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(E-mail: zzmhadi@yahoo.com)

Abstract

N “ies

Learning occurs in the light of beliefs, thoughts and attitudes of the learners. The
nature of these beliefs, thoughts and attitudes has serious implications for the quality
of their learning, so much so that there may be dependent learners and shallow and
rote learning on the one hand, and autonomous learners and deep and sustainable
learning on the other. A comprehensible notion that can cover beliefs, thoughts and
attitudes of the learners as well as their autonomy is "personal identity". It is suggested
that instructional programs include the goal of developing the academic identity of the
learners so that their autonomy is enhanced. Along such lines, this article sketches the
blueprints of a program for foreign language identity development. Moreover, the author
outlines the theoretical underpinnings of the suggestion without keeping distance from
the realities of the practice.

Key Words: identity, learner's autonomy, self-awareness, self-concept, sustainable education
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teachers. It covers the teaching of
children, young adults, and adults.

The book introduces the essential
features of learning, teaching the English
language, and the relationship between
the three. It is an excellent way to prepare
for entry-level teaching qualifications
such as the Cambridge ESOL Teaching
Knowledge Test (TKT), CELTA, and the
Trinity CertTESOL.

The book includes case studies by
teachers from eight countries around
the world and a section on classroom
language. Both of these are on the
accompanying CD.

CORA LINDSAY has taught English
langauge and literature in schools and
universities in Italy, the former Yugoslavia,
Hungary, and Slovakia, and most recently
has been working at The Open University
in the UK.

PAUL KNIGHT was a lecturer in applied
linguistics in the UK before joining
Nottingham University at their Ningbo,
China campus. He has taught English
and trained English teachers in the UK,
China, Indonesia, and Pakistan.
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is a relatively obscure issue with few
known sources; however, it can be very
enlightening. See Marandi (2012) for
an example of information offered by
Wikipedia which was contradicted by
other sources | was able to find on the
same topic. And in any case, even the
most reliable of tertiary sources? , such
as good encyclopedias, introductory
textbooks, and the like, while perhaps
good enough, if used judicially, for very
elementary articles such as this, should
not be used as references in original
research and scholarly articles. For
example, while | consider Brown (2007)
a wonderful introductory textbook for
BA Language Teaching Methodology
classes, | would never accept it as

a reference in an MA thesis or PhD
dissertation. This is despite the fact
that | would consider it to be a fairly
reliable source of information. The
point to be taken from all this is that in
addition to all the tips mentioned above
about ascertaining the reliability of a
website, we should also bear in mind
that even reliable online information
should only be used in its rightful place,
and may therefore be considered an (in)
appropriate reference, depending on
whether it is a primary, secondary, or
tertiary source, and depending on the

context. L.
- Y >
~ ’5'

FHH

Notes

1. Search engines are web sites similar to Google, which
collect and organize information on the Internet and
are therefore used to “search” the Internet for content
on a particular subject. And incidentally, while Google
(http://www.google.com) is the most-widely used
search engine, it is worthwhile trying out other search
engines, as well. For example, Dogpile (http://www.
dogpile.com) is a metasearch engine which combines
the results of several popular search engines.

2.To give you a better idea of how a Google bomb
works, | would like to remind you of the Google bomb
successfully created by an Iranian blogger as part of
a campaign against National Geographic’s attempt to
replace the name “Persian Gulf” with an illegitimate
alternative in 2004. A Google search for the illegal
name would lead you to the following page: http://
arabian-gulf.info/ which begins with the following
sentence: “The Gulf You Are Looking For Does Not
Exist. Try Persian Gulf”’ See the following page for
more information: http://mahimoto.com/google/

3. A domain name indicates the destination location
for the URL. For example, in the address or URL
for Alzahra University’s web portal, i.e., http:/www.

Izahra.ac.ir/persian/index. h main name i
alzahra.ac.ir .

4. For an explanation of primary, secondary, and tertiary
sources, see the following link: http://www.stthomas.
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Task 2: Consider the various bits of
advice presented above. Which ones
do you consider to be more important?
Can you think of any vital points not
mentioned here?

Is Wikipedia reliable?

A very relevant question and one often
posed by students is “How reliable is
Wikipedia?” The general consensus on
this seems to be that while Wikipedia
is good as a starting point for research,
it should not be taken as gospel, and
information taken from it should be

. checked against multiple sources
\"‘_ (“What’s wrong with Wikipedia?,”

% n.d.; Woods and Thoeny, 2007).
Also, it is advisable to refer to the
sources cited in the reference
list of a Wikipedia article (Woods
and Thoeny, 2007), rather than
merely reading the Wikipedia

entry itself, and also to check the
% history and discussion pages of
each article to get a better feel of the
credibility of each individual Wikipedia
article. Still, many teachers do not
accept Wikipedia as a reference for their
students’ homework (“Wikipedia: Citing
Wikipedia,” n.d.), although sometimes
this seems to be less related to a distrust
of Wikipedia information, and more part
of a general education policy which
discourages the use of tertiary sources
such as encyclopedias as more than just
a starting point. A similar position can
be seen in Wikipedia itself (“Wikipedia:
Citing Wikipedia,” n.d.), where it advises
against the use of Wikipedia and other
encyclopedias as a research source,
“Normal academic usage of Wikipedia
and other encyclopedias is for getting the
general facts of a problem and to gather

keywords, references and bibliographical
pointers, but not as a source in itself”
Nevertheless, there are differences of
opinion as to the credibility of Wikipedia.
An often-cited study carried out in
2005 claims that Wikipedia is not far
behind the internationally acclaimed
Encyclopedia Britannica as far as
reliability is concerned (Giles, 2005).
Woods and Thoeny (2007), on the other
hand, believe that Wikipedia has some
weaknesses that other encyclopedias
do not. For example: Important
subjects may be ignored or may receive
insufficient attention in Wikipedia, entries
may be incomplete or changed at any
given moment, and original sources are
often not cited, making it difficult to check
the credibility of the information.

As the Harvard Guide to Using Sources
points out, however:

The fact that Wikipedia is not a reliable
source for academic research doesn’t
mean that it's wrong to use basic
reference materials when you'’re trying to
familiarize yourself with a topic. In fact,
the library is stocked with introductory
materials, and the ... librarians can
point you to specialized encyclopedias
in different fields. These sources can
be particularly useful when you need
background information or context for
a topic you’re writing about.” (“What’s
wrong with Wikipedia?,” n.d.)

My personal position on the use of
Wikipedia also is that it can be used as a
starting point, but should not be the sole
source of information; any information
taken from Wikipedia should be checked
and cross-validated with other sources.
This is often more easily said than done,
especially if the topic under question

s |ROSHD FLT

Vol. 27, No. 4
Summer, 2013

N
o



| e2r e 4| ROSHD FLT

(“How to know if a website is
reliable,” n.d.). However, it can be
vital if you are searching for rapidly
changing information, such as
prices or the latest technological
advances, etc (“How can | tell if a
website is reliable?,” n.d.).

