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8. bottom-up processing
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book examines ten different strategies that
can facilitate professional development in
language teaching, including peer coach-
ing and journal writing. Besides serving
as an invaluable guide for teachers and
teacher trainers, Professional Develop-
ment for Language Teachers will serve as
a basic text on teacher development for
MA TESOL programs.

Professor Jack C. Richards is an interna-
tionally recognized authority on methodol-
ogy, teacher development, and materials
design, and has taught at universities in the
United States, Hong Kong, Singapor, New
Zealand, Canada, Indonesia, and Brazil.
He has lectured and consulted in East
Asia, North and South America, Europe,
and Middle East. Professor Richards's
many successful texts and teacher-training
books include Approaches and Methods in
Language Teaching, Reflective Teaching in
second Language Classrooms, Methodol-
ogy in Language Teaching, and Curriculum
Development in Language Teaching.

Thomas S. C. Farrell is Associate Profes-
sor of Applied Languge Studies at Brock
University in Canada. He has taught at uni-
versities in Singapor, Korea, and Canada.
He has published in the areas of reflective
teaching, language teacher education and
development and methodology.
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duce in writing a rich detailed description
of any prediction and practice they may get
involved in their classroom presentation.
Many of these trainers insist that teachers
should instead of teachers’ textbook take
their lesson plan to the classroom and act
verbatim.

As | see it, if we simplify it to a handful
of notes jotted down on the margin of our
textbooks we find ‘lesson planning’ very
handy and teacher friendly. We gradually
learn to record them in icons
and symbols rather than
in detailed sentenc-
es, most of them in
our minds rather |
than on the mar-
gin of texts. Good
and not so good
habits and abilities
take time to grow and
get internalized. You cannot
expect any runner to run 100 meters
under 10 seconds. No film producer ex-
pects his actor to walk onto the stage with
the scenario at hand.

c. How does a teacher of a foreign lan-
guage use that language genuinely
outside the school environment?

It is important that teachers of a foreign
language develop a feeling towards the
language they teach: The feeling that what
they teach is not merely a school subject
to be taught and used in a classroom. To
develop such a feeling, it is not enough
even not necessary, to have a conscious
knowledge of its structures. Rather, teach-

29 |ROSHD FLT | Vol. 28, No. 3, Spring, 2014

‘ have a ch‘ance to listen to |t use |t to get

something done with. This all can be done
genuinely when and where the authentic-
ity of language in use is not lost. | am sure
you have your own ways. In my younger
years when | was trying to learn English, to
make it real, there were not so many facili-
ties as they are available now. There was
only one private library with English books
in our city. Its membership was confined
to certain celebrities. One day | helped a
foreigner while shopping to get a rug he
liked. When he learned | was a
student learning English he
wrote a letter of recom-
mendation to the head
of the library. Ever af-

2 ter | was privileged

to check out all sorts
of books. The three
unforgettable  which
helped me most were:
How to Learn to Paint Water
Color, How to Learn to Type, and An An-
thology of Greek Mythology. | taught myself
how to paint water color and type my home-
work without being much conscious of
Englishand by typing my homeworkwonthe
admiration of my English teacher. Now |
have all sorts of tricks up my sleeve to make
English real to me like what | am doing now:
chewing up and digesting my old sweet
memories and sharing them with you. The
root of the problem, as | see it, lies in the
fact that we as teachers of English as a
foreign language, most often, maybe, al-
ways take it as a school subject, and rarely,
maybe never, take it as a real language used
unconsciously for information or pleasure.
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know that, though there is a bit of truth with
both sides the question does not seem to
have easy answers. | hope you agree with
me, it is not the case that we leave one
class happy and the other unhappy simply
because we happen to teach differently or
our students behave differently. As | see
it, we are happy if we succeed in striking
harmony between ourselves and our stu-
dents; and unhappy if we fail to do so. Bet-
ter question to leave you with is: how can a
teacher strike a harmonious note between
himself and the students? Give in to what
they desire or discipline them to obey the
instructions verbatim? Harmony surely lies
in a place between the two. A penny for
your thought!

OO
0
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b. Do we need to have written lesson
plans for every lesson and every
class we teach?

What it is and how it should be prepared,
and what it should contain are old issues
in any teacher training program. Course
organizers argue for and explain; student-
teachers get excited about, and make up
their minds not to walk into their class-
rooms without one when they start teach-
ing. Only a few try their hands and luck for
a few sessions very soon, however, they
brush it under the carpet. Have you ever
seriously asked yourself why lesson plan-
ning has such an unfortunate fate with for-
eign language teachers?

The root of the problem, as | see it, lies
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TheRoot of the Problem

[J.B.Sadeghian

A Reminder:

A reader kindly wrote: “I am a freelance
English teacher and a regular reader
of Roshd, Foreign Language Teaching
Journal. | studied (italics is mine) your
column about teachers’ motivation in the
latest issue of this magazine and | found it
really ‘thought-provoking.”

| have chosen the format of ‘Notes’ for
that column because | intend them to be
read as notes, as a daily newspaper, short
story, a recipe. They are not academic,
researched, and documented papers
to be studied as such. Most of the time,
though proved by experience, they are my
own intuitive beliefs, controversial, and
their relevance and reliability need to be
questioned by the readers.

So please read them to enjoy, test and
question their truth. And also, when you
write to me write a line or two about your-
self. It helps.

Note 5

In “The Root of the Problem’ (Roshd, No.
108), | echoed the common assertion that:
“Our English teachers are not motivated
enough to carry out a modest successful

31 |ROSHD FLT | Vol. 28, No. 3, Spring, 2014

Roshd
& Teachers

teaching.” In my own way, there | attempted
to brief what motivation is and what a mo-
tivated teacher’s profile is like. | attached
a number of questions to the note. Some
readers responded to the attached ques-
tions, others wrote supportive comments
about the argument itself.

The questions which were usefully con-
troversial and attracted more interests
were as follow:

a. Why do most teachers, who teach more
than one class a year, do not get the
same satisfaction and pleasure from
their classes? One class they are hap-
py to work with, the other is the Hallow-
een Night, they are scared to walk in.

Most answers put all the eggs in the
learners’ baskets. They say a class com-
posed of more willing learners with appro-
priate previous learning cause the teacher
to leave the classroom happier and more
satisfied. A few put the ball in the teachers’
side and state: In the long run, they argue,
especially with younger students, it is the
teacher who runs the show and is respon-
sible for his/her satisfaction. We all well
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on L2 learning; therefore, investigating
the factors enhancing these orientations
can play an important role in pedagogical
studies. The results of correlation analyses
in the present study showed a significant
relationship between support from parents
and teachers and LLOs such as job, travel,
personal knowledge, and school achieve-
ment. Deci and Ryan (1985) assert that
a supportive learning situation has three
features: autonomy, relatedness, and com-
petence, all of which are associated with
motivational orientations. Reeve (1996)
defined relatedness as feeling of belong-
ingness, security, support, and value.

EFL teachers and parents are recom-
mended to encourage EFL learners to learn
English by notifying them of the benefit of
learning English such as finding a well-paid
job, gaining good scores in English cours-
es, traveling to English speaking countries,
studying abroad, and increasing their per-
sonal knowledge by learning English and
using English sources. As Larsen-Free-
man and Anderson (2011, p. 186) argue, in
learning an L2 teachers can provide situa-
tions in which “learners interact with other
persons or use affective control to assist
learning”. They add that “creating situa-
tions to practice the target language with
others, using self talk, and cooperating or

As Larsen-Freeman

and Anderson (2011, p.
186) argue, in learning
an L2 teachers can
provide situations in
which “learners interact
with other persons or
use affective control to
assist learning”
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working with others to share information,
obtain feedback, and complete a task” are
examples of strategies a teacher can use
in the L2 classroom to help learners learn
the L2 efficiently.
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English speaking countries for education
or business, and school achievement.
Having different orientations for learning
English may compensate for the lack of
language ability and learning among EFL
learners because motivational orientations
have been broadly accepted by teachers

In the L2 classroom,
supportive EFL
teachers may create a
competence-supportive
class environment for
EFL learners to learn
English efficiently

and researchers as a key factor in suc-
cessful language learning (e.g., Doérnyei,
2003; Doérnyei & Csizer, 2005; Gardner &
Tremblay, 1994). It can also compensate
for insufficiency in language aptitude and
learning (e.g., Oxford & Shearin, 1996,
cited in Oxford, 1996; Williams & Burden,
1997).

