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BSINCT test scores place us an wng California’s
emier pubhic school districts,” says Adora
sher, "And we are recognited for leadership
the innovative application of |'-'1-"F-'IJ|'-'F;|- to
rich student learning. After looking extensively

=velopment technologies, we chose PD 360
rict is now fully trained and about to
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Lour fiest tull year. We fully expect our Teport

We thank Adora for giving us a chance 1o

help ever ybody—teachers, students. and
administrators—dream big. PD 360 s the
worlt's largest community of venfied educators
With the most experis, the broadeost range of
Topics and the most classroom oxamples. We
nvite you to see for yourself. Your first 30 days
N wonderiand, with our powerhouse PD 360
lechnology—rtull and unrestricted —is lres, Lat
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CLOSING THE GAP
HAS NEVER BEEN EASIER

LITERACY NAVIGATOR®

Literacy Navigator is a supplemental program
designed for students in grades 4-10 who
are reading on or near grade level. The

program can be used as an intervention for
students who struggle with content-area
reading. Literacy Navigator supports the
Common Core State Standards' requirements
that students read materials of increasing
text complexity and become proficient in
reading informational texts.

MATHEMATICS NAVIGATOR ©

Mathematics Navigator is a modular supplementary

intervention program for grades 2-10 that fills in
the gaps in students’ understanding, clears up
misconceptions about key concef ts, and builds
skills so that students can be successful in
mathematics. Student editions in Spanish are

et O
available for elementary modules.

Available for purchase with SIG, ARRA, Title | and IDEA funding ’%

www.americaschoice.org | info@americaschoice.org | 877.530.2716 AMERICA'S
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Change your life.
Change the world.

S hiether vouw are lookimg w become o teacher lar the lirst

D WirLL 1| ||L1' 10 Take your ea MmnNg carcer o the

Tt level v D OIMg a4 master e hei I'Wil's

Education  programs  will  provide  vou  with  the

knowledpe aod skills required o help change the world
by changing the lives of the children vou teach

* Master of Education (M. Ed.: IN. OH. and online) lNDiANA
Educational Specialist Degree (IN)°
Fransition 1o Teaching (IN and online) WES LEYAN
Principal Licensure Program (IN)*
Carcer Builders lor Educarors (online )* UNIVERSITY
Prolessional Development (IN and O11)
EDUCATION CENTERS
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stale of I

Online/Indiana/Ohio
Indiana Weslevan University is regarded as one ol the
nation’s premicr adult education colleges. We earned that
reputation by recognizing the needs of adult learners

We know vou have other responsibilines, and tha

Classes are forming now. Call today.

continuing vour education has to lit into on already busy

schedule. We unclerstand, and we'vie \ll".. lopedd DTOETANS

1o aecommaodate vou . . Bﬁﬁ'IWU"q"‘YOU
Programs can be complewed in 12-23 months indwes_Edu

¢ hoice of online or classroom option for
many progrims

Register once with no w aiting in line

Books and materials are delivered 1o vou and
inmeluded in program cost
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Great teachers
are leaders,

inside and out.

We recognize that in today’s complex school communities, your role extends beyond the classroom. That’s why
the University of Phoenix created its program for experienced
educators like you.

As the next generation of Curriculum and Instruction, this program offers you the opportunity to become a more
successful leader in your classroom, an effective peer mentor, a partner with school administration and an advocate
in your community.

= BETTER EDUCATORS

University of Phoenix To find out more call 866-344-7338, or visit us online at
College of Education | phoenix.edu/teacherleadership to see a video about the program.




Perspectives

Teacher Effectiveness: Getting the Whole Picture

1o lamily reunion this past

[all. | asked some o my rela-

fives o tell me about their most
elfecuive tewher. From the chemist in
the famaly, | heard about Viva Craig. a
Latin teacher who greeted her students
Salve” when she met thiem in

with ailve

the hallway “she was active in the Clas-
sical League, and she konew her subject
well . Dearned more English i thae
Latin class than [ did in all my Enghish
classes.” he said

The nurse in the Gamily
recalled Fomily Huber, who
tanght her cliss fundamental
hispital skills, e making
beds with miered comers
and the proper echnigues
for enving shots and hack
Tl & \.l:lli‘.l\"ll\.ll'l L L |!l-.'|'
must notable qualiy. “She
knew everyone personally,
anncd she wanted everybody 1o love
MUTsIng

[he CPA's lavorine was Sister Man
Rayrald, u chemisiry weacher. “She pulled
[l N |-\.Id,"lL|||.,||[| d 0N l,"|'|| "]1!: =l
thut | odicln't understand. She knew wha

el

et needed. She made me enjoy
wrsiry, And she slipped i lew of us
m fettmg us know we had made the
Mol Honor Sowcety
temingt toomy Lnmily's impressions
tive wachers, T have o conelude
thuat maest of us know ellective leaching
whien we experience it Caring, enthu
siastm for the subjedt, getimg the best out
ol studem s—those are the hallmerks we
former students remember
Bt thas imuiuve recognition of

ellective teaching s not enough o

irtlormi policymakers, teacher educanors

and those whe must hire and evaluate
i T hey ask mor \.I-""I'.|'|'|.\. 4t
questions. Which high-leverage practices
cottstenthy lead o student |1il,"‘.1'||'.'.'||f

I they work lor all studentst Can

we teach the requisite personal charag
tenistics, the best strategies, and the nght
atttudes o aspinng candidares? Can we
measure the tangible and mtangible gual
ities of elfectiveness? And whan policies
would best nunure teacher talem?

Chur authors i this issue address thiese
guestions and more. We start with one ol
the most recemt policy issues. the call for
meastirnge “eacher ellectiveness ™ Coau
thors of a new report from the Council of
Chief State School Otficers,
Circe Stumbo and Peter
MoWalters (p. 10}, beliwewve
that the growmg reliance on
student outvoimes-—imstead
ol years of expericnce and
advanced degrees—io
determine teacher elleg
tiveness holds pronuse o
ushering in a new i ol pro
[esstonalism lor educinors

But they also enumerate the challenges
ol movang in thas divection: Studem
assessment data have ther looits, and
muny subjects are yer uniested. Mosi
teacher evaluamors have not been trinned
o analyze teaching in this way, and
relying on student oulcomes as indi-
citors of eflectiveness oo often Lails e
take o consideration studem differ
enees, working conditions, and group
accountability. Finally, the new measures
st also take imto account thar weacher
influence goes fnr bevond student aca-
demie performance. Teachers also loster
students’ motivition, persevenine
and citizenship. To really support good
teachers, any new evalumtion system
miust consider the whole piciure

Vivien Stewant (p. 160 ollers a lasa
mating glimpse at what countnes around
the wirld have already done to address
||||.'-q -._.ll!l'.|l|t KILILs ”11.' “'l.llld Class
vELEINS o ||||.I.|'LI|11:'|: p'll.'i'l.,irl”.ﬁ -1”-'.!
SUPPOTHITE v sl teachers range from

hoghly sclective leacher preparation jao

eratas 10 Finland, to mnovative recruting
praictives me England, lrooy imvestinent in
meannghul professional development in
Japsant s Simggaporie. o evaluation thay
involves extensive principal and wacher
conversations aboul student progess in
Canacly These countries sophisticited,
miulidaceted policies have paid ol ot
ainly i Boosting student learning b
alsa e makimg weachung . highly sought-
.illl I owargen chunee

Bl our authors itk policy,
huvwever. Moy of them give us their
prrsonal and professional views ol what
it takes o be gpood wowacling. Whether
thi W wall Lo L I.LIHI-IL'.I.\.I| wahte
knowledpe Tughe leverage practices, a
traewaork lor teachimg waching in
vomtest, or deliberate stratemes, they
revedl that the act ol teaclung requires
idividuals o continually strive 1o
unprove ata plethora ol skills  No
it b gonadd i Jesson s, we can
alwarys ke it better, Charlotie Dan
I1.'|‘u IR P 13 -,,r_n,,-

Colummnist Brvan Goodwin (p 791
punts the rescarch abow wacher effec
Liveniess i context. Alwer loaking w
the tcastires that matter most—like
coiitive abiliny, wdveguate kinowledge
of content, and koo ledge ol how
to e he—and those than matter less
but sull patter —hke expericnoe and
advaneed traming—he concludes that

pond teachers do nor necessanly it once
TATRIM

| s wlhion iwasue teacher elle
tiveness have a dithicult pob ahead ol
them. but not as dillicult as the job ol
teaching isell The e will always be those
precious intangibles to msert into the

Ia: -
1..1.’1."_“!. Stherer

TR 1 7

rubyrc
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DoubleTake

Research Alert

Fewer Hours, Fewer Results?

WIE SCNOOLS TMProstm the delivery ol chisabihitie =) meTeer md Enghs

weacher prolessional development? Yes language learners (27 percent)

and no, according to a recent repor o Preferred prolessional development
from the Stanford Center lor I topies remaimed the saume Irom 2004

lid

anity Policy in Education and thi oy 2008, with teachers citing lour area

Mattonal Stall 1 { Coohtr s st essential contem knowledee
titled Professional Deve lopment in thy Classroom managerment, students with
United States: Trends und Challenyes spectnl necds, and technology
Here are some hindings [he report raised the issue ol th
m Nearly 75 percent of begimning intensity ol professional development
wchers partoipate in induction pro that is. the number ol hours tha

grams, and 80 percent report having a ieachers recen

mivrtor. A sigmibicantly lower percentag topne. The aw
ol pecichers m high-poveny, high i i
I AreE e e AR BTN n
munority schools n frar st h SUppors of compiate s, and teaching of English
.| ers received fewer hours lar e fearmers and specil edocation vl 3] (|
- ; i ; " it lor prolessional deselopment 1
vl ol vl elevi upiment in 2008 udent . AINVEATIMIE LS 10 L N
mMing athear 1ol el have signiflcant elfects on studem
Lhan : b in reading instruction A et b L A i
| locused on the beast elfective moddiel 1 Jchlevement, teachivrs need ot leaasy 4
CIASSROOTT e ment, USINE Lom !
prol atl [ - 1 Ours on a given topic and at least I
puLers o Ll 5 | S i e h ' r
! WIPS LHAL FESCaien SUgEesis an hours in math and science
® wo-th 1 ieacners reporied bk e inlluence pra :
- J = = .Il-"l S I\u (UL I O T |
structured opportunites lor collabo v emen JUR 3
| sares: Trends and Challenees. by Ruth

ration, but nme spent in collaboration ; " 1 . 3 i
| ieachers reporied cNgaging in ar hung Wei, Linda Darling-Hammor

LVETT .|I'II]'-. .' ' h 'III*-|.||_|I'.'.|||

iverage ol 44 hours of prolessional and 'rank Adamson, 5 available a
m Fewer than one-hall of wachers 1 ] W] 1
| cli volopment ciurng e Previow 12 www sl orgfnews S IN study
reported ; ess o prolessional devel :

aprment on teaching students with

An End to Wild and Wacky
In the Unued Kimgdom. Brinish Edacation NANCe Hely e sCnoods than most other
soctetary Michael Gove ) ntly exhorted develope has also witni | 1 serion

teachers 1o |.|.|l'|| a CCOMIT ise TS TLATT o ulypects. The numiber ol studemt

MR W leaching and LAWY TNOm ichieving pood resulis on thy .'5.:_|!.___|:l T
what he cal wild and wacky™ peda Education in five core subjects has dechined 1o 15 percem
evitical mwethods that lave distracted schoo n the st wWer [he past lour Years, Whereas the nus wher taka
natesud, teachers should teacl idemic subjects ngorously ional qualifications has skyrocketed. Gove blames thi
idd insist on stnct standards of behavior 5 ol uniforms are  cumstance on the Labor Panty's deasion o give non
Uso ieh on s list guakincanons eqgual value in sct | ranking
Gawe's Comments come on the heels of a recent BBC docu he asserts thar this move encourages schools 1o have
mentiary thae suggests that Britain has a larger gap in perlor ! ke easicr rather tha re chally



Numbers of Note

1,080

The average number
of hours per year that
U.5. educators teach in
primary school.

4 4 The number

of hours of professional
development that

U.5. teachers reported
experiencing "in the last
12 months."”

Relevant Reads

How Teachers Become Leaders:
Learning from Practice and
Research by Ann Lieberman and
Linda D. Friedrich (Teachers College
Press, 2010)

What ¢hallenges dio wachers lace
when they assume leadership roles in
their schools and
distncts? Lieherman
and Friednich
explored this
guestion by asking
teacher leaders to
write a vigneite
abouwt what they
luwe leamed from
their leadership
expenence The 14 educators who

el T rsonol stories in this col-
lew vy include a teacher who found

I ber new role s assistant principal

toll lrom her colleagues, a

Hieracy direcror whe discovered the
Al of teacher collaboration, and
vdistrictwade stall developer turmed
lneracy coach mrned 3rd grade
teacher who discovered that each role
crubiled her to exert a different kind

803

The average number

of hours per year that educators
in all OECD nations teach in
primary school.

1 00+ The number of

hours each year of professional
development required of—and
provided to—teachers in the
Metherlands, Sweden, Singapore,
and other high-achieving countries.

Only Online

A Lifeline—and More

Sourc Urgamisation for Economi
Coopermtion and Development (2007
Faducaettom an a Clance 2007 OECD
Indicators. Pans. Author

sowrce: W, R G, Darling-Hammond

L., & Adamson, F. (20000 Professicrml
Development in the Unbted Stares Lrends and
Challenges. Dallas, TX NSDO

Ever wished vou could ask an accomplished
teacher for help ereating lessons, setting up
vour clissroom, or handling a tough twaching

dilemma? You've got o helpline now—at the
Feachers Network website (www teachers
network org)

e helpline (hirpdteachesnetwork. orgfaboutus/web_mentors him) con-
nects visitors to teachers with expertise in areas ranging [rom using new midi
1o adjustmge mstrucuon lor linguage learners Visitors can not only access lesson
plans, activities, and articles that these “web mentor” weachers have posied relued 1o
their specialties, but also e-mail a practice-based question toa web mentor teacher
and expect a response within 72 hours, There's also a New York City Teachers
Helpline thar connecis o teacher mentars working in New York Cily schools

While vou're there, take a look a

w Teachers om Teaching, an 18-minute documentary tha leatures imerviews with
classroom wachers around the United States. The teachers frankly disouss whm
drew them o weaching, why they stay, and what kinds ol supports and learming
opportunities they believe wachers need o remain in the e hing profession

m The Network's Teachnet project, which features o larpe database of free units
and classroom projects, Users can search 12 subject arcas—including special edu-
catlon, the ans, and health—and pull up detailed deseriptions of units or projects
created by participating teachers, grouped into elementary, middle, and high school
levels You'll find lesson plans and assignments, lists of materals needed, a review
ol the standards that the unit or project meets, tups for teaching the umi, and
teacher contact mlornmation

‘A commitment to professional leaming 15 important, not because teaching is of poor quality

and must be“hxed, but rather because teaching

is 5o hard that we can always improve it

ASCE § waww asih, oK 9



Measuring

Effectiveness:
What Will It Take?

As states look to a more active role in teacher evaluation.

they face seven major challenges.

Circe Stumbo and Peter McWalters

s Lhe dust settles [rom the lurmy of activity sur

rowincding the education stimulus packape and

the new progeams it created—such as Rac

o the Top, Investng in Innovation, and th

rovement Griiis—a clear messag

||-|-" THAECTY SMuipw |"-.|' r..l [ 'III.- o Low s o Letild |Il T

cllectivencs= tather thun teasheer cptuadiny

Fhe centerpicee federal law for K=12 education, the Els

mentary and Secondary Education Aot (ESEA), set teacher

cuadity as a mijor policy prionty when it was reawthorized as

Mo Child Left Behime (NCLBY in 2000 . Teache gucility largely

relers o how well weachers know their conternt as measurned

hy the posisecondary courses they have wken, The shilt

toward ellectiveness locuses on how well teachers |'|-|":1|'|| m

with students. Rather than measur Mg mpuits (s h oas hov

many academic degrees the weacher has or how long he or she

has been on the job), we should measure 1f

oucomes ol a

teacher's work to see how dllective the weacher is (the extent

to which the educater has met crucial studem needs, such as

increasing studem achicvement). This is analosous to the shift

v stuclent mputs Chow' niiny

Irom |1.t'.:|'|-;:_l||-_lnl.|". LTSS

a stuclent has viken, o it time”) Lo looking o outcomes

(how much the student knows and can do, or performance?
Recent Advances

".]Ihn:l:,_{_': measuring outcomes rather thin mputs his been

the expressed imention of standards-based reforms for at

least 1w decades, policy changes that make that shilt real

10 | P Liaprksnie F Deoisars 2010 7 |

Crickirng i""||' \

010

have been slow to come to Iruition, The vear 2000 -|I|'4|.l.;|

the pace of reform, The new atention e effectiveness s n
bvious in the call lor improving teacher evaluation. Altho

evitluation has trachiniemally: been o local sesponsibility, fedh

PIPHATRITS PR e calbinge lor stites 1o regpiine evaluation

systems that include specific mensures of teacher ellectivenes
such s studem achievemem dan

oo example, section CINC2 W00 of the Race 1o th Top ap) |
sation (U5 Department of Education, 2000 asks states Lo
desipn and implement rigorous, transparent, and i

ation systems for wachers and principals tha dillerent
ke (it

= A stienihoam

ellectiveness using multiple rating categories that

account data on student growih lacton

b 34) Although there is no clear delininon of “sigmibicar

soume of the wining Race o the Top simes ser the weigha

of student perlformance al 5O percent or more ol o peache

evaluanon scon

{

[he locus on wacher ellectiveness does nol end

ATyt The

15 lund programs wlmimistration's

Reform (LS, Depanment of Education, 2000 Livs

posals as Congress engiges inits periodic reviey E=l
e calling one states and (i I5 b by :"i' i in L
f il tencher and pringip Ll b i Wi
wlentify elfective and highly effective eachers and gl
1he ha | stuglem growil | il

Throueh FSEA, the ellectin

EIISS ST o] I






Seven Challenges Ahead rtely rellect the auality af instruction spedid
Propo dals lor change in the way we evaluals cally prowided to promote stucdenl ISEETY

teachers are parvculariy |-'|I-l|,ff. when 1eacher what 1s being assessed

evaluation s connected o high-stakes di Unforunately, oo many standardized
sions such ws el |-|ll|||-".|-.lI| FCIERON I, wbl EXams oo nol S Tl whicihi
compensatie As part of each weacher's reaular instruction had an elfect on the student’s §
evaluation, some districts already look al formance. With this kind of assertion waiting

student test score data that demonstzite how n the wings, educators are likely 1o challeng
much studenis advanced while working witl the wse of summative statewide standardized
hat teacher (value-added data). However, di exams in-high-sukes evaly
teicts tend o use that mlormation o determimng

thungs like a teacher's professional development  Challenge 2: Many Untested Subjects

meed The most obyiow hlem associied with

When Wi ;;.:.I.. ..I‘ I-I I :: :._III ..!_.II-: :IIII:”I__ I :I,...E:I_' . I

o her or his job, they heighten the demand lor test seores o teachers who teach uniest
dEEISIUﬂS NCASUTres I-I teacher periormuinge thal are vali jeCts. BEvery st wlministers Enghish lan
. reliable, eredible, Lair, and legally delensibl rts and mathemtics tests in g

hﬂ\\'B highﬂf- Ys slates move to ke a more active role in well as once i high schix .fl=.-w ..-I}..x .~:

teacher evaluation, they tace major challeng ¥ n high schoal ar ; i
StﬂkES in meeting this demand, These challenges rse Further, although many states admimster
] . guestions that range from the psychometn LESES 1N SCIen ndd socinl studies, they are

- qUEnGES. of creating valid and reliable measures ol ellec not administered at every grade level and m

Challenge 1: The Limits We can see how these dilliculties play oul

thE dEI’l‘IﬂI’Id of Student Assessment X il we look g a student ina taditional junio

B sophisticated value-ad led modeling— high school, Last year, Jacob, the son ol on
fﬂr ‘H’ﬂlld ustng studem assessment data, adjusted lor ol the authors, was a 7th grader, His Lvorit
somme student and school churactensuo 1 class was Global Studies. In Vth orade, siu

mEﬂsurES determine how much growth i student porion dents are required 1o ke two full-year s

mance oecurred with a particular reacher—is in literncy and language arts and just o
Uf tEﬂﬂhEr relatively untested as a high-stakes measur Global Siudies course [or one trimester. Tha
is demonsteated by the controversy that aros lowa Tests of Basic Skills (ITBSY cover socin
peﬂormance- _-_|||_:| |h| Lis Ang lis FImtes |.-|. asee] valu | :|:| 5. However, as 1 ITBS wiehsil Ll
.||!||-'|.' ssessITent data by teacher Lsee |Zf|_'- I ontent ol he |soncial stucies | LIS SETET
projects lanmes comAvalue-added?). According is taken {rom the areas ol geography. histor
1o highly regarded testing experts, the evi- government, cconomics, sociology, and th
dene SLUP TR i the validity and hability ol n AL Ii 1 | (RIL] i
alui .u|;|,-u,'..|.! N | !III'.' results s weak enough n.d Is It e nable to believe that [a s
that such resulis should not vet be used ps the Cilobal Studies teacher, with just 60 davs witl
ajor measure of weacher eflectiveness Hakot cach child, st Is a chance al preparing siu
al :"'l"" denls Lo sSUCCeddl ":I"-Ill\.ll 1 e Ne Rl exain
Symilarly, testing experts such as W James what exteni wobh's scores on the |
Popham and members ol the Comim UANALR] Tagngd [t | Al i ) Lt T il his teacher T
Instructionall W PPOITIVE ASSESSITICNL ArgLy L 15 possibie | viind aliermonive
that the types ol standurdized exams us d i e that ca i
most vidue-added assessment sy It [ ! W
TislrUCHion sensitive.” Popham (200 choice standardized exams, such h
defines “instructional sensitivity” d4s “the degriee National Wrting Proe
to which studenis’ perlormances on a tesl avcu competitions 1o judie senior IF iy




projects lor graduation. Some states

(such us Vermom, Maine, Rhode Island,

and Nebruskad and high-performing
countres (such as Finland) are engaged
i thus work, but iis both complated
and expensive

Il we are using such student per-
formances lor high-stakes decision
making, we will need to make sure tha
the determimanons are vahd (tha we

measune what We mean to measure)

and reliable (than the measure wall vield
the s resulls om repreated thals), For
the arts, phvsteal education, and other
untested subyjeas, the development of
suich measures of studem perlormance
huts vt o be completed

[he ledural Race to the Top program
acknowledged this challenge 1n bhoth
the state and assessment consortium
grants, it provided funding than could

be used 1o improve the type and guality

of assessments. SUll, this s a massive
underking.

Challenge 3: Quality of Evaluators

A scan of the Ineratume on teacher
evaluation demonsirates that weachers
do not routinely and consistemly
TRV I-'.'ll.lh['lu evaluanons ""I"'l-'i'l'-ll
studics examine dehciencies in admin-
tstrators ability to condudt guality
evaluatms (sewv Brandt, Mathers, Oliva,

Brown-Sims, & Hess, 2007, Danielson
& MeGreal, 2000: Linle, Goe, &
Bell, 2009)

Lack of evaluator traning 1s a threat
1o the reliability of the evaluation and
obgecovity ol the resulis. An untrained
observer may introduce bias o ohser-
vations, the observer’s expeciations of a
teacher may influence the observation 1o
a greater degree than the actual weacher
Behaviors displaved (Mups, 2006)
Researchers at the National Compre-
hensive Center for Teacher Quality
(Lattle e al., 2009) lound thae a “reliable
classroom observation protocol may
be wildly Inasccurate or inconsistent in
the hands of an untrained evaluator”

(p 21}

However, distnicts rarely regiire
evaluators w be tramed. Only 8 percent
of the distnets i study of midwesiern
districts had written documentation
detailing requirements for trining
eviluators (Brandt et al., 2007, Loup,
Carbang, Ellett, & Rugutt, 19961 In
many of the 12 districts examined in
the Widger Effect (Weishurg, Sexton,
Mulhern. & Keeling, 2008), evalu-
AliON LRNIng wWas i one-time endeavor
provided either when an administraor
wits new Lo the position or w hen the
district implemented a revised system ol
teacher evaluation. Inter- and inim-rater
reliabihiny 15 also inereasimgly needed
as evaluations imform high-stakes
decision making, but this has not been
developed ver (Joint Committee on
Standards for Educational Evaluation,
1994; Mathers, Oliva, & Lane, 2008,
Muijis, 2006

Recogmizing this challenge, lowa,
Minnesota, and North Carolina are
providing tramng for evaluators, bu
lew other states have taken up a similar
mantle. We predict that evaluaor
training will become a priority for many

shillcs.

Challenge 4: Individual Versus
Team-Based Accountability
lt's diflicult to suribite student perlor-

mance 1o a specific teacher in secondary
school or in vinual programs because
students in these environments have
multiple teachers daly. But evenin
clementary school, which traditenally
assigns studems o one weacher only,
students who need additional leaming
supports might work with an adult in
addition to the teacher of record on
hasic skills in English linguage ans or
mathematics,

Let's look again at Jacob’s jumor
high school, which s orgamized by in-
mesters. Jacob had 11 different courses
last year, meaning 11 dilferent wachers.
All 7th graders i fus school ke two
courses in English language ans. Which
ol his two English teachers can claim
success with Jacob on the asis ol his
language ans scores on the lowa Tests
of Basic skills? Morcover, can hus Global
Stuchies teacher lay claim o success in
any of those areas—aor is social studivs
the enly test thar matters 1o her? The
lowa Testing Program states, “The
iuestions on this [social studies] test
measure objectives of the social studies
curnculum that are not measured else-
where (n the TTBS tesis” (lowa Testing
Program, n.d. ). This implics that her
instruction may have an eflect on
Jacob's scares on other tests, but it's
unclear how to discern that ellec

Trying to attnibute student perfor-
mance 1o a specihe wacher also runs
counter 1o the collahorauve way we
think abouwt eaching today. Teachers
who collectvely engage in participatory
deciston making, lesson design, data
analysis, and analysis of student work
are better able w deliver ngorous and
relevant learming lor all students and
personalize learming for individual st-
dents, The new core teaching standards
reflect this understanding, calling lor
ti";ll‘hL"I!- (L F!i.II'TII.'IFhHI.‘ .ILII'L'I.:I}' as weam
members in decision-making processes

Most teacher evaluation systems have
Iween designed 1o assess individuals, but
the collabormtve culiure envisioned by
the new core teaching standards (and

ASCD f www s h ey 13



by the admimistmton’s reanthorization
blueprint, lor that matter) will require
us 1o explore a next-generation, icam

based approach o performance review

Challenge 5: What Flse Matters?