4 Similarly, check to see when the
website was first created (“How can
| tell if a website is reliable?,” n.d.).
A website which has been around
for, say, a decade is more likely to
be reliable than one which has just
recently been created (Rogers,
n.d.).

v" Examine the website to see how
professionally it has been designed
(“How can | tell if a website is
reliable?,” n.d.;“How-to find-out
if a certain website is reliable,”
n.d.). Obviously, the fact that a
website has been professionally
designed is not by and of itself
sufficient evidence in support of
the reliability of the website, but
the opposite could at least make
its reliability questionable (Rogers,
n.d.). For example, a website which
is inundated with advertisements
should be treated with caution
(“How can | tell if a website is
reliable?,” n.d.), especially if the
advertisements are lewd or vulgar.

v Check to see if the author of the
website provides reliable sources
to support the information given
in her/his website. Just as we are
used to demanding references
from published materials, we
should similarly look for evidence
substantiating the claims in a
website, such as a reference list
with dependable sources (“How

can | tell if a website is reliable?,”
n.d.; “How to know if a website is
reliable,” n.d.).

v Most of the points mentioned

above are not conclusive, so it is

best not to limit yourself to just

one of them. Depending on how

important the information you are

looking for is and how vital it is

for you to get your facts right, you

might decide to exercise more or

less caution. For example, if you

have come across the term LMS

and are curious to know what r

it means, a simple Google

search would probably
Q'

suffice to give you a
general idea. If, on the
other hand, you want
to know whether using

an LMS for language ;f J,
teaching is advisable or

not, you would need to QT r-«J ?E—/_(
use only the most reliable Sy

websites related to this toplc\\

Similarly, if you are doing a : D F_,__-‘
search on information relevant to R
your thesis or dissertation or for an “"
article you hope to publish in an

academic journal, you should make

sparing use of websites, unless

their reliability and credibility is

established beyond doubt.

v’ Check the information provided

by the website under question
against other sources (“How to
know if a website is reliable,” n.d.).
Obviously using multiple sources
can be expected to increase the
reliability of our research results,
unless, of course, all the sources
we are using are equally biased
and misinformed.



out if a certain website is reliable,”
n.d.).

v Go to a search engine, such
as Google, Yahoo!, etc.,
and type in the following:
link:yourwebsiteaddress;
for example: link:http://www.
alzahra.ac.ir/persian/index.asp.
(Remember not to include a space
between the colon and the URL.)
The results will be websites who
have created links to the site you
are searching. If other reputable,
well-known websites are linking
themselves to the website you are
researching, it is much more likely
to be a reliable source (Rogers,
n.d.; “How can | tell if a website is
reliable?,” n.d.). Similarly, check
to see what kinds of websites are
cited in the source you are
researching: Does this
website link you to
other websites of
good standing, or
does it take you to
doubtful websites
(“How can | tell
if a website is
reliable?,”n.d.)?

v’ Look for an
“About” link or
tab, providing
information
about the
website author,
and do a
search on the
author. Who
is the website
author and
what are her/
his credentials?

While such information might

not actually prove anything, the
absence of any information about
the creator of the website can be
an indication that you shouldn’t
trust it (“‘How can | tell if a website
is reliable?,” n.d.; Rogers, n.d.).
The same might be true if there

is no way to contact the website
authors, so look for email and
postal addresses, phone numbers,
etc. (“How to find out if a certain
website is reliable,” n.d.; “How to
know if a website is reliable,” n.d.).

v" Check to see when the website

was last updated. Websites which
are regularly maintained are more
likely to be reliable, although this is
by no means a hard-and-fast rule.
Also, even if the website you
are using is generally
areliable one, if
it hasn’t been
recently updated,
the information
it contains might
be outdated
(“How to find
out if a certain
website is
reliable,”
n.d.). This
might not be
important
if you are
looking for
information
on a topic
which doesn’t
change over
time, such
as historical
information

B2, 354 [ROSHDFLT



problem that is likely to continue in the
foreseeable future? (Karch, n.d).

While this obviously does not indicate
that we should stop using search
engines, it does mean that we always
need to ascertain the authenticity and
reliability of the websites we use, even
if they are one of the first websites to
appear in a Google search. Remember
that anyone can put things online; in fact,
there are more unreliable than reliable
websites. Therefore, do NOT quote just
any website. Spend some time gathering
information on the website first.

03| eor2r: o 3| ROSHD FLT

How can we do this? There are
several things you can do when trying to
establish how reliable online information
is. Some are as follow:

v" Check the website’s URL (i.e., the
Uniform Resource Locator, which
is just a fancy way of saying “the
website address”). Is the website
hosted by or associated with an
established, trustworthy institution?
In particular, checking the domain
name?® of the site will give you an
idea who is hosting it (“‘How can |
tell if a website is reliable?,” n.d.).

v Perform a search on the domain
name in a “whois” (i.e., a kind of

domain research/directory site),
such as http://www.whois.sc. Doing
so provides you with information
about the registered owner of a
domain (“How can | tell if a website
is reliable?,” n.d.).

v’ Check the extension of the

website address (“How can | tell

if a website is reliable?,” n.d.).

(The extension refers to the few
letters that appear at the end of

a domain name. For example,
some widely known extensions
are .org, .net, .com, .gov, .edu.)
Extensions such as .net and .com
are mainly commercial and can be
purchased by anyone, so they are
in some ways the least reliable.
The extension .org is usually used
by organizations; websites with this
extension gain their dependability
from the reputation of the
organization using them. However,
this extension is also open to the
public for purchase, so it is not

in itself an indication of reliability
and authenticity. The extensions
.gov and .mil are used by the US
government and the US military,
respectively. (Worse and worse!)
And the .edu extension is used

for educational institutions, such
as universities, etc. Many people
consider an .edu extension as one
indication of reliability (“How to
know if a website is reliable,” n.d.),
although we should bear in mind
that many individuals with some
kind of affiliation to an educational
institution are granted websites
using the .edu extension, and
obviously not all of them are reliable
sources of information (“How to find



our knowledge—about everything from
politics, to current affairs, to literature,
to science—is being shaped by nothing
but the aggregation of responses. The
search engine is a quantitative historical
record of previous requests. So all the
search engine offers is a ranking system
that feeds back to us the wisdom of the
crowd. In terms of links clicked on and
sites visited, Google is an electronic
mirror of ourselves. (pp. 92-3)

This circularity is reminiscent of an
anecdote | recently came across in an
email. The story goes something like
this: A young inexperienced Indian whom
has recently been made chief is asked
by his tribe whether the upcoming winter
is likely to be a hard one. He tells them
he will let them know, but advises them
to gather extra firewood in the meantime.
While the other Indians are gathering
firewood, he makes a call to the local
weather station, and asks them the
same question. They tell him it will most
likely be a cold winter, so he urges his
fellow Indians to step up their efforts in
gathering wood. To be on the safe side,
after some time he calls back the weather
station, and repeats his question. This
time, they tell him it will most definitely
be a very hard winter. Again, he insists
that the tribe members gather as much
firewood as they possibly can. However,
after some time there is still no evidence
of cold weather, so he calls the weather
station yet a third time, only to be told
that it will be the hardest winter in living
human memory. Finally, it occurs to
him to ask, “How do you know?” The
response he receives is, “Because the
local Indians are gathering firewood like
crazy!”

Task 1: Type “how to increase your
Google ranking” into a search engine,
such as Google or Dogpile. Which
factors can increase/decrease your
website’s ranking? Are all of these
factors justifiable? Which are not?

Obviously, finding safe, reliable
websites requires exercising good
judgment and caution. We cannot
always rely on a simple Internet search
to find websites which are both safe and
reliable. To quote Keen (2007) again, we
should not take search engine results
as “gospel” (p. 93). This is especially
true since, as you saw above, it is
actually possible to manipulate search
results through various techniques.