The results of this study might be helpful
for the EFL learners’ parents, too. Gaining
awareness of what motivates EFL learners
to learn English is invaluable. Consequent-
ly, being aware of their role in motivating
and supporting their children learning Eng-
lish as an L2 parents can facilitate their
children’s English by buying books, CDs,
or magazines and newspapers to value
English.

Conclusion

The aim of the present study was to
find the relationship between social sup-
port and LLOs. Orientations of language
learning may have a cumulative impact




learners and their motivation to learn Eng-
lish. It can also be suggested that favorable
attitudes of others toward the importance
of English function as an inspiring factor for
Iranian EFL learners. Iranian EFL parents
may be instrumental in communicating the
benefits of learning English to their children
and in this way motivating them to gain
their goal orientations. Lack of parental
support might lead learners to negative be-
havior, such as not valuing learning English
as an L2. Moreover, with reference to the
influence of family members on students’
motivation to learn English, Phan (2010)
stated that support from parents in terms
of monetary help, verbal and concrete en-
couragement, and approval of their goals
influenced learners’ motivation to learn
English well. the result of the present study
supports this view. It might be concluded
that parents’ encouragement and advice
can motivate Iranian EFL learners to set
goals for learning English. Through valuing
the pragmatic benefits of knowing English
such as gaining a well-paid job, traveling
abroad for the sake of having fun or study-
ing, and increasing personal knowledge,
parents can praise and support their chil-
drenin their efforts to learn English. Parents
who are aware of merits of English learning
may make EFL learners more motivated to
learn English.

Results also show that teachers’ support
and orientations of language learning are
significantly correlated among Iranian EFL
learners. Another feature of the support-
ive learning situation is autonomy which
is defined as “the amount of freedom a
teacher gives to a student so the student
can connect his or her behavior to per-
sonal goals, interests, and values” (Reeve,
1996, p. 206). Sakai and Kikuchi (2009) in
their studies concluded that EFL teach-
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ers have a unique opportunity to enhance
EFL learners’ motivation through nurtur-
ing desirable learner goals. Therefore, it
might be suggested that in FFL contexts
like ours a teacher can be considered as
a helper who leads EFL learners to shape
their orientations toward learning English.
Teachers’ constructive guidelines might
motivate Iranian EFL learners to work to-
ward their goals of learning English. In
the L2 classroom, supportive EFL teach-
ers may create a competence-supportive
class environment for EFL learners to learn
English efficiently. Learning English might
help them be admited in foreign universi-
ties they have applied for and, in this way
pursue their studies to the highest levels. It
may also help them to use English sources
to increase their knowledge on different
subjects.

Findings of the present study demonstrat-
ed that supports from the best friend and
other friends were significantly correlated
with EFL learners’ school achievement.
Wilkinson, Hattie, Parr, and Townsend
(2000) found systems and procedures in
which peers influenced students’ learning.
They argued that some of these processes
provide social facilitation through which
students can work better under the sup-
port of peers. It might also be suggested
that Iranian EFL learners may work to-
gether to practice their oral topics and help
one another before the final exam. Shar-
ing their English materials such as books
might contribute to their English achieve-
ment. As a result, friends’ support plays a
role in school achievement. Taken collec-
tively, support from important others
make EFL learners aware of
merits of learning En
lish including getting
well-paid job, traveling t




to provide a reasech-based answer to the
following research question:

1. Is there any relationship between social
support and LLOs, namely job, travel, friend-
ship, personal knowledge, and school
achievement?

Method

e Participants

The participants of this study were 60 Ira-
nian EFL learners, both males and females,
who were selected from among EFL learn-
ers. Their age range was between12-17.
They had been enrolled for the summer
2012 English courses of intermediate and
upper intermediate levels.

The data for the present study were col-
lected through a two-part questionnaire
that was adapted from Macintyre et al.
(2001). It consisted of 20 items which re-
ferred to the reasons for learning English,
namely job, travel, personal knowledge,
friendship, and school achievement. Five
items were added to explore who encour-
aged them to learn English, that is to say
parents, siblings, best friend, other friends,
or teachers.

First, the questionnaire was piloted on 5
EFL learners with similar characteristics in
order to uncover any problems and remove
them and estimate the time needed for the
administration of the questionnaire. Then,
with the permission of the administrators
and teachers, the questionnaire was given
to be completed by the participants. Partic-
ipants’ privacy and information confidenti-
ality were secured.

Then, the collected data were analyzed
using the Statistical Package for Social
Sciences (SPSS, 18). The reliability and
validity of the questionnaire turned out to

be .90 and .70, respectively.

Results and Discussion
To examine the relationship between

support and encouragement from others
for language learning and LLOs, a series of
point-biserial correlations were computed.
Table 1 shows the results of the correla-
tions between social support and LLOs.

Table 1: Point-Biserial Correlations Between
Orientations and Sources of Social Support

Support Travel Job Friendship Knowledge School
Parents 25 29* 19 .22*
Siblings .10 .00 A1 .10
Best Friend 13 .08 .00 11
Other Friends .18 .13 .06 .05
Teachers .26*  .30* 19 .24

Findings indicate that among 25 corre-
lations only 10 hypothesized correlations
were significant. Both parents and teach-
ers’ support was significantly associated
with increased orientations for travel, job,
personal knowledge, and school achieve-
ment. On the other hand, there was no sig-
nificant correlation between social support
from parents and teachers and friendship
with English speaking people. No signifi-
cant relationship was found between so-
cial support from siblings and LLOs. So-
cial support from the best friend and other
friends was significantly associated only
with school achievement.

As it is evident from the table, parents’
and teachers’ support was significantly
correlated with higher levels of language
orientations such as job, travel, person-
al knowledge, and school achievement
among lIranian EFL learners. Wentzel,
(1998) examined parental support in learn-
ing situations and found that it predicated
students’ mastery goal orientations and
willingness to learn. Consequently, it may
be claimed that social support from par-
ents is intermediary between Iranian EFL
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Introduction

Along with the research on motivation,
research on the reasons for language
learning has been taken into considera-
tion. Gardner and Lambert (1959) referred
to these reasons as orientations. Most
researchers and educators agree that
motivation “is a very important, if not the
most important factor in language learn-
ing” (Lier, 1996, p. 98), without which
even the most gifted learners cannot
achieve their goals, whatever the curricula

EFL teachers and parents are
recommended to encourage
EFL learners to learn English
by notifying them of the
benefit of learning English
such as finding a well-paid
job, gaining good scores in
English courses, traveling to
English speaking countries,
studying abroad, and
increasing their personal
knowledge by learning
English and using English
sources

and whoever the teachers are. Based on
Gardner and Lambert (1959), orientations
of language learning are categorized into:
integrative and instrumental orientations.
Integrative orientations refer to having a
desire to interact with the L2 community
and become a member of that group. How-
ever, practical purposes of learning an L2
such as finding a job or increasing one’s
salary are related to instrumental orienta-

tions.
Researchers who carried out studies in
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FL contexts have confirmed the importance
of the support in motivation and LLOs and,
consequently, in language learning. For
example, Lamb (2004a) suggested that a
teacher is considered motivating when he/
she offers EFL learners with practice op-
portunities, lets them to share the informa-
tion, and encourages them to speak Eng-
lish. In a study conducted by Wong (2008)
in Hong Kong, it was revealed that peers
influenced learners’ motivation more than
teachers or parents. For example, they
enjoyed learning English with their class-
mates. Moreover, Heitzmann (2009) found
that peers were helpful in improving Eng-
lish.

With regard to social support, family
members, especially parents play an im-
portant role in giving support to students’
learning. The main focus of support from
parents in both ESL and EFL contexts is
on how parental attitudes control children’s
reasons to learn (e.g., Gao, 2006; Gardner,
1985; Lamb, 2007).

The Study

Maclntyre et al. (2001, p. 373) argued
that “a behavior is more likely to be per-
formed when a person perceives that sa-
lient referents approve of the behavior”
Therefore, it can be claimed that those who
are encouraged and supported by impor-
tant referents are to be more interested in
learning an L2. The relationship between
social support and LLOs in language learn-
ing among Iranian EFL learners has gone
rather unnoticed. Due to the significance
of orientations of language learning as im-
portant variables in L2 learning, studies
have focused on the factors affecting those
variables among EFL learners. The pre-
sent study was an attempt in this direction
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Abstract

Social support plays a significant role in learning English as a foreign or second
language (EFL / ESL). Foreign/second language learners are motivated and inspired
by encouragement and support from others. Language learning orientations (LLOs)
are associated with social support such as support from parents and EFL teachers.
This study aimed at exploring the effect of social support on orientations of L2 learning
among 60 Iranian EFL male and female learners with the age range of 12to 17. Using a
gquestionnaire, the current study measured the relationship between social support and
orientations of L2 learning, namely travel, job, school achievement, personal knowledge,
and friendship. Results revealed that social support, mostly from parents and teachers,
was correlated with orientations of L2 learning. Finally, it is suggested that parents and
L2 teachers exercise their support in L2 learning in a way that it will motivate L2 learners
and will help them learn English more efficiently.

