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چكيده
اساس هدف
هاا برد راه خود كه كتاب دل
خوصت داراين فرا انتخاب مى
كند. بنابرد رسى خوشى، معلم كتاب درخى از نظام
هاى آموزدر بر

ند،ش تهيه مى
شوش و پرورت آموزارسط وزكز و توان به طور متمرسى در ايرگزيند. اما از آن
جا كه كتاب
هاى درد، برنظر دارهايى كه درو معيار
اينددى كه در تمام سال تحصيلى در فـران فرى، معلم به
عنوكزچند در چنين سيستم متمرد؛ هرا ندارمعلم دغدغه
ى انتخاب كتاب مناسـب ر

دد عملكرلفان كتاب
ها مايل
اند در مورا كه مؤى آن
چه راقع، وفعال باشد. در وف
كننده
ى غيراند مصرد، نمى
توكت دارى شرياددهى ـ يادگير
ش
ها و تكنيك
هـاىار دهد تا از سويـى، رود ارزيابى قـرا موراند كتاب
هـا رد مشاهده مى
كند. پس مى
تـوكتاب بدانند، در كلاس
هـاى خـو

ى و تأليS كتـبنامه
ريزسى به «دفتر بـرضعيت كتاب
هـاى درد واى بهبـود مناسبى برخـورى ديگر، بازس بيابد و از سـوائه دراى ارمناسبى بـر
اى نيل به اين هدف، محقق با استفادهاحى و تدوين كنند. برا طرى رانند، كتاب
هاى بهترلفان از اين طريق مى
توا كه مؤائه دهد. چرسى» اردر

ت كتاب)، نقاط ضعS و قو٢٠٠١ (سياسلس مورد در كتاب جوسى موش
يابى كتاب
هاى درهاى ارزسى (چك
ليست) معيارارست واز فهر
ده است.سى كرا برر ر٢ و ١زبان پيش
دانشگاهى 

احى و تدوين كتابك مفاهيم، طراندن و درسى، خوسى، ارزيابى كتاب دركتاب دره�ها:اژكليد�و

Abstract
In Iran, textbooks are prepared by the Ministry of Education; however, this doesn't mean that teachers

should be passive in their career, they can evaluate the book and find the most suitable techniques to
teach in the classroom and at the same time they can provide feedback to the Ministry of Education so
as to improve the textbooks. This article attempts to evaluate the Pre-University English Textbook
which has been taught for three years so far. Although this book is something different from and quite
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has contaminated the teaching materials.
Also, as far as teaching methods and

assessments are concerned most of teachers and
language practitioners still resort to traditional
strategies of teaching passages for reading
comprehension. By virtue of the acquired results
in this study and the researchers’ class
observations, educational authorties are required
to train language instructors so that they might be
able to avail themselves of cognitive strategies in
their reading comprehension classes. Moreover,
regarding language teaching and assessment the
sex of learners is usually neglected in language
textbooks and classrooms environments. The
authorities of language teaching and learning are
required to incorporate certain methodologies
according to the sex of learners to facilitate the
development of language teaching and learning.
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subjects and the methods of teaching on their
performance on the post-test was rejected, and it
could be claimed that there was a significant
interaction between the two variables.

Phase Two
A two-way ANOVA was run to investigate the

effects of the gender of the subjects, their
proficiency level and the interaction between these
two variables on the performance of the subjects
on the post-test.

Based on the gained results it could be
concluded that there was a significant difference
between the female and male subjects' mean scores
on the post-test.

Thus, the null-hypothesis as there is no
significant effect of the gender of the subjects on
their performance on the post-test was rejected,
and it could be claimed that the gender variable
had a significant effect on the performance of the
subjects on the post-test. The famale students
performed better than the male subjects on the
post-test.

Accordingly, the null-hypothesis as there is no
significant effect of the proficiency levels on the
performance of the subjects on the post-test was
supported, and it could be claimed that the
proficiency levels did not have any significant
effect on the performance of the subjects on the
post-test.

The results also indicated that the gender of
the subjects had a significant effect on their
performance on the post-test only. The proficiency
level did not have a significant effect and at all
three proficiency levels the female subjects
performed better than the male subjects.

