
une signification ou une 
information selon les 
bandeaux publicitaires 

Si on peut résoudre ce désaccord?
Pour résoudre le désaccord, on 

va s’orienter vers l’ajustement ou la 
négociation. L’ajustement peut être 
considéré comme une micro-négociation 
qui est très fréquent dans la conversation 
quotidienne. Et si la négociation aboutit, 
ceci montre que l’on a tenté de se mettre 
en accord avec les différents procédés. 

Dans l’exemple précédent, nous 
remarquons l’énoncé de Solmaz «oui, je 
suis d’accord». Elle n’insiste plus sur sa 
position, mais seulement sur une partie 
de son idée parce qu’elle continue par 
le terme «mais…». Donc, dans le même 
exemple nous avons l’ajustement et aussi 
la négociation sur l’idée principale. 

Dans notre corpus, la négociation 
se déroule presque tout au long de 
l’interaction. Et cela construit plutôt les 
macro-négociations.

Le désaccord se montre par l’emploi les 
termes comme «mais, non, je ne suis pas 
d’accord, ça dépend, par exemple pour 
moi, …». Ainsi, les variations dans les 
opinions contribuent au débat entre les 
apprenantes.  Ces dernières cherchent 
de se mettre en accord par les différents 
procédés. Elles tentent de convaincre 
les unes et les autres. Elles posent les 
questions comme «Dans la vie, il y a plus 

de responsabilités pour les femmes que 
les hommes. Mais pourquoi ?». Elles 
insistent sur leurs idées et répètent la 
même idée par de différents énoncés 
comme «Mais il faut pas oublier que les 
femmes aiment les enfants plus que les 
hommes.», «On doit accepter que les 
enfants ont besoin plus de leurs mères 
que leurs pères. Les mères sont plus 
influentes. Alors, les femmes doivent faire 
le sacrifice».  Et en fait, elles se trouvent 
en désaccord sur le contenu des idées: 
«dans la vie, il y a plus de responsabilités 
pour les femmes que les hommes.», «les 
hommes peuvent se concentrer sur leurs 
buts.». 

Mais il semble qu’il n’y a aucune 
orientation vers un accord ou une solution 
à la conciliation. Personne ne rejoigne 
la position de l’autre. Même parfois il y 
a des disputes entre les apprenantes 
selon le ton, les tours de paroles et les 
interruptions. A la fin de l’interaction 
Solmaz répond: «Oui, je suis d’accord 
que … mais…». Ainsi, chacune garde 
sa position et les apprenantes terminent 
seulement par « une coexistence 
pacifique».

L’influence des éléments culturels
Comme nous savons l'analyse des 

interactions nécessite l'articulation de 
différents champs disciplinaires. L’un de 
ces champs disciplinaire est l’identité 
culturelle de chaque personnage. 
Généralement la discussion sur 
l’interprétation d’un sujet suscite des 
réactions culturelles. 

En anthropologie, S. Conord souligne 
que:

«L’expression des différentes 
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femmes peuvent faire quelque chose 
qu’elles aiment mais les hommes n’aiment 
pas les aider.

Fourough: non, ça dépends. Je pense 
quand une femme accepte de se marier et 
d’avoir des enfants, elle doit accepter ses 
responsabilités.

Dans cet extrait, nous constatons la 
cristallisation de désaccord. Chaque 
participante maintient sa position. 
Fourough suggère son opinion. Elle 
confronte le désaccord de Solmaz. Mais 
cette idée est aussi contestée. Fourough 
insiste pour la deuxième fois avec une 
autre proposition sur son opinion. La 
confrontation des différents points de vue 
amène ainsi les apprenantes à justifier 
leurs opinions par des arguments.

 Les désaccords implicites et 
explicites

Dans les exemples précédents nous 
avons remarqué les désaccords tout à fait 
explicites. Les participantes commencent 
à se communiquer par l’emploi du terme 
« non ». Par exemple dans l’exemple 
suivant:

Fourough: non, ça dépend. Je pense 
quand une femme accepte se marier et 
avoir des enfants, elle doit accepter ses 
responsabilités.

Et les macro-désaccords 
concernent plutôt les opinions 

Il est à noter que la 
cristallisation de désaccord 
porte le plus souvent sur les 
macro-désaccords

Mansooreh: non, je ne suis pas d’accord. 
Depuis l’histoire, les femmes étaient 
obligées d’accepter cette pensée et 
maintenant c’est une norme sociale.

