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Abstract
For many, conducting a research is a cumbersome activity and even thinking
about such an activity can be terrifying since the common assumption is that in order to

carry out a research project finding an intricate topic is a necessity. Moreover, many may
believe that the topic should be genuine and never tackled before. The setting of the research,
the participants, the procedure for data collection and interpretation of the data may add to
the confusion. On the other hand, some may think that research is simply reporting what
different scholars have stated about a subject and thus, collecting information from different
sources and reporting it would suffice. However, one of the criticisms that educationalists
often level against second language acquisition research is that it disregards teachers’ and
learners’ needs in learning and teaching. One way proposed by scholars is to focus on the
problems teachers have within their classroom settings through employing action research.
This article is intended to introduce action research and show how this kind of research

can be done by teachers in their classrooms. It is an attempt to introduce the idea of action
research to teachers of English and to persuade them to become teacher researchers. In order
to accomplish the purpose, some language teaching problems are presented and the way they
can be dealt with are exemplified.

Key Words: action research, teacher researcher, co-operative activity, classroom
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Abstract

Spelling error analysis, if it is based on an abstract level and the errors are related to their
oringns, can provide the teacher with suitable data which can be shared with the students who
can be helped to find the patterns themselves. For this purpose, the adoption of an appropriate
approach is of utmost importance. The present article is an attempt to provide evidence for
systematicity of the English writing system. The classification of errors based on their origins is

intended to provide teachers with strategies to find out the origins of errors and to help students
how to deal with them.
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3- Wide range of topics included for
presentations

The papers, posters and workshops
presented by more than 200 presenters
from different universities and higher
education centers around the country
provided the participants of the conference
with a prestigious forum on ELT issues in
theory and practice. The number of papers

and their categories were as follows:

- Language Learning/Teaching & SLA (67
papers)

- Teacher Education (14 papers)

- Sociolinguistics/Psycholinguistics &
Discourse Analysis (24 papers)

- Material Development & ESP (11 papers)

- Language Testing & Assessments (14

papers)
- CALL &ICT( 12 papers)
- Language & Literature (19 papers)
- Translation (6 papers)

4- Language teachers’ participation

More than 750 people from different
parts of the country participated in the
conference. Among them were about 260
English teachers who teach English in
differentstate schoolsin Yazd and organized
by the Yazd English Language Teacher
Association. This made the conference
a memorable one in terms of the mutual
cooperation between university scholars/
researchers and language teachers.

As a final note, the author of the
introduction would like to express his
heartful thanks to the sponsors of the
conference, and the members of TELLSI
and the English
Department of Yazd University.

Board of Trustees

No.2.Winter.Vol.25;

PRACTICE
READING

Author: Mohammad Reza Anani Sarab (phD)
Publisher: Shahid Beheshti University
Copyright: 2010

Practice Reading includes a series of two
books designed to lead university students
to move through the pre-intermediate and
intermediate levels of general English
preparing them for ESP courses. With
this purpose in mind, they can be used in
unit-credit general English courses offered
at university level. The first book would
briudge the gap between the intermediate
level and the upper elementary level which
is assumed to be the level of most of the
high school graduates who enter university
under-graduate programs.



concurrent paper presentations and 44
poster presentations were offered to the
participants.

As the theme of the conference “New
HorizonsinLanguage Education”indicated,
the majority of the papers focused on
discussing the issues relevant to language
education particularly those aspects which
were of theoretical and practical interest to
English language teachers.

In the opening session, the conference
(the of the
indroduction) welcomed all the participants

chair authers present
and appreciated all those who helped to hold
the conference. He also paid tribute to late
Prof. Ali Akbar Mirhassani as the president
of TELLSI who made tremendous efforts
to hold the conference regularly during the
last years.

In the closing ceremony he accounted
for those parameters which contributed to
a rewarding conference among which he

referred to the following ones:

1- The issues tackled by the plenary
speakers

Prof. Dabir Moghaddam from Allamah
Tabatabaee University as the first keynote
speaker talked about “The Architecture
of Language: An Iranian Perspective”. In
his view, all linguistic theories search for
universals of language. No matter how
much different the linguistic theories are,
they originate from philosophical and
methodological underpinnings of different
theories. He believes their philosophical

and methodological foundations have

specific  implications for language
acquisition, language learning, language
teaching, language change, translation
studies, etc. Prof. Hossein Farhady from
American University of Armenia as the
next guest speaker focused on “New
Horizon in Language Assessment” and
pointed out that language measurement
has changed from focusing on the fixed
frame of decontextualised elements of
language into measuring holistic language
in authentic classroom contexts.

Prof. Hossein Nassaji, from Victoria
University of Canada talked about the
importance of interactional feedback and
its significance to the development of SLA
theories. He also reviewed some of the key
issues surrounding interactional feedback
and its effectiveness in language learning.

The other plenary speaker was Prof.
Rahimpour form University of Tabriz.
In his speech he presented an overview
of tasked-based language teaching and
discussed the theoretical and practical

issues and considerations in this field.

2- Presenters from overseas
universities

Among 13 presenters who were from
overseas universities and their papers
were accepted to be presented, Dr. Zohreh
Eslami Rasekh form Texas University,
Kookiattikoon,  Jaturonkachoke  and
Pupipat from Thailand Universities, Malik
from Pakistan attended the conference and
presented their papers on different aspects

of language teaching and learning.

No.2.Winter.Vol.25
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English Department of Yazd University
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The 7" international TELLSI conference
was held in Yazd university at the English
Department on 28-30 Meher 1388 (Oct
20-22, 2009) in Yazd. Teachers of English
Language and Literature Society of Iran
(TELLSI), scientific/advisory committee
of the conference and its local organizers
at yazd university worked hard to provide
a stimulating and enjoyable conference for
the participants. The conference brought
the entire members and non-members
together to collect, disseminate and discuss
information on teaching and learning of
English and literature. It was a forum where
ELT professionals from the majority of our
universities around the country, some from
overseas universities and language teachers
from the region tried to network, discuss
and socialize for 4 days. During the plenary
sessions, 7 workshops, 1 symposium, 165



1. The cut on his HEEL won’t HEAL in time for the race, so HE’LL have to drop out.

2. The man was so upset about being BALD that he regularly BALLED himself up on the bed
and BAWLED his eyes out.

3. I couldn’t SENSE any of the SCENTS in the flower shop, because for some strange reason
I had 50 CENTS crammed up my nose.

4. A bloodthirsty pirate will wander the SEAS and essentially SEIZE everything he SEES.
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1. Taken from an article by Jack C. Richards, Department of English, City Polytechnic of Hong Kong
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2. Idioms __of Oneself.
- You have become so fat.. I mean SO fat! What’s S
wrong with you!?
- Oh, I bet I have! It’s not my fault though:
that | have made a pig of myself is directly
related to my marriage. I can’t help pigging

out delicious meals she cooks!

(Having no control over one’s

What You Need to Know I]D eating and drinking)

3. Proverbs

- So!? What did you do with the job? Could
you finally persuade your boss to accept your
advertising campaign?

- Nope. I don’t know why, but whatever 1 do
doesn’t work.

- There is more than one way to skin a cat. You
should not lose your heart. Cheer up and think of

another way to convince him!

(There are many ways to achieve a goal) . ,‘o\\,o"d'be— shq,.t

4. Riddles

When he is short of money!!
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Close UpD

ETFun should be excused for not in cluding Close Up section in this issue, we had to

cut down our page number!
But for the next ETFun, we’ll have our Close Up which will be dedicated to Jean Piaget.

Promise!

No Commen‘l'?) et

Take a look at this cartoon. You can share your ideas o ﬁ-
with us and other colleagues of yours. Just write to

us at our email address; we air your comment!

Brain’reasers)

Homonym Sentences*
The blanks in the following sentences will be filled in with three different homonyms
(words that are spelled differently but sound alike) to make valid sentences. The dashes
indicate the number of letters in the words. Can you fill in the blanks?

l.Thecutonhis ~~ won’t  intime for therace,so _°  have to drop out.
2. The man was so upset about being ~ thatheregularly himself up
onthebedand his eyes out.

3.Icouldn’t any ofthe in the flower shop, because for some

crammed up my nose.

4. A bloodthirsty pirate will wander the ~ and essentially everything he

*_ See the last page for the answer.

What You Need to Know D

1. Joke
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to determine how these three interacted and what issues occurred most frequently.

4) Recording Lessons

For many aspects of teaching, audio or video recording of lessons can also provide a
basis for reflection. While there are many useful insights to be gained from diaries and
self-reports, they cannot capture the moment -to- moment processes of teaching. Many
things happen simultaneously in a classroom, and some aspects of a lesson cannot be
recalled. It would be of little value, for example, to attempt to recall the proportion of Yes-
No Questions to WH-Questions a teacher used during a lesson, or to estimate the degree to
which teacher time was shared among higher and lower ability students. Many significant
classroom events may not have been observed by the teacher, let alone remembered,
hence the need to supplement diaries or self-reports with recordings of actual lessons.

At its simplest, a tape recorder is located in a place where it can capture the exchanges
which take place during a lesson. With the microphone placed on the teacher’s table,
much of the teacher’s language can be recorded as well as the exchanges of many of the
students in the class. This recording could be used as the basis for an initial assessment.
Where video facilities are available in a school, the teacher can request to have a lesson
recorded, or with access to video equipment, students themselves can be assigned this
responsibility. A 30 minute recording usually provides more than sufficient data for
analysis. The goal is to capture as much of the interaction of the class as possible, both
teacher to class and student to student. Once the initial novelty wears off, both students
and the teacher would accept the presence of the technician with the camera, and the class

would proceed with minimum disruption.

Conclusion

A reflective approach to teaching involves changes in the way we usually perceive
teaching and our role in the process of teaching. Teachers who explore their own teaching
through critical reflection develop changes in attitudes and awareness which they believe
can benefit their professional growth as teachers, as well as improve the kind of support
they provide for their students. Like other forms of self-inquiry, reflective teaching is not
without its risks, since journal writing, self-reporting or making recordings of lessons can
be time-consuming. However teachers engaged in reflective analysis of their own teaching
report that it is a valuable tool for self-evaluation and professional growth. Reflective
teaching suggests that experience alone is insufficient for professional growth, but that

experience coupled with reflection can be a powerful impetus for teacher development.

