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independence in studying as quickly as
possible is a major key to success. This
practical book is aimed at helping you
become a more independent learner,
which will empower you to study more
effectively and efficiently. It concentrates
on the trends towards self-learning

and takes an ‘active learning' approach
within the text.

e Learning outcomes at the start of
every chapter are the 'map' you can
look at to decide whether you possess
a particular study skill at a sufficient
level of proficiency.

e Activities and Exercises are designed
to enable you to practice different
aspects of the study skill, to improve
your skills and track your progress.

e Checklists and Suggestions provide
the essentials that enable you to know
how to do something quickly.

e Stop and Think and Remember boxes
encourage reflection on your progress.

e Chapter summaries check that
you have achieved what the chapter
intended.

e Extra online content, activities and
templates will help you to monitor,
improve and demonstrate your skills in
a portfolio to take to employer, in line
with government requirements.

Straightforward language and a pragmatic
approach make this and ideal book
for pre-university students, those just
stating university and for those studying
in the UK for the first time. This is a
'how to do it' book based on years of
knowledge, experience and practice
that will enable you to achieve success
in your book based in your studies.

Elaine Payne and Lesley Whittaker are
both at Leeds Business School, Leeds
Metropolitan University.

They have taught an innovative skills
program for many years.



Developing
Essential
Study Skills

Second edition

Books
| Shahla Zarei Neyestanak

Developing Essential
Study SKills ...

Elaine Payne and Lesley Whittaker

The time spent at university offers great
potential for change. Being able to
study effectively will allow you to gain
more enjoyment and fulfillment from the
changes that you will encounter. Aimed
at students starting university, this book
and accompanying online resources will
give you the skills that you need to cope
with the different expectations of study
at a higher education level.

There is an increasing trend in universities
and colleges towards independent
learning, so moving towards
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theories and practices are explained
and interpreted. It is wrong to prescribe
that a professional teacher should base
his/her action primarily on the results of
academic research and theorizing. This
issue also needs further explanation and
clarification.

Ongoing Learning:

A professional teacher can hardly
remain professional in the sense
briefed here. He/she cannot just teach,
there must be continual learning.
Participating in in-service training,
attending workshops and seminars,
reading professional journals, sharing
and exchanging ideas with supportive
and sympathetic bosom friend fellow-
teacher can help to remain and develop a
professional.

Writings and Publications:

Keeping professional diaries, collecting
an anthology of new ideas, designing and
carrying classroom action research are
among activities that may help teachers
remain and develop professionals. If we
wish to develop a participant, involved
and at the same time an objective
knowledge of teaching, beside the actual
classroom teaching these activities can
prove useful.

Community:

Teaching is a team work and a
teacher is a member of a community. To
grow and remain professional, he/she
needs to be an active member of these
communities. A teacher needs to work in
close cooperation with fellow-teachers,
school administrators, students’ parents,
professional associations. You may be
an educated and well-trained individual,

but in-working in close collaboration
with others you can benefit from the
exchanging ideas, help more effective
dissemination of knowledge. Sharing
experiences with your fellow-(language)
teachers in your school, county, town
may be a good start. Writing to your local
newspapers, local people at decision-
making positions can turn you into an
active and involved professional.

Some questions:

1. Have you ever written or talked to
anybody, any official or ex-teacher
about your teaching pains and
pleasures? Did you learn anything
from? Write to us about your
experience.

2. Have you ever tried to keep a diary
about your teaching, your classes?
Why not try it this year. You learn more
about yourself, your teaching, etc.

It surely improves your writing skills,
your views and thinking.

3. At what level of professionalism are
you? You may measure yourself
up against the following variables:
education, training, workshops,
relation with colleagues, the journals
or books you read, your students’
attitude, publications, innovations in
teaching techniques, etc. (You may
work to develop a score sheet and
pass it to your fellow-teachers.)

References
Penny Ur. 1997. The English Teacher as Professional.
English Teacher Professional. 2: 3-5.

Final Note:

This much seems to be good enough
to initiate a regular column. Let’s hear
what you think!




- Is primarily occupied in thinking and
researching.

- Acts (researches) in order to refine
thinking.

- Is interested in finding out the truth or
more information.

- Is not an immediate agent of real-
world change.

- Is evaluated in short term by his or
her publications.

- Is evaluated in the long term by
his or her influence on the thought
and action of both academics and
professionals (and sometimes of the
lay public).

The Professional:

- Is primarily occupied in real-time
action.

- Thinks in order to improve action.

- Is interested in finding out what
works.

- Is an immediate agent of real-world
change.

- Is evaluated in the short term by
the extent to which he or she brings
about valuable change.

- Is evaluated in the long term by
his or her influence on the thought
and action of both academics and
professionals (and sometimes of the
lay public).

To make the list useful and make sure
that we understand each item, | need to
add a brief explanation. ‘Real-time’ and
‘real-world’ both mean practical, natural

and not hypothetical and abstract. When

we say that a professional is primarily
occupied in real-time action, we mean he
or she is involved in experience-based
and problem solving action. In brief,
teaching is a real-time action. Teachers
and learners experience it. An academic
is not an immediate agent of real-life
change. He or she can only predict and
experiment it.

How can we help increase its
numbers?

Growth of professionalism can be
the outcome of collaboration between
many factors. Some of these factors like
an individual teacher’s tendency and
motivation are personal and some like
the existence of relevant educational
and training institutions are social and
political. The idea of a‘born teacher’ is an
accepted fiction among many educators.
More often a motivated amateur has a
better chance of developing professional
than an educated expert or trained
technician. In the following paragraphs,
| refer to some of these educational and
social factors.

Autonomy:

Your education, training and positive
experience can give you autonomy in
your teaching. Even in a society with
prescribed texts and regulations a
professional teacher can plan ways to
secure his/her autonomous teaching.
This is an issue that we need to develop
further in our future communications.

In principle, teachers are autonomous.
Nobody else can tell them what to do
and how to teach; they themselves are
responsible for maintaining professional
standards. Another aspect of teacher
autonomy is the way relations between
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of the above-mentioned issues and any
other that pops up in the course of the
discussions. | am hoping when readers
and fellow-teachers react and reflect,
we will have interesting interactive
communication. An issue which | may
initiate this column with is the belief that
to have an effective teaching we need
to have a good number of professional

their numbers among us? ...

A professional, what is it?

My use of the term as a noun means
a person whose job requires education
and training. A close synonym is ‘an
expert’. In addition to the primary culture
of a lay population, he or she possesses
a secondary culture which in the case

-
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teachers among us in the classroom and

in the decision-making positions. This

brings up a good many questions and

in their answers a good many different

opinions. A few of these questions are:
How do we define a professional?

Is the English teacher essentially a

professional? How can we measure

the level of professionality among our

teachers? How can we help increase

of teachers, we may label it as ‘teaching
literacy’. Penny Ur (1997), to further
clarify the notion and relate it to the
work of the language teacher, compares
and contrasts it with other notions like:

a lay, an amateur, a technician, and an
academic. To highlight the distinction
between a professional and an
academic, she makes the following list:
The Academic:
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A Regular Column:

Introduction

Retired and free from the academic

fray, | often catch myself reflecting, not
so academically, of course, on topics
like: a professional teacher, teaching
versus researching, teaching literacy,
teacher development, pros and cons

of bilingualility, why teach English,
gardening, oil painting, and so on. Most
of these reflections sneak into and out of
my head in the cozy corner of my home
at the keyboard of a ‘Notebook’. (I have
turned modern and moved from paper
notebooks to lap notepads!) What better
a place could there be for doing these
reflections in public than in a regular

column in Roshd, FLT Quarterly Journal,
for which in my younger years | have
been a founding editor? | am, however,
well aware of the fact that | will be doing
these reflections at the presence of my
fellow teachers. Therefore, the reflections
need to be selective to serve teacher’s
interests. They will be useful, however,
if they do not remain as an individual’s
reflections. They need to be argued upon
and their relevance to teaching situations
must be indicated.

| read in an advertisement: ‘A dream
is just a dream. An idea is just an idea.
A planis just a plan. Until you decide to
make it happen. To let the column run,
| will be explaining my position on each

B3| vet. 27, No- 2|ROSHD FLT
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Riddles
1.Who is closer to you, your mom or
your dad?
2. What is the poorest bank in the
world?
3. What month do soldiers hate?
4.What clothing is always sad?
5. Why is an empty purse always the
same?
6. What has four wheels and flies?
7.Why are dogs afraid to sunbathe?
8. Why shouldn’t you lose your temper?
9. What kind of running means walking?
10. What stays hot even if putin a
refrigerator?
11. What can’t be used unless broken?
12. What makes opening piano so hard?
13. What two words contain thousands of
letters?
14.What do you get if you cross stereo
and fridge?
15. What has nothing but a head and a
tail?
16.Why is 10 x 10 = 1000 like your left
eye?
17.What did the big chimney say to the
little chimney while working?
18. How do we know the ocean is
friendly?
19. What has three hands but only one
face?
20. Which can move faster, heat or cold?

Sources
Schwille, J. & Dembele, M. (2007). Global
Perspectives on Teacher Learning:
Improving Policy and Practice. Paris:
UNESCO
Lortie, D. (1975). Schoolteacher:
A sociological study. Chicago:
University of Chicago Press

Answers to the Riddle

1. Mom is closer, because dad is farther
2. The river bank

3. March

4. Blue jeans

5.There is no change in it

6. A garbage truck

7.They don’t want to be hot-dogs
8. No one else wants it

9. Running out of gas

10. Pepper

11. Eggs

12. All the keys are inside

13. Post Office

14. Very cool music

15. A coin

16. It’s not right

17.You are too young to smoke
18. It waves

19. A clock

20. Heat, because you can catch cold




form of a one-day-workshop, a one-time teaching should take into consideration
seminar, or a short colloquium. As such, the intricate and interrelated nature of this
on-the-job professional development learning matrix.

programs tend to become the least
effective source of learning for teachers.
This is because it is highly unlikely that
an isolated one-shot effort can change
deeply embedded pedagogical beliefs
in teachers. Thus, in reality too, such
professional provisions have become “for
the most part a marginal add-on to the
practice of teaching” (ibid. p. 33).

Overall, it is within this wide spectrum
that teachers learn how to teach. Each
phase in this lifelong learning process
of becoming a teacher relies on and
interacts with the previous phases.
Therefore, any effort to improve quality of

No Comment?

If you have any comment on this cartoon, don’t hesitate and email us your
interpretations in a short paragraph. Your name along with your comment will be
published in the same section in the subsequent edition of the journal.
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held opinions as to what good and bad
teaching practices are. While these
pedagogical insights may not be evident
to both teachers and teacher educators

TEACHERS
ARE
LEARNERS
TOO!

in the first glance, they continue to affect
teachers’ practices throughout their
professional life.

The second phase in the continuum
of teacher learning is formal pre-service
preparation. This phase, which builds
directly upon what teachers have already
acquired from their apprenticeship
of observation, either consciously or
unconsciously, is perhaps what many
know as teacher education or preparation
programs. What makes pre-service
preparation different from other aspects
of teacher learning is its relatively formal
and institutionalized nature. Compared to
other phases of teacher learning, pre-
service teacher education is also more
carefully planned, implemented and
evaluated; at the same time, it is more

regimented in terms of its content and
duration.

Induction is the third phase in the
continuum of teacher learning directly
following formal pre-service preparation.
Once prospective teachers have
undertaken their formal education
program, and right before they take
responsibility as full time teachers,
they embark upon induction, a “formal

or informal process by which
beginning practicing teachers
adapt to and learn about their
roles as teachers” (Schwille
and Dembele, 2007, p. 32).
The underlying philosophy
of induction is to familiarize
teachers with the demands of
their future classrooms before
they are officially plunged
into a full-time career. During
induction, in fact, teachers
are expected to peek into the realities
of classroom life and revisit some of
their prior assumptions in relation to
teaching, learning and/or students. This
induction phase is usually facilitated
by the presence of a mentor who is “an
experienced teacher or other educator
who provides one-to-one guidance to
more junior teachers, with the purpose of
helping them become more effective and
successful teachers” (ibid. p. 93).