Llp 1o now, under NCLB, teachers have
defined reacher yuality as knowing their
The Council of Chicl

atale "~|.|I||||| IMhcers (CCSS0) has

subject muatier

recently revised its model core teaching
standards, which go beyond possessing
content knowledie to incorporan
knowledge of how o weach one’s subject
matter Uor example, how o identify
students’ common msunde stondings
and help students move bevond them)
and “how o connect con €S and
use differing pe SPeCLIvES 10 erigage
learners in criticalfereanive thinking and

ilaborative problem solving related

authentic local and global 1ssues
CASS0, 2010, p. 13) Presumably
stuclents whose teachers have this set of
skills would perform well on exams

Bul even in the most strangent state
|'-u|:- v propositions, one-hall of a
aluation is based

teacher's on Crileria

other than student performance. How

a teacher helps students to becom
motivated 1o learn, persist in their work,
sirive 1o be lifelong learners, express
themselves artistically, behave civilly,
and not bully others—these factors
matler Lo parenis, *Il..'1|1'r'.1=_ and com-
munites. The Obhama administration
captures these sentimenis in its call for

a more hollstic understanding of edu
cation. States have asserted thetr interest
in citizenship education. not just college
and career readiness. And weachers proini
to any obligation w support a culture ol
learming in their school communities as
well as 1o develop their prolession. As
l|1l.' || WS O T Ih'l i '\.'.,1|||.I.1|I_I|'| Tises [
the state and federal levels, we will need
to articulate the tull range ol weacher
pracuices and student outcomes that we
want from our education svetem—and

determine how we can measure them

14 LoucAilnkal
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Challenge 6: Worlding Conditions
When developimg an approseh 1o

teacher evaluanon and i1s hph-stakes

consequences, states will need 1o con-
sider the svstems in which weachers
work, Flove teacher evaluation systems
taken into account Crcumstiinees
beyvond teachers” control? These range

fronn havin

LaCCess Lo appropriat
resiurces (such as o heated classroom)
or equipment that enhances learming
tsuch as i II|'||'H.:II1 =) W access [0 ]'IF1I||: Lo
SO COMIMILIITICS of suppon (such
as other teachers with whom to cal
laborate, behavior specialisis, and other
resource staldld, to the alisnmient of
education programs among the school
clistrict, and state

And what abow other conditions
over which teachers have little control
such as student readiness? Are siu
dents hungry or sullenng? s the school
chimate condueive to student learmning
and teacher collaboration? Research
suggests that improved wor I-.j|}+__1 condi-
tons sigribicantly inlluence n school’s
ability 1o reach achievement goals (for

Hirsch

&r Bermy, 2009), vel we have lew strong

a full summary, see Emericl

medels that accouni lor working conds

mons i eviduatinge wacher ellectiveness

2011
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Challenge 7: Engaging All Stakeholders
Leacher evaluation has primunly been

i local responsibilivy, but lederal pro
grams such as Race 1o the Top signal
ashift toward using evaluation w

meet state and lederal goals. Aligning
these multiple levels of authoriny

Lo SUpIpor the cual purposes of

| growth and

L '-.Illl.lllilll . |1=l'1|'_‘.'-|||'1:'

weountabliy—will require adjusung
the purpose. design, and mechamsis ol
cvaluation systems. 1L will also reguine
a culture of shared Ir."-| wnsibiliny ..':illl
nussion as more playvers claim o staky
in the outcomes ol wacher evaluation
and take 4 more active role in desigming
evaluation systems

Mo matter how we proceed, we
need o engage all siakeholders in rhe
discussion, Smkeholders include pro
fessional stndards boards, boards of
CXAMINCrs, |Ih'|k sS100A) organizations
membership assoctitions, unioens
boards of regents, teacher educators,
]'rlllt'*'\.wll'l.i' 1|{".1_'|.l.'l|!1_'l-~_ local sehol
hoards, and weachers and adminis-
trators. Only then can we elarily lea
sthility, mobilize interest, anticipate
and prevent barmers, and ensure higl
lclelity implementanion

What Next?
We rise these challenges not 1o sonmd
an alarm, but to suggest an agenda o
couperative research, design, devel
-HI'-rn-'r'I and assessiment ol state P
and local practices. When grounde
agrecd-on standards [or 'n‘.l\hl'l]lﬂ—
as the recently revised Interstate Tes
Assessmment and SUpport Consartiung
UnTASC) Model Core Teaching Stan
dards~—and developed in ways tha
INEICOINE [11-,' L |'|.'|“|.']"|¥_p. cited . evalu
ation can be an ellective lever lor st
and local policy

Having just completed the sl

v gl
sLae of

revising the standards S
15 NOW Lurming s atenton wo oralting
it '||I"\-l.‘|-l AL ntil COMEIILnm i 1=
teacher's career, pegged to the stan

dards, as well a5 rubrics for evaluaning



progress. An addinional goal is 1o work 1o val

F il it | %
i LELHIF] i LY TR
’ N |
idate the standards in practice. We expect these
ellons, as well as the ellorts of states already &7 Berrv. | 1w her
| sl
using the dralt standards in their teacher evalu 15 Cabaiysls |

ation pilots, will lead 1o i nigorous loundation

1.6l Diesedintion of Towed
lor a system ol leacher perlornmance ; :
] L™V n! L
1 iy 4 1 . |3 111 1
'.I'-l. TLl .!I: -.|"l oL LI assessment com I WWs Al v
mumnity W work vigorously 1o design multiple H_5-H asp
measures ol student perlormance in both tested | INArds Fducational Eva

and umiested subjects and o develop value-
added

reliability, Two assessment consortia received

SMEM systems that have ereater

lunding through Race to the Top to eneag:

ihically m this work. In additon f oL

suich as the Teacher Performance Assessment

LANSOMMIUuN—.1 I i 13 ain I

L g Aot st oo o S et Ui et attmm 0
tormance assessments and portlolio systems Evaluation i Education, T3, 203=226 i

Projects such as the Measures of Eifective

Teaching, developed by Bill and Melinda

IS most

Cantes Foundmion, an evilwning video samples

praccing teachers against validated rubrics

obvious in
the call for =
improving
teacher
evaluation.

siutcle surveys, and studemt performanc
Finully, we will need 1o learn from experts in
usiness conumumnity, who have long been
g on team-based accountability systems.

l hift the model from thi mdmidual as

Lt i mit of authority and responsibility 1o

AUON svslems that recoemze tha

ince o prolessional collabomtion, trans-
actice, rellectve ind collectiv

I v, arted poinn accountablivy. B
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‘Raising Teacher Quality |

Countries that excel in education Vivien Stewart

use a wide array of purposeful 1 scross the globie, countries are trying i

strategies to build an outstanding sttt SRS A R

teacher H'{H'k_JrIH'L't‘. mainly striving to expand access 1o ele

mentary and lower secondary education

and o ensure transmission ol basie skills: in these nativn
relormers an |' v CORCErTIedU .'.|!_i| Lhi |,;l.|:ll. il 'in_
teaching lorce than with just getting enough teachers

lassroomes. Other countries are entering the gloha
knowledge ecconomy and seeking 1o prepare thetr stu
derits with the complex, hygher-order cognitive skalls 1
cconomy demands: in these nations, the major ocus 1
strengiienig He guality and ellecuveness ol the tei bt

vorkioroe [ ‘1-:.|r||-..|'.|--: lor | CONOITIC l-.l|'-| Tl angd

Development [QECD

Contrary 1o what many people assume. o high-owili
vacher workloree 5 not the simple resalt of some 1o
il cultural re sSpect for iy hers. Rather, it reg
deliberan policy chotces. High-perlorming countr uil
their lhuman resource svstems by putimg i
Iromie: thwy concentrate on attractinge, nrepannge . amd
ocd teachers and nununng wacher lead
ent, rather than on reducinge teacher atetion and b

16 AR . presiee / Drecpvere 2010 I LY
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= E
lAfOU“d the World |
Lol
wieak teachers (Stewart, 20000 These countnes spend o along with a commitment w the prolession and (o serving
ghier propomion of their education dollar on classroom the natton's diverse students. Tramees recomnve a stipend
teachers than the Unned Stnes does. This olien reguirnes eguivalent to 60 percent ol o teachers salary while i toaning
teade-olls i rermis of class size, special services, or lacilines and commit to weachimg for o ommmume ol thiree vears (Ho
Here are some exanples ol how high-pertorming and 2001070 singapore also actively recrans ond-career candidates.,
stenfican |y IMPTOVIG NS A i -.l.|--|III|'_"l.!Z|-.!I-.I. believing their experiende 10 the world ol work isval aible 1o
cducnirs stuelents (Asin Society, 20000

I Englund. the povermment has taken steps o cuse the

Attracting and Recruiting Teachers

I I _|--|r--|||||,]|,|.-.l|'||-|'|||- |-|.:._.I|,'||I'."..I-i-"-- NInps L
WD Olher sectors or el SO0 Coninlres <uch as Finland
Fiave Townd that when they rsed the standards lor new
teachers, they incereascd the status o] weachers and acnua In #.-
Fi -.|'i.-=-.| RRIRIL _|_|!-.'||. s, An .I'||‘|1. FLant LAty ) atirc iy §
the maost able yvoung people into teaching in Finland is tha
teaching s considered an independent and respected pro
fession rather than a mere technical implementation of exter
nally mandated standards and 1ests In B i, teaching 1=
now a haghly sought-alter carcer. only one in 1O apphicanisa
gecepted into teacher preparation programs alier two rounds
e Al b @ gl W B Y e

ol --;,lu,. Lo sl ||¢ ry _'I'|I'I

Oher countres don just wan O PIRospeuTive Toachners o
pply but actively reerun teachers Singapore, lor exampls

clects pr sPeClve e lers Irom 1A OT thired of ther



China has weekly teacher
research groups that focus

m classroom imprnvement. a

us ol the profession: a sophisticaed
1

v i dampaien that recruited new
Candd 4 ledche r Awards progrms on
telewvi CNCOoUrArcment wl dllernate

routes il teaching 1o vompete with

trachitional nmiversity teacher g

PrOgnams. and Donuses or those wii
TNt iy Beseciy i ||.'."|I NCSE oML
pities, As a resull, teaching went from
the 92nd career clioice to the top career
choice withm hive vears {Barber &
“ourshed . 2007

When shortages oceur, all thes:
Lountnes || WS ON FECTiibime o ||l s
in innovative ways rather than lowernng
the standards to get more eachers
One added benelit of thas attennon 1o
recruitment and imduction is Lir lower
attrition rues among new teachers than

i the United States

Teacher Preparation

Relauvely few mtermational compar
s of teacher education have been

onducted However, we do know

it soime high-performing countries
h a< Finlland and S IMEAPOTL Frmi

ncinber o candidates acc e d

18 | sal L AR 0

huvweever, i therr approahes
LY modermzing o her
education. In China and
Finland, lor exaniply
trivchiviomal teacher pr
Fablon progranns an
accepled and valued

and adaptations an

mtade within th
exsnng mstiiutonml
Iramework LASIa Socicny
000 -.I.'.|"'.". 20
In Ontarto, Caricla, on
the other hoand, sowvernmen
relormiers viewed teacher edy
SUTOT ITVAT I Lt ads Lowy DRENTLS
o change, so relorm ellons senored
These institations and ocused ]1r|n:.:|::
on ||:r||'|: LW T 1] s W -||"-.-|'fn-|'illl"
for existing teachers (Levin, 2008

England chose the strmtegy ol wing
alterniate rowtes W compete witl iradi

ity teacher education programs 1o tional providers

The central then

MModel For the

get higher-quuality applicants and to of Singapon

coure better ob placemem

s Teacher Education

thereby mereising the attiactivencss ol 215t Century (TE2 D), announced by

the prolession. Other countries (such its Mational Institute of Education in
as Ergland and the United States) do 20001 = that 2 1st conturny lenrmenrs

not limie the avmbers ol peopl need 2 1st cemury weachers who non

pripare 1o become teachers only possess 2 1 st century literaci

Crtcisms thoat weacher educanon is themselves, but also can create the

1oy theoretical and that universities do learming environments that enabl

not take responsibility lor the guality ol their students 1o develop such skill

thetr education eradumes are heard i I a stidy of Singapore schools tha

iy countres S0 oo s the concemn

recerily completed [or an upcomin

thgn colleg | education are not LIEL | found thor mamy of 1f

1Y repor

mowing fast cnough o respond 1o rapid changes pur forward ander TE2 1 el

global changes in the economy and the tea her preparation relorms bei

sential chreer skills made in a number of other countric

Covintries vary considerahly These inglude plicing more eniphasis

| practice m classroom sl

times from the beginning of toimime an
hll||i!!.'_' |t hl-_"r I |.||'. IO IMSTILi s
accouniable for o ser of initad weacher

compotencies that directly relate to

natiomal siandards
Professional Development
Regular professional developmics

esse il lor elléCtmve teachime an



leaming, The palicy challenge is to
derermine what lorms of professional
development are effective and 10
implement them in all schools, not just
some, Inthe United Stes, prolessionial
developmient 15 not tightly linked 1o the
mstructonal agenda of the school, soo
15 olten mcoherent and many wachirs
avond participation.

In contrast, all reachers in lapan
participate regularly in lesson study.
This traditional practice, in which
groups of teachers review their lesson
plans and consider how 1o improve
them, prowvides a mechanism lor sell-
reflection and contmueus improvemeni
In China. classrooms are routinely
open for observation; weacher tminees,
practicing teachers, and administrators
are required 1 observe and provide
feedhack on a certain number of their
colleagues lessons each year, China
absoy has weekly teacher research groups
that [ocus on classroom mprovemem
andd whose work may be published
[ Asti Socicty, 20060, Singapore's policy
ol “reach less, learm more”™ frees up
tme in the school day for prolessional
development as well as planming and
working with students outside the
clussroom: every teacher s guaraneed
100 howrs ol professional development
every vear (Darling-Hammond, 20000

Compared with US teachers, those
in Astspend fewer hours waching
chisses and more hours providing
feedbuck o studems individually or
meenng with lanilies 1w collaboranvely
diagnose Classroom problems and
design ~olutions. The trade-oll for this
imcreased uttention o improving profes-
stomal practice tends to be larger class
sizes (Schlewher & Stewan, JNH)

Compensation and Evaluation
frmermanonal studies show tha 1w attract
high-quality graduates ime the waching
profession, entry-level teacher salaries
minst be roughly comparalile (o these

I other careers that these grhunes

could enter. But beyond the entry level,
working conditons—Dbeing treated as

a professional, having the opportunity
to work with colleagues. and having
uppnrl uriics v ild"-'q!nl.'i.'—"‘l"l.'r" Mire
impaartant than salary (Schlewcher &
Stewart, 2008)

Teacher evaluation s a4 contro-
versial subject in many countries, and
pracuces vary greatly from country 1o
country. Policymakers in Finland and
Canada, for example, have rejected
merit-pay approaches beciuse ol o
lack of empincal evidence supporting

All teachers in Japan
participate regularly
in lesson study.

such approachees, both ol these coun-
tHes encornge extensive prmcipal and
teacher conversations about studem
progress (Asta Soctety & Council ol
Cluel siate school Ofhcers, 20001
Chmese and Singaporean teachers,

on the other hand, recerve inancial
homuses and promotions for high
performance In Singapore, wachers
performance is appraised annually by
several people on multiple measures,
including classroom instruction and
results, collaboration with parents and
community groups, and contribution
to their colleagues and the school as a
whole. [t s mportant to mote theg high-
performing countnies have developed

strong systems of professional and
school-level accountability. They do
not, however, base these systems solely
o studdent test scores. but ona wader
range ol school improvement goals, pro-
lessional contributions, and indicators
of studem well-being

Teacher Distribution
In the United Stnes, the distribution
ol teachirs by qualiicavons and expe-
rience 15 lughly unequal. In countries
that have o unilormly strong profession,
such as Finland, this issue is relitively
unimportant. However, most Lirge
countries do have 1o pay attention 1o
teacher distributin

In Chuna, where there has been
massive |'|.'||Hﬁ“|l'l'| Ty 1I|l' Ciles, 1 s
increasmngly difficult wo find wachers
willing w work (o rural areas. Conse-
quently, China provides scholarships o
peaple b rural sreus Lo train as teachers
Rural teachers also cam 10 percent
more and may have housing built lor
them. China provides long-distance
professional development through
satellite television and the Internel.
as well as by organizing rural schools
it clusters with one central resource
center lor matenals and assistance (Asin
sociery & Connel of Chief Stne School
Officers, 20000

The Australion federal government
alzo grves himancial incentives 1o teach
it rural areas, away from the coasts
where most young Australians preler
to live, In fact, providing bonuses 10
teach in hard-to-siall rural or urban
schools is a common practice globally
(McGaw, 2010}

Principal Recruitment

and Training

Al the same time that countries are
establishing national standards or
national currculums o drive their
systerms, they are also transferring more
authorty for meeting education goals
to the school Jevel (Nadonal Governors
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Associaton, Council ol Chiel State
Schoal Officers, & Aclueve, 2008). This
trend, wgeether with the recognition
that weak school leadership can resul
in poor school performance and high
teacher turnover, has brought increasing
attention 1o eflective recrutment and
trining of prospective principals.
England established ws National
College of School Leadership in 2000
and also developed programs lor
aspining leaders and peer suppon
mechamsms for new head weachers
{principals) in their liest twi years
The Natonal College program, which
15 partly online and partly residennal,
is now mandatary lor all prospective

strategy. principals are also transferred
periodically between schools and some-
times hetween schools and the Ministry
ol Educaton

Lessons for U.S. Education

As counines lace the challenges of a
global knowledge economy that requires
thiem o develop higher levels ol
knowledge and new capacities in their
students, they are focusing intently on
watys Lo attraet high-gquality candidites
into the teaching profession, o improve
and modermze teacher preparation,

to improve teacher professional devel-
opment. and to make a quantum leap
in the trning of principals and head

In Finland, teaching is now

a highly sought-after career.

schonil heads-{Hopkins, 2007). China
bas 1w high-level, university-hased
centers on school leadership, one for
primary and one lor secondary schools;
these centers run extensive executive
travming sessions for current pancipals.

My recent rescarch for the OECD
in Singapore found that this country
identifies teachers with leadership
talent carly in their carcers and moves
these teachers mto middle management
and then assistan principal roles with
accompanying experiences and training
Il individuals do well in those roles,
they may be selected as prospective
principals and spend six months at the
Leaders in Education program a the
Nanonal Institute of Educanon.

The focus of principal training is on
innovation and school transformation.
Farticipants conduct 4 project to revamp
some aspect ol thewr current school,
they also take a two-week tnp to study
a signihican mnovaton elsewhere in the
world and then propose how it could be
acdapred 1o Singapore schools. As pant
ol Singaporne’s continuons improvement

20 Ui v ariosar Leapersior £ Deovsipe w

teachers who can lead school transfor-
mation efforts

Maone ol the policies and practices
reviewed m this article is unknown n
U5 schools; m fact. examples of most
cun be found somewhere in the country
But the United States has not yet Tound
ways Lo systematically bring together
and apply such world-class human
resource practices in its schoals, We
urgently need to do this

It a nation as large and decentralized
s the United States, it may not be pos-
sible to revamp human resource policies
and funding at the national level A state
or a city, however, could bring together
these best practices and work with the
relevant stakeholders 1o create a com-
prehensive system that would ensure
every student a good 1eacher and every
school a great leader @
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Notes from an

7" Accidental

'\\n

ve always hked the utle of Anne Tyler's book The
Accidental Tourist, perhaps because much ol my life—

and certainly my teaching career—seems accidental.

What builds a solid teacher? I'd love to say that | never wanted to be anything but

T} : h it . a teacher. In truth, 1 aspired net 1o be a teacher.
2 ¥ie . L .
1€ 1 !(g [ s¢ Ingi d S€nse L”‘ i.“h. mother was a teacher—a very strong one. For one

fﬂ”inlﬁ. d En‘...'ﬂl,_!‘t”' If'f-”'”mg, year in my early adolescence, 1 went to the school where
and a renewable energy source. she taught. It was a dismal year for me. | was the new kid in
my class, having just moved with my parents from another

\ Carol Ann Tomlinson town. I was too tall for 6th grade. My hair was too long

(until | made an argument for getting it cut, and then it was

—
/-C/) too short, too straight, and 100 stubborn). The school was

A
u \ very different from my prior school, and | couldn't quite
/‘ figure it out, I was pathologically shy
- The teachers in the school were good people and good

educators. That made no dillerence. From time to

time, a teacher would say something to my mom
about me and the comment would inno-
cently make its way into dinner-table talk

at home. | hated the feeling of being
watched and talked about. 1 vowed

22 Ewvve vtionar Loapersier / Dicesern 2000 7 fani o
i T

\ J

L



Teacher ¢

with rancorous lervor that 1 would never under any cireum-

stances be a teacher.

I didn't major in education in college. My first job out ol
college was stululying and had nothing 1o do with teaching,
One Friday in late October. inding the morming at work
to be particularly tedious. 1 read the want ads in the local
paper at lunch. There was a teaching vacancy in a town an
hour away that 1 had never heard ol | took the afternoon
oll, applied for the job, and began teaching the following
MliT‘IkLI}'

To say that 1 didn’t know what | was doing when | entered
the classroom redefines the word understatement. 1 planned
to Hish out the year in that hittle rural school and then get
a “real” job. That was [our decades ago, and I've never since
hud the inclination o do anything but teach.

Nonetheless, my career evolved—as it began—more
by happenstance than by design. Teaching works for me,
my work is satislying, and | feel proud—at least on many
days—ol what | do. But when | reflect on why all this is
true, one thing is clear: 1t's not because | had a clear sense of

direction at the outser!
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I've leamned a great deal abowt
high-guality teaching [rom things thal
worked in my classroom—and things
that didn’t—and from warching weachers
whose work speaks ul excellence. Of the
many elements and practices that make
up the architecture of effective 1eaching,
[ offer here live that 1 have come 1o
believe are foundanonal

* Teaching is hard. Teachers
m At every stige need to be
cultivated That's certainly

the case in the novice years, when a
teacher s practicing who he or she will
became. s important for cach ledghng
weacher w lind an environment tha
nurtures fearless practice and discovery,
Early in my journey s an accidental
teacher, | taught in three seitings lor
roughly a year each. In each place, |
leswrmed an mumense amount, and cach
place contributed signilicantly o my
understanding of teachimg. Two of the
schouls hodd relavively toxic environ-
menis; the third was newral 'm no
sorry | worked in any of these setlings,
but I would have been a very different
teacher—and not as pood o one—had |
rermained in any of them lor long,

The fourth school in which 1 taught
was precisely the nght setting for me
dunng the years | was there. It was rela-
tively small: in a larger place, 1 would
have been lost. It was, when 1 began
teuching there, lairly unsophisticated
in its pedagogy and expectations, That,
tou, was right for me; I'd have felt like u
Ftlure ina cutting-edge place. The com-
munity was embracing. and 1 needed
the sense of being known, welcomed.
and trusted  The distnict leadership was,
lor the most part, open Lo new ideas. In
that way, the school was an incubator
lor creative weaching,

Prring the years | worked at this
school, the community, the district, and
the school changed 1n a way thar mir-
rored my own development. We grew
up togethier, which continued to make

IN M1 Find a Place That Fits You
5,5

the place fresh and challenging for me
for nearly two decades. Leaving there
was wrenching, | wanted more than
anything to continue teaching in that
place that stretched and nunured me
Serendpitously—acadenally?—an
opportunity to be part of a university
faculty opened up just at the point
when the disiricr leadership changed. |
would not have accepred the umiversity
position, however—L would not even
have noticed it—except that the new
leadership lelt permicious to me and
| sensed that remaining in the school
would erode my wrowth rather than
contribute 1o 1

what they did. The fist said, “because
| am most fully alive when 'm here
The secondd responded, “becise 1 can
give people hope when they are in
pain and compamonship when that's
all that's left.” 1 found 1 interesting
that nenthier spoke about the actual
medicine they were practicing or the
routines they followed every day. This
things were integral to their succuss,
yet these two people didd not sev thei
knowledge and skills as ends, but rather
as tools in service of something greater
1 get sick, | hope 'l have the good
lortune 10 be mded by someone who

is knowledgeable abow medicine, b

The places we teach shape who and what

we become. If they don’t feed us as human

beings and as teachers, we atrophy.

I wasn't able to articulate all my
thinking s that point, but here's what
| know now: The places in which we
teach shape who and what we become.
i they don’t feed us as human beings
and as reachers, we atrophy. In waching
and in hile, if we are not growing, we
are losing ground. So a school, school
distnict. and community need 1o be the
right fit at the right time 1o fuel our pro-
lessiomal and personal evolution,

Understand Teaching
as a Calling
A job s something that has o
be done to receive a paycheck.
All fegnumate jobs are wornthy. of course.
It a calling is something more. It chal-
letiges us to be more than we think we
can be and 1o draw on capacities we
didn’t quite know we hud A calling
hecarmes a way of life. offening us the
vppornunity to alfect indiwiduals ina
profound. endunng way

I once asked two nurses in difficult
hospital settings why they each did

24 Vroevatvosar Leantssioe £ Droranen 2000 f Jasoany 2011

whi also, like these two nurses, feels
called o do everything leasible o help
me heal—and who feels most lully alive
while doing so,

Gireat teachers are like those nurses
They feel called to connect contem
and kids. They undersiand that they
imterpret shared human wasdom,
codified in the academic disciplines, 1
voung peaple who need o make sen-
of lile They look at both the content
they weach and the people whom thes
ask tor learn thar coment with consid
erable reverence, and they find wha
Steven Levy (1996) calls the genius
in both content and in students. They
digrify whom and what they teach
mraking the act ol learming dynamic and

compelling
prey 1o the beliel than they

are good enough The best

teachers 1 have known are humbled by
how much more they need 1o learn

Know You Don't Know
Excellent teachers never fall



They don't add 10 the chorus of voices
chiming, “1 already do that

High-guality educators are deter-
mined and olien voracious leamers
They seek daily 1o understand their
content mare fully, 1o probe the mystery
ol the young lives belore them more
deeply, and to extend their pedagogical
reach bevond yesterday's boundaries
They know that the parameters of thenr
oot lives are extended every nme they
extend possibilines in students’ lives.

[hese teachers seek out the best pro
lessional development opportunities
Fhey read about education. When a
district or school fwls o support their
learmmg meaningfully, they become
thewr own prolessional developers

Twir years ago, as | conducted a
multiday workshop in the lawe spring, |
became aware of one older man within
the group. Fis guestions were inter-
esting, and it was clear he was engaged
with the ideas. At a break, this man
LA up Lo ask me another question
During our conversation, he remarked
wistiully that he would soon be retiring
alter 40 years as o clissroom eacher
My hirst response was to ask him why
e 'dd chosen to come to a ['-1.11:--:»|L11'1;L|
ey 1'511;11”:'11[ SELSIOMN On A I.I1II'I|'I|L".'1L 1“‘i'|lk
o close 1o s reurement dine

b he replied, almost surprised
by my guestion, "1 promised mysell
that 1 woudd learm something new every
single day | was o teacher. Pve kept that
privse for four decades, 1 keep 1t
untl the day | close the clussroom door
behind me ™ He paused for a moment
and commued, "How else could | have
been the teacher my students needed?”

a Associate Yourself
with Quality
The pursuit ul L|L|..I|II) oocurs
omn at least three levels
Dievolop friendships with collvayes who
set el standards. Such educators are in
every = hool, and their pannership pro-
vides haoth Hht and energy lor profes-

sponial provwth s as i

i the teaching

In every human
endeavor, those who
are most successful

work the hardest.

lile as in hagh school thae we take on
the annbutes of those we hang ol

with, When we spend what hittle fre
time we have at school with colleapues
who watch the clock or who have ready

reasons 1o dismiss whatever threatens

the status quo, we're more likely 1o have

our aspirations lowered than taised

| am a better teacher many times over
because of people like Diane Wiceel
judy Schlim, Deblne Kiser, Nancy
Britle, sandra Muchell. Mary Ann
Smith, Dick Rose, and so many other
colleagues who constanly reminded
me of what excellenwe in the classroom

||1|1|-.-|. |Ihl. —ATd

whit s required to

achieve thu level of guality. Those
teachers are ronghly my own age But |

also learned much lrom Mrs, Gardner
who taught next 1o me during my
accidental first vear ol teaching, It was
her inal year as a classroom teacher
she modeled excellence in evervthing
she did, answered my naive ques-
tions elliciently, histened when | was
discouraged, and oflered suggestions
she knew were within my reach. She
ulormally provided my first meamnglul
course i education over the eyght
months that | knew her

As a maore seasoned teacher, [ leamed
[rom lop-rale new glys on the block
like George Murphy Teachers like
Ceorge, infused with the brash encrgy
of youth, brought knowledge and strat-
cwies that 1 lowind fresh and renewing
For example, George tught his high
schoul biology students to understand
the scientific process in an indirect and
partent way by involving them with a
mock archacological dhg staged by stu-
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dents from the previous year, which
involved hypothesizing about what was

revealed by the artifacts they discovered.

Then he retnlorced that understanding
by having them stage a dig tor the next
vear's biology students. Through this
priject. studemts had o encounter
uncertainty, louk lor clues, hypothesize,
test conclusions, and =o on

There's something o be learned from
evervone, and there's rarely a reason
tor be unwelcoming to anyone. None-
theless, it makes a difference when

The best teachers | have known are humbled

thar point the way 1o excellence.