Key Words: LLOs, Social Support, motivation
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Across

1. An movie is a movie with a lot of
fighting and it can be violent.

3. Someone who likes to help people in

need is

5.What word is the simple past of escgpe?

9.A is a movie which is funny and it
can make us laugh.

12. Ghost movies are

13. What word is the simple past of
meet

14. Adventure movies are

Down
2.What word is similarto clever
4. What word is the simple past of /augh?
6. is the simple past of save.
7. is the simple past tense of fig/t.
8. Romantic movies are sometimes
10. Someone who is not afraid to do dan-
gerous things is
11. is a movie about American cow-
boys usually riding horses quickly and
wearing hats.
15. is a movie with animations like
Tom and Jerry.

Answers to the Funny Riddles:
1. Lunch and supper!
2. He wanted to see the butterfly!

3. Ohio!
4. Because the B is after it!
5.The “C”!

References:

Carifcatures: http://www.glasbergen.com/
Crossword-http://www.esl-galaxy.com/crosswords.htm

Flash Fictions: hitp://www.litdrift.com/2009/09/15/50-
stories-under-50-words/ AND

Mars,\. (2012). 50 tales: 50 stories of 50 words each.
Retrieved October 12, 2013 from: http:/www.

bonus7.gif
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Retrieved October 2, 2013, from: www.nycc.edu/
Wi ic/l [t/r facnewsfa04.pdf

Tongue Twisters: http://www.uebersetzung.at/twister/
en.htm




5. A big black bug bit a big black dog on his
big black nose!

6. Willy's real rear wheel.

7. Black background, brown background.

Funny Riddles

1.What are two things people never eat be-
fore breakfast?

2. Why did the man throw the butter out the
window?

3. What State in the United States is High
in the middle and round at the ends?

4.Why is the A like a flower?

5. What letter of the alphabet has got lots
of water?

(Check below for the answers.)

Flash Fiction

From among so many possible extra ma-
terials we can take to our classes, students,
according to literature and also in my expe-
rience, are fond of reading stories. Stories
are basically fun and because most of the
students think reading a story is like a lan-
guage game, they tend to pay more atten-
tion. Yet, they don’t probably know that this
is just one of the many tricks we teachers
use to teach grammar, vocabulary, and cul-
ture! Bad us! But the stories should be kept
short and fairly easy to grasp. One of the

N

most interesting kinds of stories are called
“Flash Fiction”: very short stories that are
sometimes 50 words only! You can browse
the Internet and read so many great piec-
es of flash fiction you can choose for your
classes. Read two samples below.

1.
Grandpa Thomas (by Vincent Mars,
2012)

Grandpa Thomas went jogging in the
park. His feet were swift, his shoulders
high, his eyes bright. He sped past fat
young men who barely dragged their
feet. When he noticed his shoelaces
were undone, grandpa Tom stooped,
and tied them. He could not straighten
himself up. ‘Help! he cried.

2 /

Untitled (by David Phillips)

“I'd give my right arm for that Picasso.”
The curator cocked his brow, “Serious?”
John rode a figure of eight in his wheel-

chair, “Dead serious.”

Crossword
This is a movies crossword. See how
your knowledge of movies genres is!

ELFTTTT]
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James: Subordinate Clauses!!

5.

Patient: Doctor, | think I'm suffering from
memory loss.

Doctor: Have you ever had it before?!

Teaching Tips: “Eight Simple Rules

for Motivating Students”

Motivating students has always been a
concern to teachers. Here is a short list of
motivating rules:

Rule 1. Emphasize the most critical
concepts continuously.
Repeat these concepts in your lec-
tures. Include questions on these
critical subjects on every exam,
rewarding students for learning,
retaining, and applying these con-
cepts

Rule 2: Provide students with a «visual
ara» when possirble.
Diagrams, flowcharts, and pic-
tures are of great value to the sig-
nificant portion of students who
are visual learners.

Rule 3: Rely on logic when applicable
fo help students make sense of
new cornceptrs.

Point out to students when some
things are not inherently logical,
but have to be memorized or ac-

cepted.

Rule 4: Use in-class activities fo rein-
force newly presented rmaterials.
Provide structured assignments or
exercises in lectures to allow stu-
dents to try out their new knowl-

41 |ROSHD FLT | Vol. 28, No. 3, Spring, 2014

edge and perform self-assessment
of their learning.
Rule 5: Help studenits creale a "link”

when leaching something new.
Relating the material to students’
past experiences or previously
learned ideas increases reten-
tion.

Rule 6: Recognize the importance of

vocabulary in a course.
One way to help students assimilate
new terms is to create a glossary
in your handouts or course website
where new terms are added, ex-
plained, and illustrated.

Rule 7: Treat students with respect.
Most students do not respond well
to patronizing behavior. Just re-
spect them!

Rule 8: Hold studenis fo a high stand-
ard.
Specify the learning objectives and
provide the resources for students
to attain them. High standards and
the means to achieve them moti-
vate student learning.

Tongue Twisters

Did you use tongue twisters | introduced
in your classes? How did the students like
it!? Here are some more examples:

1. Roberta ran rings around the Roman
ruins.

2. Six sick hicks nick six slick bricks with
picks and sticks.

3. If Stu chews shoes, should Stu choose
the shoes he chews?

4. Seventy seven benevolent elephants

g



“Better than a thousand days of diligent
study is one day with a great teacher.”

- Japanese proverb

“A teacher who is attempting to teach
without inspiring the pupil with a desire to
learn is hammering on cold iron.”
- Horace Mann (7796-1859), American

No Comment!

educator

“Education is light, lack of it darkness.”

- Russian proverb

“Education is not the filling of a pail but
the lighting of a fire.”
- William Butler Yeats (7865-1939), Irish

poet and dramatist, and Nobel laureate

¢

As you remember, the cartoon we published in Roshd FLT, No. 108, depicted a teacher
leaving a classroom full of students while both the teacher and the students were thinking
the same words: “/ wonder if the students/teacher noticed | haven’t read a thing today !, re-
member!? Mr. Hasan Jahanban, English teacher in Tabriz, district 5, has sent us his great
comments on this cartoon, too (Thanks!)! Now, take a look at this new cartoon:

(|

"Except for the people, the hours, the work, the stress,
and the pay, this is the best job | ever had!"

PLEASE KEEP
OUR BREAK
ROOM CLEAN!

What do you think? Any idea!?

Jokes
1.
Teacher: Can anybody give an example of
COINCIDENCE?
Johnny:Sir, my Mother and Father got mar-
ried on the same day, same time!

2.
Teacher: Now, Sam, tell me frankly, do you
say prayers before eating?

Sam: No sir, | don't have to, my Mom is a

good cook!

3.

Teacher: Tommy, why do you always get
so dirty?

Tommy: Well, 'm a lot closer to the ground
than you are!

4.
Teacher: What do you call Santa’s helpers?
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The Note

Hi! How are you everyone!? It’s the beauti-
ful spring again!

Let’s spring with a spring on a spring in
the spring! ©

As the whole world is being inspired by
the liveliness of this miraculous season of
Allah, | hope everyone of you, my friends
and colleagues, are energetic, more than
the previous year, and healthy, more than
ever! May Allah bless you all!

Nowrouz is behind us now and the final
exams are just around the corner. This aca-
demic year has been a little bit different to
many of us due to the introduction of the
new textbooks. We have faced quite a nov-
el approach to teaching English in our high
schools; some of us may have found it even
surprising! Now, no matter how strange
novel things may look, the new communi-
cative approach adopted for designing the
new English textbook is just great! The new
era requires its own means: now that com-
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English
through Fun

Roshd
& Teachers

munication has found prior significance
as compared with other language learn-
ing objectives, the curriculum developers
in the Ministry of Education have turned
to the right key! Well, first of all: Good Job!
Second, we all know that no textbook will
be close to perfect unless practicing teach-
ers, like you, like me, provide them with our
comments. During the past months you
have heard, read, and discussed pros and
cons of the new materials. Your comments
are certainly among the highly reliable data
we can collect. Don’t forget: | am here to
let your voices be heard! (azimi.hz@gmail.

com) }
Quotable Quotes

“Treat people as if they were what they
ought to be and you help them become
what they are capable of becoming.”