Comme nous voyons, Fourough révèle 
ses désaccords explicitement. Elle 
emploie le terme exact pour manifester 
ses oppositions par « non ». Dans la 
dernière proposition, Mansooreh montre 
son opposition plus forte que les autres. 
Alors, nous constatons que le désaccord 
est manifesté explicitement par chacune 
des participantes et en progressant sur 
l’interaction, on observe qu’il n’y a pas de 
signes d’orientation vers un accord. Au 
contraire, la négociation s’oriente plutôt 
vers un débat.

Saideh: je pense que la nature des 
hommes et des femmes est différents. 
La nature de femme a un sentiment de 
s’occuper, de penser aux enfants et faire, 
et faire chauffer l’ambiance de la maison, 
mais les hommes pensent qu’ils doivent 
travailler et gagner d’argent.

Solmaz: oui, je suis d’accord que 
les hommes garantissent la protection 
financière et les femmes garantissent la 
protection affective mais… 

Mansooreh: mais les hommes doivent 
aider leurs femmes à progresser… 

Il y a un désaccord implicite par la 
phrase «je pense que la nature des 
hommes et des femmes est différente...». 
Saideh n’est pas en accord avec Solmaz 
et Mansooreh qui croient que « les 
femmes pensent qu’elles doivent se 
sacrifier». Pourtant elle s’exprime de 
manière plutôt implicite, d’une manière 
un peu réservée. Enfin, les participantes 
ne sont pas idéalement en accord, mais 
elles arrivent à une coexistence pacifique. 
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à échanger leurs points de vue sur 
les 3 bandeaux. Etape par étape, les 
désaccords se manifestent. Cela conduit à 
la mise en place d’un débat qui commence 
par la proposition de Saideh «mais il faut 
pas oublier que les femmes aiment les 
enfants plus que les hommes.» et continue 
par des autres:

Fourough: on doit accepter que les 
enfants ont besoin plus de leurs mères 
que leurs pères. Les mères sont plus 
influentes. Alors, les femmes doivent faire 
le sacrifice.

Solmaz: non, si les hommes font 
quelques travaux dans la maison, les 

femmes peuvent faire quelques 
choses qu’elles aiment mais 

les hommes n’aiment pas 
les aider

….
Cet extrait met en 

évidence le désaccord entre 
les apprenantes. Chaque 

énoncé commence par l’emploi 
du terme «non». Chacune réfute 

l’autre et le désaccord se renforce tout au 
long de l’interaction. 

On constate ainsi que l'interprétation 
de chaque apprenante concernant 
le sujet des bandeaux est différente. 
Ces désaccords donnent lieu à une 
négociation conversationnelle. Cette 
dernière cherche des processus qui visent 
à résoudre ce différend. Cette négociation 
peut mener à une solution négociée avec 
ajustements (Traverso, 2004: 146), ou bien 
un locuteur peut adhérer à la position d'un 
autre. Dans d'autres cas, les positions sont 
maintenues et la négociation n'aboutit pas.

Dans notre exemple, les désaccords 
sont de natures différentes. Nous les 

analyserons sous les deux catégories: 
micro-désaccord et macro-désaccord, 
désaccords implicites et explicites.

 Micro-désaccord et macro-
désaccord

Des micro-désaccords portent plutôt sur 
les référents, les signifiants, le ton et les 
tours de parole. Cet exemple nous montre 
un micro-désaccord sur les tours de parole 
et les interruptions:

Fourough: ce n’est pas une règle fixe, 
parce qu’il y a beaucoup de femmes qui 
n’aiment pas travailler, elles aiment être 
libre.

Solmaz: non… non…
Roxana: non… pourquoi les hommes 

n’aiment pas travailler à la maison ? Parce 
qu’ils …

Solmaz: parce qu’ils ne pensent pas qu’il 
faut travailler…

Nous observons les interruptions et les 
tours de paroles entre les apprenantes. 
Quand Roxana pose sa question, Solmaz 
l’interrompe par sa raison. Chacune 
veut défendre ses idées. Elles parlent 
simultanément et s’interrompent. Il n’y a 
pas une règle précise pour les tours de 
paroles.