Hence, the null-hypothesis as there is no
significant interaction between the gender of the
subjects and their proficiency levels on the post-
test was supported, and it could be claimed that
there was not any significant interaction between

the two variables.

Phase Three
Phase three dealt with the qualitative

investigation of the study. In this phase the
researchers availed himself of a closed ended
questionnaire to elicit the needed data. The
analytical procedures appear hereunder.

Table 1: Distribution of Choices Made by Female and Male Subjects.
GENDER*CHOICES CROSSTABULATION

Total

904

100.0%

899

100.0%

1803

100.0%

Choices

Never

19

2.1%

89

9.9%

108

6.0%

Seldom

92

10.2%

156

17.4%

248

13.8%

Sometimes

178

19.7%

222

24.7%

400

22.2%

Often

266

29.4%

241

26.8%

507

28.1%

Always

349

38.6%

191

21.2%

540

30.0%

Count

% within

Gender

Count

% within

Gender

Count

% within

Gender

Female

Male

Gender

Total

Thus, the null-hypothesis as there is no
meaningful relationship between the gender of the
subjects and the answers given to the questionnaire
was rejected, and it could be concluded that male
and female subjects had answered the items on
the questionnaire differently.

Conclusion and Pedagogical Implications
The prominent pedagogical implications in this

research correspond with what the following
scholar believes in.

Wood (1996, p. 76) is persuaded that guidelines
for good practice in schools should not focus on
discriminating between boys and girls, i. e.
offering actual as well as formal equality of
opportunity. Accordingly, the problems of equity
and equality toward different sexes and their
specific cognitive abilities have remarkably been
ignored in the  prevalent educational curriculums.
The bias and unfairness toward one of the sexes
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subjected to sundry types of questions based on
their reading passaged so that the researchers
might almost gain the reading comprehension
ability of the subjects.

In phase three of this research the researchers
distributed a cognitive questionnaire to 60 male
and female senior students-30 males and 30
females-majoring in teaching English at the
Islamic Azad University of Garmsar to illuminate
the difference between these two sexes while
answering the questions.

Data Collection and Data Analysis
Phase One

Following an ANOVA test it was unraveled that
the four groups were homogeneous in terms of
their language proficiency prior to the
administration of the treatments.

Next, a two-way ANOVA was run to investigate
the effects of the gender of the subjects, the
teaching methods of reading and the interaction
between these two variables on the performance
of the subjects on the post-test.

Based on the results it could be concluded that
there was not any significant difference between
the female and male subjects' mean scores on the
post-test. The mean scores for the female and male

students were 69.31 and 67.65, respectively.
Thus, the null-hypothesis as there is no

significant effect of the gender of the subjects on
their performance on the post-test was supported,
and it could be claimed that the gender variable
did not have any significant effect on the
performance of the subjects on the post-test.

Based on the F-observed value the null-
hypothesis as there is no significant effect of the
method of teaching on the performance of the
subjects on the post-test was supported, and it
could be claimed that the methods of teaching did
not have any significant effect on the performance
of the subjects on the post-test.

However, the F-observed value for the
interaction between the gender of the subjects and
the teaching methods on the performance of the
subjects on the post-test indicated that the
traditional and cognitive methods had significant
effect on the performance of the female subjects
only. The traditional method decreased the female
subjects' performance, while the cognitive method
increased their performance. However, the two
methods were of almost equal importance for the
male subjects.

Thus, the null-hypothesis as there is no
significant interaction between the gender of the
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Method
Subjects

In order to investigate the first, and the second
null hypotheses forming the phase one of this
study, 120 Iranian male and female students- 60
males and 60 females- between 19 and 25 years
of age served as subjects. They were enrolled in a
general English course at the Islamic Azad
University, Shahr-e-Ray branch. These subjects
were categorized in four separate classes-two 30-
male student classes and two 30-female student
classes. So, each class included almost the same
number of male and female participants.

On the other hand, to investigate the third, the
fourth, the fifth null hypotheses and to observe
the pertinent findings 400 Iranian students
volunteered to take part in this phase of study. They
were about 20 to 25 years of age and were all
studying at the B.A level majoring in English
translation-juniors and seniors-at the Islamic Azad
University, Varamin branch. The researchers
needed about 180 subjects but in order to obviate
the experimental mortality he decided to randomly
select 200 subjects. This was called phase two of
this study.