One such technique is increasing the
number of links to a page, leading to an
unexpectedly high rank of a particular
website in searches, a practice that has
become known as Google bombing
(“Google bomb,” n.d.; Karch, n.d.; Keen,
2007). A Google bomb uses a large
number of links (or similar techniques)
to exploit search engine algorithms,
thus causing a web page “to have a high
ranking for searches on unrelated or off
topic keyword phrases, often for comical
or satirical purposes” (“Google bomb,”
n.d.). For example, a Google search on
“miserable failure” used to lead people
to George Bush’s White House website!
Indeed, many search engine bombs

are similarly related to political or social
issues. And while search engines like
Google are constantly trying to improve
the algorithms they use to determine a
website’s visibility in their search results
(this effort is called search engine
optimization), Google bombing continues
to influence search engine results, a
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full URL in the bottom left corner
of your browser. This is useful for
those links which appear to take
you to a safe website but will in
fact link you to somewhere else
(Phelps, 2012).

v Remember not to click on a

suspicious link. There are many
free online website checking
services, link scanners which allow
you to type in the address of a
suspicious website to see whether
it is safe or not (Buenaventura

& Bunter, 2011; Phelps, 2012;
Rosenblatt, 2011). (You can also
right click on the link and copy/
paste it into the link scanner.) For
example, check out McAfee’s

SiteAdvisor at http://www.
siteadvisor.com/ ; Norton’s Safe

Web at http://safeweb.norton.com/

; URLVoid, which makes use of

multiple sources, at http://www.
urlvoid.com/ ; hpHosts at http://

www.hosts-file.net/ ; or Sucuri Site
Check at http://sitecheck.sucuri.
net/scanner/ if you are searching
a shortened URL, such as those
produced by TinyURL, bitly,
goo.gl, tiny.cc, ow.ly, is.gd, etc.
(Phelps, 2012). You may also use
Google Safe Browsing by typing
the following in the address bar

of a browser htto:/google.com

febrowsing/diagnostic?site=
followed by the address of the
site you want to check (Phelps,
2012). Finally, note that the above
scanners work best on older
websites (Chiron, 2012).

How can you be sure a website is
reliable?
Nowadays on the Internet, you can
find information on virtually any topic, by
using one of the many search engines'’
which exist. In fact, conducting an online
search is so easy that it has become
second nature to many people looking for
a quick answer to their questions. What
these people might sometimes forget
is that the websites they come across
in their searches may not necessarily
always be safe, and even if they are,
their information is not always reliable.
You may remember a quotation from
Keen (2007) mentioned in the second
article from the CALL series (Marandi,
2011), where Keen is attacking popular
search engines like Google for providing
unreliable information. Keen says (2007):
Search engines like Google, which run
on algorithms that rank results according
to the number of previous searches,
answer our search queries not with
what is most true or most reliable, but
merely what is most popular. As a result,



Do-it-yourself:
Computer-Assisted Language
Learning (CALL)

Recognizing safe, reliable
websites

By Seyyedeh Susan Marandi, Assistant Professor
of TEFL, English Department, Alzahra University, Tehran, Iran
Email: susanmarandi@alzahra.ac.ir

Classroom
Techniques

Abstract

The present article is the sixth of a series of CALL-related articles being published in
Roshd FLT journal. In the preceding article, some useful tips were provided on how to
ensure our online safety and privacy. A closely related issue is that of being able to tell
apart safe/unsafe and reliable/unreliable websites. The reliability of a website can be
doubly important, since an unreliable website might both be unsafe and also contain
unreliable information. For this reason, learning how to recognize safe, reliable sites is
dealt with in the current issue.

Key words: safe link, safe website, reliable website, Google bomb, domain name, extension, URL, Google ranking,
tertiary source, search engine, Wikipedia

Make sure the link/website is safe (to be discussed below) is vital for
As | have repeatedly said, an important encouraging a critical use of technology

part of a CALL teacher’s duties has to and CALL, it is also very closely related
do not just with using technology for to their online safety, since credible sites
teaching, but with first teaching her/his are usually also safe sites. But before
students what is the correct way to use discussing how to ascertain the reliability
the Internet. For this reason, the two of a website, a few brief points about
preceding articles largely discussed distinguishing between safe and unsafe
different aspects of safety on the Net. links/websites remain. These are as

And of course, while teaching our follow:

students to establish the credibility and v Hover over a link before clicking
reliability of a website they are using on it; you will be able to see the

B2, 154 [ROSHD LT
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Poem
To all good teachers:

In Good Hands

In the hands of a gifted teacher

a classroom is a magical place

In the hands of a gifted teacher

There’s a smile on each child’s face
In the Hands of a Gifted Teacher
Creative Energy is Everywhere
In the Hands of a Gifted Teacher
There’s a Catalyst who Genuinely Cares
In the Hands of a Gifted Teacher
Desire and Wonder is Awakened
In the Hands of a Gifted Teacher
The Educational Agenda is Shaken
In the Hands of a Gifted Teacher
Self-Management Skills are Modeled
In the Hands of a Gifted Teacher
The Best of Reality is Bottled
In the Hands of a Gifted Teacher
Gifts and Talents are Refined

In the Hands of a Gifted Teacher

The Willed Future is Designed

Ultimate Cyan
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also have "a show and tell" session: ask
your young learner to bring his or her
favorite toy, book, or gadget, and tell you
all about it (who they got it from or where,
why it’s their favorite, etc...)

Tip # 6: Speak less in role plays
Naturally, as a teacher you are at an
advantage because you manage the

teacher!) So here’s what you can do:

e Give your student a head start of 30
seconds

e Give your student bonus points when
you start the game

e Give your student 3 or 5 points for
every one of yours

e Lose deliberately by making mistakes,

|

£
III'

most words and expressions. But what if
you “play dumb”? Pretend you are lost,
don’t understand, ask lots of questions,
and you’ll have your students not only
speaking more in the role play, but also
laughing a lot! This works great when you
reverse roles: you are the student, and
your student is the teacher, and he or she
has to explain something to you.

Tip # 7: How to handle games
Playing games one on one can be
a bit tricky and sometimes no fun for
the student (s/he’s playing against the

being slow, pretending you got
distracted, etc...

Above all, no matter if you're teaching a
child or an adult, make your lessons fun!

Many students feel uncomfortable at
first; they may not be used to being the
center of attention! And although they
learn a lot faster, they may also get tired
faster. So, variety is the key. Use a variety
of teaching strategies and practice
different skills, and you’ll see your student
progress by leaps and bounds.

¢



Tip # 1: Use lots of realia

The use of real-life objects works in any
type of class, whether they are lessons
one on one or large groups. But it works
exceptionally well in one on one lessons
because you have closer contact with
the student. For example, if you work
with real city maps, you can sit next to
your student while he or she gives you
directions to a specific location and
both of you follow the route on the map.
Realia also makes the class more fun in

general, and if you have a student who

is a bit shy or reluctant to speak, real
objects come in handy to break the ice
or motivate the student. Needless to say,
realia is absolutely essential in a one on
one lesson with a child. If you have an
adult student who wants to polish his or
her business English, ask your student to
bring brochures or print pages from the
company’s website.

Tip # 2: Use your student’s
background

Always use your students’ life history
and background as a pedagogical
source. If your student works in a

particular industry, say advertising, ask
them to tell you about it: what the job
involves; what the company does; who
their clients are. In any case, your student
will feel proud to share their information
about something they do know.

Tip # 3: Allow some quiet time

It all depends on your student’s level,
of course, and although some advanced
students are willing to talk for hours,
most find it hard to speak for a full 10
minutes. Make sure you follow a very
active speaking activity or game with a
more relaxed and quiet exercise: a young
learner may draw a picture of the story
they heard; a business English student
may write an email; any student may
complete a writing assignment or written
exercise for a few minutes. Don’t be afraid
of silence. Remember your students need
some quiet time to gather their thoughts
and relax.

Tip # 4: Plan multimedia lessons
Remember that the greatest benefit
for students taking lessons one on one
is that they have more time to speak.
A great way to spark discussion is with
video and audio. Show your student a
video, check for listening comprehension,
then discuss what you saw. The same
can be done with any audio file. Keep in
mind that there is a large variety of audio
and video files available on the Internet,
most of which are very easy to download.

Tip # 5: Ask your student to give
presentations

A student who has to give
presentations at work in English will be
very thankful for having the chance to
practice with you first. But children can

20,7, 154 [ROSHDFLT
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No Comment!?

If you have any comment on this cartoon, don’t hesitate and email us your
interpretations in a short paragraph. Your name along with your comment will be
published in the same section in the subsequent edition of the journal.