Seck quality from students, We com-
pliment young peaple by asking them
for their best and supporting them in
achieving it Ron Berger w0057 walks
about butlding ~an ethic ol excellence
in the classroom”™ so that studens take
pride in producing work that reflects
their highest possible effort Clearly
thes noy only benelis boy individual
learners and society, but also benclits
eachers. When we ask students 1o give
their viery best, we are obligated o be

by how much more they need to learn.

professional [riendships multiply your
efectiveness rther than deplete
Develip a heen sense of what guality
likes like Such organizatons as
the Nanonal Board lor Professtonal
Feaching standurds, the National Asso-
ciation for the Fducation of Young
Children, the MNatonal Middle Schoal
Association, and the Navonal Asso-
ctation of Secondary School Prncipals
have delineated the ateributes of hagh-
eputality teaching Many books now
exist that break down the elements
ol great teaching—Charlote Daniel-
son's Enhancing Professional Practice: A
Frimewnrk for Teaching (ASCD, 2007,
James Stronge's Qualitics of Effective
Tedchers (ASCD, 20071, Ron Brandt's
Powerful Learning (ASCD. 1998, or
the National Research Conneil’s How
People Learn (Navional Acadenes
Press, 20000, w name just a few. These
wirtld have been a godsend v me as o
young teacher. | was largelv on my own
to dliscover the charactenistics ol high-
uatlity works my locus would lave
been sharper and my progress fasier
had | had such resources to draw on
Crreat teachimg s both a saience and an
art, and puny educators who are bath
soientises and anisis can provide nubrics

28 Fpos

sure the work we assign Is worthy of
that level of effort. In learning how to
explain guality 1o young learners, we
hevome learer abow how n looks in
LT O 'i\‘l.ifk

Generate Your

Own Energy

It's & reality that in every

human endeavor, thise who
dare most suceesslul work the hardest
In Outlicrs, in which Malcolm Gladwell
(20081 describes boundary-hreaking
people m fiekds from technology to
music. Gladwell notes thar it was
relentless ellon more than raw talent
that helped these professionals reshape
their fields. We have no reiason 1o
assiimie otherwise in teaching

Most teachers can mount a defense

thai they work hard. Whan mukes the
ditlerence in the work ethic ol high-
quality teachers is that their work is
regenertive, they draw energy from
what they do. They achieve the state
that Mihaly) Csikszentmiluilyi (19907
calls flow, a highly sanisfying condinon
i which an mdividual feels aligned
with a task and the work becomes its
own reward. Some educitors expe-
rience Now in teaching becase they

srvornar Lyapcwsiir J Decovwew 20004 Jasvany 20001

find their content fascinating, some
because they find it rewarding 1o
make a dilference in studenis’ lives,
some hecause they love the creativity
mwolved i makmg instrucion wotk
for a diverse group of students, and
somne hecause of the personal growth
that stems from their work. Whatever
the reason, teaching generates their
ciiergy rather than depletes it

Maost excellent teachers | know have
“aliernative energy sources,” passions
outside the classroom that renew therr
teachimg energy. Those passions not
only feed thewr teaching, but inform it
as well: One teacher explaimed that his
lowe of mountain climbing revealed
things abowt himsell and abow the
nature of teaching that he would
likely never lave understood without
that pursuit. Another weacher sad, “1
give a fot of my hfe o eaching, and |
wouldn't have it any other way But |
am a bewer weacher because of the nmes
| can leave it behimd for o while and
give mysell fully o something else ~

There s no oll-the-shell blueprint for
bualding a laghly successiul weacher. Yoo
excellent weaching, hike excellence inall
B endeavors, comes in stgmilican
measure from the nght fin, a lngher
purpose, hard work, and perseverance
The truly good news is that those thines
are within our reach 8
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Every individual studemt
passed the stie’s English language arts
exam, and. collectively, her students
cnced the vear with an average masiery
90 percent on state math objective
With Gillene's hy I in navigating the
sometimes dizzyimg application prow
3ol her 24 students were accepted ino
one ol New York City's selective middl
schiools, and the rest headed into ther
neighborhood schools waith newlound
sell-conhdence, resalience, and sell
aclvoeacy skills
'vie had tha

maany teachers ke Gillette. For

PO o ohserve

example, Tth graders in Felicia Cuesia’s

15 1 | \ngeles who were learning

Enghsh as a second language and who
had been lngming vears behinnd aca-
demucally caught up, and two-thicds ol
them exited the remedial Lnglish track
Students in Eric Thomas's hieh school
Eoglish ¢lass in Baltimore who had
been at risk ol dropping out ended up
choosing where they wanted wo attend
colleee, Many other II.I-.|||I-|r'. Lo
feome commuritics are changimge e
WA ITC LEpeCcLory ol their students
In lact, there are o many examples
ol students in low-income communitics
making drmatie academic gans lor us
to believe that succoess is not possible

And ver, stores of hiehly suce |'-.--|_lI|

Classrooms do hitle 1o change many peo-

ple's msistence thar the achievement gap

; an intronctal 1 |-|._|| !: ilr-\.ll"'!l_!!'l
v i year, as kids came beli el alter scl [usr extra | e response tooall these classroome Sure, there are
e b irning wnrclivs, anl rkecl o e et | success i lovw-mcome commumities, but
i1 1l shie prrowaded extra learning oppor vl CAn T |-|._|'. them, What those teachers are doing
le hier elassroom A LA chenis o o be packaged and taught. 10s innate, and s rare.” In
[ is laland as part of the I [ immidrtion hort: 1% o
ritl | HEer ner | respect | wbmut thut that view s absurd
I ke over the summier at a hagh-g I
I mimg reinvigorated and even more outraged abo Studying High-Performing Teachers
I o nitles denied 1o her student Al Teach For Amenca, we believe than weacher ellectiiveness
Catllier 1ad convinced her principal to et her loon with her a kev element ol the Cpuiest 1o _I!_,E__Ilr_,,.“_,;|||,-,'1||||~. T
1 b 1 [ 4 | if] LIl bl | Nk | I s n IR Ll pipartummty that hisve too ofter "--I'-!l""-l.
I irpr=cdd | I removing the diesks Iron cachers must lead low-income students to dramatic academix
I i v il | nd personal prowth, And we know that teachers who s
o g g el | Jermne] th tudents w such meamingiol achievements
i tuclent L AR i Tmiasl 14 1 e lils |-'II_' |.i'-.l"..|l and lenders Lor



Wi have observed o wide range of
ellectiveness among the 28,000 weachers
whivity Teach FFor Amerniea s recrated
celected, trained, and supported in the
List 200 Ao |-||I 15 Wi |!.|'- (- R TE T B ]
o=l learned Iromm—our most
spceessiul teachors, we have seen an
excimng rrend. Inoa growaing number
ol our corps neinbiers chiessroones m
high-poverty communities, studerms

ire sucoecding. And not ondy o ssess

g i other areas thad peive the way L

whtevement i schessl e [ile, sueh @
twal 1h i <l il v TS
A I = -Aacvooey

loww are these teachers dome it
Whan lessons canowe glean brorm thaerr

LICOESS |!'.‘.I A0 CONIEILLE Loy onir oo

lective guest to give every child an

1 3 ¥ iap al
exvellent education? For almost |0

Teacher Marial Elguero supports all students to keep them on track toward success

ears, | have been one of the num

pecple al Teach For Amenica obsessing perseverance and sell-advocacy as clisssronm numigeiment are all essenti
wie'l thes uLst i eamers we idennly Teach For Amer to stcvesslul weachms: what most didl
W deh ereal teaching not b weas sl ellective teaches Ieachers entintes the great Irom thie good are tl
whl teachers do bon insteodd b 1hise like Callente, Felwen, angd FEoc U eadership principles that govern ow
teachers mmpact on studems’ ives, Then dudies of these wachers are guadioiniv the reacher enplovs those skill
we ask what common stregies we se terative, and ongoing—composced ol I every lnghly ellective lissioommn
in teachers whi have the most positive hservations, locus groups, interview sty we lind o weacher whio, like an
life-changing ellects on their students video amulvses, and conversations that great leader, mllies team members Cir
Working with the messy—and olten penere new, stronger hvpotheses 1 this case, students and ther Tomalics
||-|-'|.J|-.|=-_'_—-|1.1|.‘.n-.u rk ol stuclens e exyal recd i thie nest dramatealls aronened an ambiins vision of s
achievement issessn |1'~-|||:_1|.-'.-.| wcoesshinl classroons we lind W lind a tescher who RS
across the United Stat wie tdentaly Friom all these stuihies of individseal [ultly and excoutes elfectvely 1o mak

testehers whose stidents began the teachers, a Clear picture emerges; e sure studemts reach than vision, even
vear several viears behind acaden teaching s anvithing bur magic. For all s Lhen teacher also contmues o lea
ally and ended the vear caught up or their dilferences in stvle, persomalin el itnprove. Without exception, th
thead. We revoenize thait such data ackground, geopruphy, grade level titin T leline their role as doin
LrE a1 IIL:|'h,'||;:l |1'.='-,'-. lin .'\.|'|.|=. WL i |.|l SUDECE nuaner, e e -.~.||-l iri Wit er :||-- s ClEsar !||- I =114
are looking lor—nothing less than hangm their students” academie m s

teachers who are putting their students cotorics approach their classrooms Ater studying hundieds of 1

o il lerem K ih i hile Bui whatever I markably simalar wan LI sl teachers and contrustimge ther i bogd

OPPOTTLUALICS oLk stucents choose 1o teachers are moceling apprbaches that with ih ol teachu whi
LR the bottom Iine s thm aca an help pood teae her COMTIe wreat dromatic elects, we huav'e ider Ul sl
-ll'l‘.'.l-\. .l\.llll"\lllll]ﬂ -'5|‘|="\.|ll-l'- —l I 0 .L.I\.I-\.: ||: JLT ) -'_i|_|! I L i I
yroven, universil currency of privilegs Teaching Is Leadership with exceptional st
e it g e data aned our best Llar maost @ieciive beag ners sh L
ndements on other indicators that et teaching is leadenhip. Although Setiing Big Goals
e e dithoult to guantily, such as vecllent core Knowledee, st Crystad Jones ralhied b bl
dehwers success 11 promoting stucents 1 Al sEratesies, Cotent paechiieoiny. and around the wea | |



vear thiey were pomng 1o "read. wrene, and
v math like 3nd graders™—an idea that
excited them because they idolized the
“hige kids” upstairs. Taylor Dellagen gol
the high school students in his global
history class invested in applving to
and succeeding i college: w make tha
work 1angible, he mapped ou a “World
Citizen's Rubrie™ that iracked studems’
progress. Meg Stewarnt challenged her
studenis—whao [aced an array ol dis-
abilities, from speech and language
imparrments o Asperger's syndrome—
to “double their leaming” and demon-
strate two years ol acaderme growth n
o YUar,

Our moderately ellectve eachers
sometitnes sav. "1 want my Kids o leamn
as much as they can cach day ™ As noble
as that sounds, our most successiul
wachers think ditlerently. These
teachers know on the hirst day where
thiey wamt their students 1o be on the
lwst cly. They ser goals that ereate the
urgeney, focus, and alignment of eflon
IUCessIry Lo ke tremendos rOgress

Ceetting Students Invested in Learning
In dramuncally successlul clpssrooms
i lowemeome commumties, | regu-
larly see students acumg i ways tha
some people muy not believe. When
loe Almwida asks a guestion in his
classroom, every hand shoots up,
Laweren Hawley's students spent one
Fecess identilying pattems in the play-
gronmd, in ther clothes, and in their
lunich trvs, beeause pattern identi-
frcanom e been the imstructional
ohjective that morning. In what wis
pethaps the highlight ol my prolessional
life thus far, when | crouched down
rext to g Sth grade girl i Sarm Cotner’s
classroom and asked 1l she could wll
mie ahour whin she was leaming, <he
politely respondded, “Can you ask me
bawer? 'm kind of busy.”

As we observe and mterview weachers
like thise, wie kl.'l.'rl hearing the sime

sty | helr students entered their cliss-

rooms belicving they were “dumb” and
that no amount of hard work would
change that. Although exceptional
teache s use many and vared methods
tis comvainee students that their personal
investment in learmimg dovs make a dil-
lerence, we See some Common pattermns
that validate what motivanonal theory
researchers are linding. These weachers
deliberutely create and maimain a wel-
coming environment where students
feel sale taking the risks necessany 1o

week's plan, Jula looked at the obyec-
tives lor that unit, wrote live assessment
yuestions per ohjective, and only then
planned her lessons.

With a tip ol the hat o Grant Wiggins
and Jay McTighe s Understanding by
Diesign (ASCD, 1998), we lind tha our
miost successhul reachers are backwards
planners. They begin any endeavor—
lrom lesson plans, w long-term plans,
to classroom-management plans—by
asking, What result do | want? and How

Without exception, these teachers define

their role as doing whatever it takes to

ensure their students’ success.

ey, fal, vy again, and learn: They build
strong relationships wath their students
and create asense ol COTIILIY amiong
them

They also create a clussroom culiure
in which academie success—lor cach
individual and for the whole group—is
highly valued. They infuse the class
with messages supporting achievement,
clearly commumcate students’ academic
progress to them, and straegically
cmploy rale models who embody values
that lead o success. These weachers
erpower students with choee and
responsihility i their own learmng All
ol these strategies build students” desire
1o work hard.

Planning Purposefully

[ulta King. a 4th grade teacher in Gary,
Indrana, whose students averaged gans
ol 2.4 vears in reading and 1.7 years in
math, started her planning process by
envistoning exactly what her students
would know and be able 1o do a the
endd of the year. She orgamized learming
objectives into units and ordered them
logically avross the year so that the
skills by o cach other For each

will | know P've gotten it?

These wachers even apply this
thinking o the seemimgly minor ele-
ments of running their classroom
For inatance, one elementary weacher
deseribid her vision of getting her kids
toand Trom the restroom in six minutes
i a way that would both keep them
gpuiet and provide a learming expenence
she achieved this goal by having them
whisper through a set of llash cards that
ullered a rapucd-hre review ol st grade
sight words us they hined up ourside the
FUslronm

Executing Effectively—

“On Your Feet” Adjustments

When we ask our merely good eachers
what it means o ellectively implement
instruction in the classtoom, we often
hear something hike, “having a good
pban and acumng onoat” Our most
successhul teachers answer differently
Ellectve wmplementation, they insist, is
about the adjustmems you make 1o the
plan o ensure that you stay on track
toward your ohjectives Consider, for
example, how Mariel Elguero thought
through u situation im which studenis

ASCD / www asen oR. mn



were ot grasping thie concept of distin-
guishing important from unimporiant
details;

| rcalize wee byive a problem, and so F'm
thinking, “What s the most elliciem way
to fix this problem™ It doespie make
s 1o Pt h becanse Pl probably lose
engapement—Ive already led 20 minutes
ol discussion. U doesn’t make sense o
mdradually conference with ail the kuds
A the oo Ivcauise ton many

ate having rouble. And - the group

ol stiuchersts thait needs help s somall
eovougeh 1o pull 1o the back of vhe poom
dunng independen practice In my
hssroom we have symbuols thit <tu-
dents can st show me whether they
“need help” or “can gve belp = 1 decide w
change my lesson plan so | can sl reach
miy ohjective, 1 ask students 1o show mie
whether they need Twlp or can give help,
anad 1 st students up 1o o back over
the key ¢lements of the lesson. Then | ean
carculate to the spots i ihe foom where |
ant most necded

Continually Improving

Fhe Russtan writer Leo Tolstoy may

have best armculated the pattern of

CONMPIMLIOLS Jproveimeng thin we see m

highly effective classrooms
Every teacher (must], by reparnding every
imperfection in the pupil s compre-
hension mor as @ delfect of the pupil, but
s o dlefeot of huis instraction, endeavaor (o
devetop ain himsell the abiliey of discovs
crimg new methods

Rellecting on the pace of studem
progress, our most influental weachers
continually seek to improve their own
skills. Meg Stewan, lor example, rou-
unely videotapes her moming classes

and reviews the footage 1 nme 1o tweak

afternoon lesson plans Norleida Moody
uses her datly drve home w reflect
on what worked and didn work in
hier class thain day. The most cllective
teachers we study are the tnost cager 1o
tulk about therr falures—and wha they
have lesrned Tromm them

The teachers whoare getting the
wreatest results treat their elassroom
as a laborarory. Shannon Dingle, a

32

middle school special education teacher,
describes her approach this way
s sy 1o s “The kKids s aren't
prtimg " Bt of thae's the case. then
Few rsist devinng what | needd 1o dho as thenr
teacher I they v vl mastering cone
gopts they necd (o master, then 1 need 10
learn how wo veach itherm more eflectively

Warrking Relentlessly

We rarely talk wo one ol these draman

cally elfective weachers withowt hearing,
W1 pake my bag goals «<onously; there

we have studied all embody commonn
principles thar can provide o general
road map for other teachers In many
cises, frmeworks lor haghly effectivg
teschimg bave not sulficiently emphi
sized some of these prmoiples: the
pewertul role that goal setome and
motivatienal theory can play it student
learmimg. lur example

Phese cotmon principles do no
amount to g conkie-cutier vision ol
exvellence. In L, the wavs in which

The most effective teachers we study are the

most eager to talk about their failures.

is just nol enougeh time in the day, mot
coougl resources in the cassroom, 1o
gt all done ™ Then tha teacher goes
on o deseribe how he or she linds more
time and more resources

These teachers have kids i their
classrooms belore and after school
and even ar lunch. They run saturday
classes, evening wtorials, and luamily
learming sessions. They apply lor grants
und scrape up resources. One moment
they are teachers, and another they are
voaches, nurses, or social workers—
they dio whatever it tukes to ensure
that students succeed. They realize
than given our current (lawed svsiem,
they must work relentlessly, increasing
the time and resources available for
lcaming, 1o overcome seemingly insur-
mountable obsiacles

Ending Education Inequity
A dook o the teaching lives ol some ol
thie st successtul Teach For Amenca
lellows, working in some ol the most
cliallenging environments in the United
States, offers crucial insighits abour what
i reguired o close the achieverment
AP

Many more good teachvrs can be grea
teachers: The highly ellective wachers

Foveariinir Lyaprespbe f Drpesntw 2000 F Jysiany 2001

vl highly successtul teachers munilest
these general principles vary dra-
matically, some classrooms are loud
bortsterons, and dramatic; others e
screne but intense. And no single
personality archetype correlies with
dramone reaching success: Bun by
learming from the common apprisiches
ol highly elfective teachers, many more
e hers—ol all styles and person-
ahitles—carn lead students wo translor-
nitive wchievement

Highly effective teaching tn the most
chetllenging contexts ts not for everyone
Although | have seen plemy ol evi-
dence thar grem v himgy con be Guaeh
our lindings also suggest that certinn
mind-sets and belivls are necessary lon
success, For example, o strong interi|
Jocus of control tha leads o eacher
to st resporsibility lor students
failure or suceess and anwinverinely
high expecanons lor chaldeen from low-
come communities are nonmegoahle
starting points. 1 someone dovs not
possess these mind-sews. the ke bl
of that individual advanging studer
learming 15 greatly distinishd

Coreat teaching by itsel) will not sodvy
veducation meguiy. The laghly successiul
teachers wae are <1 uchvimg maki herow



ris 1o compensate for students’ extra Education can and should be a grem path wo broader opponiunities tor tf

challenpes and lor a svstem lacking eygualizer, a means ol upward mobility students, but also creating a road mag
] dress those challengt lor all children reeardless of mice. eco [or the rest of us 1o [ollow as we jourmes
| di fon i f bBackground, or geography. Yet towiard the goal of ending education

nutke their efforts more manageable and  predictors o student achievement and Faletaw. 1 (19 Faiich i
NS HIT R opporiuniny 1 the United Siates an ments. In L Weiner (Ed. & Tran Fofatiny
Ideally, responsibality lor changing stll where a child born, the color ol a n Education (p. 771 Chicago: Uni
stidlents” academuie vrajectories wotld b child's skin, and the linancial resouree Chicago Press. (Omiginal work published
pread among the teacher, the school ol a child's family Sl
nd the community. In other words, Highly effective teachers actiing as
hat's important in the long run s not strong leaders in their classrooms ar =
that all teach ervthing these bw no means the sole solution to this Steven Farr is chief knowledge oHicer
hughly ellective 1eachers an dong ijustice, bat they are a croculd com at Teach For Amenca and author of
bue that all students experience all thy ponent ol the hard work necessany Teaching As Leadership: The Highly
wpportunities currently being provided tov elin the achievement gap Effective Teacher's Guide to Closing

the Achigvement Gap (Jossey-Bass
by these wachers. This requires strong Although the challenges ahead remain : bl = kel laicins
1 20100 steven farr@teachioramerica

hool leaders and systems that are built — steep, these educimors” studenis hive ;
arg. The book's companion website
. I 2 & 5 " g el LT v e on
I 1 | I vh | noe o pProg SIT1¢ . i )
L1 11 mn nuch Tl & han PTOg wiww teachingasieadership.org offers
i i e il by cirra e e ) i
iples. Wh | Ven on a path filled with epportunities lo ancrete resoulces. as well as videos of
\!I-u'l WHTT '..-l|||1|-:'|i|||-_' VISLOY, YOy sticeess in colle 2 and il 1eachers parform ng key actions that cof
teacher s influence 1s amplibed [hese teachers are not ondy lorgmg a refate with student achugvermeant
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A good system of teacher evaluation
must answer four questions: How good is
good enough? Good enough at what?
How do we know? and Who should decide?

Charlotte Danielson

his is so much berter!” commented Carla,  The Problem

a 4h grade wacher, following an evalu Carla's statement provides an imsight it how w

aton conlerence with her sUpervisor might IMProve ek her evaluation 1o betres loster

Belore, | had ne ides what my priogipsl conditions tor bath weacher and student learming

wais looking lor—! had 1w be a mind reader! Let's consicler the deficiencies of traditional SVELCILS
S 1 just played it safe, taught a Timiliar lesson These include

e | knew would go well—bur did the process m Outmoded evaluative eritenia, usually in the
. I 5 ¥ . § i it - | J
UHPROVE (Y acHings Bosat ol R Qi actap lform al checklisis
e principal just cime in wiath a cheoklist, but we

. I B | m Simplistic evaluative comments, such as “needs
newver teally willeed. Bun this time. we had & yrel
conversation about how to help my students wo improvement, satshictory,” and "ot '|-i|||~|.|H_L"
o write. I really made me think: As u result. v without any consisteney as o what those words
ew dpproach: I'm going 1o engage some sty mean. Many teachers cnd up b ing rated at the
dents arciiamil he tings thay e pussionale a |”__.I:- est livel on ey ey e, with no :n.'.'l.ilLl;lIll @ s 1o
ind bave them tov 1o convinee their classimale k i {
) ; where they mielhi !n...-h|hl|r_||'||--|-1.|,-11'|l':1| el «
thoul the wilue of such nicrest

ASCD / www e 38 ‘



» The same procedures for both
novice teachers and carcer proles
sionmils—no dillerenvanon that reflects
veterun teachers’ experience and
expernise

m Lack of consistency among evalu-
ators; a teacher might ratedd at the
hughest level by one admimstrator and
much lower by another. This makes it
much casier Lo auian wenune mn some
schools than in others. a violaton ol a
funduwmental principle ol equity

fore, | had no idea
at my principal
was looking for.”

& Une-way, top-down
communication. Evalu-
ation Is a process that's “cdone 0"
weachers, and it often leels punitive, like
a “potcha.’

Why Do We Evaluate Teachers?

W can remedy these problemanc char-

actestics by atending 1o some basic
pri les of assessment and teacher
lean First, it helps to be clear about
why we cven have weacher evaluation
Law | course, Tequire i Bul why are
ther Thie lirst and most lunda-

rrenial i is because public schools

are public mstititions; they take pubilic

36 Eo V% A

F Doovwing ®

A principal or a superintendent must be able

to say to the school board and the public

“Everyone who teaches here is good

and here’s how I know.

money, and the public buis a right 1o
expect high-qualuy reaching, But there

are twion more asic purposes

To Ensure Teacher Quality
Credibiliny in an evalu
Ation system is essential
A principal or a supenn-

tendent must be able to

say 1o the school board
and the public, "Everyone
who teaches here is good —

and here's how | know.™ A

teacher evaluation system tha

satisfies this requirement will
mclude the tollowing
m A comsistint defimon of good
h'nILJI!HII.; To assess the I-.|H.|]|.|'!. ul
teaching practice, it's essential 1o define
it 1's not sullicient 1o say, “leant
define good teaching, but | know it
when |see il
One of the most widely used
systems that define good weaching is
the Framework for Teaching', which
deseribes not ondy the weaching tha
pecurs in the classroom but also th
behind-the-scencs work ol planning and
uther prolessional work, such as com
mumcating with famities and partic-
pating in a professional community. For
each component of good teaching, the
Irimew ork mncludes four levels of per-
formance—unsatisfactory, hasic, proh-
cient, and distmguished—that describw
the degrees ol wacher experuse intha
component. (See lig. 1 lor the four
levels of rlommance In guestioming
and discussion |-I:'L.||1|!L|_l|L"- )
m A shared understanding of this defi-

minione. Everyone in the system—teachers,

MeEnuors, Cogic hes, an SUPRTVISOTS—

FALN N asuany d01 1

L1

PILS] [HEssess i shared understanding
ol this defminon. Having a coummuon
Linsuge to descnbe pracuice moredses
the '-.'.1h|_|_' ul the conversations that ensue
Iram classroom observations

For example, discussing ~st e
enpeiment 1IN learming” 15 mor
ellective when everyone understands
whiat this livoks like in heht ol Tow
clements: activities and assignments,
grouping of students, instructional
materials and resources, and structure
and pacing. Conversations usmy this
e h|'u..'l.lil'- lampuage invite teachers
to analyze thelr own pradtice and invit
observers to inguire about the decisions
a teucher has made in planning and
execuing a lesson

m Skilled evaluators. Those who
SUPPOI Lo he rs—mentors, coaches
SUpIVisOrs anel so on—inust be alyk
to recognize classroom examples ol
the dilferem components ol practice
interpret that evidence against specili
levels of performance, and engage
teachers in produdiive conversations
about their practice. Evaluators must
he able Lo assess e hers accurately <o
teachers accept the judgments as valil
and the public has confidence in the
resulis

Evaluations that focus on gualny
assurance vield |I,I|J':!tlll'll'.‘- that are tanmr
reliable, and valid. They are helplul in
looking w both new and experienced
teachers practice and in determaning
whether a wacher's skill has slipped
below standard and needs strength
cning Administrators may use i
evalumtions for decisions regarding
employmient and compensation, This is

cruckil when deciding which teachers



FIGURE 1. Levels of Parformance in Questioning and Discussion Technigues

Element Unsatisfactory Basic Proficient Distinguished
Quality of Teacher's questions Teacher's guestions are Muost of teacher's Teachar's questions are
Questions are virtually all of poor a combination of low questions are of of uniformly high quality,
quality, with low cog- and high quality, posed high guality. Ade- with adequate time for
nitive challenge and a In rapid SUCCeSsSIon, quate ime 15 pro- students to respond.
single correct response. Only some inwite a wided for students Students formulate
They are also asked in thoughthul response. to respand. many gquestions.
rapid success|ion
Discussion Interaction between Teacher makes somae Teacher creates a Students assume con-
Techniques teacher and students attermpl 10 engage genuing discussion siderable responsibility
I5 predominantly sludents in gonuing among students. for the success of the
racitation style, with discussion rather than stepping aside discussion, iniliating
the teacher mediating recitaton, with uneven when appropnate topics and making un-
all guesnans and rasults sohcited contribunions,
ANSWEers
Student A few students dom- Teacher attempls 1o Teacher success- Studants thamsalves
Participation inate the discussion, engage all students in fully engages all ensure that all voices
the discussion, but with students in the are heard in the
anly imited success. discussion discussion,

should atam permanem sunus as
tenured professionals or which teachers
shiould e nominated Tor ledership
[PrsILIONS s INenLors oF coniehes

Tor Promaote Professional Development
But there's another purpose ol teacher
evalinion; o promaole ]}l'lﬂl."'!::'rh'lT'lntl
learming Teacher evaluntion typi-
cally serves this muore developmenial
purpose through prolessional conversa-
Hents between teachers and colleagues
who ohserve in their cliussroons and
Beiween teachers and supervisors ol
lowing formal or indormud observations
A commtment to professional
learning 1s important. not because
teaching s of poor quality and musi
be “hixed bur rather because waching
i 20 hurd that we can alwiys improve
i Nematter how gi'IIH| alesson s, we
van always make it better. Just as in
uther professions, every weacher has
the responsthitiny 1o be ivilved moa
canier- |uu|.:,1.|m'~'-t L Improve prictive

Two in One
The challenge 1s merging these two
prrposes ol wacher evaluation, Edu-
wators nevd o ereate |1nu'n|un‘-'- thin
wiehd valiel and reliable results—tha s,
thiat siwnisly the Tegimate demands lor
gpuality sassurance while promoting pro-
fessional learminge Inorruth, the demands
are somewhat dilferent. A system 1o
eisure quality must be valid, reliable,
anud delensible—ihese are “hard-
sounding” gualimes—whereis 4 svstem
distgned w promote prolessional
learming 15 lhikely 1o be collegial and
collabormpve—these are much “softer-
sounding” qualines

Linul recently, educmors’ miempts
at merging quality saessunince with pro-
lessional leaming have waken the lorm
ol enluncing evalwors skills using
techmiggues ke chimcal supervision ancd
comitive coaching. These are valuable
skills wnel worth learming, bun they are
msullicienm The prolession is beter
served when the requirements for these

tiwar prurpasies e canbedded m o the
disign of the systems themselves

Getting from Here to There
MW can get a clue as o the nature of
this problem d wae consider the wypical
vhservaton, supervision, and evaluation
process nuse i most schools The
seerano procecds as lollows: The
admumistrator goes w the classtoom
and watches a lesson, takes notes, goes
away and writes up the notes, and then
returns and tells the teacher abowt the
lesson (whant s ol whiat the teacher
could improve ! Most observations are a
varaton on thes theme

It's important 1o note that i ths sce-
nurio, the administrator is doing all the
work: the teacher is completely passive.
U1 e veacher has, of course, taught
the lesson, but the wacher contributes
nothing to the ohservation nsell} So
s nok surprising that teachers don’t
Il thie process vatuable or supporuve
ol their learning. The process violaes
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everything we know about leamimg—
that learning is done by the learner
through a process of active intellectual
engagement.