- Johann Wolfgang von Goethe (7749-

1832), German poet, dramatist, novelist,

and scientist




their pronunciation errors and try to ignore
errors in other areas such as grammar or
word choice. | believe if you correct every-
thing, you correct nothing; the reason be-
ing that students lose the objective of the
task and they do not learn anything at all.”

Source of error

One cannot start “feedbacking” without
first distinguishing the source of errors. In
Audio-lingualism teachers identified inter-
lingual errors, i.e., errors coming from the
first language habits, (the case of negative
transfer) as the only source of errors. To-
day, however, such a supposition is not ac-
cepted. Thus, teachers should differentiate
their approach to the treatment of errors
depending on the source of the error. For
interlingual errors, teachers might like to
juxtapose the first language form and the
target language form on the board. Then
through explanation, make students aware
of the differences. For intralingual errors,
however, direct feedback might not be a
good option. This is because through fur-
ther exposure to the target language, there
is always a possibility for learners to dis-
cover the correct form. This way, they will
better notice the faulty rule that produces
the faulty example.

This realization helped these teachers
take different approaches to each error
source. Abbas explained:

“While students are communicating, |
write their errors down. Then I classify them
into interlingual and intralingual errors. For
each group, | follow a different strategy. For
interlingual errors, I try to juxtapose the first
language form and the target language
form on the board. Then through explana-
tion, | try to make students aware of the

differences. As for the second group, i.e.,
intralingual errors, | never correct them,
since | believe that through further expo-
sure to the target language, learners will
discover the correct form and they will self-
correct the faulty rule that produces the

faulty form.”

Concluding remarks

The idea of “learner-tailored Feedback” is
in step with the latest theoretical findings
concerning instruction. For instance, Con-
nor, Morrison, and Katch (2004) showed
that students achieved more growth when
their instruction was matched to their
needs—different children with different
needs benefited from different opportuni-
ties. Similarly, it is prudent to suggest that
teachers should realize that provision of
feedback leads to language development if
it is tailored to meet individual differences.
Meanwhile, they should be cautioned that
one-size-fits-all instruction would not be as
effective as specialized instruction.

References

Connor, C. M., Morrison, F. J., & Katch, L.E.  (2004).
Beyond the reading wars: Exploring the effect of
child-instruction interactions on growth in early reading.
Scientific Studies of Reading, 8, 305-336.

Jensen, M. H., Kornell, N., and Bjork, R. A. (2010). The
costs and benefits of providing feedback during
learning. Psychonomic Bulletin & Review, 17 (6), 797-
801.

Lightbown, P. M., & Spada, N. (2006). How languages are
learned. Oxford, UK: Oxford University Press.

Loewen, S. (2007). Error correction in second language
acquisition. Clear News, 11(2), 1-7.

Long, M. (1991). Focus on form: A design feature in
language teaching methodology. In K. de Bot, R.
Ginsberg & C. Kramsch (Eds.), Foreign language
research in cross-cultural perspectives (pp. 39-52).
Amsterdam, Holland: John Benjamin.

Rosa, E., & Leow, R. P. (2004). Computerized task-based
exposure, explicitness, type of feedback, and Spanish
L2 development. Modern Language Journal, 88(2),
192-216.

Yin, R. K. (2003). Case study research: Design and
methods. Thousand Oaks, CA: Sage.

Vol. 28, No. 3, Spring, 2014 |44



it deductive approaches. In comparison,
children rarely understand it if the teacher
explains a target language rule. Mehrdad,
another teacher participant, pointed out:
“When young learners talk, | prefer to
Skip their errors. If | have to give feedback,
I correct them in such a way that it would
not hurt their feelings. As long as they pro-
ceed, | never correct. Instead, | write the er-
roneous forms and guide them through the
correct form inductively. As young learners
do not know technical jargon, they cannot
understand it if | explain the rule. Again, |
usually plan to immerse them in examples
of the correct use of the erroneous form,
and | leave the rest to
the learners. It is my be-
lief that they would find
the correct form from the

patterns presented.”
Level of language
mastery

Expert teachers usu-
ally believe that depend-
ing on students’ levels of
language mastery they
should use different methods and differ-
ent degrees of error feedback. They dis-
tinguish their feedback techniques based
on two distinct objectives: fluency and ac-
curacy. Most of them seem to agree that
at lower levels of proficiency they should
focus on fluency. When learners are able
to convey their intended meaning fluently,
they focus on accuracy. It is at this stage
that providing feedback comes into play.
Mahgol explained:

“At lower levels, | focus on communi-
cation and learners’ communicative in-
tent rather than the form of their speech.
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Connor, Morrison, and
Katch (2004) showed
that students achieved
more growth when their
instruction was matched
to their needs—different
children with different
needs benefited from
different opportunities

At these levels, we should rarely correct
learners’ errors for two reasons: first, cor-
recting de-motivates learners, and second,
they are likely to encounter and discover
the correct form at other higher levels. At
higher levels, | correct learners directly by
showing what the erroneous form is and
then try to present them with the relevant
linguistic information through explanation.”

Task goal

One teaching unit may be organized
around different types of tasks. Whilst
some aim to involve students in communi-
cation, others may aim at presenting learn-
ers with mere practice.
Moreover, some tasks
are devoted to develop-
ing pronunciation and
some to improving gram-
mar and vocabulary. One
of the common pitfalls of
teacher feedback is to
give feedback o all errors
irrespective of the objec-
tive of the task (compre-
hensive feedback). This
unsystematic approach not only disrupts
communication, it is also useless in terms
of creating form-awareness. Sadegh stat-
ed:

‘In observing classes, | have found that
feedback is very unsystematic. That is,
each and every mistake is corrected on the
spot. | believe that error feedback should
be systematic. | believe that teacher feed-
back should be in line with the objectives
of the task in hand. That is, if we teach
grammar, we should correct grammatical
mistakes. If the purpose of the task is to
improve learners’ pronunciation, | focus on



nication and fluency is vital for them. As a
case in point, Kourosh, a teacher partici-
pant, distinguished his feedback based on
the very learner variable. He stressed that
his being lenient or strict towards learners’
errors depends on learners’ expectations
of the course. Similar to teaching, feed-
back should respond to learners’ needs.
He explained:

“If they are learning English for university
purposes, | tend to be strict on all errors as
accuracy issues in academic contexts are
of great use. In contrast, if their purpose is
to use English in social contexts, | place
higher priority on the fluency issues, that
is comprehensibility of their utterances.
When my audiences are novice teachers,

| comprehensively correct all errors be-
cause it helps them be sensitive about their
own errors when speaking to the learners
as a language teacher.”

Students’ age group

It is commonplace to hear from English
teachers that direct feedback, i.e., present-
ing the correct form, is effective for adults.
Quite the opposit, children respond better
to indirect feedback i.e., circling, underlin-
ing the erroneous form. There is a grow-
ing body of evidence to show that children
grasp better the target language form
through implicit, inductive approaches.
Conversely, adults come to grips with the
target language form better through explic-

RAR
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a refined set of categories. Fifteen teach-
ers who taught EFL to mainly adult learn-
ers in five language institutions. Six of the
participants had earned their Master’s
degrees in Teaching English as a Foreign
Language (TEFL), three had received their
Bachelor's degrees in English translation;
and still six held Bachelor’s degrees in dif-
ferent fields of science.

What follows is an elaboration of the five
categories extracted from these fifteen
experienced (with more than eight years
of teaching experience) EFL instructors’
views. This might help language teachers
developing procedural plans and designing
unifying patterns in responding to students’
errors.

Y
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Students’ specific need

It is important to accept that the process
of error feedback provision is decided on
based upon a number of factors one of
which is students’ specific needs in learn-
ing English as a foreign language. In one
class, there may be different groups of
students who learn English for different
purposes. There may be some who learn
English because they need it for academic
purposes. Alternatively, there may be some
who learn English for social purposes such
as travelling. Whereas the first group might
want their errors to be rectified because
accuracy is a main concern for them, the
second group may not want their flow of
speech to be interrupted because commu-

F9\




Introduction
From an integration of theory and practice,
stand point it can be hypothesized that
two elements are central to the progress
in English as Foreign/Second Language
(EFL/ESL) settings. One is involvement in
communication or communicative tasks
in which students can generate and test
hypotheses about the target language
(e.g. Rosa & Leow, 2004). And the other is
providing error feedback (EF) which is as-
sumed to help students evaluate, reflect
and change their linguistic performance
(e.g. Jensen, et al., 2010).