Continuing professional development
is the final thread in the fabric of teacher
learning. It takes place after the induction
phase and while the teacher is fully
immersed in his/her teaching profession.
However, in terms of systematicity,
continuing professional development is
looser in arrangement and may take the



Poem
TEACHERS
Teachers
Paint their minds
and guide their thoughts
Share their achievements
and advise their faults

Inspire a Love
of knowledge and truth
As you light the path
Which leads our youth

For our future brightens
with each lesson you teach
Each smile you lengthen
Each goal you help reach

For the dawn of each poet
each philosopher and king
Begins with a Teacher
And the wisdom they bring ‘
Kevin William Huff

Teaching Tips: Learning How to
Teach, an Unending Journey

Have you ever wondered how teachers
learn to teach? Do you know what factors
contribute to the making of a teacher?
The research answer to this question
lies in a term which is frequently used
in teacher education literature, i.e., ‘the
continuum of teacher learning’. This term
refers to the whole range of learning
opportunities that teachers come across
in their personal-professional life,
starting from their years of schooling as
students up until when they opt out of the
profession.

Accordingly, the continuum of teacher
learning starts with apprenticeship of
observation. The term apprenticeship
of observation was first used by Lortie
(1975) to describe how teachers’
knowledge of pedagogy is influenced by
their years of schooling and the teachers
that have taught them during those
years. It is now generally accepted that
teachers have their already-internalized
models of teaching from observing
their own teachers during their school
years. Therefore, even before joining any
formal program of teacher preparation,
prospective teachers possess firmly
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Dear ETFun readers, hope life is treating you all well. For this edition of ETFun,
we have put together a collection of topics and materials, which we hope you find
informative, practical and entertaining. For those of you who might be interested to
‘teaching knowledge’, we will be talking about ‘how teachers learn to teach’ in the
Teaching Tips section of this edition.

As before, you are always welcome to send us your comments and questions
regarding any of the issues raised here. You know how to contact us: just drop an email
to the contributing authors. We will be more than happy to hear from you, reflect on
your comments and answer your queries.

Quotable Quotes Watch your habits; they become
The richest man is not he who has the character.
most, but he who needs the least. Watch your character; it becomes your
— Unknown Author destiny.
— Lao-Tze
You must be the change you wish to
see in the world. What we think, or what we know, or
— Gandhi what we believe is, in the end, of little
consequence. The only consequence is
Watch your thoughts; they become what we do.
words. — John Ruskin
Watch your words; they become
actions. I'd rather live with a good question than
Watch your actions; they become a bad answer.
habits. —  Aryeh Frimer



with brief explanations.

Word Search

The students search for parts of speech
such as adjectives on a given page or
search for certain categories of things. An
advantage of this activity is that students
do not need identical copies of the
authentic material.

Crosswords

The teacher prepares a crossword
puzzle using words from the handout.
The questions for the handout can
also be presented as crossword clues.
Crossword generating programs found
on the Internet make this easy.

Personalizing

The students write a list of purchases
for an imaginary party using a
supermarket handout, plan a trip using
a travel brochure or plan a meal with
a menu. The students could also be
asked to fill out a mail order form with an
imaginary order of purchases for family
members, friends, and themselves.

Pair practice

The students ask and answer the
printed questions on the handout and are
encouraged to ask their own questions.
The students can role play the parts of
customer and clerk either following a
sample conversation provided by the
teacher or making up their own.

Conclusion
What is advocated in this article is
using authentic materials and the way

of implementing them in the classroom.
Authentic texts can provide the students
with original language. Moreover,
it could be argued that authentic
materials increase student motivation
when reading in English and provides
opportunities for them to deduce
important cultural and lexical information.
When used effectively, authentic
materials help bring the real world into
the classroom and significantly enliven
the class. Exposing the students to
cultural features generates a deeper
understanding of and interest in the
topic. On the one hand, the students
develop their ability to zero in on relevant
information, and on the other, they learn
how to disregard what is not relevant. As
students pool their individual strengths
they gain confidence in being able to
function in an English-speaking society.
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to choose items from the
- material or a course of
action based on personal
preference. These often lead to

lively discussion because students must
agree on what answer to write.

Challenging questions

The third part should have questions
that are more challenging and time
consuming. Because of the differences in
abilities (and sometimes luck), the time
it takes students to complete a question
handout can vary considerably. The more
challenging questions at the end of the
handout tend to work as ‘equalizers’ and
slow down faster students so slower
students can catch up. Questions can
involve reading the small print, be
especially detailed, or involve deductive
reasoning. When students are working
on the challenging questions they
often begin to compare their progress
to that of their neighbors’. Deliberately
misleading ‘red herring’ questions add to
the competitiveness while developing the
students’ critical thinking.

Types of questions and sample
questions

Multiple Choice:

1. How many Navel Oranges can you
buy foradollar?a)3 b)4 c¢)5

2. Which is the cheapest? a) orange
juice b) grapefruit juice c¢) tomato
juice

One Word Answer:

1. What country are the seedless
grapes from?

2. 0n the back page it says Chilean
Asian Pears for $1.00 each. What do
you think “Asian pears” are called in
Persian?

Written Answer:

1. Why are the strawberries on the back
page called California Strawberries?

2. How do you order coupons on the
Internet for this store?

Factual:

1. How many large brown eggs can you
buy for $1?

2. How much are two jars of jam on
page 7? $

Analytical (multi-step):

1. How much do 10 ears of Florida
Super Sweet Corn and 2 pounds of
Fresh Ground Round cost? $

2.Which costs more, one Ib. of Fresh
Boneless Shark Steaks or one Ib. of
Whiting Fillets?

Personal Preference:

1. Look at the back page. What fruit
would you like to eat?

2. What flowers do you want to give to
your mother on Mother’s Day?

$

Red Herring:

1. One Florida Juice Orange costs
$2.00. True or False (NOTETO
TEACHERS: The advertisement says
one bag is $2.00.)

2. Which is cheaper, a bottle of milk or a
jar of jam?

Challenging:

1. Find something that is cheaper in Iran
thaninthe USA.

2. What can you buy in a glass jar that
is usually sold in a plastic bottle in
Japan?

Activities

There are other methods of using
authentic materials. Some of these can
be used as a supplement to the question
handout, or on their own, for variety. Here
are four examples of effective activities



approach because they tend to be more
enthusiastic and work harder. We give
each pair the authentic material and

a question handout. Interestingly, the
student with the stronger command of
English is not necessarily the one who

is able to extract the most information
from the material. Students of different
abilities tend to complement one another
and, as a result, do not get bogged

down easily. Students tend to contribute
individual strengths to the completion

of the task. We usually tell students that
question handouts will be collected
since this keeps them more focused

on the completion of the exercise. The
teacher’s personal anecdotes and other
background information should be shared
before the students begin concentrating
on the material.

After the authentic material has
been distributed, we give a brief
explanation and point out, for example,
the importance of the table of contents
in a pamphlet or the legend in a map.
We point out small print and other parts
of the material that are easily missed.
This is a good time for the teacher to
explain measures, abbreviations, and
difficult words and expressions. While the
students are working on the assignment,
we help them by answering questions
and commenting on their work. This is
also a good opportunity to give hints
to those who are stuck on a particular
question.

Once the allotted time is up, we collect
the material along with the question
handout and go over the difficult
questions with the class. If the handouts
are to be factored into the students’
grades, it is a good idea to make sure
they have a chance to work with various

partners over the course of the semester.

Putting the question handout
together

For the authentic materials to be
effective, the questions must be well
constructed to (a) give the students the
opportunity to practice English, (b) help
the students gain confidence in their
English ability, (c) expose the students to
cultural differences and customs, and (d)
help the students develop their ability to
find pertinent information quickly

Tour questions

The first part of the question handout
should contain easy multiple choice or
fill-in factual questions. These questions
give the students a ‘tour’ of the material
and expose them to a variety of question
types. The students gain an overview of
the material as they answer these initial
easy questions and this makes them feel
confident enough to tackle more difficult

questions later.

Cultural and personal choice
questions

The second part of the handout should
contain questions that can be used to
bring attention to cultural differences in
packaging, sizes, and pricing. Authentic
materials often contain references to
cultural events such as holidays, and
questions can be used to bring these
to the students’ attention. Questions
which require one word or written
answers could be used at this stage.
Furthermore, students are familiar
enough with the material at this point
to answer personal choice
questions. These questions
usually require the students
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language structures, which
can often create problems
for the teachers too. They
can also become very dated,
very quickly but unlike textbooks can
be updated or replaced much easier
and more cost effectively. The biggest
problem with authentic materials is that
if the wrong type of text is chosen, the
vocabulary may not be relevant to the
learners’ needs and too many structures
create difficulty. The disadvantages
mentioned by several scholars are:

1. They may be too culturally biased,
so unnecessarily difficult to understand
outside the language community.

2. The vocabulary might not be relevant
to the students’ immediate needs.

3. Too many structures are mixed so
lower levels have a hard time decoding
the text.

4. Special preparation is necessary
which can be time consuming.

5. With listening: too many different
accents.

6. The material can become outdated
easily, e.g. news.

Sources of authentic materials
Many proponents of Communicative
Language Teaching have advocated
the use of authentic materials in
the classroom. These might include
language - based realia, such as
signs, magazines, advertisements,
and newspapers, or graphic and visual
sources around which communicative
activities can be built, such as maps,
pictures, symbols, graphs, and charts.
Different kinds of objects can be used
to support communicative exercises,
such as plastic models to assemble from
directions (Richards & Rodgers, 2001).

One of the most useful sources of
authentic materials is the Internet.
Whereas newspapers and any other
printed materials date very quickly, the
Internet is continuously updated, more
visually stimulating as well as being
interactive; therefore, promoting a more
active approach to reading rather than
a passive one. From a more practical
point of view, the Internet is a modern
day reality, most students use it and
for teachers, there is easier access to
endless amount of many different types
of material (Berardo, 2006).

Literature can be used as a source
of authentic material in the classroom
because literature is simply language
charged with meaning to the utmost
possible degree. Of course the focus
should be on teaching language, not
literature, in other words, the idea should
be using literary texts as one kind among
other texts. With that in mind, the tasks
should aim at meaning and not form,
especially literary form or stylistics
(Martinez, 2002).

Using authentic materials

When we (the teachers) first begin
using authentic materials, we distribute
the material among students and have
them work on it individually. However,
experience has shown that having
students work in pairs is a better



authentic situation, and provided it is
appropriately exploited, is significant for
many reasons, among which are:

1. Students are exposed to real
discourse, as in videos of interviews
with famous people where intermediate
students listen for the gist.

2. Authentic materials keep students
informed about what is happening in
the world, so they have an intrinsic
educational value. As teachers, we are
educators working within the school
system, so education and general
development are part of our responsibility

3. They can produce a sense of
achievement, e.g., a tourist brochure of
England given to students to plan a 4-day
visit.

4. The same piece of material can be
used under different circumstances if the
task is different.

5. Reading texts are ideal to teach/
practice micro skills such as scanning.
The teacher can have students practice
some of the
micro-
skills,
e.g.

basic students listen to news reports and
they are asked to identify the names of
countries, famous people, etc. (ability to
detect key words).

6. Books, articles, newspapers, and so
on contain a wide variety of text types,
language styles not easily found in
conventional teaching materials.