No.2.Winter.Vol.25



other disciplines and their potential is increasingly being recognized in teacher education.
A number of different approaches can be used.

@ Self-Reports: Self-reporting involves completing an
inventory or checklist in which the teacher indicates
which teaching practices were used within a lesson or

A

within a specified time period and how often they

were employed. The inventory may be completed
individually or in group session.

Self-reporting allows teachers to make a regular
assessment of what they are doing in the classroom.
They can check to see to what extent their assumptions
about their own teaching are reflected in their actual
teaching practices.

e Journal Writing: A procedure which is becoming more widely acknowledged as a
valuable tool for developing critical reflection is the journal or diary. The goal of journal

writing is:

1. to provide a record of the significant learning experiences that have taken place;

2. to help the participant come into touch and keep in touch with the self-development
process that is taking place within them;

3. to provide the participants with an opportunity to express, in a personal and dynamic
way, their self-development;

4. to foster a creative interaction between the participant and the self-development process
that is taking place;

While procedures for diary keeping vary, the participant usually keeps a regular account
of learning or teaching experiences, recording reflections on what he or she did as well as

straightforward descriptions of events, which may be used as a basis for later reflection.

3) Collaborative Diary Keeping

A group of teachers may also collaborate in journal writing. Collaborative diary-keeping
is an effective tool for developing a critically reflective view of teaching. In this approach,
a group of teachers keep diaries on their teaching, read each other’s diaries, and discuss
their teaching and diary keeping experiences on a weekly basis. They also record and
later transcribe their group discussions and subsequently analyze their diary entries, their

written responses to each other’s entries and the transcripts of their discussions, in order

Foreign Language Teaching Journal -
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Education is what survives when what has been learned has been forgotten.

Burrhus Frederic Skinner

Nothing in all the world is more dangerous than sincere ignorance and conscientious
stupidity.

Martin Luther King

I am indebted to my father for living, but to my teacher for living well.

Alexander the Great

( ’\ A reflective approach to teaching " ®

involves changes in the way we usually
o perceive teaching and our role in the

process of teaching

* |
MR

Teaching Tips)

Towards Reflective Teaching (continued)!
In the previous edition, we explored how a reflective view of teaching can be developed.
In this edition, we follow up to examine approaches to critical reflection which embody

the processes mentioned earlier.

1) Peer Observation

Peer observation can provide opportunities for teachers to view each other’s teaching
in order to expose themselves to different teaching styles and to provide opportunities for
critical reflection on their own teaching.

2) Written accounts of experiences

Another useful way of engaging in the reflective process is through the use of written

accounts of experiences. Personal accounts of experiences through writing are common in

- Foreign Language Teaching Journal---e
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The Note

Dear friends and colleagues,

We decided to open this edition of ETFun with some basic questions! Who do you think
should be primarily responsible for language teachers’ professional growth? The state,
the Ministry of Education, educational policymakers, schools, or teachers themselves? Of
course, the above institutions and decision making bodies should all engage dialectically
to give coherence to teacher development in real life. Yet, we are going to draw your
attention to the role you can play in your own professional growth. How much do you
think you can achieve on your own?

We are more than happy to hear from you at (etfun@roshdmag.ir).

Quotable Quofes)

Remember your humanity and forget the rest.

Albert Einstein

To be social is to be forgiving.

Robert Frost

If I am what I have and if I lose what I have who then am I?

Erich Fromm

---Foreign Language Teaching Journal -
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with the development of appropriate
specifications, the creation and revision of
appropriate test tasks and scoring criteria,
and the analysis of results from piloting.
In other words, the general goal of test

We must know precisely what a test

measures for reasons both theoretical

(to understand the abilities it requires)
and practical (to use appropriately the
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scores it yields)

construction is to develop an instrument
that achieves the necessary degree of
reliability and validity for the intended
uses (Eignor,1999). An integral part of
test construction is the close examination
of individual items that consitute the test.
This has advantages: First, it helps the
test writer produce highly reliable, valid,
effective, dependable, and fair language
tests. Second, it takes the issue of ethics
into serious consideration. Shohamy
(1997) claims that language tests which
contain content or employ methods
which are not fair to all test-takers are not
ethical, and that attempts should be made
to reduce various sources of unfairness.
Taking these advantages into account,
language testers continue to use statistical
means of test validation. The use of statistal
procedures such as CTS or IRT has greatly
facilitated the development of more reliable

and valid tests. They can help construct

No.2.Winter.Vol.25

item banks to provide teachers both with
reference points for ability levels and help
in school-based testing.
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using Hotelling’s t-test for differences in
correlation coefficients. As can be seen
from table 2, The tailored version seems to
be more reliable than the original cloze.

The third question attempted is to see
whether the orignial cloze test and the
tailored version are significantly different
in their validity coefficients. At this stage,
it is necessary to estimate the validity
coefficients for the two cloze versions. The
Michigan test, which was used at the outset
of the study, again was used as a cirterion
measure for estimating cirterion related
validity coefficients. To allow accurate
comparisons of correlations, they were
corrected for attenuation. Table 3 presents
the results for this section. As can be seen,
there is an improvement in the validity
coefficient; however, the coefficient of 0.54
reported for the tailored version does not
represent an impressive relationship with
the Michigan test. When the coefficent is
corrected for attenuation in the criterion
test, a much stronger relationship is found,
although not as high as desired.

In sum, piloting various versions of a
single passage, analysing the items and
revising the test on the basis of testing

practices appears to be a viable way of
improving a cloze test and making it fit a
given sample, of bringing much precision
to our measurement, and of giving more
meaning to our test scores. Following this
procedure of empirical item analysis can
be a viable procedure for producing more
effective cloze tests.

C onclusion

Experience shows that, in most
situations, test development is a complex
matter. The language testing literature,
when it deals with test development
matters at all, which does not very often,

Language tests which contain content
or employ methods which are not fair
to all test-takers are not ethical, and
that attempts should be made to reduce

various sources of unfairness

gives the impression that testing is

basically a technical matter, concerned

Table 3 Validity coefficient for the original and the tailored cloze tests and their statistical differences

Statistic Original Tailored Difference
cloze Cloze between tests
r, (with the Michigan test) 54. *29.
r (corrected for attenuation 65. *35
in criterion tests)

Foreign Language Teaching Journal
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the decision points, both of which seem to
be reasonable assumptions.

(b) Item discrimination and point-
biserial correlation:
discrimination index both a point-biserial

For an item
correlation and an item discrimination
indice were calculated for each time. For
this analysis, items with correlation of less
than 0.25 and with the lowest discrimation
indices were considered to be misfitting.
Henning (1987) cited 0.25 as a minimum
point-biserial correlation and 0.40 as a
minimum discrimnation index for items
with acceptable discrimination.

Once this exhaustive item analysis was
over, the 40 “best” items were selected
from the pool of 200 items to make the
sixth cloze test. This new “tailored” cloze
was administered at week 12. This version
might reasonably be expected to produce
higher reliability and validity coefficients
than the original cloze test.

R esults and Discussion

The data in this study were gathered
with the aim of improving on the reliability
and validity of the original cloze test based
on item analysis techniques as criteria for
item selection. The first question examined
here is whether redesigning the cloze test
using item analysis techniques has any
significant effect on subjects’ performance
on the test. The results (Table 1) shows that
there is clearly a difference in the means
and standard deviations boserved for
the original cloze when compared to the
tailored version.

No.2.Winter.Vol.25

Table 1.Descriptive statistics for the original and the
tailored cloze tests and their statistical differences

statistics | Original | Tailored | Difference
cloze cloze |between tests
K 40 40
N 83 83
X 19.4 26.8 %5 4
SD 241 3.82 <l
*p<.05

As Table 1 shows, the tailored cloze,
which was improved using item analysis
techniques, appears to be dispersing the
students’ scores considerably better than
the original every seventh word version of
the same passage.

The second question to be examined
is if there is any significant difference in
reliability estimates between the original
cloze and the tailored version. As for
testing this hypothesis, two reliability
estimates were calculated using Cronbach
alpha and Kuder-Richardson formula (K-R
21) both for the original cloze test and for
the tailored version.

Table 2. Reliability estimates for the orignial and the
tailored cloze tests and their statistical difference

Statistics | Original | Tailored Dt:ffterence
cloze cloze etween
tests
Reliability
Cronbach 27. 70. *43.,
alpha K-R 50. *50.
21
*P<.05

The difference between the paris of

reliability coefficients are calculated



were studying English at level 7 in three
branches of Iran language Institute in Tehran.
This sample was chosen from among all
the students enrolled at level 7 who scored
within the range of 50-65 out of 100 on a
Michigan test which had been administered
as a measure of overall EFL proficiency.

Six cloze tests were used in this study.
They were constructed from a text which
was selected for its appropriateness of
diffculty level and representativeness of
content.

The first cloze test was formed by deleting
every seventh word, with one sentence left
intact at the beginning of the passage and
one at the end. It was decided to avoid
deleting proper nouns and numbers. For
each blank, four alternatives were given; in
most cases the three distractors were of the
same part of speech as the correct answer.
They were chosen on the basis of agreement
among those experienced teachers at the
institute who helped the researcher with
the task. Following the same procedure,
four other 40- item multiple choice cloze
tests based on the same passage were
constructed. They had every seventh word
deletion patterns but started at different
points in the passage.

The first cloze was administered at the
first week of the study. To guard against
test practice effect - since the same passage
was to be used in different versions - a
six-week interval was allowed between
the administrations and the students were
not told anything about the tests until the
entire study was finished. At week 6, the

Athough considerable evidence suggested
that cloze technique can create tests
which measure aspects of students second
language competence, it remained unclear
what the precise abilities required by a

given cloze are and how variations in
cloze procedure affect measuremen

other four cloze tests were administered to
random samples of 20 to 21 students within
the same group. The items on all versions
were analysed. The perfomance of three
misfit statistics was examined in this study:
item facility, item discrimination and point
biserial correlation. The choices were also
analysed in terms of their distributions.
Misfitting choices were either discarded
or modified. We chose item facility,
item discrimination and point-biserial
correlation because they are employed in
traditional item analysis and thus known
to depend heavily on the range of test
scores and the observed ability mean and
variances of the calibrating sample.