Il we want teacher evaluwation systems
that teachers find meaningful and from
which they can leam, we must use pro-
cesses thut not only are rigorous, valid,
and reliable, but also engage teachers in
those activities that promote learmng—
namely sell-assessment. reflection on
practice, and professional conversation.

We can modify the traditional obser-
vation scenario to accomplish these
aims, A revised process—like the one
Carla was so enthusiastic about at the
beginning of this article—might look
like this:

L. The administrator goes to the
classroom, waiches a lesson, and 1akes
notes on all aspects of the lesson: what
the teacher says and does, what the stu-
dents say und do, the appearance of the
classroom, and so on.

2. The administrator gives a copy of
his or her notes 1o the eacher.

3. The administrator analyzes the
notes against the evaluative criterin and
levels of performance.

4. The teacher reflects on the lesson
using the observer's notes and assesses
the lesson against the evaluative criteria
and levels of performance. The teacher
will probably, as result of this rellection,
wdentify aspects of his or her teaching wo
strengthen, and that teacher will reach
these conclusions withour prompring
from the principal. Of course, the prin-
cipal can always point things out, but
when the teacher reflects on a lesson
belore the post-ohservation conference,
he or she will frequently be as critical as
the principal would have been

3. The teacher and the adminstrator
chscuss the lesson. The teacher puts
the lesson into context lor the adminis-
trator, and together they decide on the
teacher’s strengths and areas for growth
Naturally, the administrator wasn't in
the classtoom the previous day and
can'’t be [amiliar with all the ssues that
the reacher must address. So the weacher

might describe a particular student’s
learning challenges, and the principal
might suggest a dilferent approach. But
they conduct the conversation in light
of their shared understanding of what
constitutes pood teaching

Seeing Benefits in Chicago

A recently published study of a two-year
pilin progeam in Chicago Public Schools
has documented the benefits of this
approach. Conducted by researchers

at the Consortium on Chicago School
Research at the Univiersity of Chicago,
the Excellence in Teaching Project

aims Lo accuritely mensure a teacher’s
classroom performance. The project is

It’s not sufficient to
say, "I can’t define
good teaching, but |
know it when I see it.”

the proposed replacement for a teacher
evaluation checklist that administrators
have used in Chicago Public Schools
for the past 30 years. Principals in the
pilon used the Framework for Teaching
to guide their classroom observations as
well as the required pre-observation and
post-observanon conferences.

The pilot provides an insight into the
perceptions of participating teachers
and administrators, who signaled the
following areas as being crucial to
elfective teacher evaluation:

m A consistent definition of good
teaching. For a wacher evaluation
system 10 be transparent and credible,
everyone—Dboth teachers and adminis-
trators—must understand what consti-
tutes good practice. Unless principals
participate in focused training, they
probably will not have this under-
standing. But they appreciate acquinng
that knowledge. As one principal noted.

3B Envcariowar Liapewsuir f Decbsocke 2000 ¢ Janvary 20119

“The thing | hke about the framework is
that it actually makes you copmzant of
the behaviors that constitute excellence
in teaching.”

m Opportunitics to engage in meaningfil
conversations about practice. As members
ol the Danielson Group have observed
alter working with teachers and admin-
istrators in hundreds of school distners
o entance prolessional pracuces, “It's
all about the conversation.” Noted onge
teacher, “You get to close the door, turn
oll the noise, and actually sit and talk
[with your supervisor], which is really,
really nice”

o A focus on what matters. Both
teachers and administrators appreciate
an opportunity to concentrite their
collective attention on the important
issues of teaching and learning. These
typically occur in the post-observation
(reflection) conference. As one prin-
cipal pointed out, “The conversation
is entirely different. My conversation
before was “You were tardy,’ ‘You didnt
turn in your lesson plans, all those
kinds ol things, Now this conversation
is about good instruction ™

Two Challenges
The Need for Trained Evaluators
A credible system of teacher evaluation
requires higher levels of proficiency
of evaluators than the old checklist,
“drive-by” observation model. Evalu-
ators need to be able to assess accu-
rately, provide meaningful feedback.
and engage teachers in productive con-
versations about practice.

In our experience with the
Framework lor Teaching, members
of the Danielson Group have trained
hundreds of observers all across the
United States and i other countries as
well. Our findings have been somewhat
humbling, even after training, most
observers require multiple opportu-
mities to practice using the frnmework
ellectively and to ealibrate their judg-
ments with others.

Most admimistrator preparation pro-
grams don't teach such skills; adminis-



traters must acguire them on the joh
But when they do learn them, adminis-
trators can be the instructional leaders
that schools <o urpently need

A trining program for evaluators
one that uses the Framework for
teavhing—consists ol several steps

I Paricipants himtliarize themselves
with the structure ol the Framework
lor Teaching, which consisis of lour
domins of teaching responisihilin
(planning and preparation, ¢lassroom
COVIRNMent, 1nsruction, _|:'||_| |"'|-."|1"-'

22 components

siomal responsibilines)
that descoribe s domaimns: and two
e ive elements tha fully describe each
II-'|||‘|I|T'I: (il
Participants learm how 1o rec-

vignize the sources of evidence lor each
component and element. For example,
Do i '-'iIL Cliassroom GOV FOR et
and Domain 3 (mstruction) are deém-
onstrated primanily in the clissroom
whercas Domain | (planning and prep
araten ) and Domain 4 (prolessional
responsibilites) '.||-|u'ml on artacis
suich as teachers e |||||-.|u1_'~. liar conty
municatimg with Eimilics (T example,
newsletters or handowrs for bagk-to
schowl I|IE'.|'I'. Y |.'-|_||-\. 0l |‘-Iu|-.'--u-r| il
development activities

b Participants learn bow o merpret

the v iwannst the rubnes fog

each component's levels ol perlon

mance For example, in assessing
whether o classtoom cremes an envi
rnment ol respect and rappon

e rvers would necd to note whether
Pudent imteraciions are charactenzed

Py comlblict, sarcasm, o pul-towns (ian

unsatislactory mting [or the weacher)
w el tuclents, i general, refiun
from HsTEEPECTINg o another o Bisi

rating ! whether student interactions

are, in eeneral podite e respectiul G

profic ranng . or whether students
diemi Fte genuinge caring lor ong
another and monitor one anoher's

ireatme i ol peces G astinguishd
rating

4. Partie ipants learm how 1o cal
Ol

hieir qudement LIS | st

ol their co lewpues. For
i \.urn]ﬂr one observer
might interpret iniera
Lons ina classroom

IS represcenting basi
perlormande, whereis
anvther mught see them
15 proficient. There ar
trany reasons lor such il
lerences. Une observer nmght
--.IJI!F'Il'. Pave mssed m.lrllklhlrl._L:
important i the classroom, or the tw
abservers might have shighily differens
wirys of interpreting their evidenc

But whatever the reason, it's Imiporiani
they discuss the situation so thar they
i, mm the luture

IMLke consisient

judgments

Finding Time

for Professional Conversations

A second challenge lor admiristranors
is linding time 1o conduct meanimglul

vbservations and engige in profes.

stonal conversations NIATRITT | 0Tl
Huowever, ¢ven i the traditional
SYsLeIm, [rim ;il.il‘-\. need o devote i
tey the evalusiion provess—despite the
lawt that ot often produces few ben
clits. In the words ol an cducator with
whiom we've worked, “IL doesn't take
any fonger w do this process well than
o do e powsrly, soowhy non do it well?
Wit betrer wse of a school leader's
time than to engage teachers m conver
sations abour pracice?
Evalumor-eacher conversations
;.’ AL T i ||||I_||||,| WUOTINITI
understanding of good teaching—and
around evidence of that ieaching

oller a rich apportumity lor professional

dialogue and growth, We can't creat
nmware howurs in 1he cdav. bt careful
seting ol privoties and judicious
scheduling of both observations ancl
conlerences can make the best use ol
Moo |

distriet’s negotiated agreement forbids

the time avalahl unless

i bref and indirmal deop-in observa-

tons yviekd plenty of information fo

rellective conversation aned T N

less time thon lormul observations do

“Conversation
should be about
good instruction.”

A Thoughtful
Approach
Ahundant evidenes
from both inforimal
obscervaton and
lorml investigation indi
cate= that a thoughtiul
pappresach o teacher evaluation—one
that vngagtes teachers in reflection ond
self-assessment—yiclds benelits fan
bevond the important goal of quality
assurance. Such an approach provides
the vehicle for weacher erowth ancd
development by providing opportunities
for professional comversation around

drevd-on standards of pracuve. @

The Froamework lor |.-.i.\_|;||||_|' thivides the

venmiples sty o teachime it G

ments clustered in b dimains of waching

responsthiliny | mponent delings one
(H wior Lo live clomenis
thee i specthic leature of a component

WICwWi b, vt waww dlaniel
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recrsely attuned the

Working with Many Learners
Knowing a domain well enoupeh o
teach noand steing it Irom someong
else's perspective are hard enough when

LLiforamge. Bl iI‘.I'II"i' II|.I'|':.'-|'1|I|'| proles

101, where the hents  are semnviced
ndividually. teachers work wath theirs
in butch lackson, [YHA o ondy o
[t

tive—lapping her pen, doodlmg

i rocking on her olgdr—even while

cus o second 15

NWilerences show up inside thi o develop the necessary skills and Bout teachimge and didng 1eaching

[ itent, oo, For example, although hve knowledipe. Students whose teachers do h'||:~'..'.:"~!|_'_1-' bt clvld ||,--||-“.|-::-“ nt
st ipht cormectly explain why 6 ot develop these gqualities lose ot does no necessarily enahle o teacher
s vresier than 4 weht others mughi how do we decide what 1o o arterprer o child's ideas: knowledio
el i 1 right Bl lor reasons th Vimong the well-worn abour socinl ineyualiny does not nec
will ll when the numbwers are mon the domains o knowledpe sarily transker to teach 1 wiivs tha

complicated ™ TRl liflerenc teacher prepantion pro VD
reguires cireful listening he student grams academic subject matter, educ g b
mswers. Attending to these diller ol pesveholoey, methods of teaching ing
ences while steerning towiard ambitious loundatons of educanon, and so on Lertainly expenence witl vk m
leart oals is no simple 1ask Yeademic comtent knowledge would real classrooms can build skill watl

ecem the most obvious—how can this complicated work. Experience

Winging It Doesn't Work weachers veach what they do miot know nowever, 150 indeper dable sour

i

i,.'n ME 15 Wik b | UL sy olesvelomima [ —— T FivT | [ T ML, (R i I i
HLTTINE 1S W Lk i [ ATTN I | cloping LN | ¢ OsUDCCT = matior Ol learmane . and amcviicoal dscreti

SACS EXPOCEs <7 I Liv O rroow lecline s Lar from easy. Too linle in the name of creativity can be a ozl

every tay. I demainds special kinds itention has been paid 1w the special some teachers lelt 1o leam through

s i | | f TVLCRT 1% 1 '  PRp—— N " |

i kol and skill thun mos lemandds o opening up to learners CXPeTIence manage ther Classrooms
1 1 T (] ¥ ] ¥ L E ¥ . 1 i ' ] " s | ¥

incividuals do net naturally possess e and practices connected o specili using punitive method
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Identifying

High-Leverage Practices
Covien the size of the wachmg loree
the nommtuitive quabines of the work,
we need o identify a commuon set ol
high-leverage praciices that underlie
clfective weaching and 1o develop ways
to teach theme By high-leverage practioes,
wie miean those prictices a the heant ol

anl

the work of teaching that are most hikely

to affect studem leaming, One example
is conducting a meeting with a parent or
guardian abou w difficult situation with
a child, Another is identifving common
patterns of student thinking in specilic
subject matter—Aor example, upper
elementary children’s misconceptions
about the cqual sign, voung learners
ideas abow “living” versus “nonliving”
things, or adolescents’ approachus to
interpreting the motives and thinking ol
people 1 the past

High-leverage practices comprise
the essentinl acivinies of waching,
il teachers are unable o discharge
them competently, they are likely o
lace signibicant problems Competent
cructment of such practices also lays
the loundation for beginming teachers
to develop imo highly ellective prolies-
stonals {Tepcher Educavion Initiative
Curriculum Group, 2008}

ldentifying a sct ol core high-leverage
pracuces mvolves managing three
endemic problems.

The Content-Specific Nature

iff Teaching

High-leverig: teaching practices ane
innmately tied w specilic domams. For
example. consider two such practices
Framing and delivenng guestions pre-
cisely and purposeiully and ehciting and
interpreting displays of student under-
stanching. A pood yuestion sequence

in a history class 15 dillerent lrom one
in a mathematics lesson. As Grossman
atid Mo Donald (2008) observed, we
have lintle formal knowledge abow how
the work ol teachimg differs Trom one
subject tothe next. However, we cun
discern that in a historsy cluss weachers

ask studemts to evaluwine the credibiliny
ol different sources and consider lactors
that shapie their reliability. Mathematics
teachers request and suppon math-
ematical explanations, which are dif-
ferent from historical or sclientilic ones,
Designing o prompl o assess studems’
developimg writing is different Trom
constructing o tsk w elicn students
learming about a sciennific idea, such as
lorce or hghn

Teaching is one of
the most common—
and also one of the
most complicated—
human activities.

All ol this 15 comphicmed by the
eapectation for teaching complex
Enowledge and skills. 1t°s one thing o
ask u question that prompis students
ter reduce anomproper Traction or
ligure out the meaming of an unfimili
word 1ts entirely another thing o pose
guestions designed o suppon stdens
elorts w prove o matherneal clam or
analvze data

The Cultural Context

Classroom instruction s alsoosituated
m specilic cultural contests, which
place differing demands on the weacher
Introclucimg: Yth graders 1o the work ol
Mava Angelou muy be a somewhat dif-
ferent task in a suburhan Connecticun
classroom than i is 0 a classroom
il Mississippr Students in each
focation bring dilfenng degrees of
famibanity with Angeloa’s conteat and
language and may make different inter-
pretations of the wext. Fxpeciations and
norms for commumicating with parents
and colleagues niigh also vary

Working at a Useful Grain Size
In other prolessions, from aviation w
medhicine 1o cosmetology, professionals
are tramed 1o carry ow specilic ele-
mients of their work: Prospective pilots
learn how 1o execute takeolls, lindings,
and turns, medical students learn how
to conduct a physical examination and
dress oo wound, hair styhists learn how
1o precisely scissor layers into diflerent
textures and lengihs ol hair Whereas
athier trades and professions have been
able 1o break their work o meaning-
Tully learnable skills and knowledge,
ecuciors have—amazingly—not done
this for teaching

Cottainly, examples exist ol clforts
1o desenibe teaching m terms ol its core
skills Inthe 19705, comperency-based
teacher educiiion programs trained
teachers in hundreds of "compretencies”
Lhlowston & Howsam, 1972) These
focused on specilic teacher behaviors,
=tich s giving pratse, using walt tme,
and calling on students. However, three
problems arose with this approach
First, the lists conuned microskills
Fromn which it was not obvious how to
compose skilled praciice. Second, these
skills were often coment-lree. Although
some specilic practives were wentilied
within subject areas (or example, tech-
micues and 1ools for assessing students’
reading proficiency or skills for teaching
countmg o young culdren), these
tendeid to center on basw, primary-level
reading and nuth imstruciion. Third,
imattention o the judements needed
toddeploy these <kills in contest made
it dilbicult to know when a particulbar
practice would be appropnate and how
a teacher might use 1

Competency hased teacher education
progrums were critivized for bemg
tows hehaviorst, teaching, obviously,
depends on significant cogmitive and
vthical reasoning as well as manner and
stvle (Fenstermacher, 20010, Stll, the
MOVeImet repn'stnh:d an imrmrl:lrll.
ellon 1w acknowledge the fact that
teaching is a practice that reguires
skilléd technigue and action, not merely
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a domam ol knowledge or an arena lor
inclivicdual creatvity.

Grrossmtan and colleagues (20090 refer
tir this provess of identilying the vore
vlements of weaching as “decomposition
ol practice ™ Now surprisingly, they
fosunc that a language of practice s less
well developed in teaching than it s
in other helds For example, although
wachers use questions contimually, no
COMTIITIONG, PI'L“I..I.E{' i ‘{'[Ihtlr.]f}‘ UXISIS I'i._'lr
particular types ol guestons, purposes,
or learning activities within a content
domain, Questions that teachers use
o el students’ thinking—such as,
What have you lound so lar? Can vou
expluin how you gt your answer?—
are diflerent from ones they might use
1o challenge or extend their students'
thinkmg—such as, What il someone
sancd that 54 1s greater than 5/5 because
Ihl.'rl‘ areg muore I,'III."I.'I."H:‘I

Managiig the problem ol choosing a
nseful grain size that gets inside the work
of teaching ts not easy. A lirst step is wo
idenihy the tisks that are lundamenial
to ellective teaching, Examples include
higunng out and responding o when
students say, launching o sk in cluss,
checking guickly on studems” under-
standimg, conducting a cliss discussion,
or calling a parent about a ditlicuh
sittion. Many atiempls remain at oo
high a level of abstraction—"planning
instruction.” for examphe, or "designing
mstruction 1o address cach student's
leurning newds,” which 1s more a prin
ciple than a pracuce. Smularly. “engaging
stuclents i using methods of inguiry” is a
poal but not a specilic prctive

Asking whan a weacher has 1o do 10 act
on any ol these can help idennify actual
practices at a wselul grain size. For
example, take the high-leverage pracuce
of managing and conductimg o whaole-
class discussion. Domg this well is at
the heant of the enterprise ol teaching,
unpcking the content for leaming,
attending o learners' thinking, and
nanaging the group nature of teaching

Consider a discussion abowut the fol-
lowing 4th grade mathematics problem:

LT TS A TN

What Iraction of

this rectangle is

shaded brown?

Specilic practices
ivolved m leading a
thscussion include specibving and using
learning goals 1o keep the discussion
locused on its point (Sleep, 2000),
maintaining students’ engagement,
asking purposeful questions, carelully
listenmg and responding w studenis,
creanng norms lor talking and listening,
choosing and guiding studems’ use o
specific artilacts, connecung students’
conteibutions, wnd tying upy the dis-
cussion  |eachers who cannot marshal
these skills elfectively may be able 1o
senerte sorme collective talk in ther
classrooms but will be limined i their
ability to use discussions 1o achieve spe-
ctlie leamning goals

In this case, simply accepting the
correct answer “one-founth”™ would
shortchange studenis’ opportunity
I learming becanse 1 would neitler
reguire unpacking why “one-third” s a
COTIIMON INCOTTECT BNSWEer mor E'H.'h‘ si-
dens think more carelully about what it
mians o dentily o lraction (Saxe et al
20071,

Similardy, consider the reasoning
invalved m choosing the Tullowing
instructional example 1o help students
lesirn fractions, instead of the one previ-

ously mentioned:

The first example opens up u core
mathermutical jdea tequal area) whereas
the second presents o much more
routine case. Recognizing that, and
being able to decide which example
1o use lor a given purpose or how to
seqpuence them, is essential for ellective
teaching To do this ineptly s w be
tone-deal as a teacher

Feachers” work is full of other
instances of crucially impeortant.
complex, and “unnatural” prac-
tiwes. such as discussing a student’s

Wha brscrn ol
this rectangle is
shaded brivan?

Liositp i F DeEcrvmrd 200000 7 Jasipawy 2001

progress with o caregiver, writing
carelul feedback ona student s essay,
or designing an assessment tht will
provide uselul nlormation 1w studenis
andl teacher alike

The Teacher Education Initiative
At the University of Michigan, we
are piloiing a new model of reacher
educavion, which s built on 19 hgh-
leverage practices, as part of our Teacher
Eclcmtion Imbative. Drowing on
research linking particular practices w
student achievernent, published descrip-
tions of waching, videos of wachers
U work, and personal expenence, a
prowp of Umiversity of Michigan=hased
researchers, weachers, and curmculum
developers created u comprehensive
list that mcluded more than 200 itetns
Because lew studics have identilied spe-
cific instructional practices thut should
be tanght duning mittal teacher edu-
cation, we also reélied on wisdom of the
pristession and analysis of the demanids
of effective instruction. We narrowed
our list 1o 19 practices thar met our
defimiton of high leverage, that is,
practices that significantly increise the
likelihood that teaching will be elfective
for students’ learning,. As we continue
to engage in evidence-based evaluations
ol dach practice over the nest five years,
we expect the list o evalve

In our redesign of our weacher edu-
cation program around these pracuces.
we are claborating each tem 1o fie the
details of teaching a panticular levels
of in paricular subjecis. How students
learn 1o enact the practices will depend
on whether they are preparing to be an
clementary or a secondary 1eacher and
what subjects they imend o teach

For example, one high-leverag
practice is the ability 1o recognize
key ways of thinking, weas, and mis-
conceptivoms that students ina specili
grade level typically have when they
encounter a given idea. Elememary
mathematics ieachers should be ahle 1
examine student solutions 1o o complex
subtracuon problem and recognize how



studenis arnved at the answers they did
High school English reachers should be
ahle to recogmize why some popualations
of students consistently use forms ol
subyect-verb agreement that differ from
standard English. Elementary science
teachers should know that the process
of photosynthesis frequently conluses
Sth graders and understand why this
process s cifboult for leamers wo grasp
Not all conmmon patterns of student
thinking involve errors; wachers should

syneratic ereativity would be neither tol-
erated nor appropriate. Surgeons do not
invent technigues @ ther pleasure tha
fir their “style”™, prlots do not creanvely
land planes. Of course, skilled pracu-
tioners Hexibly adiapt to conditions, hin
they do not make up proctices according
1o therr mdividual “way™ of doing things
There is a professionally bised bottom
line: Surgeons must metculously carry
ot procedures that result in high levels
ol success: prlons musi land planes

Teachers should be able to recognize common

ways that students think about content.

be able 1o recognize common ways that
studenis think about content, including
commin resourees they bring and pre-
chitable developmental changes they
2o through as they grow. For example,
when voung children begin o “coumn
o —that 15, when they know mstantly
that there are ning items when one is
added 1w a ser ol eighn that they have
already counted, us compared with
their earlier practice of counting all over
again—iteachers should rmmediely
recognizie this significamt step. Many
urban black adolescerits are likely w
have deep experience of word play that
can enhance their ability 10 engage in
comples lierary analyvsis (Lee, 2007)
aned teachers can harness modele

s honlers” socml precccupaitions lor
productve collecive work

Identifying Common Ground
Even thongh learners dilfer and wachers
must continually wilor instruction in
response. the work of waching ts not
whaolly unpredictable. Much is common
across leamers, subjects, and contexts;
and a could be shared. studied. and
learned by all

Consicder what goes on in other pro-
fessions. They too demand individual
responsivieness, and yer broad idio-

safely. Teachers, wo, must teach skill-
lully so their students lain

Ientifying a set of practices that sims
at comptles vutcomes lor all students s
a first step toward strengthenimg the
teaching prolession. These pracices
could provide a comemon foundaton for
teacher education, a common profes-
sivmal lngunge, and i Iremework for
appraising and improving weaching @
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ughour my career, 1 have felt compelled
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Scapegoats and Superstars
Although it might secm s H-eviclem
thar effective tea hing is at the hean
ol student learming, teaching has
not always been a central part ol

the public discussion on educan

1. Changing the patterns
of school davs and school years
establishing a common core
rculum, linking assessmen

that curmiculum, holding scho
tering administrators prepeirtion

and responsibilities, incorporating

W lechmoloeles intos instn

and contmue o be ropics on i

! 1 1 T | ] -
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Teacher

The teacher, an individual who
is crucial 1o the success of any
relorm effon, has aften been
sidestepped. minimized, or even
jenered
ily recently has i occurred
1o i number of otherwise brghs
|"'l.l"'!"il. than ellective ||'.|-.|II:I|_'_
iscentral o education sucoess
rither than being o wholly
heartening development, as
ey ol us imtally PO
| helated recowniton of the
pportance of eflective weachirs
id wnmimended and even
S CONSCCUCTices Boh
at the hetghit ol No Child Led
Belind and in its current 1w
1l 1, the sigmibcance of tn
| {5 s il |I.|*_- ot Deen
hijacked and distored

G DGy CLnmmed 1Tl

1 I M 1 1l 1 L L'
tal issties and conststently rse student test scones cven
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tha 1 d-supposedly ghter and better 1eacher
I 1l i rlormming 1 L
Lainl T e wl i le brimg of an et {
A (1 an b el i il
if 1 i

Good teaching comes not
from following a recipe,
but from consistently

putting student needs first.

F =

-
e

remised on the Wdea that teachers are all-important
Ihe public discussion no longer ignores teachers and their
entrality: now it livs most of the onus of blame lor studemt

dual teacher And n

must be reiterated
that in these davs ol high-stakes testing, studeni success is
mostly determined by only one measure: 1est scores

Can the indnadual weacher bear thas responsibility alone?

Carter (20097 crivigues the image of the “teacher-as-saint
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iracles and blames them whet ¢ miracles somehow do
il materiahze Inan online for O lescher elleClveness
bt Walsh (20100 points out that these “superstar” weachers
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What Is Effective

Teaching? nust be e rod
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New Challenges in an Old Course
Interesting it was indeed. Frankly, o
number ol ssues caught me by surpnse
SMany of the ssues were lnmiliar 1o me
from high school teaching, but 1 did no
expect to fimd them st my university

First, it quickly becanme clear that
my 18 students were not prepared for
the requirenents of the course as 1 had
designed 1t Unoa purely acadennc level,
many students struggled from the outsen
with the readings. the length and wpes
ool jonrrmal assignments, the etiguette ol
large-group discussions, and the pacing
and warkload of the course itsell. Alter
some awkward class sessions dunng the
lirst weeks of the semester, | checked
studdent records and discovered that a
number of those enrolled i this 300-
level course had current grade poim
averages ol 2.5 or lowal

Secomdd, although this course was
geared 1o the weaching of writing m
secondiry school, lew of the course
participants planned w go into eaching
CErom my expenence, this was not the
usual course audience, and | wondered
whether recent enrollment pressures
in the English department had made
this course muractive to English majors
who needed the upper-level credits,)
Mot surpnsingly, then, carly discus-
stons and gesignments that addressed
teaching scenanos were ool successiul
When | previously raughn the course,
the students were relatively able aca-
dermically and most of them were tking
the course ds part ol thelr preparation
10 Wwach

As athird ssue, some studenis
appeared unaccustomed 10 norms ol
acadenic conduct, a problem | bl
rarely encountercd sl my university o
even when reaching ot the hugh school
level, About hall a dozen students had
real difficulty with basic expectations
They did not come 10 cliss on ime,
return prompily from the break, or
bring the necessary matenals, hooks,
and wrinng joumals. When | gve them
directions or asked them a guestion in
discussiions, some students routinely

needed the question repeated, their
minds were cleatly wandering

One studen was obviously frustrated
with the class and dealt with the situ-
ation by repeatedly coughing so loudly
aned persistently im a number of class
mivetings that class conversations und
work had o stop A least three students,
ety in the semester, routinedy misscl
assignmient deadlines despite an exphat
syllubus and reminders

in the class, and | proposed solutions. |
asked for their advice and leedback and
gave them time e deliver it both face-
to-lace and anonymously. Students wold
me that they wamed more time with
;IS’SiHITI!Il.EIIlh_ mare Iij"'l.*l. (FTRT Tl'."ﬂ,lﬁl”'l“
the vontent of journal entries, and

more leedback fromy me on drafis All
ol this | provaded. To make the course
e approprate for the studients, |
broadened the content of discussions

Only recently has it occurred to a number

of otherwise bright people that effective

teaching is central to education success.