7.They can encourage reading for
pleasure because they are likely to
contain topics of interest to learners,
especially if students are given the
chance to have a say about the topics or
kinds of authentic materials to be used in
the class.

8. They relate more closely to students’
needs and have a positive effect on

student motivation.

Disadvantages of authentic
materials

Richards (2001) notes that authentic
materials often contain difficult language,
unneeded vocabulary items and complex
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language is put, the setting,
the nature of interaction,
and the interpretation the
participants bring to both the

setting and the activity (1994, p.4).

The term authenticity and authentic
are often used to describe language
samples — both oral and written — that
reflect the naturalness of form, and
the appropriateness of cultural and
situational context (Shomoosi & Ketabi,
2007).

Guariento and Morley (2001) have
identified four broad schools of thought
regarding task authenticity: authenticity
through a genuine purpose, authenticity
through real world target, authenticity
through classroom interaction, and

authenticity through engagement.

Authentic materials

There are a lot of definitions of
authentic materials. Here are some
definitions:

Authentic texts (either written or
spoken) are those which are designed
for native speakers: they are real texts
designed not for language students,
but for the speakers of the language in
question (Harmer, 2007).

A rule of thumb for authentic here is
any material which has not specifically
produced for the purposes of language
teaching (Nunan, 1989).

Alongside the recognition of the need
to develop effective skills and strategies
for the real world, there has been a
growing awareness of the importance of
affective factors in learning, and the use
of authentic texts is now considered to
be one way of maintaining or increasing
students’ motivation for learning. They
give the learner the feeling that he or she

is learning the real language; that they
are in touch with a living entity, the target
language as it is used by the community
which speaks it.

Authentic materials have two principal
characteristics. First, the materials have
a definite communicative purpose. The
speaker is trying to inform, convince, or
instruct the listener. His focus is normally
on the objective he has in mind rather
than on the language he is using to
accomplish that purpose. Second, the
content is important for its own sake.
The speaker intends to communicate
a message to someone else. He is
not talking to demonstrate the use of
commands or direct object pronouns. He
is not using certain vocabulary items to
teach them for a vocabulary quiz later in
the week (Chastain, 1988).

Advantages of authentic materials

One of the main ideas of using
authentic materials in the classroom
is to expose the learner to as much
real language as possible. Even if the
classroom is not a real life situation,
authentic materials do have a very
important place within it.

One of the aims of authentic materials
is to help the student react in the
same way as L1 speakers in their first
language. Learners who live in the target
language environment, once outside of
the classroom will encounter a variety
of situations in which different reading
purposes are required. We can claim that,
by using authentic materials, learners
are being exposed to real language and
they feel that they are learning the real
language.

Using authentic materials in the
classroom, even when not done in an



materials is one of the mainstays of

an imaginative and motivating higher
level course. We now have an extensive
collection of materials that include
menus, maps, newspaper inserts,

store advertisements, travel brochures,
catalogs, phone books, real estate
pamphlets, and various pamphlets of
sightseeing and tourist information. We
have found that using sets of materials
are particularly appealing and all of these
materials being interwoven immerse the
student in a multidimensional English
experience.

What is authenticity?
Widdowson (1979) makes a point
when he talks about authenticity not
as a quality residing in instances of
language but as a quality which
is bestowed upon them, created
by the response of the receiver.
He further maintains that we do not
recognize authenticity as something
there waiting to be noticed, we realize it
in the act of interpretation.
Breen (1985) and Taylor (1994)
mentioned facets of authenticity which
have been shown in Table 1.

Table1. Facets of authenticity according to
Taylor and Breen

Authenticity of text
used as input data
for learners

Authenticity of
the learners' own
interpretation of
such texts

Authenticity of language

Authenticity of
tasks conductive to
language learning

Authenticity of
actual social
situation of
the language
classroom
(Breen, 1985)

Authenticity of task

Authenticity of situation
(Taylor, 1994)

Situations

Widdowson (1978) cited in Tatsuki
(2006) use genuiness to refer to a
characteristic of the text or the material
itself. He claims that it is distinct from
authenticity which refers to the uses to
which texts are put. So the claim here
is that texts themselves can actually be
intrinsically genuine but that authenticity
itself is a social construct. In other words,
authenticity is created through the
interaction of users, situations, and the

texts.

Authenticity

Figure1. Interaction of users,
situations and texts in authenticity

Taylor remarks that the general
confusion about authenticity and
genuineness is compounded by the idea
of naturalness. What is natural? Does
naturalness mean the same thing to
everyone? Is naturalness in one context
naturalness in another? He concludes
that this is a hopeless debate and that
we should concentrate instead on the
use and interpretation of text, which
alone can make them authentic. He
states that we should acknowledge that
there is no such thing as an abstract
quality “authenticity” which can be
defined once and for all. Instead we
should acknowledge that authenticity is
a function not only of the language but
also of the participants, the use to which
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Abstract

This paper is an attempt to take a look at authentic materials and their advantages
and disadvantages. Authentic texts provide students with interesting topics, create an
active classroom, create motivation and expose students to as much real language as
possible. This paper explains how authentic materials can be effectively used in the
classroom. Each pair of students is given a copy of the authentic material accompanied
by a set of questions about the content of the handout. Students work together with a
partner to extract pertinent information that is necessary to answer the questions.

Key Words: authentic materials, student motivation, teachers

Introduction

Many scholars believe that
authentic materials should

be introduced in the classroom.

Authentic materials refer to books,
articles and etc. where language and
structure are not simplified in any way.
According to Oxford Dictionary of
English, the term “authentic” has at least
one meaning: of undisputed source
or origin and not a copy; genuine. For

teaching purposes, this refers to English
books, novels or articles that have been
written by an English speaking author to
a native audience or speaker; in these
cases the language used has not been
altered.

Authentic materials can complement
English classes by enlivening the class
and creating a more positive attitude
toward learning. Using authentic



not given any opportunity to contribute
to a task which they are eager to get
involved in. As Weaver (2000) noted,

all reading lessons involve instruction,
so, the teacher must exert some degree
of authority over the group to maintain
the students’ productive responses.
Teachers can maximize this instruction by
formulating the questions for discussion
carefully and accepting the students’
responding behaviours. Jones (2008)
believes that the one-on-one relationship
between student and teacher is the
critical element that can lead to increase
students’ motivation and higher levels of
engagement in school instruction.

The teacher tends to engage the
students in the discussion relating to
“TV or no TV” for example. So, he can
deliberately make some challenging
comments on TV such as: “| believe
watching TV is a useless work” or “you
shouldn’t watch TV at all” in order to
persuade the students to engage actively
in the discussion, to have the opportunity
to respond independently, to receive
help from others, to comment on, and to
complement others’ answers.

The Last Words

The purpose of this paper was to
present some techniques and strategies
for teaching high school students
reading comprehension which should
be considered by English teachers. A
secondary aim was to draw attention to
the fact that the majority of classroom
time should be devoted to teaching

comprehension skills and how those
skills can be applied. Some of these
strategies which were investigated were:
providing background knowledge to
enable the students to discover their own
strategies to understand the meaning

of texts and the means to guess the
meaning of unknown words from context,
Reciprocal Teaching at schools in which
they can check their own understanding
of the material they have encountered,
metacognitive awareness to emphasize
the development of thinking skills,
enabling the students to become self-
reliant, flexible, and productive in their
learning (Scheild, 1993), and increasing
students’ engagement in the class to
encourage them to participate actively in
the class and to take some of the class
responsibilities in reading comprehension
skill.
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reading comprehension strategies, the
instructor begins to have students take
the role of instructor.

Metacognitive awareness

Metacognitive awareness is a
teaching procedure which emphasizes
the development of thinking skills and
processes as a means to enhance
learning. The objective is to enable all
students to become more strategic,
self-reliant, flexible, and productive
in their learning processes (Scheild,
1993). Along these lines, some studies
have shown that even young learners
at schools can benefit from the explicit
teaching of metacognitive strategies, due
to the fact that metacognitive instruction
is based on thinking skills.

Gourgey (2001) reported improved
reading comprehension by students
who were guided by self-regulatory

strategies such as generating questions,
making predictions, and monitoring and
checking comprehension in reading. For
example, when the class begins to read
the text “The Other Side of the Moon”,
there is a critical question which is not
answered: “why don’t we see the other
side of the moon?” Here, the teacher

by using some short questions and by
raising the students’ curiosity about the
topic can establish a setting through
which they are enabled to identify this
question and try to answer it themselves
by integrating previous learning and
making predictions. Then, by the aid of
the teacher or other classmates, some
of the students will check their probable
answers knowing that if their guesses
are true, indicating that their reading
comprehension is being improved
through these metacognitive strategies.

Increasing
students’
engagement

One of the main
problems that
one encounters in
reading instruction
is that only a teacher
or an individual
student is allowed to
speak at a time and
all other students
must attend silently
to the speaker to
show that they are
paying attention.
This setting can put
off the students’
creative processes
of learning due to
the fact that they are



Reciprocal Teaching of comprehension
activities, the students are first required
to read silently the assigned text in order
to answer the comprehension questions.

proved to be useful with a widely diverse
population of students. The modified form
of RT as Doolittle, Hicks, Nichols, Triplett,
and Young (2006) mentioned involves the
instructor and students, usually in small
groups, in reading a section of the text.
The instructor then leads a discussion

of the text, while modeling appropriate
reading comprehension strategies.

The instructor initiates dialogue about
the text with the topic of “Greeting and
Small Talk in Different Communities”. He
encourages students to ask questions

Then they should try to answer these
questions from memory. As they read
silently, if they need help with vocabulary,
they can ask the teacher for explanation.
They do this by generating questions and
summarizing.

It seems that this method might work
better in higher education but its modified
and simplified form can be used at lower
levels as well. Reciprocal Teaching has

about the text and the strategies, and
then he sometimes attempts to answer
their questions on greeting and the topics
that they are interested in. The instructor
uses this dialogue to promote reading
comprehension. This general process

of reading, interacting, and clarifying,
continues throughout the reading lesson.
However, as students become more
facile with the dialogue process and the
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Introduction

Reading is often the main goal of
language learners in countries where
English is taught as a foreign language;
therefore, focusing on the ways and
methods to improve the learners’ reading
comprehension is inevitable. Farhady
and Mirhassani (2005) state that the
ability to read is important because
many international communication
is performed through satellites and
web sites in reading skill. Therefore,
in many EFL contexts, policy makers
have decided to give priority to reading
skill in their programs. Among reading
researchers, it is generally agreed that
reading comprehension is the product
of three main factors: 1. coherent
texts 2. compatibility of the reader’s
knowledge and text content 3. the active
strategies the reader employs to enhance
understanding (Cotterall,1990). The
active strategies that a reader uses to
better comprehension are directly related
to the instructions a teacher present in
ESL classes. In order to reach such an
aim at high school language classes,
some techniques and strategies for
teaching EFL reading comprehension
are investigated, hoping that the
information will help EFL teachers focus
their attention on instruction in different
reading skills and the way they can help
their students apply those skills.

Providing background knowledge
Background knowledge refers to all
knowledge that learners already have
when entering a learning environment
which is related to new knowledge.
Hayashi (1999) believes that reading
comprehension especially at lower
levels requires sufficient knowledge of

the language, the world and the given
topic. For Mockhtari and Richard (2002),
in the case that a reader’s background
knowledge is limited, the first step is

to classify the passage vocabulary in
relation to the reader’s knowledge of the
concept or the word itself. According to
Miller and Perkins (1990), providing a
prereading summary to introduce the
characters in the text and to present
contextually defined vocabulary

is one of the main approaches in
building background knowledge. For
instance, the students have problems

in comprehension of the text “Learn a
Foreign Language” where it is mentioned
that the Spanish waiter comes back with

two tickets for a bullfight.