EF makes it possible for
language learners to notice
the gap between the forms
they produce and the target
language forms. In cases
where teachers opt for the
former at the cost of the lat-
ter, learners may achieve
inadequate mastery nec-
essary to tackle their accuracy problems.
Conversely, when they go for the latter and
disregard the former, learners show inad-
equate fluency in communicating the de-
sired meaning.

The remedy suggested by Communica-
tive Language Teaching (CLT) advocates
is focus on form, i.e., teaching rules in con-
text, rather than on forms, i.e., teaching
rules in isolation (see, Long, 1991). Clearly,
this entails an integrated approach to lan-
guage instruction, shifting attention to lan-
guage structures within a meaning-focused
activity or task. One method to achieve an

The general opinion
The general opinion is that is that error feedback
makes it possible for
language learners
to notice the gap
between the forms
they produce and the
target language forms

integrated approach is to provide feedback
in the course of communication.

Thinking of their value to learners, EFL/
ESL teachers apply different methods of
providing feedback. One method that has
received considerable attention recently is
recasting. A recast correctly reformulates
a student’s incorrect utterance while main-
taining the central meaning of it (Lightbown
and Spada, 2006). Experts who do not
support recasts tend to adhere to prompts
instead (e.g. Loewen, 2007). In prompting,
the teacher does not offer the correct form
but rather attempts to get
the student to self-correct.
It is interesting to note that
this technique is effective
only if learners have some
latent knowledge of the
form. If the form is entirely
new, no amount of prompt-
ing will suffice.

Apart from the type of
technique used to give
feedback to language learners, there seem
to be critical considerations to make the
whole thing more meaningful in an EFL/
ESL context.

Research method

In the present study, an experienced
male teacher volunteered to be inter-
viewed on his views with regard to error
feedback. The analysis and coding of this
first interview shaped the subsequent
questions which were asked from the other
participants. the generation of questions
and the answers by the participants led to
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Abstract

This exploratory study brings to the fore important considerations regarding how
Teacher Feedback, as it stands, would be constructive. It is argued that “theory-first”
nature of the past studies has barely helped yielding any practical results. Following a
“data-first” methodology then, a set of fifteen experienced EFL instructors at five language
institutes were selected and orally interviewed (using open-ended questions). First, the
data were recorded, transcribed and then were coded for their common features. Later,
a systematic array of categories taken from data clusters was cyclically extracted. These
were identified as “Students’ Specific Needs”, “Students’ Age Group”, “Level of Language
Mastery”, “Task Goal” and “Source of Error” with “Teacher Specialized Feedback” as the
core (central) category. It is concluded that to suit individual and group differences when
providing feedback, an awareness of these categories is necessary.

Key Words: teacher feedback, students’ needs, individual differences, students’ age
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last night.
He was angry yesterday. He spoke
............. with everybody in the office.

11. Translation: Knowing an L2 word is
not limited to knowing its L1 equivalent; it
is incremental, multidimensional, and inter-
related (Laufer & Goldstein, 2004). Despite
this, translation tasks are still used for as-
sessing students’ knowledge of L2 words.

Such tests aim at students’ productive
knowledge of vocabulary items.

Conclusion

The present paper intended to encour-
age the use of multiple vocabulary as-
sessment techniques in English classes.
As discussed above, such an assessment
policy ensures that the latest arguments in
language assessment (i.e., there is no one
best method in language assessment or
assessment refers to a variety of ways of
collecting information on a language learn-
er’s ability or achievement) are well taken

care of. Moreover, more variety in assess-
ment techniques means moving away from
institutionalized item types to which many
students are tied.

As stated by Schmitt (1994), it is the
teacher who makes the final decision on
how, what, and when to test. Admittedly,
such decision-making could be more in-
formed if the fresh thoughts and arguments
in professional discourse are filtered down

to classroom teachers.

A
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......................... (English Book 3)

8. Association: Students are required
to decide which words belong to the key
word. For instance, in the following test the
teacher asks students to underline words
that belong to the key word.

Field: plant, flower, grow, pan, farmer,
fruits, grass, raise, exam (English Book 1)

Computer:  process, programmable,
deny, pocket-sized, memory (English Book
3)

9. Synonyms and antonyms: Students
are asked to provide words of the same or
opposite meanings for the target words. If

easier tests are intended, teachers might
ask students to choose from among the
options. In the first case, the extent to which
students’ misspellings are tolerated should
be determined first.

10. Transformation: Teachers provide
students with a sentence in which the
target word is used. They, then, provide
the next incomplete sentence and expect
students to complete it. As stated earlier,
some vocabulary assessment techniques
require more than word knowledge and
involve knowledge of neighboring areas
such as grammar.

She is sleepy. She couldn’t ................




as uncomfortable chairs or little exercise
are not discussed in his paper. Therefore,
I would like to say that his .....................
of backache causes is not complete.

4. Writing sentences: Teachers provide
students with some words and require them
to make sentences. As Ur (1991) high-
lights, there is a good amount of subjectiv-
ity in scoring students’ answers on such
tasks, and, a minimum level of language
ability on the part of students is needed to
make relatively well-formed sentences.

5. Dictation: To use dictation as an in-
strument to test vocabulary knowledge
is rooted in Urs (1991) argument that if
someone knows how to spell a word, he
or she probably knows what that word
means. Nation (1991) notes that dictation
“will be most effective when it involves
known vocabulary that is presented in un-
familiar collocations and constructions” (p.
12). According to Nation (1991), dictation
engages students’ listening, writing and
short term memory simultaneously. Dic-
to-comp targets larger units of language
and is appropriate for more advanced stu-
dents. In dicto-comp, the learners listen as
the teacher read a text to them and then
are required to write what they remember.
Schmitt (1994) discusses how changing
the mode of vocabulary assessment from
more traditional written forms to verbal
forms such as dictation and interviews is
related to assessment purposes.

6. Sentence completion or gap-fill
items: These items assess students’ pro-

&

Q

SPRS
Wrop

ductive vocabulary knowledge. These
items require students to read the sen-
tence and then write in the correct or best
response. They are easy to construct but
the scoring procedure might prove prob-
lematic due to subjectivity inherent in them.
Coombe, Folse and Hubley (2007), there-
fore, advise test writers to provide the first
letter of the intended word to avoid such
problems. These tests can be in sentence
or paragraph formats. For example,

Iranhasa ......................... of 75 mil-
lion people.
The Winter Olympics are always

.................. in countries with snow-cov-
ered mountains. These games include ski-
ing, skating, ice hockey and so on. Millions
(o] watch the games on
television. First-place winners get a gold
medal while those who place second re-
ceivea........c....... medal.

7. Definitions: Hughes (2003) notes
that in vocabulary testing test developers
might choose to give a list of definitions
to the test takers and ask them to provide
the words intended. However, not all words
lend themselves to this technique. Also, in
making definitions, care should be prac-
ticed to avoid ambiguity so that students’
responses are meaningfully controlled.

It is an animal that likes bananas
............... (English Book 1)

You use it to cut things (meat, fruits ...)
............. (English Book 2)

Telephone is Graham Bell's most famous

4% OA
< H



®

1. Climbing 2. Getting up 3. Hearing

4. Pushing 5. Selling 6. Travelling

Another alternative is to ask students to
categorize a set of words under, for exam-
ple, two headings. Example (taken from
Book 2):

Put the following words in two different
rows.

neck, wet, finger, back, weather, mouth,
humid, arm, cloudy, cold

1.

2.

3. Word formation: Thornbury (2002)
argues word formation activities have two
functions: they can be used to check if test
takers understand the context as well as
various forms of a word. Teachers might
choose to ask for word formation in indi-
vidual sentences_as in Vocabulary Drills of
Book 3_or they might prefer to ask for word

G
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formation in a paragraph so that further
challenge is added to the task by moving
beyond individual, unrelated sentences.
For example, the teacher requires test tak-
ers to use the correct form of a set of words
in the blank spaces(taken from English
Book 3) to complete a paragraph.

pain, honest, explain, wonderful, re-
search

Yesterday, | was reading the results of a
study on health. A in Tehran
University believes that parents should not
buy heavy school bags to their young chil-
dren because long use of them will prob-
ably mean backs in future.
I do not believe that
heavy school bags are the only reason. |
why other reasons such

P




With such a rationale, this paper aims at
making classroom teachers familiar with
different vocabulary assessment tech-
niques. Several points need to be made
first. Since vocabulary knowledge is intri-
cately intertwined with other knowledge
areas, vocabulary assessment techniques
might seem to tap test takers’ knowledge
on other language skills or components.
Second, research studies in language as-
sessment in general suggest that there
is no one ‘best method’ in assessing lan-
guage skills (Alderson, 2000); therefore, it
makes sense to employ a variety of testing
techniques (Brindley, 2001) to decrease,
if not eliminate, measurement bias. Third,
the application of various item types by
classroom teachers means that certain
item types (e.g., multiple-choice) does not
become ‘institutionalized’—the term used
by Bachman (1990) to criticize the domi-
nance and prevalence of some limited
item types in language classes. Schmitt
(1994) maintains that even though fresh
testing approaches have been in vogue
recently, they “...have not yet filtered down
to all classroom teachers” (p. 1). Inten-
tionally, some already-in-use item types
such as multiple-choice and cloze tests
are skipped to devote more space to al-
ternative yet less common assessment
techniques. To make them more tangible,
words in high school English textbooks are
used throughout the paper.