Et les macro-désaccords concernent 
plutôt les opinions et les rôles 
interactionnels. Il est à noter que la 
cristallisation de désaccord porte le plus 
souvent sur les macro-désaccords.

Fourough: on doit accepter que les 
enfants ont besoin plus de leurs mères 
que leurs pères. Les mères sont plus 
influentes. Alors, les femmes doivent faire 
le sacrifice.

Solmaz: non, si les hommes font 
quelques travaux dans la maison, les 
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Contre-Prop, la négociation est en quelque 
sorte étouffée dans l’œuf: ainsi que l’on a 
parlé d’obtenir un simple ajustement. Si 
A rejette cette Contre-Prop et maintien sa 
proposition initiale, il y a « cristallisation du 
désaccord » selon Traverso (1999: 76) et 
c’est l’amorce d’une négociation.

Alors, «schématiquement, toute 
négociation a sa source dans un 
problème, qui donne lieu à une initiative 
d’un locuteur ; cette initiative appelle une 
réaction favorable de l’interlocuteur ; le 
locuteur peut alors clore la négociation 
en manifestant son accord...» (Roulet, 
1985: 8). Donc, pour que l’on puisse parler 
de négociation, il faut l’existence d’un 
désaccord et la recherche d’un accord. 

Ce désaccord, comme la source d’une 
négociation, peut être relatif aux différents 
niveaux de l’interaction: «les signes 
employés», «sa structuration locale 
(les tours de parole)», «sa structuration 
globale, particulièrement sa clôture», 
«ses thèmes», «les opinions avancées» 
par des discussions et des débats, «les 
rôles interactionnels» (Véronique Traverso, 
1999:75). On peut les distinguer en 
diverses parties: le macro-désaccord et le 
micro-désaccord, le désaccord explicite 
ou implicite.

En effet, l’analyse de notre corpus sera 
caractérisée à l’aide des outils présentés. 
On s’appuiera également sur les analyses 
propres aux interactions en classe de 
langue.

Une activité semi-guidée
Dans ce support l'enseignante ne 

cherche pas à enseigner une signification 
ou une information selon les bandeaux 
publicitaires. L'interaction favorise la 
communication directe entre apprenantes 
qui ont des interventions initiatives. 

L'analyse de la distribution de la parole 
met en évidence la présence de prises 
de parole auto-sélectionnées. L'exemple 
suivant témoigne d'une construction 
collective sans l’intervention de 
l'enseignante:

Solmaz: les hommes n’aiment pas que 
les femmes progressent.

Mansooreh: ils pensent à leurs progrès…
Saideh: plus que les femmes.
Ces échanges sont marqués par une 

communication entre apprenantes. On 
observe une progression dans l'échange. 
Ce scénario est construit par plusieurs 
apprenantes. Comme V. Bigot note, dans 
le corpus qu'elle analyse, la présence de 
longs passages sans l’intervention de 
l'enseignante:

«Les tours de parole sont auto-
sélectionnés et non pas attribués par le 
professeur, comme c'est souvent le cas 
dans un cours de langue» (1996: 35).

Dans notre corpus, les interactions 
révèlent aussi une construction 
collective sur le contenu du sujet. 
Saideh et Fourough ont beaucoup de 
points communs. Nous avons Solmaz 
et Mansooreh qui sont contre Saideh et 
Fourough. Alors les unes complètent les 
énoncés des autres. Elles répètent aussi 
des termes et des idées employés par 
leurs pairs:

Solmaz: dans la vie, il y a plus de 
responsabilités pour les femmes que les 
hommes. Mais pourquoi?

Mansooreh: et ça empêche des femmes 
d’avoir autant de réussite que les hommes.

Solmaz: et les hommes peuvent se 
concentrer sur leurs buts.

La présence de désaccords et 
l’élaboration d’une négociation 

En ce lieu, l'activité incite les apprenantes 
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On va avant tout caractériser 
les ingrédients de la négociation 
conversationnelle telle qu’ils sont définis 
par Kerbrat-Orecchioni: «1- Un groupe 
d’au moins deux négociateurs, 2- un objet 
à négocier, 3- un état initial, 4- la mise 
en œuvre de procédures pour tenter de 
résorber le désaccord, 5- un état final. 