The students have difficulty making
sense of the end of the text and they
may ask: “why did he come back with
two tickets for a bullfight?” If the teacher
presents the meaning of the word
“bullfight”, and provides same information
about the Spanish culture before reading
the text, it can significantly improve
students’ comprehension of the given
and the relevant reading materials.

Reciprocal Teaching at schools
Reciprocal Teaching is a technical skill

used to develop comprehension of an

explanatory text in which the teacher and

students take turn to lead a conversation

concerning part of a text. According

to Palincsar and Brown (1984) in the
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Abstract

Reading is one of the language learning skills which has the special importance in
foreign language learning. However some studies have shown that very little time is
devoted to comprehension instruction in high school reading classes in Iran where the
primary focus of its language textbooks is on reading skill. In addition, there is a tendency
for high school students to practice such skills to improve their own competence in
reading comprehension. Thus, English teachers are expected to know some of the
main theories and techniques in teaching reading comprehension. This paper attempts
to review some techniques which are considered to be useful for teaching reading
comprehension and some guidance on how to teach students to apply the reading skills
they have learned.
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you should NOT download all files
indiscriminately; in particular, be
careful not to download attachments
containing execution files (i.e., those
which have an .exe extension).

Never share your password with
anyone, and choose a password which
cannot be guessed by someone who
knows you: Using your child’s name

or the date of your birthday or wedding
anniversary, for example, is a bad idea.
It is best to choose a password which
appears to be a random combination
of lower-case and upper-case letters,
numbers, and special characters, and
which contains at least 8 characters.
(One way to do this is to use an
acronym consisting of the first letters
of the words from a sentence that you
can easily remember.) Change your
passwords occasionally, and do not
use the same password more than
once.

Whenever you are using a public
computer, be careful never to choose
the “remember this password” option,
and take special care to sign out of your
inbox/dashboard/etc. when you are
finished.

Avoid clicking on advertisements.
Never click on a link in emails; instead,
if the email appears to be from
someone you don’t know, delete it, and
if it appears to be legitimate, copy and
paste the link into an open browser. Be
very wary of any email which requires
you to provide your password, even

if it appears to be genuine. Also, be
wary of emails claiming to be from
your bank and requesting information;
emails claiming to be from a friend
who has been robbed on a trip and

needs financial assistance; those
claiming that you have won a prize;
those telling you to click on a link to
stop receiving similar messages; etc.

In fact, you must even be suspicious

of emails appearing to be from your
email service provider itself, telling you
that due to suspicious activity in your
account, you need to click somewhere
in the email to update your password
and that otherwise they will be forced
to shut down your account! A tip to
remember: Fraudulent emails often
contain spelling, typing, or grammatical
mistakes, or make use of an
inconsistent writing style (for example,
inappropriately colloquial language in a
formal letter).

e Learn how to ascertain the authenticity
and reliability of the websites you are
using. How can you do this? I'll tell you
next time...
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The responsibilities of a CALL
teacher

Now that you know about different
types of malware, email scams, and other
online threats, what should you do about
them? Remember that one of the first
responsibilities of a good CALL teacher
is teaching learners appropriate online
behavior. This includes teaching them
how to stay safe on the Net. Therefore,
take care to establish clear acceptable
use policies (AUPs) for your students.
Make sure these policies are both
understandable and understood by all
stakeholders, such as the school/institute
authorities, as well as the learners and
their parents. Preferably, everything
should be stated clearly in black and
white, including the penalties for flouting

the AUPs.
P. . ,,;

Next, be careful to monitor your
students’ use of the Internet, especially
if they are minors. At home, parents
are advised to place computers
where they can easily be checked (for
example, in the living room, with the
monitor facing the room); however, on
a networked system such as in school
computer labs, there are numerous
kinds of software which can allow you
to see what your students are doing,
and which can limit their uses of the
Internet. Try to keep yourself up-to-date
on cyberspace security and ethical
issues. And familiarize yourself with

chat room abbreviations, so you won’t
be caught off guard if a student tries to

evade you by using codes or netlingo.

(Visit_http://www.netling.com/top50/

acronyms-for-parents.php for a list of the
“top 50 Internet acronyms parents [read

teachers] need to know.”) For example, it
might be helpful to know that PAL means
parents are listening, CTN means can’t

talk now, and 143 means / love you.

Finally, bear the following points in
mind, and take care to publicize and
popularize them among your students, as
well:

e Do not trust cyber strangers.
Remember that people are often not
what they seem online, and that on
the Net, it is not uncommon for people
to lie about their name, gender, age,
looks, personality, education, etc.

e Malware is often spread through cyber
junk mail, or spam, so avoid opening
emails from people you don’t know.
Also, remember that you may receive
email which appears to be from a
friend or acquaintance but in fact isn’t.
Therefore, do not open emails with
vague or suspicious subject lines,
either.

e Install a firewall on your computer or
network server. Firewalls can prevent
unauthorized access to your computer/
network.

e Install reliable anti-virus software on
your computer, and take care to update
it regularly. It is also a good idea to
perform a virus scan every so often, to
ensure that your system is malware-
free. Scanning email attachments
for viruses before downloading them
is also important. And in any case,
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adware is a kind of software which runs
advertisements. Usually the adware is
financially supported through these ads
and is therefore free, which is one reason
that adware is often downloaded by
users. And while the mere existence of
ads may often be overlooked or tolerated,
adware frequently functions as a kind

of spyware, recording your personal
information and computer habits, and
transmitting them back to hackers. Often
this is done for marketing purposes; that
is, the developers of the software use the
information as feedback on their product,
which would influence their future product
development decisions (“Adware,”

n.d.; Cennamo, Ross, & Ertmer, 2010).
However, such uses of adware are
potentially harmful, and without a Terms
of Use and gaining informed consent,
such acts constitute an illegal breach of
online ethics, similar to all spyware. And
in case you were wondering, it is adware
which accounts for all those times that
you noticed with surprise that you are
suddenly receiving many advertisements
which seem to be relevant to your area of

CONTACTS

Re:youra...

Fwd: Som..

interest, or which are related to the topic
of an online search you have recently
done, etc.

Email fraud: Phishing
Another common online threat is called

phishing (pronounced fishing). Phishing
is a kind of email scam which fools the
user into providing sensitive personal
information, often leading to identity theft.
The email usually appears to be from a
genuine, trustworthy Internet address,
(and may even contain the logos and
trademark signs of reputed entities); and
the requests in the emails often seem
innocuous and justified (such as verifying
your personal information). However,

the phishing email usually directs the
user to a fake website which is very
similar in appearance to the original
website, leading her/him to provide
private information, such as passwords,
credit card details, etc. (Cennamo, Ross,
& Ertmer, 2010). Figure 1 below is an
example of an email scam from someone
impersonating Yahoo.

[TELLSIS... Two Pendi...

YAaHOO!, TERMS

There is a verification process going on for all Yahoo! account holders as a

Spam

result of the recent system upgrade. You are therefore required to verify your

account. your account.

CLICK HERE TO VERIFY YOUR ACCOUNT

Customer Care Team
Case number; 1097654

Figure 1. A sample phishing email, impersonating Yahoo




and its people. Thus the Trojan horse
has become symbolic of dangers which
have a benign appearance, gift-bearing
enemies, etc. Similarly, the Trojan

horse malware is a destructive program
which parades as a benign one. To put
it another way, in order for the malware
to be able to achieve its destructive
purposes, it shouldn’t be detected by the
user, since then it might be deleted or
destroyed. Therefore, a hacker designs
the destructive program in such a way
that it masquerades as a desirable
program and, in fact, the user willingly
installs it her/himself! This especially
happens on the Internet, when a person
innocently downloads what appears to

be a useful application
or a legitimate file,

but which is in fact
concealing malware
giving hackers remote
access to her/his
computer. Scary, isn’t
it? This means that we
must be very careful
not to download files
from just any online
source, no matter how
straightforward and
innocent the website
might seem. This is
extremely important
to bear in mind, since
many of us constantly
download free games, utilities, movies,
songs, books, etc. from the Internet,
without knowing whether the source is a
benign one or not.

Task 2: Think back to the last time you

downloaded something from the Internet.

How sure are you that the source was

reliable and safe? How do you know?

The good news about Trojan horses
is that, contrary to viruses and worms,
they don’t self-replicate, nor do they
reproduce by contaminating other files.
The bad news is that, similar to worms,
they are known to create a backdoor
through which hackers can remotely
access the infected computer (“The
difference between a computer virus,
worm, and Trojan horse,” 2011).

As the name implies, spywatre is a kind

of malware which spies on you, gathering

information about your computer usage
patterns such as your browsing habits;
or your personal information, such as

user IDs and passwords, credit card
information; etc. It can be spread
through infected email attachments,
similar to a virus, or as a Trojan horse
parading as a legitimate, advantageous
software (Cennamo, Ross, & Ertmer,
2010; “Spyware,” n.d.). And as you
may probably have guessed by now,
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Beware of malware!

These days, most people know that
viruses are no longer exclusive to
human beings, and thata computer
virus can sometimes make life even
more unbearable than the old-fashioned
human virus! What many people do
not know, however, is that often their
malfunctioning computer is not down due
to the notorious “virus” at all, but due to a
different form of malware. In fact, viruses
are just one type of malware, although
we often erroneously use the term “virus”
for all forms of malware. This is while
malicious software, alias malware,
is an umbrella term “used to refer to a
variety of forms of hostile, intrusive, or
annoying software,” including “computer
viruses, worms, trojan horses, spyware,
adware, and other malicious programs”
(“Malware,” n.d.). Each of the above
is spread differently and presents a
different type of threat, so it is important
that we become familiar with the various
types that exist:

For example, what is the difference
between a virus and a worm? The SANS
Glossary of Security Terms defines

a virus as: “A hidden, self-replicating
section of computer software, usually
malicious logic, that propagates by
infecting —i.e., inserting a copy of itself
into and becoming part of — another
program. A virus cannot run by itself;

it requires that its host program be run
to make the virus active.” (See: http:/

www.sans.org/security-resources/
glossary-of-terms) On the other hand,
the same dictionary defines a worm
as, “A computer program that can

run independently, can propagate

a complete working version of itself
onto other hosts on a network, and

may consume computer resources
destructively.” Therefore, as you can
see, both viruses and worms can self-

replicate, but the term virus is applied to
a usually malicious computer program
that can only be spread through human
intervention (i.e., through running an
executable software), whereas a worm
automatically spreads itself through

the security deficiencies of networked
computers (“Malware,’ n.d.). Also, a
computer worm doesn’t need to attach
itself to an executable file (e.g., files

with an .exe extension) to spread itself
(“Computer worm,” n.d.), and it can also
expose a compromised system to further
attacks by installing a “backdoor” through
which hackers can gain access to the
infected computer more easily, gaining
also remote access to personal or private
information (Cennamo, Ross, & Ertmer,
2010).

Task 1: Are you familiar with the
story of the Trojan horse from Greek
mythology? Based on your knowledge of
the Greek myth, try to guess what kind of
malware might be called a Trojan horse.

Many of us remember reading the
famous story of the Trojan horse in our
English textbooks at school. Briefly,
after nearly a decade of war on Troy,
the Greeks (i.e., Spartans) built a huge
wooden horse and left it in front of the
gates of Troy, full of hidden warriors.
The Trojans took the wooden horse
to be a peace offering, a sign of the
defeat of the Spartans, and dragged it
happily into the city. They then spent
the night celebrating their supposed
victory, until the Spartans came out of
hiding and destroyed the city of Troy



Respect your own privacy

In the preceding article it was
mentioned that a good CALL teacher
should teach her/his students about
the dangers of cyberspace, and should
ensure that they know how to take care
of themselves online. It was revealed
that many people use false identities
on the Internet, scamming and abusing
others. For this reason, a responsible
CALL teacher will take care to make the
learners understand the perils of sharing
personal information online, and will
seriously discourage them from sharing
their personal photos, address, school
name, phone number, etc. (Marandi,
2012a). This
is especially
crucial in the
case of minors,
whose use of the
Internet needs
to be monitored,
and whom
Richardson
(2010) believes
should withhold
their full names,
engaging in class-related online activities
only with the express written permission
of their parents. Cennamo, Ross, and
Ertmer (2010) concur, and claim further:

Sometimes, students participate

in online activities that they may

not realize are threatening....