I short, these studenis were not
an optital group The 2000 Teaching
Witk skills course promuised 1o be
vinie ho micss.

Effective Teaching in a New Context
In this context, whar did ellecnve
teachimg ok like?

Fiest, it was variable | ramped up
the classroom intensity 1o the level |
ustially reserve lor one- or pwo-day
inservice workshops in which | need w
instruct—and motvate—busy and often
ured pracucing teachers. As i those
contexts, 1 worked hard wah these
lewching Writing Skills students, being
more persoruable and direct than |
bevn in any classroom in vears to keep
them awake, aware, and engaged. | used
humor with the cougher and with those
who necded repeated questiomng, |
also mowved o more direct imstrucnon,
which T rarely used inmy graduate level
LIS

My teaching o this course was also
contextual Clearly, whan | had done
belore 1n this course wias not going, o
work with these students. One strategy
was 10 adedress the elephani in the
room | talked 1o the students exphienly
ahout what T perceved swas going on

and assignments so that the Tovus was
TR TR S R Ty ] II:.Il..hII!Ir.'L writing bt on
tssues in the students” own wniting,

Andh 1 found tha the students were
smart—prerhups not smart in the way
| hund assumied they would he, but in
terms of thewr own imerests, As | made
writing assignments more refevant w
those tnterests, students olten revealed
the kind of intelleciual curiosity that
I knew was there One student’s tra-
hitionsal wrgement paper detended
the orgimality of Lady Gaga, another
student, i the course o a paper
locused on the day he was born, did an
extensive—and sophisncaed—analysis
ol alfordable Brooklyn apartments that
b Been available o s young, immi-
pErant prarenis

| Became more imerventionist than |
van ever recall in a college sening—or
even dunng my ume teaching high
school. speafically. | msistied that stu-
dents who were struggling meet with
me outside of class, 1 initiaed oneé-on-
one conferences, and during the class
hreak | prassed studenis lor making
progress with behavior and attention. |
mdadually witored two students whose
literaey skills were helow par. | used
multiple ¢-mail messages o remind

ASCD oWk Asd b i 49



students about deadlines Al students
regquest, | expanded oliss nme lor dis-
cussions that were ol ereilest intenest o
the students, |also Toied large-group
discussions—which obten veered out ol
cutrol when studems were pot able to
present commenits oF weas civilly—and
stbstnuned soull groups or pairs

Most substantially, | concluded
thit lew of these students would pass
the course as currently constructed
Therebore | jertisoned some long-
standing componems of the coutse—in
particular the culminaing ass<ignment,
which was a Tvorite of mine: This
asstgrent haad wiven cach studem the
SPPOITLNILY to dsstime thee roles of both
writing wacher and weiting student
students designed original wnning
tasks, eachanged and completed them,
and then evaluated the final producs
Huowever suceessiul this assigniment
had been i the past, 1 knew that i

wottld met Tikely Be o Tadlure with these

studdents because ther interest inthe
teate hingg of writing wais not central, ancd
thie derailed pature of the work relied
heavily on a pedagogical focus

Fatlsor dleleted a guarter of the ournal
emry assigmments, doubled the vme
allotred o writing-group revision,
and initured rewards lor complenon
ol minor assignments. | trunvated
some readings from the two texthooks
and skipped other parts of the books
entirely. At the end ol the course, lor
the first time i my universily teaching
career (although | did this regularly as a
high school teacher), 1 provided a two-
page, detailed study guide for the exam.

Suntnie ol these changes sy apprear o
have weakened the ngor ol the onginal
course; from my perspective, however,
not making these changes ensured that
most students who hid signed ap for
Teaching Wrnng Skills would faler in
the assigniments if not fuil the course
itself Compromise seemed the beter
paith and gave students a chance 1o
stwceed

o i students react, and how well
dhiad thev doin Teaching Wnting Skills?

whbeiar L

Over the course of the semesier, mine
final dralt papers were unaceeptable,
these students were grven an R grade
Crevise) and the opportunity to rewrite
aned resubmmit without penalty, and
every student ook advarntnge of thin
apportanity. For the final exam, the
study guide must have been helplul

L+ of the T8 students receved As or s
there were only one €, one 1, angd 1w
Fs Prd-obalass anomvmios student
conments were penerally posivive
Cencouriages passiomile discussions”
“willing to help anyone who needed
i, “establishes grear working envi-
rorment among all her students™ s
were insttuctor and course rankings
fonca scale of 1w 5, high 4s i almost

Effective teaching
must be in service of
student learning.

every category). Regarding final course
grades, of the 18 students, 12 carned
cither an Aor a B, 4 received o C, ang 2
students—who, despite all my effons,
contimued 1o experience difficulties with
anendance and deadlines—received Ds

Giving Teachers the Freedom

to Put Students First

All ol the adjustments | made in
response toe the context and the neads
of studenis in this course depended

on the autanomy | enjoved momy uni-
versity teaching position (a level ol
autonomy that current reform ellons are
unfortunately making less, no more,
cormon among elenentary and sec-
ondury teachers) 1 ihink it would be
overstating the cise o call these adjust-
ments learless. But | was pleased tha by
locusingt o effective wachnye, 1 ooulkd
recognize the peed for change, respond
ter thie challenges, and make spmificam

et F Decrssne 2000 F Jasr apy 20

pedagogical and comem changes wo
meet student needs.

The spritig 2010 Teaching Writing
Skills course looked very dillerent from
the course | haed vaughn years belore, Ba
the poimt wis nin 1o adbere 1o some
preconcened, deal conrse that wis 1o
longer appropriate lor these students.
the point was that ellective waching
must be inservice of student learning
Once we more Tully imtegrare our elions
tor improve weaching with schoal contest
and student need, we can look more
vonfidently woa tuture i which all s-
dents CAPETICNCT SULUCSS m
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Like It Matters

Qur focus should not be on the pay—>but on the way in which

i'l‘{J]i}].“H‘J‘!_Q pay can JIJL'|r||" districts attract and -;|[L'||"!|'_‘-.' effective educators.
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either buy i, or you don’

That s how | come at mern pay. |
dlomt imagine thar paying bonuses lor
Buinips in st scores, as thisugh we
were compensating trRaveling encyelo-
pedis salesmen in the 19505, 1s going
o improve waching or leaming And
I don’t think thar vatlue-added calcula-
tioms are themselves o comprehensive
or relihle mcasure of wacher guality,
even mgrides where we can caleulate
such numbers with o reasomable degree
ol statistical acouracy. But maoney and
metmies wre invaluable wools ln shaping a
215t cemury eaching profession,

The Point of Merit Pay
The point of rethinking oy bs non Lo
bribe teachers into workimg harder
Rathor, merit pay s a tool for wedehining
the contours of the prolession. Today's
step-and-lune pay scales, built arouncd
seriority and Uredins completed, suppest
that the primary winy 1o determine lhow
msuch weachiers are worth s how long
thes e Been on the job and how nany
cottrses thew e sat through, | don
beliove that's 2 good or useful way 10
gauge o teacher's value

There's nothing mnaw v wrong with
step-and-lune compensation. Indeed.
when introduced e the limt decades
of the 20ih cemury, it was o sen-
sible response 1o the massive gender
inwgrities i charactenzed schooling
AL that time, women were noudimely
el ball as mnch as ther male counter-
pans Because male wachers were L
more provalent in the high schools,
many districts employed de Lacto pay
scnles in which high school teachers
dramaically outearned their K-8 coun-
terpunts lor no discermible feason. In
that e, standardizing oy made sense

By the 19705, however, schools could
iy Tomger depend ona captive influx
ol talemt ru:g.'lrl.]]f&ﬁ ol the werms of
emplovment. Whereas lmibted alterma-
tives sl meant than more than lall ol
wornen arwluating from college became
teaw bers i mud-20th-century Ametica,
thie thgure roglay s closer o 15 percent

B Lt s aiiewai

b wiin weppitt o TYLL & N g

Meanwhile, new college graduaes are
much less likely wstick tow gob for long
sttviches. thee compennon Lor college-
cducued talent has intensibed, and
we can fow more or less distinguish
teachers who excel w helping students
muaster important comtent and skills

A this adids wp o s pew warkforce
environment in which the step-and
lume, ndustrial-era model thot flour-
ished asa best pracuce in post=World
War 11 auto and steel plants s unduly
canliming. Step-and-lane pay s ill-suited
o attractmng and retaimmg tlent in the
new world of career champers, scurce
talent, and heighiened expectitions

Meril pay s not s substinoe for hagh-
uality mstrowetonal materials, ped-
agopy, o cornigulum, Rather, rethinking
pav com help make employees tel
valued. nuake the teaching profession
IO ALLEACTIVE Ly pm::mm] cors,
and sigril that professional gorme
are displacing those of the mdustrial
model Mone of this “hises™ schools,
but it does establish a hirmer, more
uality-vonscrions basis tor dramati
1“'|E'|Ti'|"'|£‘“'".:ll|

Problems with
One-Size-Fits-All Pay

As cash-strapped states and school
svstems look ahead to lean vears, it's
vital to repognize that one-size-tis-all
!".'I.'L' 15 Insensn e o EJLIERT TONS l.'l1 I'I-I'O-
ductivity. Although the weem prisiic-
tivity is roparded as an rmitang i st
cduvation conversations, i relers to
mothieng, more than how mich good o
given empliovee can do 1 one reacher
i= regarded by colleagues as a bir more
walued mentor than another, or i one

J0UF Jasaoaky 20100

reading mstructor helps siudents masier
skills much more rapidly than another
its axtonunic that some teachers dao
more poiod than others do (that is tha
sorme are more prodoctive than others)

Une-size-fits-all compensiation
means that we're either paving the
st eflevtive emplsyees too hnle,
pawing their less elfective colleagues too
much. or, most himes, a lintle of each,
I a world of scarce wlent and [immed
resources. this s a problem. Savey
leaders recugenize the benelits of steering
resonroes o einplovees who do the
st g, s these ure the employees
whom schools most need to keep and
frovm whiom they need 1o most elfiec
tively wromg every ounce of skill

Lhus, o crucial element of o well-
designed meri-pay svstem s rewarding
employers who not ondy do ateerifi
joby ut also do serin o way that extends
thair elfect on soudents and schools
Rewarding prized menors who chovse
1o imentor mere colleames twhile con
tining to g1 high marks from them?
or hiwrsting pay or weenlic clissromm
veaehers who choose o ke on large
stuilent Toaes (wlile comimung to
excel) ure wiays 1o use limited resources
o amplily the contributions of skillud
prolessiomals

Udere-size-Dus-all pay also inlnbits
ellorts to leverage the opportunites lor
dillerenttation and spectabizanon thn
new wechnologes and stalfing models
offer. such as the wse of patt-tine pro-
lessionals by the Boston-hased Ciizen
Schowls. Towdas . schion] systems sl
aperate o the implicit assumption that
most teachers will be simlardy adep
ar evervthimg: T routme dass a dith



erade teacher whis is o terrific English
language arts instructor might weach
reaching for just 90 minutes, For schonls
Plessed with such o teacher. this s an
extravagant waste ol talent, espectally
when pne can stroll down the hollway
andl see aless adep colleague oflenng,
W mnutes ol petdestran reading
instruction. | we're sincere about the
ventrality of carly reading proficiency,
using these culucators in this fashion |s
simply irresponsible

One approach 1o using lem more
wisiely mighr emanl overhauling wacher
schedules and student assigniment so
than the single exceprional English
Lnguage ans instroctor would wach
reading to every student in thar 4l
grade. Colleagues, i turm, would
shoulder that teacher’s other instruc-
tinal responsibilines. However, this
is mot an even swap. Excellem reading
instructors are rare! we should relushion
COMPensabien L redognice their TP
tanee, 1 that encourages other wachers
tor alewelop their skills and prarsoe this
role, so much the better Thstricts with a
plethora of wlent can then revise siaffing
acvordingly. The point is that sakary
shontld be a wol for salving problems by
Iinding smarter wass to attract, nuarure
dnne e taden, o should oo e an
ohsticle t doimg so

After all, we pay thoracie strgeons
much more than we di pedhatne
nurses—tat hecause we thmk they re
better people or because they have
lowwer patienit mortality rates, bii
buvause their AT reguire more
sophisticated skills and more imensive
training ang becanse surgeons are
harder 1o replice. By allowing pay to
relle perceived value, law and med-
teine huve made it possible for accom
plished attorneys or doctors to carmn
outsized compensation without ever
moving, into sdministeation or man-
agement. That kind of amadel in edu-
cation would permit truly revolunonary
rethinkng i how we recrun. netan,
andd deplon ellective educators. That's
o lur ory Trom todan s ill-¢onceived

proposals w slather some test-hased
honuses atap existing pay scales

A Viable Path Forward
Unforumaely, too many would-be
reformers hear the call for rethinking
pay as a charge o impatently rush forth
and "I compensanon ina lurious
burst ol legislation. As a result, prom-
tsing elfons w uprool owdmed, sulling
arrangenents getb enveloped in crudely
e aned potentially destructive
pohicies

Merit-pay systems
are an essential tool
for designing schools
and systems that can
excel in tight times.

Education relormers hove trouble
avcepting that unwinding long-standing
arrangements and replicing them with
sensible altermatives will ke time,
harmliey, and a lon ol Tearning, The
fix-it-now approach to pay, with its
overreliance on vilue-added meastre-
ments, turns o blind eve o the weelinical
challenges imwvolved and o the lacr tha
reaching and math scores are o pri-
fownedly Timmed prosy lor instructional
effectivencss. This approach also runs
the risk of sulling the kind of sman use
ol personnel that relonmers are irving to
encourage, Principals who rotate their
Lty by strength durmg the vear or
whio augment classtoom eachers with
grest instructors or online lessons are
going 1o clash with evaluation and pay
systems precicated on linking each
sturdent's anmil tesl scores o simgle
teacher. Even in the states that have
spent the maost tme on these assessmient

and data svstems. value-added scores are

available tor only a sliver of instrudiion

and for only o minoney of wachers
Devising new one-size-fits-all merit-pay
systems aroutid this limited popualation
ts both premature and nonsensical

Right now, the smitrt misve is 1o
explone ways to base an inereasing share
ol wacher pay on vanous measures
of performance. drawing on potential
metrics thint seem uselul and relinble in
a gven district. Labor market conditions
should be a1 considermon; il its more
diffwult to find effective math teachers
than ellective social studies teachers,
pay should reflear that Inaoworld ol
accountabiliny . there s an increased role
lowr aimplr prinup.ll evalimion Given
the collabormive nature of much good
Il..'..lL'hillj.:. it makes sense o mmport a
kew element ol 360-degree evaluation
and lactor in systematic evaluations of
teachers by their colleagues regarding
which wachers make the largest comin-
butions to the school and their peers.
Mueasures of productivity; value-added
walculitons, where appropriate; and sys-
tematic chssroom observation also have
roles 1o play

Just as many cducators comfortable
with step-and-Line pay recoil from such
chianges, many would-be relormers
reject my counsel of patience and seek to
“hix” teacher pay immediely. Bur K=12
s sprawlhing, complex exercise. Spas-
muodic solutons borm ol rustration can
lead to Rowed policy—as with No Child
Left Behind, which overreached in ways
that undermined the law’s more sensible
i'.l[l.“.'l.‘-lﬂ“!l.

Doing Merit Pay Smart
Merit pay should reward performance,
value, and productivity. We can measure
these in many ways—hby scarcity of
ndividuals in the labor market, annual
evaluation by peers, professional obser-
Valins, m|1cn-1wrjudp;nwm. and so
forth. The contemporary ohsession with
studdent 1est scores as the only metnic
ol interest has been an unforiunate
distction

student achicvement must be an
important factor, but we should employ
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MERIT PAY
MISFIAES

Policymakers should be careful about what they

choose to reward—>because they’ll most likely get it.

Al Ramirez

W OLaTCOC] 15 g :-.'I|I'||_'|*-\.
will respond to linancial
I

W

® Competition is swood

i [Bay— eaichers will work harder
oW ? i o bear out their colleagues
it ihhic edt Ty gl a8 ratoned resource—

will and e igher pay
| FITHLETY PTCVIOLES “ oo m i werent lor umons
TR with thu and their resistance 1o merit
I wie're public education would
I * 130 Hourish
e ik, 11 Wi real s Molicymakers have
harm and i vl chioteh money o make a
ment-pay svstem work
most fuds, merit pa
based on shuky theor Steps and Lanes
, , . in the Crosshairs

untlorm salary schedule

a with its steps and lanes, is
b ! uhiguitous in LS. public
I I 1, bt 1 [ education. h '.'\...'--.||"-|'|l'-|'i|'l.a|
e n the early part ol the 20th

ceniury wo professionalize

| rublic educanon and relorm
| nt kst compensation practices
1 L deemed unfair and even
i1 corrupt. Previous systems
haed wsedd such criteria as
rlor el i e W il m "ol nukers | v what good] cender, ave, srade-level Assignment
eacher whoen he or she has o i teachome s and can casily measure o race, mantal status, nepotism and
i iril ml makers understard huma political patronage 1o determine salary
= ! Hirss witivation. They know where and | e uniform salary schedule proved
1 AT 1% L WY eenuves Lo g L b A POPILr mno iivn because
e Tound WE, LEAMSTUTenL, easy i



understand and predicuable Teachers students will vary m their abalay and

and taxpayers liked it Educators and motivition lrom year o year. Each class
those responsible for administenng presents its own et of challenges. And
school district compensation programs ihis variation exists S 1ools ind
h1h‘h|} villue these L1LI.!|.1|||I.:- 1o this day distrivts

Lritics arguc that the present syslem Other professions, such as law, engi

is unfair because it promotes medi OECTME, O Accounumng, operate In a

ditferemt conmtext. Professionals in thes

ocrty by rewarding poor perlormers

while failing 1o recognize outstanding Helds usually choose t work wath
achievement on the |'-'h‘ Advocates Ton spPecilg Clienit, and thes' deloee Dhe rng
ment-pay systems also contend that uil |h'--.|l1||, outcomes belore they eneage

the uniform salary schedule 1gnores the in thie worke, Il a lawyer wins a big
basic purpose of education—student i-and-fall case. the firm 5 100
learning They adhere to a simplistic ey and bonuses Tollow. Tn proles

input-outpul  miodel of education stomil spons, the more the Tenm wins
I

that denies the complex realivies of the mere money it ki

schooling These realivies are among bonuses are linked to thi

the very reasons that efforis 1o establish more paving fans in the seats. Mer

[y systomes in contexis like these ark

mert-pay systems fal
clear, easy to understand, and casv 1o
administer

Clarifying Terms

T'o understand why mernit-pay sysicms

don't work, iU's imponant 1o distnguish Measurement Problems

among the various pay systems that are achieve laimess in the merit-pay

|
sometimes passed off as merit pay Why it Doesn’t Work system, policymakers will attemp to
Chne comman salan AP prroad GRE Mo pay programs Thal are solely .i:|--i" amechive measunes of student
the career ladder Inthis system, edu based on studenmt achievement don’ learmangr, usolly orest. Bon thas
cators are rewarded lor achieving ever- last because they dont work. Even th approach leads o major patlalls, such as
Iu:g‘iuj levels of piclessi nal rank—Ior highly touted Denver Public Schox marrowing the curriculum, gamang the
-:.munp]., novice wacher associate pays oul most of the extra compen svatem throueh teaching Lot test, gl
teacher or masier ieaches Typically sation lor things other than west scon victimizin and thedr
such SYSLEMS requine the ¢ mployee results: {or teachers who 2o into hard fnmitlies through blame or worse
5 [ I.il.l].,i.' I‘lll_'||‘||.. Il. n|'~ L"[ El.ll-.lll]{: |.1|...'I fo=atiract I1'.Il.||lf|-'.: 'w‘l'".'n ‘.I!”l L | E' = In .|-.!|El|:.": 1 terature 1= full ol
OnSLrale cotnpelencies in kiey skills and mathematics. science, special education challeniges o the validity of even the
kl:'u,-a.'.]q_l.!'._"._ .|.I|d ASSUMIC Frealen |||!'| andl |’J:|.IJ'I'.:|I..5I| l..,'.'“\..l":-"h {41} ;"Il'll."-"'-'l'l.l- most ghly regarded ves Poprham
1g-5!_h_|:4_-\1f'-|1||n 4 dovi :1-'|'II'Ilk nt. o tewchers who wallingly 2008 Wiliam. 20100, Besides, wests e
Another pay model sometimes called  go 1o hard-to-stall schools (so-called typically designed 1o measun
pay for performance provides opporu- ‘combat pay™); or lor extra work beyond  learmimg—not instruction or tea
nities for additonal Compensation when the contract ellectiveness
the employee wakes on addinonal dunes Ment pay seems 1o work in many
such as mentoring new teachers or other professions—I{or example, Law Farget Problems
serving as a curriculum specialist prolessional sports, and wsed car sales Policymakers who would impose meni
A third method offers a differenuared Bur u doesn't work in public educatnon pay systems should be caretul abow
salary schedule or bonuses 1o educators Here's why what they choose 1o reward Pecaus
taking on hard-to-fill weaching assign- emplovees will respond to . lialed
ments in shorage arcas or in difficul Factors Bevond Teachers' Control incentives The guestion soon becomes
s« hool setings When ashed o take on a menit-pam What will mnt get don whing s
Here | use the term merit-pay system syslem, teachers tvplaally point 1o th complex profession, and teache for
o refer solely 1w pay schemes that te lact that they have no control over a ot i the mterest of students tho
.=.||.|r':. boruses o studeni |I...II--|H!I WO 1S5 .v_-:~|;‘__l:|_-|| L resdly isn b mieasurahl vl mmany ol
usually as measured by a sl veteran teacher knows these hard -to-mca ractices, such

56 | i Lesoemsmip F DeCesmuen 2000 ¢ Januany 201



as counseling students about academic
or personal concerns, are crucial to stu-
dens’ lives and of value 1o parents.

Teachers are not salespeople. We
should not incentivize them through
numencal goals and quotas, When
policy moves the educator’s focus
toward money and away [rom students,
families, and communities, it sets the
stage for distortions in the education
L}",’ilﬂ'"’l

Administration Problems

To overcome the problems of only using
atest as a measure, accommuodatng the
complex nature of the classroom, and
selecting “the right” employee behaviors
to reward, policymakers will establish
complicated rubrics to keep score in any
merit-pay system, However, the scarch
for the nght combination ol behaviors
and ouwtcomes is a slippery slope tha
inevitably leads 1o a complex and
unwicldy measurement system that dis-
tracts both teachers and principals from
their important work

Morale Problems

Meru-pay systems are demoralizing
because they treat educators like labo-
ratory rats and not professionuls (Dedi,
1971, Deming, 1993). Professionals
bristle. as do most workers, when

they leel manipulied. Talented stafl
members may move elsewhere, Further,
setting numencal goals and gumas
without also giving educators a method
for reaching those goals creates great
Irustration (Deming, 1993).

Misunderstanding Human Motivation
Menit-pay systems are doomed because
they il 1o recognize the fundamental
principles of human motivation and
how they apply in schools (Glasser,
1999; Springer et al., 20000, One of
the strongest incentives that naturally
exist in schools 1s one’s sense of allili-
ation in being pant of the stall School
culture and chmate are integral to
school success. Mernt pay introduces

competition among stall members and
destroys the sense of community so
imporiant 1o adults and students

A second natural motivator is the
feeling of sccomplishment that profes-
sionals experence when, as a result of
their own professional judgment, they
meet the challenges of the job. Manipu-
lating an educator into mimicking pat-
terns of behaviors developed by people
outside the classroom diminishes this
sense ol ellicacy

Merit pay misses the boat entirely—
because good teaching 1s not about
maoney. Most educators chose the pro-
fession out of a sense of calling; they

Merit pay misses the boat entirely

This also rases the 1ssue of superstar
performers, who tend to perform well
year alter year and typically end up with
all the honuses. In a limited budget
environment like a school district, this
leaves small or no bonuses lor good per-
formers. Even the MNew York Yankees,
with their seemingly limitless resources,
cannot field nine superstars at once,
Some school districts, in an attempt to
spread around the limied dollars, will
tinker with their merit-pay programs
by mancdating that wachers can't earn
bonuses in consecunive years. | guess
that's a signal to the superstars 10 slack

ofl.

because good teaching is not about money.

understand they will never get rich as a
teacher. A long time ago, policymakers
in public education understood this as
well, and thus a tacit bargain was struck
in an eflor o mirsct and retain highly
competent and committed professionals.
The deal was this: Commit to being an
educator in the public schools, and the
public will strive 1 provide you with

a professional salary and treat you like
a professional. You won't get rich, but
you'll do all right. and as you grow in
the profession, you'll eamn a little more

Money Problems

Unlike other professions and career
fields where merit awards can be ted
o revenue, public education functions
within constrained budgets. Meru-

pay programs are typically not funded
in a way that can provide or sustain
substantul financial rewards. People
will respond to monctary incentives,
but those incentives have to be large
enough. Yet school districts usually
need to implement the program “on the
cheap.” Thus. the primary incentive on
which the system is buillt—money—is
in short supply

Unions are skepuical about promises
ol extra bonus money because they
realize that money is in short supply,
They know that teachers’ salaries
function in an almoest zero-sum envi-
ronment. Awarding bonuses usually
means dimmishing cost-of-living raises
lor the entire teaching corps. The union
understands that many of its good
teachers will lose out. That's why the
teachers union in Denver didn't sign on
to the new pay schemie until the school
district succeeded in passing an annual
$25 million tax increase earmarked
exclusively for teacher salanes

Tinkering with the salary structure of
a school district is a risky undenaking,
If the overall salary schedule declines
in order to fund a ment-pay plan, the
district becomes less competitive with
neighboring school districts and will
have difficulty both avracing new
teachers and hanging on to its current
employees. Building and maintaining
a4 compelitive 5.'11:![‘)’ structure require
long-range thinking on the part of the
school hoard because the system can't
be lixed overnight once the school dis-
trict falls behind
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A principal’s new observation structure gives her the
in-depth information she needs to help effective teachers get even better.

Jenne Colasacco

The Weeklong Observation . ) I nd the observer
Structure 1 ¢ o |

59



Step Four The teacher and the
observer mcet lor a mildweek con-
ference to discuss the week so far They
examine the observer's written feedback
wogether o ensure that both the weacher
and the ohserver are on the same page
Mhey make a plan for the rest of the
week and adjust lesson plans as needed

Step Five: The observer observes
the same class for the rest of the week
aned continues 1o provide dinly written
leedbnck

Advanced Placement (AP Caleulus
¢loss. The teacher was o veteran math
teacher whose studenis had demon-
strated excellent resulis on the Toith
grade state assessmenis lor six years
running In the pre-obsenvation con-
lerence, we agreed that | would foeus
on classroom management aod studem
engagenient

Dunmg Monday's class, | ohserved
thiat tion all the students were engaged in
the material; only a few were asking and

How could I push teachers in a manner
that was authentic and that would have
a lasting effect on instruction?