Tt Uu v W X’" Yy Lz

'‘My subject and verb have agreed to disagree.’

Jokes

Back to School
Early one morning, a mother went in to
wake up her son.

‘Wake up, son. It’s time to go to school’
‘But why, Mom? | don’t want to go.

‘Give me two reasons why you don’t want
to go’

‘Well, the kids hate me for one, and the
teachers hate me, too!’

‘Oh, that’s no reason not to go to school.
Come on now and get ready.

‘Give me two reasons why | should go to
school.

‘Well, for one, you're 52 years old. And for
another, you're the Head teacher!

Doing Their Homework!
When Dad came home he was

astonished to see Vic sitting on a horse,
writing something.

‘What on earth are you doing there?’ he
asked.

‘Well, the teacher told us to write an
essay on our favourite animal’” Answered
Vic, “That’s why I'm here and that’s why
Sara’s sitting in the goldfish bowl

Teaching Tips: Tips and Tricks
for a Perfect Lesson

Teachers have the chance to customize
each lesson to their students’ needs,
and the possibility to target activities to
a student’s strengths and weaknesses
is a huge plus. But the greatest benefits
are for the ESL student. The student
has the unique opportunity for intensive
practice. If the student speaks for most of
the lesson, he or she will make progress
faster. And the same goes for other skills.
Still, the teacher is the one responsible
for maximizing their time with the student.
Here are some practical tips for effective
one on one lessons.



¢
English
through
£ Fun

Babak Dadvand,

PhD Candidate in Applied Linguistics, Tarbiat Modares University
Email: babak.dadvand@gmail.com

Hadi Azimi,

Assistant Professor in ELT, Freelancer at Shahid Beheshti University
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The Note

To all our dear colleagues,

Hope this edition of ETFun finds you in perfect health. To improve this section of the
Roshd Foreign Language Journal, we are looking forward to receiving your comments
and suggestions. You can also share with us your queries and concerns. We’ll do our
best to incorporate your points into this section.

So please don't hesitate to write to us.

\
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The art of teaching is the art of assisting not from the book.
discovery. Author Unknown

Mark Van Doren
A master can tell you what he expects
The teacher who is indeed wise does not  Of you. A teacher, though, awakens your
bid you to enter the house of his wisdom own expectations.

but rather leads you to the threshold of Patricia Neal
your mind.
Khalil Gibran Teaching is the profession that teaches
all the other professions.
The best teachers teach from the heart, Author Unknown
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grammar, and vocabulary obtained the
grand mean scores of 3.09, 3.00, 2.71,
and 2.48 respectively. The grand mean
score of all exercises extracted from

this textbook is 2.87, which is rather
satisfactory. The writing exercises are not
included under the category of writing,
since this skill is worked on within the
context of other exercises of different
categories.

Table 3 is drawn based on the grand
mean scores of each category.

As shown in table 3, listening and
conversation categories have been most
appreciated and grammar category
depreciated.

Table 3. The Rank Order of the Categories
Based on the Grand Mean Scores
Categories Mean De\?it:t'ion
Listening 3.43 4.6
Conversation 3.18 5.466
Writing 2.68 8.864
Reading
comprehension 2.27 8.996
Vocabulary 2.14 8.552
Grammar 2.02 8.884

The findings of this study show
that, state-of-the-art Language learn
ing theories are reflected in New
Interchange, the American Headway, and
Iranian High School English Books can
be estimated as 77%, 72%, and 45%
respectively.

Conclusions and Pedagogical
Implications

The following conclusions can be
drawn from the study:

1. Background knowledge can be
provided through listening, reading,
realia, and most important of all through
the learners’ own experiences and
interests.

2. Discussion, peer work, group work,

class activity, questions based on real
life experiences, challenging questions,
role-play, and interesting topics create
interaction, creativity, and activity.

3. Picking up the teaching
materials from real sources like
magazines, newspapers, and real
life communications, resorting to the
students’ own experiences and ideas,
and exercises based upon the latest
existing issues provides authenticity.

4. Exercises that are in line with the
students’ interests and experiences, and/
or require pair work, group work, and
discussion leads to autonomy.

5. Meaningfulness criterion is satisfied
through discussion, group work, pair
work, doing tasks, expressing one’s own
ideas about a subject, and talking and
writing about one’s own experiences and
interests.

6. Discussing one’s own ideas on a
subject, raising questions, based on
real life experiences, writing activities
in general, listening to authentic
conversations, doing pre-listening
activities, comparing and contrasting,
and pre-reading activities are quite
challenging.
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High School English Books: Given
the data provided in table 2, exercises
under the category of conversation with
the grand mean score of 2.71 out of 4,
have been judged relatively satisfactory.

The grand mean score 1.12 (out of
4) calculated for the exercises extracted
from English Books working on grammar
shows that these exercises are not
appreciated by the experts. The grand

the other exercises extracted from this
textbook, gaining the grand mean score
of 3.46 and implying the satisfaction of
the experts evaluating these exercises.
The other categories of this textbook
i.e. writing, reading comprehension,
listening, grammar, and vocabulary,
obtained the grand mean scores of 3.45,
3.36, 3.23, 2.46, and 2.25 respectively.
The grand mean score for all exercises

ﬁan scores for the other exercises of

@ﬁding comprehension, vocabulary, and

%«/iting extracted from English Books

//{ére 1.67, 1.66, and 2.17 respectively.

The grand mean score for all exercises

extracted from high school English Books

is 1.80 out of 4, which is below average
and unsatisfactory. It is worth mentioning
that high school textbooks lack listening
activities, which can provide helpful
practice in language learning.

New Interchange: Exercises put
under the category of conversation
are judged the best exercises among

extracted from the New Interchange was
judged to be 3.05, which shows that

the exercises included in this textbook
were evaluated as in line with state-of-
the-art language learning theories and
as a result can be considered as good
examples for practice.

American Headway: the type of
exercise put under the category of
listening activity has been judged the
best type of exercise, obtaining the
grand mean score of 3.64 out of 4. The
other categories of this book namely,
conversation, reading comprehension,

22,7, 154 [ROSHDFLT
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b. Work in pairs. Which of the inventions
do you think is the most important?
Which has changed the world the most?
Mark them 1 for the most important to 8
for the least important?

the computer nuclear weapons

the car the space rocket
the television the cellular telephone
the airplane the space satellite

c. Work in groups of four. Work together
to agree on the three most important
inventions!

d. Talk together as a class. What other
machines, inventions, or discoveries

* Interesting topic for discussion

* Implicit grammar focus

e Learner autonomy

* Meaningful conversation
At the other end of the continuum
the following exercise, selected from
English Book |, developed for high
school students was depreciated by
the experts obtaining the grand mean
score of 1.02 out of 4.
13. Repeat after your teacher.

This pencil is as short as that pencil.

The considerations for such
depreciation are as follows

Table 2. Comparison of the Three Textbooks According to Grand Mean Scores of the Related

Categories
Textbooks Categories Mean Std. Deviation
Vocabulary 1.66 3.953
Reading comprehension 1.67 5.080
High School Grammar 1.12 4.306
Writing 217 7.308
Conversation 2.71 5.553
Vocabulary 2.28 7.086
Reading comprehension 3.36 3.705
Grammar 2.46 6.627
New Interchange =
Writing 3.45 4.082
Conversation 3.46 3.094
Listening 3.23 5.304
Vocabulary 2.48 10.957
American Reading comprehension 3.00 5.740
Grammar 2.71 4.337
Headway Conversation 3.09 5.730
Listening 3.64 2.583

would you add to the list?