Children who visit and participate

in a website devoted to playing

games—even simple games, such

as checkers or chess—may actually

be communicating with adults who

are collecting information from them,

such as their interests and hobbies.

Building trust with someone who seems

to like the same things you do may

inadvertently lead to providing contact

information. The same is true of chat
rooms or social-networking sites,

such as the popular MySpace.com or

Facebook.com (p. 257).

In the previous article, it was indicated
that privacy on the Internet is in any case
a frail and fragile concept, and users
should assume that whatever they send
out in cyberspace might one day come
back to haunt them! This should prompt
us to exercise the utmost caution and
discretion in using the Internet generally,
and particularly in sharing information,
photos, etc.—even with trustworthy
friends.
Cennamo, Ross,
and Ertmer (2010,
p. 240) claim,
“You should
never consider
your e-mail to
be private or
confidential.”
Palloff and Pratt
(2007, p. 62)
affirm, “One
suggestion that is often made is to avoid
posting something you would not want
your mother to read or that you would not
want to see on the front page of the New
York Times.”

Remember, however, that your online
privacy and comfort will not be assured
merely through your practicing reticence.
Even if you merely lurk online without
sharing anything personal, you can
still be the object of cyber attacks, if
you are not careful. Therefore, another
important responsibility of CALL teachers
is teaching their students how to combat

various types of malware.
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Abstract

The article before you is the fifth of a series of CALL-related articles to appear in Roshd
FLTmagazine. Inthe previous two articles, appropriate online behavior was discussed. It
was suggested that appropriate online behavior necessitates practicing netiquette rules
(Marandi, 2012b), as well as familiarizing oneself with online ownership laws, including
copyleft and Creative Commons licenses (Marandi, 2012a). Part of the previous article
was also devoted to safety and privacy on the Net (ibid.), an important topic which will
be developed further in the present article.

Key words: appropriate online behavior, online safety and:privacy, malware,viruses, worms, Trojan horses, phishing



results indicated that neither dictionary
type nor word type was effective in
vocabulary production. In other words,
the differences between monolingual
and bilingual dictionaries in the learning
of concrete and abstract words were

not significant. Based on the descriptive
statistics of the production test, the
bilingual group had a better performance
in the learning of concrete words and

a poorer performance in the learning

of abstract words than the monolingual
group. Although the difference between
the monolingual group and the bilingual
group was considerable, it was not high
enough to be statistically significant.
Further research may be needed in this
area to shed light on the issues raised in
this study.
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As it can be seen, there is no significant
difference between the effects of the two
types of dictionary on the production of
vocabulary. There is also no significant
difference in the production of concrete
and abstract words. Therefore, it can
be concluded that word type (concrete
and abstract) is not an effective factor
in the production of vocabulary. Nor
is the interaction of the two factors
(dictionary type and word type)
significant. In short, this study failed to
find enough evidence to support the
existence of any meaningful relationship
between dictionary type, word type
and vocabulary production. Although
the monolingual group had a better
performance in the production of abstract
words, the difference was not statistically
significant.
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The better performance of the
monolingual group participants in the
production of abstract words may be
partially attributable to the fact that
monolingual dictionaries provide
sufficient contexts in their definitions,
which help students to produce new
vocabulary items in similar contexts.
These findings are in accordance with

Baxter's (1980) view, claiming that a
monolingual dictionary not only explains
definitions but also provides the means to
employ definitions.

These’ results are also in accordance
with Laufer’'s and Hadar's (1997) report
that the use of a monolingual dictionary
helps the learner to better understand
the sentences or collocational phrases.
This study also supports Piotrowski's
(1987) argument that concrete nouns are
the most difficult words to describe in a
monolingual dictionary and the easiest in
a bilingual dictionary.
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Conclusion

The findings of the present study can
be summarized as follows:

As to the recognition of concrete and
abstract words, the results showed that
dictionary type had a role in vocabulary
learning, and that the bilingual dictionary
group had a better performance than
the monolingual dictionary group on the
vocabulary recognition test. Although
the monolingual group had a better
performance on the comprehension of
abstract words and the bilingual group
on the comprehension of concrete
words, the difference was not statistically
significant. It may also be concluded
that word type had no effect on the
comprehension of new words.

As to vocabulary production, the



and abstract words. To see whether or
not the differences among the groups
were statistically significant, a two-way
ANOVA test was utilized. The results of
the ANOVA test are presented in Table 2.
A glance at Table 2 makes it clear
that dictionary type has a statistically
significant effect on vocabulary
recognition. In other words, the students
who used bilingual dictionary have
achieved results significantly better than
the students who used the monolingual
dictionary. However, word type did
not significantly influence vocabulary
recognition. Moreover, the interaction
effect of dictionary type and word type is
not statistically significant.

Table 2. Results of the two-way
ANOVA for vocabulary recognition

Source Mean Df F =i
Square
Dictionary 393.408 1 11.403 .001
Type

Word Type .008 1 .000 .986

Interaction
Dictionary
*Word

21.675 1 .764 .384

These findings can be partially
accounted for by the fact that the
students who use bilingual dictionaries
feel certain about getting the accurate
meaning of new words because their
definitions are usually short and easy
to understand. This is congruent with
the findings of Beglar and Hunt (2005).
These results also support Hayati's and
Fattahzade's (2006) findings, based on
which, the learners who used a bilingual
dictionary, got word meanings quicker
than those who used a monolingual
dictionary.

The second research question sought
to investigate the effect of monolingual
and bilingual dictionaries on the
production of concrete and abstract
words. To this end, another two-way
ANOVA test was run. Table 3 contains
the summary of the descriptive statistics.

Table 3. Descriptive statistics of the
vocabulary production test

Dictionary wordtype Mean S-td.-
Type Deviation

Concrete  17.63 6.39 30
Monolingual ~ Apstract 2028 534 30
Total 18.93 5.98 60
Concrete  18.50 5.92 30
Bilingual ~  Apstract  18.60 565 30
Total 18.55 5.74 60

Based on Table 3, the students in the
bilingual group got higher scores than
the monolingual group members in the
production of concrete words. The mean
score of the monolingual group in the
production of abstract words is better
than the production of concrete words
and even better than the production of
abstract words of the bilingual group. To
see whether or not the differences among
the groups are statistically significant,
another two-way ANOVA procedure was
run, the results of which are presented in
Table 4.

Table 4. Results of the two-way
ANOVA on vocabulary production

Mean

Source Square Df F Sig.
Dictionary /08 1 120 720
Type
Word Type 54.675 1 1.602 .208
Interaction
Dictionary * 46.875 1 1.373 244
Word
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for the purpose of gauging vocabulary
recognition. Another concrete word

test (30 items) along with an abstract
word test (30 items) in fill-in-the-blank
format was used to measure vocabulary
production.

It is worth mentioning that since the
posttests were constructed based on
the words that had been taught during
the treatment, they already had content
validity. Still, to have a numerical index
of validity, a correlational procedure was
used to validate them. Due to the low
proficiency level of the participants, the
vocabulary subtest of the Preliminary
English Test (PET), was administered as
the criterion. The correlation coefficients
obtained between the PET test and the
concrete and abstract selection tests
and concrete and abstract production
tests turned out to be 0.65, 0.87, 0.76,
and 0.79, respectively. The reliability of
the tests was also estimated through
the KR-21 formula. The obtained indices
for the tests in the above-mentioned
sequence were 0.81, 0.85, 0.79 and
0.89, respectively.

Procedures

The participants were given a 150-word
pretest, both concrete and abstract, to
find out whether or not the target words
were familiar. Results indicated that 30
words out of 150 were known to some of
the participants. These words were not
included in the posttests. The remaining
vocabulary items were gradually
presented to each group as a 10-week
treatment. The monolingual group was
taught the new words by using the
monolingual dictionary. The monolingual
group got the meaning and definition
of all words in English throughout the

experiment. The bilingual group was
taught the same words using the bilingual
dictionary. The definition and the meaning
of all words were given in Persian. At

the end of the experimental period, the
students in the two groups were given the
four posttests with the afore-mentioned
characteristics. The obtained data were
then summarized and subjected to
statistical analyses.

Data Analysis

Having collected the required data, two
separate two-way ANOVA procedures
were utilized; one for analyzing the
results of the recognition tests and the
second one for analyzing the results of
the production tests.

Results and discussion

The first research question sought to
investigate the effect of monolingual and
bilingual dictionaries on the recognition
of concrete and abstract vocabulary. To
analyse the obtained data, a two-way
ANOVA test was run. Table 1 contains the
summary of the descriptive statistics.

Table 1. Descriptive statistics of the
selection test

Dictionary word
Type type

Concrete 21.17 6.17 30

Mean  Sd. N

Monolingual  Abstract 22  6.06 30
Total 21.58 6.08 60

Concrete 25.30 4.19 30

Bilingual  Apstract 24.43 457 30

Total 2487 437 60

Based on Table 1, students in the
bilingual group have obtained better
scores in the recognition of both concrete



dictionaries because they bring instant
satisfaction, while teachers prefer
monolingual dictionaries for their long-
term benefit: the user gradually learns to
operate in L2 without the L1 barrier as a
brake on progress" (Atkins, 1985, p. 22).
According to Piotrowski (1987),
concrete nouns are the most difficult
words to describe in a monolingual
dictionary and the easiest in a bilingual
dictionary. He adds that we can divide
words into first-order words (concrete
words and names of persons), second-
order and third-order words. The second
and third order words are composed of
words that help to make the structure
of words and connect them to get
the correct meaning. Accordingly, the
bilingual dictionary is based on first-order
words, while the monolingual dictionary is
based on second and third-order words.
According to Clark (2003), concrete
words should be easier to ground in
the sensorimotor world. This means
that word definitions might be easier
to ground using concrete words. He
concludes that although the definitions
of concrete words are shorter and more
direct, abstract words are more widely
used in grounding definitions.
The paucity of research in the area of
the effect of dictionary use on vocabulary
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comprehension and production, coupled
with the mixed findings of the few
studies conducted, as well as the
relative dearth of studies on the effect
of dictionary type on the perception

and recall of concrete and abstract
lexical items warrant the present study;,
which intends to investigate the effect of
monolingual and bilingual dictionaries
on the comprehension and production of
concrete and abstract words.

Method
Participants

A sample of 60 participants was
selected for the present study. They were
all male third-year public high school
students in Abhar city, whose age ranged
from 16 to 18. The participants were
randomly assigned to two equal groups
(N=30): the monolingual group (MG) and
the bilingual group (BG).

Materials and Instruments

The materials and instruments used in
this study consisted of the following:

Two types of dictionary were given to
the participants. The Oxford Elementary
Learner's Dictionary was presented to
the monolingual group. The bilingual
group was provided with Farhang Moaser
English-Persian dictionary.

A multiple-choice vocabulary test
consisting of 150 concrete and abstract
words (with equal proportion) was
constructed and administered as the
pretest to see if the words were new to
the participants.