Step six The teacher and the observer
meet for a post-observation con-
fetence. The observer provides wrtlen
summative feedback on a templote
developed lor this new strikcture. The
template Givalable online an www
ascid org/ASCHY pdUournalsfed _lead/
el_20001 2 _colasaccu_template pdl) lists
two areas of locus, one suggested by the
1eacher and the other by the observer
It provides space for feedback on those
areas, as well as on the implementation
of suggested changes, How and cohesion
of lessons throughout the week, use ol
varivd instructional wehnigues, and evi-
dence ol student mastery The wacher
and observer analyze the areas of focus
cstabhished in the pre-ohservation con-
letenve, the success ol any changes that
were implemented midweck, and the
general low of the week's lessons

Observation in Action

~oowhiat does the new structure look
hike i practice? Take as an example
my weeklong vbservation ol a senior

BO 0 Foino arvissti Lisodg=piir £ Dy nie

answerng questicons, [t was impossible
10 know whether the nonparticipating
students were mastering the materiul—
more chiecks for understanding were
needed. On my observation form | sug-
gested tha the eacher have students
put their answers to the problem sets on
the board and then discuss them

I went to class on Tuesday expecting
10 see a difference in class engagement
Alter students complered the problem
sets at the begimning ol class, the wacher
asked studems w put the answers oy
the hourd. However, the sume students
whe had been calling ou the answers
on Monday now put multiple problems
vt the board and argued with one
anather about the answers The guier
students still did not panticipate, amd
the 1encher’s attention was direvied even
riore to the louder students up a the
boare. This was net how | had expected
the teacher to implement my sug-
gestion, bur my written feedback alone
had not provided enough guidance.

Thee next mormimg, 1 met with the

O A Jamioany 20110

tescher lor our midweek observation
We discussed the sugeestion, and |
wats clearer and more direct, welling
b s call om each student w0 put one
problem on the hoard and explain it
oul loud, while the test ol the class lis-
tened wnd took notes, comparing their
answers to this one. Then the studem
at the hoard was to answer questions
[ chassmintes, This way, all students
wonld have the opportumny 1o answer
guestions, and the wacher would be
checkng for understanding among all
of his students. The teacher, whio hud
been discouraged that my suggestion
et sevm to help, agreed oty again,
following these additional guidelines

L observed that altermoon, and the
lesson wits much more ellective. Bvery
student had 1o demonstmie under-
standing of the matenal At the end of
class; the wacher remarked, “Now |
see what you mean. This was good—|
will do it from now on.” Althougly the
change was relatively o, the pos-
itve effect it had on the teacher's ahility
topssess his students” understunding
wats signilicant. Without the structirne in
place to observe on consecutive days. |
would not have known thar the eacher
musundersiood my sugpestion, and the
teacher would not have hud the chance
Lo Ty aain nghl. away . His mstruction
would nor have changed i the Jong
erm,

Challenges
With the new musded and all ol s
benefns, some challenges remaned
The surprise element of the inlormual
unscheduled min-observation was
gone. Although many educators helivve
that an vmannounced visi s the most
|lkl;'|]-' i lead 1o an accurate urder
standing of the classroom, 1 could
nod wisit the same class eanch day anil
mantain an element of suprise
Additionally, it was soametimes 4



struggle 1o stk 1o the
structure. If | was supposed
o It obse pvinge freshman
hstory Wednesday al 9200
A0 and an cImergency

5 Id b &
WOLLIKT Ve [

CAMe up
cancel the observation. Thi
iterruplion o the week's
ohservations decreised the
structure s ellectiveness
Finally, | |.|r1".§. hail

timie tor ih CECIME e
ehservations that had ke
mie i wuch with wachers
in the past, Under thw

MW sYSIO, o s hi'l LAY

ervied every diay
lor a week in December
bt net again until Apnil
e momentuwm we buil
throughow the week in
Devember sometimes 2ol

lowst in the interim months

The Results
Despite these challenges, it soon became
clear that the benelins ounweighed any

drawhbacks. Through this struciure

I ws able to observe and analyze

st ruction on g much deeper level than
heforne, Becawse | had a conlerence with
'I|Il | |-_|||'I bl 1|:l. ‘\.'-.|||- i1-. gairi |

knew the goals and objectives lor tha

wirr ks Iskruetion Mo r Wils .||I||_ [A]
ohserve muliple lessons designed o
micel these goals. For the Lirst fime, |
wiars able 1o see how o series ol lessons it

er | had never been able 1o give

cobieston and fow

regarddine
vl
Adchinonally, | could make suppes
Lions andd observe « . 05 they wen

implemented. Were my ideas valid and

ellecty Witk the teacher implementing
II:I-.'III o had imtended? ™id the weacher
leeld thiey cllective' T Secing: the samwe
group ol students in the same class
throeghoun the week also cnabled mu

I was able to observe and analyze instruction

on a much deeper level than before.

o collecr more daw on the students
responses 1o the teacher's imstructional
i clussroom maniseme nt sttegics
Lising this data, the teacher and | could

collaboratnvely plan lor improvement

Faculty Response
Lewking for bculty feedback on the new

sysiem. | distrbuted an anonymoLs

survey asking laculty to compare the
new observiation structure with the

6 e oL |
i -.| e resulls werne anwverwieinnmgtey

posttive: Y ol of T classroom teachers

reported that they found my feedback

from the weeklong observanions more

elul and accurate. They sad tho thin

were at least 25 percent more likely o

.u:|~'.. ment suggestions under the new

stricture. One weacher wrote, 1 love thi

new observation structure! | leel ik

lenne really sees what 15 going on in msy

clnssroom Another stared, ™1 am more

likely to ke the time 1o do the work to
implement changes when | know tha
Jenne 15 coming in the nest dos

Faculy members in general indi-
cated they feli supporied phash d, and
validated, They also el respected and
valited because of the amount of time |
spent ohserving, As the prncpal, 1 had
d MLueh mone autheniu ilea il \'.I1|.|!
wits happening, in classrooms, and |
wits achieving my initial gaal of helping

elfective teachers improve

Next Steps
Ihis vear, | am continuing o use the
weeklong observavon struciure with
somie changes that | hope will address
the challenges rela d 1o the now
structure | am dividing the teachers on
the laculty into two tiers. In the Brst tier
are teachers ',l.!1|- r‘|1'1.'l.I |r-':i|‘.| Nt mini

hservations, cither because they an



Without the structure in place to observe consecutive days, I would

not have known that the teacher misunderstood my suggestion.

new and need more consistent, ongoing structure 1o provide more in-deptl tutes lor department chinrs, enubling
feedhuick or because they an st g vedback to teachers aosmmall schiw these tesicher leaders i 1w
atd need more regular support. In the ke mine, with only |2 teachers, a prin department members using this
second ter are the mujonty ol weachers Al Can obDSEIVe Each el e Tor

i1 v schiol those who are effective i |'l!|, weeks cach year Remardless of the scale ol the il
but coulad Benelit from the mn-deptt In s school with o larger eulty, the mentateon. | beheve this model has
feedback of the weeklong ohservation wrncipal mighn non be able o use thi potential o hely trictional leacle

‘ L L L 14 % 0 1 Liiig LISih] IRl nii
|
sure thu two or three months do nut 1 lew teachers each vear 1o observie— thieir schoonl, @8
pass withoun my seeing each teacher i perhaps a teacher whao is stalled with
CLION 0 DS OF Del o lissroo) A PRELIC LA aspedt o
: A Jenne Colasacco s high school pr
those teachers lor whom the prin (4H B o F Diageif h
= i i 11 Acadery OF Tha Fa Tl
A lying the Model leels teast able to give meanminglul I i
: 174
'mncipals and instructional leaders feedback. Alternatively, principals i Hyde Park, MA 02136 [colasacco@d
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Tae cohtrol gf Xor learning. EENEERHIY )
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[nspired

By developing a deep reserve of techniques, good
teachers learn how to read l‘.'{,fth situation.

Carol Frederick Steele s et

and productive, What madde the difference? For on

we had an inspired eaches

What Is Inspired Teaching?

In describing greal weaching, [ preler the term inspired to

whing has three components, First, the

g her nas o broad, o e undersiancding ol the *-'.-|':1'.= DeEmeg

[antg :I'.'i COUTseWOork .|l"'\;"llu"'l.|'

menk. inspired EAChners I.'.':.ui"!'. hirndd

tions, and all the line points necessary 1o

sulxtleties, contrg
[ully respond w almost any question about their sub

arises. Second, the weacher has a wide repertoire of teaching
|I.'L|III.|.|:II'~ S0 HNe-Tunmedd OvVer tm il
and competent with each one, Thus, it's simple
her to select one uselul Approach rom mEny @

lessly mto a lesson. Third, an

students, situations, settings, and reactions ang
responses so that learning poes smoothly. When weaching, the
unexpected is the norm. No matter how much you prepare
there is always some reaction from a student you never could
have predicted—a guestion, comment, analogy, or personal
juirk. The apparently intuitive responses of expern teachers
T ”\,'Li the distillation o months or yvears ol learming unul 1the
esseniul undersis Hng N 1Reir DoOnes

S0 fow do beac |i|:._|.'_ kills ¢l '.|_||.'l|f' over timers 1 by eV

el ners ;':l,h_it""“ Z|.'l LRy e .'_'.n_'hl.'w LERAWOIre, dwar

"'I'"'j le. and inspired. No maticr what held a person enters

teaching, civil engineering, or filmmaking—all beginners start

out relatvely unawdre ol important imlormation. This is not a
mdemmation; s a lact s new PFACTITIE S ICIm new acts

HIONETS Progress 1o e dwdrne

level onee they muster concepls, theore: nd e names ol

[ ] 1 & g 1)) | A& N gl




Responses

Althoueh thiey may still need

eachers are increasingly com
lortable with a growing e P T
of skill:
leachers who contimually
ricllect on thelr practice can even-
tually reach the inspired level
This means they hold vast stores
of possible teachimg strategies and
respronses in mind and can sense

remmcmber that 1

I'e 5 ubserve

ned Lacalivan
Athough kn

! g beh
ler

LERT!

whinge is a multidimensional activits

Students will show
us how to teach
them if we remain
open to the clues

they send.

diven nent lor given stidents. They

chunk mlormuion, meaning that they

muke assoviations movices don't and
el '.Ii'-i"'.l:.l £ LTS S0 Uil I.'\l'\ ".h.s.l

||Il LG LR Loy Pt '-'.I-'I'._I.'_ IMIuton

Beyond “Know, TEII Control”
|'||'|"I|. are cpuite lesir thunt they want
poo] teachers, yet they olten have a
strplistic adea of what good teachers
dov, The publiv exmpects whers o
koovw therr subyject, explin i to Rids
andd maintain order—in shonhand
werms, W knowe, well, and controd

" I'|-i'Z',_'-: (e s Ot raf Wil st

lenes, walk with them, explain material,
olten simulia shy, adapting as they
15 |I="i_' INEl Lol .III'_' iT ---|'|.I!
Ln in th 1 R
v teachine beluaviors ol knowing
navi M1 n
ire most| i haviors. Although
el may not seem like o sending behavior
whers use their pr Iy acguired
ke “pasa]” o atool, they sili througeh and

v led ge o use 1o send messages 1o stu

telling, we are clearly sending out mlor

nonage a classroom, we spend ample time

id consequences. Even when weachers
blematie behaviors, we usully

val D W BS



leacher
other hall ol

T Ak LT TwCCIving

conunua Iy send messs

we hi e sludentis w il recei

-||.|I:_- Al Wi Can i kKoww 1 O
students receve and comprehend

||||_"---|' MESKapes ||:;E-|, S5 WA O TNt

reacitions and ask lor leedback

W ¢ Need sIudenls messiapiies 45

i | they need ol Andd
cvery student behavior sends a
IMEssA L In 'nl'.l (4]

leedback

of undrcdds ol wi
valled accidental il
|"\|"Il. 5105 !"l-':.|'- | AR FRLTH Ll e | N

LLICIES, &

gaps in knowledge
hose who observe lassrom
Ien overiook Lhe Imporiance

Ol Now legchers inte Ul oW !'n.l'

'-|l..i,|~'rli"- el Loy Lee

I= Il '-!.:I|'II!'-I!|::' Lt Auiions
ltke talking or

L5 ["':l-'- & HECS T

but what a teacher hear

i Lthinks s invisible. However, what o
ICACHET perceives 1n terms 1 stucdcnts
reaction I (L5 i TR i
hiow wi hat tea = uble 1o tea
perhaps the most pow In loct, |
ofthe 13 n impaortant skill areas i

teaching identthed In a National Board

for Professional Teaching Standard:

audy! center around gathening infor

miativn from students and semings

1) interpreting events in progness
being sensitive 1o context, (3) 1est
hypotheses, and (4) improvising, Let's
nsider each ol these [our skills in the

hands of an inspired weacl

Interpreting Events in Progress

Whether there are | nis prscent

moment

or 36, there's a lot poing on

Y mument, 1IN every

petson there

o thind

IEEACOCTS ORSCE

pe, they are lkely I
ats o uselul data, 1hey may « X

nence inney Visiom, OCUsSITE on oy

One speaKer or lstener ot o tme; ale

matively. they may leel overwhelmied

i wirl of classroor Livities anc
poweriess Lo lnterv'ene 1 ine a cla

in action might scem like watching o

ediro—i riled] B AT Lo
' . . I 3 ¥

Uinaware teachers have lintde skill o

SCTRAGATITE Ot The detatls in LI e

romment et are relevant lor learmng

|!.l. Y AlS0 sEE e !."'-l.'ll' as CsCTene

ralher than as part of o patterm Dt

i be addressed meaningtully, They

are poorly skilled o responding 1o
|
noLE. S0

S50 Wilhout

mLirue Lnetr

NS

" 1 . " TR
FLADM Y, teacners Can advian

vond the unaware level. A

vitl }s,
LA \.._II...l-lll_ e rs Ci

understand simultaneous

LICE eley 1!:'.'_1I|'-. FESTRIFILE 140

student cues. and connect studeni

haviors with Instruction at leas
tion of the ume. 1o be as ellective

o all f |'-.l'.'.'{"-.l_| ir

even more finely tunec

vl

amultancou

gt i ol il lenr TieT
SUL TTREY CRLESTLAR ACarming

T

W i mbinwing t
LNC INSPIred i
tems m students

onses. When

LR Hhaonw Ll EXPLATTALN
sLatding bDenmed 1he desk
LTINS |15 0 CSPOnse 1o @
ik, assessed, and elflect

her ™
l’l'.l' ]
LILieT

spiredd teacher malnbd

s and respond accordmgls

and keep moving without intermupti




ecause he s aware ol body Tanguage
and studers individual issues—ihis
teacher muy react guite ditlerently o
thie next student whe sinds up. The
teacher cun quickly read this student's
frustration level and Knoss this siu-
dent's history of bullving, so ner-
VENML Y 15 1mn ﬂl'{ll..'r.

Cne ol the delimmens of mspieanon 1s
thie ot of breathing. An mspired teacher
inhales the ambicnce of the classtoom,
“'h!l. I‘I L“l'l‘l"lp'l.ll'l.l..' I'Illl."ﬂ..‘l“ L I.'l'ltl'l:lﬂlll.':r Lus,
and “hreathes out” precisely the kind
of teaching these studens need. Thus,
inspired teaching s highly mtenactive
Nosenp could everimprove on the
morent-hy-moment response o a grea
1|."5!l_"|'1-l."|‘ 1 i llT'IIl.il.Il..‘ ﬂrﬂ“p ol il.'jl.l'l'll.'T"S

Chie way teachers can coach them-
selves 1o hecome ananed 1o student
belurviors and the classroom amo-
sphere 15 Lo st up o video camera in
the cliassroom and run b once or twice
awerk o carch sidents actions in
response to tesching,. As the teacher
watches the tape laer, he or she can
more Jully sor out details of inter-
actions anel small events that can inform
teaching. Studenis will show us how
to teach them i we reman open o the
Clues they send

Being Sensitive to Context
Thinking back o my first vear ol
teschinge, | oow realize that | espectied
studdents wonld react to things the
samw sway | would, When they didm,
I was mystilied A the unaware level,
I sw hoth students and situations
strnplistically and used one-size-fins-
all approaches: Tr dido’t ocenr ty me
o iy my lessons when students”
reactionts did not match my expedtiations
ar my plans

Three years Laer. Fworked as
teacher of homebound studems, and my
eves were opened | observed dozens ol
ditterva wivs that fnmales did every-
thing {rom washing dishes and caring
For Babies 1o socializing and interpreting
evients wronnd them: The wadely dil-
fering reactions students hud shown in

my classes made more sense

Learming sensmivity o context nwns
becoming a detective Teachers need w
learn about the ativudes and cultural
norms in the surrounding communiny,
paitterns within the school, and the
vharactenstics and typical reactions ol
mdividual studdents. We ain never stop
learming more abouw these kinds of
things hecause there 1= 50 much o learn.

At the inspired level of weaching,
teachers wse i great deal ol contextual
indormation o understand how e best
reach students. Tdentical instrouetion
and asstgnments don't always make
tor equiny. For example. a colleague ol

Teachers must also know which par-
ticular categories or labels apply 1o each
learnier because, although labels dont
define studems, they can illuminate
facers of a student The inspired wacher
explores the neighborhood, intericting
with commumity members and perhaps
making homwe visis; studhes the needs ol
stuclems with disalabives and rebearses
approaches o help these students
wtibil the twiies are second nature,
and Invests dime in getting w know
individuals, making notes about cach
student's trts, habbwes, and imerests
1o be sure o one 15 overlooked. The
end result s a teacher who can respond

Teachers who reach the inspired level

of teaching are quick to see possibilities

where others see interruptions.

mine, Jay, recalled thin he Treguently g
in trouble n elementary school because
he b s ternble vime siting still—unnl
one vear a teacher let him walk around
his desk while he worked. This teacher
oo doubt ohserved from the beginming
thin her admonmons e Jay o reman
seated while working had no effect and
thuit he acteally did less work the more
shie triedd to ki b in his chiaie She
realized (1 was wiser w et Joy work
stanchimg up than 1o waste i whole year
syolding him

Teachers nuy even draw on the small
wavs than students reveal themselves,
stich as through an unpredictable
gpuestion or personal guirk. For example,
| recall when one of my students. Jessica,
declared during a vocabulary lesson tha
she absolutely lnned the word dinner
anel always avorded using i 1 filed away
tha bar of daca: when the word dinne
came up i readaloud Laer. 1 sad
“dinter—ar supper, right, Jessical™ At
that moment, 1 sensed than Jessica and
the other students leb thae | was paving
anention o then

ina highly ellective manrer 1o all the
complicated and imerrelated contextual
issttes that are invisible 1 novices,

Testing Hypotheses
Pwor tvpes ol hypotheses operite in
most wachers” minds. Some hy potheses
are purposely penermed: What will
Bappen if 1 ey this teaching method? Il
el s dented oo D ose 0 1o find out i
well 1 works, Whether the hypothesis
i lowned 1o be true or false, the wacher
gins sone wselul informetion

The second type of hypothesis might
be called unconscious: Surely these
learnars are not capable of that, so 1 will
ot sk it of them In this case, o weacher
doesn't even wentily the hypothesis as a
griess 1o be wsied. be or she assumes it
1o be true and acts wccordingly

| suppose all bumans carry
unconscious assumptions like this,
Unaware wichers definnely do. They
are often stll learning and can barely
think of ways to modily their dauly
lesson plan, let alone hypothesize about
few wanns to enhance learming, Their

ASCD F www  ase i 67
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Once a Struggling

Teachers who Jac ed !’{JH.&:.‘I 1'ht-!”ﬂ]j.11‘_~. s
K—12 students tell what they learned S e

from their experience. onherehildhovd and recognizes thay
for a pered ol about live vears, her

home cuvironment maadde )

Sara Fry and Kim DeWit e T L

e recills leeting st shet recalls, 1 didnt ungy indd that a g prided hersell on gerting o
as early as 1< vl Mt 1Y wiis bilgger than o 5 because | wits pline reterral every semoest
teacher would write three thinking “She wrote th s e om. Hler parents and |

e anxious abxout math natanty welhng her st

numbers on the hoand and

Woeh s bagaesi
vitild sit and stare edd TN L] LL Hessin i L
hecanse she didn' s Instead ol Matste aced a dillerent sel Jal whe<?™ Anne realiz bt she w
king the weacher tor help, she hid fenpes, A teacher on | {i dd and not [y il
her conlusion becatise <hi s cibar 11" v antel et Lo undes Lo cilitioet e olis 11 |
il whiv s :_|_‘.||| liy better 1o | o

b Lowss conlusion had a simph L] w
1 undersiand Ihe weacher didn’y knosw SMaisi fervied v avond

VL =i I.|:|: (Al
vshneim m

wats growang up i poverty, Her dad was My e time Ca

thie ditllérence berween size and valug

m i |



hugh school. she had moved appriss-
mutely 50 times. Both ol hier parents
had signibficant substance abuse
problems, and her rother was mentally
ill. Her lamily was frequently homeless,
and she pissed alor ol sehool. When
she was in school. Carne was olien
hungry, tired, and wnable o locus on
learning Despite the dilliculties, Carrie
fowndd than “sehoal was osale haven. and
teachers were models of all that could
b gond 0 this world

I adchinon o struggrhng mschool,
Luis, Maisie, Anne, and Careie have
something clse in common: They all are
fughly quundthed. dedcateed, and ellective
teachers. They are wmong 46 prek=12

tude

teachers from across the United States
whon we imtenviewed ina recent study
ol teachers who strugeled academically
orsocially s studenis ' The wachers
we intervivwed had between 3 and 40
vuars of experience and cuaght a variety
ol gride levels and subjeas, mngimg
o elementany education to an 1o
specil edircanton o nuddle-level math-
ematics to music. We asked them o
tell us abwonn thewr struggles in schoal
as students and how those experiences
influence their teaching

Four Characteristics

of Effective Educators

Four commmion characienstics of ellective
educator emerged i our Intervicws
These quutlittes rellect the beltel thi

all chilctren can learn 1 his disposition

comes naturally wo the wachers we inter-

viewed because they know exactly what
it is like 1o be the student who can—
and did—learn despite Lucing chal-
lenges. Onthe basis of their collective
vilees, we desenbe ellective educators
as having the lollowing characienstcs

L. They have caring relationships
with students.
The teachers we interviewed empha-
stzed how important it1s not 1o gel
sovcnught up in the minutae of our
prodession that we lorgel W créate o
sile and welcoming covironment for
students

Stella is a high school art teacher

whose father was an aleoholic As a
studdent, she solated hersell from her
peers and immediately lel school each
daw o babwsin vounger siblings: she
advocates on behall of Kids like hersell
sehowl is ol Chierr lirst prioeiny. 105 mol
bovause they vhoose o miess up There
are thanges gomg on o e Tves thin
are higger and more demanding ol their
attention and their energy than school

stella keeps an eve out for students
whoare clearly miserable and lews tham
know that she understands whar they
are expenencing, Stella told us,
When vou're ssolited mohar kind of a
famaly lifestvle, son don’t know there ar
atbwer people who have experienced thow

things, When yon're a kid, vou think
wvol re the .'-11|:. VI

Candace 15 a high school English
teacher who was plso disconnected
lrom school as a student. She was
bored and didn't see how school was
helplul, When she was in Lt grade,
she ditched her classes tor two months
and none ol her reachers called home 1o
chedk in
You really pen this sense like “Well, do
they even matiee tha Pmonot there? Am |
invisthle™ Sa | form personal connections
with mv Kids sovthan they do know | say
Fhey, vou weren't here :-.cau'n.l.u What's
gt on with you™ We imiss vou when
vouTe e We e

Candlace koows her approach has made
a dilterence with individual kids

2. They ser high standards
and help students reach them.
The wachers we imerviewed were
achimant that caring does not mean
lowering stundards Ulumaely, caring
relationships suppon studems” learmng
because weachers who care help students
meet ther high sandards. None of
the teachers watered down their cur-
riculum. on the connary, they locused
on maraiming high expectations while
discernimg what kind ol help students
necd  Some students need more vme.
wthiers neved speailic scallolding, and
sonmie need 1o CRPTICICE O SUOess O
s s Hhey ean foed value e cur-
rculum or discover confidence in
themselves

Many o the teachers’ approaches are
influenced by memones o their own
academiv struggles and the supporn
they did mot receive. For example,
stella, whose parents requuired that she
return home directly alier school 1o
hubysit, sometimes necded help with
-l'ﬁ-|'|.“|l|'l'll.'l'|[\|- O T e 1o LUI“FIV-“‘-‘
them She couldnt stay after school
which was when her teachers typically
provided helpand extratime. Today

ARSIy F o www ywe pio i, Fh)



she works with students who
can't sty alter schoaol i thie
mornings belore schwol or al
lunchiime

*"Hl}.tl'“t‘ awvercame her
struggles in matly a0 her inner-
city school and taday she 1sa
successiul elementary specil
education weacher. She advo
s miving st udents extra time
ared SUPPOTL, 0 Cesiginirg
themy w fnilure because of cuarly
strugples

JUST DBecinunse Sanh e o $ITRIR

elige reader i st and 2eud
gracde. o doeso o mean that
thee end vour Il wnd up bemg a
drug dealer Youll cach up
Seme s the mental abilay
the want 1o be something in lile
and the pravers and dedicaed
techers all To pogenber, andd n creates o
child who will be sucoesslul, B thes
ibeedd o reacher whio s going o <o
erigagine theem and actually wach them
o -uu.-l thenalong with evervonge ¢lse
Take e oun one-on-one on vour lunch
period or alter sehond T think that s the
greatest il yoln vam give o stadem wluo
wan’ ol
For many of thee wachers i our
studdy. helping students meet high stan-
dards involves uilking to them about
their thinking, learming, and behavior
Marie 15 an elementary math specialist,
despite almost not graduating from hagh
school because of her struggles with
math: She expliined the importance of
asking students what they are thinking
1 can guess and surmise all day long
But 1l you ask them, they can 1ell you
Lons also asks studems abow thesr
thinking. parnculirly in muath, because
she realizes that ber own lilelong math
anxiety might have been avouded i her
st graede reacher hadd asked her direc
guestions that were grounded in con-
temiporary math pedagogy. Such ques
tons mght have uncovered the roots ol
her conlusion belore she became hope
lessly Trustrated

TZ Eobd vrroesa

AL SRR D s

| ask “How disd o et this? Tell me

And | don’t alwavs muoke tham
wrtle how they pol their answers even
though that s the sae mandme. 1 also
wartit 1 verbally bocause a it of times fny
elemenitary stindents] can communice
their Llty thinkimgg through writing

about it

Sabina: who has taught clemenumy
gradles and English as a second language
(ESLY, now works as a curncolum
support leacher. She explained how
important it s for teachers 1o perseveny
andd help students reach lugh stancards
She refuses wo look at her classroom s
a place where she should reproduce the
bell carve and linds the memalivy
"As long as | hive six As, two Bs, and
three s, Pm happy™ unicce prable. She
wld us, "IN T have three Fs, 1 snll have 1o
figure ont what | can do to help these
three he successlul

3. They connect the curviculum

o students’ lives.