The considerations based on which
this exercise has been appreciated by
the subjects are as follows:

* Authentic real life conversation

* Use of background knowledge

* Creativity, activity and interaction
among the students through, listening,
pair/group work, and discussion

* Not requiring creativity, only parrot-like
repetition

* Not interesting

* Not authentic and not contexbualized

* Not implicit grammar instruction

* Not requiring peer work, group work
and discussion

* Not leading to autonomy

* Not meaningful




/A

the point of autonomy where they can
continue on their own.

8. The exercises should be meaningful.

They should not lead students to

repetition.

9. Language learners should be
provided with challenging tasks.
10. Language learners should be

engaged in peer work, group work, and

answer sheets.
The answer sheet was a table
comprising 27 rows for the 27 selected
exercises and 10 columns for the 10
Judgment Criteria.
To judge the lack or degree of
conformity of each exercise with a
particular criterion, experts were
supposed to grade the related box from 0

discussion. (lack of conformity) to 4 (full conformity).
Table 1 Distribution of the Exercises in Each Category
Reading s .
Vocabulary Comprehension Grammar | Writing | Conversation Listening
High School 2 items 3 items 2 items 3 items 1 item =
New . . . . . .
Interchange 2 items 1 item 1 item 2 items 2 items 1 item
American . ] - _ ] .
Headway 2 items 1 item 2 items 1 item 1 item
Sum 6 5 5 5 4 2
Total 27

The 27 typical examples selected
from the textbooks under study were
collected and randomly-arranged under 6
categories as follows:

1) Vocabulary

2) Reading Comprehension

3) Grammar

4) Writing

5) Conversation

6) Listening

Table 1 shows the distribution of
exercises in each category and shows
the number of the exercises selected
from each of the three studied textbooks.
As shown, 11 exercises are selected from
high school textbooks, 9 exercises from
New Interchange, and 7 exercises from
American Headway.

In order to get the required data,
questionnaires as well as the 27 typical
exercises were given to the experts.
Prior to filling out the answer sheets, the
experts were briefed on how to fill out the

Thegrades in between were allotted
based on the experts’ own judgment.

Results

First the grand mean score allotted
by the experts to each exercise was
estimated. Then the exercises were
ranked based on the grand mean score
allotted to them by the cxperts.

The most appreciated exercise type
was the following one which had been
given the grand mean score of 3.64:

a. Listen to three people from the same
family giving their ideas of the wonders of
the modern world. Complete the chart.

What is the What‘;s Are there
wonder? good any
about it? | problems?
Sam air travel
Kelly
Peter
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textbooks. Contrary to the intentions
of theorists and those involved in
trying to promote teacher professional
development, teachers’ beliefs appear
to be static (Nespor, 1987), resistant to
change (Brousseau et al., 1988), and
generally not affected by studying the
findings of educational research (Hall
and Loucks, 1982).

It is obvious that the exercises given
at each lesson of a textbook are a-very
important part of a textbook to which the
students always-resort for practice and
evaluation of their knowledge.

e | ROSHD FLT

The purpose of the present study is to
find out whether state-of-the-art language
learning theories are reflected in EFL
textbooks, taught in the Iranian language
learning institutes and high schools.

Research Question

To what extent are-the state-of-the-
art language learning theories been
reflectedin the exercises of the English
Books developed for Iranian high school
students as well as New Interchange and
Headway Series devised for the students
of intermediate level?

Method
In this study, 30 MA and 5 PhD

students of TEFL at Allameh Tabataba’i
University acted as experts to evaluate
the selected exercises according to
the 10 Judgment Criteria, which in fact
reflected the principles of state-of-the-art
language learning theories.
The tektbooks from which the exercises
were selected are as follows in this study:
a) The English-Books 1,2, and 3
developed for Iranian high school
students
b) The New Interchange (book 3)
¢) The American-Headway (book 3) and
To judge the typical examples included
in the above-mentioned textbooks
some criteria were needed. Through the
study of the related literature, as well
as state-of-the-art language learning
theories, the related principles were
extracted. Then based on the principles
the characteristics of a good exercise
were extracted. These characteristics are
summarized as ten statements, which are
called judgment criteria.
Judgment
Criteria:

1. The exercises should build upon the
students’ background knowledge.

2. The exercises should engage
language learners-in an active,
creative, and socially interactive
process.

3. The exercises should be appropriate
to the students’ current level of
understanding.

4. The exercises must be concerned
with the students’ experiences, and
interests.

5. The exercises should be presented
in authentic, real life contexts, namely
normal settings.

6. Grammar should not be taught
explicitly.

7. Materials should bring students to



:

conformity) to identify the degree of their conformity with the judgment criteria. It was
concluded that around 77% of the exercises included in New Interchange, around 72%
of the exercises included in American Headway, and 45% of the exercises included in
English Books of the Iranian high schools were based on the state-of-the-art language

learning theories.

Key Words: Textbook evaluation, learning Theories, Iranian English textbooks

Introduction

Gardner’s theory of multiple
intelligences (1993), acknowledging
learning as a holistic experience, is,
at present, one of the well-known
descriptors of human cognitive profile.

A random sampling of any educational
psychology text will illustrate the variance
in views expressed on what exactly
learning is and how we learn. Belkin and
Gray, (1977, p. 211) stated: “Learning
implies a change in the individual as a
result of some intervention. It may be
viewed as an outcome or as a process.”

McLellan, (1996, p. 6) claims: “The
mechanistic model of the mind of the
behaviorist era has given way to the
logical-computational model favored
by artificial intelligence and cognitive
science theorists.”

Teaching cannot be defined apart
from learning. Nathan Gage, (1964, p.
269) noted: “ To satisfy the practical
demands of education, theories of
learning must be stood on their head
so as to yield theories of teaching.”
Teaching is guiding and facilitating
learning, enabling the learner to learn,
setting the conditions for learning. If,
like Skinner (1957) you look at learning
as a process of operant conditioning
through a carefully paced program of
reinforcement, you will teach accordingly.
If one views second language learning
as a deductive rather than an inductive

process, they will probably choose to
present copious rules and paradigms
to their students rather than let them
“discover” those rules inductively.

Your whole person is affected as you
struggle to reach beyond the confines
of your first language and into a new
language, a new culture, a new way of
thinking, feeling, and acting. L2 learning
is not a set of easy steps that can be
programed in a quick do-it-yourself kit.

Regardless of the motivating factor
for this moment of focused learning,
the experience is what psychologists
Czikszentmihalyi label as moments
of “optimum flow”. According to
Czikszentmihalyi (1990, p. 69) optimum
flow occurs when: “Alienation gives way
to involvement, enjoyment replaces
boredom, helplessness turns into a
feeling of control, and psychic energy
works to reinforce the sense of self,
instead of being lost in the service of
external goals”.

Replicating such moments of optimum
flow is the job of educators regardless
of the domain, whether it is school, the
workplace in job training, or the military,
etc.

Objectives of the Present Study
Language learning theories are
supposed to be reflected in the language
classes through the changes made
eitherin the teachers’ behavior-orinthe
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The current study aimed at finding the degree to which state-of-the-art language
learning theories were reflected in the EFL textbooks taught in Iranian high schools and
L2 institutes. To conduct this study, the following textbooks were selected: 1) English
Books I, Il, and Ill developed for Iranian high schools; 2) the American Headway (Book
3) taught in Iranian institutes; and 3) the New Interchange (Book 3), taught in Iranian
institutes. From these textbooks, 27 typical exercises were selected to be judged by
experts. Thirty MA and five PhD students studying TEFL at Allameh Tabataba’i University
participated-in-this study. To judge the exercises, they were provided with the Judgment
Criteria—comprised of 10 criteria_collected after scrutinizing the language learning
theories. The expertsgraded the selected exercises-from-0 (lack of conformity) to 4 (full
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schéma suivant tiré de I'ouvrage de
Galisson (1999:105)

2types de culture

N

Culture-vision Culture-action

l !