Four posttests were also administered
to the groups separately. They included
one concrete word test (30 items) and
one abstract word test (30 items) in
multiple-choice format. They were used

ol 27, No- 2| ROSHD FLT
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both bilingual and monolingual
dictionaries have their strengths and
weaknesses. Hulstijn, Hollander, and
Greidonus (1996) state that the strengths
of bilingual dictionaries are that learners
value them and that they can improve
the reading comprehension of lower

Q| vol. 27, No-2| s D FLT

proficiency L2 learners. Moreover, their
definitions are usually short and easy

to understand (Beglar & Hunt, 2005).

On the other hand, in spite of the good
quality of some comprehensive bilingual
dictionaries, they provide little information
in their entries and their reliance is
strongly on one-to-one word translation
(Tang, 1997). Summer (1988) argues that
perhaps the most serious disadvantage
of bilingual dictionaries is that they can
develop in many learners a somewhat
native view of the target language.
Ducroquet (1994) claims that very few
translation problems can be solved by the
help of bilingual dictionaries.

As to the monolingual learner's
dictionaries, Harvey and Yuil (1997)
confirm that they can be used to build
vocabulary knowledge by using suitable
sentences which provide information
about meaning, grammar and usage as
well as spoken and written vocabulary

items, collocations and associations.
The major weakness of monolingual
dictionaries is that learners must know
2000 words or more to understand
definitions (Nation, 1989).

Aust, Kelly, and Roby (1993) hold that
contrary to EFL students, most EFL
teachers prefer their students to use
the monolingual dictionary. One of the
reasons for this preference is that there
is a cultural misconception that there is
a one-to-one correspondence between
the words of the two languages. Another
reason for the preference, according
to Walz (1990), is that learners mainly
use a monolingual dictionary because
a bilingual dictionary does not show the
exact meaning distinctions of equivalent
translations.

Atkins (1985) believes that
“monolingual dictionaries are good for
you like whole meal bread and green
vegetables; bilinguals like alcohol, sugar
and fatty food are not, though you may
like them better" (p. 22). Despite this,
monolingual dictionary users may not be
able to fully understand the definitions
due to the lack of knowledge of the words
used in the definitions, while the bilingual
dictionary satisfies the learners' instant
translation needs. Hayati and Fattahzade
(2006) argue that for immediate recall
purposes, bilingual dictionaries are more
effective, and for retention purposes, four
weeks or more, monolingual dictionaries
are preferred.

According to Summer (1995), using a
monolingual dictionary demands more
effort from the user, and since increased
processing of a word may result in
improved retention, this could be a strong
point for language learning.

In short, "students like bilingual



their inability to read. Battenburg (1989)
found that at advanced levels, the use
of bilingual and monolingual dictionaries
decreased, and native speaker dictionary
use increased. It was also found that
while all participants preferred to look
up definitions the most and etymological
information the least, there were
significant differences in the search
patterns across different proficiency
levels (cited in Ryu, 20086, p. 5).

Studies on vocabulary
learning strategies have been
indicative of the popularity

of dictionary strategies,
especially the use of bilingual
dictionaries

Dictionary type may influence
vocabulary comprehension and
production. Huang (1985) points out that
for comprehension, all EFL dictionaries
provide word by word definitions and
some even use controlled or limited
words as metalanguage for definition.
Laufer (1993) believes that for productive
purposes, general learner's dictionaries
may not provide enough information on
specific expressions to prevent learners'
errors.

Monolingual dictionaries are mainly for
receptive purposes rather than productive
ones; in terms of the productive use of
monolingual dictionaries, learners mainly
use them to find the correct spelling of
words or to correct potential mistakes.
On the other hand, according to Hayati
and Pour-mohammadi (2005), the use of
a monolingual dictionary during reading
reinforces comprehension but is less
effective than a bilingual dictionary.
Bejoint and Moulin (1987) contend that

bilingual dictionaries are a good choice
for quick consultation, while monolingual
dictionaries have the merit of openly
introducing the user to the lexical system
of the L2. The monolingual entry can
generally provide more detailed and
precise information about a word than
the bilingual entry - such as information
about idiomatic usage, common
collocations, connotations and register
(Laufer & Hadar, 1997).
Underhill (1985) proposes that many
high frequency words may be given
appropriate treatment in monolingual
dictionaries. Baxter (1980) also believes
that more encouragement should
be given to the use of monolingual
dictionaries because they help learners
by offering definitions in context. In
contrast, bilingual dictionaries provide ;"
learners with word by word
translation equivalents that
may not be appropriate in
the discourse. On the
contrary, Thompson
(1987) believes that
all the information
in a monolingual
dictionary can
also be given
in a bilingual
dictionary.
Based on
what was
said, it
seems
that




p. 1), "The first type of a contemporary

dictionary was Hornby's Advanced

Learner's Dictionary published by Oxford

University Press (1948)".

Dictionaries can be used for different

purposes. Nation (2001, p. 281)
distinguishes among three major

purposes for dictionary use including

comprehension (decoding), production
(encoding), and learning. Taylor (1988)

studied the dictionary use of 122
students and found that 50% of the

students used a bilingual dictionary and

that their choice was affected by the

school. It was also found that the most
frequent use was 'looking up grammatical
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same time, there are also arguments
against dictionary use in vocabulary
learning. Bensoussan (1983) argues that
students need to be able to select the
right meaning of a word according to the
context of a passage to answer a test
question correctly. But as Knight (1994)
contends, the availability of a dictionary
does not guarantee that a dictionary
user can fully understand the meaning
of unknown words without sufficient
contextual clues.

Studies on vocabulary learning
strategies have been indicative of the
popularity of dictionary strategies,
especially the use of bilingual dictionaries
(Laufer & Hill, 2000). Hulstijn's (1993)
experiments showed that there was
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:‘\ no significant difference in the English
vocabulary knowledge of the students
who looked up many words as opposed
to the ones who did not. Luppescu and
Day (1993), on the other hand, found
that the use of a bilingual dictionary
considerably improved students'
performance in vocabulary tests. In
addition, Gu and Johnson's (1996) study
showed a positive correlation between
the use of dictionary and vocabulary size.
It seems that the learners' level of
proficiency has effects on dictionary

use and the choice of dictionary type.

sS4, prwneglada Uam
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information'.

As to the effectiveness of dictionaries,
Hulstijn, Hollander and Greidanus (1996)
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use was found to have a significant
effect on learners' ability in word-to-

Winter,20 1 3

report that if learners use a dictionary
when they come across unknown words,
their scores will be higher than those who
do not use it. In another study conducted
by Luppescu and Day (1993), dictionary

word vocabulary definition test. At the

Bensoussan (1983) and Laufer and
Hadar (1997) conducted a study with
EFL learners and found that dictionaries
were more useful for students with

a moderate level of proficiency than
students with very high proficiency level.
Knight (1994) argues that a bilingual
dictionary may be more likely to help
lower proficiency learners in reading
comprehension because their lack of
vocabulary can be a significant factor in



Introduction

There is little doubt that dictionary
is among the most indispensable
instruments of vocabulary learning,
without which the story of vocabulary
learning is hardly worth telling. What
is less certain is how different learners
make use of different kinds of dictionary
for various purposes. In fact, controversy
as to what kind of dictionary to use has
long been at the core of vocabulary
teaching and learning activities. Yet, in
spite of the importance of dictionaries
for EFL learners, little research on
dictionary use has been conducted in
Iran. Specifically, studies which consider
the effect of monolingual and bilingual
dictionaries on the comprehension
and production of specific word types,
such as abstract and concrete words,
are scarce. The purpose of
the present study, therefore,
was to investigate the effect
of monolingual and bilingual
dictionaries on Iranian high
school students'
recognition and
production of abstract
and concrete words.
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It attempted to answer the following
research questions:

1) Is there a significant difference
between the effects of monolingual and
bilingual dictionaries on the recognition
of concrete and abstract words?

2) Is there a significant difference
between the effects of monolingual and
bilingual dictionaries on the production of
concrete and abstract words?

Review of related literature

The history of dictionaries and their use
in language teaching has had its own
share of twists and turns. According to
Cowie (1983), the first English dictionary,
the Table Alphabetical in 1604, was the
first English learner's dictionary. Noah
Webster in 1828, published his American
Dictionary of the English Language.
While the history of the monolingual
English dictionary for native speakers
goes back to the 17th century, the
first point in building EFL monolingual
dictionaries as Stein (1985, p. 10) puts
it, was in Japan where, in1930s, Palmer
and Hornby "made plans to publish a
dictionary entitled
the Idiomatic and

Syntactic English ”
Dictionary." <
According to =
Zgusta (1988, '
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Abstract

This study was conducted to investigate the effect of monolingual and bilingual
dictionaries on the recognition and recall of abstract and concrete words by Iranian
high school students. To this end, a sample of 60 high school students in Abhar
city participated in the study. They were randomly assigned to two groups and were
presented with 120 new concrete and abstract vocabulary items; one group used only
a monolingual dictionary and the other only a bilingual dictionary. Two separate two-way
ANOVA tests were run to study the effect of such dictionaries on the participants' lexical
recognition and recall. Results indicated that the bilingual dictionary group had a better
performance than the monolingual dictionary group in the vocabulary recognition test,
but word type had no effect on the comprehension of new words. Results also indicated
that neither dictionary type nor word type was effective in vocabulary production.

Key Words: monolingual dictionaries, bilingual dictionaries, concrete words, abstract words, vocabulary
comprehension, vocabulary production



Erinnerung, Emotionen usw.)

Was bezuglich der
interkulturellen Themenplanung
des Fremdsprachenunterrichts
erganzend zu erwahnen ist, sind
spezielle Lerninhalte, die nach MULLER
(1994) fir interkulturelles Lernen
geeignet sind. Die sind Fragen und
Probleme, die durch unterschiedliches
Kommunikationsverhalten zustande
kommen (MULLER 1994; zit.n. ZEUNER
2001: S. 50):

- Sprachliche Indikatoren fir den
Kulturvergleich: Hinterfragen
von Begriffsinhalten (Welche
Wirklichkeit steckt hinter dem
Wort?); Kommunikationsablaufe und
kommunikative Stile; Register und
Textsorten

- Nonverbales (auBersprachliches
und nebensprachliches)
Kommunikationsverhalten

- Interaktionsrituale

- Interpersonelle Wahrnehmung
und deren Auswirkung auf
Kommunikationsablaufe

- Sprachliche Mittel und Ablaufe von
Metakommunikation zur Bewaltigung
und Analyse kommunikativer
Situationen.