(a) Item facility: For each item, the item
facility was calculated as the proportion of
correct responses. Items having p-values
of less than 0.33 or greater than 0.67 were
considered to be misfitting for this analysis.
Tuckman (1978) advocates thatitems with a
proportion of correct answers less than 0.33
or greater than 0.67 be rejected. Tuckman’s
that
samples will have similar ability levels and

suggestion assumes subsequent
that the information curve formed from the

0.33 to 0.67 difficulty interval will span

the
t.
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view expressed by Brown (1993; 1999)
that one of the most important variables
in the effectiveness (reliability and
validity) of cloze may be how well a given
passage “fits” a given sample, and thus is
an attempt at improving on the “fit” of a
particular cloze passage to a given group
through classical item analysis techniques.
This study is also an attempt at making
judgement about the appropriateness of the
item content and the validity of the item
for the purpose of the test.

The practice of using cloze tests without
clear knowledge of what they measure
is inconsistent with current objectives
of educational measurement: we must
know precisely what a test measures for
reasons both theoretical (to understand
the abilities it requires) and practical (to
use appropriately the scores it yields).
One means of defining these abilities
is to identify the factors affecting test
performance at the item level. Applying
this principle to students’ performance on
cloze items, we can use item performance
data to substantiate operational definitions
of language ability. Such data can also help
us understand the meaning of test scores
which in turn will enable us to interpret
and use test results appropriately. The
appropriate interpretation and use of test
scores is the focus on current thinking
about test validity.

Studies such as the present one aiming
at determining the extent to which cloze
item characteristics correlate with item

difficulty are in concert with the current

No.2.Winter.Vol.25

view of validity evidence. In this regard,
Brown (1993)- looking at the issue from the
perspective of student performance- seems
to indicate that the single most important
variable in the effectiveness (reliability and
validity) of cloze may be how well a given
passage “fits” a given sample. The suggested
method for accomplishing this end is the
tailored cloze method. It is one way of
improving the random model by investing
time and resources in test development
through piloting, item analysis and selection
techniques and its aim is to develop a test
in which items are fine-tuned to ensure that
they fit a given sample.

The aforementioned method entails a
comprehensive item analysis based on
certain misfit statistics. Violation of a misfit
criterion raises doubts about the validity of
an item and indicates that caution is called
for in interpreting the test results. Misfitting
item studies have used both classical test
theory (CTS) and item response theory (IRT)
methods. Although some assumptions may
pose restrictions on the use of these methods,
when applied approprialely, usefulness of
both CTS and IRT test theories to move
test development from the position of being
an art to that of being a science cannot be
denied. These kinds of theories are valuable
to test designers and users because they
indicate for what groups of examinees an
item lacks validity.

I\/I ethod
The subjects for the present study

consisted of 32 males and 51 females, who



I ntroduction

Cloze has been with us for over fifty
years. The man who developed the cloze
procedure, Wilson Taylor, defined cloze
as “any passage of appropriate length and
difficulty with every nth word deleted.” At
early stages, the development of the cloze
technique seemed to have been a very modest
accomplishment. On closer examination,
however, it appeared to have been an
ingenious creation. Thus, early in the history
of the still infant cloze procedure, it became
the focus of research. Cloze originator,
Taylor, used it initially as a simple readability
measure for journalistic prose. Soon its use
was extended to the measurement of reading
skills and achievement in foreign languages.
It also proved to be a fairly sensitive indicator
of vocabulary usage and ability to read aloud.
In the 1960s, studies on cloze as a measure of
overall ESL proficiency also began. This use
of cloze procedure has been the subject of
intense debate within the testing profession.
Those who advocated the use of cloze
procedure in the L2 setting basically focused
their studies on the correlation between
cloze test performance and scores on other
types of Second Language (SL) tests such
as dictation and reading comprehension
tests and on the major influential tests of
proficiency in English as a foreign language
like TOEFL. In a review of the literature
on these comparability studies, cloze-when
applied to non-native speakers-was viewed
by many as a valid and reliable measure of
general second/foreign language proficiency
(Oller, 1973; Jonz, 1991).

Athoughconsiderableevidence suggested
that the cloze technique can create tests
which can measure aspects of students’
second language competence, it remained
unclear what the precise abilities required
by a given cloze are and how variations in
the cloze procedure affect measurement.
The context debate concerned itself with
the classical, random deletion cloze test.
A number of writers reported that the
classical model was not what it had been
thought to be - an easily constructed,
consistently reliable and valid measure of
proficiency (Alderson, 1979; Bachman,
1985). Following the same line of research,
Abraham and Chapelle (1992) and Brown
(1993) examined the complex effects of
item characteristics and scoring methods
on cloze test performance, both in terms
of item difficulty and discrimination and
concluded that individual cloze tests vary
greatly as measures of EFL proficiency.
Also, Kobayashi (2002) reported that the
utility of cloze tests as actual measures
of second language skills varies widely.
She showed that performance differs
as a funcation of test difficulty, scoring
methods, and word deletion frequency.
These criticism in effect questioned the
suggestion that the cloze procedure would
make construction of reliable and valid
language proficiency tests an easy job.

urpose of the present study
P The present study aims at discovering
a procedure for developing more reliable
and valid cloze tests. It subscribes to the
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Abstract

Cloze reliability and validity have been a concern for language testers who have addressed

the issues in many studies on cloze testing. The present study is an attempt to improve the
reliability and validity of a cloze test through classical item analysis techniques as criteria

for item selection. Examining cloze as a measure of second language proficiency, this study
describes results obtained from altering item selection method of the cloze procedure while
holding text and student ability constant. The results of the study indicate the method applied in
the study namely the “tailored method” enjoys certain advantages which make its application
more justified. The dispersion of scores, and the reliability and validity of the test results of the
study showed that the “tailored method” was effective for its purpose. In all respects, the use of
item analysis techniques to improve the cloze test constructed in the study for norm-referenced
purposes seems to have succeeded, especially in the light of the relatively narrow range of
language abilities represented in the sample.

Key Words: reliability, validity, classical true score measurement theory
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really the case, we should not expect to
observe (significant) differences between
the planned and unplanned performance of
the learners as far as articles are concerned.
Hence the logical position seems to be to
investigate the role of planning in relation
to different components of language and
subcomponents of language.

C

indicates that L2/FL learners tend to use

onclusion
Research on pre-task planning

more varied and complex language in
planned conditions and this upgraded
performance would contribute to
interlanguage development. This paper
has attempted to shed light on our
understanding of planning and its effects
on L2/FL performance.lt would appear
from the results that whether or not
strategic planning has any effect on
accuracy depends on a variety of factors
such as the extent to which particular
learners are oriented towards accuracy,
learners’ strategies, the type of task, as well
as the linguistic feature under investigation.
Clearly, more research is needed to identify
how planning interacts with task design
variables, implementational procedures

and learner factors.

References

Crookes, G. (1989). Planning and Interlanguage
Variation.  Studies in Second Language
Acquisition, 11, 367-383.

Ellis, R. (1987). Interlanguage Variability in
Narrative Discourse: Style in the Use of the Past
Tense. Studies in Second Language Acquisition,
9, 12-20.

Foster, P., & Skehan, P. (1996). The influence of
Planning and Task Type on Second Language
Performance. Studies in Second Language
Acquisition, 18, 299-323.

Foster, P., & Skehan, P. (1999). The Influence of
Source of Planning and Focus of Planning on
Task-Based Performance. Language Teaching
Research, 3, 215-247.

Hulstijn, J. H. and Hulstijn, W. (1984). Grammatical
Errors as a Function of Processing Constraints
and Explicit Knowledge. Language Learning,
34, 23-43.

Iwashita, N., Elder, C., and McNamara, T. (2001).
Can We Predict Task Difficulty in an Oral
Proficiency Test? Exploring the Potential of
an Information-Processing Approach to Task
Design. Language Learning, 51, 401-36.

Master, P. (1990). Teaching the English Articles as a
Binary System. TESOL Quarterly, 24, 461-478.

Mehnert, U. (1998). The Effect of Different Lengths
of Time for Planning on Second Language
Performance. Studies in Second Language
Acquisition, 20, 52-83.

Mitchell, R. and F. Myles. 2004. Second Language
Learning Theories. 2™ ed. Oxford: Oxford
University Press.

Ortega, L. (1999). Planning and Focus on Form
in L2 Oral Performance. Studies in Second
Language Acquisition, 21, 108-148.

Parrish, B. (1987). A New Look at Methodologies
in the Study of Article Acquisition for Learners
of ESL. Language Learning, 37, 361-383.

Pica, T. (1984). Methods of Morpheme
Quantification: Their Effect on the Interpretation
of Second Language Data. Studies in Second
Language Acquisition, 6, 69-78.

Skehan, P. (1996). A Framework for the
Implementation of Task-Based Instruction.
Applied Linguistics, 17, 38-62.

Skehan, P., & Foster, P. (1997). Task Type and Task
Processing Conditions as Influences on Foreign
Language Performance. Language Teaching
Research, 1(3), 1-27.

Wigglesworth, G. (1997). An Investigation of
Planning Time and Proficiency Level on Oral
Test Discourse. Language Testing, 14, 85-106.

Willis, J. (1996). A frame Work for Task-Based
Learning. London: Longman.

Yuan, F., & Ellis, R. (2003). The effects of Pre-Task
Planning and On-Line Planning on Fluency,
Complexity and Accuracy in L2 Monologic Oral
Production. Applied Linguistics, 24, 1-27.

Foreign Language Teaching Journal

FLT 40

. No.2.Winter.Vol.25



Foreign Language Teaching Journal -

N
—

FL

of planning time. Actually, if we convert
the numbers to percentages, the students in
the first group (condition 1), who had five
minutes of planning time used definite and
indefinite articles accurately in 66% and
88% of the times respectively. Similarly,
the students in the second group (condition
2) who had no planning time used articles
the and a/an accurately in 71% and 81%
of the time. As it is evident, the difference
between the two groups regarding the
accurate use of articles is quite negligible.

What is interesting in the data is that
the second group used articles the and a/
an approximately two times more than the
first group. The explanation may be found
in the amount of time spent for writing the
texts by the two groups of students. The
students of group one had five minutes
planning time and after that time they were
asked to write their texts in 10 minutes. In
contrast, the students of group two didn’t
have any planning time and were asked to
start writing after seeing the comic strip
immediately and finish inl5 minutes.
Since the second group of students had
more time to write, that may be the reason
for their more use of articles.