Culture savante Culture courante
(avec I'esprit) (avec le corps)

/

artistique scienfifique
et technique

Maitrisée par le plus petit nombre  Partagée par le plus grand nombre

En guise de conclusion

Dans I'ensemble, nous pouvons
préciser que tous les manuels de
langue contiennent la culture. Dans les
méthodes traditionnelles, on parle de la
culture de maniére déductive et directe et
on a plutét recours a la culture de départ,
tandis que dans celles qui sont plus
récentes, on présente la culture de fagon
inductive et on donne une plus grande
importance a la culture cible.

Deux types de culture représentés
dans les manuels de langue sont la
culture-vision (la culture savante) et la
culture-action (la culture courante).

Chaque manuel du FLE, selon sa
méthodologie et sa démarche, entraine
la notion de la culture & sa propre
maniére. Dans certains manuels, se
trouve la culture-vision; dans d’autres,
la culture-action; et finalement dans une
troisieme catégorie de manuels — plutét
dans ceux qui sont récents —, toutes les
deux cultures existent et se complétent.
Les spécialistes de la culture-vision sont
les sociologues, les anthropologues,
les historiens et ceux de la culture-
action sont les didactologues et les
pragmaticiens.

Selon R. Galisson, “ces deux

approches, opposeées l'une a l'autre,

comme on oppose, I'esprit au corps

(le savant, avec I'esprit; le courant,

avec le corps), sont évidemment

complémentaires; dans la mesure ou le

corps et I'esprit ne peuvent fonctionner

'un sans l'autre.” (1999 : 108)

La bréve analyse a laquelle nous nous
sommes livrée nous permet d’affirmer
que plus la méthode d’apprentissage
de FLE est récente plus elle est
efficace dans la promotion
des échanges interculturels et
plus elle accorde une place primordiale
a la diversité et a la communication
interculturelle. Cela dit 'enseignant joue
un rOle important dans I'animation de
cet échange interculturel. Il peut stimuler
le débat et faire utiliser le vocabulaire et
aussi la grammaire étudiés dans chaque
méthode en sollicitant 'expérience
personnelle des apprenants. Il est un
élément moteur dans la confrontation de
ses apprenants avec la culture étrangere,
une confrontation qui aboutisse
a des discussions interculturelles
enrichissantes et fructueuses.
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«Week-end en francais», «Savez-vous
pourquoi ?», «Savoir s'informer», etc.
(cf. pp. 44, 66, 72, ...); quelques autres
lecons sont consacrées aux cultures
internationales comme : «Linternational»,
«Villes francophones», «Une chanson
Québeéquoise», etc. (cf. pp. 10, 30, 137,
...). Contrairement aux exercices de
Mauger bleu, toutes ces activités, qui
accompagnent les textes contenant

la culture, ont une forme ludique et
interactive qui pousse I'apprenant a
participer dans la classe et a produire

de nouvelles phrases. Nous pouvons
encore parler de la culture-action dans
d’autres textes qui constituent cette
méthode traitant les savoir-faire pratiques
comme : «<Rencontres», «Les rythmes
de vie», «Petits messages entre amis»,
etc.; tous ces éléments donnent lieu a
des comparaisons interculturelles (d’ou
limportance de l'interculturel dans la
culture-action). Ainsi, dans Campus, les
éléments culturels sont intégrés dans les
textes, les dialogues, les images, etc.

Quant au manuel SGAV, De Vive Voix,
nous parlons aussi de la culture-action;
les apprenants découvrent la culture
frangaise implicitement (cf. pp. 80, 93),
a travers les textes, mais sans avoir
des exercices qui s’orientent vers les
eléments culturels.

Et enfin, dans la méthode Rond-Point,
nous avons la culture-action. C’est-a-
dire, a travers les textes, les images et
aussi a 'aide des activités et des taches
les apprenants découvrent la culture
francaise. Prenons 'exemple de ce
texte intitulé «Les familles en France»;
le type de texte est explicatif et présente
aux apprenants les différents modeles
de famille en France. Lactivité qui
accompagne ce texte méne I'apprenant

a s’exprimer sur la culture de son pays
par le biais de la comparaison, d’ou
vient la présence de I'interculturel. Un
second exemple dans Rond-Point, nous
conduit vers les images de quelques
villes de France; au-dessus de chacune
de ces images, il y a des mots qui
caractérisent la ville en question.
Lactivité correspondant a ce texte-
image aide les apprenants a produire
des phrases et des expressions (cf. pp.
26, 27). Dans Rond-Point parfois, pour
traiter la culture, nous n’avons pas un
texte mais seulement une activité ou une
tache, par exemple il y a une activité sur
les noms des pays d’Europe; dans cette
activité il y a seulement des images a
partir desquelles; les apprenants doivent
trouver le nom du pays correspondant.

Dans ces trois cas cités, hous pouvons
constater bien la démarche inductive de
I'apprenant.

A partir de 'observation de la totalité
des lecons de la méthode Rond-
point (nous pensons qu’il n’est pas
nécessaire de citer in extensio tous les
exemples) nous pouvons affirmer que
la prise en compte d’une culture-action
se fait jour dans cette méthode, c’est-
a-dire : la langue et la culture ne sont
pas séparées, elles se compléetent;
'apprenant apprend les éléments
culturels d’'une maniére inductive; et enfin
Rond-point fait 'usage de l'interculturel.

Parmi les méthodes étudiées dans cet
article, la seule méthode ou il n’est pas
question d’un échange interculturel c’est
Mauger bleu; car, la culture (surtout la
culture de départ) y est présentée d’'une
maniéere déductive.

Toutes les explications données sur
la culture-vision et la culture-action
se présentent sommairement dans le



textes.
Concernant les méthodes
communicatives comme Campus,
nous ne parlons pas directement de la
culture. Méme si I'on parle de la culture
de départ, on demande tout de suite
aux apprenants de parler de leur propre
culture et de la comparer a celle de la
langue cible, d’ou vient 'importance
de linterculturel. Ainsi, de la culture de
départ, va-on vers la culture cible.
Quant aux manuels de type actionnel,
par exemple Rond-Point, c’est encore le
cas des méthodes communicatives, avec
la seule différence que I'on y donne plus
d’'importance a la culture cible.

e La culture-action

“C’est la culture telle qu’on la pratique;
une culture concréte, quireléve du [...]
comportement et de la sensibilité” (1999
:107). On peut avoir divers types de
textes, situationnalisés et contextualisés,

dont la fonction n’est pas de traiter de la
culture. La culture-action donne la priorité
au savoir-faire et a la production. Les
traits caractéristiques de la culture-action
sont présentés ci-dessous :
—“Langue et culture sont étudiées de
concert (langue-culture).
— Démarche de I'apprenant est inductive
(du particulier au général).
— Lieu privilégié de I'«inter»
(interculturel) et de la sensibilité” (/bid.).
Ici, nous pouvons donner 'exemple
des manuels SGAV, communicatif et
actionnel. Chaque legcon de méthode
communicative Campus, comporte des
éléments culturels qui sont intégrés
dans les textes, dans les images, dans
les dialogues, etc.; c’est-a-dire, dans
Campus nous n’avons pas une partie
séparée qu’on puisse appeler la culture.
Quelques legons sont uniquement
consacrees a des aspects culturels
de la langue francaise comme :

_—
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métalangage) et de la rationalité.” (Ibid.).

Prenons les derniéres pages de
Mauger bleu, intitulées les «Documents»:
elles présentent des textes explicatifs et
informatifs qui correspondent a la culture-
vision.

EX.:“En France les repas sont : le
petit dejeuner (vers 8h.), le déjeuner
(vers'midi), le gouter (vers 4 h.), [...].

La famille Vincent fait un petit déjeuner
copieux. Mais de tres nombreux francgais
prennent seulement du café au lait et du
pain.” (1953 : 188).