Alternative vocabulary assessment
techniques

Below a number of alternative vocabulary
assessment techniques are discussed. It

should be noted that it is the teacher who
decides which techniques fit the particular
learning/teaching context in which he or
she is.

1. 0dd one out: Students are required to
decide which item does not belong to the
set of words given. According to Ur (1991),
not only developing such tests is easy but
also they add interest to vocabulary as-
sessment in classes. For example:

Find the odd word (which word does not
belong to the set?):

1. idol, worship, pray, prophet, century
(English Book 1)

2. rock, sailor, navy, ship, sea (English
Book 2)

3. win, athlete, instruction, competition,

wrestling (English Book 3)

2. Matching: This technique is again
limited to recognition. A variety of match-
ing techniques can be designed depend-
ing on the item pool that teachers aim at.
Ur (1991) requires test developers to pro-
vide an extra option in the response sec-
tion to avoid students getting the last item
right without actually knowing its meaning.
Different varieties of matching tasks exist.
For beginning or elementary students, the
teacher might choose word-picture match-
ing task. Although concrete nouns are said
to lend themselves more readily to this par-
ticular assessment technique, other word
types (e.g., verbs) can also be tested if a
teacher decides to. For example, a teacher
might ask his/her students to match the fol-
lowing verbs (taken from English Book 1)
with their corresponding pictures.
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Introduction

Recently, there has been a revival of inter-
est in vocabulary assessment due to new
trends in language testing (Bachman &
Palmer, 1996; McNamara, 1996), develop-
ments and changes in models of language
knowledge (Bachman & Palmer, 1996),
and new dimensions of the role of vocabu-
lary knowledge (Read, 2000). Historically
speaking, earlier discrete-point approaches
to language testing were replaced with more
communicative, functional and task-based
approaches. The ‘task’ which is known as
the major element in contemporary test de-
sign follows the broader shifts in education
systems “...away from formal standardized
tests made up of multiple items ... towards
what is variously known as alternative, per-
formance-based or standards-based as-
sessment” (Read, 2000, p. 5).

Such a dramatic shift, however, does not
eliminate the need for conventional vocab-
ulary tests; nor does it mean that such test-

ing techniques are less functional (Read,
2000). This is so because the purposes
for which different testing techniques are
used are different. In other words, it is as
legitimate to develop tests in which words
are taken as independent semantic units
as measuring the same set of words in the
context of language use and functional
tasks. Thus, these two seemingly con-
trasting perspectives are complementary
in that they relate to different purposes.
Classroom teachers, for example, turn to
conventional vocabulary tests to assess
L2 learners’ progress in vocabulary learn-
ing or to diagnose areas of weakness
(Thornbury, 2002). Conventional testing
techniques are also legitimate if teachers
intend to test students’ achievement of a
particular set of words covered in a unit,
semester or course (Schmitt, 1994). Sec-
ond language acquisition researchers also
use these tests to investigate how learners
develop their knowledge of L2 words.



Vocabulary Assessment
Techniques: A new
De-institutionalizing

Assessment Behavior

Farhad Mazlum, Maragheh University
Email: mazlumzf@yahoo.com

Classroom
Techniques

sk )
S Sig, el el Judo ailoas 7 e (ga IS 45 K0 )L S o 85lg il 4y bogy po cmlis g o iogh sl slo Lo jo
LSLQLX*”?LQ’W ‘@lf‘ ‘wl{))bju u,u)‘y LsLﬁJMaL&ﬂ‘b.‘ay}a GLD;A)M 9;4‘).....14 cula)uw;u.w)b Qo>
2P sba (Bl Gami 5 (IS psbas (b om0 daz slas Sy, iz s cul oz sas o (55l Gl
097 S5 a5 e a5 €8 3ly S o oy ool 5l auls (o aST (63,15 5 bl roriw (2l o ot
S by e Sl Gljy'ld;.;lo S50k Gl b)) waJMM)B.‘O.;.QBL_éMJl?Lﬂ)" S dwlS Cwl (VA9F) coail
¢ 3o50) Coods aisdlg g, iz b G s wls layge ;] B oS ags b laglas P P FIgE ST LIRS .s.Jb i
(Yo oo ey dl) 0105 0925 € 5 5y (o5, SO pbi 4y (5 S paie b O)lge G o gl oS > aisS LasT (V4] .
LgL‘buu)lS)d K‘jwwudsdwduuuj)blwu&| )LgLleMle|u|)J4JLuu.a“)5ja~cM44
C’;b)ﬁ 6L€bu5LOa d.il)..\)‘).‘iksa LQGJ“SW )L:.&|)4Le(..s MWMduwj) )| solaul .»))Lw L\.uJ‘ el ‘S:Lu»).:.go

)58l oo Laplae ot Jld, L g ans o )8 dxgi 8550 yiian | 590l il

OB5ly Stamiw sla g,y (5l Lo (b Lo (ojlgunds

Gbstract

The recent surge of attention and interest in vocabulary studies has given rise to
new issue in the field of vocabulary assessment. One such issue is the techniques that
classroom teachers employ for assessing L2 learners’ word knowledge. Literature in
language assessment in general suggests that since there is no one best method for
assessing a particular language skill or component, it makes sense to use a variety of
assessment techniques (Alderson, 2000; Brindley, 2001). This paper aims at reviewing
some vocabulary assessment techniques which are, for one reason or another, used less
frequently but can be complementarily employed to reduce measurement bias. Attempts
have been made to discuss assessment techniques that suit teachers’ purposes (i.e.,
assessing students’ class achievement) but such techniques can be equally efficient for
more general-purpose assessments.




étrangére en Iran, en relation avec le gen-
re. Nous avons pu constater que, dans la
majorité des cas, les filles employaient des
stratégies de mémorisation, plus souvent
et de maniére plus variée que les gar-
cons. Pourtant, ces derniers dépassaient
les filles en employant le rythme pour mé-
moriser.

Dans le contexte iranien ou les cours de
la plupart des instituts de langue et toutes
les écoles sont, soit destinés aux filles, soit
aux garcons, il n’est pas difficile de prendre
cette différence de démarche en considé-
ration dans la planification du curriculum.

Ni les filles, ni les garcons ne se ser-
vent pas assez de cette stratégie, alors
qu’il s’agit d’un outil puissant qui faciliterait
'apprentissage des langues. Les stra-
tégies de mémorisation sont faciles a em-

Que ces différences aient
des causes biologiques ou
culturelles, elles devraient
influencer la maniére dont
les filles et les garcons
mémorisent. Pour Vvéri-
fier 'impact du genre sur
'emploi des stratégies de
mémorisation, nous avons
eu recours a une enquéte,
dont nous présenterons
les résultats.

ployer et leur emploi peut étre, en grande
partie, appris par un simple enseignement
explicite des stratégies. Pour améliorer la
compétence lexicale des apprenants, il
faudra donc essayer d’élargir leur réper-
toire des stratégies de mémorisation, et ce
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besoin se sent, surtout, chez les gargons.

Pour les recherches futures, notre propo-
sition est d’étudier sur le terrain, tous les
autres types de stratégie d’apprentissage
en détails et ne pas se contenter des résu-
ltats actuels qui sont, pour la plupart, trés
généraux.
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des stratégies de mémorisation sera donc

les garcons sur le graphe suivant:

La création des
liens mentaux

Lapplication des
images et des
sons

de 2.18, c’est-a-dire que les filles sont con-
sidérées comme des utilisateurs moyens
de stratégies, la méme note pour les gar-
cons est de 1.46, ce qui fait que les gar-
cons, avec 18% de moins, sont des utilisa-
teurs de stratégies plus faibles.

Nous pouvons constater que dans toutes
les activités proposées, sauf I'utilisation du
rythme, les filles dépassent les garcons,
ce qui confirme le résultat de la plupart des
recherches antérieurs accomplies dans ce
domaine.