Table 2. Accuracy Rate of Article Use in Planned and Unplanned Written
Performance

Use of the Total Total

number
number

of £l
the of a/an

Inaccurate
use of
alan

Accurate
use of
the

Inaccurate | Accurate

alan use of the | use of a/an

Condition
Condition T 20 10 15 2 30 17

Condition 2 45 18 25 6 63 31

D iscussion
The present study intended to
investigate the role of planning in

No.2.Winter.Vol.25;

learners’ accurate performance on two
morphosyntactic devices, i.e., definite and
indefinite articles. The results showed no
significant difference between the group
which was given time to plan before
starting to write and the group which was
not allotted the time and had to start the task
immediately after the instruction. What
does this imply about the role of planning?
This study seems to support the findings
of studies carried out by such researchers
as Crookes (1989), Yuan and Ellis (2003),
and Elder, and McNamara (2001) which
assume no or little role for planning in
learners’ linguistic performance. However,
in light of evidence to the contrary
Ellis (1987), Foster and Skehan (1996)
Skehan and Foster (1997), Wigglesworth
(1997) among others, it would be an
oversimplification to view this issue (as
well as all other issues in language learning),
as a matter of all or none and encourage
more research to support either side. The
fact of the matter is that, different linguistic
devices are of different syntactic and/or
semantic complexity levels, saliencies, and
play differential roles in communicating
meaning. For instance, there is evidence to
show that due to their semantic complexity,
articles are notoriously difficult to
internalize and produce. Besides, they
carry little semantic load (Mitchell and
Myles, 2004) in comparison to content
words and might not attract the learners’
attention and remain rather unattended
even if learners are spared a few minutes
for planning and preparation. If this is



It was assumed that 5 minutes of pre-
task planning would benefit the first group
since planning was assumed to render the
completion of the task cognitively less
demanding. On the contrary, the same
task would be more difficult for the second
group and required heavier cognitive

demand (Table 1).

Table 1. Design of the task

Dimension Requirements predicted
of dimension difficulty
+ Planning 5 minutes for | less difficult (lighter
time looking at the cognitive demand)
pictures
- Planning time no time for more difficult
looking at the (heavier cognitive
picturcs demand)

In order to analyze the participants’
written language performance in terms of'its
accuracy and planning time, the researchers
collected written texts from the participants.
The data consisted of the narrations of a
wordless comic strip in the written form
under two conditions of planning time.

The participants’ use of articles was the
focus of the study, because based on their
teaching experience, the researchers found
that Iranian learners of English usually
struggle with these linguistic items more
than other items in their writings. Our use
of a specific measure of accuracy derives
from Crookes (1989) and Ellis (1987),
who looked for specific linguistic features
in their data (e.g., third person -s and past
tense markings respectively).

Theresearchers counted every occurrence
of article in the participants’ written

performance and noted whether they had
been used correctly or incorrectly based
on the kind of noun phrase (NP) it was
preceding, i.e., whether the NP was proper
or common, specific or generic, given or
new, noncount or count, and/or plural
or singular (see Master, 1990; Parrish,
1987; and Pica, 1984, for examples of
studies performed on article acquisition
and method of analyzing article usage).
Moreover, it should be noted that the
calculation of inaccurate versus accurate
language production of the participants’
writings was conveyed only by their use
of a/an and the and lack of these articles
in the participants’ written texts was not
taken into account because the amount of
this kind of articles was negligible in the
participants’ writings. In order to obtain
the inter-rater reliability, the data were
also analyzed by the teacher of both of
the groups of students and an inter-rater
reliability quotient of 1.00 was obtained
that indicated the consistency with which
students’ performances were evaluated.

Results
Before analyzing the data, the

researchers hypothesized that participants’
accuracy in writing would increase based on
the amount of planning time they were given.
As aresult, the researchers postulated that the
“unplanned” texts would be less accurate.
The analysis of the data (Table 2) showed
that students from both conditions 1 and 2
accurately used a/an and the most of the
time in their written tasks despite the amount
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using a general measure of accuracy, found
that three minutes of planning time had no
effect on accuracy in a testing situation.
There are reports of mixed findings as
well. In Ortega’s (1999) study, planning
led to greater accuracy in the case of
Spanish noun-modifier agreement but not
in the case of articles. Mehnert (1998)
also reports a significant difference in
the accuracy of one-minute planners over
non-planners. However, the five-minute
and ten-minute planners performed at the
same overall level of accuracy as the one-
minute planners. And finally, Foster and
Skehan’s (1999) study of the effects of the
source of planning found that accuracy was
greatest when the planning was teacher-
led. However, rather surprisingly, directing
learners’ attention to form as opposed to
content during planning had no effect on
accuracy.

Considering the above controversy, the
present study is an attempt to investigate the
relationship between task characterization
and task performance. More specifically,
it intends to investigate the relationship
between task performance condition and
response accuracy. In order to achieve
the specific objective of the study, the
following question has been addressed:

What is the effect of pre-task planning
on the accurate use of articles “a/an”
and “the” in narrative tasks performed by
students of the same proficiency level?

It is hypothesized that access to forms (in
our case, target-like use of articles “a/an” and
“the”) that have not been fully automatized

No.2.Winter.Vol.25;

would benefit learners if they are allowed
planning time before performance.

IVI In this study, 12

students of a private EFL teaching
institute in Mashad participated. All of the
participants were males and they had been

ethod

intermediate

studying English as a foreign language at
this private institute for the last two years.
The mean age of the participants was 15
and all of them were speakers of Persian.
In order to determine the proficiency level
of the participants, a standard TOEFL test
was administered at the institute. Then,
based on the results, 12 participants were
randomly chosen and assigned to two equal
groups, each consisting of six members. The
participants were presented with a wordless
comic strip which prompted them to narrate
under different processing conditions.
Planning time was used as a variable to
generate two levels of task performance.
In Condition 1, the task was kept simple by
providing learners (group 1) with 5 minutes
of pre-task planning time and students were
asked to narrate the story in the written form
in the present tense within 10 minutes while
looking at the comic strip. In Condition 2,
learners (group 2) were asked to proceed
in the same way but this time no pre-task
planning time was allowed so they had to
narrate the story almost immediately after
seeing the strip and under 15 minutes
deadline. One measure of accuracy (the
target-like use of articles) was used to code
the narrated stories.



Differences are also observed in learners’
performance depending on whether the
communicative task in spoken or written.
Foreign language learners tend to commit
relatively more errors in spontaneous
speech than in written discourse.

Although committing errors is inevitable
in the process of learning a language, we
need to establish criteria for detecting
errors. The measurement of language
production has long proved problematic
for researchers. To a large extent, measures
of production have been chosen based
on intuition or data, rather than theory.
An exception is Skehan. Skehan (1996)
distinguishes between fluency, accuracy,
and complexity, drawing on his theoretical
claims about a dual-competence system and
trade-offs in learners’ focus of attention.

The following review of the research will
discuss the results obtained by different
studies in relation to the accuracy aspect
of production (the ability to avoid error in
performance, possibly reflecting higher
levels of control in the language). Accuracy
has been defined differently in different
studies, among which only “target-like use
of articles” is adopted in the present study.

B ackground

Numerous studies have been carried
out on the effects of planning on learners’
production (e.g., Crookes, 1989; Ellis,
1987; Mehnert, 1998; Ortega, 1999;
Wigglesworth, 1997). These studies in
general hypothesized that planning time
would enable L2/FL learners to produce

more accurate, higher levels of lexical
complexity and fluent speech. However,
results are rather mixed, and this is
particularly true for accuracy. While some
studies showed more accurate production
under the planned condition (e.g., Ortega,
1999), found that this
increased accuracy was evident only for

other studies

certain tasks (e.g., Foster and Skehan,
1996, Mehnert, 1998) and on certain
measures (e.g., Crookes, 1989).
Controversy seems to be greater in the
case of the effects of strategic planning on
accuracy. Ellis (1987), for instance, found
that providing opportunities for strategic
planning resulted in more accurate use of
the regular past tense. Foster and Skehan
(1996) also report that both undetailed and
detailedplanners produced fewererrors than
the non-planners on the decision-making
task, and that the undetailed planners were
only more accurate than the non-planners
on the personal task, while no effect for
planning on accuracy was evident on the
narrative task. Besides, Skehan and Foster
(1997) found that planning (undetailed)
led to greater accuracy on the personal
and narrative tasks but not on the decision-
making task. Wigglesworth (1997), too,
reports that her high proficiency learners
benefited from planning the most difficult
task where verb morphology and articles
were concerned but found no effect for
plurals. On the other hand, Crookes (1989)
and Yuanand Ellis (2003), found that planning
had little effect on accuracy. In a similar vein,
Iwashita, Elder, and McNamara (2001),
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Abstract

Research has so far shown that planning allows for greater use of metalinguistic knowledge

and, hence, results in fewer errors as far as oral production is concerned. The present study is an

attempt to investigate the potential of pre-task planning in developing second/ foreign language

learners’ ability in writing. More specifically, it examines the written data produced by Iranian

learners of English under two conditions, i.e., planned and unplanned, focusing exclusively on

their degree of accuracy in using definite and indefinite articles. The participants in the study

were provided with a wordless comic strip on the basis of which they had to narrate a story

under two processing conditions. Target-like use of articles was used as the measure of accuracy
in coding the narrated stories. The findings of the study revealed that, first of all, Iranian

students tend to use indefinite articles a/an more accurately than definite article #e regardless

of planning. Furthermore, planning has a more noticeable effect on the accurate production of

indefinite articles a/an than definite article the. Hence, it can be suggested that, though planning

cannot categorically affect the accuracy of linguistic items, it can be recommended because it

can provide learners with an opportunity to scrutinize their own interlanguage stystem and to

control their linguistic knowledge in communicative conditions.

Key Words: pre-task planning, writing, accuracy, indefinite article, definite article.

I ntroduction

If learners learning another language
are given time to plan their discourse,
written or spoken, then should their L2/
FL production contain fewer errors and be
more linguistically accurate than if they
weren’t given any planning time? The initial
response would probably be “yes”, but does
that really occur? Does the type of task and
modality of language use (written vs. spoken)
also play a role? These questions form
the basis of this study that will look at the
written texts (both planned and unplanned)
of Iranian learners of English, focusing
mainly on their accurate use of the English
article system under both conditions.