»(2005: 94-95) 
Toute négociation se ramène à un 

schéma général. Nous présentons ici le 
schéma de négociation conversationnelle 
selon Kerbrat-Orecchioni (2005: 98): 
1- A fait à B une proposition (Prop). 2- B 
conteste cette proposition (Contre-Prop) 
3- Si A accepte immédiatement cette 
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pédagogique » (Trognon, 1993:118). Il est 
aussi à noter que pour rendre notre corpus 
vraisemblable, nous avons rapportés les 
propos des participantes sans correction. 

La négociation conversationnelle et 
la démarche méthodologique pour 
analyser le corpus

« Série d'entretiens, d'échanges de 
vues, de démarches qu'on entreprend 
pour parvenir à un accord, pour conclure 
une affaire. » (Le Petit Robert, 1991)

Dans l’expression « négociation 

conversationnelles », le terme de « 
négociation » prend un sens particulier. 
C’est une autre conception de la « 
négociation » dans la vie de tous les 
jours. En d’autre terme, on peut dire que 
quand il y a un désaccord dans la vie 
quotidienne, les procédés négociables 
pour parvenir aux accords nous donnent 
une négociation conversationnelle. 
Véronique Traverso, Kerbrat-Orecchioni 
sont des linguistes les plus importantes 
qui s’intéressent à la négociation 
conversationnelle.
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Résumé
Le présent article propose une étude sur la négociation conversationnelle dans les classes de 

FLE. Ce qu’on entend de la négociation conversationnelle, c’est la présence de désaccord dans 
la vie quotidienne et les procédés négociables pour parvenir aux accords.

Dans cette recherche, le débat entre les apprenantes porte surtout sur leurs points de vue. 
D’abord des désaccords comme la source de négociation ont été étudiés. Ensuite les natures 
différentes de désaccords (micro-désaccord et macro-désaccord, désaccords implicites et 
explicites) et ses aspects diverses (des identités culturelles, des éléments linguistique) ont été 
analysés. Aussi les procédés négociables ont été vérifiés dans cet exemple.

Et enfin, l’article nous présente l’influence de ce procédé dans l’apprentissage des apprenantes. 
Comme on voit, cette situation favorise une interaction entre les apprenantes qui cherchent à 
défendre sur idées par une verbalisation. Ce qui trace une voie vers des compétences et des 
performances langagières.

Mots-clés:  négociation conversationnelle, didactique du FLE, les apprenants compétents et 
performants, le débat, l’interaction

Introduction
Dans le cadre d'une observation 

participante, des publicités ont été 
utilisées comme support didactique afin de 
déclencher la parole en classe de français 
langue étrangère. En effet, des supports 
visuels sont utilisés en cours  de langue 
pour activer la réception écrite et orale, 
ainsi que la production écrite et orale. Cet 
article porte sur l’utilisation des bandeaux 
publicitaires, un support visuel avec une 
écriture pour chacun des bandeaux, en 
classe de langue pour susciter la parole 
et l'interaction entre les apprenants 
par la négociation afin d’augmenter la 
motivation, l’authenticité, la compétence 
et la performance des apprenants dans 
l’apprentissage d’une langue étrangère. 

Pour cela, une observation participante 
a été menée dans des classes de 
français langue étrangère à Téhéran, 
afin de recueillir un corpus de séquences 
de classe dans lequel les apprenantes 
commentent des bandeaux publicitaires. 
Nous avons sélectionné 3 bandeaux 

publicitaires au contenu informatif (le droit 
des femmes) conçu pour le lancement 
du site Terriennes. Elle a été élaborée en 
classe de français niveaux A2. 

Ce qui est important dans cette 
recherche, c’est le traitement de 
l’interaction orale: est-ce qu’on peut faire 
parler les apprenants par les orienter 
vers la négociation ? Quelle sont les 
influences et les rôles de la négociation 
pour déclencher la parole et susciter les 
interactions  en classe? Ou si elle peut 
exciter la provocation des interactions ? 
Comment?

Du point de vue de la démarche 
méthodologique, on exploite une activité 
semi-guidée. Ces activités sont construites 
de manière à orienter les apprenants vers 
la négociation pour évoquer la parole. 
Etape par étape, l’enseignant essaie 
de déclencher une verbalisation par les 
processus de négociation. Enfin, on peut 
dire que« Le processus de négociation 
des assertions constitue certainement 
une propriété importante de l’activité 
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