Les stratégies preférées par les filles du
groupe, sontl’accommodation des donnés
lexicaux (numéro 1) et la révision (numéro
7). Les garcons aussi préferent les méme
stratégies, mais les emploient moins sou-
vent que les filles.

Si I'on considére plutét les divers types
de stratégies de mémorisation classifiées
par Oxford (1990), nous pourrons compar-
er 'emploi de ces stratégies par les filles et

La révision
structurée

B Lesfilles

Il Les garcons

Les actions a
mettre en ceuvre

Les filles se servent de toutes les qua-
tre types de stratégies plus souvent que
les garcons, avec 15%, 5%,17% et 10%
d’écart selon l'ordre de présentation des
stratégies. Nous pouvons constater que la
plus grande différence entre les filles et les
garcons est située au niveau de la révision
structurée. Ce phénomeéne est en quelque
sorte explicable par le fait que, tradition-
nellement, les filles passent plus de temps
a la maison et sont moins occupées, elles
donnent également plus dimportance
a la note et révisent plus souvent. Géné-
ralement, elles agissent de maniéeres plus
structurée, en se servant des stratégies,
alors que les garcons sont plus spontanés.

Conclusion:

Dans cette recherche, nous avons es-
sayé d’étudier la fréquence et la variété
des stratégies de mémorisation employées
par les apprenants de frangais langue
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leurs camarades masculins dans la plupart
des capacités langagieres.

Il existe aussi d’autres différences qui
semblent plutdét avoir des raisons cul-
turelles. Par exemple, nous constatons
dans les cours de langue en Iran que les
garcons montrent plus d’intéréts a prendre
la parole, ce qui peut expliquer leur perfor-
mance en oral.

Que ces différences aient des causes
biologiques ou culturelles, elles devraient
influencer la maniére dont les filles et les
garcons mémorisent. Pour vérifier I'impact
du genre sur I'emploi des stratégies de
mémorisation, nous avons eu recours a
une enquéte, dont nous présenterons les
résultats.

Létude du terrain

Nos participants comprenaient 30 appre-
nants (17 filles et 13 garcons) de francais
langue étrangere de linstitut Ghotb-e-Ra-
vandi de Téhéran. lls avaient entre 21 et
45 ans et étudiaient le manuel «le nouveau
Taxi1» depuis quelques mois.

Les participants étaient censés répondre
a un questionnaire en persan, contenant
10 phrases concernant leurs stratégies de
mémorisation, par des nombres entre 0 et
4. (0 pour dire jamais, 1: rarement, 2 : Par-
fois, 3: souvent, 4: toujours)

Ce questionnaire était extrait de du ré-
pertoire des stratégies d’apprentissage
de langue d’Oxford (SILL). Cet inventaire
comprend 50 phrases commencgant par “je
...” qui se réfrant a des stratégies directes
et indirectes d’apprentissage de langue,
classifiée par Oxford. Les voici :

1. J'essaie d’établir une relation entre les
nouveaux mots et les mots que je con-
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nais.

2. Je mémorise les mots en pensant a leur
situation d’emploi.

3. Je mémorise les mots en pensant a leur
localisation sur la page ou le tableau.

4. Jassocie les mots avec leur prononcia-
tion ou leur image.

5. Je me sers du rythme pour mémoriser.

6. Je m’en sers des cartes pour réviser les
mots.

7. Je révise le vocabulaire.

8. Je répéte les mots et les écris plusieurs
fois.

9. Pour mémoriser les mots, je les emploie
dans une phrase.

1. Je joue physiquement les mots.

Selon notre enquéte, les filles pratiquent
en moyenne, 9 de ces stratégies, pour mé-
moriser, alors que les garcons ne s’en ser-
vent que de 6.5 stratégies. Nous pouvons
alors constater que les filles emploient des
stratégies de mémorisation de fagon plus
variée que les gargons.

Dans le tableau suivant nous pouvons con-
stater la note moyenne donnée par les filles
et les gargons du groupe a ces stratégies :

1 3.1 25

La création des liens

2 2.6 25 1.8 1.9
mentaux
3 1) 15
P 4 2.8 22
L'application d
. app |cad|on es 21 19
images et des sons 5 15 16
6 0.7 0.2
La révision structurée 7 3.1 22 23 15
8 28 2.1
. 5 9 2.7 2
Les actions a mettre
1.6 12
€n ceuvre 10 06 0.4

La note générale des filles dans I'emploi



e l'utilisation des gestes aident a saisir des

informations dans la mémoire a long terme

et a les récupérer lorsque cela est néces-
saire pour la communication.” (Cité par Ok,

2003: 8)

De nos jours, “les stratégies de mé-
morisation sont en train de regagner leur
prestige, et pour les chercheurs, elles sont
des outils trés utiles dans I'apprentissage.”
(Ingebretsen, 2009:46) Leur rdle impor-
tant dans I'apprentissage du vocabulaire
est évident: peu importe ce que I'on tente
d’apprendre, il est difficile d’y arriver sans
la faculté de mémoriser. Les stratégies de
mémorisation aident les apprenants a faire
face a la difficulté de 'apprentissage du vo-
cabulaire. Elles permettent aux apprenants
de stocker et de récupérer de nouvelles in-
formations. (Dreyer & Brits: 1994:34)

Oxford (1990:38) les divisent en quatre
catégories:

1. la création de liens mentaux : stratégie
qui implique que l'apprenant regroupe
ou classifie des informations, associe
des informations ou place des nouveaux
mots dans de nouveaux contextes.

2. l'application des images et des sons:
stratégie qui fait usage des images, des
mots clés, des sons et qui démontre les
liens entre les mots.

3. la révision structurée dans lequel
'apprenant va reprendre tout le proces-
sus de l'apprentissage de maniére cy-
clique.

4. Les actions a mettre en ceuvre, comme
par exemple le fait de concrétiser phy-
siguement une expression ou de se
servir des cartes que I'on déplace afin
d’apprendre des mots. (Cité par Inge-
bretsen, 2009: 46).

Nous pouvons voir gu’en apprentissage

des langues étrangéres, au contraire des
autres matiéres a apprendre, des stra-
tégies de mémorisation ne renvoient pas
seulement a I'apprentissage mécanique,
elles sont, selon I'expression d’Oxford
(1990 cité par Zahedi & Abdi, 2012 :2265),
«des outils mentaux puissants» qui aident
apprenant a faire face a son plus grand
probléme : le vocabulaire.

Une autre notion qu’il faudra mettre
en lumiére, c’est la variable du genre.
Cette notion “fait référence aux diffé-
rences biologiques, a 'inné.” Des travaux
d’inspiration psychanalytique, ainsi que
ceux des sciences de I'éducationétudient,
aujourd’hui, la construction du genre dans
les rapports d’éducation (Mosconi, 1987
cité par Flahault & Jaurand, 2012: 65).

En ce qui concerne linfluence de cette
variable sur I'apprentissage, les psycho-
logues ont découvert depuis longtemps,
qu’ily a des différences significatives entre
la performance cognitive des hommes et
des femmes, Ces différences influence-
raient les stratégies qu’ils emploient pour
apprendre une langue étrangére. Par ex-
emple, selon Batters (1986 :78, cité par
Tabatabaei, 2011:199) les femmes con-
sacrent plus de temps a des activités qui
exigent l'attention, alors que les hommes
sont plus performants en oral.

Les différences entre les sexes ont
également été approuvées, a tous les
niveaux de la neuroscience, de neurones
isolés en culture cellulaire a des proces-
sus au niveau des systémes. (Andreano &
Cahil, 2009:248) Lune de ces différences
les plus répandues, c’est le fait que la mé-
moire spatiale des garcons est souvent
plus développée que celle des filles. Par
contre, ces derniéres surpassent souvent
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genres. |l est prouvé en neurolinguistique
que les hommes et les femmes n’utilisent
pas des régions identiques du cerveau
lors du stockage des mémes événements
émotionnels dans la mémoire a long terme
(Andreano&Cabhill, 2009:248). Certaines
études ont essayé de mettre au point ce-
tte différence dans des divers types de
stratégies. En 2008, par exemple, Uster a
réalisé une étude qui visait a chercher s'il
existe une relation entre la configuration
cérébrale des hommes et des femmes et
leur utilisation respective des stratégies
d’apprentissage. (Gaudet-Beauregard
& Masella 2011:29) Ses résultats lui ont
révélé que les femmes utilisaient une
plus grande variété de stratégies que les
hommes. Elles utilisent davantage de stra-
tégies sociales, de détermination et cogni-
tives, plus fréquemment que les hommes
ne le font.