The decision to focus on planning time
and its effect on written discourse came
about for one main reason. Much of the
research carried out on planning time
and second language performance has
dealt with learners’ oral producation as
measured by their fluency, complexity,

No.2.Winter.Vol.25

and accuracy in the target language
(Crookes, 1989; Foster and Skehan, 1996;
Mehnert, 1998; Wigglesworth, 1997).
Studies conducted solely on planning
time and written producation aren’t as
prevalent in the literature, and when they
do occur, they are typically part of a larger
study investigating planning time with
both written and spoken discourse (Ellis,
1987). In order to examine the influence of
planning time on the written discourse of
L2/FL learners, the researchers chose to
focus only on the learners’ accuracy in
producing definite and indefinite articles.
Compared to spontaneous speech,
planned discourse allows for greater use
of metalinguistic knowledge and results
in fewer errors. Time seems to play a
determining role. Hulstijn and Hulstijn
(1984) suggest that poor learners need
more time to produce speech material
because they have little control over their

linguistic awareness.
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When readers encounter
comprehension problems
they use strategies to
overcome their difficulties;
different learners seem to
approach reading tasks in
different ways, and some of
these ways appear to lead
to better comprehension

significantly from the treatment which
was conducted. The t-test between scores
of field dependents and field independents
revealed no significant difference between
the participants who were field-independent
and thase who were field-dependent.

As the results of this study show that
strategy instruction has an impact on
the desirable noticing of strategy use in
terms of awareness- raising, it is worth
implementing  metacognitive  strategy
instruction to help L2 speakers to cope with
ESL oral tasks, thereby providing a means
to help students improve their language
ability and facilitate task completion. It
may also be desirable to plan for strategy
instruction with a view to promote the
effective use of metacognitive strategy
instruction in the language classroom. The
provision of time and space for students
to practice metacognitive strategies prior
to task implementation can enhance the
students’ performance achievement.

Based on insights from the previous
that
metacognitive strategy use leads to better

researchers, we€ Can assume

comprehension and more successful
reading. The findings of this study support

this assumption and imply more careful

No.2.Winter.Vol.25

planning in reading strategy instruction.The
findings imply that at the imtermediate level
explicit metacognitive strategy instruction is
necessary for both field dependent and field
independent readers; and all readers should
be given edequate opportunities to practice
all sorts of metacognitive strategies.
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27.80 while in the experimental group it is
28.20. To examine the differences and see
whether they were significant, the
researchers applied t-test to the means.

In tables 7 and 8, the P value of both
groups are higher than the level of
significance which means there is no
significant difference between the sub-
groups in the control and experimental
group in the pre-test.

Tables 9 and 10 show the results of the
post-test of the sub-groups.

As the above tables indicate, the mean
score of field dependents, in the control
groupis29.46 while that of the experimental
group is 32.26 and the mean score of the
field independents in the control group is
29.66 while that of the experimental group

is 36.80. To check the significance of the

differense t-test was used.

The results in tables 11 and 12 show no
significant difference between the sub-
groups, though a trend in the direction
of significance can be seen so the second
null hypothesis was confirmed.

onclusion and Implications
C The main concern of this study was to
find out whether or not using metacognitive
strategies can have any effect on reading
of EFL

learners, and whether this effect would

comprehension intermediate
be equal on field dependent and field
independent learners.

The
increase in the performance of subjects

result revealed a significant

in the experimental group which means

the subjects in the group benefited

Table 10: Descriptive statistics of field dependent/ independent’s post test in E-group

Number | Mean | Std. Deviation | Variance | Range Min Max
Field dependent 15 32.2667 6.74502 45.495 22.00 22.00 44.00
Field independent 15 36.8000 7.57062 57.314 25.00 22.00 47.00
Table 11: T-test between pretest of field dependent in C- and E- groups
Paired Differences
P os.t—test 95% Confidence Interval
- eF[:lel(iient S'td.' Std. Error of the Differences Si%
e Mean | Deviation | Mean Lower Upper t df | (2-tailed)
B -2.80000 | 10.09385 | 2.60622 -8.38797 2.78979 | -1.074 | 14 0.301
(E-group)
Table 12: T-test between post test of field Independent in C- and E- groups
Paired Differences
Posft-test 95% Confidence Interval
ind;;::l ont S'td.. Sl o of the Differences Sig'
(@ sgine) Mean | Deviation Mean Lower Upper t df | (2-tailed)
B -7.13333 | 11.96941 | 3.09049 -13.7618 -0.50490 | -2.308 | 14 0.037
(E-group)
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independent), the researchers administered
the GEFT Questionnaire.

The numbers of field dependent/ field
independent participants were 15 and
16 in the control group while in the
experimental group the numbers were 16
and 17 respectively. For this study the
participants who were of medium type
were not included in the analysis. To make
sure that the groups are of the same type
the researchers chose 15 participants of
each type in both groups.

To test the second hypothesis; the
researchers divided the field dependent/

field independent participants’ reading
comprehension scores in both groups.
Therefore, the control group consisted of
two subgroups: field dependent and field
independent and the experimental group
also consisted of two subgroups. Tables
5 and 6 show the descriptive statistics of
the sub-groups of the control group and
experimental group in the pre-test.

As table 5 and 6 indicate the mean score
of the field dependent in the control group
is 25.40 while in the experimental group
it 1s 27.06, and the mean score of the
field independent in the control group is

Table 5: Descriptive statistics of field dependent/ independent’s pretest in C-Group

Foreign Language Teaching Journal -

Number | Mean | Std. Deviation | Variance | Range Min Max
Field dependent 15 25.4000 5.42218 29.400 17.00 17.00 34.00
Field independent 15 27.8000 7.49476 56.171 24.00 16.00 40.00
Table 6: Descriptive statistics of field dependent/ independent’s pretest in E-Group
Number | Mean | Std. Deviation | Variance | Range Min Max
Field dependent 15 27.0667 7.35300 54.067 24.00 16.00 40.00
Field independent 15 28.2000 6.57050 43.171 21.00 18.00 39.00
Table 7: T-test between pretest of field dependent in C and E group
Pre-test Paired Differences
Field 95% Confidence Interval
dependent Std. | e of the Differences
(C-group) | Mean | Deviation | Mean Lower Upper t df | Sig. (2-tailed)
(E-g;oup) -1.66667 | 10.04751 | 2.59425 -7.23079 3.89746 -.642 | 14 0.531
Table 8: T-test between pretest of field Independent in C and E group
Pre-test Paired Differences
~ Field 95% Confidence Interval
independent Std. Std. Error of the Differences Sig.
(C-gfoup) Mean | Deviation | Mean Lower Upper t df | (2-tailed)
(E-group) | -0.40000 | 10.02711 | 2.58899 -5.95283 2.15283 | -0.155| 14 0.879
Table 9: Descriptive statistics of field dependent/ independent’s post test in C-Group
Number | Mean | Std. Deviation | Variance | Range Min Max
Field dependent 15 29.4667 4.98378 24.838 19.00 21.00 40.00
Field independent 15 29.6667 8.17371 66.810 28.00 18.00 46.00

No.2.Winter.Vol.25;



words that seem critical to the meaning
of the text.

e Using background information: While
I am reading, I reconsider and revise my
background knowledge about the topic,
based on the text’s content.

e Guessing the later topics: I anticipate
information that will be presented later
in the text.

After the treatment period, both groups
received SILL Questionnaire in order to
find out the use of metacognitive strategies
and finally both groups received a post-
test which was the same as pre-test. Then
the means obtained from the groups were
compared through a t-test.

R esults

The mean of the control group was

28.05, while the mean of the experimental
group was 34.20. Table 1 presents the results
of the t-test run on the means of the groups
on the post-test. As the P value is lower than
0.05 we can conclude the control group has
significantly exceeded the control group.

To find out the use of metacognitive
strategies, the participants received SILL
questionnaire in both groups. Here the
purpose was to find out the correlation of
SILL questionnaire (the use of strategies)
and reading comprehension of the groups.
As tables 2 and 3 show the correlation
values in both groups are significant;
however, the size of the correlation in the
experimental group is much higher than
the control group.

In order to find out the subjects’ types

Table 1: T-test between Control and Experimental group in post test

Paired Differences
Post-test 95% Confidence Interval
Std. Std. Error of the Differences Sig.
(C-group) - | Mean | Deviation | Mean Lower Upper t df | (2-tailed)
(E-group) | -6.15000 | 11.66751 | 1.84480 -9.88145 -2.41855 | -3.334 | 78 0.002

Table 2: Correlation SILL and reading Comprehension
of the experimental group

Table 3: Correlation SILL and the reading
Comprehension of the control group

SILL Q | Reading SILL Q | Reading
SILL  Pearson 1 0.840™ SILL  Pearson 1 0.359"
Correlation 0.000 Correlation 0.023
Sig (2-tailed) 40 40 Sig (2-tailed) 40 40
N N

**_Correlation is significant at the 0.01 level (2-tailed)

*. Correlation is significant at the 0.05 level (2-tailed)

Table 4: T-test for pretest

Paired Differences é’

95% Confidence 'q_(“j‘

Interval of the . S

Pre-test std. std. Differences Sig. %
(C-group) Mean | Deviation | Error Mean Lower Upper t df | (2-tailed) 3
(E-group) -2.37500 | 12.09087 1.91173 -6.24185 24.00 |-1.242 | 39 0.222 E
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study, two classes of [ranian junior students
at Garmsar Azad University were selected.
The subjects were male and female
majoring in teaching English. The age of
the participants ranged from 21 to 29.

Four insruments were used in this study.
First a TOEFL Reading Proficiency test was
administered to find out the homogeneity
of the groups. Then, both classes received
Group Embedded Figure Test (GEFT)
questionnaire in order to find out their
types of personality (field - dependent
and field-independent). The third test was
Strategy Inventory for Language Learning
(SILL) questionnaire to find out the use of
metacognitive strategies. The last instrument
was a reading comprehension test which
included 25 items. It was developed by the
researchers and piloted before it was used
as the assessment tool in the pret-est and the
post-test phases of the study.