In Phase three of this study 60 male and female
Iranian students-30 males and 30 females-were
invited to answer the items of a questionnaire.
These students were all seniors studying at B.A
level majoring in teaching English. Their age range
stood between 20 to 30 years of age and were
studying at the Islamic Azad University, Garmsar
branch.

Instrumentation
The instruments of this research study were as

follows:
A. The instruments of the first phase were:
1. Sixteen intermediate piloted reading passages

with the level of difficulty determined through
the Fog index model.

B. The instruments of the second phase were:
1. Nelson Standard Reading Test version (c), 1977
2. TOEFL Reading Test (Sharpe, 1989)
3. Sixteen elementary reading passages, sixteen

intermediate reading passages, and sixteen
advanced reading passages.

The level of difficulty of all the reading    passages
were determined through Fog index model. On
the other hand, these passages were all piloted on
the subjects with similar characteristics in order
to remove the malfunctioning points and stabilize
the proper ones.

C. The researchers used a cognitive based
questionnaire entailing thirty closed form items
on the Likert scale involving five rating scales:
always, often, sometimes, rarely, and never. The
items were constructed based on Oxford and
O’Malley’s recommendations on cognitive
strategies of reading (Oxford, 1990), (O’Malley,
1990).

Procedures
By the virtue of phase one of the study the

researchers aimed to know whether the readers
would show the same reaction while answering
the questions after being exposed to the two rival
treatments of reading approaches-cognitive
strategies versus traditional strategies-or not.

In phase two of this study the junior and senior
students studying English translation had been
invited.

After designating six groups based on their
determined levels, the researchers prepared 16
reading passages for the high-level readers and
16 reading passages for the medium-level readers
and 16 reading passages for the low-level readers
through Fog index model recommended by
(Farhady et al., 1994).

All these subjects were taught the passages
through cognitive strategies of reading. It is
noteworthy to mention that the six groups were
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foreign language learners want to be able to read
for information, pleasure, their careers, and study
purposes.

Harmer (1998, p. 68) and Jacobs (1997, p. 25)
hold that reading is useful for other purposes too:
any exposure to reading is a good thing for
language students. At the very least, some of the
language sticks in their minds as part of the process
of language acquisition, and, if the reading text is
especially interesting and engaging, acquisition is
likely to be even more successful.

Celce-Murcia (2001, p. 154) stipulates that
various models and theories explain what is
involved when we read. She also postulates that
current researches generally view reading as an
interactive, sociocognitive process.

Statement of the Problem
Ary (1996, p. 13) holds that the issue of

teaching reading is one which has puzzled
educational language practitioners for many years.
Some teachers still use the old traditional
approaches to teach reading passages. Some other
teachers, who are familiar with new developments
in educational psychology, try to employ cognitive
approaches and strategies in teaching this skill.
On the other hand, most teachers are not aware of
the reality that males and females are cognitively
different and they are likely to show different
reactions to the reading passages. By and large,
these teachers adhere to the traditional approaches
of teaching reading passages paying no attention
to the difference between males and females from
a cognitive point of view. So, this study aims to
investigate this hotly debated topic in the domain
of foreign language learning and teaching.

Statement of the Hypotheses

In order to investigate the aforementioned issue
and to arrive at logical conclusions the following

quantitative hypotheses were developed:
1. There is no significant difference between

traditional strategies and cognitive strategies
in reading comprehension when sex is
concerned.

2. There is no interaction between sex and method
of teaching on the achievement of reading
comprehension.

3. There is no significant difference in the amount
of comprehension of reading passages between
elementary male/ female readers when they
employ cognitive strategies.

4. There is no significant difference in the amount
of comprehension of reading passages between
intermediate male / female readers when they
employ cognitive strategies.

5. There is no significant difference in the amount
of comprehension of reading passages between
advanced male / female readers when they
employ cognitive strategies.

In order to complete our investigations the
following qualitative hypothesis was also
developed:
6. There is no significant difference between

advanced male / female readers’ answers when
they are exposed to a questionnaire based on
cognitive strategies.