Stuelents often need o feel the material
they learn is applicable 1o thee lives
and the world around them Angelle
uses personal examples w help her
clementary students in special education
sec the value m what they are learning

2000 Jasuany 200

eyl v them D 1 b
1o thke remedial maih 1 hring
my remedial math book o
sghowol, andd 1 shiovw them the
thimgs § had 1o leam im collis
[ dorrelane thar i whan they e
learming rght now and 1 el
theey vou dont wan 1o be a
student emtenng colleee taking
remecdil maathe Yo wani to s
ahle foesy oo ol thas

Her approach séis the
expectation that her students
can o o college Angelle wlso
explams how the skills her
elememary studems learn now
are the foundation lor learming
in middle schoal. She knows
that once her students “conned
content 1o real lile issue, 0
becomes importin to them

Candoace looks back on her school
expencnce and renlizes she didn’t see
the vilue ol schol

Evervone scemed 1o be under the
smpreesston that education was valuabl
fust lor ctlucanion’s sake. Yot go 1o higgh
sy bl nd dis these thinees, becanese 1ha
thie way i is There's value i doimg it i
waly 1= alwins been done. Thant guestion
i Domy ask, “Why should 1 be doing,
this™ Just doi. And that didn't work Lo
me For the majorty of my students, i
dowesn't seeni o work eithes

Candice helps her studems connect
coment i their high school English
class 1o their backgrounds For example
she makes her ESL students comlonable
by explaimimg that her lamily didno
always use correct English grammur |
give them examples like, ‘Back home
.'\Ill.l
they el mie, ‘In Spanish, this s how

this is how wie would say this:

we say that” By honorning studens
setise of self, Candace hilps them see
the school and varmicalum as related o
ther lives

Masie currently teaches Kinderganen
ia large US ooy with a lagh crime
rate. A high pencentage of her studens



are new b the Uinited States. Maisie
mitkes school relevant by reaching owt
tos Barmilies and helping them expericnee
all thetr communities have o ofler. She
helps parents find out about aflordable
and cnnching local opponuninies by
regularly sending hiome a catalog thia
gives inlormation about Tree days of
museums and other evenns. Maisie has
started writng grants to help lamilies
start their own home librares. Grants
also [und held tnps

sy children can go o dillerent places

Were i Lar from the occan, bt | have

kids who have never seen the occan. How

oy woe vk kads about thimgs than they v

REvET seen’
4. They participate in ongoing
professional development.
Our study participants value learming
expericnces that help them sty current
on education research as well as experi-
ences that factlitae reflection on their
teaching. This combimation helps them
sertimze how they teach, walyze ther
instructional methods, and consider
new praciices

Many of the weachers atnbuted ther
cormmitment o learning wo their own
experiviives as struggling students, For
example, toay Zan s an elementan
teacher bt she el shame i her
struggles with math until she took a
muth class lor teacher cundidates in

college. she Ginally wrderstood geomwrry

and credis her alepted professor, who
used manipulatives and literature abowm
math she remembers thinking, “There
Just has to e more than one wity
teach, and wachers peed o know as
many ways as possible "

Lan's imterest in muhtiple instrue-
tiomal strategies hed her to get a masier's
degree o special education, not becase
she wanted w teach special education,
but beciuse she wanted 10 learn more
about leaming disabilities and abow
how she could adapt imstruction for her
students. Her words. 11 the child 1snt

learming, is my Lwli 1 need w change
something,” reflect Zan's commitmenm
to helping students avoud the shame and
helplessness she felt as o student
Barhara’s commitment to professional
development s ned to her expen-
ences as astudent lor whomn learming
never came easy, She remembers
havang teachers who were kind and
understanding but who “didn’t teach
s wary that | learned.” She is now an
elfective educator with nearly 20 years
ol expienence in the general elementary
classroom and special education

A Well-Rounded Definition
The wachers we interviewed all Twed
anch evercame struggles in school, Many
of them had learning chiallenges thit
persisted into their college education,
leading somie 1o ke remedial college
math courses muluple umes belone
prassing aned others woseleat a major that
allowved them o completely avoid a
troublesome subject

Their stories of perseverance and
recotdds of ellective teaching offer us a
well-rounded definiton of an ellective
vducor. Excellent weachers pun sudenis

Helping students meet high standards
involves talking to them about their

thinking, learning, and behavior.

Barbara believes the key to success with
strugeling students is wo engage them
in lun, motrvating learming activities
Professtonal developmem helps her
learn ellective. engagimg mstructional
technigues and keeps her inlormed ol
the research that she can use 1w suppon
these approaches if her principal ever
asks her 1o justily why her instruction
ts so dillerent from other, wwore trach
tenal approaches

Continued pridessional learming s
more important than ever in the 2151
century when changes seem o happen
owernight. Lavrie. u middie schowl
English teacher, told us she needs 1o
keep learming so she can keep up with
her studenmis She doesn’ really like
computers, but she belivves patting kids
lirst means Continmng 1w learn, even il
I means |1..';I'|'|'I|-l!_ﬂ alion mstructional
tools that she doesn't enjoy using She
explained, “Times change and you have
1o changse with them, at least in the
Classroom

Biest, help ench studemt meet high expec-
tations, and advocae on behall of stu-
denis and fanmbies. They interact with
therr students and ask questons tha
cmable them o understand studems’
thinking, They keep learning, and they
relate course content to students’ lives.
Most important ol all, elfective educaors
truly helieve all children can learmn G

Purticipants i the study were cither
Seatnomal Board=cermibied weachers or gong
througeh the comilvation process

Copyright £ 2000 Sarm Fry and
Kim DWW

Sara Fry is assistant professor of edu-
cation at Boise State University in Idaho,
sarafry@boisestate edu Kim DeWit is

a tarmer secondary school teacher, she
currently teaches English to international
students at Boise State University and s
completing a master's degree in bilingual
sgucation
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What Makes a

Educational Leadership asked some prominent educators to
describe the most important quality of an effective teacher.

Humility in an Age of Hubris

Flumifiny: The word conjures up meekness, pas-
sivity, even submissveness, and, in the worsy
case, obsequiousness. Yet this s o lalse humiling
Prue hurility s Bath o generosity of spieit and

a guiet sell-conbidence. In waching, it means
understunding thar althouwgh one may koo
agreat deal, one does not know everything

I mwans being willing o learn lrom others
whether they be peers, st graders, or immmgrant
parents Itmweans treanng all others—whether i
parent with a $th grade education or a prolessor
with i Phil—as thiugh they were as wornthy amd
important a5 onesell 1 means understanding
that ne method, strmegy, or approach - th
mugic bullet 1o teaching and leaming,

Althoush we canmot teach humihiy, ar least In
vrackitional means. we can nonctheless nunure
and chersh o in sohool We also conmm mieusur
i, at least not by the hlaot instrdments curment |y
in use But we can casily assess 1 We can see i
i the eyves of studenis; in their sell-possession
ancd engagement, and in the respectiul relition
shups we have with colleagues. studenis
fmmhes, and commumites. In thas aee of hubns
andd shameless sell-promotion, humiliny s un

ceential quality lor leachers o have

— St Nl

"F1'|"| S I !'"II PR,
Lamgeaee, Literdoy, amd Cudtim

I fiivaersuly of Massachusens

Lianl msaie £ D0 i R Wi X011

Excitement About Learning

Eflectve teschers are
mre than dispensers
of knowledge—itlun
e 'II {EC PR T

lor learmmg, Asa
'-'Illl.!!.'rl1 | I .||I.'||L,| |
hacl the opporuniny
1o observe two el
CRLOES Presenting

il ot by absoul

Grvek mvt hology
The [irst teacher it
behind his desk and read 4 magazine while
students completedd worksheets It was painfully
obwiows that he lncked enthosism, not only fos
hus comemt area, bur also lor waching nsell. His
job weas o Hill students” nunds with imflormation
and nothing more. In the second clissroom
the tweacher and her students chatiered exciiedls
thout Zeus, Poseidon, and o®her mvihologi ol
i |I.l|.||. et 1'.I1. h ITRTEL l|||.' ‘-lllll\'l“-\- Cotlictnt
wiill to share something new they'd discovered
the mght helore

Teaw hers who pigue students” cunosn
abouid o topic, provide them with the cogmitive
1ools e sy i |L'.||I"' andd then ene e TN ny
throwghout the leaming provess are priveless
Can we mieasure 1his ‘-l”-'“'" "You bet last ask
the students. I's obvious which weachers ore
RIS SIOTEN i =10 omdy Tor thetr comtent area, bt

also for those they weach

f-r_J.'- Letadod® Tiwicher. Wyoming



Great Teacher?

Making Meaning

I thies age of instant
imlormation. the most
inportant gualiny ol
an elfective eacher is
having the courage and
alsliny o teach stu
dents 10 provess what
thiey e leamed

In the classroom
we teaeh such pro
cessing by hoving stu-
dents practice criticul
thinking and problem solving as well as collab
rabion and communicanon. When we do this
vlvenvely, we will witness what Mihaly Csik
szentmnhalyr called “llow™ Usimg existing skills, a
student will sccomplish an auainable challengye
acguiring new skills and confronting greater
challenges along the wa

Feachers are also gudes on the journey 1o

ihesis, where o chiled's Tile wakes roo and
Mowwers. Candimg studlents toward synthesis
reguires eachers w encourage the act ol pro.
cessing. Teachers may never see the results in the
classroom, although parents and others ontside
it will

Thie stories our students well us give us faith
For example, weeks alier our unit on making
public service announcements. one of my 7th
graders told me that she had nonwced a glaring
continuity faux pas ina movie she was watching
it homie. 1 likely won't be there the next time this
stuglertt s such an insight about some exp
A that's Ok

—Jithermmer Mustonohi

ricnce i her hile

ALY N e b el T

Reflecting on How You Teach

Wi can provide teachers w ith [rrvdessdon;l
development in skills and strategies and exhuaust
the hst ol acknowledged best practices, b ar the
end of the duay, an effective eacher necds o
thowghtful and ntentional abow implementing
the correct strmtegies at the Precise moncnls
o uete John Dewey, “Is nor the doing tha
matters: it's the thinkime abowt the dioing
Feachers need o gauee and strengthen ther

ablity o rellecr on ther weachmg by esiab-

lshing sell-refllecnve halws in the classroom. As
administrators and imstructional coaches, its our
responsibility o masimize the effect that each
ol our weachers has on the students in his or het
classroom—and a skilllul teacher selects, adapts,
aned relines every weachimg move inoa rellective
mtentional win
—Pete Hall
Elvmenture Schood Prin ||II'|.|.[.

“-lhh-'r-'.:hlr:

Willingness to Grow

Fhe most imporant quality tha an ellective
teacher possesses is the desire 1o contiually
evoluve as an educator o meet studems’ changing
feeds In addion 1w being self-rellective
eachers musi be eager to scek ol support
and constructive leedback Trom supervisors
and s aned to dleve |l.'l|5' the twols and |""_'.|.|
gogicl knowledge they need 1o improve theis
IMsIrUe b in

Identifving prospective teachers with thesg

trates can be challenging during the hinng
process: | have nddressed this issue i several

FUNVTIEOW D) VElLLE N O
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={eYeldReview

W TRCHMNIUES THAT
FUT STUDENTS (0%
THE PATH T 0L LEGE

Reviewed by Dina Strasser

Teach Like a Champion by Doug Lemov

his past July, my ste, New York, lired
acrack tearm of analysis w determim

whether our stute muth and English exams

in grades 3-8 were aligned o both nanonal
exams angd our hivh school exams

The resule: a radical and depressing riusimg of
stite exam cutl scores. As the 7th grde English
teacher of & class thar included ligh-needs
students with mdiwvidualized edocanon plans
English language learners, and
cne-third Kids in poveriv, 1
had been satislicd with my
students’ scores, Now, witl
LLLY stuiclenits Passing nile sunk
1o 62 percent. | was looking
lor answers

Coue Doue Lemuw’'s Teach
Likee ai € Tampion: 49 Tevhnggues
Fhat Put Stucdents on ghe Path

fun Call W Alter hive vears ol
observing and videotaping
chissooms serving students
I I 1 PO ey I'hlu_s; Lemow
has compiled a “taxonomy” ol
spectlic techrgues that disiin
giiish great teachers from these wh are merely
good. In Teach Like a Champion, Lemov discusses
eiich ol these te |||1li|lH."~ in detail Cand includes a
DV shiwwing the e hllh{ll.g‘ﬁ in action)
Elzabeth Green's 2000 New York Times 'Lhi_l.:
agine article "Bulding a Betwer Teacher,” which
profiles Lemaw, s essenial readhing My own
reaching ol the book's assentons, though, has
heen ambivalent. Let's bégin with the problems

“Philosophy” —Not a Dirty Word

Loy writes the nuiny ol these woals “renin
essentially beneath the notice of our theones
andd theonsts ol edieation (p: T i [aer, he
trequently speaks disparagingly ol theory and
“philosophy — To those who might leel tha

the technigues run contrany 1o the education
theartes they have been taaght, e responds tha
b et wreine the book “to engage i a philo
sophical debate™ (p. 9)

Py punen 2010 il

Charnctenzing philosaphy like this is ois-
lading, however. All educators, even Lemon
stthsaribwe wo some kingd ol philosophy—i set of
Peeliwels bt learming To imply that the tech
nigues are philosophy-lree conveys a sense ol
ohectivity thar the techmgues do notearn I
alsochieddes the G thar Lemov actually sub
seribes o an extremely well -deling d education
plhitlosophy specd inall things, constant moni
toring, absoline compliance, college as the pin-
i le ol education, and teicher as uliimote
authoriy. This mot-a-philosophy ™ permentes thy

emtite ook

Lemov dismisses the school
contexts in which his

observations take place.

I dom’t Rase space to discuss wavs in whach
N AreysCIe ned [‘l"'.n !'Iq "EHL'_-. .1r’:|1| il ||1_': --|_'E'|.H'\-i'|ll.;[
metdels suggest that this philosophy s limined
My point s that without such o disdussion by
thoughtlul practitioners, no informed application

or evaltenion of these e hniyues is possible

The Limits of "Data”
Lemew uses the scientific gravitas of the word
dara muluple nmes. However, the book 1s non
scienee and shouldnt be treated thar way

[hie st impartant law in how Lemoy
presents inlormation is that he dismisses th
whool contexts in which his observations 1ak

[‘l.h (ol I TR le.\jlll Laril -I.h.l._q_':--hll lr:ull\
teachers across diverse =chooling situations;
insteadd, e st iwdennfied “su ;'_-u-ll_ll " s bl
through looking at test scores Many ol 1lesg
are within his own charer school organt=ation
Uieommuon Schols, Why s this imporant?
Hecanse in such schools: the culiure 15 likely
maintained not just by lone-wolf weachers, b
also by admanistritors and lolies. T his o

undoubtedly the case m Uneommon Schools



k 1 Y | 1ar ' 1 1r L Im assroom, mdependent ol 1 lin cm I I | 1 LN
I il red mienl i wement | teed in i practice. |
i | 1] H sl | [Hi ! L
[ 5 | | | ! | lrom smiall-eroup English as
1= hrmi# I ond anguage mstrnction b it
I whing wi ith ths kind tream Enghish three vears ago. Th
| livia T A 1 I lemipl ! wavs in which this book has helped e
{ 1l ih] | vl i T Lirm d be ol magor bene b
| 18 L= W | Y An ahen
1 | d political varial Him e ITSL SuLreLl For example, Techmigue 28, Eminy
il!'-\.".lIll"l.'-il.“i'- avrire clavm o tha Yoo education rescarch ntists ha Raosunin lls ol v establish
L | L (8] | Wil levad nat rephoatin i it ||-l-.|l|- e Bakats as class
| i 1 W wademm thonr comsi I s 1S L frecommenca
la 1 i 1 il Hlex i 1 i aving students puck up
vl W s Pk impos i ol needed matenals, turm in
I hiet g uies as Len eSS prictiboners an i ovicating—anc homework in the sanwe way every day
n e TR il existing i a LNSU PP T TP TaL v WLl PEATIPHE and Know exactl
1 anl T | L (TR IR ERE Y A 1A TR il
IMTAIN] Yor @even e rube b HOWE\FEF... il 1 i i 1Tl
RIgH D text, | % I e the kicker thongeh. Su I i 1 LN tech-
SsLne 1 VO TICES (T i this bl ave implemen | RN oo T Iin | 1,1
\ le? Floww can | assun | 1 v hmig o i [ trol, and Techmugue 33, 0 Yous
il | them i helplul, Wil Marl CjLL sl

Earn Your Master's or Doctoral Degree from

Grand Canyon University!

future leaders for the challenges and
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ipportunities of an increasingly complex world with our masters and doctoral
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TR Says...

- Bryan Goodwin

Good Teachers May Not Fit the Mold

n Moncvball: The A of Waneeg an hifai
Camy (Norton, 200030, Michael | ewis relues
how Billy Beane, peneral manager ol the
Oakland Athletics, helped his small-payroll
Basehall team compete against teams with deeper
pockets. Beane konew intuitively that many vom.
motily used Basehall metrics, such as batting
average and the 1ools that scours ook Tor Garm
strength, speed, a good swing, and so on), didn
accurately predion a player's value 1o
his team. By idenubing o new set of
metrcs—including plavers” internal
makeup” and their ability o draw
witlks—Beane wis able 1o lield o
teatn of overlooked plavers whi
didn [t the regoldar major league
supersiar mold bur who were every
bit as good s the big-money stars
What dows this have to do with
teachers? Perhaps a great deal. Like

many major league wams, schils

may be overlooking some impartan

MEINCsS O @ven ll‘\”'l.u |.|11.I “"1"”.'.: i
sures a5 they stnve W recnat and retain the best
teachers.

What Matters More
Research suggests that good weachers possess a
lew simple, gquantifiable aienbutes

Vierbal and copnttove alnlity. Given that teachers
spend most of the day thinking oncther leet and
commumicating with studenis, 11's not surprising
then teachers’ verbad and vcogminwe abilnies are
strongly tied 1o their success in the lasstoim
For example, Ferguson and Ladd's { 1996)
analysis of the achievement of neardy 30,000
Alabama 4th graders lound thar ieachers ACT
scores exerted a larper influence on student
achievement than did student poverty level, class
size, and eachimg expenence combined

Adeguate knowledge of therr content areas
Dehates have raged over how important i1 o
teachers to be experts in their subject arcas. Rice
20090, who hus reviewed bundreds of studies
ol weacher quality, notes that “subject matter

krivw |1'l|_|.‘_l' contributes o good teachinge only

up to a certain point, beyond which it does not
seem 1o have an impact” (p. 37). Good eachers
must know their subjects well, but having
dactoral-level knowledge of Freudian mterpreta-
tons of Victorion lenture, lor example, dovsnl
really improve someone’s ability 1o teach lan-
guage arts W Sth graders

K"I'“"L'LI};’I' it hivw B bicl h thiir '\“ilrl'lr urils
Recently, a team ol German rescarchers
addressed the debate abour whar maners
more—teachers’ knowledee of subject matter or
their knowledge ol how to teach it (olien called
pedagogical content knowledee. Baumernt and
colleagues (20000 1ested 194 high school math-
ematics teachers on both their math skills and
their knowledge ol how o wach ditlicult math
concepts. They found that although content
knowledge & cssenual, wachers who also possess
strong pedagogeal content knowledge are more
cllective than those with coment knowledge
wlone. Studenis in the study whose wachers had
strong pedagogical content knowledge (ranking,
among the top one-hlth of weachers) were likely
to gain a full yvear more leaming than studems
whose teachers had weak pedagogeal content
knowledge (among the bowom one-lilth o
feuchers)

What Matters Less
Research has also lound thar many common
metrics for hinng and rewarding teachers are
only weakly linked to student success
Tradiienal boensure or credentials. Alwer
comparing achievement data for more than
3.000 high school students with their weachers”
certibication, Goldhaber and Brewer {20000
[oind “lintle ngorous evidence that Jteacher
certilicaton] is systematically related 1o student
achicvement”™ (p, 1410 One partial exception
may be National Board cenification, An
exiensive analysis of Norh Carohina data found
higher achievement in classrooms of Navonal
Board—cenified teachers: Yet the siudy detected
no before-and-aler ellecis—that iz, teachers
appeared no more effective after undergoing

the grucling cenificution process than before o
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(Cloufelter, Ladd, & Vigdor, 2007).

Advanced degrees, In her survey of
research, Rice (2003) found that several
studies conducted since the 1970s “have
lound no discemible effect of teachers
having a master's degree or higher on
student achievement (p. 26). Indeed,
some stuches, including the North
Carolina analysis mentioned earlier.
found slightly negative correlations with
teachers’ advanced degrees and studem
achievement (Clotfelter et al . 2007)
One possible exception appears o be
high school science and mathemarics,
where teachers with suhject-specific
master's degrees are more effective than
these withour such degrees (Goldhaber
&r Brewer. 1998).

Extensive Classrpom expericnce. After
comparnng teacher characteristics 1o
achievement results for more than 13
million Texas students, a team of econo-
mists found that first-year teachers “and
1o 4 lesser extent second- and third-
vear teachers” were less ellecuve than
more expenenced teachers (Rivkin
Hanushek. & Kain, 2005, p. 447)
However, they found lintle dillerence
in reacher ellectiveness aflter about five
years of experience. Cenainly. many
teachers improve their skills throughout
their careers. Yet on average, after s
few years of teaching, added years of
teaching expenence appear to olfer hinde
guarantee of increased effecuveness.

The Intangibles

The attributes discussed 1o this point
can be measured or quantified quite
easily. Savvy principals. however. know
that great weachers also possess many
intangible atributes. Here are a lew

intangibles thar research links 1o reacher

effectiveness.

Belief that all students can lewn. Since
the famous Rosenthal experiment in the
late 1960s, the Pygmalion cffect—the
observation that teachers’ expeciations
for their students affect how well stu-
dents learn—has been well documented
(Hattie, 2009},

Belief in their own abilities. A RAND
study conducted more than 30 years

Great teachers
possess many
intangible attributes.

ago (Armor et al, 19767 lound links
berween student achievement and
teachers’ sense ol ellicacy—their beligl
in ot just their students” abiliny o
suceeed, but also their own abihity as
teachers tohelp those students suceeed

Ability to conneet with sfudents
Comelius-White (2007 conducied o
meta-analysis of research on weacher-
student relationships and found that
teachers” warmth, empathy, and "non-
directivity” strongly correlied to higher
levels of student participation. mon-
vation, and achievement

Advice for Educators

Few teacher candidates are likely 1o
display all of these anributes when
they first walk through the classroom
door. School leaders must consider,
then, which attnbutes they can
augment and which they cannom

They may also need o reexaming the
metrics, explich or implicit, they use
1o select and compensate teachers
Being credenualed. being expernenced,
or holding an advanced degree 1s no
pguarantee of ellectiveness Leaders
must look more deeply, examining
whether teachers have adequaite
knowledige of their subjeots and

know how to teach them. At the same
tirme, impaortant intangihles, such as

a teacher's disposimons and annudes.
although more difficult 1o glean from a
résumé, can still be wased out through
interviews and observations of leachers
delivering sample lessons

A Lesson from the Major Leagues
Any analogy companng basehall players
to teachers has s flaws. Basehall is, ol
course, just a game, in the grand scheme
of things, it matters little whao wins or

B0 Eoveavionay Leapersiir £ Decosaen 2000 8 Jasyany 2000 )

loses, For students, though, the quality
of ther weachers can be the dilference
between academic success and aitlure
Schewtls would do well to put as much
vitrelul analysts into selecting their
teachers as mugor leagoe feams put mio
scoutng and drafomg ther players, 3

Relerences

Armor, 3, Conmoy=C=eguera, ', Cox, M.
Kmg, N McDonnell, L. Pascal ALt
ol 19TO) Asalyvsis of the s preferred
reailishg progries e selected Lon Aruéley
munority schonls (Repon Moo R-2007-
LALSEY, Santa Momca, CAL RAND

o, |, Komier, M, Mum W B
M Voss, T Jordan, A et al, (20000
Teachers” muthematical kKnowledge, cop-
nuve acovanion m he hsspoom, and
stulerit progtiess, Amicrtgan Fuugatomal
Researeh fomrmal, 47000, | 3 3-180

Clofelier, CC T L, H F S Vigador. ] |
L2007, January) Bl why do et her
vreeimiicls matter fov student ochicvenient !
(Working Paper 23 Washington, DC
Mational Center [or the Analysis of Longs
tuddinal Para in Educanion Research

Cammwelnes=Whoe, | (20071 Learnwer-
centered teacher-student relationships are
elfective: A mutasanalyais Beview of Filu-
catiomad Research, 73410, 113-143

Ferpuson, B P& Laded, HF o 19960 How
and why niincy mitters An analysts ol
Adabani sohowsls In 1) T Ladd oFd |
Hildlimg < Bowsls aeconniaeile; Performand
horcied v i cduoation (pp. 265-298)
Washmgon, I Brookings Instiiumwn
Priss

Ciledhaber, 13, & Brewer, 1 019980 Whyn
shoubd we rewand degrees lor teachers?
Phu Delia Kappar, 80023, 134=178

Coldhaber, B, & Brewer, 1) L2000
Daoes certibicatien miatter™ High schasol
Pea D CettiDcanin status aod studei
achievemem  Edwcarional Evaluasion il
Pty Ancilyse, 22020, 120- 145

Honse, | (20000 Visthlee baming. Lomadon
Routledge

Rive. | K (2003} Tewcher spuaalicy: [lealyr-
1!-“11’"1;1.: the effecrvencss of teacher ae
hates Washington, I Leonomie Polivy
Instinune

Rwkin, 5 G, Hanushek, F A & Kan
[ F (2005). Teachers, schiowls, and avs-
demie achtevement, Feompmerrcg, 73021,
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communications, MeREL, Denwver,
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Equipped For Success

“As a mentor and a principal, I feel that itis a
professional obligation for administrators and
teachers to stay current with the research and

pedagogy in the field of education. For this
reason, we brought Institutional Membership to
my school, and it has taken off. With the most
established and reputable experts in the world,

ASCD provides a direct link to educational reform.”

P
( Jﬂjﬁ Gorma*

i
% \ Jeff Gorman, Assistant Superintendent
| Monroe Township, NJ
i&:& x_ﬁ ?'I ASCD Member, 8 years

Go to www.joinup.org/im923 to gain access to learning.

|
., m m o n
Online Basic Select Premium Intmu’tmnal In onal Plus
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Art & Smence of Tea<_:h|ng

Robert J. Marzano

What Teachers Gain from Deliberate Practice
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What It Looks Like in Schools

Expertise does not

Working with Lea hers at all arace levels across
the United States, | have found that deliber happen by chance.
i  ooioLnLs (Harzen It requires deliberate

o] Instruciion

practice.
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The feedback systems in place in many

districts do little to systematically

enhance teacher expertise.

Tracking Teacher Progress
Pracking teacher progress in the
selected strategies reguures a descnplion
ol levels ol performance regarding thise
strategies. One generic rubric that |
have used measures five levels ol per
formance. “Not using” means that the
strategy 1s called [or but the teacher is
mol using it “Begining” means that the
teacher s using the strategy incorrectly
or with parts nussing, “Developimg”
means that the teacher is using the
strttegry with no major errors or omis
sions but ina mechanistic wan

Level four—"applying"—is the
minimum target for developmng

FIGURE 1. Routine Strategies

Communicating Learning Goals,
Tracking Student Progress,
and Celebrating Success

1 Prowiding clear learning goals and
scalas (rubncs)

2 Tracking student progress

3 Calebrating success

Establishing and Maintaining
Classroom Rules and Procedures

4, Establishung classroom rules and
procedures

5. Organizing the physical layourt of
the classroom

From Effectve Supoarasme

TR LI

Applying
i Art gt Somnce of Teactng. ty Hobert J

Marzing:. Tony Fra

M 5 R L

SC0. Ada

In pross, Akesandr, Vo 3 with

LR

expertise. At this level, the teacher
not only wses the strategy without
error but also monitors to see whether
the strategy has the desired effect on
students: At the highest level of 1he
scale—innoviting"—ithe teacher knows
the sirategy so well that he or she has
developed adaptations specific 1o the
needds of every student in the class

[he teacher s scores may initially
be guite low—etther “not using”™ or
“hemnning —because the teacher 1s
locusing on areas that he or she would
like 1o improve Throughout the year
teachers can monitor their progress
through sell-ratings, walk-throughs con-
ducted by admimstrarors and instruc
tional coaches, and comprehensive

observations conducted by supervisors

Opportunitics to Observe

and Discuss Expertise

This linal element of deliberare pracuce
refers t actvities that cruble teachers
to ohserve other tesachers—non lor the
purpose of evaluation but to see other
Te%ti il'.!'.].'_ slralvgies .li'.n.i & |1I'I'IE'I.IT| II.";L'I'.'r
with their owm in hopes ol gleaning
pew insights o effective classroom
practice. Activities might include
making rownds 1w other wwachers
classromms ar s IL|I.'L1LI]HHL’. expert
,|*|1|-1||. attons of specific sirategies. This
component also inchudes structured
apporumtes lor ieachers 1o discuss

ellective teaching. Teachers with dem

unstrated expentise in specilic straegies

might conduct professional devel

oprment doys, funcion as coaches and

mentors, and use technology-basedd

FIGURE 2. Content Strategies

Helping Students Interact
with New Knowledge

1. Identifying critical information

2. Organizing students 1o interact
with new knowledge

3. Previewing new content

4, Chunking content into "digestible
bites”

5. Processing new information

6. Elaborating on newv infarmation
7. Recording and representing
knowledge

8. Retflecting on learming

Helping Students Practice and
Deepen Their Understanding of
New Knowledge

9 Rewiewing content

10 Organizing students 10 practice
and deepen knowledge

11. Using homework

12. Examining sirmlarities and
differences

13. Examining errars in reasoning
14. Practicing skills, strategies, and
processas

15. Rewising knowledge

Helping Students Generate
and Test Hypotheses about
New Knowledge

16. Organizing students for cogni-
tively complex tasks

17. Engaging students in cognitively
complex tasks nvolving hypothesis
generation and testing

18, Providing resources and
guidance

Sowrce From Effecive Supendsion: Apphang

ther et ang Soence of Teachung, by Aobert J
no, Tomy Frontier, & Daad Laangsion

, Alexandnia, VA ASCD Adapted with
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You've Changed Lives.