In order to conduct the research and
to verify the research hypotheses the
following steps were taken:

Two classes of 59 and 69 Iranian junior
students at Garmsar Azad University were
selected; then, a TOEFL Reading Proficiency
test, (2005 version) was administered to
both groups to find the homogenity of
the groups. After analyzing the data, the
participants whose scores fell one standard
deviation above or below the mean were
selected. At last, the researchers chose 80
students from amongst the subjects who
had answered all tests and questionnaires
in this study. The researchers assigned the
homogenized subjects into two groups

No.2.Winter.Vol.25;

of 40; one experimontal and one control.
The researchers then gave the GEFT
questionnaire to the participants in order
to find out their types of personality traits
as field dependent and field independent,
then they were given a piloted multiple-
choice test of reading comprehension. To
construct the reading comprehension test
which was developed by the researchers
and used as pre-test and post-test, the
researchers found the readability of the
texts to be included in the test through
Flesch readability formula. It was done
with the Word 2007 software and the mean
score was calculated. The readability of
the texts, was between 51.5 and 71.5 In
order to pilot the test, the researchers
administered it to a parallel group of 20.
The results were then correlated with the
TOEFL scores, using Pearson Product
Moment Correlation Coefficient.

The the
group received 10 sessions of 120-

students in experimental
minute classes, on session a week of
reading comprehension instruction plus
metacognitive strategies, while the control
group followed the conventional method
for reading. The passages were taken from
the reading comprehension book “Mosaic
17, 4hedition. In the experimental class, the
students were taught three matacognitive
strategies and they applied them to the
passages. The strategies which were taught
were as follows:
e Inferring meaning (through word
analysis): While I am reading, I try
to determine the meaning of unknown



skilled
use rapid decoding, large vocabulary,

strategies adequately; readers
phonemic awareness, knowledge about
text features, and a variety of strategies
to aid comprehension and memory. Good
readers sometimes make notes, predict,
paraphrase, and back up when confused.
They try to make inferences to fill in the
gaps in text and in their understanding of
what they have read (Carrell, Pharis, &
Liberto 1989, pp: 463-494).

Recent research on self-directed or
independent language learning has
focused on the kind of support provided,
that can be used in the form of materials,
tasks, interaction, strategies, technology or
language advising. However, regardless of
the nature and quantity of support provided,
one of the key findings of recent studies
is that students are often “lacking in the
metacognitive skills needed in order for
the independent learning to be carried out
successfully” (Fisher et al., 2007, p: 47).

Rigney (1978) suggests that learners use
a variety of strategies to assist them with
the acquisition, storage and retrieval of
information (Cited in Singhal, 2001: 1).
When readers encounter comprehension
problems they use strategies to overcome
their difficulties; different learners seem to
approach reading tasks in different ways,
and some of these ways appear to lead
to better comprehension. Research has
shown that learners can be instructed to
use appropriate reading strategies to help
them improve comprehension and recall
(Carrell et al. 1989, 463-494).

On the other hand, research on the
effectiveness of metacognitive instruction
toimprovestudents’readingcomprehension
ability has shown thatthis type of instruction
does lead to significantly strengthened
reading comprehension ability. However,
the
research study has investigated the effect

to researchers’ knowledge, no
of metacognitive instruction in reading
comprehension of field dependent/ field
independent learners. With regard to the
purpose mentioned above, the following
questions seem crucial:

“Does metacognitive strategy instruction
have any significant effect on reading
comprehension of Iranian intermediate
EFL learners™?

“Is there any significant difference
between field dependent/ independent
learners’ performance in using metacognitive
strategies in reading comprehension?”’

To find the most reasonable answer to
the above-mentioned research questions,
the researchers proposed the following
Null-Hypotheses:

HO1: There is no significant difference
between field dependent/ independent
learners’ performance in using
metacognitive strategies in reading
comprehension.

HO02: Metacognitive strategy instruction
does not have any significant effect
on reading comprehension of Iranian

Intermediate EFL learners.

ETHOD
To accomplish the purpose of the
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comprehension which had been developed by the researchers as pre-test. The students in the
experimental group received ten sessions of 120-minute classes, one session a week, on reading
comprehension instruction plus metacognitive strategies, while the control group followed the
conventional method for reading. Then both groups received Strategy Inventory for Language
Learning (SILL) Questionnaire in order to reveal their use of metacognitive strategies and
finally both groups received a post-test which was the same as the pr-etest.

The results of the t-test showed a significant difference between the two groups in favour of the

experimental one.

Key Words: metacognitive strategies, reading comprehension, field dependent, field independent.

I ntroduction

Reading is a vital cultural tool in
modern societies. The ability to read and
understand continuous texts is crucial to
success in educational, professional, and
everyday settings. Proficiency in reading
is a key target of schooling and a major
prerequisite for learning, both within and
beyond the context of formal education
(Boulware- Gooden et al. 2007, p: 70).

Block & Pressley (2002) and Sweet &
Snow (2003) believe that for students to
adequately comprehend a text, an awareness
of print is needed, which can be obtained
through multiple channels to facilitate word
recognition. In order to read for success,
students must be able to extract and construct
meaning through interaction with texts.
Comprehension results from an ongoing
interplay between the text, the reader, and
the context of the reading event (cited in
Boulware- Gooden et al. 2007, p: 73).

In recent years, metacognition has been
proposed as a promising perspective in
the field of education, since it suggests a
pedagogical approach aimed at inducing
students to self-regulate their learning in

No.2.Winter.Vol.25

order to become autonomous and critical
knowledge  constructors  (Boekaerts,
Pintrich, & Zeidner, 2000).
metacognition is defined as the awareness,

Usually

the knowledge and the control of cognitive

processes. Historically, the notion of
learners thinking about their own thinking
dates back to, as least, Plato and Aristotle
(Brown, 1987), but the first attempts
to define and classify the domain of
metacognition was made by Flavell (1979)
who proposed a model of metacognition
whose key concept is ‘“metacognitive
knowledge”, which refers to that part of
personal knowledge which deals with
how the mind works when engaged in
perceiving, comprehending, memorizing,
and re-elaborating notions.

Flavell (1987: 22) argued for a synthetic
view, which considers metacognitive
knowledge to be constituted of intra-
individual, inter-individual and universal
knowledge.

While unskilled readers

focus on decoding single words, fail to

who often

adjust their reading for different texts
or purposes, and cannot make use of the
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Abstract

This study was an attempt to investigate the effect of using metacognitive strategies on the
reading comprehension of field dependent/ field independent Iranian intermediate EFL learners.
To find the homogeneity of the subjects, a TOEFL test (2005 version) was administered to

128 students, studying at Garmsar Azad University, and 80 subjects whosescores were within
the range of one standard deviation above and below the mean were selected as homogeneous
and were divided into two groups: experimental and control. The researchers gave all the
subjects Group Embedded Figure Test (GEFT) to find out their types of personality as field
dependent and field independent. Then they received a piloted multiple-choice test of reading
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pour faire agir les apprenants; par exemple,
il y a un texte explicatif qui n’a pas pour la
seule fonction de rendre clair quelque chose
mais surtout de persuader I’interlocuteur.
Les différents types de textes aident les
apprenants a maitriser les notions, les
fonctions et les actes de paroles afin de
communiquer dans les situations réelles et
autres que celles de la classe. Enfin, nous
avons pu voir a quel point I’apparition de la
perspective actionnelle, a influencé ['usage
des textes dans les méthodes de francais.
Le mélange de différents types de textes
s’intensifie dans les méthodes actionnelles
comme Rond-Point : les apprenants se
trouvent en présence des textes dont chacun
peut contenir deux ou trois types de textes
qui s’interagissent afin d’atteindre une
fonctionunique. Parexemple, ladescription
se méle a ’argumentation pour créer une
fonction actionnelle de persuasion. Bien
que nous ayons souvent affaire a des textes
explicatif, descriptif,... qui se trouvent
¢galement dans les méthodes précédentes
(traditionnelle, SGAV, communicative),
nous n’avons pas exactement les mémes
fonctions: le texte explicatif sert non
seulement a expliquer quelque chose mais
surtout a faire agir les apprenants, et a les
conduire vers 1’action.

Ainsi, en travaillant sur les différents
types de textes avec les apprenants, on
leur donne un certain savoir-faire qui peut
étre utile lorsqu’ils ont besoin de faire une
production linguistique. Par exemple, pour
raconter quelque chose ils doivent produire
un texte narratif.

No.2.Winter.Vol.25

Selon les graphiques évaluant I’efficacité
de chacun des textes, le texte narratif
sert a réaliser une meilleure pratique du
francais; le texte descriptif est plutot utile
a activer D’affectivité des apprenants; le
texte argumentatif met plutot 1’accent sur
I’authenticité et habitue les apprenants a
faire usage des traits persuasifs du langage;
et enfin, pour pratiquer la grammaire, on se
rapporte au texte explicatif.
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¢lément le plus dominant dans le texte
argumentatif. Ce qui signifie que pour les
apprenants aussi bien que les enseignants,
le texte argumentatif correspond mieux
aux réalités de la vie quotidienne. En
plus, le graphique indique bien que le
texte argumentatif correspond le moins
possible a ’'usage de I’affectivité.

I e texte narratif
Les deux groupes enseignants et

apprenants reconnaissent presque le méme
degré de I’efficacité pour le texte narratif.
En effet, les indicateurs du processus
didactique s’évaluent semblablement
pour le texte narratif. Cependant, le role
de Daffectivité s’avére comme le plus
faible parmi les facteurs témoignant de

P’efficacité du texte narratif.

I_e texte descriptif

Contrairement au texte narratif,
I’affectivité se présente comme élément
le plus efficace du texte descriptif. Tandis
que la culture occupe une place secondaire
dans ce méme texte. Alors, on peut en
déduire que décrire correspondrait mieux

a I’expression des sentiments.

Le texte explicatif

Et enfin, le facteur
apparait comme le plus efficace dans le

grammaire

texte explicatif. Ce qui prouve que ce type
de texte répond mieux aux attentes des
apprenants et des enseignants iraniens vis-
a-vis des notions grammaticales.

A partir de I’examen de Defficacité de

Dans I’ensemble,
I’évolution des types
de textes est marquée
par le passage d’une
fonction déductive et
passive dans le processus
de I’enseignement/
apprentissage du FLE, a
une fonction inductive et
active

ces quatre types de textes, on peut avoir
une bonne raison de choisir un type
particulier de texte selon 1’objectif que
I’on se donne.