En Iran aussi le rapport entre les stra-
tégies d’apprentissage et le genre a été
étudié, surtout chez les apprenants de
I'anglais et plutét sur toutes les stratégies,
de fagon générale.

Cependant, il n’existe pas beaucoup de
recherches qui viseraient les stratégies de
meémorisation en particulier, encore moins
chez les apprenants iraniens de frangais
langue étrangeére.

Notre recherche consisterait surtout
a étudier la différence entre les filles et
les garcons iraniens, apprenant le fran-
cais langue étrangere, au niveau de la
fréquence et de la variété des stratégies
de mémorisation.

Stratégie de mémorisation et le genre
Avant de nous intéresser a la relation qui

existe entre le genre et les stratégies de
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mémorisation, il semble utile de définir ces
concepts.

Les stratégies d’apprentissage corre-
spondent aux techniques ou encore aux
actions entreprises par les apprenants,
souvent de fagon intentionnelle, pour ame-
liorer leur propre apprentissage. (Green &
Oxford, 1995:262)

Selon Byram, une stratégie est “toute ac-
tion effectuée par 'apprenant de langue
dans le but d’augmenter leur connaissance
dans la langue recherchée” (2004:579). En
d’autres termes, “tout ce que l'apprenant
peut faire dans le but d’apprendre la nou-
velle langue peut étre considéré comme
une stratégie, et cette définition correspond
a celle donnée par le CECRL.” (Conseil
de I'Europe 2001:15 cité par Ingebretsen,
2009:34).

Oxford (1990) parle de de type de stra-
tégies: directes et indirectes. “Les stra-
tégies directes sont celles qui concernent
la langue spécifique a apprendre, et elles
sont divisées en trois groupes: les stra-
tégies de mémorisation, de cognition et de
compensation. Bien que toutes ces stra-
tégies nécessitent un processus mental,
elles le font de manieres différentes et dans
des buts différents. (Oxford 1990: 37 cité
par Ingebretsen, 2009: 44). Les stratégies
indirectes a leur tour, concernent la faculté
d’apprendre des langues en général, et ne
concernent pas la langue étrangere a ap-
prendre spécifiguement. Elles constituent
les stratégies métacognitives, sociales et
affectives. (Idem: 45).

Les stratégies de mémorisation font
donc partie des stratégies directes de
'apprentissage des langues. Pour Oxford
(1990), “les stratégies de mémorisation,
telles que la création de liens mentaux et



dans le domaine de la sociolinguistique.
Lexistence de ces différences dans 'usage
du langage a attiré I'attention sur I'influence
potentielle de la variable du sexe du locu-
teur sur I'utilisation du langage. Or, le sexe
en tant que variable d’influence a regu peu
d’attention dans le domaine de I'acquisition
des (L2) et de I'enseignement, mais de-
meure pourtant un facteur classique qui est
encore controversé aujourd’hui (Oxford,
Nyikos et Ehrman, 1988 cité par Gaudet-
Beauregard & Masella 2011:29).

Dans le domaine des stratégies, c’est
Carton (1996) qui a fait les premiers
pas. Plus tard, il y a eu un grand nombre
d’études qui se concentraient plutot sur les
stratégies des bons apprenants (Hismano-
glu, 2000), il a fallu encore plus de temps
pour que les chercheurs s’intéressent a
I'effet du genre sur 'emploi des stratégies

d’apprentissage, ce qu’on peut voir dans
les recherches de Politzer (1983), Oxford
et al. (1988), Ehrman & Oxford (1989), Ox-
ford& Nyikos (1989), Oxford & al. (1993),
Oxford & Ehrman (1995), Lee (1994),
Kim (1995), Oh (1996), etc.(cité par Ok,
2003:3) Presque toutes ces recherches
ont montré I'emploi plus large des stra-
tégies d’apprentissage par les filles.
Pourtant, toutes les recherches ne sont
pas allées dans le méme sens, selon Cha-
mot (2004:18), il y a des études qui n’ont
trouvé aucune différence significatives
entre les filles et les garcons (Vandergrift,
1997), et méme des recherches qui ont
montré la supériorité de 'emploi des stra-
tégies par les gargcons (Wharton, 2000).
Les progrés récents en neurosciences
ont confirmé I'existence de différences en-
tre le fonctionnement cérébral des deux
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Introduction

La maniéere dont les apprenants appren-
nent et la fagon dont ils peuvent étre guidés
dans leur parcours, importent aujourd’hui
beaucoup plus que I'enseignement. (OK,
2003:2) C’est pourquoi, les enseignants
consacrent plus d’attention a l'identification
des stratégies utilisées par les apprenants
au cours de leur parcours d’apprentissage
et les facteurs qui influencent cette utilisa-
tion.

D’ailleurs, avec l'arrivé du concept de
«la centration sur 'apprenant», il est im-
portant que les didacticiens fassent de
plus en plus attention a des variables in-
dividuelles tel que le genre. Le nombre
élevé des études qui mettent en rapport
I'emploi des stratégies d’apprentissage et
le genre peut en témoigner.Cependant, il
semble que le nombre des études qui se
sont concentrées sur une seule stratégie
d’apprentissage, comme les stratégies de
mémorisation, ne soit pas trés élevé.

Bien que le terme «mémorisation» sem-
ble parfois renvoyer a I'apprentissage mé-
canique, elle « est une fonction permettant
de capter, coder, conserver et restituer
les stimulations et les informations que
I’'homme percoit » (Markowski, 2005:100).
Il existe diverses stratégies de mémorisa-
tion dont 'emploi par l'apprenant, peut
aboutir a un apprentissage actif. Vu la tend-
ance des apprenants iraniens, dans leur
culture éducative a mémoriser, il s’avere
nécessaire de mettre 'usage de ce type
de stratégie au point. Cela permettra aux
enseignants de pouvoir mieux canaliser
les efforts des apprenants a faire face, au
plus grand obstacle qu’ils ont en face, pour
apprendre une nouvelle langue : le vocab-
ulaire.
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Dans cette recherche nous visons a
comprendre comment les stratégies de
mémorisation sont utilisées par les appre-
nants de FLE en Iran et comment 'emploi
de différents types de stratégies de mé-
morisation est influencé par le genre.

Pour arriver a notre objectif, nous répon-
drons a deux questions principales :

1. En quoi les garcgons et les filles iraniens
emploient différemment les stratégies
de mémorisation lors de I'apprentissage
du frangais ?

2. Comment ces différences peuvent étre
expliqguées par le contexte social dans
lequel se trouvent des hommes et des
femmes iraniens?

Nous partirons de I'hypothése que les
filles et les garcons se différencient au
niveau de la fréquence de l'utilisation des
stratégies de mémorisation et de la variété
des stratégies. Les filles devraient employ-
er les stratégies plus souvent et de fagon
plus variée, mais elles ne dépasseraient
pas les garcons dans I'emploi de toutes les
stratégies de mémorisation. Les gargons
auraient tendance a employer plus souvent
les stratégies en rapport avec I'espace,
alors que les activités constituant la révi-
sion seraient préférées par les filles. Ces
différences peuvent étre influencées par
le statut traditionnel des femmes en Iran et
leur timidité par rapport aux gargons.

Pour vérifier nos hypothéses, nous avons
mené une enquéte aupres d’'un groupe
d’apprenants iraniens de FLE.

Létude des stratégies de mémori-

sation en rapport avec le genre

La différence entre les sexes masculin
et féminin est un facteur qui a été large-
ment étudiée a titre de variable sociale
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Résumé

La mémorisation est un outil puissan dont I'apprenant a besoin pour apprendre
le vocabulaire, et la connaissance des stratégies qu’utilisent les apprenants pour
mémoriser peut aider les institutions a mieux planifier leur curriculum Dans ce domaine,
des variables telles que le genre doivent étre prises en compte. Cette recherche étudie
la fréquence et la variété de 'emploi des stratégies de mémorisation employées par
les apprenants de frangais langue étrangére en Iran en relation avec le genre. Pour
mener nos questions a terme, nous avons eu recours a un questionnaire extrait de SILL
d’Oxford. Un groupe d’apprenants de niveau débutant de I'institut Ghotb-e-Ravandi ont
rempli nos questionnaires. Nous avons pu constater que, dans la majorité des cas, les
filles employaient les stratégies de mémorisation, plus souvent et de maniére plus variée
que les garcons. Pourtant, ces derniers dépassaient les filles dans 'emploi du rythme
pour mémoriser.

Les mots clé: stratégies de mémorisation, genre, francais langue étrangére
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