Dans le corps central de Mauger bleu,
nous voyons aussi des textes narratifs
qui se rapportent a la culture francaise.
Comme I'exemple de la page 90 :

Le petit déjeuner

« [...]"Au petit déjeuner, dit M. Vincent,
les Frangais mangent moins que les
Hollandais ou les Anglais. lls ne servent
ni ceufs, ni poisson, mais nous pourrons
avoir de bons croissants comme en
Argentine.”[...] ».

Dans I'exemple ci-dessus indiqué,
nous constatons que le texte a le role
d’informer le lecteur sur la culture
francaise en en parlant de fagon directe
et explicite.

C’est a 'occasion de la présentation
du vocabulaire lié aux habitudes
alimentaires francaises (croissant) que la
méthode propose une premiére activité
— trop minime d’ailleurs — qui implique
apprenant a parler des habitudes
alimentaires des différents pays
(européens) en les comparant (dans sa
réflexion) avec les siennes, sans aller
plus loin ni aborder un échange culturel
plus avancé.

Au niveau des exercices aussi, nous
n‘avons que :

— des questions fermées dont les
réponses se trouvent dans le texte; il faut
noter que parmi les questions posées
sur le texte de la page 90 de Mauger
bleu |, il y en a une seule qui souléve un
eéchange culturel: que sert-on au petit
déjeuner “dans votre pays ?”; donc nous
voyons la présence de I'interculturel mais
sous la forme d’une simple question a
laguelle 'apprenant doit répondre dans
une phrase et a l'aide des structures fixes
et figées qui se trouvent dans le texte

du manuel et qui correspondent a un
modéle précis et donné.

— des exercices grammaticaux qui
n’abordent pas les éléments culturels ou
les actes de paroles, mais qui s’occupent
seulement de la conjugaison, des
adjectifs, etc.

Ainsi, dans la méthode Mauger bleu,
nous n’avons pas assez d’exercices
sur la culture francaise, nous avons
plutét des exercices contraignants
qui ne traitent pas la production orale
et écrite des apprenants. lls ont des
réponses fixes et souvent répétitives
qui ne donnent pas la motivation aux
apprenants et finit souvent par les
ennuyer.

Donc, nous pouvons parler de la
culture-vision dans la méthode Mauger
bleu. Les apprenants connaissent
la culture frangaise d’'une maniére
déductive, par I'explication ou le
changement de la typographie ou a I'aide
des images (d’ou le métalangage).

Dans les manuels SGAV, comme De
Vive Voix, nous ne pouvons pas trouver
la culture-vision. Il N’y a pas d’exercices,
ni de parties consacrées a expliquer
directement la culture de départ. Dans
ce manuel, la culture est présente
intuitivement dans les dialogues et les



comprend “les actions accomplies
par des gens qui, comme individus et
comme acteurs sociaux, développent un
ensemble de compétences générales
et, notamment une compétence a
communiquer langagiérement.”
(Conseil de 'Europe, 2005 : 15). 1l ne
s’agit plus de communiquer avec 'autre
(de s’informer et d’informer) mais d’agir
avec l'autre en langue étrangeére. Ainsi,
la perspective actionnelle n’est pas en
rupture méthodologique avec le courant
communicatif, mais apparait comme son
prolongement le plus actuel.
Rond-Point 1 est annoncé en premiére
de couverture comme une “Méthode de
francais basée sur I'apprentissage par
les taches”, (2002) et se réclame dans
sa préface de I'approche actionnelle du
Conseil de I'Europe. Les enseignants
et les apprenants percoivent souvent
la langue cible comme quelque chose
qui ne les concerne pas de maniére
authentique. Lapprentissage par les
taches surmonte cette difficulté en
centrant sur 'apprenant les activités
réalisées en classe. C’est ainsi que
dans cette méthode, la classe devient
un lieu ou I'on vit des expériences
communicationnelles aussi riches
et authentiques que dans la société.
Donc, un apprenant développera, de
maniére naturelle, ses compétences
communicatives dans la langue cible, en
communiquant depuis sa propre identité
et en s’exprimant selon ses propres
critéres. En ce qui concerne I'utilisation
des images, Rond-Point continue le
méme processus que les manuels
communicatifs, en y ajoutant quelques
traits complémentaires. Les différents
types d’illustration qui existent dans
ce manuel sont les photo-annonces,

photo-affiches, photo-publicités et les
photos situationnelles aussi bien que les
dessins (cf. pp. 18, 26, 27, 32, ...).Ala
différence des images communicatives,
comme c’est le cas dans Campus, ces
photos n’ont pas le réle d’illustrer le texte
accompagné, mais de le compléter. Elles
aident les apprenants a comprendre les
textes.

Comment se présente la culture
dans les manuels déja cités
Comme nous avons déja mentionné,
les deux types de culture les plus
représentés dans les manuels du FLE
sont la culture-vision et la culture-action.

@ La culture-vision

La culture-vision, c’est “la culture
telle qu’on se la représente; une culture
abstraite, qui reléve du savoir, donc de
la réflexion” (1999 : 106). Les types de
textes qui portent sur cette culture, sont
souvent le descriptif et I'explicatif.

Ainsi, la culture-vision donne la
priorité aux savoirs explicites et a la
compréhension.

Les traits caractéristiques de la culture-
vision sont présentés ci-dessous :
—“Langue et culture sont étudiées
séparément (langue/culture).

— Démarche de I'apprenant est déductive
(du général au particulier).
— Lieu privilégié du «méta» (le
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réutilisation constante des notions déja
enseignées (cf. pp. 28, 39, 51, ...).

@ Campus et I'approche
communicative

Lapproche communicative, comme
lindique son appellation, “a pour objectif
essentiel d’apprendre a communiquer en
langue étrangere.” (Cuq et Gruca, 2005
: 264). Dans 'approche communicative
“les quatre composantes : linguistique,
sociolinguistique, discursive et
stratégique qui mettent en valeur les
conditions pragmatiques de l'usage de
la langue, vont constituer le noyau dur de
toutes les unités didactiques du matériel
pédagogique.” (Ibid. : 266). Il faut noter
que “la progression de I'enseignement
n’est plus déterminée en fonction de
la matiere a enseigner (vocabulaire et
grammaire), mais en fonction du public
auquel on s’adresse : quelle que soit sa
complexité ou sa fréquence morpho-
lexical, on introduit en premier ce qui est
supposé correspondre prioritairement
aux besoins en L2 exprimés par les
étudiants.” (1985 : 46). Lapproche
communicative “va préférer les
documents dits authentiques, qu’ils
soient oraux ou écrits, aux documents
fabriqués en fonction de critéres
linguistiques précis.” (Ibid. : 267).
Selon Galisson, dans les manuels dits
communicatifs, 'image a une fonction
“susceptible de mettre les apprenants
dans des conditions de réel simulé
ou leur savoir-faire simulé est mis a
l'épreuve” (1980 : 99).

Campus, une méthode appliquée
par 'approche communicative, est
considérée pour 'enseignement
du frangais langue étrangere a des
adolescents d’age avancé et a des

adultes débutants. Cette méthode est
réalisée par J. Girardet et J. Pécheur.
Son objectif essentiel est de préparer
les apprenants a faire face aux
situations de communication les plus
diverses a I'exclusion des situations
professionnelles spécifiques. Cette visée
suppose des savoir-faire communicatifs,
des savoirs culturels, mais également
des savoir-étre comme “vaincre la

peur de parler, se positionner en tant
que locuteur étranger, ... " (Girardet

et Pécheur, 2000 : 3). Les objectifs

de Campus entrent dans le cadre

de référence défini par le Conseil de
I'Europe.