Conclusion
Dans [’ensemble, nous pouvons

préciser que les manuels de langue
contiennent différents types de textes et
genres de discours. Dans les méthodes
bleu,

chaque type de texte a une fonction qui lui

traditionnelles comme Mauger
est propre; par exemple, nous avons des
textes explicatifs et descriptifs seulement
pour expliquer ou décrire; mais au fur et
a mesure, 'utilisation des textes a connu
une autre finalité. C’est ainsi que les textes
présentés dans les manuels SGAV, comme
De Vive Voix, étaient choisis dans une
optique différente : apprendre le francgais
d’une maniere implicite. Il faut tout de
méme noter au passage qu’il existe encore
des types de textes qui ont seulement leur
fonction principale: le texte descriptif vient
seulement pour décrire quelque chose.
Depuis les méthodes communicatives
comme Campus, on utilise des types de
textes plus variés qui entrent en interaction

les uns avec les autres afin de se compléter
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communiquer avec 1’autre (de s’informer
et d’informer) mais d’agir avec 1’autre en
langue étrangere. La méthode actionnelle
Rond-point, est dominée par des activités
et des tiaches. Contrairement au manuel
communicatif ~ Campus,  Rond-point
nous met plutdt en présence des textes
monologals:

argumentatif, descriptif,

explicatif,.... Le théme abordé est tres
proche de celui de la vie quotidienne.
L’un des points importants a remarquer
dans Rond-Point est ’abondance des
textes descriptifs présentés au travers des
genres comme 1’affiche, la publicité, les
articles de journal...mais il faut préciser
que la description n’existe pas pour elle-
méme. Ainsi, dans Rond-Point, tous les
types de textes que 1’on peut rencontrer
ont pour objectif de renforcer le passage
a ’action:

Explication / Description/ ... -
Tache ou Action

Dans I’ensemble, I’évolution des types de
textes est marquée par le passage d’une
fonction déductive et passive dans le
processus de I’enseignement/ apprentissage
du FLE, a une fonction inductive et active.

fficacité de différents types
de textes dans le processus de

I’enseignement/ apprentissage du
FLE

Dans cet article, notre tache principale
consiste a examiner ’utilité des quatre types
de textes narratif, descriptif, argumentatif
et explicatif, dans la pratique du FLE en
Iran, a partir d’une enquéte. Pour un tel

No.2.Winter.Vol.25

objectif, nous avons choisi 36 candidats
parmi les enseignants et les apprenants:
18 enseignants et 18 apprenants (niveau
fin débutant). Aprés avoir lu et travaillé
sur 4 textes, ils ont répondu aux questions
témoignant de I’efficacité¢ de chaque type
de texte.

Ainsi, nous avons étudié 1’efficacité de
chaque texte du point de vue du vocabulaire
et de la motivation qu’il crée chez les
apprenants. Aussi, cette enquéte montre
le degré de la participation des apprenants
dans la classe, a partir de la pratique du
texte, pour indiquer, lequel de ces textes
peut aider les apprenants a mieux utiliser
les éléments linguistique, communicatif et
pragmatique: la grammaire et la syntaxe,
I’expression orale et I’expression écrite,
I’autonomie, 1’authenticité évoquant les
thémes et les sujets qui sont en rapport
avec la vie quotidienne; la culture et
enfin Paffectivité. Cette derniére permet
de savoir quels types de textes favorisent
les apprenants a mieux faire part de leurs
sentiments.

La place des elements langagiers
dans chaque type de texte
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descriptif et informatif et documents
sociaux: textes de divers genres et de
divers types): dans la méthode Mauger
bleu 1, il y a des textes descriptifs. Dans
la partie “Documents” située a la fin de la
méthode, il y a des textes qui informent les
apprenants sur la culture francaise. Le type
des textes est explicatif. Il est a préciser
que dans Mauger bleu II, il y a beaucoup
de textes littéraires a I’intérieur desquels
on trouve beaucoup de textes de types
narratif, descriptif, ou autre.

e vive Voix et la méthodologie

SGAV
La méthode S.G.A.V. s’appliquera
aussi bien a I’enseignement du lexique

(sans recourir a la traduction en langue

maternelle) qu’a I’enseignement
grammatical (sans Dl’intermédiaire de la
regle grammaticale, 1’apprenant saisit les
regles de maniere intuitive).

Le manuel De Vive Voix, quireprésente la
méthode SGAV se caractérise par I’absence
de la transcription des dialogues. A part
des dialogues, il y a, ensuite, des poémes
de types narratif, descriptif et dialogal. Il
faut noter que tous ces textes ont des visées
lexicale, grammaticale et culturelle. Tantdis
que dans Mauger bleu, 1’enseignement
grammatical et lexical est explicite; ¢’est-
a-dire bien qu’il y ait des textes descriptifs
ou des dialogues, la morpho-syntaxe est
présentée par les tableaux de grammaire
ainsi que des procédures textuelles comme
la typographie afin de souligner les notions

grammaticales (gras, italique, ...).

communicative
L’approche

Campus et I’approche

communicative, comme
I’indique son appellation, “a pour objectif
essentiel d’apprendre a communiquer
en langue étrangere.” (Cuq et Gruca,
2005: 264). Elle insiste sur les conditions
pragmatiques de 1’usage de la langue.

Les textes dominants dans la méthode
communicative Campus, sont les textes
dialogals. Mais il faut noter que le texte
dialogal connait une grande évolution; on
est passé des dialogues de type structural et
mécanique a des dialogues plus réalistes et
naturels tenant davantage compte des régles
delacommunication. Selon le théme abordé
dans chaque unité et les notions morpho-
syntaxique et communicative, nous
avons affaire a différents types de textes.
Dans la méthode Campus, nous avons
aussi des textes narratifs, les apprenants
connaissent cette notion grammaticale
d’une maniére inductive; c’est-a-dire en
lisant le texte narratif accompagné d’une
image qui le complete. Il y a aussi des
textes descriptifs.

R ond-Point et la perspective

actionnelle
L’usage d’une langue et de son
apprentissage comprend “les actions

accomplies par des gens qui, comme
individus et comme acteurs sociaux,
développent un ensemble de compétences
générales et, notamment une compétence
a communiquer langagie¢rement.” (Conseil

de I’Europe, 2005: 15). Il ne s’agit plus de
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intérieur, et la relation avec autrui dans
la discussion” (Bertrand, op.cit: 9). Qu’il
s’agisse de le faire adhérer a une opinion,
de lui faire partager une émotion, ou de
lui faire faire quelque chose; la visée
centrale du texte argumentatif est d’agir
sur ’autrui.

“Dans I’apprentissage de 1’argumentation,
ce sont des relations qui sont souvent mises
en valeur, de maniére bien excessive, car
elles ne recouvrent pas, loin de 13, la grande
diversité des stratégies argumentatives.”
(Ibid.. 87). Par exemple, par I’analogie
(comme, de la méme maniere, ainsi que,
etc.) et par la gradation (de plus, en outre,
d’abord/ensuite, d’une part/d’autre part,...)
on peut exprimer I’identité et la similitude;
de la méme fagon, on peut exprimer la
cause (car, en raison de, parce que,...),
I’opposition (mais, bien que, quoique,...)
et ainsi de suite.

Argumentation et
enseignement/apprentissage

L’argumentation invite les apprenants a
aborder une attention particuliere a autrui,
celui qui est présent dans I’interlocution,
ou celui dont on tient compte dans
I’expression écrite d’une opinion. Elle
sollicite chez les apprenants une réflexion
rationnelle, les sensibilise aux relations
d’ordre logique (hiérarchie des arguments,
relations de contradiction, etc.), et les
conduit a articuler 1’expression concrete
(récits, exemples,...) avec une expression
plus abstraite (jugements justifiés, idées
plus générales, valeurs).

No.2.Winter.Vol.25

es types de textes dans les
manuels de langue

Les manuels du FLE se servent de
différents types de textes (narratif,
descriptif, argumentatif, explicatif,...).

La fréquence d’emploi de chacun de
ces textes dépend de la méthodologie
appliquée dans les manuels, de leurs
objectifs de 1’enseignement/apprentissage
et de ’époque de la parution des manuels.

Maintenant, nous allons étudier les
différents types de textes utilisés dans les
manuels du FLE, notamment dans les quatre
méthodes de frangais: Mauger bleu, De
Vive Voix, Campus et Rond-Point. Comme
nous le savons chacune de ces quatre
méthodes représente une méthodologie ou
une approche particuliere: Traditionnelle,

SGAYV, Communicative, Actionnelle.

I\/I auger bleu et la méthode
traditionnelle

Toutes les méthodologies qui “sont basées
sur les méthodes “grammaire-traduction”
ou “lecture-traduction” (Cuq et Gruca,
2005: 254)

traditionnelles.

sont des méthodologies

En tant que représentant de la méthode
traditionnelle, Mauger bleu comprend
deux types de textes: dialogal, monologal
(narratif, descriptif, ...).

Texte “dialogal” (dénomination
empruntée a E. Roulet, 1991): I’objectif
est de transmettre des savoirs linguistiques.
Les dialogues traitent plutot la grammaire
sans s’occuper de I’activité quotidienne.

Texte monologal (textes de type narratif,



large pratique du lexique dans une classe
de langue.

T exte explicatif
Le texte explicatif répond a une

question que se poserait le lecteur/

I’interlocuteur; il “se déploiera comme
des réponses a la question “comment
?” (moyens et manicres de faire) ou a la
question “pourquoi ?” (cause) (Bertrand,
op.cit.: 4). L’explication peut avoir deux
fonctions : faire comprendre, informer ou
faire agir, inciter.

“Le texte explicatif manifeste 1’intention
de transmettre des informations mais en
facilitant la compréhension; il présuppose
au départ une question, un probleme, qu’il
s’efforce d’élucider, ce qui le distingue
du texte informatif.” (Neveu et Lemaitre,
1992: 11).

L’explication vise a poser le monde de
référence, elle est mélée a la description.
Dans les récits naturalistes par exemple
I’explication a une valeur démonstrative.
Dans un texte narratif, elle contribue a
créer I’effet de réel ou a crédibiliser le récit.
L’explication a une fonction argumentative
lorsqu’elle apporte une justification, une
preuve dans les récits historiques, les

romans policiers.