Ausblick

In diesem Beitrag wurde versucht,
etwas Licht ins Fach "Interkulturelle
Kompetenz im konventionellen
DaF-Unterricht” zu bringen, indem
nach einer kurzen Vorstellung
Interkultureller Kompetenz und deren
Teilkompetenzen sein Stellenwert im
GER, die Umsetzung im konventionellen
Fremdsprachenunterricht, seine
Vermittlungsformen und schlieB3lich

seine Lehrinhalte behandelt wurden. Die

Forderung Interkultureller Kompetenz
als funfter Fertigkeit im konventionellen
Fremdsprachenunterricht ist allerdings
kein neues Thema, wird seit dem letzten
Jahrzehnt des vorigen Jahrhunderts
behandelt und gewinnt immer mehr an
Bedeutung, es steht jedoch noch in den
Anfangen und kann aus verschiedenen
Blickwinkeln unter die Lupe genommen
werden. In der Hoffnung, dass dieser
Beitrag Lehrenden und Studierenden
fruchtbare Impulse zur Weitervertiefung
dieses Themas gibt.
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Dass die ausgewéhlten Themen

und Inhalte ein interkulturelles

Vergleich ermdglichen sollen, steht
auch in dieser Stoffauswahlstrategie

im Vordergrund. Der interkulturell
ausgerichtete Fremdsprachenunterricht
soll den Lernenden die Méglichkeit
bieten, Einblick in eine fremde Welt zu
bekommen und sie mit der eigenen Welt
zu vergleichen. Daher ist es wichtig, dass
Themen so ausgewahlt und strukturiert
werden, dass die Lernenden sinnvolle
AnknUpfungspunkte zu ihrer eigenen
Lebenserfahrung finden.

|ROSHD FLT

Vol. 27, No. 2
Winter,20 1 3

(3]
~

Dies kann man am besten mit Hilfe
von Themenbereichen verwirklichen, die
auf Lebenserfahrungen zuriickzufiihren
sind, die alle Menschen machen,
unabhé&ngig davon, in welchem Land
und welchem Kulturkreis sie aufwachsen
und leben, und die deshalb zu den
universellen Daseinserfahrungen
des Menschen gehéren (vgl. ebd. S:
48-49; NeuNeEr/HuNFELD 1993: S. 110-
113). Neuner (1994) nennt folgende
universelle Daseinserfahrungen als
anthropologische Grundkategorien, die
als Orientierungshilfen fur die Auswahl

konkreter Inhalte flr interkulturelles

Lernen im Fremdsprachenunterricht
anwendbar sind (NeuNer/HUNFELD 1993:
S.113):

- Grundlegende Existenzerfahrungen
(Geburt und Tod)

- Personale Identitat (“Ich” -Erfahrung,
personale Eigenschaften)

- Die soziale Identitat im privaten Bereich
(die private Gemeinschaften: Leben in
einer Familie, Verwandtschaftssysteme,
"Wir"-Erfahrung,)

- Die soziale Identitat im 6éffentlichen
Bereich (z.B. Nachbarschaft,
Gemeinde, Staat usw.: "Sie”
-Erfahrung)

- Partnerbeziehungen (Freundschaft,
Liebe: "Du” -Erfahrung)

- Wohnen und Behausung

- Umgebung jenseits der privaten Sphéare
(Umwelt, Natur, Zivilisation usw.)

- Arbeiten (Existenz- und
Unterhaltssicherung)

- Ausbildung/ Erziehung

- Erholung/ Freizeit/ Kunst (Handlungen
ohne unmittelbare materielle Zwecke;
Freizeit und Unterhaltung, zweckfreie
Lebensgestaltung)

- Versorgung/ Konsum (Nahrung,
Kleidung usw.)

- Verkehrsteilnahme/ Mobilitat (Raum-
Erfahrung)

- Kommunikation (Benutzung von
Zeichensystemen, Medien)

- Gesundheitsfursorge (Gesundheit,
Krankheit, Hygiene)

- Norm- und Wertorientierung (Ethik,
Religion, Sinnsysteme)

- Zeitlich-historische Erfahrung
(Vergangenheit, Gegenwart, Zukunft)

- Erfahrung geistiger und psychischer
Dimensionen (Selbstreflexion,
Vorstellungskraft/ Phantasie,



werden. Die beiden zuletzt genannten
Vermittlungsformen, némlich “die
Selbstreflexionsorientierte Vermittlung”
und "das Fremdverstehenstraining”,
konzentrieren sich nicht auf den

Erwerb einer einzigen Teilkompetenz
Interkultureller Kompetenz. Sie

haben jedoch den Erwerb aller

drei Teilkompetenzen im Auge und
stellen eine Kombination daraus dar.
Sie weisen daher die Aspekte der
interkulturellen Methode auf, und sind
flr einen interkulturell ausgerichteten
Fremdsprachenunterricht ganz
geeignet. Die Selbstreflexionsorientierte
Vermittlungsform beschéftigt sich vor
allem — wie auch aus ihrem Namen
hervorgeht — mit der Selbstreflexivitat
und dem tieferen Kennenlernen der
eigenen Kultur sowie eigenkulturellen
Werte, Einstellungen, Verhaltensweisen
und Kommunikationsmuster, und
versucht dieses Lernziel durch alle
Zugange zur Interkulturellen Kompetenz
im Fremdsprachenunterricht,

namlich Landeskunde, Literatur und
Sprache, sowie auch durch Ubungen
wie Planspiele zu vermitteln. "Das
Fremdverstehenstraining” befasst sich
in erster Linie mit den Komponenten der
affektiven Teilkompetenz Interkultureller
Kompetenz, und hat die Toleranz und
Akzeptanz als Ubergeordnetes Lernziel.
Sie versucht "kulturspezifisches
Wahrnehmen, Denken, Werten und
Handeln in der Eigenkultur und in der
Fremdkultur zu hinterfragen und zu
relativieren” (A. Kaunzner 2008: S.23).
CuIture-AssimiaItor-L"Jbungen, bei denen
die von den Erfahrungen der Lernenden
kommenden Fallbeispiele und critical
incidents anhand von Kulturdimensionen
sowie kulturellen Strukturmerkmalen

analysiert werden kbnnen, dienen zu
Zwecken dieser Vermittlungsform. (vgl. A.
KAuNzNER 2008: S.21 - 24; Krumm 20075:
S.138 — 143; VoLkmANN 2002: S. 14ff).

Lerninhalte und eine
Stoffauswahlstrategie fiir den
interkulturell ausgerichteten
Fremdsprachenunterricht

Die Frage, wie man an konkrete
Themen flr interkulturelles Lernen
kommen kann und welche Themen
und Inhalte fur einen interkulturell
ausgerichteten Fremdsprachenunterricht
sinnvoll sind, wurde auf einem
Arbeitstreffen des Goethe-Institutes
im Méarz 1993 in Berlin debattiert (vgl.
Zeuner 2001: S. 48). Der Vorschlag far
eine Stoffauswahlstrategie, den auf
diesem Treffen diskutiert wurde, geht
davon aus, dass Lerninhalte in drei
Ebenen einzuteilen sind (ebd.):

1. Die Ebene der isolierten Fakten und
sachlichen Daten Uber ein Land (Zahlen,
Statistik);

2. die Ebene der konkreten Situationen,
Verhaltensweisen, Einstellungen,
(kommunikativen) Strukturen von
Individuen und/oder Gruppen (“der
konkrete Fall”);

3. die Ebene des Systems, d.h.
der gesellschaftlichen Strukturen
und ideologischen Muster (System;
Ideologie).

Der interkulturell ausgerichtete
Fremdsprachenunterricht soll sich — nach
der fraglichen Stoffauswahlstrategie —
in erster Linie mit der zweiten Ebene
auseinandersetzen und nach dem
konkreten Fall fragen. Die beiden
anderen Ebenen soll er dann zur
Erklarung oder zum Verstandnis
dieses konkreten Falles profitieren.

& Wnier 201 3 ROSHD FLT
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den fremden Blick auf die eigene Welt.”
(Bir 20086, zit.n. A. Kaunzner 2008:
S.19). Vielféltige Méglichkeiten fur die
Vermittlung von Kulturwissen bietet

die Landeskundedidaktik an, so dass

sie vorher vorwiegend als der einzige
Zugang zur Interkulturellen Kompetenz
im Fremdsprachenunterricht betrachtet
wurde. Sie hat unterschiedliche
didaktische Ansatze. Der Kognitive
Ansatz ist historisch der alteste,

und hat lange Zeit Wissen Uber das
Zielspracheland wie Informationen

Uber Realien, Geschichte, Literatur

und Kultur nur vermittelt. Er hat das

Ziel der Aneignung von Faktenwissen
Uber das Zielspracheland. Das Ziel

des kommunikativen Ansatzes ist

aber die sprachliche und kulturelle
Handlungsfahigkeit in der Zielsprache,
d. h., die Lernenden sollen in der Lage
sein, sich in zielsprachlicher Umgebung
ohne Missverstandnisse zu verstandigen.
Gegenstand der Landeskunde ist bei
diesem Ansatz die Alltagskultur des
Zielsprachelandes, das umfasst alles,
was der Lernende wissen und kdnnen
muss, um "die Grunddaseinsfunktionen
menschlichen Lebens” in der
fremdkulturellen Wirklichkeit Gberwéltigen
zu kénnen. Und der interkulturelle
Ansatz hat das Ziel der tieferen
Bewusstmachung kulturinharenter Werte
und Normen. Es geht dabei vor allem

um die Entwicklung von Fahigkeiten,
Strategien und Fertigkeiten im Umgang
mit fremden Kulturen und Gesellschaften
(vgl. HEYD 1997: S. 286-288; KAUNZNER
2008: S. 20; Zeuner 2001: S. 9-12)

Formen der Vermittlung Interkultureller
Kompetenz im Fremdsprachenunterricht
Es gibt finf Grundformen der

interkulturellen Vermittlung zu nennen,
die sich in besonderer Berucksichtigung
der Aneignung einer bestimmten
Teilkompetenz Interkultureller Kompetenz
voneinander unterscheiden. Sie sind:

e Informationsorientierter Unterricht

e Erfahrungsweitergabe

e Verhaltensorientierte Ubungen
e Selbstreflexionsorientierte Vermittlung

e Fremdverstehenstraining

Die erste Vermittlungsform, die sich
vor allem dem Erwerb der kognitiven
Teilkompetenz Interkultureller
Kompetenz widmet, ist "der
Informationsorientierte Unterricht”. Hier
handelt es sich um die Weitergabe von
Faktenwissen wie z.B. Informationen
Uuber Land und Leute, Brauche und
Traditionen, Geschichte, Literatur
sowie Verhaltensregeln — was fur den
herkdmmlichen Landeskundeunterricht
ganz charakteristisch ist. In der
"Erfahrungsweitergabe” ist vor allem die
affektive Teilkompetenz Interkultureller
Kompetenz anzutreffen. Diese
Vermittlungsform bietet den Lernenden
die Mdéglichkeit an, von ihren Eindriucken
im Ausland und ihren Schwierigkeiten
im Umgang mit der anderen Kultur
und deren Angehdrigen zu erzahlen,
sowie uber ihr eigenes Land zu
sprechen zu kommen. Der pragmatisch-
kommunikativen Teilkompetenz
Interkultureller Kompetenz haben sich
vor allem die "verhaltensorientierten
Ubungen” gewidmet, in denen z.B.
mithilfe mit Hilfe” von Rollenspielen
eine bestimmte Situation simuliert wird.
Unterschiedliche Verhaltensweisen
und Reaktionen sowie konkrete
Verhaltenstipps, die in Realsituationen
eingesetzt werden kénnen, kébnnen
auch durch diese Ubungen geiibt



namlich “Sprache (H6ren, Sprechen,
Lesen, Schreiben und kommunikative
Kompetenzen in der Fremdsprache)”,
"Landeskunde (Sachwissen, Geschichte
und Kulturvergleich)” und "Literatur”. Die
Interkulturelle Kompetenz soll in allen
diesen Teilbereichen beheimatet sein.
Es gibt daher nicht nur einen einzigen
Zugang zur Interkulturellen Kompetenz
im Fremdsprachenunterricht, sondern sie
ist Uberall anzusiedeln. (vgl. ebd.)

Bei der Wortschatzdidaktik z.B. darf
man unterschiedliche Kontexte
und semantische Felder eines
Begriffes nicht auBer Acht
lassen, die unter Einfluss von
Strukturmerkmalen aber auch der
geschichtlichen, 6konomischen
oder sozialpolitischen Lage der
jeweiligen Kultur stehen. (vgl.
ebd. S. 18) Kulturspezifische
Aspekte sind zudem auch in
der Pragmatik zu beachten. Die
Pragmatik kann den Unterricht
mit nitzlichen Informationen
und Ubungen in Form von
Grundwissen um Kérpersprache
oder kulturspezifische >
Diskursrituale und
-konventionen bereichern. (vgl.
ebd. S. 19) Ein konkretes Beispiel
ist der Unterschied im
Ruckmeldungsverhalten
wie Kopfnicken. Im
Mitteleuropa werden
bejahende AuBerungen von
Kopfnicken und verneinte AuBerungen
mit Kopfschutteln begleitet. Dies
aber passiert z.B. in Ruméanien ganz
umgekehrt: Kopfnicken ist Zeichen der
Verneinung und Kopfschdtteln Zeichen
der Bejahung. (vgl. RocHe 2001: S.