Now Change
the System.
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EdD—Educational rocess that
Leadership & Change omponents. @
The EdD program’s dynamic,

multicultural learning community

promotes change by equipping =
ket ot sl leweks o Haromis FIGURE 3. Strategies Enacted on the Spot

transformative leaders. Students

remain in their communities and Engaging Students
pursue their protessional careers 1 MNotic students are not enagaged
while undertaking advanced studies. 2 Using academic games
. . 3. Managing response rates
MA—Collaborative o : PSS
Educational Leadership 5 Mai na a livel
I:{ A and l..-\j G [ i g intensity o anthusia
The MA is designed for professionals g ng inend b
interested in creating transformative @ Froviding opportunities for students 10 talk ab
change in their classroom or work themseives
setting. Optional concentration in 1. Fresenting unusual or Intrniguing informatic
Charter School Leadershup, Dual
Language/Biliteracy, and CA Preliminary Acknowledging Adherence or Lack of Adherence to Rules and Procedures
Administrative Services Credential 10. Demonstrating "with-it-ness
= " r Apglving consequeancas for lack ol adherence (o rules and procedures
Teaching in the Virtual 12, Aeknowladaing sdherence o rules nd sroceduros
Classroom Certificate '
Developed by renowned Drs. Rena Establishing and Maintaining Effective
Palloff and Keith Pratt, this graduate Relationships with Students
level certificate program provides Inderstanding students’ interests and backarounds
educators the skills they need to 14, Using verbal and nonverbal behaviors that indicate affection for student

successfully develop, deliver, and

Displaying objectivity and control
evaluate online programs and instruction

A FIELDING DEGREE. Communicating High Expectations for All Students

1‘\4 ] N D l,' Ll L. , Den ,.-_L.'.-,,_-.-“.!_r.,,: .- .u. ek
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800.340.1099 18. Probir
www.fielding.edu '
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Coming Next Issue
Teaching Screenagers
FEBRUA 011
Featuring articles on technology,
social media, mobile phones,
and cyberbullying.

-

SOMEWHERE OUT THERE,

AN EDUCATOR WILL INSPIRE HER STUDENTS
TO CAUSE AN EFFECT.

» Master of Science in Education

» Educational Specialist

» Doctor of Education

ARE YOU READY 1

NOVA SOUTHEASTERN FISCHLER SCHOOL
UNIVERSITY OF EDUCATION & HUMAM SERVICES

CAUSE AN EFFECT?

Call BBB-B57-4785 or visil www. FischlerSchool.nova.edu/ascd.
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slle11=1\A Speaking

- William M. Ferriter

Using Social Media to Reach Your Community

o the dismay of welevision producers who
ORI O VICWUTS '\-l'l"'.'.l g rr"i FEE vy
the couch passively comsuming content
ciizens of most developed natons are spending,
more [ree nme connecting with one another
through socul media
Consider that
m 01 percent of adults who regularly go
online—and 73 percent vl orline teens—internict
with one amither on socil networking webhsies
{Lenhart, Purcell, Smith, & Zickuh
2000 Madden, 20100
m Peaple spend SO0 ilhon
muinules per month on Facebook
The average Faceboulk user spendds
35 minutes per day on the site

(Favehook
m S0 million messages datly

20000 Hephurn, 200000

or OO0 messages per scoond ! oarn

posted on Twitter, a mucrablogging
site with 145 million users (Alexa
2010, Compete, 2000, Hepbum
20100, W, 2010

m YouTube has 24 hours of new

video uploaded every minute and
recemves 2 lhon d '1:1_' PRl Views | | 1".|-'h|“.”
20K
Mitroring these trends, educators are now
i o oy 1aking d e ol <o | mael
INUFEASINEIN LAEIME acivaniante o O ITICCEk
showed

SCVILes A i.l-'lw 4 recent survey

thit 61 percent of e hers, pancipals, and

[ithrarians are active inat least one soctal meds
space. Muny use those spaces lor professional
development—anending webmars, warching
listening 1o podeasis, or parnci-
2010

particularly 1o many

Youl '..|'|.' vitleos
pating on blogs ledWeb.net

Wit s rustrating

vounger teachers—is that the same social media

SPaces w |-.i:'|'. vinbraced l".:l*-lzll. schonls are

routinely blocked within schools by distria

firewalls, Fears—driven by concerns aboun

cyvbuerbullying or imapproprate postings—acause
school leaders

ut whether

t think twice abo

the advantaees of <ocinl media oumweigh th

el  conscyuences of mists

o sy th ':lh 1.'.11[‘ (VS |'rrlhl.ll_|.|.| S0 I.il e -.|I.I-
sprices as wls for reaching out, however, H
rewards are real. As Enc Sheninger, principa
ol New Millord High School in New Jersey, a
school with an actve Twitter acvount Chipdf
twitter.com/newmillordhs) and Facebook page
Cwww facebook comypages/New-Millord -N )/
MNew -Millord-High-school/T 1438250 19080400

exploins
siuch as

stuant] ] sl press releises, | ean provide updates

i real nme as events lappen, on Dwiter and in

Llndike trachional forms ol communication

Favebhook sinoe society s a8 whole s active 'n_. s
o Ld ek, o only ks seise e donngcl with
iy oy through these means, (B, Shen

personal Communication, Seplember 30

Fears cause school leaders
to think twice about
whether the advantages
of social media
outweigh the potential
consequences of misuse.
Connecting s exactly what sheninger does
through Facehook and Twitter. Explore his posts
in both places and you Il see messages that cel

chrie the school's athlene victories, spothieht

tudent work, und promote lunctions like parent

and pet formances. You'll also sex [rrents

Al -"ll;_'r COVTIImUIuLy Iill.'lllll'!t'l‘ﬂ- ‘.ii|_1'1;,|_l._|:|]'|'|_"_ W |1|'=
teachers and with one another—Ilending con
gratulations, asking questions, shanng opinins.
Finally, vou'll see Sheninger eagerly shanng
photographs from school events and Tinks o
livenl
connected o studs

.'.l-.l ]|~':1|' % can

cwspapser art b videos, and resources

irning, Mew Millord

1 ¥ T [ M
Higlh s receive inlormation on



Integrating social media tools into a school’s
work is essential if leaders hope to build
meaningful relationships with stakeholders.

school evenis, student accomplish-
ments, and imnovations in the classroom
from any Internet-connected compuer
or mobile device any ume

Perhaps most exciting lor Sheninger
is thit participation in social media
spaces enables him to tap into the
thoughts and leelings of students—a
group often overlooked in conversa-
tions abowt waching and learming, "My
students took notice of my affinity for
Twitter during a meeting with members
of student government.” he expliins
"They conveyed that Facebook was
a more appropriate medium to reach
them and disserminate the same inlor-
mution ” So now, many New Millord
High School students lollow the school's
Facehook page, joining in community
conversations that they hadn't been a
part of betore.

Proceed with Caution

Although Sheninger is proud of the
work that he is doing in social media,
he has also walked cauticusly. All the
messages he shares are connected to
learning or to school events. He also
has every family complete a new media
release form before sharning piciures or
video leaturing students, and he regu-
larly communicates with stakeholders
about the purposes of New Millord's
sociul media eflons. With these pre-
cautions in place, Sheninger told me,
the school district has enthusipsucally
suppaorted his effons,

BB Foiv wtrionans Leapumspie £ D

Mure

S0 what would Sheninger rec-
ommend 1o leaders interested in using
social media o reach owr 1o school com-
mumities? “The first step 1s to lurk and
learn,” he explains.

Winch what other prncipals are domng

to get a good idea of information and
content being shared with stabeholders
Begin to establish o vision and some goals
as 1o what you want to accomplish using
soctal media 1 o ot suggest diving nght
i As you become more comforuble,
hegin w gradually share information
relatimg to your school, students, stall
and the educanon profession. Finally, as
with any new endeavor, communicate
with the approprite supervisors 1o elicil
their support. (E Sheninger, personal
commnication, September 30, 200400

Integrating social medin tools into a
school’s work is essential if leaders hope
to build meaningful relatonships with
stakeholders. Although encouraging
teachers w integrate social media into
instruction may not be a risk you're
ready 1o take, integrating these tools
into your school's communication plans
is an excellent liest step. @
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Values Worth Adding

here 1= a grean deal of 1alk these davs

about using a vidue-added approach 1o

look an students” progress. Instead ol just
determming whether a student s perlormimg m
grade level, why not meastre the student against
tis or her previous pedfomuance? Then, in turm,
ler's evalume weachers according 1o whether siu-
dents have made progress: The thinking is that
exceptional teachers are those whose students
show the preatest gans

Its hard 1o argue against chaning
studem progeess, bul when it comes
1o the value-added approach, there
does seem o be a lon of arguing
poing on. In this cose, the debate
centers on teacher performance ard
accountability. should we applaud
more for the wacher whose high-
Nying stuclents achieve above grade
level, as they did last vear and
the year before. or tor the teacher
whose students sull aren’t w grade
lewel bun who made more progress
than in previous vears® Those
are thormy guestions that touch
ot ssues relmed o measurement, the role of
teachers, the place ol schools, and the nature ol
the profession, And noc | am no gnng o try o
address those 1ssues here
Whiat | am going o do s say thint we should

consider applying something like this value
added approsch e recher growth. Why

shouldn't we vse inlormation from a reacher’s
professional history to set goals and create
expectanons? However good Ms. Mip was last
year. dont we want her 1o be better this year and
Lo improve even more next year?

Belore vou spill your collee, note that [ am not
suggesting that we deline a teacher's history hy
students west scores alone (although test scores
should be part of the lormula) When we look at
a teacher's listory, we need 1o consider all of the
factors tha relate o wacher elfectiveness

What abour a teacher's ability 10 create
enthusizsm lor learning, lor example? How
about o teacher's commitment o collegialing?

And shouldn’t we value a teachers elforts
wirk with students” parenis? Regardless of how
gowndd vur teachers are in each of these areas,
we want them to improve. moreover, they
necd to improve. What was good yesterday will
not be adequite tomorrow. 'inapals need 1o
create situations in which every wacher grows.
And how can we determine progress without
measurement?

Tisr often, educators gen sidetracked by
locusing only on grades. grade-level equivalents,
andd percentiles, Those are all valid measures,

[ want to know how
good we are today so
that in the future I can
look back and see how

we have improved.

but theyre not the only ways to gauge growth,
Part of the reason that our society gives so much
attention to test scores s Lhat we are so bad al
mesuring other, more amorphous gualities
Fhot's our [l 11 enthusiasm for learming is
imprtant—and we know it is—we ought 1o

be able o measure i1, How might we dio thar?
Certmnly not with a multiple-choice enthustasm
west! Instead, we might examine studems’ refllec-
ois i WES OF |I-"1.lr|'-|ﬂ-13 or use rubnics 1o caplury
cvidence of joylul learming Or wie might even
usk students to crente a play, song, or piece ol
art that shows how they feel abour learming and
schioo]

We could rake a similar approach 1o mea-
surng growth i faculty collegiality or working
with parents. How all of these qualities are
mepstred would vary by school and educational
contest Indeed. convenimg a Bculy committee
Lo talk abowt hoss “poviul learming,” For exampl
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might be assessed and monttored could taned 1o be lair, cach ol these ndicators tening and supporting. | want my sy

be a wonderfully nch exercise, It would is also important), But we cannot let dents and my weachers 1o be eager o

be great to get student input here, too the difficulty prevent us from sciung come Lo school every day ecause
Establishing measures lor these kinds meaningful goals and trying 10 captun krow' that learming is exciting and tha

if varuables would enable educators ErEW LD they are gorneg to learm mwore, | wa

to set meaninglul prolessional goals When | think about value-added know how good we are today so that ar

and work |.""-‘--|"|:I Improvenent Al assessment, | think that evervone i my the Tuiure | can ook back and see how

my scheol, for example, 1eachers ser sihowl shoudd be perlorming better this we have improved. That's the value tha

individual u--.-i-- that locus on itco vear than i the past. Sore, [ want st I st 1o aded @

porating muluple intelligences in their dents w be reading and caleuluting

pedagogy and assessment. Inoaddinon hetter, but | also want teachers 1o b

teachier teams sl poals [or using making instruction more engaging and Thomas R. Huﬂﬂ' & head of schogl at

new technology in thelr instruction classrooms more exciting. | want laculiy  the New Ci 9208 Waterma

lnwvariably, progress on these kinds of committees biting off tough tsks and :'f' :\ I s

goals 1snt as casily measured as average pushing themselves 1o Iu-,1.r-- out betie ey ;I_I _3'_. mr,ﬂ,ﬁ-,,‘.;, I.

attencance, days lost 1o suspension solutions. And it doesn stop at my Leadership for the Future

or how many books have been read door. | want to do a beuer jan ol lis ||_1..|"|.|"‘- | rass. 2008}

Master of Education:
Science, Technology, Engineering
and Math [STEM)] Education

California University of Pennsylvania’s
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What Makes a Good Teacher? — part al the planning process. Too many
Canthinniel I)ﬂﬁi[}“””] Good Questions teachers believe they can wing it when

it comes 1o guestioning, which often
Lisarvge oy amteer =

fromn previous schools and ask them : results in too many low-level, rapid-lire
pctive whiteboard i i A

ahow some of the areas highhighed for ' guestions. Teachers should, on the con-

2 hunving studems

oyt | [ e constructive Lary, use guestioning w diflerentiate
work independemly y e

feedback alter they conduer o dem- learming. We love 1o see teachers ask
Gr in coopenitive

pvrist o lessonandd ask them alwou struggling students scallolded gues-
groups, lecturing ,
arvms i which they wouldd most like 1o ' tiens that draw them into a lesson, We
o tsing echnologs
unprove. My vost] s to asscss how thes also like 1o see teachers ask hl:.[hi.'l-

. i the elassrioom ¥

reveive T |-|||'| i1 L oy T || |E|_."-l. Tt |||_ ™ | |l.".|'| -i|l1|"|'lll.lrl'- ':h.ll -.1|.|.:|..-11r-~ HRSWET

: can all be engaging

o Uhetr practice, and how olien they sel MY G 1|”'| and bounce off peers. Teachers should
N4 i i1

woals o personal timprovement embed such questons into the flow ol

' Buo desiemine pood ueshions s Kew 1o
—Divedra Corondy INStrUCton mn every lesson Plan

stlccess moany lesson lormat .

Condirectn/Principal K=5, Now Jerssy Terrence Clark

Leachers need o desipn Lueslions as

Superintendent, New Yook

Closing Achievement Gaps:
Strategies for Teaching Boys & Girls

10" Annual Gurian Summer Training Institute

The University of Colorado - Colorado Springs

July 10-14, 2011

Join educators from across the US and around the world to learn:
+ The science that is the foundation of gender and lcarning
+ Strategies for PreK-12 to implement immediately

B “Come with a team, leave with a plan!”

e okl Register online (@ www.gurianinstitute.com

The Gurian Institute offers Professional Development Programs that: SO LU'HON S
+ Improve teacher effectivenesss
+ Help turn around low-performing schools

We also offer online courses year-round for college credit P S -

Contact us: Toll Free (@ 877-382-7653 q" Email: infola gurianinstitute.com
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ARE YOU READY TO LEARN?
CONNECT?
TAKE BOLD ACTIONS?

What Makes a Good Teacher?

Wi |
L iNTEErCal

The Whole Kit and Caboodle

ASCD ANNUAL - el i
CONFERENCE & N B S
EXHIBIT SHOW Lg%, e [

heir | |
March 26-28, 201 ' : \ 'Ly in regular prol
P e, Cialil 1 . J . sl o | vitl (Kl
enter . ; : K s teaehers 4T ire sell-rellecti
losinke Loy pmps * by b TiMM
pravices and their own learming. Th
d 1 give up on studenit vn Lhic
(i clugtant lear [hey freguently
tuderts” understandinge and
i' | UL LISITNE o varil O P
BOLD ACTIDNS Fhey respect and incorporire the eul
CHALLENGE i el mtext i which A | I
Thev t L i 1 |
they wse than kngswledpe 1o merpres
tuden performance, adjusting then
instruction accordingly. Finally, the
jain your colleagues at this year's ASCD Annual Conference deliberarely develop an environment of
to explore what committed educators are doing to support tris salviy. and comlon loe siwden
great teaching and ensure a great education for every student Faenriti thiew trely care alvouit them
Here's your opportunity o experience whal a conference I Fwers can i il thu
dedicated to the universal needs of all learners—at all levels— ¢ whiil v o ) these oh
can do for you I rist i they need them all
« Ground your professional goals in research-based best practices : Renee Mooty
« Make sure opportunities for learning are open for all students, Nuttonal Bogre Cortified Teadhes
» Find more ways to attend to the multiple needs of students. bl
* Explore proven ways lor educators to waork together effectively
and support each other’s roles in our system of education. Flexihi |”’l" and Strenath
M ivie Techer Eeas TWIO T
Call for a free preview: 1-800-833-ASCD (2723) or visit snnecied quall Rty is the
www.ascd.org/annualconference ARULE AR SHe CHRICnLIOGIERGULS |
i Tl Kinds o f i 1
| | I osLLeiee 1 n
b ditfernen | iy

92 LI | M Wl " ] T} i 101



LjLEn s mn i

the st are successiully g the skills being

important onge being a sens ol himor tawetht -And one ol the best ways Lol

thetard ki |
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el lerent skills g oSGt ber o by bt hy
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Earn Your Doctorate In

SCHOOL IMPROVEMENT

Online

www.westga.edufeddsi

‘-l 1 L Ilt‘li'. m
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* Online Coursework
» Core Curriculum
* Teaching and Learning

* Leadership for C ge
* Hes ch and Effective Use of Data
tizable Areas of
arion
* Dissertation Integrated with
Coursework

UNIVERSITYof =

West Georg1a

College of Education

Dr. Craig Mertler, Professor and Director
Dacteral Program in School Improvement

678-839-6004 - cmertlor@westga.edu

Margaret W. Parrish, Program Assistant

478-839-6062 - parrishm@wesiga.edu

A NEW BOOK BY
Douglas Reeves

Douglas B. Reeves

Foreword by Michae Fullan

e

DENT
What Matters Most for RESULTS

"Finding Your Leadership Focus could
not have arrived at a more timely
moment in the history of reflorm.”

—From the Foreword by
Michael Fullan

“This book is a masterful
combination of research and
practice, and Doug Reeves is one of
the few people in the country who
could have written it

—Rabert J. Marzano, CEQ,
Marzano Research Laboratory

“If schools and districts model their
improvement efforts on Doug
Reeves' sage advice, students
learn at higher levels

—Richard DuFour,
educational consultant

will

Douglas B. Reeves

Is lounder and CED
of The Leadership
and Learning Center
{www.LeadandLearn.
com}, Brock Inter-
national Laureate,
and recipient of the
Distinguished Service
Award from the Ma-
tional Association of Secondary School
Principals. He offers online video confer-
ence support to graduate classes and
study groups who use this book

AVAILABLE AT FINE BOOKSTORES

TeacHERS COLLEGE PRESS

800.575.6566
WWW.TCPRESS.COM




EL at Your
 Fingertips

We've found a way 1o make vour EL reading

experience even richer: Digital L

2> SEARCH

Need to find a specilic article, author, or topic?

he digital EL is [ully searchable

lired ol typing long URLs?

Every URL in vour digital EL is clickable

2> SHARE

Want Lo share what vou've learned?

E-mail a page to a colleague or post it online

raveling or have limited bandwidth?
Download Google Gears, and you can save

a copy ol the digital EL to your hard drive

2> ZOOM

Want to see EVERYTHING higger?

Use the zoom leature

|
Go 1o www.ascd.org/digitalel

Members, log in for the [ull version.

AsCh




ASCD Community in Action

Harness the Power
of Teacher Effectiveness

ASCD believes that teachers should be

evaluated using multple measures. The

ASSOCEANION 5 Newesl 1r.'r1':lll':_'| mects '.|II'-
need. The ASCD Teacher Ellectiveness
Suite, powered by 10bservation, uses
Charlotte Danielson’s resear h-based
Framework for Teaching and web-based
technology to link specific teacher
practices to student performance data,
leading to systematic improvement in
professional practice

The ASCD Teacher Elfectiveness
suite enables schoal leaders 1o evaluat
teacher elfectiveness across mul-
tiple indicators, such as weacher sell
ASsessment prer dAssessment, o |.|"-"-'[1\|'II'I.
walk-throughs, [ormal evaluations
and student assessment data. The suite
empowers teachers Lo create proles-
stonal development plans while helping
them achieve benchmark state standards
tar prolessional practice

Key leatures include

m An online resource library than fea
tures videos of Danielson explaining
the Framework for Teaching and pro
viding examples of each component;
classroom footage demonstrating

UOCTIVENESS, [CACNET 1oOIs, ~-|_|L||

as leedback and coaching lorms; and
lorms and rubrics lor conducting obser-
viltions, walk-throughs, and teacher
ell-nssessmient

m Two distingt I|~|'..|','.---: % for school
leaders and classroom educators
iObservation enables schoaol leaders o
easily collect, manage, and align eacher
evaluation to student data while sup-
POTLINE i ihture of collaboranon and

LPUST. 10w 1S an miee

rated, person

alized online systemn in which teachers

direct their own prof:

a Professional devel

ssional growth

ment that

includes system training, professional
levelopment for school leaders, and
ON-51e RACUITALON

For more miormation .|h-.l|,: Lhe
\SCD Teacher Ell VETIESS SUlte, visit

Run for Elected Office in 2011

ASCIY s Momimati Committee mvities al
IMC IS 14 il [ Tl TR L g |"I'|||\,!
lividuals 1o self-select tor leadership pos
iy vithin the areanization 1
i 1l Memiy et will Ll Lons |
I lent-1 the Board of D | Li hip
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T W 1 [y ] I WA LI BT trovm thi
Leadership Counail
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| CL, BderipeeiPased org S00-93 '3 ar T35

Resources for |
“The Effective Educator” ‘
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G, ‘ﬁ: ﬁ Parmissions: www.ascd org
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Aniclersao 1 Fax: (703) 575-5400

o 1 : L& QS E-mail’ info/® ascd.org

T 33 05 (rahindriied Advertising: 571-527-1714;
WA - iy jason@® capitolmediasolutions.com
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Online Store: http:/ /shop ascd.org
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Among Colleagues

How Can We Make Time to Meet Students’ Emotional Needs?

"\\I

My grandmother,
Denolis Moore. 1s a
retired teacher. The
lamily recently threw
her a 90th birthday
party, at which many
ol her former students
talked about how she
had helped them aet
through a personal struggle that hindered
their academic perlormance. My grandmaother
seemed o work mtentionally 1o develop stu-
dents’ character and academics while meeting
their soctal and emational needs
In thas different e, teachers lace an
overwhelming landscape of educaton imtia-
tves, and we olten find it difficult o serike a
balance between academic development and
meeting our students” social and emotional
needs. How do you make time 1o supporn
your students emotionally, and how has that
helped them academically?
—Michelle Neelv, Teacher

Henry B. Gonzales Elementary School

Dallus, Texas

= =

\

Create a Safe
Atmosphere

Athough time s a big
issue lor us teachers
attendimg o studenis
sowial and emotional
needs 15 non awaste of
time, bul an mvestmeni |1
stidents leel threatened o
insecure, learning will be diflicult. 17 we dedicats
somie firmee 1o make stuclents feel that mistakes an
part of the leaming process, they wall understand
tha we are there w help and not o judge. For
students to leel safe in a elassroom, teachers mist

s specilic stregies tha ereate the necessan
atmosphere—sunch s regular class meetings in

pwstiie £ DO 20000

which students can express their concerns
-Hetsy Powller, Deputy Hiad, Primwry
St Anelvew’s Seots Schowol
Buenis Aires, Argenting

See Students as Individuals
As i lassroom techer, | ol my students complete
the lollowing statement on an index card on the
first clay of the school vear: Two thenges Dwoudd T
v b fenenae ot e ds o person aire
received somuch inlormation about Limily situ-
avions, celebrations, learning stvles, and likes and
dishikes ol the young people | worked with, During
the year, I would revisit those cards olten to remind
mysell that | had a classroom of individuals
Liwver the years, however, | found thae the most
important way o help my students leel supported
wits Lo design meaningful instruction thit met their
irchividual needs and challenged them o reach then
full potential. Believing i students more than they
believe in themselves ts an umazing way o con-
tribute o their hlvlong emotonal ond socul health
—Lani Mowa, Assestant Prinipal
Deer Valley Middle S¢howl
Phawnix, Arizonm

Establish a Support Network
In our school, we have created a network of admin
istrators, weachers, specil education professionals,
andd counselors who continually share information
abowt our studems Ty understanding each stu-
clert's lile within the school, | can suppon the work
that my students are diing in their other classes |
van also learm Trom weachers who hoave hol success
with studenis whivare having difficulty in mv class
It the classroomm, i's impuartant e give students
vorice so they Become Tull panicipants in their edu-
cation. Meeting students’ emotional nevds doesn’
[uisl i‘l.‘l.rrrh.‘n hecause we vire—ii requilres :‘-pl:.l'lh'.'
and measurable processes embedded in our work
—fuwinne Elipal
Program Leader, English and Literaey
Innguins Rbddee High Schondl
Oitbvtlle, Ontario, Cancda

vy 20000

What's Your
Response?

Each month in “Among
Colleagues,” practicing
educators draw from
their own experience
to share their advice
ahout challenges their
colleagues face

Additionnl
responses appear in
the onling version of
this article at www
.ascd.org/el.

To add your awn
commants to this
discussion, go to
Inservice, the ASCD
blog. at http://ascd
typepad com/blog/
educational leadership.



& Learning A-Z

Differentiating your
instruction has never been
easier or more affordable

Every student is unique. That’s why Learning A-Z’s websites deliver
printable, projectable, and interactive resources, at multiple levels,
to nearly half of the districts across the U.S. and Canada.

printable . projectable . interactive

online resources for every Pre K-6 student

reading .
Come see for yourself. Eﬂ e -
Start your free 7-day trial today at Lea rn l ng A"‘

LearningA-Z.com

——“— - —_— _

writing science




POSITIVE BEHAVIOR SUPPORT & RTI FOR BEHAVIOR

RESEARCH into RESULTS

Practical application of years of proven research

—for positive behavioral change -n _}
"DISCIPLINE m 4
M L |

CONCITTNG

Establish fespectful and civil Tnteﬁctinns,

1-.866-542-1490

SAFE & CIVIL SCHOOLS & TOUGH KID RESOURCES ARE www.pacificnwpublish.com
AVAILABLE THROUGH PACIFIC NORTHWEST PUBLISHING FREE DVD

scifef.civil SAFE&CIVIL
. SCHOOLS

IM PLEMEHTATIGH FOR DISTRICTS - SCHDDLS CLASSHDDMS « INDIVIDUAL STUDENTS l

tri sclected Sdft‘ & Civil Schools to work with I ﬁg‘}- T "L iu

horts to develop procedures for schoolwide L i 3__".. ‘ ,. Q e-vel Ol_) ]_ll (h ] l I

i discipline. Last year, our students cumu-

Ely arrended 5,000 more days of school due to We' ] . m tralning package to meet
dcﬂ'c?ucd suspensions and c:.cpulsmns. Dr. Sprick and s development training is available
associates provide high-quality support ¥ _ _
and training to staff. ] cannot think . : n 1 I EfﬁafetdeiSdP"nE, classroom
of a beeter partner in education to ] I’ i : ‘behavior support, L,a|:|d individual interventions.

Ry . .

support teacher success and stu-

dent achievement while address- ¢ : ‘L o 1‘800'323'381 9

ing our district goal of producing | - e o

career-ready graduates.” ' I ""'-""-_ w:“fﬂa ndl.'.ﬁ" I l 5Chﬂ o I s.com
Joan Tillery, Teacher, Fresnc Unified School DG P ~ I I:IGSPEﬁtK 1'|"I'-".|TH A SAFE & C I
Ca-Chatr, Safety anad Diise ipline Cormpmirter | " . .T-“ BLSTFBS THAENENG SPE'CiAl [