@ Rond-Point et la perspective
actionnelle
Le Cadre européen commun de
référence
(CECR)

préconise
une approche du type actionnel qui
considére I'apprenant comme un acteur
social ayant a accomplir des taches
a l'intérieur d’'un domaine d’action
particulier, dans des circonstances et
un environnement donnés. Donc 'usage
d’une langue et de son apprentissage



traditionnelles basées sur 'enseignement
des régles grammaticales, la traduction
et la fréequentation exclusive de I'écrit
littéraire, la grammaire était enseignée
de maniere explicite : on présentait
d’abord la regle, puis on 'appliquait a
des cas patrticuliers sous formes de
phrases. C’est a cette époque que s’est
répandue I'utilisation d’'un “métalangage
grammatical” (op.cit. : 255) dans
'enseignement des langues.

La méthode Mauger bleu nous
parait assez représentative du type
d’enseignement traditionnel qui
perdurera bien au-dela de la période
traditionnelle. En effet “la nature des
supports utilisés (écrit littéraire),
approche grammaticale tres théorique
(étude du mécanisme raisonné
de la langue avec métalangage),
apprentissage du lexique (tres
analytique et sectoriel) et la typologie
des exercices (manipulations cloisonnée
du matériau uniquement centrée sur la
morpho-syntaxe) illustrent pleinement la
philosophie de I'éducation qui prévaut
dans cette méthodologie.” (2001 : 54).
Dans cette méthode, I'image apparait
essentiellement sous forme de dessin
qui accompagne le contenu thématique
de la legon. Les dessins en noir et blanc
sont intégrés au texte et accompagnent
sa lecture (cf. p.48, ...). Les dessins
font partie des textes de base qui sont
fabriqués pour la mise en ceuvre du
vocabulaire (cf. pp. 20, 42, ...). Les
dessins sont trés éloignés des images
successives des manuels audio-visuels.

De vive Voix et la méthodologie
SGAV

La méthode S.G.A.V. s’applique
aussi bien a 'enseignement du lexique

(sans recourir a la traduction en langue
maternelle) qu’a 'enseignement
grammatical (sans l'intermédiaire de

la régle, 'apprenant saisit les régles
de maniere intuitive). Selon H. Besse,
la notion de structuro-global implique
une sorte de linguistique que I'on peut
appeler une “linguistique de la parole en
situation” (1985 : 42). “La progression de
la grammaire et du vocabulaire reléve
du francais fondamental 1er degré et
le principe de la fréquence commande
ensemble des dialogues qui sont tous
fabriqués a des fins linguistiques et
pédagogiques.” (Cuq et Gruca, 2005 :
262). Renard aussi insiste sur le role
du dialogue dans la méthode SGAV;
selon lui, “la méthodologie SGAV
accorde la priorité a I'oral et s’attache
a procurer a I'apprenant une langue de
communication fondamentale a travers
des dialogues élaborés a partir d’'un
contenu linguistique” (1976 : 56-57).

De Vive Voix, 'un des manuels connus
de SGAV, a été élaboré a I'intention
de deux types de public : les éleves
du premier cycle d’étude secondaire
désirant apprendre le frangais comme
langue étrangeére, et les adultes qui
veulent apprendre cette langue. Dans
tous les cas, cette méthode s’adresse
aux débutants qui n’ont aucune
connaissance du francais.

De Vive Voix accorde la priorité a
apprentissage de la langue parlée
utile (cf. pp. 11, 13, 19, ...) mais cela
ne veut pas dire que I'écrit est négligé
pour autant. Dans la deuxiéme partie
de ce manuel, il existe des chapitres
concernant l'initiation a I'orthographe
du francais. Dans cette méthode, la
morphologie et la syntaxe sont étudiées
selon une progression qui propose une

|ROSHD FLT

Vol. 27, No. 4
Summer, 2013

H
D



825,27 3 ROSHD FLT

Introduction

A I'époque ou des méthodologies
traditionnelles étaient a la mode et méme
longtemps aprés linstauration officielle
des méthodologies directes, “culture
et littérature ne faisaient qu’un. La
littérature était a la fois la culture et parlait
de la culture; on apprenait la langue
pour fréquenter les grandes ceuvres
et devenir des personnes «cultivées»”
(1999 : 112). Ce qui est important dans
les méthodes traditionnelles est plutét
la culture source ou la culture de départ.
Avec les méthodologies audio-orale et
audio-visuelle, a partir de 1945, “I'objectif
n’est plus accéder a la littérature,
mais a la langue (plus précisément a
la langue courante)” (/bid. : 113). La
littérature est remplacée par la langue
comme référentiel. A partir de 'approche
communicative et de la démarche
interculturelle de la fin des années 70,
début des années 80, “s’élargit I'éventail
des référentiels” (Idem.). Et enfin, la
perspective actionnelle correspond plutét
a l'interculturel. Depuis 'avénement des
méthodes et des approches récentes,
on va plutét vers la valorisation de
apprenant et vers linterculturel; ainsi la
culture cible prend-elle plus d’'importance
par rapport a la culture source.

Dans cet article nous allons présenter
les différents types de l'interculturel dont
sont témoins certains manuels du FLE
(faute de ne pas pouvoir présenter tous
les manuels) qui se trouvent couverts de
“deux concepts génériques:

— la culture-vision (qui correspond, en
gros, a la culture savante);

— la culture-action (qui correspond, en
gros, a la culture courante).” (Ibid. : 105).

Lidée principale de cet article s’est
formée dans I'objectif de voir la place

et le réle de ces deux types de cultures

: vision et action, dans le processus

de I'enseignement/apprentissage du
FLE. Ainsi, 'une de nos visées est de
présenter ces deux types de culture

afin de vérifier leur fonction dans les
manuels de langue. D’abord, nous
allons présenter les quatre manuels en
expliquant leur méthodologie dominante
: Mauger bleu, De Vive Voix, Campus et
Rond-Point. Ensuite, nous essaierons, a
partir d’'une étude théorique, de présenter
les deux cultures vision‘et action. Et
enfin, nous nous efforcerons d'analyser
la place et aussi 'usage de ces deux
cultures dans les quatre manuels de
langue que nous aurons deéja présentés.
Ainsi, nous allons voir quelles sont les
méthodes qui ont un point culturel plus
ou moins considérable : les méthodes
traditionnelles ou celles qui sont plus
récentes.

Une bréve présentation des
méthodes

Avant de nous mettre a étudier la
culture la plus représentée dans les
manuels du FLE : Mauger bleu, De vive
voix, Campus, Rond-Point; nous allons
en donner un petit résumeé et présenter
leur approche dominante.

@ Mauger bleu et la méthode
traditionnelle

On peut nommer la méthodologie
traditionnelle, toutes les méthodologies
qui “sont basées sur 'enseignement
du FLE par le biais de «grammaire-
traduction» ou «lecturetraduction».”
(Cuq et Gruca, 2005 : 254); celles-ci sont
connues sous les noms de «méthode
classique» ou de «méthode ancienne»
(2001 : 15). Dans les méthodes
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Résumé

Comme la culture fait partie intégrante de la langue, 'enseignement/apprentissage de
toute langue vivante exige la familiarisation avec la culture dont est issue cette langue.
En apprenant une langue étrangére, nous découvrons un nouveau monde dont les
valeurs different de celles de notre propre milieu. La culture se présente a I'apprenant,
tout d’abord, a travers les méthodes de langue et puis, celui-ci se familiarise, au fur et a
mesure, avec la culture étrangére. Dans cet article, aprés un bref apergu sur les quatre
manuels de langue, en tant que manuels représentatifs du FLE, et leur méthodologie
dominante, on fait allusion a deux expressions, culture-vision et culture-action, et on
étudie leur place dans ces quatre manuels.

Comment la culture se présente dans les méthodes traditionnelles et celles qui sont
plus récentes? C’est la question a laquelle on essaie de répondre au cours de cet article
tout en étudiant I'évolution des manuels de langue.

Mots cle’: enseignement/apprentissage du FLE, manuel de langue, méthodologie, culture-action, culture-vision
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