18) Ein anderes Zugangsmedium

fur kulturtheoretisches Wissen
stellt die Literatur dar. Literarische
Texte sind flr die Interkulturelle
Kompetenz von Belang. “Anhand von
literarischen Texten — so beschreibt
VoLkMANN (2002) —lassen sich [...] in
besonderem MaBe die Schlusselbegriffe
des Projekts "Fremdverstehen”
erarbeiten und diskutieren,
wie Perspektiveniibernahmen,
Perspektivenkoordination [...] etc.”
(VoLkmANN 2002:
" S. 18).Die

Auseinandersetzung mit literarischen
Texten macht zudem die Distanzierung
von der eigenen Kultur méglich. Sie
geben dem Lerner "nicht nur Zugang
zu einer anderen, ihm unbekannten
Lebensform, sondern er erfahrt auch
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handlungsorientierten Standpunkt,

und beschreibt Kenntnisse und

Fertigkeiten, die die Lerner entwickeln

mussen, um in der Lage zu sein,

kommunikativ erfolgreich zu handeln.

Bei GER ist daher im Allgemeinen von

zwei Kompetenzbereichen die Rede,

namlich "allgemeine Kompetenzen” und

"Kommunikative Sprachkompetenzen”.

Unter den Kenntnissen und Fertigkeiten,

die unter den allgemeinen Kompetenzen

gegliedert sind, sind die interkulturellen

Lernziele auch erachtet, und der GER

deckt auch den kulturellen Kontext

ab, in den die Zielsprache eingebettet

ist, indem er Uber "interkulturelles

Bewusstsein (deklaratives Wissen —

savoir)” und "interkulturelle Fertigkeiten

(prozedurales Wissen — savoir-faire)”

spricht (vgl. DAAD 2012; GOETHE-

InsTiITUT 2012). Der GER beschreibt

interkulturelles Bewusstsein neben

Weltweisen und soziokulturellem Wissen

mit folgenden Punkten — wie ULRIKE

A. Kaunzner (2008) in ihrem Artikel

"Grenzen Uberschreiten — Grenzen

Uberwinden, neue Herausforderungen

an den DaF-Unterricht” sie

zusammengefasst hat (Kaunzner 2008:

S.15):

e ~Ahnlichkeiten und klare Unterschiede”

kennen und verstehen;

e ~sich der regionalen und sozialen
Verschiedenheit der beiden Welten
bewusst[...] sein”;

@ ~sich bewusst sein, "dass es neben
den Kulturen, in denen die L1 und
die L2 des Lernenden gesprochen
werden, noch viele andere gibt”;

e ~sich bewusst sein, "wie eine
Gemeinschaft jeweils aus der
Perspektive der anderen erscheint,
namlich haufig in Form nationaler

Stereotypen”.
Bezuglich der interkulturellen
Fertigkeiten, die neben praktischen
Fertigkeiten genannt werden, wird auf
folgende Fahigkeiten aufmerksam
gemacht (ebd: S.16):

e ~die Ausgangskultur und die fremde
Kultur miteinander in Beziehung zu
setzen”;

e ~kulturelle Sensibilitat” zu haben und
"eine Reihe verschiedener Strategien
fr den Kontakt mit Angehérigen
anderer Kulturen zu identifizieren und
Zu verwenden”;

e ~als kultureller Mittler [...] zu agieren
und wirksam mit interkulturellen
Missverstandnissen und
Konfliktsituationen umzugehen”;

e ~stereotype Beziehungen zu
Uberwinden”.

Die Umsetzung
Interkultureller Kompetenz im
Fremdsprachenunterricht
"Fremdsprachenunterricht als Ort
einer systematischen Begegnung der
Lernenden mit der Fremdkultur, die
im kommunikativen Unterricht in Form
von sprachlich handelnden Menschen
lebendig wird, ist [...] in allen seinen
Dimensionen interkulturell [...].” (KrRumm
1995; zit.n. Kaunzner 2008: S. 17)

Wie auch aus diesem Zitat von
Krumm (1995) ersichtlich ist, soll der
Fremdsprachenunterricht in allen seinen
Dimensionen interkulturell sein, und die
Inhalte der interkulturellen Wissens-
und Kompetenzvermittlung sollen nicht
nur einem sondern allen Teilbereichen
des Unterrichts zugeteilt werden. Der
Fremdsprachenunterricht besteht in der
Regel aus drei wichtigen Teilbereichen



eigenen Wirklichkeitsbilder, Selbstbilder,
Einstellungen, Verhaltensweisen und
Kommunikationsmuster (vgl. ebd. S.
11-12). Die affektive Teilkompetenz
Interkultureller Kompetenz umfasst
insbesondere die Einstellungen und
Haltungen gegeniber Angehorigen
anderer Kulturen, und lasst sich in

drei Bausteine unterteilen, und zwar,
Interesse an und Aufgeschlossenheit
gegenlber anderen Kulturen, Empathie
und Fahigkeit des Fremdverstehens und
zuletzt Ambiguitatstoleranz, also die
Fahigkeit, mit Widersprichen zwischen
dem eigenen Werte- und Normensystem
und dem des Gegentbers zurecht

zu kommen (vgl. ebd. S. 12-13). Die
Pragmatisch-

kommunikative

Dimension umfasst Fahigkeiten der
Kommunikation, die sich auf eine
produktive Interaktion mit Menschen aus
anderen Kulturen positiv auswirken, und

besteht aus zwei Komponenten, also
geeignete Kommunikationsmuster und
deren Einsatz wie auch wirkungsvolle
Konfliktldsungsstrategien und deren
Einsatz. Es ist erst die pragmatisch-
kommunikative Dimension Interkultureller
Kompetenz, die es erlaubt, die

kognitive und affektive Teilkompetenz in
konkreten interkulturellen Interaktionen
umzusetzen. Diese Dimension beinhaltet
explizites und implizites, eigen- und
fremdkulturelles Wissen Uber verbale und
nonverbale Kommunikationsmuster und
kommunikative Konfliktldsungsstrategien,
und soll den Lernenden sowohl
erforderliche Kenntnisse Uber
Kommunikationsmuster als auch
geeignete wirkungsvolle Strategien

zur Bewaltigung von Problemen
interkultureller Kommunikation zur
Verflgung stellen. (vgl. ebd. S.
142-146; House (1996): S. 4 - 6).

Interkulturelle
Kompetenz als
Finfte Fertigkeit
8l im Gemeinsamen
| Europaischen
Referenzrahmen fur
Sprachen

Der Gemeinsame
Europaische
Referenzrahmen, der im
Jahre 1991 vom Europarat
entwickelt wurde, setzt sich zum
Ziel, fur das Fremdsprachenlernen

eine groBere Einheit und Transparenz
unter den europaischen Mitgliedsstaaten
zu erreichen, und stellt eine gemeinsame
Basis fur die Entwicklung von
zielsprachlichen Lehrplanen, Prifungen
und Lehrwerken im ganzen Europa
dar. Er vertritt einen kommunikativ-
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Interkulturelle Kompetenz

In der heutigen Zeit der Globalisierung
ist der Begriff der Kommunikativen
Kompetenz weitgehend abgelost
durch den Begriff der Interkulturellen
Kompetenz. Die Kommunikative
Kompetenz wird aufgefasst als die
Fahigkeit zum Kommunizieren im
Allgemeinen und die Interkulturelle
Kompetenz als die Fahigkeit, speziell mit
anderen Kulturen zu kommunizieren. Was
wird aber im Fremdsprachenunterricht
unter Interkultureller Kompetenz
verstanden? Eine Definition, die die
Zielvorstellung dieser Kompetenz im
Fremdsprachenunterricht verdeutlicht,
schlagt GUNTHER STORCH Vvor.
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Er meint, die Interkulturelle Kompetenz
zeigt sich in der Didaktik/Methodik
weitgehend in der Fahigkeit "zu
mehrperspektivischer Wahrnehmung
der fremdkulturellen Gegebenheiten,
zu Empathie und kritischer Toleranz
gegenuber der fremden Kultur und ihren
Menschen, somit die Fahigkeit, die
fremde Kultur, die Rollenerwartungen
ihrer Angehorigen und deren Handlungen
zu verstehen, aus deren eigenen Sicht

interpretieren zu kénnen, die Prozesse
zu verstehen, die bei der Interaktion von
Personen aus unterschiedlichen Kulturen
(in sog. Interkulturellen Situationen)
ablaufen, Uber Strategien zu verfligen,
sich mit eigen- und fremdkulturellen
Phanomenen auseinander zu setzen und
so die fremde Welt vor dem Hintergrund
der eigenen — und umgekehrt — zu
deuten” (StorcH 2001: S. 35).

Die Teilkompetenzen
Interkultureller Kompetenz

Das Konzept "Interkulturelle
Kompetenz” umfasst ein ganzes
Spektrum einzelner Fahigkeiten und
Eigenschaften, die einen Handelnden
in die Lage versetzen, mit Angehorigen
anderer Kulturen erfolgreich umzugehen.
Es ist also ein komplexes Konzept,
das mehr als eine Komponente
beinhaltet. Interkulturelle Kompetenz
setzt sich aus drei Teilkompetenzen
zusammen, die in enger Wechselwirkung
miteinander stehen. Die sind: die
Kognitive, affektive und pragmatisch-
kommunikative Kompetenz (vgl. ERLL/
GymincH 2007: S. 11-14). Die kognitive
Dimension Interkultureller Kompetenz
beinhaltet im Allgemeinen das fur
interkulturelle Interaktionen relevante
Wissen Uber die andere Kultur. Diese
Dimension Iasst sich in drei wichtigen
Komponenten einteilen, die miteinander
eng zusammenhangen, ndmlich das
kultur- bzw. lAnderspezifische Wissen
Uber andere Kulturen, kulturtheoretisches
Wissen, also das Wissen uber die
Funktionsweisen der Kulturen, die
Existenz kultureller Unterschiede sowie
deren Implikationen, und zuletzt die
Fahigkeit zur Selbstreflexivitat, d. h. die
Fahigkeit zum Nachdenken Uber die
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Kurzzusammenfassung

Die Etablierung der interkulturellen Kompetenz als die fiinfte Fertigkeit und deren
Stellenwert in der Fremdsprachendidaktik hat seit dem letzten Jahrzehnt des vorigen
Jahrhunderts Dbetrachtlichen Einfluss auf die konventionellen fremdsprachlichen
Bildungsformen genommen. Heutzutage wird die Sprache nicht fir ein geschlossenes
System von Formen (Grammatik und Wortschatz) erachtet, sie gilt vielmehr als Spiegel
der Kultur einer Sprachgemeinschaft. Daher stellt die linguistische Kompetenz allein
noch keine Fremdsprachenkompetenz dar und ermdglicht dem Lerner keine vollstéandig
erfolgreiche Kontaktaufnahme mit Fremdsprachlern. Fremdsprachliches Lernen
soll vielmehr interkulturell sein. Der vorliegende Beitrag versucht deshalb, neben
einer kurzen Vorstellung Interkultureller Kompetenz und deren Teilkompetenzen die
Férderung und Vermittlung dieser Kompetenz als flnfter Fertigkeit im konventionellen
Fremdsprachenunterricht zu behandeln und etwas Licht in dieses Thema zu bringen.

Schlagwérter: kultur, interkulturelle kompetenz, die funfte fertigkeit, der konventionelle fremdsprachenunterricht
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