E xplication et enseignement/
apprentissage

L’explication est sollicitée tant a I’oral qu’a

1’écrit dans toutes les disciplines. En classe,

I’explication doit combler le déficit de

sens, lever I’implicite, mettre en question

les fausses évidences, déconstruire des
représentations pour leur en substituer de
nouvelles.

Le texte explicatif est donc un moyen
d’enseignement/apprentissage dont il faut
se servir en tant qu’objet d’enseignement.
Le texte explicatif comporte souvent:

-une question (explicite ou non), suivie
d’une réponse qui donne I’explication;

-des définitions mises en valeur par des
présentatifs (c’est, il s’agit de,...) ou par
la typographie (italique, gras, souligné,...),
ou par des paragraphes hiérarchisés ;

-des connecteurs logiques introduisant
I’explication (en effet, voici pourquoi, ...);
ou des schémas

-des comparaisons

permettant de visualiser I’explication.

T exte argumentatif

Un texte argumentatif qui se
manifeste dans les essais, les éditoriaux,
les publicités défend ou réfute une these.
Le texte argumentatif a une structure
dialogique: “il s’organise autour de deux
poles; ceux des théses qui s’affrontent:
thése proposée et these refusée” (Anglard,
1996: 339).

Une argumentation se compose donc de
deux éléments essentiels:

Un argument — Une conclusion
but de

“provoquer ou d’accroitre 1’adhésion

L’argumentation a pour
d’un auditoire aux théses qu’on présente
a son assentiment” (Perelman, 1977: 23).
“Au cceur du discours argumentatif, il y
a donc le dialogue: c’est-a-dire a la fois
la relation avec soi-méme dans le débat
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un roman, lintrigue d’une picce de

théatre, méme un accident décrit dans un

journal, peuvent étre 1’objet de narration.

Outre ce role de raconter et donner a

imaginer, le texte narratif peut aussi étre

au service d’autres types de textes comme

I’argumentation: c’est le cas de la fable qui

distingue ces deux séquences, narrative et

argumentative. Dans 1’ensemble, le texte
narratif “pose que le récit minimal part
d’un état premier (€tat 1) pour aller vers un

état second (état 2)” (Courtés, 2003: 78).

Le texte narratif peut étre identifié¢ grace

aux caractéristiques suivantes:

e présence d’une suite d’événements qui
font partie d’une action;

e présence d’indications temporelles
(ensuite, le lendemain,...);

e présence de temps du récit (en général le
pass¢ simple et I’imparfait mais on peut
aussi y trouver le présent de narration
ou du passé compos¢).

T exte narratif et
enseignement/apprentissage
La narration sollicite chez les apprenants
une créativité et une imagination; elle
permet aux enseignants et aux apprenants
de mettre en place de différentes activités
comme jeu de role, simulation, pratique de
la scéne.... Par le biais du texte narratif,
les apprenants aiment participer a des
activités collectives; ils peuvent travailler
en groupe; ce qui les motive et les fait agir
dans le sens d’un acteur social. Ainsi, le
texte narratif peut favoriser le passage a
un apprentissage actionnel.

T exte descriptif
“La description reposera de

manicre élémentaire sur des énoncés d’état
et de perception (€tre, paraitre), équipés de
qualifications.” (Bertrand, op.cit.: 4).

Le texte descriptif a pour fonction de
décrire; il vise a nommer, caractériser,
qualifier une personne, un objet ou un lieu.
La visée du texte descriptif est simple: faire
voir. Il a pour but de produire une image
de ce que le lecteur ne voit pas mais qu’il
peut imaginer. La description est introduite
dans le texte “par le biais d’un verbe de
perception (du type voir, entendre, sentir), de
parole (dire, décrire, ...) ou méme d’action
(montrer, désigner, présenter)” (Jeandillou,
1997: 149); La description peut avoir une
portée explicative, mais le role crucial du
point de vue met aussi la description aux
portes de I’argumentation: a travers elle,
I’énonciateur peut chercher a faire valoir
son objet, a en faire I’éloge, ou au contraire
a susciter la compassion ou le blame.

Texte descriptif et
enseignement/apprentissage
Le texte descriptif est plutot utile a activer
’affectivité des apprenants tout en touchant
leur sensibilité. Ainsi, par le moyen du
texte descriptif, il est possible d’établir
un rapport sensible entre 1’apprenant et le
monde; un tel rapport renvoie a la question
du goiit, de la sensation, des sentiments,
du plaisir ou du déplaisir. Par le biais de
la description, 1’éleve apprend a évaluer, a
comparer, a apprécier, a juger, a préférer,
a aimer ou a détester. Ce qui permet une



Pour étre plus précis, nous essaierons, a
partir d’une étude théorique, de présenter
les différents types de textes comme
narratif, descriptif, argumentatif, explicatif,
..., et les genres dans lesquels ils se réalisent
comme le roman, la nouvelle, la publicité.
Nous expliquerons aussi les fonctions et les
caractéristiques principales de ces textes.
Aussi, nous nous efforcerons d’analyser
I’'usage des types de textes narratif,
descriptif, ... dans Mauger bleu, De Vive
et Rond-Point. Enfin,
une enquéte nous permettra d’examiner

Voix, Campus
I’efficacité des types de textes dans le
processus didactique.

“Texte” et “discours”

En ce qui concerne la différence
entre “texte” et “discours”, on peut dire
qu’au niveau didactique, le texte occupe
une place importante dans la description
de la réception du CECR comme “une
séquence discursive orale ou écrite que les
usagers/apprenants recoivent, produisent
ou échangent.” (Conseil de I’Europe,
2005 : 75). Le texte, on peut le considérer
comme “un objet matériel, formel et clos
sur lui-méme” mais le discours, c’est un
objet socio-historiquement situ¢ et adressé
(Cugq, 2003 : 73).

I_es types de textes

Il est vrai qu’il existe de différents
types de classifications qui renvoient a
des cadres théoriques différents et qui, en
fonction du foyer conceptuel sur lequel
elles reposent, parlent des types de textes

(description, argumentation,...), des genres
de discours comme “interview, rapport,
journal, correspondance...”(Idem.).

F. Neveu (1992) propose 6 types de textes:
narratif, descriptif, informatif, explicatif,
argumentatif et injonctif. J. M. Adam
réduit son analyse a une unité plus petite,
“la séquence”, et distingue cinq types de
séquentialités: “la narrative, la descriptive,
I’argumentative, I’explicative et le dialogue-
conversationnel.” (1992: 28).

Danscetarticlenousallonsnous concentrer
sur quatre principaux types de textes:

— Le texte narratif; qui rapporte un ou
des événements et les situe dans le temps.

— Le texte descriptif; qui vise a nommer,
caractériser, qualifier.

— Le texte explicatif; qui cherche a faire
comprendre.

— Le texte argumentatif; qui valorise un
ou plusieurs points de vue, une ou plusieurs
theses.

T exte narratif
Selon le Robert, le texte narratif est un

exposé écrit et détaillé d’une suite de fait,
dans une forme littéraire (1996). “Pour qu’il
y ait narration, il faut qu’il y ait du “faire”,
c’est-a-dire de I’action qui transforme des
états de choses.” (Bertrand, 1999: 4). Par
exemple, dans I’histoire de “Cendrillon”: “Si
on dit “Cendrillon est pauvre et humiliée”,
puis “Cendrillon est riche et considérée”, la
question surgira aussitot : “Mais qu’est-ce
qu’elle a fait?” (Idem.).

Le texte narratif se définit autour d’un

enjeu clair : raconter. Un texte historique,
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Résumé

De nos jours, I’apprentissage d’une langue est surtout orienté vers 1’application des
connaissances dans une situation réelle pour arriver a faire une communication avec ’autre et
interagir. Pour atteindre un tel objectif, d’une part, ’enseignant doit connaitre parfaitement

les différents types de textes et genres de discours afin d’y avoir recours pour faire confronter
les apprenants aux diverses situations de communication, et de I’autre I’apprenant doit se
familiariser avec ces textes afin de maitriser les diverses stratégies communicatives qui sont en
jeu lors de la mise en ceuvre du langage. Les méthodes de francais utilisent aussi les documents
authentiques et fabriqués qui se servent de différents types de textes, selon I’objectif de

I’enseignement/apprentissage des langues.

Cette recherche se donne une double visée: d’une part, elle s’efforce de classifier les différents

types de textes et de présenter leurs caractéristiques; et de I’autre, elle étudie 1’efficacité de

ces types de textes dans les processus de I’enseignement/apprentissage du FLE. Aussi, nous

tacherons de voir 1’évolution de ces textes dans les manuels de langue. Aussi, a partir d’une

enquéte menée dans divers instituts de langue, aupres des enseignants et des apprenants, notre

effort consiste a examiner 1’efficacité que peut avoir [’usage de ces textes dans les classes de

langue.

Mots clés: enseignement/apprentissage du FLE, type de texte, genre de discours, méthode de

francais, classe de langue

I ntroduction

Dans I’enseignement/apprentissage des
langues, il y a de différentes compétences
que les apprenants doivent acquérir et
maitriser; 'une de ces compétences, c’est
la compétence “discursive, ¢’est-a-dire, la
capacité de produire et d’interpréter des
formes discursives conformes, en tant que
types de textes, aux régulations partagées
dans une communauté de communication
donnée, qui détermine le contenu social
et la forme linguistique des énoncés
appropriés a des situations sociales/
communicatives, identifiées en tant que
telle.” (Beacco, 2007 : 84). Ainsi, au cours
de I’enseignement du FLE, afin de pouvoir
passer a la compétence active, I’apprenant a

besoin d’identifier et de comprendre d’une

No.2.Winter.Vol.25

part, les différents types de textes : narratif,
descriptif, argumentatif, ...; et apprendre
de I'autre a maitriser, a I’oral aussi bien
qu’a I’écrit, les mécanismes essentiels de
la narration, de la description,....

L’idée principale du présent article s’est
formée dans 1’objectif de voir, 1’efficacité
de différents types de textes dans le
processus de 1’enseignement/apprentissage
du FLE. Tout au long de ce travail, notre
tache consiste a mettre [’accent sur les
fonctions de différents types de textes dans
les méthodes de frangais langue étrangere,
dans I’espoir d’élucider la valeur didactique
et pratique de chacun d’eux. Ainsi, I’'une de
nos visées est d’introduire et de présenter
les différents types de textes afin de vérifier
leur fonction dans les manuels de langue.
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