Significance of the Study
In conducting this study the researchers’ aimed

to ameliorate and improve the language teaching
environment through the following contributions:

First, language teachers should beware of
traditional strategies of teaching the reading
comprehension passages. Second, language
teachers should get enough training on the
cognitive strategies of teaching the reading
comprehension passages and endeavor to employ
these strategies in their classes. Third, they are
expected to distinguish the discrepancy between
the males and females’ cognitive abilities.
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حله
ىفته در مراندن پيشرس
خوات درم، نمرحله
ى دون در مرل، دو تست تافل و نلسوحله
ى اوه
هاى زبان پيش
دانشگاهى در مربر مبناى نمر
سش
نامه
ىم، توزيع پرل و دواحل اودهاى شناختى در مراهبرش
هاى سنتى و استفـاده از رد
شده از طريق رو متن استاندار١٦م، تدريس سو

طه نتايج زيرى مربوى مناسب و انجام عمليات آمـارش
هاى آمارم، و استفاده از روحله
ى سودهاى شناختى در مـراهبراساس رتدوين
شده بر
به
دست آمد:

ك مفاهيماى درن براندن متوش
هاى تدريس و خوش زبان انگليسى و روشته
ى آموزانى رى بين جنسيت دانشجويان ايرتباط معنى
دار. ار١
د مى
جويند.د سودهاى شناختى در اين موراهبرم شد كه دانشجويان دختر، بهتر و بيشتر از رد و معلود دارجوو

انفته، دخترد و در هر سه سطح مقدماتى، ميانه و پيشرد ندارجوى بين جنسيت دانشجويان و سطح تحصيلى آن
ها وتباط معنى
دار. ار٢
ن استفاده مى
كنند.ك مفاهيم متواى دردهاى شناختى براهبربيشتر و بهتر از ر

سه
ها و دانشگاه
هاىك مفاهيم در مدراى درن برش متوضعيت آموزد وا به
منظور بهبوى
هاى زير ران نتيجه
گيرجه به مطالب مذكور مى
توبا تو
سان بايد:ش
يابى، مدرك مفاهيم و ارزاى درن برش متود آموزفت. در موران به
كار گراير
گاه باشند.ان آان و دخترت
هاى شناختى بين پسر از تفاو●
ا ببينند.م رش
هاى لازد، آموزدهاى شناختى در تدريس خواهبراى استفاده از ر بر●
ار دهند.شى در اختيار دانشجويان پسر و دختر قرا در محيط
هاى آموزى رصت
هاى مساو فر●

دهاى شناختىاهبرجى، رى زبان خارانايى شناختى
ـ يادگيرش
هاى سنتى، تو روه�ها:اژكليد و

Abstract
Reading is an important skill and it receives a special focus in many second or foreign language

teaching situations. Obviously, there are two problems in teaching reading skill in educational centers
in Iran: 1) most teachers still employ traditional methods in teaching this skill; 2) teachers are not
aware of the differences between their male and female students’ cognitive abilities that play an
indispensable role in their reading comprehension. Thus, the present study aimed at: 1) investigating
the differences between the traditional method and the cognitive strategies of teaching reading
comprehension passages to Iranian EFL students; 2) investigating the differences between males and
females’ cognitive abilities that have a crucial impact on their reading comprehension in Iran’s EFL
environments; 3) investigating the difference between the Iranian EFL male and female students’
cognitive abilities in reading comprehension in three grades-that is, elementary, intermediate, and
advanced.

Statistical analyses revealed that: 1) female students employed the cognitive strategies of reading
much more than their male peers in the process of reading. 2) female students employed the cognitive
strategies of reading more than the males in all the three levels. 3) the female students used the cognitive
strategies before, while, and after reading process remarkably more than the male students.

By and large, the acquired conclusions indicate that substantial and fundamental changes are
indispensable in the language teaching and learning environments, in general, and opening new doors
to the cognitive strategies of reading passages is taken for granted, in particular.
Key words: cognitive abilities, cognitive strategies, EFL (English as a foreign language), traditional

strategies.

Introduction
Renandya (2002, p. 273) postulates that reading

receives a special focus in many second or foreign
language teaching situations. There are a number
of reasons for this issue. For example, many
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